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Assurances, Affirmations, and Declarations 

 
Alliance Marc and Eva Stern Math and Science School (also referred to herein as ñStern 
MASSò and ñCharter Schoolò) shall:  

 
 Be nonsectarian in its programs, admission policies, employment practices, and all 
other operations. (California Education Code (hereinafter ñEd. Codeò) Ä 47605(d)(1).) 
 

 Not charge tuition. (Ed. Code § 47605(d)(1).) 
 

 Not discriminate against any pupil on the basis of disability, gender, gender identity, 
gender expression, nationality, race or ethnicity, religion, sexual orientation, or any 
other characteristic that is contained in the definition of hate crimes set forth in section 
422.55 of the Penal Code. (Ed. Code § 47605(d)(1); Ed. Code § 220.) 
 

 Except as provided in Education Code section 47605(d)(2), admission to a charter 
school shall not be determined according to the place of residence of the pupil, or of 
his or her parent or legal guardian, within this state, except that an existing public 
school converting partially or entirely to a charter school under this part shall adopt 
and maintain a policy giving admission preference to pupils who reside within the 
former attendance area of that school. (Ed. Code § 47605(d)(1).) 
 

 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).) 
 

 Except for existing pupils of Charter School, determine attendance by a public random 
drawing if the number of pupils who wish to attend Charter School exceeds Charter 
Schoolôs capacity. Preference shall be extended to pupils currently attending Charter 
School and pupils who reside in the Los Angeles Unified School District (also referred 
to herein as ñLAUSDò and ñDistrictò). (Ed. Code Ä 47605(d)(2)(B).) 
 

 If a pupil is expelled or leaves Charter School without graduating or completing the 
school year for any reason, Charter School shall notify the superintendent of the 
school district of the pupilôs last known address within 30 days, and shall, upon 
request, provide that school district with a copy of the cumulative record of the pupil, 
including a transcript of grades or report card, and health information. (Ed. Code § 
47605(d)(3).) 
 

 Meet all statewide standards and conduct the pupil assessments required pursuant to 
Education Code sections 60605 and 60851 and any other statewide standards 
authorized in statute or pupil assessments applicable to pupils in non-charter public 
schools. (Ed. Code § 47605(c)(1).) 
 

 Consult, on a regular basis, with Charter Schoolôs parents, legal guardians, and 
teachers regarding the schoolôs educational programs. (Ed. Code Ä 47605(c)(2).)   
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Charter School hereby declares that Charter School, operated as or by its nonprofit public 
benefit corporation, is and shall be the exclusive public school employer of Charter 
Schoolôs employees for the purposes of the Educational Employment Relations Act 
(EERA), Chapter 10.7 (commencing with Section 3540) of Division 4 of Title I of the 
Government Code. Charter School shall comply with all provisions of the EERA and shall 
act independently from LAUSD for collective bargaining purposes. In accordance with the 
EERA, employees may join and be represented by an organization of their choice for 
collective bargaining purposes. 
 
NOTE: This Charter contains specific ñDistrict Required Languageò (DRL), including the 
Assurances, Affirmations, and Declarations section above. The DRL should be 
highlighted in gray within each Charter element or section. The final section of the 
Charter provides a consolidated addendum of the DRL. This intentional redundancy 
facilitates efficient charter petition review while ensuring ready access to the DRL for 
any given section of the Charter. To the extent that any inconsistency may exist 
between any provision contained within the body of the Charter and the DRL contained 
in the addendum, the provisions of the DRL addendum shall control.  
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ELEMENT 1 ï Educational Program 

 
ñThe educational program of the charter school, designed, among other things, to 
identify those whom the charter school is attempting to educate, what it means to 
be an ñeducated personò in the 21st century, and how learning best occurs. The 
goals identified in that program shall include the objective of enabling pupils to 
become self-motivated, competent, and lifelong learners.ò (Ed. Code § 
47605(b)(5)(A)(i).) 
 
ñThe annual goals for the charter school for all pupils and for each subgroup of 
pupils identified pursuant to Section 52052, to be achieved in the state priorities, 
as described in subdivision (d) of Section 52060, that apply for the grade levels 
served, or the nature of the program operated, by the charter school, and specific 
annual actions to achieve those goals. A charter petition may identify additional 
school priorities, the goals for the school priorities, and the specific annual actions 
to achieve those goals.ò (Ed. Code § 47605(b)(5)(A)(ii).) 
 
ñIf the proposed charter school will serve high school pupils, a description of the 
manner in which the charter school will inform parents about the transferability of 
courses to other public high schools and the eligibility of courses to meet college 
entrance requirements. Courses offered by the charter school that are accredited 
by the Western Association of Schools and Colleges may be considered 
transferable and courses approved by the University of California or the California 
State University as creditable under the ñAò to ñGò admissions criteria may be 
considered to meet college entrance requirements.ò (Ed. Code § 47605(b)(5)(A)(iii).) 
 
LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY 

PLAN (LCAP) 
 
Charter School acknowledges and agrees that it must comply with all applicable laws and 
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be 
amended from time to time, which include the requirement that Charter School shall 
annually submit a Local Control and Accountability Plan (LCAP)/annual update to the Los 
Angeles County Superintendent of Schools and the Charter Schools Division (CSD) on 
or before July 1. In accordance with Education Code sections 47604.33 and 47606.5, 
Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the 
Local Control and Accountability Plan template adopted by the State Board of Education, 
as it may be changed from time to time. Charter School shall comply with all requirements 
of Education Code section 47606.5, including but not limited to the requirement that 
Charter School ñshall consult with teachers, principals, administrators, other school 
personnel, parents, and pupils in developing the local control and accountability plan and 
annual update to the local control and accountability plan.ò (Ed. Code Ä 47606.5(e).) 
 
ACADEMIC CALENDAR AND SCHEDULES 
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Charter School shall offer, at a minimum, the number of minutes of instruction set forth in 
Education Code section 47612.5, and the number of school days required by California 
Code of Regulations, title 5, section 11960.   
 
MATHEMATICS PLACEMENT 
 
Charter School shall comply with all applicable requirements of the California 
Mathematics Placement Act of 2015. 
 
TRANSITIONAL KINDERGARTEN 
 
Charter School shall comply with all applicable requirements regarding transitional 
kindergarten. For purposes of admission to Charter School, transitional kindergarten shall 
be considered a part of kindergarten, and therefore students enrolled in transitional 
kindergarten at Charter School shall be considered existing students of Charter School 
for purposes of Charter Schoolôs admissions, enrollment, and lottery.   
 
HIGH SCHOOL EXIT EXAMINATION  
 
Charter School shall comply with all applicable requirements of Education Code sections 
60850 ï 60859, including but not limited to the requirements of sections 60851.6 and 
60852.3. 
 
WASC ACCREDITATION 
 
If Charter School serves students in grades 9-12, before Charter School graduates its 
first class of students, Charter School shall obtain, and thereafter maintain, Western 
Association of Schools and Colleges (WASC) accreditation. 
 
ENGLISH LEARNERS 
 
Charter School shall identify potential English Learners in a timely manner in accordance 
with all applicable legal requirements. Charter School must provide all English Learners 
with an effective English language acquisition program that also affords meaningful and 
equitable access to Charter Schoolôs core academic curriculum. Instructional plans for 
English Learners must be (1) based on sound educational theory; (2) adequately 
supported with trained teachers and appropriate materials and resources; and (3) 
periodically evaluated to make sure the program is successful and modified when the 
program is not successful.   
 
On an annual basis, upon request, Charter School shall submit a certification to the 
LAUSD Charter Schools Division (CSD) that certifies that Charter School has adopted 
and is implementing either the LAUSD English Learner Master Plan or Charter Schoolôs 
own English Learner (EL) Master Plan. If Charter School chooses to implement its own 
EL Master Plan, the plan shall provide a detailed description of Charter Schoolôs EL 
program, and shall address the following:  
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 How Charter Schoolôs EL Master Plan provides all of its English Learners, including 

but not limited to Long Term English Learners (LTELs) with an effective English 
language acquisition program as well as meaningful and equitable access to 
Charter Schoolôs core academic curriculum 

 How English Learnersô specific needs will be identified 
 What services will be offered 
 How, where, and by whom the services will be provided 
 How Charter School will evaluate its EL program each year, and how the results 

of this evaluation will be used to improve the program, including the provision of 
EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual evaluation of 
the effectiveness of its EL program. Upon request, Charter School shall provide a copy 
of its current EL Master Plan to the CSD. 
 
Charter School shall administer the CELDT/ELPAC annually in accordance with federal 
and state requirements.  
 
Charter School shall reclassify English Learners in accordance with federal and state 
requirements. 
 
Charter School shall provide parent outreach services and meaningfully inform parents 
with limited English proficiency of important information regarding Charter School matters 
to the same extent as other parents. 
 
STUDENTS WITH DISABILITIES 
 
Federal Law Compliance 
Charter School shall adhere to all provisions of federal law related to students with 
disabilities including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title 
II of the Americans with Disabilities Act of 1990, and the Individuals with Disabilities 
Education Improvement Act of 2004. 
 
Special Education Program 
Charter School shall ensure that no student otherwise eligible to enroll in Charter School 
shall be denied, directly or indirectly, admission due to a disability or to Charter Schoolôs 
inability to provide necessary services. Charter School acknowledges that policies and 
procedures are in place to ensure the recruitment, enrollment, service, and retention of 
students with disabilities at LAUSD-authorized charter schools, including Charter School.  
 
Prior to LAUSD Board of Education approval of an initial Charter petition, and if a 
renewing Charter School intends to operate as a ñschool of the districtò for special 
education services, Charter School shall execute a Memorandum of Understanding 
(ñMOUò) by and between LAUSD and Charter School regarding the provision and funding 
of special education services consistent with applicable state law and the LAUSD Special 
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Education Local Plan Area (ñSELPAò) Local Plan for Special Education  and shall be 
considered a ñpublic school of the Districtò for purposes of Special Education pursuant to 
Education Code Section 47641(b).  However, Charter School reserves the right to make 
written verifiable assurances that it may become an independent local educational agency 
(LEA) and join a SELPA pursuant to Education Code Section 47641 (a) either on its own 
or with a grouping of charter school LEAs as a consortium following the requirements of 
Education Code section 56195.3(b).  
 
SELPA Reorganization  
The Los Angeles Unified School District is approved to operate as a single-District SELPA 
under the provisions of Education Code section 56195.1(a). As a  single-District SELPA, 
the District has created two charter school sections (District-operated Programs and 
Charter-operated Programs) under the administration of one single Administrative Unit 
pursuant to a reorganization plan approved by the Board of Education on January 4, 2011 
(149/10-11). Full implementation of the reorganized LAUSD SELPA commenced in the 
2013-2014 school year requiring all District-authorized charter schools to elect one of the 
three options available under the LAUSD SELPA. Prior to an option election, all District-
authorized charter schools were required to participate as a school of the District under 
the District-Operated Programs Unit. Prior to the beginning of the 2013-2014 school year, 
all District-authorized charter schools, other than those that had previously executed an 
Option 3 Memorandum of Understanding (ñMOUò), were required to execute a new MOU 
setting forth the LAUSD SELPA option election for the remainder of the charter petition 
term. The Charter-operated Program schools do not have LEA status for the purposes of 
special education but will function in a similar role in that each charter school will be 
responsible for all special education requirements, including but not limited to services, 
placement, due process, related services, special education classes, and special 
education supports. Charter schools that have elected to participate in a District-operated 
programs option may apply for membership in the Charter-operated Program section of 
the SELPA. Charter schools accepted for participation in the Charter-operated Programs 
section receive support from a Special Education Director for the Charter-operated 
Programs.  
 
Modified Consent Decree Requirements 
All charter schools approved by the LAUSD Board of Education are bound by and must 
adhere to the terms, conditions and requirements of the Chanda Smith Modified Consent 
Decree (ñMCDò) and other court orders imposed upon the District pertaining to special 
education. The MCD is a consent decree entered in a federal court class action lawsuit 
initially brought on behalf of students with disabilities in LAUSD. It is an agreement of the 
parties approved by the federal court and monitored by a court-appointed independent 
monitor. The MCD includes nineteen statistically measureable outcomes and facilities 
obligations that the District has to achieve to disengage from the MCD and federal court 
oversight. All charter schools are required to use the Districtôs Special Education Policies 
and Procedures Manual and Welligent, the District-wide web-based software system 
used for online Individualized Education Programs (ñIEPsò) and tracking of related 
services provided to students during the course of their education. 
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As part of fulfilling the Districtôs obligations under the MCD, student level data requests 
from District-operated and Charter-operated charter schools are made on a regular basis. 
The requested data must be submitted in the Office of the Independent Monitorôs (ñOIMò) 
required format in accordance with the OIMôs required timelines and as follows: 
 
ǒ  End of Year Suspension 

 
District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of 
suspension, number of days suspended, and reason for suspension.  
 

ǒ Statewide Assessment Data   
 

The standard file including District ID.  
 

ǒ Norm day 
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location 
code, school name and local district for all students enrolled on norm day.  
 

ǒ  CBEDS  
 
ǒ All Students enrolled as of December 1 of each school year  

 
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location 
code, school name and local district for all students enrolled on norm day.  
 

ǒ  Dropout 
District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last 
location, school name and local district  
 

ǒ Monthly SESAC and Suspension data  
 
ǒ Graduation roster from all charter schools with 12th grade students with 

disabilities  
 
The MCD requires charter schools to implement the Districtôs integrated student 
information system, which is currently referred to as My Integrated Student Information 
System (MiSiS). MiSiS is a suite of applications which is designed to capture all District 
student data. All charter schools are required to utilize MiSiS directly or interface with 
MiSiS via a web based Application Programming Interface (API) in compliance with the 
requirements of the MCD and applicable timelines. Upon charter school full utilization of 
MiSiS either directly or via a web based API, the list of required data above will 
automatically be captured within MiSiS. 
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GENERAL INFORMATION  

The contact person for Charter School is: Kirsten Woo, Principal 

The contact address for Charter School is: Alliance Marc and Eva Stern 
Math and Science School 

5151 State University Drive, 
Los Angeles, CA, 90032 

The contact phone number for Charter School is: 323-987-2144 

The proposed address or ZIP Code of the target community to be 
served by Charter School is: 

90032 

This location is in LAUSD Board District: 5 

This location is in LAUSD Local District: E 

The grade configuration of Charter School is: 9-12 

The number of students in the first year will be: 600 

The grade level(s) of the students in the first year will be: 9-12 

Charter Schoolôs scheduled first day of instruction in 2018-2019 is: August 8, 2018 

The enrollment capacity is: 
(Enrollment capacity is defined as the total number of students 
who may be enrolled in Charter School regardless of student 
residency.) 

600 

The type of instructional calendar (e.g., traditional/year-round, 
single track/multi-track, extended day/year) will be: 

Extended day/year 

The bell schedule for Charter School will be: 7:45 am ï 3:30 PM 

The term of this Charter shall be from:  July 1, 2019 - June 30, 2024 
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Community Need for Charter School  

Alliance Marc and Eva Stern Math and Science School (Stern MASS) opened in September 
2006 in its temporary location at the intersection of Whittier and Atlantic Boulevard in East Los 
Angeles, California, behind a community favorite WSS shoe warehouse. For the 2006-2007 
academic school year, Stern MASS leased 10 portable bungalows that served as teacher 
classrooms and the schoolôs main office, in addition to two portable restrooms. This temporary 
site was located approximately eight miles away from the current permanent site located on the 
California State University, Los Angeles (CSULA) campus. Today, Stern MASS students 
matriculate from 160 middle schools, including Belvedere, Stevenson, El Sereno, and 
Hollenbeck traditional public middle schools. Moreover, students matriculate from other public 
charter schools as KIPP:LA Prep, Endeavor College Prep, and Gabriella Charter School. 
 
Stern MASS began with a class of ninth graders and added one grade level each year, rounding 
out the fourth year with its first graduates, the Class of 2010. The cohort graduation rate is 
approximately 95% with 68% matriculating to a 4-year college/university and over 90% 
matriculating to a 4-year college/university, community college, or trade school.  Stern MASS 
enrollment is based on an annual enrollment lottery and has 51.5% male and 48.5% female 
student population as of April 2, 2018.  Tenth grade is the largest class which represents 27.4% 
of the student body, followed by grade 9 representing 26.7%.  11th grade consists of 24.8% and 
21.1% of the student body is enrolled in grade 12.  Stern MASS students are enrolled in ñA-Gò 
courses approved by the University of California, Advanced Placement courses approved by the 
College Board, and take middle college courses at East Los Angeles College and California 
State University, Los Angeles.  Stern MASS is accredited by the Accrediting Commission for 
Schools Western Association of Schools and Colleges and was recognized as a 2017 California 
Gold Ribbon School and 2017 Title I Academic Achieving Award School. 
 
Stern MASS is located on the campus of California State University, Los Angeles (Cal State LA) 
and primarily serves the community of East Los Angeles, California. East Los Angeles is an 
unincorporated community and culturally referred to as ñEast LA.ò It has a predominantly 
Hispanic community located east of the city of Los Angeles, centered around the area of East 
Los Angeles, the unincorporated area of City Terrace, and the Los Angeles District of Boyle 
Heights. The school also serves students from Lincoln Heights, El Sereno, and other 
communities of East Los Angeles. 
 
According to data from the 2015 United States Census, the largest percentage of the population 
within the communities are within the ages of 17-19 years, do not speak English as a first 
language, and are composed of high percentages of migrant and/or immigrant community 
members. The 2015 U.S Census also shows low levels of education for most community 
members (usually high school or equivalent only), the average family size is between 3-4 
members, a median income of approximately $15,000 a year per household, and low rates of 
homeownership within these communities. 
 
SCHOOL PERFORMANCE OVER CHARTER TERM 
 
With a focus on student achievement and preparing students for college, Stern MASS staff has 
provided a variety of opportunities to measure academic growth and college preparedness over 
time.  With each release of achievement data, Stern MASS stakeholders review and analyze the 
data to provide next steps to gain better outcomes by adjusting professional development, 
better aligning curriculum to the state standards, and offering additional supports for students 
and parents. 
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CAASPP English/Language Arts ï Meeting/Exceeding Standards 

(% Students ñMet/Exceeded Standardò ) 

 

ELA 

2014-15 2015-16 2016-17 

Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA 
Avg 

Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA 
Avg 

Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA 
Avg 

All 71 39 48 56 79 57 54 59 75.61 53.97 54.56 59.76 

English Learner  0 4 8  1 3 8   4.5 10.27 

Students with Disability 11 11 14 14  9 13 16   13.88 16.56 

Hispanic or Latino 71 37 45 46 79 55 52 50 74.79 54.1 52.35 50.17 

Black/African 
American 

 64 36 39   41 41   41.82 41.2 

Economically 
Disadvantaged 

71 40 47 45 78 57 53 49 75.23 56.36 52.86 48.91 

Source:  California Department of Education DataQuest 
The resident schools referenced in this petition include James A Garfield Senior High, Abraham Lincoln Senior High, 
Felicitas and Gonzalo Mendez Senior High, Woodrow Wilson Senior High, Hilda L Solis Learning Academy, Esteban 
Torres High School East Los Angeles Renaissance Academy, Esteban Torres High School Engineer and Technology 
Academy, Esteban Torres High School , Humanitas Academy of Art and Technology, Esteban Torres High School 
Social Justice Leadership Academy, Boyle Heights Science Technology Engineering Math High School, Theodore 
Roosevelt Senior High. 

 
The data shows an upward trend in both CAASPP ELA results from the 2014-15 school year 
through the 2016-17 school year. CAASPP performance increased by 5% over three years from 
71% in 2014-15 to 76% in 2016-17. The highest performance was at 79% in the 2015-16 school 
year. This increase in performance is due to vertical alignment among the ELA Department 
around writing instruction, as well as horizontal alignment in ELA, History, and Science around 
writing instruction. The introduction of Reading Apprenticeship during the 2015-16 school year 
also provided professional development to all teachers for effective reading strategies to support 
all students.  
 
Students with Learning Disabilities: Our subgroup performance for students with a disability 
was significantly lower than the performance of all students during the 2014-15 school year, with 
11% of Students with a Disability Meeting and Exceeding the standard, whereas 71% of all 
students Met and Exceeded the standard. We do not have data for this subgroup in subsequent 
years because our student population is not statistically significant.  
 
Hispanic or Latino: Our subgroup performance for Hispanic and Latino students is consistent 
with the performance of all students during the 2014-15 and 2015-16 school years. In the 2016-
17 school year, 74.79% of Hispanic or Latino students met or exceeded the standard, whereas 
75.61% of all students met or exceeded the standard.   
 
Economically Disadvantaged: Our subgroup performance for Economically Disadvantaged 
students was consistent with our overall performance during the 2014-15 school year, and 
slightly lower in subsequent years. During the 2015-16 school year, 78% of Economically 
Disadvantaged students met and exceeded the standard, whereas 79% of students overall met 
and exceeded the standard. During the 2016-17 school year, 75.23% of Economically 
Disadvantaged students met or exceeded the standard, whereas 75.61% of students overall 
met or exceeded the standard.  
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The following interventions and schoolwide practices were put into place to support studentsô 
preparation for the CAASPP: 
ǒ Claim-Evidence-Link (C-E-L) Writing Structure was adopted and used in all English, 

History and Science classes to support students writing. 
ǒ Reading Apprenticeship Strategies (ex. Golden Lines, Double Entry Journals, 

Annotations, Think Alouds) were adopted in English, History, and Science classes to 
support students reading.  

ǒ Socratic Seminars were used by the English, History, and Science departments to 
support studentsô speaking skills. These also require students to research in advance 
and use evidence as the basis for their responses.  

ǒ English teachers added listening portions to their units to help support studentsô listening 
skills. In English classes, there was also a renewed emphasis on research in addition to 
evaluating and using evidence to support arguments.  

ǒ To support students with learning disabilities, professional development sessions helped 
all teachers clarify best practices for students with IEPs. 

ǒ Beginning the 2016-17 school year, the Master Schedule was aligned to push-in support 
so that smaller class sizes were created for English classes to accommodate general 
education students and students with disabilities.  This allowed Resource Specialist 
Teachers (RSTs) to consistently push-into general education classes and provide in-
class accommodations for student success.   

ǒ English Learners with CELDT scores of 2 or 3 were placed into an elective ELD 2 or 
ELD 3 class to receive academic language supports using English 3D curriculum.    

ǒ Beginning the 2017-18 school year, English classes specifically using Specially 
Designed Academic Instruction in English (SDAIE) strategies were created to support 
students still learning academic English in grades 9, 10, and 11.  

 
In reflecting on our CAASPP ELA data, we plan on implementing the following actions to 
increase overall student achievement:   
 
ǒ Each year, based on student needs, we will select an instructional focus as a means of 

guiding teacher professional development. During the 2017-18 school year, teachers 
have participated in professional development in the areas of challenging questioning, 
exemplar responses, student monitoring, and planning for student misconceptions.  

ǒ English, History and Science teachers will continue providing instruction and strategies 
to support studentsô reading, writing, research, and listening and speaking skills.  

ǒ Streamlining Data Driven Instruction Protocols - Department teams that consist of 
teachers who teach the same content, focus on trends in the data and hone in on 
knowledge gaps in an effort to place specific re-teaching strategies. 

ǒ Implementing a schoolwide instructional focus on formative assessment will help 
teachers refine their ability to adjust instruction to better equip students to effectively 
respond to text-dependent questions with appropriate evidence.  

ǒ We will be providing strategic Professional Development to support teacher planning and 
reteach strategies to address gaps and increase student literacy proficiency. 
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CAASPP Mathematics ï Meeting/Exceeding Standards 
(% Students ñMet/Exceeded Standardò) 

 

Math 

2014-15 2015-16 2016-17 

Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA Avg 
Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA 
Avg 

Stern 
MASS 

Resident 
School 

Avg 

LAUSD 
Avg 

CA 
Avg 

All 31 9.5 20 29 34 18 25 33 42.28 20.63 23.92 32.14 

English Learner  0 2 6  1.5 2 6   1.90 5.68 

Students with 
Disability 

0 0 4 4  0 4 5   3.39 4.79 

Hispanic or Latino 31 8.5 16 18 35 15 21 20 41.18 17.71 19.86 19.58 

Black/African 
American 

 0 11 14   14 14   12.95 14.63 

Economically 
Disadvantaged 

31 10.5 19 19 36 18 23 21 43.12 21.82 22.03 20.46 

Source:  California Department of Education DataQuest 

 
CAASPP Math performance has increased over the past three school years from 31% students 
meets/exceeds standards in 2014-15 to 42% in 2016-17.  This is an overall growth of 9% over 
three years.  Performance has been above residence schools, LAUSD, and California peer 
averages.   
 
Students with Learning Disabilities: Our subgroup performance for students with a disability 
was significantly lower than the performance of all students during the 2014-15 school year, with 
0% of Students with a Disability Meeting and Exceeding the standard, whereas 31% of all 
students Met and Exceeded the standard. We do not have data for this subgroup in subsequent 
years because our student population is not statistically significant.  
 
Hispanic or Latino: Our subgroup performance for Hispanic and Latino students is consistent 
with the performance of all students during the 2014-15 school year.  In 2015-16 school year, 
Hispanic/Latino students performed higher by 1%, at 34% met and exceeded standards, and in 
2016-17, performance lower by 1%, at 41% met and exceeded standards, than all students. 
 
Economically Disadvantaged: Our subgroup performance for Economically Disadvantaged 
students was consistent with our overall performance during the 2014-15 school year, and 
slightly higher in subsequent years. During the 2015-16 school year, 36% of Economically 
Disadvantaged students met and exceeded the standard, whereas 34% of students overall met 
and exceeded the standard. During the 2016-17 school year, 43.12% of Economically 
Disadvantaged students met or exceeded the standard, whereas 42.28% of students overall 
met or exceeded the standard.  
 
The following interventions and schoolwide practices were put into place to support studentsô 
preparation for the CAASPP: 
 
ǒ The Math Department adopted College Prep Math (CPM) curriculum and have been 

teaching it to its fidelity.  This ensures students receive both procedural and conceptual 
mathematics that are more aligned to the CAASPP Smarter Balanced assessment.   

ǒ Math teachers receive ongoing professional development through CPM in its Year 1 and 
Year 2 implementation phases. 
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ǒ Math teachers administered interim assessments to monitor growth on targeted 
standards aligned to the pacing plan assessing student mastery of the standards and 
areas for reteaching. 

ǒ For the past three years, all teachers have revisited the Standards for Mathematical 
Practices at the beginning of each school year and committed to incorporating tables, 
charts, or formula calculations into their lessons.  Students would be accountable for 
analyzing, interpreting, and including the data into their findings.   

ǒ Incoming students identified as struggling in math based upon their Math Diagnostic 
Exam are enrolled in two math courses, Integrated Math 1 and Integrated Math 1 
Support, which is taught by the same teacher.  This allows for a more focused approach 
to math instruction where the support class can provide both enrichment and 
intervention for standards mastery. 

ǒ Math Department partnered with Cal State LA MOEBIUS Scholars, math majors and 
math teacher credential candidates completing volunteer hours, to tutor students after 
school. 

ǒ Beginning 2016-17 school year, students at risk of failing their math classes were 
assigned mandatory after school tutoring with a math tutor. 

 
In reflecting on our CAASPP Math data, we plan on implementing the following actions to 
increase student achievement:   
 
ǒ Deepening our focus on data driven instruction by analyzing student work samples to 

identify and address specific gaps in student understanding of the CCSS standards. 
ǒ Continuing student justification and reasoning skills within written work and verbal 

responses to help them utilize the correct mathematical concepts and procedures 
ǒ Math department meetings focused on collaboration and sharing of best practices 

among teachers to address student gaps. 
ǒ For students with disabilities, push-in support in math classes to support small group 

instruction and support.  Resource Lab will also focus on pre-teaching lessons by pre-
identifying skills and knowledge needed for success. 

 
Internal Assessment:  Lexile 
 
One of the methods we use internally to measure student growth for all grade levels is through 
periodic reading assessments.  Achieve 3000 is an online program that measures Lexile levels 
through reading comprehension questions of nonfiction texts. A score is assigned based on the 
amount of questions answered correctly. Based on a studentôs beginning of year score and 
grade level, the system assigns each student an expected target score to be reached by the 
end of year. Students take the online Lexile assessment three times per year (Beginning of 
Year, Mid-Year, and End of Year). 
 
The Lexile Framework was developed in 1989 and is a scientific approach to reading skill level 
and text measurement. Every year, over 30 million Lexile reader measures are reported from 
over 60 reading assessments and literacy programs. That represents over half of U.S. students 
in grades 3-12. Lexile reader measures are also used in over 180 countries. 
 
We began measuring Lexile growth as an indicator of increasing student reading levels and 
college-readiness in the 2013-14 school year. The Lexile scaled score cut-points for college 
benchmarks correlate closely to CAASPP college-readiness cutoffs (level 3 or higher is 
considered ñcollege-readyò).   
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Lexile Benchmark to Annual Post-Test Scores by Subgroup 

 

Class of 2016 
Lexile Scaled Scores 

Growth Over Time  
(Post-Test to Post-Test) 

Baseline Grade 11 Grade 12 
Baseline to 
Grade 11 

Grade 11 to 
Grade 12 

Baseline to 
Grade 12 

All Students 1042 1094 1107 52 13 65 

English Learners 755 781 752 26 -29 -3 

Students with Disabilities 748 826 813 78 -13 65 

Source:  Achieve 3000 and Schoolzilla Internal Report 

 

Class of 2017 
Lexile Scaled Scores 

Growth Over Time  
(Post-Test to Post-Test) 

Baseline Grade 10 Grade 11 Grade 12 
Baseline to 
Grade 10 

Grade 10 to 
Grade 11 

Grade 11 to 
Grade 12 

Baseline to 
Grade 12 

All Students 1008 1071 1101 1136 63 30 35 128 

English Learners 765 745 515 610 -20 -230 95 -155 

Students with Disabilities 893 956 918 967 63 -38 49 74 

Source:  Achieve 3000 and Schoolzilla Internal Report 

 

Class of 2018 
Lexile Scaled Scores 

Growth Over Time  
(Post-Test to Post-Test) 

Baseline Grade 9 Grade 10 Grade 11 
Baseline to 

Grade 9 
Grade 9 to 
Grade 10 

Grade 10 to 
Grade 11 

Baseline to 
Grade 11 

All Students 949 989 1008 1065 40 19 57 116 

English Learners 526 583 612 731 57 29 119 205 

Students with Disabilities 772 791 729 828 19 -62 99 56 

Source:  Achieve 3000 and Schoolzilla Internal Report 

 
For each of our tested cohorts of students, the average Lexile scaled score for all students have 
increased each year and significant increases could be seen over time.  For the Classes of 
2017 and 2018, they had the most Lexile growth over three administrations of 128 and 116 
points, respectively.  As a school, teachers have utilized the Lexile scores to help plan for 
differentiated instruction or for heterogeneous group structures.  The class of 2018 is the first 
cohort of students to have consistently taken annual Lexile exams since their freshman year, 
and they have most benefited from this process with an increase across all students at 116 
points and by subgroups (205 points for English Learners and 56 points for Students with 
Disabilities). 
 
While our Special Education subgroup historically performs below our schoolwide average, we 
have seen regular growth in this subgroup from the baseline to the final Lexile exam for all three 
cohorts of students. 
 
Our EL subgroup is our lowest performing Lexile subgroup. There is a 400-500 point gap 
between the Lexile Levels of our EL students and our schoolwide average. Because of EL 
reclassification that occurs after the first Lexile Administration, the EL population decreases 
within a given school year. Only the students who do not reclassify are counted as a part of the 
Post-Test for our EL subgroup. Thus, for the Class of 2018, our EL populationôs Lexile Scores 
grew more than that of any other subgroup.  
 



 

 

Alliance Marc and Eva Stern Math and Science School                          19 
Alliance College-Ready Public Schools 

Since 2015, our teachers have been using Reading Apprenticeship strategies to support 
studentsô ability to independently annotate, read, and analyze texts. The most commonly used 
strategies have been annotations, ñGolden Lines,ò double entry journals, and Think Alouds.  
 
Students are regularly expected to read texts in all subject area classes. There has been a 
marked shift in history and science classes especially in the past three years when it comes to 
students independently reading subject-specific texts during class. This ensures that students 
are given regular exposure to challenging, expository and non-fiction texts in addition to the 
literary texts they see in their English classes.  
 
During the 2017-18 school year, we adopted the HMH Collections curriculum for ELA courses 
that provides engaging thematic units with a variety of texts written at different Lexile Levels that 
teachers can strategically assign to meet the needs of their students. Meanwhile, the English 3D 
Curriculum has been adopted for use in the ELD 2 and ELD 3 class to support academic 
English for students acquiring the language. 
 
For the past three years, our schoolôs focus has been on strengthening studentsô writing. Now 
that we have refined the system for teaching and supporting writing, we are shifting our focus to 
supporting studentsô reading. We will continue with strategic data analysis to determine next 
steps for grade level literacy for all students and for students within specific subgroups. This 
work will include continued professional development around best practices for reading 
instruction, especially for our EL and SPED subgroups.  
                     
California English Language Development Test (CELDT) 
 

CELDT Percent of Students at Each Overall Performance Level 

 

CELDT Levels 
CELDT Results Growth Over Time 

2014-15 2015-16 2016-17 2015 to 2016 2016-2017 2015 to 2017 

Advanced 35% 29% 73% -6% 44% 38% 

Early Advanced 41% 46% 19% 5% -27% -22% 

Intermediate 22% 23% 4% 1% -19% -18% 

Early Intermediate 2% 2% 4% 0% 2% 2% 

Beginning 0% 0% 0% 0% 0% 0% 

Source:  CELDT School Reports 

 
English Learner Reclassification Rates with Resident School Comparison 

 

School 
Reclassification Rates Growth Over Time 

2014-15 2015-16 2016-17 2015 to 2016 2016-2017 2015 to 2017 

Stern MASS 21.3% 36.5% 34.1% 15.2% -2.4% 12.8% 

Garfield HS 23.9% 11.0% 18.7% -12.9% 7.7% -5.2% 

Lincoln HS 17.9% 12.9% 14.9% -5.0% 2.0% -3.0% 

Mendez HS 26.5% 12.0% 21.5% -14.5% 9.5% -5.0% 

Roosevelt HS 11.9% 9.3% 12.4% -2.6% 3.1% 0.5% 

Wilson HS 17.6% 17.6% 11.7% 0.0% -5.9% -5.9% 

Solis HS 5.3% 6.6% 8.3% 1.3% 1.7% 3.0% 
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LAUSD Resident 
Schools from CDE 
Median  

15.8% 12.0% 14.9% -3.8% -2.9% -0.9% 

LAUSD Average 16.6% 12.1% 16.8% -4.5% 4.7% 0.2% 

CA Average 11.0% 11.2% 13.3% 0.2% 2.1% 2.3% 

Source:  California Department of Education DataQuest; LAUSD Office of Data and Accountability 8826 Data Set 

 
Students designated as English Learners (ELs) will annually be administered the California 
English Language Development Test (CELDT).  The percentage of ELôs are on average about 
8% of the entire school population.  Teachers use the data to help plan for differentiated 
instruction to support our population.  In looking at the data, the majority of the ELs (92% in the 
2016-17 administration) are at the Advanced or Early Advanced proficiency levels based on the 
CELDT.  These students become reclassified once they have met the reclassification criteria. 
We have seen an upward trend in our reclassification data from the 2014-15 school year 
(21.3%) to 2015-16 (36.5%) and 2016-17 (34.1%), more than doubling the reclassification rates 
of LAUSD and the state of California.  
 
To support our ELs and prepare them for reclassification, we have added English with SDAIE 
classes in grades 9-11. We have added an ELD 2 and ELD 3 class for Emerging and 
Developing students to better support their language development. Our Dean of Instruction and 
ELD teachers have led professional development sessions for our entire staff around English 
Learners and Long-Term English Learners. The purpose of these sessions was to educate all 
teachers about the needs of our ELs and best practices for supporting them in all content areas. 
 
The following practices will occur moving forward based on the data and narrative: 
 
ǒ We have added an ELD 2 and ELD 3 class to support ELs. 
ǒ The English 3D Curriculum has been adopted for use in the ELD class. 
ǒ Refine the strategies used in the SDAIE classes for ELA in grades 9, 10, and 11. These 

courses offer students with additional supports to improve their reading, writing, 
speaking, and listening skills. This class focuses on targeted strategies for English 
Learners to support academic English. 

ǒ We have hired a Dean of Instruction to meet with English Learners and Reclassified 
Fluent English Proficient (RFEP) students, who reclassified within  the two years time, to 
monitor academic performance.  

 
 
Graduation Rates 
 

Graduation Data by Subgroup with Resident School Comparisons 

 
 2014-15 2015-16 

 All 
Students 

English 
Learner 

Students 
with 

Disability 

Hispanic 
or Latino 

Black/ 
African 

American 

Econ. 
Disadv. 

All 
Students 

English 
Learner 

Students 
with 

Disability 

Hispanic 
or Latino 

Black/ 
African 

American 

Econ. 
Disadv. 

Stern 
MASS 

95.8% 85.0% 86.7% 95.7% 100.0% 95.8% 96.9% 94.7% 100.0% 96.9% 100.0% 96.8% 

Garfield 
HS 

86.9% 72.1% 72.8% 87.2% 57.1% 87.2% 91.2% 76.2% 65.8% 91.0% 100.0% 91.1% 

Lincoln HS 79.5% 58.3% 63.5% 76.3% 100.0% 79.5% 88.3% 66.0% 63.0% 87.6% 66.7% 88.3% 
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Mendez 
HS 

88.4% 79.6% 75.0% 88.9% N/A 88.2% 95.0% 91.4% 91.3% 94.7% 100.0% 95.0% 

Roosevelt 
HS 

71.8% 51.9% 50.8% 72.3% N/A 72.2% 79.2% 60.5% 57.0% 79.7% N/A 79.2% 

Wilson HS 86.5% 65.6% 66.2% 86.1% 80.0% 86.8% 85.2% 60.4% 44.9% 85.0% 100.0% 86.4% 

Solis HS N/A N/A N/A N/A N/A N/A 78.9% 68.8% 63.6% 79.3% N/A 78.4% 

LAUSD 
Resident 
Schools 
from CDE 
Median 

86.40%      88.90%      

 
Source:  California Department of Education DataQuest; LAUSD Office of Data and Accountability 8826 Data Set 

 
The cohort graduation rate shows that Stern MASS is making a lasting impact on the 
communities that we serve, graduating over 95% of our students overall each year since the 
2014-15 school year. Additionally, we consistently outperform resident schools in terms of 
graduation rates.  
 
In terms of graduation data subgroup performance, we outperform resident schools for English 
Language Learners, Students with Disabilities, Hispanic or Latino students, and Economically 
Disadvantaged students. The only subgroup where we have the same performance as some 
resident schools is for our African-American graduates because they graduate at 100%.  
 
We have seen growth in graduation rates for our students overall and in every subgroup. A 
variety of factors have contributed to this growth:  
 
Advisory:  All students are enrolled in Advisory for grades 9-12. Our advisory program focuses 
on not only preparing students to graduate from high school, but also to go on to college. 
Beginning in 9th grade, students in Advisory learn about how our graduation requirements 
mimic the ñA-Gò requirements and the various systems of higher education, including the Cal 
State System, the UC System, the California Community College System, Private Schools, and 
Vocational/Trade Schools. Students also learn how to calculate their grade point average and 
how to ensure they are viable college and university applicants. Advisory teachers regularly 
check in with students about their grades to monitor their academic progress. Every five weeks, 
students also complete a grade reflection based upon their current progress report and set 
academic goals to earn higher grades or to maintain their high standings. 
 
Counseling:  Our counseling department is structured to allow one counselor to focus on 
supporting our 9th grade students and our students with IEPs and 504 plans; three other 
counselors work to support our students in grade 10-12, cycling with them from year to year. 
Our 9th grade counselor is able to provide targeted supports to students from the beginning of 
high school to help them manage their transition from middle school to high school. By helping 
students to establish a stronger foundation from the beginning of high school, students will be 
able to better build on these successes and will thus be on-track to graduate in four years. 
During grades 9, 10, 11, and 12, our counselors check in with the students on their caseload to 
discuss their progress towards graduation and to review their college and university goals and 
aspirations. When students are behind in their credits, counselors also meet with students and 
parents to discuss their credit recovery and getting back on track to graduate.  
 
English Learners:  Our increased instructional focus around literacy and writing over the past 
four years has benefited our English Learners by providing them additional support in both 
reading and writing. C-E-L Writing Structure was adopted and used in all English, History and 
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Science classes to support students writing. Reading Apprenticeship Strategies (Golden Lines, 
Double Entry Journals, Annotations, Think Alouds) were adopted in English, History, and 
Science classes to support students reading. These supports contribute to higher rates of 
student success in their individual classes, thus resulting in them being on track and prepared to 
graduate. 
 
Special Education:  Our special education team works with students with IEPs in a variety of 
ways to ensure their academic success and their progress towards graduation. RSTs work with 
students during Resource Lab by pre-teaching, re-teaching, and offering one-on-one instruction 
to ensure students are prepared for success in their general education classes. Additionally, 
RSTs push in to general education classes to offer additional support to students with 
disabilities within their least-restrictive environment. At the beginning of the school year, all 
teachers receive IEP Passports for each student on their roster with an IEP or 504 Plan. Each 
passport includes a brief summary of the studentôs disability and accommodations. Teachers 
track the accommodations they provide on summative assessments and these lists are sent 
home with progress reports every five weeks. This provides a structure for teachers to regularly 
monitor the progress of our students with IEPs and ensure they are being provided the 
appropriate supports. One of our schoolôs goals is to also help all students to become self-
advocates. To this end, our RSTs help students to understand their disabilities and IEP 
accommodations so they can advocate for what they need to be successful. All of these 
strategies serve to ensure our students with IEPs are on-track and prepared to graduate.  
 
While our graduation rate was higher than our resident schools, we believe there is still work to 
be done to better meet our students needs and engage at-risk students the support they need to 
earn their high school diploma in four years.   
 
We are working with our counseling department on implementing the following supports to 
ensure high school completion for all of our students, including our Hispanic/Latino, African 
American, and Economically Disadvantaged students: 
 
ǒ Beginning in grade 10, students are assigned to one of three counselors based on their 

Advisory class.  This counselor works with their caseload of students for three years to 
create a stronger counselor-student relationship to closely monitor academic progress, 
make more accurate course selections for the next grade level, and closely monitor 
progress towards graduation. 

ǒ Counselors supporting students in grades 10-12 conduct individual meetings discussing 
progress towards high school graduation.  During these annual meetings, they complete 
a transcript analysis and track their earned credits and progress towards graduation. If a 
student is credit deficient, the counselor conducts a follow-up meeting with a letter 
informing the student and parents of the studentôs credit deficiency and works with the 
family to develop a plan to get the student back on track to graduate. 

ǒ Beginning the 2017-18 school year with grade 9 students, we implemented an 
intervention called the Academic Success Program for students who are not passing 
three or more classes. Once a student is identified as struggling academically based on 
their five or 10-week progress report, a meeting is held with the student, counselor, and 
parent to discuss the studentôs progress. The student begins a mandatory tutoring 
schedule, requiring them to attend tutoring three days per week until their grades 
improved. The school monitors the studentôs office hours attendance and academic 
progress and regularly communicates with the parent. By working to support students 
throughout the semester, we can help students to improve their grades and pass their 
classes the first time, thus better positioning them to graduate within four years. 
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We are implementing the following supports to ensure high school completion of our ELs: 
 
ǒ Enrolling students in ELD 2 or ELD 3 based on CELDT proficiency provides academic 

enrichment needed for English Learners using the English 3D curriculum. 
ǒ Enrolling ELs into an English class specifically designed with SDAIE strategies offer 

students additional supports to improve their reading, writing, speaking, and listening 
skills. This class focuses on targeted strategies for English Learners to support 
academic English. 

ǒ Our Dean of Instruction and ELD teachers have led professional development sessions 
for our entire staff around English Learners and Long-term English Learners. The 
purpose of these sessions was to educate all teachers about the needs of our ELs and 
best practices for supporting them in all content areas. 

ǒ The Dean of Instruction meet withs English Learners and Reclassified Fluent English 
Proficient (RFEP) students, who reclassified within the two years time, to monitor 
academic performance.  

 
Additionally, we are working to position our students with IEPs for graduation success in the 
following ways: 
ǒ We have adjusted the master schedule to ensure all RSTs have consistent push-in 

period assignments, in addition to Resource Lab, and an open period for students to 
receive accommodations. 

ǒ We have hired an additional instructional aide to provide added push-in support to 
content area classes.  

 
Monitoring College/Career Readiness 
 
As part of the schoolôs ongoing mission to ensure students are college-ready, our courses 
satisfy the ñA-Gò subject requirements needed for students to successfully apply for a University 
of California or California State University.  Our courses are designed to be academically 
challenging; involve substantial reading, writing, problems, and laboratory work (as appropriate); 
and show attention to analytical thinking, factual content, and developing studentsô oral and 
listening skills.   
 

12th Grade Students Completing Required UC/CSU Entrance Requirements 

 

School 
Students Completing UC/CSU Requirements Average Over  

3 Years 

Difference Between 
Stern MASS and 

Comparator 2014-15 2015-16 2016-17 

Stern MASS 99.3% 96.3% 96.3% 97.3% 0.0% 

Garfield HS 54.2% 61.4% 59.8% 58.5% -38.8% 

Lincoln HS 50.2% 60.2% 63.8% 58.1% -39.2% 

Mendez HS 39.7% 52.6% 56.9% 49.7% -47.6% 

Roosevelt HS 49.8% 41.9% 43.9% 45.2% -52.1% 

Wilson HS 52.6% 55.6% 56.8% 55.0% -42.3% 

Solis HS N/A 58.3% 35.4% 46.9% -50.5% 

LAUSD Avg 51.7% 54.9% 59.6% 55.4% -41.9% 

CA Avg 43.4% 45.4% 46.8% 45.2% -52.1% 

Source:  California Department of Education DataQuest 
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Students are enrolled in courses approved to meet the ñA-Gò subject requirements beginning in 
grade 9 with Common Core English 9 (b), The Living Earth (d), Spanish 1 (e), Integrated Math 
(c), and STEM Applied Science and Engineering (g).  Our counselors collaborate with students, 
parents, and teachers to ensure students are enrolled in A-G courses so that by the end of 
grade 11, students are on track to have satisfied the minimum of 11 out of 15 courses needed to 
be completed by the end of junior year as set forth by the University of California Articulation 
Office.  Based on our course sequence, students would have completed 16 A-G courses by that 
time so that students are on track to complete the UC/CSU entrance requirements by 
graduation.  The table above demonstrates that over 96% of seniors have met the minimum 
requirements in the past three school years.  This is higher than local LAUSD high schools by a 
range of 38.8-52.1%, the district average by an average of 41.9%, and California average by an 
average of 52.1%. 
 
The College/Career Indicator on the California School Dashboard provides a fair comparison 
across schools to ensure students are ready for post-secondary plans and recognizes that 
students pursue various options.  The status levels for Fall 2017 dashboard indicates that Stern 
MASS graduates are prepared for college and career success based on their course of study. 
 

California School Dashboard - College/Career Indicator 
% Students Prepared for Postsecondary Success 

 

School 

2013-14 Cohort Students 2015-16 Cohort Students 
Growth Over 

Time 

Prepared 
Approaching 

Prepared 
Not Prepared Prepared 

Approaching 
Prepared 

Not Prepared 
Prepared 

(2014 to 2016) 

Stern MASS 28.7% 68.0% 3.3% 69.3% 23.9% 6.7% 40.6% 

Garfield HS 34.0% 26.7% 39.3% 52.3% 21.6% 26.1% 18.3% 

Lincoln HS 42.1% 27.2% 30.7% 42.7% 22.2% 35.1% 0.6% 

Mendez HS 13.4% 35.0% 51.6% 29.7% 33.3% 37.0% 16.3% 

Roosevelt HS 16.2% 21.7% 62.1% 19.3% 24.2% 56.4% 3.1% 

Wilson HS 15.8% 23.6% 60.6% 36.8% 31.1% 32.1% 21.0% 

Solis HS N/A N/A N/A 16.7% 34.4% 48.9% N/A 

LAUSD Avg. 27.5% 28.6% 43.9% 40.5% 27.0% 32.5% 13.0% 

Source:  California School Dashboard 

 
In analyzing the data, over 69% of the students in the 2015-16 graduating cohort are prepared 
for post-secondary options based on their performance on the CAASPP, AP exam passing 
scores, ñA-Gò course grades, and dual enrollment.  This is a 40.6% growth from the previous 
release of the College/Career Indicator based upon the 2013-14 graduating cohort.  This is 
higher than the results of local resident schools and district average as students can also 
demonstrate college and career readiness through the same four measures in addition to 
Career Technology Education, a pathway that is currently not offered at Stern MASS. 
 
The following interventions and schoolwide practices were put into place to support studentsô 
preparation for postsecondary success: 
 
ǒ All students meet with their counselor individually at least once a year to monitor 
graduation progress and fulfillment of the ñA-Gò requirements. 
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ǒ Students have open access to 13 AP courses beginning in grade 10.  There is no pre-
requisite requirement to enroll in an AP course.  All AP exam fees are paid by the school 
for students enrolled in corresponding courses. 

ǒ Offering at least one college course per semester to expose students to college 
materials and expectations while in high school. 

ǒ All courses integrated components of ELA standards and/or math practices into 
applicable lessons to teach the standards and its applicability across content areas. 

ǒ Counselors conduct annual college counseling sessions with their caseload of students 
and meet more frequently during senior year once the college application window opens.  
Starting in grade 11, counselors work with individual students based on their career 
interests, gpa, SAT/ACT scores, and intended college major to match students with 
appropriate colleges.  Counselors develop a list of ñreach, match, and safetyò colleges 
for students to consider applying to based on college entrance requirements and student 
performance data.  Because counselors form strong relationships with their students, 
they are able to tailor the list of schools for them and often times offer recommendations 
the students are unaware of yet are better suited for them.  During senior year, 
counselors support their caseload with applications workshops to California State 
Universities (CSUs), University of California (UCs), the Common Application, and 
community colleges.  They meet with students individually during this period and 
throughout the school year as college acceptance letters become available and students 
begin exploring financial aid packages. 

 
In reflecting on our College/Career Indicator data, we plan on implementing the following actions 
to increase student achievement:   
 
ǒ Strengthening our Academic Success Program so that students are identified with 

support plans, such as mandatory office hours, tutoring opportunities, and parent-
teacher conferences, early in the semester. 

ǒ Increase curriculum and instructional alignment for college prep and honors courses to 
AP course expectations. 

 
College Admissions Testing: SAT and ACT  
 
To promote college readiness, we began offering in-school administrations of the ACT 
beginning the 2014-15 school year.  The ACT was administered to students in grades 11 and 12 
so that students had at least two college entrance exam scores to choose from for their college 
application.  To prepare students for the ACT, students in grades 9-10 were administered the 
ACT Aspire to predict success on the ACT. Results are shared for students during Advisory 
classes and study skills are made available.  Beginning the 2016-17 school year, the PSAT was 
also made available for students to take during a Saturday administration in grades 9-11 to help 
students prepare for a future SAT administrator.  Based on the PSAT administrations, two 
students were recognized by the National Hispanic Recognition Program.   
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SAT Scores 
% Students Tested and Scoring ñCollege Readyò 

 

School 

2013-14 2014-15 2015-16 
Growth Over Time  

(% >=1500) 
Number 

Grade 12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=1500 

Number  
Grade 12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=1500 

Number  
Grade 12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=1500 

2014 to 
2015 

2015 to 
2016 

2014 to 
2016 

Stern MASS 128 91.41% 16.24% 143 99.30% 21.13% 168 91.67% 20.13% 4.89% -1.00% 3.89% 

Garfield HS 490 60.61% 15.82% 642 54.67% 11.97% 559 64.76% 15.47% -3.85% 3.50% -0.35% 

Lincoln HS 334 65.57% 20.55% 305 59.34% 27.62% 266 60.15% 21.25% 7.07% -6.37% 0.70% 

Mendez HS 163 41.10% 7.46% 142 40.85% 10.34% 166 45.18% 9.33% 2.88% -1.01% 1.87% 

Roosevelt HS 545 26.24% 5.59% 468 48.93% 9.61% 447 49.66% 4.95% 4.02% -4.66% -0.64% 

Wilson HS 387 55.30% 13.08% 395 60.76% 9.58% 307 61.56% 9.52% -3.50% -0.06% -3.56% 

Solis HS N/A   N/A   76 53.95% 4.88%    

Source:  California Department of Education DataQuest 

 
ACT Results 

% Students Tested and Scoring ñCollege Readyò 

 

School 

2013-14 2014-15 2015-16 
Growth Over Time  

(% >=21) 
Number 
Grade 

12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=21 

Number 
Grade 12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=21 

Number 
Grade 

12 
Students 

Percent 
Seniors 
Tested 

Percent  
Scores 
>=21 

2014 to 
2015 

2015 to 
2016 

2014 to 
2016 

Stern MASS 128 69.53% 21.35% 143 78.32% 19.64% 168 23.81% 42.50% -1.71% 22.86% 21.15% 

Garfield HS 490 47.55% 22.32% 642 47.04% 18.21% 559 49.55% 19.13% -4.11% 0.92% -3.19% 

Lincoln HS 334 16.77% 39.29% 305 17.05% 57.69% 266 25.94% 55.07% 18.40% -2.62% 15.78% 

Mendez HS 163 23.93% 17.95% 142 28.87% 4.88% 166 28.92% 14.58% -13.07% 9.70% -3.37% 

Roosevelt HS 545 27.16% 14.19% 468 25.43% 15.97% 447 33.11% 11.49% 1.78% -4.48% -2.70% 

Wilson HS 387 42.89% 16.27% 395 35.95% 18.31% 307 34.85% 14.02% 2.04% -4.29% -2.25% 

Solis HS N/A   N/A   76 22.37% 5.88%    

Source:  California Department of Education DataQuest 

 
For the past three school years, data indicated Stern MASS has tested a larger percentage of 
each senior cohort on the SAT and ACT.  Stern MASS has the second highest percentage of 
students for each administration that reach the college-readiness threshold set by each exam.  
Stern MASS college-readiness results have increased about 4% from 16.24% to 20.13% on the 
SAT from the 2013-14 to the 2015-16 senior cohort.  On the ACT, there was an overall growth 
of 21.15% of students meeting the college-ready benchmark over two years. 
 
The following interventions and schoolwide practices were put into place to support studentsô 
preparation for postsecondary success: 
 
ǒ SAT prep classes were offered through Youth Policy Institute on Saturday mornings to 

help students prepare for an upcoming SAT administration. 
ǒ Math teachers incorporated questions on their exams that mirrored ACT or SAT 

questions. 
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ǒ Starting in the 2015-2016 school year, students participated in the in-school 
administration of the ACT to ensure all students met college entrance requirements. 

 
In reflecting on our college readiness data, we plan on implementing the following actions to 
increase student achievement:   
 
ǒ Transition to an in-school administration of the SAT since the assessment is more 

aligned to Common Core State Standards and Stern MASS students have traditionally 
performed better on this assessment. 

ǒ Further study and incorporate different types of questioning into our professional 
development instructional focus so that students are assessed on their knowledge using 
a variety of question formats. 

  
Advanced Placement (AP) Results 
 
Stern MASS aims to prepare students to take and pass Advanced Placement courses during 
high school in preparation for the rigors of college coursework. These courses are open to any 
student who would like to enroll, regardless of whether they have taken previous honors or AP 
courses. Stern MASS is committed to not tracking students, thus students are not required to 
have taken honors classes to be eligible to enroll in an AP course. Since the 2010-11 school 
year, we have gone from administering 329 AP exams to administering 504 AP exams during 
the 2015-16 school year. The average Stern MASS pass rate for the AP exams given has risen 
from 29% in 2011 to 46% in 2016. 
 
All AP teachers have been certified to teach the course and develop the curriculum that meets 
the needs of their students. In addition, during spring semester, AP teachers organize AP Exam 
review sessions and practice texts outside of school hours to prepare for success on their AP 
exams. We offer 13 different AP courses at Stern MASS: AP Biology, AP Calculus AB, AP 
Calculus BC, AP English Language and Composition, AP English Literature, AP Environmental 
Science, AP European History, AP US Government, AP US History, AP Physics, AP Spanish 
Language, AP Spanish Literature, and AP Statistics. Students have the ability to begin taking 
AP courses their 10th grade year. 
 

AP Exam Administration and Pass Rate Data with Comparisons 
 

School 

2014-15 2015-16 
Growth Over Time  

(2015 to 2016) 

Grades 10-
12 

Enrollment 

Percent 
Grades 10-
12 Take AP 

Exams 

Number 
AP Exams 

Taken 

AP 
Passage 

Rate 

Grades 10-
12 

Enrollment 

Percent 
Grades 10-
12 Take AP 

Exams 

Number 
AP Exams 

Taken 

AP 
Passage 

Rate 

Percent 
Students 

Taking AP 
Exams 

AP 
Passage 

Rates 

Stern MASS 480 59.0% 556 37.9% 455 60.2% 506 45.7% 1.2% 7.8% 

Garfield HS 1843 21.5% 664 47.4% 1810 21.8% 628 50.5% 0.3% 3.1% 

Lincoln HS 903 33.3% 539 48.2% 770 31.6% 438 41.8% -1.7% -6.4% 

Mendez HS 414 16.7% 99 24.2% 615 19.2% 162 27.2% 2.5% 3.0% 

Roosevelt HS 1430 18.5% 426 20.7% 1309 18.6% 112 40.2% 0.1% 19.5% 

Wilson HS 1072 28.3% 551 22.5% 1108 22.5% 414 31.2% -5.8% 8.7% 

Solis HS 166 27.7% 86 3.5% 219 25.1% 114 1.8% -2.6% -1.7% 

LAUSD Avg 365877 25.2% 172750 49.9% 361956 27.2% 184354 49.2% 2.0% -0.7% 

CA Avg 1454751 22.6% 620878 56.8% 1453807 24.3% 664071 56.2% 1.7% -0.6% 
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Source:  California Department of Education DataQuest 

 
For the 2014-15 and 2015-16 AP administrations, over 59% of students in grades 10-12 eligible 
to take an AP class and exam participated in the testing administration.  This is more than 
doubled the participation rate of neighboring schools, LAUSD average, and California average.  
Our schoolôs participation rate also increased by 1.2% between the two administrations.  In 
looking at AP pass rates for Stern MASS, our pass rate increased 7.8% from the 37.9% in the 
2014-15 administration to 45.7% in the 2015-16 administration.  This growth of pass rate is 
higher than both the district and state averages that had negative growth during the compared 
administrations. 
 
Analyzing this data implies that the majority of our students will have the opportunity to take at 
least one AP course and sit for at least one AP exam prior to graduating from high school. 
Students have widespread access to AP courses at Stern MASS since students do not have 
any prerequisites, such as a minimum gpa, teacher recommendation, or SAT/ACT minimum 
score, to take these courses. The data also shows us that as our AP Program grows and our 
teachers gain more experience with teaching AP courses, our overall AP passage rate has 
improved. We are also closing the gap between our AP pass rate and the pass rates of our 
resident schools. While two resident schools outperformed us during the 2014-15 school year, 
during the 2015-16 school year, we outperformed one of those schools and closed the gap with 
the other by more than half. 
 
One of the challenges in teaching AP courses without tracking students, is ensuring that 
teachers have the skills they need to differentiate for students with a wide variety of skill levels, 
especially around literacy. Our schoolôs focus on writing instruction positioned AP English 
Language and Composition, which is closely aligned to the requirements of the CAASPP, as the 
end result. Much of our vertical and horizontal alignment to support writing instruction, thus 
aimed to ultimately prepare students to take and succeed in AP English Language and 
Composition either their junior or senior year.  
 
All AP teachers attend the College Boardôs AP Institute workshops to ensure they are best 
informed of course expectations and a better understanding of how to align their curriculum and 
instruction for the culminating exam.  AP teachers participate in listservs to share and receive 
suggestions for best practices that have worked in their classes.  Teachers are continually 
updating their lessons to best cover the topics addressed.   
 
We will continue to offer open access to AP courses to our students. In order to best position 
them for success, we will also continue supporting our AP teachers with professional 
development geared towards the following: 
  
ǒ Providing students with regular access to complex text, and using text-dependent 

questions to assess student understanding of their readings. 
ǒ Refining the role of various forms of formative assessment as a tool for gathering data to 

subsequently adjust instruction. 
ǒ Continued involvement with College Board AP workshops and conferences for teachers.  
ǒ Using interest inventories, such as the PSAT or ACT Aspire, to better match student 

course selection with AP courses they are predicted to do well on. 
ǒ Vertically aligning course expectations for college prep and honors courses in lower 

grade levels of each content level to the AP course requirements so that students have 
the pre-knowledge and skills to be successful. 
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Attendance 
 
At Stern MASS, we believe that students have a higher likelihood of being academically 
success by attending school on a daily basis.  Our goal is that we will have an average daily 
attendance rate of 95% each school year.  
 

Average Daily Attendance 
 

 2014-15 2015-16 2016-17 

Stern MASS 95.47% 95.20% 95.48% 

Source:  PowerSchool Attendance Reports 

 
During the 2017-2018 school year, our goal has been to increase student attendance by 
focusing on student absenteeism.  We began by holding an attendance workshop at the 
beginning of the school year to ensure parents understood the terms used when referencing 
attendance.  Information shared includes knowledge about truancy, truancy letters, doctorsô 
notes/parentsô notes, which notes are acceptable, what should be added in a note (how many 
are acceptable), and what chronic absenteeism really means. 
 
The process used for handling attendance, truancy, and chronic absenteeism begins each day 
with teachers taking attendance for each class period.  Within the first 10 minutes of class, 
teachers take attendance into our online attendance tracking system.  The attendance clerk 
sends automated phone calls for students who were marked absent that day and requests a 
note to be submitted to the office upon the studentôs return to school.   
 
Stern MASS has a School Attendance Review Team (SART) that discusses at risk students. 
The team consists of administrators, counselor, and attendance personnel.  Every month, the 
attendance clerk generates truancy notices for students with two or more unexcused absences 
throughout the school year.  The first truancy letter is an informational letter informing families of 
the absences.  When the second truancy letter, the assistant principal and attendance clerk call 
families and invite them to attendance meetings at mutually convenient times.  The in-person 
meetings better help the school understand obstacles preventing the student from attending and 
to discuss means for correction action moving forward.  If students receive a third truancy letter, 
an additional meeting is held with the team and principal to further discuss attendance obstacles 
and the attendance contract.  Students who required additional intervention will be referred up 
to the Alliance School Attendance Review Board (SARB). 
 
Due to the work this school year, the average daily attendance through March 2018 has been 
96.67%.  Parents have shared the attendance meetings have helped them find additional 
supports available for their student that include counseling services, academic interventions, 
and a triangulated effort between the student, school, and families to support the child. 
 
 
Who Stern MASS is Attempting to Educate: Student Population to be Served 
Stern MASS is an independent charter high school that serves students in grades 9-12, 
providing an alternative choice of quality education in the Woodrow Wilson Senior High School 
and Abraham Lincoln Senior High School communities. Stern MASS provides a sound 
educational program for all students in attendance through its rigorous college preparatory 
curriculum, culture of high expectations for all students, highly effective and highly qualified 
teachers, and principal leadership in a small and personalized learning environment where 
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students know their teachers well and are well known by adults. The academic outcome data in 
the demographic chart of schools in the community to be served (see following page) reflects a 
large, underserved, urban student population and provides market research and rationale for 
the need of the proposed instructional program. Alliance Marc and Eva Stern Math and Science 
School seeks to recruit high school and middle school students in the following school 
communities to improve academic performance as a priority. 
 
Enrollment by Grade-Level 

 
5 Year Enrollment Roll-Out Plan 

 

Grade 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

9 150 150 150 150 150 

10 150 150 150 150 150 

11 150 150 150 150 150 

12 150 150 150 150 150 

Total 600 600 600 600 600 

Goals and Philosophy 
 
Mission 
The mission of Stern MASS is to operate a small high performing school that prepares all 
students to graduate and to enter and succeed in college. Moreover, we strive to ensure that 
each Stern MASS student will develop resilient character and strong critical thinking and 
collaborative skills necessary to become socially responsible, globally minded citizens who are 
an integral part of their local, national and international communities. 
 
Vision 
The vision of Stern MASS is to provide a highly accountable model of innovation with highly 
effective teachers guided by core principles that are based on what research has shown to be 
best educational practices, and to serve as a model for the District and other public schools.  
 
Stern MASS will consistently demonstrate student readiness for success in college by growing 
the number of students who, based on state content/common core standards assessments, 
place at the ñmeetingò or ñexceedingò levels.  
 
Key Program Elements 
Stern MASS students, staff and community embrace the following five Alliance program 
elements to establish and maintain the culture of the school: 
 

1. High Expectations for All Students - All students, including students in historically 
underachieving communities, can successfully learn at high levels and have a 
fundamental right to high expectations and quality instruction that prepare them to enter 
and succeed in college1. All students must pass the A-G college entrance course 
requirements with a grade of C or better to graduate and be at least proficient in core 
academic standards (reading, writing, math, science, history/social science) to be ready 
for success in college. 

 

                                                 
1
 Doug Lemov, Teach Like a Champion, March 2010 
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2. Small Personalized Schools and Classrooms - Students learn best in small learning 
communities where their education is personalized so that students know their teachers 
and are well known as individuals by all adults in the school. Blended-learning 
classrooms, like those at Stern MASS, offer even more personalized and individualized 
instruction that targets individual student learning needs, takes them from where they 
are and accelerates their learning to where they need to be in order to graduate ready 
for success in college. 

 
3. Increased Instructional Time - All students must have sufficient time in school to learn 

successfully.  The school offers a longer school year and ongoing opportunities for 
extended learning time through intervention or enrichment to meet individual student 
needs. Daily learning time is structured in longer instructional blocks of time to allow for 
focused in-depth learning. Students will also have access to online resources, be able 
to replay online content, and access other features allowed by using technology, 
creating many out-of-classroom learning opportunities.  Research demonstrates how 
increased learning time can lead to higher achievement2 

 
4. Highly Qualified Principals and Teachers ï All Alliance schools must have exemplary 

principals who are capable instructional leaders and entrepreneurs in managing 
resources, and who are given opportunities for ongoing leadership training. Knowing 
that students learn best with teachers who know their subject field, are well trained to 
deliver rigorous instruction, and can attend to the diverse needs of individual students, 
these skills are at the forefront when selecting and developing teachers. Our teachers 
work in collaborative teams with common planning time where lessons are studied as a 
learning community and where accountability for student success is a shared 
responsibility.  

 
5. Working with Parents as Partners - Parents at all Alliance schools are meaningfully 
and actively engaged in their childrenôs education. They have a right to choose to send 
their children to excellent high performing schools.  Parents must be responsible and 
accountable for supporting their childrenôs learning at school and at home. They must 
understand what it will take to prepare their children for college, and they are 
encouraged to support the goals of the school through their voice and through 
volunteering. 

 
What it Means to Be an Educated Person in the 21st Century 
 
A well-educated person in the 21st Century must be highly proficient in a rigorous set of 
competencies in language, reasoning/problem solving, reading, writing, computation, 
interpersonal relationships, social/ economic studies, the use of technology, and personal work 
habits in order to succeed in a global economy.   
 
A well-educated person recognizes that the world is constantly changing, and is a self-directed 
lifelong learner prepared to continually adapt to changes that require new skills and 
competencies to be successful in their lifetime. An educated person understands that creative 
thinking leads to opportunity, that talent can be turned into true skill, and that all human beings 
are equal and important.3   

                                                 
2
 Massachusetts 2020, More Time for Learning: Promising Practices and Lessons Learned, 2010. 

3
 Douglas Kellner, New Media and New Literacies: Reconstructing Education for the New Millennium, UCLA, 2000 
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The Stern MASS    curriculum, instructional methodology, and environment are designed to 
instill and develop these skills in our students so that they can success in college and in their 
chosen careers, and can continue to be self-directed learners, highly skilled critical thinkers and 
effective communicators throughout their lives. 
 
How Learning Best Occurs 
 
At Stern MASS, we believe that we believe exceptional teaching is at the heart of student 
success in middle school, high school, college, and beyond.  Every day, with every student, we 
exemplify this belief through the academic commitments below.  We believe learning occurs 
best when classrooms are characterized by the attributes below: 
 
SPARK   Our students are enthusiastic learners who work hard every day to master challenging 
content.  

 Teachers celebrate studentsô effort and foster studentsô curiosity by cultivating a 
passion for learning and reinforcing the conviction that with hard work, every 
student can succeed.  

 Students enthusiastically read, write, analyze, discuss, research, experiment, 
and solve challenging problems and self-advocate for what they need to 
succeed. 

 
CHALLENGE   Our students learn best when we provide challenging content that builds strong 
learning habits and life skills. 

 Teachers support students to lead the cognitive thinking in a lesson by providing 
challenging academic content, skills, and experiences that prepare them for 
success in high school, college, and beyond. Challenging content pushes every 
student to exceed their own expectations, achieving exceptional results through 
struggle and hard work. 

 Students wrestle with complex ideas and persevere in their work even when they 
are not sure of the answer.  
  

SCHOLAR TO SCHOLAR Our students deepen their understanding of content and build skills 
through lively discussions and meaningful collaboration with their peers.  

 Teachers provide students with a variety of opportunities to engage in robust 
academic discussions and to collaborate to solve real-world problems.   

 Students use evidence to support their thinking, respectfully disagree with 
differing perspectives, and revise their own thinking in light of other studentsô 
ideas.   
 

PERSONALIZED   Our students thrive with thoughtful scaffolding and individualized supports to 
meet our high bar for academic rigor.  

 Teachers use data to strategically tailor instruction based what their studentsô 
need, keeping the bar for academic rigor high.  

 Students employ a variety of tools and strategies, including technology, to 
accelerate their learning, build knowledge and skills, and obtain feedback on their 
performance. 

 
Annual Goals for Local Control Funding Formula (LCFF) 
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NOTE: The data targets approved by the School Board of Directors for the Year 2 LCAP are 
reflected in the tables below. The LCAP was developed by various stakeholder groups as 
required, approved by the School Board in June 2018, and submitted to LACOE per statutory 
requirements. The Board will consider revisions to the LCAP based on available data for the 
2019-20 year as part of the Spring 2019 development of the Year 3 LCAP. As such, the LCFF 
table below reflects the targets available through Year 3 (2019-20). 
 
NOTE: Subgroups which are not statistically significant as of the current data reporting year are 
denoted with an ñ*ò in the table below. 

 

LCFF STATE PRIORITIES 

GOAL #1 

All students are supported by highly effective teachers, counselors, 
administrators, and support staff. 

Related State Priorities: 

 χ1          δ4          δ7  

 δ2          δ5          δ8   

 δ3          δ6          

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

 

¶ Provide qualified, content area teachers within every classroom 

¶ Provide effective instructional administrators and instructional coaches to support a safe 

learning environment conducive to classroom instruction. 

¶ Retain highly effective and master teachers, administrators, counselors, and support staff 

at the school. 

¶ Maintain classified staff focused on daily school operations. 

¶ Counselors provide academic and socio-emotional services. 

¶ Contract credential substitute teachers for teacher absences. 

 

Expected Annual Measurable Outcomes  

Outcome #1: Teacher assignments aligned to credential authorizations 
Metric/Method for Measuring: Master schedule review of teacher assignments 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) 100% 100% 100% 100% 100% 100% 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 
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Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #2: Retention rate of highly effective and master teachers 
Metric/Method for Measuring: Retention Rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide)  90% 90% 90% 90% 90% 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

 

GOAL #2 

Maintain a safe school campus that supports the development of the 
whole child. 

Related State Priorities: 

 χ1          δ4          δ7  

 δ2          χ5          δ8   

 δ3          δ6          

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 
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¶ Provide adequate resources to maintain and operate the facility. 

¶ Provide students supports focused on behavior, health, attendance, and safety. 
  

Expected Annual Measurable Outcomes  

Outcome #1:  School-wide average daily attendance 
Metric/Method for Measuring: Average Daily Attendance 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) 95% 95% 95% 95% 95% 95% 

English Learners 95% 95% 95% 95% 95% 95% 

Socioecon. Disadv./Low Income Students 95% 95% 95% 95% 95% 95% 

Foster Youth * * * * * * 

Students with Disabilities 95% 95% 95% 95% 95% 95% 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students 95% 95% 95% 95% 95% 95% 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #2:  Suspension rate as measured by the California School Dashboard for all students 
and significant subgroups 
Metric/Method for Measuring: Suspension Rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 1.5% 1.5% 1.5% 1.5% 1.5% 

English Learners TBD 1.5% 1.5% 1.5% 1.5% 1.5% 

Socioecon. Disadv./Low Income Students TBD 1.5% 1.5% 1.5% 1.5% 1.5% 

Foster Youth * * * * * * 

Students with Disabilities TBD 1.5% 1.5% 1.5% 1.5% 1.5% 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students TBD 1.5% 1.5% 1.5% 1.5% 1.5% 
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Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #3:  Chronic absenteeism as measured by the California School Dashboard for all 
students and significant subgroups 
Metric/Method for Measuring: Chronic Absenteeism 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) N/A 8.3% 8.0% 7.8% 7.7% 7.6% 

English Learners N/A 8.3% 8.0% 7.8% 7.7% 7.6% 

Socioecon. Disadv./Low Income Students N/A 8.3% 8.0% 7.8% 7.7% 7.6% 

Foster Youth * * * * * * 

Students with Disabilities N/A 8.3% 8.0% 7.8% 7.7% 7.6% 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students 8.5% 8.3% 8.0% 7.8% 7.7% 7.6% 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

 

GOAL #3 

Increase student achievement through content area curriculum and 
instructional supports. 

Related State Priorities: 

 δ1          χ4          χ7  

 χ2          δ5          δ8   

 δ3          δ6          

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

¶ Instructional program allows and facilitates student access to vertically-aligned college 

preparatory, intervention, honors, and Advanced Placement courses and curriculum. 

¶ Students with learning disabilities and health impairments receive services as stated on 

their IEP and 504 Plan. 

¶ English Learners receive instructional supports for language acquisition. 
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¶ Intervention program provides academic intervention and enrichment services for at-risk 

students. 

¶ Professional development opportunities for school-wide, vertical, and horizontal 

instructional alignment. 

Expected Annual Measurable Outcomes  

Outcome #1:  Increase percent of all students and significant subgroups meeting or exceeding 
standards on CAASPP SBAC English Language Arts 
Metric/Method for Measuring: CAASPP English/Language Arts 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD +70 DF3 +70 DF3 +70 DF3 +70 DF3 +70 DF3 

English Learners TBD +70 DF3 +70 DF3 +70 DF3 +70 DF3 +70 DF3 

Socioecon. Disadv./Low Income Students TBD +70 DF3 +70 DF3 +70 DF3 +70 DF3 +70 DF3 

Foster Youth * * * * * * 

Students with Disabilities TBD +70 DF3 +70 DF3 +70 DF3 +70 DF3 +70 DF3 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students TBD +70 DF3 +70 DF3 +70 DF3 +70 DF3 +70 DF3 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #2:  Increase percent of students and significant subgroups meeting or exceeding 
standards on CAASPP SBAC Math 
Metric/Method for Measuring:  CAASPP mathematics 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD -23 DF3 -23 DF3 -23 DF3 -23 DF3 -23 DF3 

English Learners TBD -23 DF3 -23 DF3 -23 DF3 -23 DF3 -23 DF3 

Socioecon. Disadv./Low Income Students TBD -23 DF3 -23 DF3 -23 DF3 -23 DF3 -23 DF3 

Foster Youth * * * * * * 

Students with Disabilities TBD -23 DF3 -23 DF3 -23 DF3 -23 DF3 -23 DF3 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 
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Filipino Students * * * * * * 

Latino Students TBD -23 DF3 -23 DF3 -23 DF3 -23 DF3 -23 DF3 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #3:  Increase English Learner performance levels 
Metric/Method for Measuring: ELPAC 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) n/a n/a n/a n/a n/a n/a 

English Learners 
TBD Fall 

2018 
Baseline 

+3% 
Baseline 

+3% 
Baseline +3% Baseline 

+3% 
Baseline 

+3% 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #4:  Increase seniors completing A-G requirements 
Metric/Method for Measuring: CA Dashboard College/Career Indicator on A-G graduates 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 75% Increase Increase Increase Increase 

English Learners TBD Increase Increase Increase Increase Increase 

Socioecon. Disadv./Low Income Students TBD 75% Increase Increase Increase Increase 

Foster Youth * * * * * * 

Students with Disabilities TBD Increase Increase Increase Increase Increase 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students TBD 75% Increase Increase Increase Increase 
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Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

 

GOAL #4 

Increase preparation for students to be college and career ready. Related State Priorities: 

 δ1          δ4          χ7  

 δ2          δ5          χ8   

 χ3          χ6          

Local Priorities: 

:δ  

:δ 

Specific Annual Actions to Achieve Goal 

 

¶ Students, parents, and school staff monitor student progress towards graduation and 

post-secondary goals and provide academic interventions to ensure student success. 

¶ Provide opportunities for families to support student college and career readiness. 

¶ Provide college awareness through college tours and informational workshops, college 

admissions process, etc. 

Expected Annual Measurable Outcomes  

Outcome #1:  Graduation rates for all students and significant subgroups as measured on the 
California School Dashboard 
Metric/Method for Measuring: Graduation Rate 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) 95% 95% 95% 95% 95% 95% 

English Learners 95% 95% 95% 95% 95% 95% 

Socioecon. Disadv./Low Income Students 95% 95% 95% 95% 95% 95% 

Foster Youth * * * * * * 

Students with Disabilities 95% 95% 95% 95% 95% 95% 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students 95% 95% 95% 95% 95% 95% 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 
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White Students * * * * * * 

Outcome #2:  Advanced Placement pass rates (% of all students and significant subgroups who 
pass at least 1 AP exam by graduation) 
Metric/Method for Measuring: Advanced Placement pass rates 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 68% 68% 69% 69% 70% 

English Learners TBD 68% 68% 69% 69% 70% 

Socioecon. Disadv./Low Income Students TBD 68% 68% 69% 69% 70% 

Foster Youth       

Students with Disabilities TBD Varies due to 
IEPs 

Varies due to 
IEPs 

Varies due to 
IEPs 

Varies due to 
IEPs 

Varies due to 
IEPs 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students TBD 68% 68% 69% 69% 70% 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #3: Parent engagement opportunities (% of families participating in at least 10 parent 
engagement opportunities) 
Metric/Method for Measuring: Parent participation  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 15% Increase Increase Increase Increase 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 
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White Students * * * * * * 

Outcome #4: Parents School Satisfaction Survey Overall Satisfaction (3.0 overall average score 
of parents feeling satisfied with the education their child receives at the school) 
Metric/Method for Measuring: Annual Parent Satisfaction Survey 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 3.2 avg 3.2 avg 3.2 avg 3.2 avg 3.2 avg 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

Outcome #5: Student School Satisfaction Survey Overall Satisfaction (3.0 overall average grade 
students would give the school based on the Student Satisfaction Survey) 
Metric/Method for Measuring: Annual Student Satisfaction Survey 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 3.2 avg 3.2 avg 3.2 avg 3.2 avg 3.2 avg 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 



 

 

Alliance Marc and Eva Stern Math and Science School                          42 
Alliance College-Ready Public Schools 

White Students * * * * * * 

Outcome #6: Staff Satisfaction Survey Overall Satisfaction (3.0 overall satisfaction score on the 
Staff Satisfaction Survey) 
Metric/Method for Measuring: Staff Satisfaction Survey 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-
2020 

2020-
2021 

2021-
2022 

2022-
2023 

2023-
2024 

All Students (Schoolwide) TBD 3.2 avg 3.2 avg 3.2 avg 3.2 avg 3.2 avg 

English Learners n/a n/a n/a n/a n/a n/a 

Socioecon. Disadv./Low Income Students n/a n/a n/a n/a n/a n/a 

Foster Youth * * * * * * 

Students with Disabilities n/a n/a n/a n/a n/a n/a 

African American Students * * * * * * 

American Indian/Alaska Native Students * * * * * * 

Asian Students * * * * * * 

Filipino Students * * * * * * 

Latino Students n/a n/a n/a n/a n/a n/a 

Native Hawaiian/Pacific Islander Students * * * * * * 

Students of Two or More Races * * * * * * 

White Students * * * * * * 

 
LCFF Narrative 
The overarching goal for LCFF is improved educational outcomes for students ï especially those 
with the greatest needs ï based on the engagement and input of the entire school community. By 
investing in academic, social-emotional, and operational supports for students and parents, we 
better meet the needs of the whole child. This multi-pronged approach helps build studentsô self-
esteem and confidence in their academic performance, which motivates students to stay on track 
for high school and post-secondary options.   
           
Additional findings on how the goals of the LCAP will enable students to become and remain self-
motivated, competent, and life-long learners are listed below: 
 

Goal 
Supporting self-motivated, competent, and life-long 

learners 

Goal 1:  All students are supported by highly 
effective teachers, counselors, administrators, 
and staff 

Retain highly effective teachers in classrooms 

Goal 3:  Increase student achievement 
through content area curriculum and 
instructional support  

Continue weekly office hours for students to 
gain additional tutoring and support from 
teachers and counselors 

Goal 3: Increase student achievement Master Schedule contains intervention 
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through content area curriculum and 
instructional support 

courses for at-risk students 

Goal 4: Increase preparation for students to 
be college- and career-ready 

Provides foundation for persistence leading to 
graduation for a four-year university 

 
Instructional Design 
 
Curriculum and Instruction 

The educational model for curriculum and instruction at Stern MASS is guided by our key 
program elements, our beliefs about how learning best occurs and by 4best practices 
researched in high performing high schools that consistently produce well-educated students 
prepared to successfully enter and succeed in college. The philosophical base and the 
organizational structure for Stern MASSôs curriculum are student centered and are in 
accordance with accountability for meeting or exceeding grade level Common Core, Next 
Generation Science Standards, ELD and other state college readiness standards. 
 
Specifically, Stern MASS employs a standards-aligned curriculum that prepares students to 
excel academically, with increased focus on Math and English scores.  Research from ACTôs 
seminal study5 on college readiness found that studentsô ability to comprehend complex text is 
the factor that differentiates college-ready readers from their non-ready peers. The study also 
highlighted the importance of reading across the curriculum, given that of the students not 
meeting the ACT Reading Benchmark, only 5% met the ACT Science benchmark. In addition, 
research consistently shows that building student knowledge via informational text is crucial to 
developing students' literacy ability.  Finally, in order to access grade-level, complex texts, 
students must have repeated exposure and practice with complex text through close reading 
across content areas that requires reading, speaking, and writing grounded in evidence6,7,8 .  
 
Given this strong body of research, Stern MASS educational program positions literacy skills as 
the gateway skills that position students for success across all content areas.  In every course, 
students are required to analyze complex text, cite textual evidence through discussion and 
writing and justify their thinking.  In Science and Social Studies, students engage in 
informational texts, such as primary source documents (e.g. US Constitution) or domain-specific 
texts (e.g. scientific journal article), that demand careful reading and analysis to make meaning.  
In mathematics, students engage in daily tasks that require solving real-world problems and 
justifying (orally and through writing) their mathematical thinking. Finally, across all subjects, all 
students are pushed to carry the cognitive and intellectual thinking required by the Common 
Core and NGSS standards, as well as the ELD Standards/Framework9.   

                                                 
4
G. Sue Shannon, Nine Characteristics of High Performing High Schools, 2001 

5
 ACT (2006). Reading between the lines: What the ACT reveals about college readiness in 

reading. Iowa City, IA 
6
 Ericsson, K. A., Krampe, R. T., & Tesch-Römer, C. (1993). The role of deliberate practice in the acquisition of expert performance. 

Psychological Review, 100(3), 363 
7
 Intersegmental Committee of the Academic Senates of the California Community Colleges, the California State University, and the University 

of California, (2002) Academic literacy: A statement of competencies expected of students entering California's public colleges and universities. 
Sacramento, CA 
8
 Cervetti, G., Jaynes, C., & Hiebert, E. (2009). Increasing opportunities to acquire knowledge through reading. In Reading more, reading 

better (pp. 79-100). The Guilford Press. 
9
 California ELD Framework https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter2.pdf 

https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter2.pdf
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Stern MASS attests that each pupil in the school will have sufficient instructional materials in 
each subject area consistent with the content and cycles of the curriculum frameworks adopted 
by the California Department of Education. 
 
Each spring, the principal, in consultation with staff, identifies areas of need and orders 
materials for the following year. Recent studies published by the Center for American Progress, 
Brown Center on Educational Policy at Brookings Institute, and RAND Corporation10,11 
consistently find that the quality of instructional materials teachers use in the classroom has a 
measurable impact on student performance. Curriculum materials are selected based on their 
alignment to the CCSS/NGSS/ELD standards and instructional shifts and materials must 
prepare students to graduate ready for college.   
 
In alignment to the Stern MASSôs educational program, curriculum materials across content 
areas provide students with daily assignments that require careful reading of complex text as 
well as writing and discussion grounded in evidence.  In accordance to the CCSS instructional 
shifts in English Language Arts, a variety of genres and text types are used, with the majority of 
texts being informational texts.  Additionally, across content areas teachers use a number of 
instructional strategies like multiple reads, text-dependent questions and annotation to ensure 
all students have access to the material.  In mathematics, curriculum materials deeply focus on 
student mastery of Claim 1 Smarter Balanced standards and engage students in problem-
solving through the Mathematical Practices.  Finally, in every course, teachers carefully align 
daily objectives, activities and formative assessments to the standards and monitor progress 
against the standards through our standards-based grading system. While a full list of 
curriculum materials is found on the next page, the key features and components of our English 
Language Arts and Mathematics curriculum is summarized below: 
 
Stern MASS relies on both core instructional materials (digital or hard copy) and supplemental 
instructional materials (digital or hard copy). Below are lists of all current curriculum materials 
and resources utilized by the school for each grade level and subject.  Programs that have 
specific tools to support English learners are also indicated. 
 

Digital 
Content/Resources 

Subject(s) Grade Level 

Math English Science 
Social 

Studies 

English 
Language 

Development 
9 10 11 12 

Achieve 3000  X    X X X X 

English 3D     X X X X X 

 
A target ratio of one computer and/or iPad for every student ensures students adequate access 
to technology for effective use in student learning, common core and digital classroom 
instruction, data management, SBAC online state assessments and communication.  Classroom 
teachers are also provided iPads or laptops and use consistent data systems for monitoring 
student performance, managing grades, and internal school and network communication with 
other schools. 
 

                                                 
10

 https://cdn.americanprogress.org/wp-content/uploads/2015/10/06111518/CurriculumMatters-report.pdf 
11

 https://www.brookings.edu/wp-content/uploads/2016/06/0410_curriculum_chingos_whitehurst.pdf 

https://cdn.americanprogress.org/wp-content/uploads/2015/10/06111518/CurriculumMatters-report.pdf
https://www.brookings.edu/wp-content/uploads/2016/06/0410_curriculum_chingos_whitehurst.pdf
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Textbooks 
Subject Area Grades Title Publisher 

World History 10 World History, Culture, and Geography McGraw Hill 

AP European History 10, 11, 12 Western Civilization Cengage Learning 

US History 11 United States History and Geography McGraw Hill 

AP US History 11 Give Me Liberty An American History Norton 

Government 12 Government in America  Pearson 

AP Government 12 Government in America  Pearson 

Economics 12 Economics Principles and Practices McGraw Hill 

English 9 9 Collections Houghton Mifflin Harcourt 

English 9 With SDAIE 9 Collections Houghton Mifflin Harcourt 

English 10 10 Collections Houghton Mifflin Harcourt 

English 10 With SDAIE 10 Collections Houghton Mifflin Harcourt 

English 11 11 Collections Houghton Mifflin Harcourt 

English 11 With SDAIE 11 Collections Houghton Mifflin Harcourt 

ERWC 12 ERWC Curriculum California State University 

AP English Language and 
Composition 

11 The Language of Composition  Bedford St. Martin's 

Integrated Math 1 9 Core Connections Integrated 1 
College Preparatory 

Mathematics 

Integrated Math 2 10 Core Connections Integrated 2 
College Preparatory 

Mathematics 

Integrated Math 3 11 Core Connections Integrated 3 
College Preparatory 

Mathematics 

Integrated Math 3 Honors 11 Core Connections Integrated 3 
College Preparatory 

Mathematics 

Pre-Calculus  Precalculus 
College Preparatory 

Mathematics 

AP Calculus AB  11, 12 Calculus 
Brooks/ Cole Cenage 

Learning 

AP Calculus BC 12 Calculus 
Brooks/ Cole Cenage 

Learning 

Statistics 11, 12 Stats Modeling the World Pearson 

Financial Algebra 12 
Financial Algebra: Advanced Algebra with 
Financial Applications 

South-Western Cenage 
Learning 

The Living Earth 9 POGIL Activities for Biology Flinn Scientific, Inc. 

Chemistry in Earth Systems 10 Chemistry Holt, Rinehart, and Winston 

Honors Chemistry 10 Chemistry Holt, Rinehart, and Winston 

Physics of the Universe 11, 12 Conceptual Physics Pearson 

AP Biology 11, 12 Biology in Focus Pearson 

Environmental Science 11, 12 Living in the Environment 
Brooks/ Cole Cengage 

Learning 

AP Environmental Science 11, 12 Living in the Environment 
Brooks/ Cole Cengage 

Learning 

Spanish 1 9, 10, 11 Auténtico 1  Pearson 

Spanish 1 Native 9, 10, 11 Ven Conmigo Holt Spanish 

Spanish 2 10, 11, 12 Auténtico 2 Pearson 

Spanish 2 Native 10, 11, 12 Ven Conmigo: Nuevas Vistas Holt Spanish 

Spanish 3 11, 12 Auténtico 3 Pearson 

Concert Choir 1 11, 12 
Essential Musicianship: A Comprehensive 
Choral Method 
Essential Repertoire for the Young Choir 

Hal-Leonard 
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Concert Choir 2 12 
Essential Musicianship: A Comprehensive 
Choral Method 
Essential Repertoire for the Young Choir 

Hal-Leonard 

Modern Music Ensembles 1 11, 12 

Music as a Second Language and Modern 
Band Movement 
Guitar Song Book 
Keyboard Song Book 
Ukelele Song Book 

Little Kids Rock 

Modern Music Ensembles 2 12 
Music as a Second Language and Modern 
Band Movement 
Rockfest Breakout Sessions  

Little Kids Rock 

 
As noted previously, the needs of the school are evaluated each year and core and 
supplemental curriculum materials and digital resources are adjusted accordingly.   
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Current Comprehensive Course List 
 
The table below shows all current course offerings for all grades served by Stern MASS.  

 

Subject Area 
(260 credits possible) 

Grade 9 
(65 credits) 

Grade 10 
(65 credits) 

Grade 11 
(65 credits) 

Grade 12 
(65 credits) 

Counseling and Guidance 
- 4 years expected 
(20 credits total) 

Advisory 
  

·   Advisory 
  

Advisory 
  

·   Advisory 
  

(a) History/Social Science 
- 3 years expected 
(40 credits total) 

  ·   World History* 
·   AP European History* 
  

U.S. History* 
AP U.S. History* 
  

·   U.S. Government* (1 sem) 
/ Economics* (1 sem) 

·   AP U.S. Government* (1 
sem) / Economics* (1 
sem) 

(b) English/Language Arts 

- 4 years expected 
(40 credits total) 

English 9* 
English 9 with SDAIE* 
  

·   English 10* 
·   English 10 with SDAIE* 
·   English 10 Honors* 

English 11* 
English 11 with SDAIE* 
AP English Language* 

·   CSU Expository Reading 
and Writing* 

·   AP English Language* 
·   AP English Literature* 

(c) Mathematics 
- 4 years expected 
(40 credits total) 

Integrated Math 1* 
Integrated Math 2* 
Integrated Math 3* 
  

·   Integrated Math 2* 
·   Integrated Math 3* 
·   Integrated Math 3 Honors* 
·   Pre-Calculus* 
  

Integrated Math 3* 
Integrated Math 3 Honors* 
Pre-Calculus* 
AP Calculus AB* 
AP Calculus BC* 
 

·   Pre-Calculus* 
·   AP Calculus AB* 
·   AP Calculus BC* 
·   Statistics* 
·   Advanced Algebra with 

Financial Applications* (g) 
· 

(d) Laboratory Science 
- 4 years expected 
(40 credits total) 

The Living Earth* 
  

·   Chemistry in the Earth 
Systems* 

·   Chemistry Honors* 
  

Physics of the Universe* 
Environmental Science* 
AP Environmental 
Science* 
AP Biology* 

·   Physics of the Universe* 
Environmental Science* 
AP Environmental 
Science* 
AP Biology* 

·   
 

(e) World Language 
- 2 years minimum expected 
(20 credits total) 

Spanish 1* 
Spanish 1 Native 
Speaker* 
  

·   Spanish 2* 
·   Spanish 2 Native 

Speaker* 
·   AP Spanish Language* 

Spanish 3* 
AP Spanish Language* 
AP Spanish Literature* 

·   AP Spanish Language* 
·   AP Spanish Literature* 
  

(f) Visual / Performing Arts 
- 1 year minimum expected 
(10 credits) 

    Concert Choir* 
Modern Music Ensemble* 

·   Concert Choir 2* 
·   Modern Music Ensemble 

2* 

(g) College Prep Elective 
- 3 years minimum expected 
(30 credits) 

STEM: Applied Science 
and Engineering* 

  Criminal Justice ·   Criminal Justice 
·   College Prep Elective* 

(any additional c-g 
course) 

  

Electives 
- 3 years expected 

Advanced PE 1 
ELD 2 
ELD 3 
Math Support 
Resource Lab 1 
  

·   Advanced PE 2 
·   Dance 
·   ELD 2 
·   ELD 3 
·   Resource Lab 2 
·   Weight Training 
  

ELD 2 
ELD 3 
College Prep Seminar 
College Ready Seminary 
Statistics* 
Advanced Algebra with 
Financial Applications* 
Resource Lab 3 

·   ELD 2 
·   ELD 3 
·   College Prep Seminar 
·   College Ready Seminar 
·   Statistics* 
·   Advanced Algebra with 

Financial Applications*(g) 
·   Resource Lab 4 

*Denotes courses that meet A-G and graduation requirements 

 
Upon enrollment, all students are given a series of diagnostic survey assessments. These 
indicate student needs in mathematics, language arts, and the studentôs English Language 
status. Results of initial diagnostic testing for entering students determine student placement in 
math and determine studentsô need for intervention supports.  All students have access to the 
grade level core curriculum, and alternative curriculum when designated in a studentôs 
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Individualized Education Plan (IEP). Students at risk participate in an extended learning 
program to provide more time for learning and to accelerate their progress. All students are 
eligible to take all classes, including Advanced Placement (in grades 9-12). Students who show 
a continued lack of progress are served as detailed under Elementary and Secondary Schools 
Act (ESSA) and/or the Meeting the Needs of All Students section below, depending on 
individual student needs. 
 
Innovative Curricular Components of the Educational Program 
In addition to the description provided in the section ñIntegrated and Instructional Technologyò, 
we provide the following innovative components:  
 
Parent Engagement 
One of the key program elements of Stern MASS is Parents as Partners. Stern MASS seeks to 
build parent involvement and awareness in order to provide insight into the college readiness 
process and expectations. All stakeholders are engaged in the decision-making process at the 
school which includes quarterly School Board meetings, monthly School Coordinating Council 
meetings, and monthly Community Town Halls to inform the school community, including all 
parents, of the academic success and school events at the school. 
 
The school continues to build parent involvement through parent workshops in order to inform 
parents how they can support their childôs academic success at Stern MASS and insight 
towards the college readiness process. Parent workshops are held once a month and is led by 
the Parent Engagement Specialist. Parent workshop topics range from monitoring student 
progress through Pinnacle parent portal and Google Classroom to preparing for financial 
obligations of college.  The Parent Engagement Specialist provides a listing of workshops held 
throughout the school year at the beginning of the school year and notifies families throughout 
the year through the school website and phone calls.  Personal phone calls are also made to 
parents to let them know of student performance and to connects parents to community 
resources. Once such resource is the Parent Leadership Network--an Alliance conference that 
takes place 2-4 times a school year where parents learn what it is like to be a parent while their 
child is in college.  
 
In addition to the work of the Parent Engagement Specialist, parents are invited to Stern MASS 
for various opportunities through the school year.  Three times a year, we have Meet Your 
Teacher and Counselor Night where parents may speak with teachers and counselors regarding 
their childôs academic progress and college acceptance process.  Teachers and counselors also 
request individual parent conferences to discuss student progress throughout the year.  Parents 
are also invited to other student events, including Student Exhibition Night that houses our 
annual Math and Science Fair, semi-annual Performing Arts Showcase, and athletic sports 
competitions.  The school has an open-door policy in which all stakeholders can share ideas 
and provide feedback on the school processes. 
 
 
Mastery Learning 
At Stern MASS, we believe that student achievement should be measured based on student 
performance on the standards and do this through Mastery Learning.  At the heart of mastery 
learning is the philosophy that everyone can learn given the right circumstancesðaptitude is the 
length of time it takes a person to learn, not how ñbrightò a person is. This matches the objective 
of the Stern Math and Science School (Stern MASS) to prepare our students to attend college 
and to be able to major in the math/sciences. For too long, inner city students have been 
underserved because traditional grading systems have placed greater emphasis on student 
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behavior and attitude rather than student subject-matter proficiency. The implementation of 
mastery learning across Stern MASS is designed to provide a better learning environment to 
support all students to achieve proficiency in the state-mandated content standards. 
  
Some key aspects of mastery learning include: 
ǒ Learning objectives should be transparent from the first day of a unit and on each 

assignment. 
ǒ Students should have opportunities to track and reflect on their progress on the 

standards. 
ǒ Formative assessments are no longer included in academic grades because these 

assessments are opportunities for students to practice the standards. 
ǒ Summative assessments are the primary factor in academic grades. 
ǒ Multiple summative assessments that address various learning styles should be used. 
ǒ Behavior, attendance, participation, effort, and work habits are no longer included in 

academic grades. 
 
Standards-Based Grading 
To ensure students are learning and mastering the standards, teachers use standards-based 
grading. All assignments must be attached to a standard. Standards based grading also provide 
students multiple opportunity to demonstrate mastery, as assignments are formative and 
summative.  This allows students to understand that learning is scaffolded and cyclical where 
they cannot learn a standard or a lesson and forget about it once it has been assessed.  
Students need to continually review their knowledge and demonstrate mastery of the standards. 
  
In order for students to demonstrate their continual learning, teachers maintain online student 
grades through Pinnacle gradebook.  Teachers update the grade book with at least one 
formative grade per week and one summative grade every two weeks.  Students and parents 
have access to Pinnacle so student assignments, grades and progress are always available. 
Administrators also support teachers in maintaining updated gradebooks. 
 
Exhibition Night STEM Fair  
To support the schoolôs math and science focus, students complete a culminating project in their 
math and science classes to demonstrate how their classroom knowledge is personified in 
realia.  Exhibition Night has transformed from its inception as a Math Fair that provided students 
an opportunity to collaborate in groups around a math topic and its real-world implications. At 
the time, students would present their findings through table demonstrations to the community, 
and a panel of judges would determine 1st, 2nd, and 3rd place winners who would win a 
scholarship available after high school graduation. 
 
Beginning in Spring 2015, the science teachers also began having students work on science 
projects that were presented through tri-fold poster presentations. The Science Fair was held on 
the same day of the Math Fair under a new name, Exhibition Night.  Beginning the 2016-17 
school year, math and science teachers began a new collaboration of a cross-curricular project 
involving science and math standards so that students can understanding the overlap between 
the two disciplines.  
 
Advisory 
Students are assigned to a cohort Advisory class that they stay in throughout their four years at 
Stern MASS. In the advisory period, no student is allowed to ñfall through the cracksò of 
anonymity. The advisory focuses on personal, academic, school and family connections. The 
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advisory teacher serves as the studentôs counselor so that students are connected to a 
consistent adult for guidance with studies, student relationships, and planning for college. 
 
Claim-Evidence-Link (C-E-L) Writing Structure   
Stern MASS was recognized as a 2017 California Gold Ribbon School based on its CAASPP 
results and its work with the C-E-L paragraph writing structure.  The teachers at Stern MASS 
realized that in order for students to produce clear, purposeful writing, they needed opportunities 
to practice it across content areas and in a variety of assessments, including essays, formative 
assessments, in-class quick writes, lab reports, unit exams, interim assessments, and state 
assessments. The Claim-Evidence- Link (C-E-L) paragraph became adopted because of its 
easy-to-follow structure and allowed students to focus more on what they were going to write 
instead of how they were going to write it-- thus them becoming more confident writers. 
 
Success for the writing structure was based on buy-in from teachers because of our school-wide 
emphasis that all students were going to college--not just those enrolled in AP classes. 
Teachers wanted to learn from their colleagues about how writing could be strengthened and 
turned to their ELA colleagues for guidance. Teachers agreed that PD time allocated to writing 
strategies would be a good use of weekly PDs. Teachers also received feedback from students 
and alumni sharing that teachers sometimes had different terms for the same writing strategy 
and often time they had difficulty forming connections that the processes were the same. Some 
ELA teachers referred to the paragraphs as C-E-L while others referred to it as Thesis-Purpose-
Summary (T-P-S). Science teachers used Claim-Evidence-Reasoning (C-E-R). History teachers 
did not have a formal writing structure. 
 
The C-E-L writing structure benefited all subgroups because it created a formula that was easy 
to follow. English Learners and students with learning disabilities were able to use graphic 
organizers to later support their paragraph structure. The common structure also helped 
Resource Specialist Teachers (RSTs) know writing expectations for student caseloads since 
they provided accommodated supports and loop up with students annually. A common writing 
structure minimized the need for multiple writing strategies that RSTs had to accommodate to 
support students. 
 
Teacher Coaching and Instructional Feedback 
We believe that great teachers have a transformational impact on students ï our scholars ï in 
the classroom, in preparation for college, and in their life after school. We are committed to 
providing students with a world-class academic experience that builds strong learning habits 
and important life skills. However, we know educators canôt do it alone. Our goal is to help 
teachers reach their full potential so they can help 
 
Alliance scholars reach their full potential.  All teachers are partnered with a supporting 
administrator who provides instructional coaching at least once a month through formal and 
informal classroom observations.  After each observation, feedback conversations are 
conducted that highlights observed strengths and bite-sized, actionable feedback for growth that 
can be implemented immediately. 
 
The structure of weekly professional development has also been adjusted so that once a month, 
colleagues meet with administrators by content areas and receive feedback coaching through 
Practice Perfect or student work analysis protocols.  In Practice Perfect sessions, a practice 
introduced through Doug Lemovôs Teach Like a Champion and Practice Perfect, a teacher will 
teach a 15-minute lesson in real time to their colleagues and receive immediate feedback using 
the structure ñIt was effective whené.  Next time tryé.ò  In student work analysis, colleagues 
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look at high, medium, and low scoring student work samples and compare it with a teacher 
exemplar or rubric to identify student learning gaps or misconceptions.  In both practices, the 
focused teacher leaves with next steps for future lessons and instructional delivery, while all 
participants benefit from engaging in the work and reflecting upon their own practice. 
 
Instructional Methods and Strategies 

Students learn best when there are rigorous standards based curriculum where students lead 
the cognitive thinking of challenging content that builds strong learning habits and life skills; 
when students enthusiastically read, write, analyze, discuss, research, experiment and solve 
challenging problems; when students participate in robust scholar to scholar academic 
discussions that deepen their understanding of challenging content; when students employ a 
variety of tools and strategies, including technology, to accelerate their learning, build skills and 
obtain feedback on their performance. 
 
Instructional methods and strategies include, but are not limited to, students engage in close 
reading of complex texts across a variety of genres, apply mathematical concepts to real world 
problems, and conduct laboratory experiments that deepen their understanding of a scientific 
phenomenon.  All academic experiences build the skills and knowledge students need to be 
successful in college and beyond.   
 
Implementation of Common Core 

STERN MASS    has fully implemented Common Core State Standards, using CCSS-aligned 
curriculum.  Next Generation Science Standards are being implemented in science and the 
Social Studies/History, Science & Technical Studies Common Core literacy standards are 
integrated into science and history/social science courses. In addition, the ELD standards are 
integrated throughout all content area instruction.  The instructional methodologies, curriculum, 
and instructional materials have been chosen as they align with the CCSS and are designed to 
ensure student mastery of the standards. 
 
Stern MASS    is focused on deepening teachersô understanding of the expectations of CCSS 
and NGSS through ongoing professional support in instructional planning, interim data analysis 
and feedback on instructional practice. New teachers to Stern MASS    also receive professional 
development on the CCSS and NGSS standards and instructional shifts as part of their 
onboarding. 
 
Integrated and Instructional Technology 

To be successful, productive citizens in a 21st century economy, students must attain 
technology literacy and fluency. 
 
We define technology literacy as the ability to responsibly, creatively and effectively use 
appropriate technology to: communicate; access, collect, manage, integrate and evaluate 
information; solve problems and create solutions; build and share knowledge; and improve and 
enhance learning in all subject areas and experiences.  Technology Fluency is demonstrated 
when students: apply technology to real-world experiences; adapt to changing technologies; 
modify current and create new technologies; and personalize technology to meet personal 
needs, interests and learning style. 
 
To reach these goals, students have access to one tablet and/or laptop (all SBAC ready) to 
ensure adequate access to technology for effective use in student learning.  Students use 
technology regularly to access research online, develop standards-based multimedia projects 
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and presentations, and access instructional materials and assignments.  Students also access 
instructional technology to receive personalized support that best meets their individual learning 
needs. 12  Alliance interim assessments are also designed to help prepare students to take 
SBAC online assessments.  
 
All classroom teachers are provided a computing device and use Alliance-wide data systems for 
managing grades, student performance data, and internal school and network communication 
with other schools 
 
Alliance Marc and Eva Stern Math and Science School Graduation Requirements 
 
Alliance high school graduation requirements are in alignment with the University of California 
(UC) and California State University (CSU) ñA-Gò minimum undergraduate admission 
requirements (see table below).  Our high school program and course schedule is designed to 
enable all students to meet graduation requirements, ñA-Gò minimum undergraduate admission 
requirements, and the CDEôs College/Career Indicator within four years. 
 

UC and CSU A-G Requirements 

Subject Requirements 

(a) History-Social Science 1 year of U.S. History 
1 year of World History  

(b) English Language Arts 4 years of college preparatory English 

(c) Mathematics  3 years of college preparatory Mathematics (Integrated 
Math 1, Integrated Math 2, Integrated Math 3, Pre-
Calculus, Calculus or Statistics).   

(d) Laboratory Science 2 years of Laboratory Science in two of the three of the 
following: biology, physics or chemistry 

(e) Language other than English 2 years of the same language other than English   

(f) Visual and Performing Arts 1 year chosen from dance, music, theater or the visual 
arts 

(g) College Preparatory Elective 1 year of additional academic electives (e.g., third year of 
science or foreign language, fourth year of math, social 
science, advanced visual or performing arts)  

 
Alliance Marc and Eva Stern Math and Science School Graduation Requirements: 

 Total Unit/Credit requirements for graduation: 230.   
o In total, a student will take 160 A-G approved credits. 
o Course requirements for graduation: Pass ALL required courses with a grade of 

C or higher (basic proficiency).  
 Passage of the UC and CSU A-G requirements as noted above.  
 In addition to the required A-G history/social science course sequence, all students must 

complete 1 semester course in American Government & Civics, and 1 semester course 
in Economics. Alliance high schools have determined that these courses must also be A-
G approved. 

                                                 
12

 US Department of Education, Evaluation of Evidence-Based Practices in Online Learning, 2010 
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 Starting with the class of 2012, UCôs undergraduate admissions requirements mandate 
students complete 11 out of 15 A-G courses by the end of the 11th grade. 

 
Our mission is that all high school students will pass all A-G and elective courses with a grade 
of C or better to graduate in 4 years with a minimum of 230 credits.  To best serve students who 
are not on track to meet these goals, the following supports are provided: 
ǒ Online Credit Recovery which is offered after school and in summer session. 
ǒ Tutoring After School or Saturdays 

 
These supports are provided for all students in need including all subgroups and students 
transferring in to the school. Students that transfer into the school after the start of freshman 
year work closely with their counselor to ensure that any needed classes are made up either in 
their regular schedule, after school, or in summer session. Individual graduation checks are 
done with each student at least once a semester.  
 
Students who are still unsuccessful in meeting the Alliance 230 credit ñA-Gò high school 
graduation requirement by the end of the summer following their 4th year, are welcomed to 
attend a 5th year or attend until requirements are successfully met. 
 
In addition to our instructional program fully meeting the A-G high school graduation 
requirements, the program provides students with the instructional opportunities necessary to 
meet the California Department of Educationôs College and Career indicator at the Prepared 
level.  English and Mathematics courses in 9th, 10th and 11th grades are tightly aligned to the 
Common Core Standards and our interim assessment system is built in alignment to the 
Smarter Balanced assessment blueprint and item specifications.  Our interims provide data 
throughout the year on studentsô mastery of the Common Core Standards so we can carefully 
monitor and adjust instruction to ensure students meet the expectations of Smarter Balanced in 
11th grade.   
 
Finally, Stern MASS strives to prepare students to take and pass Advanced Placement courses 
during their high school careers in preparation for college. These courses are available to any 
students interested in taking a course, regardless of prior enrollment in honors or other AP 
courses. All AP teachers have been certified to teach the course and develop the curricula that 
meets the needs of their students. In addition, during spring semester, AP teachers organize AP 
boot camps for students outside of regular school hours. The boot camps allow for longer 
periods of time for students to take full practice exams as well as focus in on their specific areas 
of need in preparation for the tests. Advanced Placement courses and exams are available for 
students in Spanish Language, Spanish Literature, English Language, English Literature, 
Calculus, Statistics, Physics, Environmental Science, Biology, European History, US History, 
World History, US Government. Students have access to AP courses as early as 10th grade 
 
Western Association of Schools and Colleges (WASC) Accreditation 

Stern MASS is fully accredited by the Western Association of Schools and Collges after the 
successful completion of the full Self-Study review through June 30, 2023.  
 
The school oversees the accreditation process including the development of their self-study and 
interim progress reports with support from the Alliance Home Office.  
 
Transferability of Courses  
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All A-G courses are transferable to other public schools, and meet the rigorous requirements for 
admission to both the UC and state university systems. Parents receive notification of course 
transferability in student recruitment and student enrollment materials, which are available in 
both English and Spanish.  Stern MASS college counselors also work closely with students and 
families to ensure that they are well aware of requirements and where each child stands in 
relation to those requirements. This is done at least once a semester with students and at least 
once a semester with students and parents combined if a student is not currently on track to 
graduate. 
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Academic Calendar 
 
The calendar below is a draft of the 2019-20 academic calendar. The calendar provided here 
will be revised based on input from various stakeholder groups and subject to Board approval. 
 

 
 

Bell Schedules 

The following bell schedules are in place for the 2018-19 school year. 
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Regular Day 

Mondays/Wednesdays (Odd Periods)  
Tuesdays/Thursdays (Even Periods) 

Start and End Times Minutes 

Breakfast 7:00 am - 7:35 am 35  

Period 1/2 7:45 am - 9:45 am 120  

Break 9:45 am - 10:05 am 20  

Period 3/4 10:10 am - 12:10 pm 120  

Advisory 12:15 am - 12:55 pm 40  

Lunch 12:55 pm - 1:25 pm 30  

Period 5/6 1:30 pm - 3:30 pm 120  

 
Late Start Day with Professional Development 

Fridays Start and End Times Minutes 

Professional Development 7:45 am - 9:45 am 120  

Period 1 9:45 am - 10:34 am 49  

Period 3 10:38 am - 11:27 am 49  

Period 5 11:31 am - 12:20 pm 49  

Lunch 12:20 pm - 12:50 pm 30  

Period 2 12:55 pm - 1:44 pm 49  

Period 4 1:48 pm - 2:37 pm 49  

Period 6 2:41 pm - 3:30 pm  49  

 
Early Start Day with Professional Development 

Fridays Start and End Times Minutes 

Period 1 7:45 am - 8:34 am 49  

Period 3 8:38 am - 9:27 am 49  

Period 5 9:31 am - 10:20 am 49  

Lunch 10:20 am - 10:50 am 30  

Period 2 10:55 am - 11:44 am 49  

Period 4 11:48 am - 12:37 pm 49  

Period 6 12:41 pm - 1:30 pm  49  

Professional Development 1:30 pm - 3:30 pm 120  

 
Holiday Bell Schedule (All Periods with Advisory in the Morning) 

All Periods Day Start and End Times Minutes 

Breakfast 7:00 am - 7:35 am 35  

Advisory 7:45 am - 8:25 am 40  

Period 1 8:29 am - 9:28 am 59  

Period 3 9:32 am - 10:31 am 59  

Break 10:31 am - 10:47 am 16  

Period 5 10:51 am - 11:50 am 59  

Period 2 11:54 am - 12:53 pm 59  

Lunch 12:53 pm - 1:23 pm 30  

Period 4 1:28 pm - 2:27 pm 59  

Period 6 2:31 pm - 3:30 pm 59  

 
Holiday Bell Schedule (All Periods with Advisory Before Lunch) 
 

All Periods Day Start and End Times Minutes 

Breakfast 7:00 am - 7:35 am 35  

Period 1 7:45 am - 8:44 am 59  
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Period 3 8:48 am - 9:47 am 59  

Break 9:47 am - 10:03 am 16  

Period 5 10:07 am - 11:06 am 59  

Period 2 11:10 am - 12:09 pm 59  

Advisory 12:13 pm - 12:53 pm 40  

Lunch 12:53 pm - 1:23 pm 30  

Period 4 1:28 pm - 2:27 pm 59  

Period 6 2:31 pm - 3:30 pm 59  

 
Final Exams 

Final Exams Start and End Times Minutes 

Breakfast 7:00 am - 7:35 am 35  

Period 1/3/5 7:45 am - 10:20 am 170  

Lunch 10:20 am - 10:50 am 30  

Period 2/4/6 10:55 am - 1:30 pm 170  

 
Holiday Potluck (All Periods including Advisory and Professional Development in 
the Afternoon) 

All Periods Day Start and End Times Minutes 

Breakfast 7:00 am - 7:35 am 35  

Period 1 7:45 am - 8:24 am 39  

Period 3 8:28 am - 9:07 am 39  

Period 5 9:11 am - 9:50 am 39  

Break 9:50 am - 10:10 am 20  

Period 2 10:14 am - 10:53 am 39  

Period 4 10:57 am - 11:36 pm 39  

Period 6 11:40 am - 12:19 pm 39  

Advisory 12:23 pm - 1:30 pm 47  
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Sample Daily Student Course Schedules 

6 periods per week: Monday/Thursday (odd periods); Tuesday/Friday (even periods); Friday/late 
start (all periods) 

 
9th Grade   

 Monday/Wednesday Tuesday/Thursday 

Period 1 / 2 Spanish Native Speaker 1 Common Core English 9 

Period 3 / 4 The Living Earth STEM:  Applied Science and Engineering 

Advisory Advisory 9 

Period 5 / 6 Advanced Physical Education 1 CC Integrated Math 1 

 
10th Grade   

 Monday/Wednesday Tuesday/Thursday 

Period 1 / 2 Common Core English 10 Weight Training 

Period 3 / 4 Chemistry in the Earth Systems CC Integrated Math 2 

Advisory Advisory 10 

Period 5 / 6 AP Spanish Language and Composition AP European History 

 
11th Grade   

 Monday/Wednesday Tuesday/Thursday 

Period 1 / 2 US History Physics of the Universe 

Period 3 / 4 CC Integrated Math 3 Honors AP English Language and Composition 

Advisory Advisory 11 

Period 5 / 6 Art 1 AP Spanish Literature and Composition 

 
12th Grade   

 Monday/Wednesday Tuesday/Thursday 

Period 1 / 2 AP Calculus AB AP Biology 

Period 3 / 4 CSU Expository Reading & Writing Ethnic Studies 

Advisory Advisory 12 

Period 5 / 6 US Government / Economics 
Advanced Algebra with Financial 

Applications 
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Instructional Days and Minutes Calculator 
 

Grades Grades Offered

Number of 

Regular 

Days

 Number of 

Instr. 

Minutes 

Per 

Regular 

Day

Number of 

Early 

Dismissal 

Days

Number of 

Instr. 

Minutes 

Per Early 

Dismissal 

Day

Number of 

Minimum 

Days

Number of 

Instr. 

Minutes 

Per 

Minimum 

Day

Number of 

[Other] 

Days

Number of 

Instr. 

Minutes 

Per [Other] 

Day

Total Number 

of Instr. Days

Minutes 

Req'd Per 

State Law

 Total 

Number of 

Instr. 

Minutes

Number of 

Instr. 

Minutes 

Above/ 

Below State 

Req't.

TK/K No 0 36000 0 -3 6000

1 No 0 50400 0 -5 0400

2 No 0 50400 0 -5 0400

3 No 0 50400 0 -5 0400

4 No 0 54000 0 -5 4000

5 No 0 54000 0 -5 4000

6 No 0 54000 0 -5 4000

7 No 0 54000 0 -5 4000

8 No 0 54000 0 -5 4000

9 Yes 148 400 37 294 185 64800 70078 5278

10 Yes 148 400 37 294 185 64800 70078 5278

11 Yes 148 400 37 294 185 64800 70078 5278

12 Yes 148 400 37 294 185 64800 70078 5278  
 
 
Professional Development 

Teacher Recruitment 

Students learn best with teachers who are knowledgeable of their subject field and are well 
trained to deliver rigorous instruction and attend to the diverse needs of each student as an 
individual. Stern MASS, led by the principal, recruits highly qualified new and experienced 
credentialed teachers who demonstrate satisfactory progress toward full certification, fully meet 
the ESSA criteria as highly qualified teachers, and are committed to the schoolôs key program 
elements and beliefs.  Recruitment of qualified candidates begins in December and is 
conducted via exposure at recruitment events at targeted colleges and universities with strong 
programs in the areas of focus; partnerships with university and non-university teacher pipeline 
programs; use of relevant online tools such as EdJoin and social media; and referrals from 
current staff within the school/Alliance. Applicants are carefully assessed through a rigorous 
selection process conducted by both the Alliance Recruitment, Selection, and Pipelines Team 
and school administrators. Once selected, teachers participate in professional development 
before the opening of school and throughout the school year.  
 
Ongoing Professional Development 

During school level professional development, teachers are supported by their principal and the 
schoolôs instructional leadership team to develop their practice.  Professional development 
agendas include content-based sessions, site-based sessions, and a variety of instructional 
workshops designed to address needs evidenced by data.   
 
In addition, Alliance-wide PD events and supplementary trainings provide targeted supports in a 
variety of ways. Below is a sample of current professional development opportunities available 
to teachers. These opportunities are subject to change as, in order to be most effective, 
professional development must be adaptable to address the needs of teachers and students.   
 

Alliance-wide Summer Conference ï Held prior to the start of the school year, this annual 
conference is made up of general, site based and content-alike sessions that are organized 
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by Alliance and school instructional leaders and include all teachers. Teachers select 
sessions that best align to their content area and professional interests. Topics may include: 
ǒ Data-driven instruction 
ǒ Workshops focused on the Alliance Commitments for Exceptional Teaching (Spark, 

Challenge, Scholar to Scholar, Personalize) 
ǒ Sharing research, resources and best practices 
ǒ Effective strategies to meet individual student needs  

 
Alliance-wide Data & Planning Days ï Held immediately following each interim 
assessment, these days offer an opportunity teachers and leaders to deeply analyze interim 
data and plan for future instruction. . Data days are held network-wide and/or at school-sites 
with network support. During Data Days, teachers and leaders:  
ǒ Understand the expectations of the interim assessment (e.g. standards, texts, 

problems) 
ǒ Analyze student performance and student work 
ǒ Create an action plan to address student performance data 
ǒ Adjust future unit and lesson plans to better meet the needs of students  

 
Ongoing School Site PD Sessions ï ï Regular, targeted and relevant professional 
development is led by the school principal and site-based instructional leadership team on 
the designated Professional Development Early Dismissal Day.  The draft professional 
development calendar for the 2018-19 school year follows and serves as a sample of topics 
to be covered: 
 

Professional Development Calendar 2019-20 

FALL SEMESTER 

Month Topic 

August ¶ Titan Year in Review:  Analyzing student performance data 

¶ Instructional Focus:  Introducing our year-long theme of monitoring 
student progress through rigorous assessment questions 

¶ Instructional Focus:  Reviewing Text-Dependent Questions and the 
importance of rubrics and teacher exemplars 

¶ Department Professional Development:  Content area department 
goal setting 

¶ School safety procedures and expectations 

¶ Suicide prevention training 

¶ School-wide grading expectations and practices 

¶ Supporting English Learners and Students with IEPs 

¶ Advisory planning  

September ¶ Instructional Focus:  Using Interim Assessment 1 to build 
instructional rigor 

¶ Instructional Focus:  Are my own assessments rigorous?  Increasing 
rigor in my assessments 

¶ Department PD:  Practice Perfect teacher demonstration lessons 

¶ Student progress monitoring 

¶ Advisory planning 
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October ¶ Instructional Focus:  Grading student constructed responses and 
creating teacher exemplar responses 

¶ Data Day:  Analyzing student assessment results 

¶ Planning Day:  Using interim assessment data to strategy target 
reteach student misconceptions 

¶ Department PD:  Student work analysis protocol 

¶ Student focus teams 

¶ Advisory planning 

November ¶ Instructional Focus:  Final assessment content standards to question 
alignment, colleague feedback protocol  

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ LCAP review and planning for 2019-20 goals to action step 
alignment 

¶ Advisory planning 

December ¶ Reflecting on individual and school-wide professional development 
goals 

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ Advisory planning 

SPRING SEMESTER 

Month Topic 

January ¶ Data Day:  Analyzing student assessment results 

¶ Planning Day:  Using interim assessment data to strategy target 
reteach student misconceptions 

¶ Instructional Focus:  Developing holistic rubrics using the AP rubric 
as a guide  

¶ Department PD:  Reflecting on department goals 

¶ Advisory planning 

February ¶ Instructional Focus:  Redesigning the rigor of exit tickets 

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ LCAP review and planning for 2019-20 goals to action step 
alignment 

¶ Advisory planning 

March ¶ Instructional Focus:  Using feedback to guide reteaching 

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ Data Day:  Analyzing student assessment results 

¶ Advisory planning 

April ¶ Instructional Focus:  Using feedback to guide students to their own 
self-discovery 

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ LCAP finalizing 2019-20 goals to action step alignment 

¶ Advisory planning 

May ¶ Instructional Focus:  Final assessment content standards to question 
alignment, colleague feedback protocol  

¶ Department PD:  Practice Perfect and student work analysis protocol 

¶ Advisory planning 
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June ¶ Reflecting on individual and school-wide professional development 
goals 

¶ Department PD:  Reflecting on department goals and brainstorming 
goals for next school year 

 
Supplementary Alliance-wide PD ï Held throughout the year, the Alliance Academic Team 
provides targeted professional development to teachers that support their ongoing development.  
PD sessions target specific content-areas or subset of teachers such as: 

- Special Education Coordinators and teachers 
- ELD teachers 
- New teachers 
- Teacher leaders 

 
Meeting the Needs of All Students 

English Learners 

State and federal regulations require that if the studentôs Home Language Survey indicates a 
language other than English is used at home, the studentôs English language proficiency level 
must be assessed. Students will be assessed within 30 calendar days of the beginning of the 
school year, or within 30 days of enrollment if the student enrolls later in the school year.  State 
and federal guidelines require each English learner to be assessed annually to determine their 
progress in acquiring English language proficiency. This assessment is given within a test window 
prescribed by California Education Code. Alliance Marc and Eva Stern Math and Science School 
ensures that each English Learner is assessed annually within the prescribed timeline.  The 
Complex meets all requirements of federal and state law relative to equal access to the curriculum 
for those who are English learners. The Complex has adopted and implemented the Alliance 
College-Ready Public Schools English Learner Master Plan. The goal is to provide high quality 
instructional programs and services for English learners that allow them to achieve the same 
challenging grade level and graduation standards, in the same proportions, as native- English 
speaking students and to gain proficiency in the English Language. 
 
The English Language Development (ELD) component of the program supports ELs through: 

¶ A teaching staff qualified in second language pedagogy  
¶ Implementation of Integrated and Designated ELD  
¶ Use of Integrated ELD strategies, including, but not limited to frontloading vocabulary, 

customizing graphic organizers for various writing tasks, modeling, chunked reading, 
visual aids, collaborative learning experiences mini-lessons (10-15 min), guided and 
independent practice which is product-driven (i.e. Exit and Do-Nows, etc.), pre-reading 
and pre-writing strategies, text annotation, use of text-based evidence questions,, options 
for assessments, and multiple methods to check for understanding.  

¶ An optional after-school and summer school program with a strong language literacy 
focus determined by the individual assessed needs of each student 

¶ When possible, additional bilingual teacherôs aides in the classroom to assist ELs at ELD 
levels 1 and 2 in core area content classes  

 
English Language Development 
English Language Development addresses all four domains of language: speaking, listening, 
reading and writing ï but the emphasis is on speaking and listening. The intent of ELD is to 
accelerate English language learning in strategic ways by developing skills in these four domains 
with robust and contextualized instruction. This includes many opportunities for students to 
engage in meaningful language practices at an appropriate level of challenge and complexity 
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based on their CELDT/ELPAC skills and overall level. Effective ELD improves access to 
reading/language arts and all core subjects by explicitly focusing on the language demands of the 
core. 
 
Designated ELD 
Designated ELD is core instruction for ELs. The intent of ELD is for teachers to explicitly and 
intentionally teach English in order to develop a strong English language foundation in both 
social and academic settings aligned to the ELD levels of students.  
 
ELD instruction includes interactive activities that are carefully planned and implemented. ELD 
instruction focuses on all components of the English language not likely to be acquired 
adequately or efficiently in other instructional or social settings and in daily school, family and 
community interactions. 
 
ELD instruction is research- and standards-based, aligned to the CA ELD standards. It is 
systematically planned and structured via a scope and sequence of language progressions and 
is planned and delivered targeting specific language objectives. 
 
ELD instruction at the school explicitly teaches elements and features of the English language 
such as vocabulary, syntax, grammar, discourse, functions, and conventions, as well as the 
comprehension and production of discipline-specific academic language (e.g. math, science, 
social studies) based on student ELD skills and needs. We endorse the following guidelines for 
effective ELD instruction provided by Saunders and Goldenberg (in CDE, 2010, pp.27-28): 

¶ A separate block of time is devoted to daily ELD instruction.   
¶ ELD instruction emphasizes listening and speaking although it can incorporate reading 

and writing.   
¶ ELD instruction explicitly teaches elements of English (e.g., vocabulary, syntax, grammar, 

function and conventions).   
¶ ELD instruction is planned and delivered with specific language objectives for each 

lesson.   
¶ ELD instruction integrates meaning and communication to support explicit teaching of 

language.   
¶ ELD instruction includes carefully planned interactive activities among students.   
¶ ELD instruction provides students with corrective feedback on form.   
¶ ELD teachers attend to communication and language-learning strategies during 

instruction.   
¶ ELD instruction emphasizes academic language as well as conversational language.   
¶ ELD instruction continues until students meet reclassification criteria.   
¶ ELs are carefully grouped by language proficiency for ELD instruction; they are mixed 

classrooms, not segregated by language proficiency at other times of the school day. 
 

English Language Development Courses & Materials 
The following curriculum and materials are used for the current ELD course offerings. 
 

ELD Level(s) ELD Curriculum/Materials 

ELD 2 English 3D 

ELD 3 English 3D 

 
Integrated ELD 



 

 

Alliance Marc and Eva Stern Math and Science School                          64 
Alliance College-Ready Public Schools 

All teachers who provide content instruction in English at any grade level use integrated ELD 
methodology to provide access to core content areas for English learners, taking into account 
their level of language proficiency and the language demands of the lessons. In addition, 
teachers consider the language needed to construct meaning and demonstrate acquisition of a 
concept/skill. For students who are at ELD levels 1-3, the teacher must incorporate the use of 
additional research-based strategies, techniques and material that ensure comprehensibility, 
including primary language support as appropriate. 
 
The primary purpose of integrated ELD is teaching skills and knowledge in the content areas, 
more specifically content identified in standards for English/Language Arts, math, science, 
social studies, physical education, and the arts. 
 
Integrated ELD promotes language development, particularly what is called ñacademic 
languageò, or the language of the discipline. ELs are provided with access to well-articulated, 
standards-based core curriculum via many different scaffolding techniques and strategies. 
 
The key features of the schoolôs integrated ELD includes: 

¶ Grade-level appropriate content standards in each content area 
¶ Emphasis on the key or essential standards 
¶ Alternate assessments that allow students to demonstrate content mastery with minimal 

construct-irrelevant language interference (i.e. the language of the assessment minimizes 
interference with studentôs ability to demonstrate knowledge of the subject) 

¶ Significant scaffolding of content 
¶ Emphasis on language objectives in addition to content objectives 
¶ Alternative materials that may present the content with a more accessible reading level 

and/or more visual supports 
¶ Extensive student engagement strategies that allow students to practice using the 

language of the discipline in meaningful ways 
 
Interventions 
All ELs are monitored regularly to ensure adequate progress toward acquiring English 
proficiency and mastery of grade level academic content. It is important to examine the 
achievement of the studentôs ñtrue peersò (similar language proficiencies, culture and 
experiential background) to determine if they are progressing or not. If several ñtrue peersò are 
struggling, this is an indication that the core instruction is less than optimal for that entire group 
of students. When the progress of a particular student is substantially slower than the students 
ñtrue peersò, the student requires intervention to accelerate learning. This intervention is in 
addition to the time allowed for core instruction. 
 
In all interventions, the curriculum addresses the studentôs specific learning needs and progress 
is carefully monitored and reported. All interventions have the following in common: 

¶ Initial meeting with LAT to discuss teacher concerns about the studentôs progress.  
¶ In depth assessment to determine specific area(s) of need and instruction that targets 

those needs. 
¶ Entry and exit criteria for participation in the intervention. 
¶ Frequent (weekly) progress monitoring to ensure the effectiveness of the intervention. 
¶ Systematic and explicit instruction with modeling, multiple examples and feedback. 
¶ Option of receiving different curriculum from the core program with increased time and 

intensity of instruction. 
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Stern MASS works to recruit teachers who have a credential as well as state authorization to 
teach ELôs such as BCLAD, CLAD, SB1969, and who not only have training in second language 
pedagogy but also have experience teaching English Learners and designated and integrated 
ELD. All teachers are trained in appropriate methods for teaching ELs at various levels of 
proficiency. These methods include using bilingual teacher aides, preview and review 
strategies, and after school tutoring programs that are coordinated with the regular curriculum 
and designed for ELs. 

¶ Integrated ELD ï Integrated ELD provides meaningful instruction in content areas 
(social studies, math, science) for transitioning English Learners towards higher 
academic achievement while they are working towards English fluency. The teacher 
provides varied methods of instruction that allow students to create meaning of 
multifaceted content in classroom discussion, activities, reading and writing, causing 
teachers to build upon their abilities to take on the linguistically diverse classroom. 

¶ Preview/Review ï A preview of a lesson (including key vocabulary) is given in a 
studentôs L1.  

¶ Teachers present vocabulary prior to presenting core content 
¶ Digital Content ï Allows individual students to develop auditory and verbal skills at 

their own pace using headphones and computing devices.  
 
Stern MASS administers the California English Language Development Test (CELDT)/English 
Language Proficiency Assessment for California (ELPAC) to all new students whose home 
language is other than English on their Home Language Survey and to all English Learners 
annually to determine each studentôs individual proficiency level and to assess student progress 
in acquiring English Proficiency according to the CA ELD standards. The CELDT/ELPAC results 
are used to properly place English learners in an appropriate English Language Development 
course. The overall score and domain specific scores are analyzed to determine instructional 
needs to support and accelerate progress toward learning English. 
 
To reclassify students, Stern MASS   administers the CELDT/ELPAC as stated above. Students 
who have scored level 4 or higher overall on the CELDT and have scored at least a 3 in each of 
the four skill areas of the CELDT are reviewed for reclassification. In addition to the 
CELDT/ELPAC criterion, student must, score Basic or above on the Lexile level assessment or 
nearly met, met or exceeded grade level standards on CAASPP ELA or close to, met or 
exceeding college-ready on ACT Aspire Reading. The Teacher Evaluation measure includes, 
but is not limited to student performance on: standards-based ELA assessments or standards-
based ELA interim assessments report card grades (C or better)/progress report marks in 
equivalent ELA courses, and authentic student work samples, especially writing samples. The 
final criterion for reclassification is parent consultation. 
 
The Alliance Data team provides each school with a list of students eligible for reclassification 
when new data points are available. 
 
Non-standard English Speakers - Recognizing that many students at Stern MASS   may not be 
Standard English speakers, many of the same guidelines and programs listed above are 
followed for them so as to ease their transition into Standard English. The schoolôs objectives 
are to have all students achieve proficient/advance performance in oral and written English 
Language Arts. Stern MASS   school leaders, the EL Coordinator, and teachers monitor each 
studentôs performance. Specific strategies include modeling standard English; building student 
communication skills through structured classroom participation in oral language presentations 
for project-based learning culminations; training teachers in recognizing non-standard English 
language interference with learning; establishing a culture of appreciation for home language 

http://en.wikipedia.org/wiki/Fluency
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usage and culture; and recognition of the importance of standard English usage in the world of 
work and education. 
 
Annually the Alliance Data team provides data reports and analysis of Stern MASSôs EL 
progress including improvement in English proficiency level, progress in English language arts 
and Alliance assessment data disaggregated by subgroups. Progress of Long-term English 
Learners is also monitored and support begins with identifying and tracking them as a subgroup. 
The progress of LTELs and for students At-Risk of becoming LTEL is monitored through the 
Language Appraisal Team.  At least once per semester, the schoolôs Language Appraisal Team 
(LAT) meets to review the performance and progress, program placement, test results and 
goals for meeting the reclassification criteria of LTELs and for students At-Risk of becoming 
LTEL to determine the effectiveness of the supports for the students. 
 
School and classroom-level identification and analysis of current levels of performance, 
strengths, and needs in addition to the specific obstacles for each individual student to meet 
reclassification is also evaluated.  Assigning all ELs, including LTELs, to a team (counselor, 
Assistant Principal, and/or EL Coordinator) who tracks their progress and monitors obstacles to 
reclassification. This team member then works with administration, teachers, and coaches to 
communicate needs. The administration provides targeted and ongoing professional 
development based on research-based practices for supporting LTELs. 
 
The progress of reclassified fluent English proficient students is monitored through the 
Language Appraisal Team. At least once per semester, the schoolôs Language Appraisal Team 
(LAT) meets to review the performance and progress of RFEP students using the RFEP Follow- 
Up Form. The Alliance Data Team creates an RFEP Follow-Up Form annually for each student 
and disseminates to principals. The school LAT includes the principal or designee, the studentôs 
classroom teacher(s), and other personnel such as counselors, specialist teachers, intervention 
teachers, EL experts, as appropriate, and/or parents of the student being reviewed. The LAT will 
discuss the studentsô progress, including but not limited to, ELA grade, GPA, Lexile score and 
discuss specific language and academic supports, if needed. The LAT completes and maintains 
the RFEP Follow-Up Form to keep a record of RFEP student progress. 
 
Stern MASS has implemented a school-wide effort toward literacy intervention to align student 
academic achievement to Lexile level growth. This master strategy is especially important for 
ELs. Also, Stern MASS   offers after-school tutoring. Our teachers are trained in strategically 
analyzing CELDT/ELPAC data to ensure that they can use the data to better group students, 
differentiate instruction, and implement EL strategies. 
 
Stern MASS is committed to monitoring the progress of ELsô academic achievement, 
implementation of its EL policies, programs and services, as well as their effectiveness in order 
to continuously improve them and to be accountable. English Learner program monitoring, 
evaluation, and accountability practices will address the following purposes: 

a) Monitor progress of ELs towards reclassification; 
b) Monitor implementation of instructional program services, educator/stakeholder roles 

and duties, and administrative processes as defined in the Alliance English Learner 
Master Plan; 

c) Determine effectiveness of programs, services and processes in promoting EL linguistic 
and academic success, and college- and career-readiness; 

d) Provide useful, timely feedback and identify needed modifications and actionable 
information to all educators and stakeholders in the system; 
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e) Support continuous improvement of EL achievement and the implementation of 
instructional and support services, and identify needed modifications; and 

f) Foster internal accountability of all educators and stakeholders for implementation, 
outcomes and continuous improvement. 

 
The following chart outlines the EL program goals, evaluation questions and measures used to 
assess overall effectiveness of the EL program: 
 

English Language Development  
Program Goals, Evaluation Questions & Measures  (by Goal) 

EL Program Goal Evaluation Questions Measures/Scores 

1. Consistently 
Implement 
Alliance English 
Learner Master 
Plan 

1. Are Master Plan Instructional Programs fully and 
consistently implemented to meet the needs of ELs? 
a. To what extent do teachers of ELs have the 

qualifications and capabilities to address their ELsô 

linguistic and academic needs? 

b. Are all ELs provided instruction in ELD? 

c. Is ELD instruction that is provided to ELs of high 

quality? 

d. Are all ELs provided appropriately differentiated 

instruction (Integrated ELD) in all academic content 

areas? 

e. Are differentiated instructional practices that are 

provided to ELs effective? 

 Alliance GROW Teaching 

Framework 

 CLAD/BCLAD credential 

roster & Teacher 

 Assignment data base 

 Subject matter credential 

roster 

 Progress in meeting minimum 

benchmarks by instructional 

program  

2. Ensure steady 
progress toward & 
attainment of 
academic ELD per 
expected 
timeframes. 

1. Are increasing percentages of ELs progressing in 

ELD a minimum of one level per year per state and 

federal expectation?  
2. Are increasing percentages of ELs attaining English 

language proficiency per state and federal 

expectations>  

3. Are ELs progressing on curriculum embedded 

assessments of ELD? 

 ELD levels 

 Progress in meeting minimum 

benchmarks by instructional 

program 

 Rate at which ELs meet 

criteria for reclassification 

3. Ensure steady 
progress toward & 
attainment of grade-
level academic 
proficiency per 
expected 
timeframes. 

1. Are ELs progressing academically per expectations? 

2. Are ELs attaining academic proficiency per 

expectations? 

 CAASPP 

 Math and ELA interim 

assessments 

 Course Grades 

 Progress in meeting minimum 

benchmarks by instructional 

program 

4. Decrease risks of 
linguistic and 
academic failure, 
grade retention, and 
dropping out. 

1. Are the key risk indicators for ELs decreasing 

annually in schools? 

2. Are appropriate interventions being offered to 

students who fail to meet expected benchmarks of 

achievement? 

3. Are ELs being referred to and placed in special 

education services appropriately? 

 Chronic Absenteeism 

 Suspensions 

 Failing grades especially in 

core academic courses 

5. Increase access 
to and participation 
in advanced 
academic program 
opportunities. 

1. Is there an increase in ELs taking part in advanced 

academic program opportunities? 

2. Is there an increase in students applying, attending 

and completing college? 

Is there an increase in the number of ELs participating in 
and passing AP examinations? 

 Enrollment and pass rates in 

AP and early college courses 

 California EAP participation 

 College information/data: 

applications, enrollment 

without remediation, and 

completion data 



 

 

Alliance Marc and Eva Stern Math and Science School                          68 
Alliance College-Ready Public Schools 

6. Strengthen 
parent/guardian 
participation and 
engagement in 
studentsô academic 
development. 

1. What types of orientation and training opportunities 

are parents offered? 

2. What measures are used to ensure that parents of 

ELs are knowledgeable about EL program placement 

and their academic progress? 

3. To what extent are parents participating in and 

consistently supporting studentsô academic 

development? 

 Parent orientations/trainings 

offered and attended 

regarding English Learner 

Master Plan, EL instructional 

program options, advanced 

academic opportunities, 

 Parent response rates, and 

positive ratings of trainings 

 Evidence of consistent 

support for home/school 

partnership efforts, advanced 

academic opportunities 

7. Reduce 
disproportional 
referral to and 
identification of ELs 
for special education 
services. 

1. What is the percent of students, disaggregated by 

language status (EO, IFEP, EL, RFEP), and how is it 

relative to their proportion of total population by: 

a. Special education status? 

b. Specific special education program service? 

c. Qualifying condition? 

2. In what grades are ELs being identified and placed in 

special education services? 

3. Are ELs being referred to and placed in special 

education services appropriately? 

4. What CELDT/ELPAC levels are ELs in at the time of 

their identification for special education services? 

5. How long have students been at the ELD proficiency 

level during the time of referral? 

Alliance special education 
statistics, by characteristics 

 Special education status, 

service, qualifying condition, 

EL status, grade 

 CELDT/ELPAC scores 

 Special Education services 

and participation 

rates 

 Random audit of IEPs of ELs 

to ensure access to all 

appropriate linguistic and 

academic services 

 
Gifted and Talented Students and Students Achieving Above Grade-Level 

As all students are challenged to reach their intellectual potential within the instructional 
program, Stern MASS will not offer a formal, separate gifted and talented program. Throughout 
the day, the staff may differentiate instruction based upon the individual needs of the students 
and will provide an opportunity to excel for those students who are achieving at high levels or 
demonstrate a specific ability or talent, as identified through student data or evidence of a 
pupilôs capacity. Teachers will differentiate in the forms of acceleration, depth, complexity, and 
novelty and will differentiate the process, content, or product to meet the needs of gifted and 
talented students.  
 
Examples of instructional models which may be employed with gifted and talented students at 
Stern MASS are: 

¶ Project-based learning 

¶ Discovery learning 

¶ Computer activities, including online games, research, and targeted instruction 
through online content 

¶ Utilizing higher levels of questioning and thinking skills 

¶ Ensuring there is a wide variety of materials at different skill levels that engage a 
wide variety of interests 

¶ Individual or group inquiry projects 

¶ Field trips to broaden experience base 

¶ Ensuring that the curriculum is sufficiently challenging 
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By using assessment information to monitor studentsô progress, teachers will be able to make 
the necessary modifications and adjustments to best support students. Teachers will utilize 
workshop time, as well as differentiated choices for gifted and talented students throughout the 
day to support them in continual growth. All students at Stern MASS will be valued for their 
individualism and their interests and passions will be cultivated.  Further, the teachers will work 
together to develop plans to best support students in driving forward their academic 
achievement and pursuits in relation to the studentsô learning profiles and specific talents.  In 
order to ensure that the needs of all students are being met, the staff will utilize the Student 
Success Team (SST) process for students who have been identified as consistently achieving 
well above the norms (as measured by formative, summative, and standardized testing) just as 
they would use the process for identifying students who struggle. 
 
Students Achieving Below Grade-Level 

In an effort to improve the performance for all students including low achieving or at risk of 
retention, Stern MASS   monitors student performance and progress of these students 
throughout the year. Data is accessible at the student- and subgroup-levels; through school 
leaders, school data teams and classroom teachers monitor standards and student 
achievement in order to identify all students earning below a grade of C, flagging students at 
risk based on interim assessments, grades, and/or credit deficiencies. Advisory teachers review 
student data/progress reports of each of their advisory students. Parents review and sign 5-
week progress and 10 week-report cards. The following takes place for those specifically 
identified as low achieving: 

 
1. To identify low-achieving students, all incoming students are given diagnostic tests 

upon entry to the school, in addition to establishing baseline Lexile score.  State 
assessment results and grades showing students who are not meeting or nearly 
meeting standards are also used to assess student achievement levels.  

2. Where additional supports and/or interventions are required, the schoolôs academic 
team, comprised of teacher and administrators, will consult with the parent/guardian 
to share results and develop a plan to support and ensure growth, as well as 
continued monitoring. 

3. Within three weeks of identification, a conference is scheduled between the student, 
parent, teachers, and a member of the administrative leadership team to develop an 
action plan. The action plan has specific responsibilities for the student, parent, and 
teachers. 

4. The student receives supplemental support through remediation support in tutoring in 
addition to regular courses. In the areas where the student is struggling most, the 
classroom teacher may employ the use of online digital content providers to support 
one-on-one instruction targeted to specific individual needs. The academic progress 
of all students is monitored by the college counselor. In addition, the grade level 
administrator works with individual students identified by a member of the grade level 
team, to determine additional academic interventions or supports.  

 
 
Socioeconomically Disadvantaged/Low Income Students 

Low-income students will be identified by eligibility for the federal lunch program. Approximately 
95% of students at Stern MASS have qualified for this program in the past few years. As such, 
the overwhelming majority of all students enrolled at Stern MASS meet this subgroup 
identification. Our school program is designed to meet their needs. We believe all students can 
learn at high levels regardless of economic status. 
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Stern MASS has structured advisory groups for students. Through the building of relationships, 
advisors are able to request more personalized services to support the individualôs studentôs 
success academically, socially, and personally. Student support services vary based on student 
need. Needs are identified and progress is monitored through the SST model and based on 
disaggregated performance data. When we track performance data we disaggregate data by 
subgroup to ensure that all subgroups are making progress and that appropriate interventions 
are provided. We do not believe that a studentôs socioeconomic status should limit their capacity 
to learn at high levels. Specific interventions to support the needs of these students may 
include: 

ǒ After school support they do not have access to at home 
ǒ Role models from industry partners and volunteers who are represent careers and 
college backgrounds they would not otherwise see or hear about at home 
ǒ Support for the parents through parenting classes where poverty impacts home 
support 
ǒ Provide tours to college/university campuses 

 
Attention is also given to ensure that each student receives nutritious meals and is assisted with 
accessing health care and other resources if needed. A uniform is provided at no cost for students 
(and assistance will be provided for subsequent uniforms if necessary. Parents and guardians are 
also supported through parent workshops held throughout the year. 
 
Students with Disabilities 

Please refer to the District Required Language included at the beginning of Element 1. 
 
Students in Other Subgroups 

Foster youth, and related subgroups such as homeless students, are identified by school 
personnel through the registration and enrollment process, and supported through coordinated 
activities with other entities/agencies, identified according to the needs of the specific situation.  
Once students have been identified, students will be indicated in PowerSchool, and the Alliance 
Home Office will work with the school staff (usually the School Operations Manager) to locate 
additional support services on a case by case basis.  The students will be provided with tutoring, 
counseling, transportation and coordination of services as needed to best meet their individual 
needs using the COST Process (Coordination of Services Team) made up of an administrator, 
counselors, school psychologist, and other certificated personnel as relevant, such as a 
classroom teacher.  A quarterly evaluation of academic performance for all students in this 
subgroup will be implemented by the administration and counselor to assess the level of 
response to services, and adjustments to curriculum will be made as necessary to nurture a 
positive environment. 
 
A Typical Day at Alliance Marc and Eva Stern Math and Science School 
 
A visitor to Stern MASS will observe our core beliefs and values in practice on a typical day by 
ñshadowingò any randomly selected student.  
 
Students arrive by 7:30 a.m., all wearing the Alliance College-Ready Public Schools logo 
uniform. Some students walk to school from close by neighborhoods, some students take the 
city bus, and some are dropped off by parents. An administrator greets students as they arrive 
and wish them a good day. Students gather on campus in a safe, calm, welcoming atmosphere 
that reflects the diversity of the community and the schoolôs focus on getting ready for college, 
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with college pennants and posters displayed throughout the school and in classrooms. The 
hallways also showcase the achievements of past and present Stern MASS Titans.  
 
On regular schedule days, students are seated in their classrooms ready to begin first period by 
7:45 a.m. Students learn in academic classes with an average class size of 28, small enough to 
ensure that each student receives individual attention. Classrooms are set up so that students 
learn and work in partners and groups, as it is important for students to learn the benefits of 
collaboration as they prepare for the rigors of college coursework.  
 
Students begin work immediately upon entering each classroom. Teachers begin each period 
by recording attendance on their laptop computer using Pinnacle, the schoolôs data 
management system. Daily attendance information is sent to the office and parents of students 
who are absent are contacted. 
 
The emphasis in core classes is on rigorous, grade appropriate, standards-based instruction 
with high expectations for all students. Content standards are clearly evident as the focus of 
instruction in the agenda for the day, which is displayed in each classroom on a whiteboard or 
digitally projected at the start of each lesson. Teachers engage students in understanding clear 
expectations for what students must know and be able to do to achieve proficient work on grade 
level standards. Students are actively engaged in their learning through academic discourse 
and academic writing about what they are learning individually, in pairs, small groups, or whole 
class interactions.  
 
Teachers involve students in defining and understanding criteria for proficient work so that 
students are able to judge their own work. Teachers define clear expectations for students 
through exemplars and rubrics so that students know what is expected and so that students 
know what it takes to improve their performance. Teachers provide direct instruction and 
facilitate student learning using a variety of instructional materials and resources including 
digital content and traditional textbooks. 1:1 technology is used to facilitate student learning 
through ChromeBooks and digital learning technologies.  Students are in A-G and Advanced 
Placement courses as well as academic electives that provide intervention to accelerate 
learning for students performing below proficient levels or enrichment for students performing at 
proficient and advanced levels.  
 
All students have the opportunity to participate in the breakfast meal program before school 
starts and a second breakfast pick up opportunity following the first two-hour period. Breakfast is 
part of the federal meal program and service is provided by the schoolôs selected vendor for 
students eligible for full, reduced or free meals. Student eligibility is kept confidential and all 
students are encouraged to eat healthy meals as part of the schoolôs health program. Following 
breakfast, all students begin the second two-hour instructional period of the day. Because of the 
small size of the campus, passing from period to period throughout the campus and hallways 
takes place within 4-5 minutes. Students are self-directed and show respect for each other and 
their school. Students see examples of quality student work aligned with Common Core State 
Standards displayed inside and outside their classrooms. English learners are supported in 
developing English proficiency through an English Language Development course and in 
content classes through English courses that incorporate SDAIE strategies based on individual 
needs.  
 
Following their second two-hour period, students go to their advisory class. Their advisory 
teacher and the same small group of 25-28 students, welcome them. In the advisory period, no 
student is allowed to ñfall through the cracksò of anonymity. The advisory focuses on personal, 
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academic, school and family connections. The advisory teacher serves as the studentsô 
counselor so that students are connected to a consistent adult for guidance with studies, 
student relationships, and planning for college.  
 
All students participate in a 30-minute lunch period before the last instructional period of the 
day. After school tutoring is available for students performing below expectations based on 
quarterly interim assessments and teacher assessment. Students receive individual tutoring. 
The campus is buzzing with extracurricular activities after school and on Saturdays that include 
student interest clubs, cheerleading, and competitive sports. 
 
Any student interviewed will proudly tell visitors, ñIôm getting ready for college.ò They are likely to 
be the first in their family to have the expectation and the opportunity to go to college. 
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ELEMENT 2: Measurable Pupil Outcomes and 
ELEMENT 3: Method by which Pupil Progress Toward Outcomes will be Measured 

 
ñThe measurable pupil outcomes identified for use by the charter school. ñPupil 
outcomes,ò for purposes of this part, means the extent to which all pupils of the 
school demonstrate that they have attained the skills, knowledge, and attitudes 
specified as goals in the schoolôs educational program. Pupil outcomes shall 
include outcomes that address increases in pupil academic achievement both 
schoolwide and for all groups of pupils served by the charter school, as that term 
is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. 
The pupil outcomes shall align with the state priorities, as described in subdivision 
(d) of Section 52060, that apply for the grade levels served, or the nature of the 
program operated, by the charter school.ò (Ed. Code § 47605(b)(5)(B).) 
 
ñThe method by which pupil progress in meeting those pupil outcomes is to be 
measured. To the extent practicable, the method for measuring pupil outcomes for 
state priorities shall be consistent with the way information is reported on a school 
accountability report card.ò  (Ed. Code § 47605(b)(5)(C).) 
 
MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 
 
Charter School shall meet all statewide content and performance standards and targets. 
(Ed. Code §§ 47605(c)(1), 60605.)   
 
Charter School shall comply with all applicable laws and regulations related to AB 97 
(2013) (Local Control Funding Formula) and AB 484 (2013), as they may be amended 
from time to time, including all requirements pertaining to pupil outcomes.  
 
STANDARDIZED TESTING  
 
Charter School agrees to comply with state requirements for participation and 
administration of all state-mandated tests, including computer-based assessments. 
Charter School shall submit and maintain complete, accurate, and up-to-date California 
Longitudinal Pupil Achievement Data System (CALPADS) data in accordance with the 
requirements of California Code of Regulations, title 5, section 861. Charter School 
hereby grants authority to the State of California to provide a copy of all test results directly 
to the District as well as Charter School. Upon request, Charter School shall submit, in 
the requested format (e.g., CD), a copy of the results of all state-mandated tests to the 
District. 
 
Measurable Goals of the Educational Program 

Stern MASS is committed to providing a consistent educational environment and experience for 
students that prepares them with the skills, experience, and knowledge to enter and succeed in 
college.  
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Annual goals set as a means of achieving this objective are outlined in the schoolôs Local 
Control and Accountability Plan (LCAP).  For further information on these goals, actions and 
performance targets, please see the LCFF State Priorities table provided in Element 1.  
 
Measurable Pupil Outcomes: Summative Assessment Performance Targets 
Performance Targets Aligned to State Priorities 
 
Specific Performance Targets for all pupils and for each subgroup 
Please see the LCFF State Priorities table provided in Element 1.  
 
Other Performance Targets 

For all other measurable goals, please see the LCFF State Priorities table provided in Element 
1.  
 
Method for Measuring Pupil Progress Toward Outcomes: Formative Assessment 

Assessments are a foundational component of the teaching and learning process. To ensure 
that all students have access to the learning experiences necessary for college persistence and 
career success, Stern MASS will employ high-quality, purposeful, actionable and strategically-
sequenced assessments for learning and of learning. 
 
Using the Common Core and CA Standards where applicable, Stern MASS has clearly defined 
what students should know in each core subject at each grade/course level. We will monitor the 
progress of all subgroups against target goals by disaggregating data for all assessments and 
grades through Illuminate, Schoolzilla and PowerSchool, our student information systems.  
 
Up to three times a year in English, Mathematics and Science, Stern MASS implements 
standards aligned interim assessments.  These assessments are built by the Home Office 
Academic Team in partnership with outside assessment vendors, and are aligned to the 
Common Core and NGSS standards.  The interims are built off of the assessment blueprints 
and item specifications for Smarter Balanced and the released items from the yet-to-be 
operational new California Science Assessment (CAST).  Data from each interim is immediately 
available to Stern MASS staff and broken down at the student, item and standard level.  Data is 
then used to identify common misconceptions and student supports.  After each interim, 
teachers use the data to re-teach standards through daily instruction.  The expectation is that 
students will improve in their mastery of standards over the course of the year to best position 
them to fully meet the performance expectations of Smarter Balance. 
 
Below is the current list of assessments used to monitor student progress towards college and 
career readiness standards. These assessments are subject to pending any changes in state-
mandated assessments. 
 

Assessment Type Frequency Grades/Content Description 

Interim 
Assessments 

 

3x per year 
 

Grade 9, 10, 11, ELA, 
math, science 

Interim Assessments at Alliance align to the 
standards covered and suggested pacing in 
each grade/content. These assessments are 
aligned with the CCSS and SBAC and 
provide important information to teachers for 
planning, instruction and supports for 
students. Allianceôs Interim Assessment 
Inventory includes both assessments that are 
unique to Alliance 
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Lexile Level-Set 
Assessment 

 

3x per year 
 

All grades Achieve 3000 Level-Set assessments 
measures studentsô progress and 
performance on reading comprehension 
skills. 

Smarter Balanced 
Summative 
Assessments  

 

1x per year 
 

Grade 11, ELA and Math 
 

The Smarter Balanced Summative 
Assessments are comprehensive end of year 
assessments in English language 
arts/literacy (ELA) and Math that are aligned 
with the Common Core State Standards 
(CCSS) for English language arts/literacy 
(ELA) Mathematics. 

California Adaptive 
Assessment (CAA) 
 

1x per year 
 

Grades 10/11, identified 
students only 
 

Students with cognitive disabilities take the 
CAA Instead of the Smarter Balanced 
Summative Assessment. This test is modified 
to appropriately assess the ELA/Literacy and 
mathematics progress and performance of 
specific students designated to engage in a 
modified curriculum as specified in their IEP.  

California Science 
Assessment Test 
(CAST) 

1x per year 
 

Grades 10/11 
 

CA NGSS Summative assessment. 
Administered in the spring for grades 8 

English Language 
Proficiency 
Assessments for 
California (ELPAC) 

 

Initial and 
Annual; varies 
by student 
 

All grades, English 
learners 

The ELPAC measures provides both initial 
and annual assessment of an English 
Learnerôs proficiency in Reading, Writing, 
Listening and Speaking. This test will replace 
the CELDT after the fall of 2017 and will be 
the main assessment tool used to measure 
growth and progress for reclassification.  

Physical Education 
Test 

 

1x per year 
 

Grade 10 
 

Students in grade 10 participate in this State 
required assessment on basic components of 
CA Physical Education Standards. 

* All grade levels unless otherwise denoted 

 
Stern MASS tests independently of LAUSD.  Assessments and standardized testing of students 
with disabilities is conducted using state and District guidelines for modifications and 
adaptations. 
 
The assessment structure includes, in addition to other standards-based and performance-
based assessment tools, comprehensive final exams in each of the core academic subjects, 
quizzes and tests, homework assignments, essays and research reports, and teacher 
evaluation of in class performance.  These measurements are weighted and combined into a 
comprehensive educational program assessment to determine student achievement and 
promotion to the next grade level. The aggregate results are issued as a report card to the 
community evaluating the measurable goals and terms outlined in the charter.  
 
Alliance interim benchmark assessments are administered online in order to prepare students 
for SBAC online assessments and represent the level of rigor required for students to meet the 
proficiency level (3 or 4) as measured on Smarter Balanced assessments. Every student has an 
SBAC ready computing device. 
 
Data Analysis and Reporting 

Ongoing data gathering and analysis guides and informs decisions for determining successful 
progress or the need for program adjustments. School staff and the schoolôs governing board 
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work collaboratively to analyze data and discuss ways to improve student performance 
throughout the year. Below is a sample of data gathered and its use. 
 

Type of Data Gathered Role & Use of Data Frequency 

Formal and informal classroom 
observations 

To measure effectiveness of instruction. Data is 
used to inform professional development needs 
and provide teachers with actionable feedback.  
Data from observations is individually shared 
with teachers.  

Every other week 

Classroom curriculum and instruction 
walk-throughs 

To measure the degree of and consistency with 
which grade appropriate standards-based 
instruction is taking place. Data is used to 
identify trends to inform professional 
development and share best practices. 

Multiple times a month 

Student data and work analysis To identify student misunderstandings and 
misconceptions.  Data is used to adjust unit and 
lesson plans and regularly discussed at staff 
meetings, department meetings and/or 
individual meetings with teachers. 

Ongoing as part of 
professional 
development; following 
each interim 
assessment cycle 

Analyzing the results of network 
and/or state assessments 

To measure the degree to which students meet 
state and/or network expectations for 
proficiency.  Data is used by staff to adjust 
instruction, intervention and the overall 
instructional program. Data is shared with the 
schoolôs governing board. 

Varies depending on 
assessment 

Analyzing the results of parent and 
student surveys 

To measure the degree to which parents and 
students are satisfied that our school is meeting 
their needs and addressing the goals of our 
charter. 

Annual 

 
Data gathered is used to measure progress towards stated goals and to determine the 
effectiveness of our instructional program.  Multiple opportunities for data analysis are available 
at Stern MASS including the following:  
 

¶ Regular assessments and common planning time provides consistent opportunities 
for teachers to work together to analyze student work and share classroom 
practices as they relate to student achievement.   

¶ Programs used to support blended learning provide regular real-time performance 
data that teachers can use to structure classroom rotations, differentiate individual 
and group tasks, and provide more adapted options for students to demonstrate 
their learning.   

¶ Professional development provides opportunities for teachers and school leaders ï 
both within their school and across the Alliance Network of schools - to work with 
each other and with the Alliance Academic Team to analyze data on a school, 
classroom and individual student basis.   

 
At each level, data informs our decisions regarding the need to continue, modify, improve, add 
to or discontinue instructional strategies to best meet the needs of our students and provide the 
necessary supports to help accelerate their progress. Furthermore, data is regularly shared with 
stakeholders throughout the year to inform them of school performance.  
 
Grading, Progress Reporting, and Promotion/Retention 

Stern MASS issues student progress reports every ten weeks based on student proficiency on 
grade level/subject standards and expectations designated for the quarter. The student 
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progress report is based on multiple measures including teacher assessments, 
portfolio/exhibits, and specific assessments to quantify student performance. Student progress 
reports reflect their progress towards advanced, proficient, basic or below proficient 
performance. Formative and summative assignments and assessments are used to determine 
student performance.  
 
Student course grades to meet graduation requirements including A-G are A, B, C or NP (Not 
Proficient) grades. Student reports are issued and recorded through our data system. Parents of 
students performing below/far below proficient performance participate in a scheduled parent 
conference to discuss the parentsô and the teachersô plan to improve their childôs performance. 
Teachers and advisors meet together to analyze these reports and to make necessary 
adjustments in the program being offered to students who are showing a lack of progress.  
 
Promotion and Retention of Students 

Stern MASS is committed to helping students achieve the necessary skills to progress from 
grade to grade yearly and does not endorse social promotion. Because of the linguistic and 
socioeconomic barriers this student population may have faced, readiness to move to the next 
grade level is examined on an individual basis. Each student is assessed individually according 
to his/her total needs. 
 
Stern MASS has clearly defined expectations for what students should know and be able to do 
at each grade level in each subject in an effort to equip all students with the academic skills that 
enable them to be ready for entrance to and success in college. Promotion and retention of 
students is based on multiple indicators of academic achievement including:   

¶ Assessment measures to determine if the student is advanced, proficient, 
partially proficient, or not proficient - assessment measures include the student 
progress report, degree of proficiency and teacher recommendations. Students 
whose average rubric score classification is ñnot proficientò on the final student 
progress report for the academic year are eligible for retention.   

¶ Attendance ï students with excessive absences (15 or more) may be eligible for 
retention. 

 
The principal or administrative designee, in conjunction with school teaching and counseling 
staff, prepares a written determination to specify the reasons for retention. The written 
determination includes recommendations for interventions that are necessary to assist the 
student to attain acceptable levels of academic achievement. The written determination is 
provided to and discussed in a meeting with the studentôs parents/guardians, teachers, and 
principal. 
 
Students identified for retention will work closely with the counselor and are encouraged to 
participate in a remediation program that includes after-school activities, tutoring, and summer 
school. All students, are also provided additional in-class support, which ensures that students 
who cannot participate outside of school hours are also supported. The studentôs academic 
performance is reassessed at the end of the remediation program, and the decision to retain or 
promote the student is reevaluated at that time.  
 
Appeals Process for Retention 

The retention of a student is at the discretion of the principal or administrative designee. 
Parent/guardians shall be notified in advance of the enactment of the retention and can appeal 
a student's retention. A retention appeal shall be submitted in writing to the schoolôs designated 
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support team, and shall be heard if requested within five (5) school days of the notification of 
retention by the school. Upon consideration, the designated support teamôs decision shall be 
final. The decision regarding the appeal will be made within five (5) school days of the appeal 
submission to the schoolôs designated support team. Parents/guardians will be notified of the 
decision in writing within three (3) school days following the decision. 
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ELEMENT 4: Governance 

 
ñThe governance structure of the charter school, including, but not limited to, the 
process to be followed by the charter school to ensure parental involvement.ò (Ed. 
Code § 47605(b)(5)(D).) 
 
GENERAL PROVISIONS 
 
As an independent charter school, Charter School, operated as or by its nonprofit public 
benefit corporation, is a separate legal entity and shall be solely responsible for the debts 
and obligations of Charter School.  
 
Charter School shall ensure that, at all times throughout the term of the Charter, the 
bylaws of its governing board and/or nonprofit corporation are and remain consistent with 
the provisions of this Charter. In the event that the governing board and/or nonprofit 
corporation operating Charter School amends the bylaws, Charter School shall provide a 
copy of the amended bylaws to CSD within 30 days of adoption.  
 
Charter School shall send to the CSD copies of all governing board meeting agendas at 
the same time that they are posted in accordance with the Brown Act. Charter School 
shall also send to the CSD copies of all board meeting minutes within one week of 
governing board approval of the minutes. Timely posting of agendas and minutes on 
Charter Schoolôs website will satisfy this requirement. 
 
The District reserves the right to appoint a single representative to the Charter School 
governing board pursuant to Education Code section 47604(b). 
 
LEGAL AND POLICY COMPLIANCE 
 
Charter School shall comply with all applicable federal, state, and local laws and 
regulations, and District policies as it relates to charter schools adopted through Board 
action.13    
 
Charter School shall comply with all applicable federal and state reporting requirements, 
including but not limited to the requirements of CBEDS, CALPADS, the Public Schools 
Accountability Act of 1999, and Education Code section 47604.33. 
 
Charter School shall comply with the Brown Act and the Public Records Act. 
 
Charter School and all employees and representatives of Charter School, including 
members of Charter Schoolôs governing board, members of Charter School or governing 
board committees and councils, Charter School administrators, and managers, shall 

                                                 
13

The District is in the process of compiling a list of LAUSD policies that apply to its authorized charter schools. The 

list will be finalized by April 1, 2018. Charter Schools Division staff will annually review District policies and make 

recommendations to the LAUSD Board of Education on continued application to charter schools. 

 



 

 

Alliance Marc and Eva Stern Math and Science School                          80 
Alliance College-Ready Public Schools 

comply with federal and state laws, nonprofit integrity standards, and LAUSD charter 
school policy, regarding ethics and conflicts of interest. Charter School shall enter into all 
transactions and conduct business with all persons and entities at armôs length or, in the 
case of otherwise permissible related party transactions, in a manner equivalent to armôs 
length.    
 
Charter School shall notify parents, guardians, and teachers in writing within 72 hours of 
the issuance of a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, 
Notice of Non-Renewal, or equivalent notice, by the LAUSD Board of Education.   
 
TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES 
 
Charter School shall designate at least one employee to coordinate its efforts to comply 
with and carry out its responsibilities under Title IX of the Education Amendments of 1972 
(Title IX) and section 504 of the Rehabilitation Act of 1973 (ñSection 504ò), including any 
investigation of any complaint filed with Charter School alleging its noncompliance with 
these laws or alleging any actions which would be prohibited by these laws. Charter 
School shall notify all of its students and employees of the name, office address, and 
telephone number of the designated employee or employees. 
 
Charter School shall adopt and publish complaint procedures providing for prompt and 
equitable resolution of student and employee complaints alleging any action that would 
be prohibited by Title IX or Section 504. 
 
Charter School shall adopt and implement specific and continuing procedures for notifying 
applicants for admission and employment, students and parents of elementary and 
secondary school students, employees, sources of referral of applicants for admission 
and employment, and all unions or professional organizations holding collective 
bargaining or professional agreements with Charter School, that Charter School does not 
discriminate on the basis of sex or mental or physical disability in the educational 
programs or activities which it operates, and that it is required by Title IX and Section 504 
not to discriminate on any such basis. 
 
Charter School shall establish and provide a uniform complaint procedure in accordance 
with applicable federal and state laws and regulations, including but not limited to all 
applicable requirements of California Code of Regulations, title 5, section 4600 et seq.    
 
Charter School shall adhere to all applicable federal and state laws and regulations 
regarding pupil fees, including Education Code sections 49010 - 49013, and extend its 
uniform complaint procedure to complaints filed pursuant to Education Code section 
49013.  
 
Charter School shall extend its uniform complaint procedure to complaints filed pursuant 
to the Local Control Funding Formula legislation provisions set forth in Education Code 
section 52075. 
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RESPONDING TO INQUIRIES 
 
Charter School, including its nonprofit corporation shall promptly respond to all 
reasonable inquiries, including but not limited to inquiries regarding financial records from 
the District, and shall cooperate with the District regarding any inquiries. Charter School 
acknowledges that Charter School, including but not limited to its nonprofit corporation, 
is subject to audit by LAUSD, including, without limitation, audit by the District Office of 
the Inspector General. Charter School shall provide the District with current, complete, 
and accurate contact information for Charter School, Charter School administrators, and 
Board members. 
 
If an allegation or other evidence of waste, fraud, abuse, or other material violation of law 
related to Charter Schoolôs operations, or breach of the Charter, is received or discovered 
by the District, Charter School, including but not limited to its nonprofit corporation, 
employees, and representatives, shall cooperate with any resulting inquiry and/or 
investigation undertaken by the District and/or the Office of the Inspector General 
Investigations Unit. 
 
Charter School acknowledges and agrees that persons and entities that directly exercise 
control over the expenditure of Charter Schoolôs public funds shall be subject to all 
necessary and appropriate District charter school oversight. 
   
NOTIFICATION OF THE DISTRICT 
 
Charter School shall notify the Charter Schools Division (CSD) in writing of any citations 
or notices of workplace hazards, investigations by outside governmental regulatory or 
investigative agencies, lawsuits, changes in corporate or legal status (e.g., loss of IRS 
501(c)(3) status), or other formal complaints or notices, within one week of receipt of such 
notices by Charter School. Unless prohibited by law, Charter School shall notify the CSD 
in writing of any internal investigations within one week of commencing investigation. 
Charter School shall notify the CSD within 24 hours of any dire emergency or serious 
threat to the health and safety of students or staff. 
 
STUDENT RECORDS 
  
Upon receipt of a student records request from a receiving school/school district, Charter 
School shall transfer a copy of the studentôs complete cumulative record within ten (10) 
school days in accordance with Education Code section 49068. Charter School shall 
comply with the requirements of California Code of Regulations, title 5, section 3024, 
regarding the transfer of student special education records. In the event Charter School 
closes, Charter School shall comply with the student records transfer provisions in 
Element 15. Charter School shall comply with the requirements of Education Code 
section 49060 et seq., which include provisions regarding rights to access student records 
and transfer of records for youth in foster care.  
 
PARENT ENGAGEMENT 
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Charter School shall not require a parent or legal guardian of a prospective or enrolled 
student to perform volunteer service hours, or make payment of fees or other monies, 
goods, or services in lieu of performing volunteer service, as a condition of his/her childôs 
admission, continued enrollment, attendance, or participation in the schoolôs educational 
activities, or otherwise discriminate against a student in any manner because his/her 
parent cannot, has not, or will not provide volunteer service to Charter School.   
 
FEDERAL PROGRAM COMPLIANCE 
 
As a recipient of federal funds, Charter School has agreed to meet all applicable 
programmatic, fiscal and other regulatory requirements of the Elementary and Secondary 
Education Act (ESEA, also known as Every Student Succeeds Act (ESSA)) and other 
applicable federal programs. Charter School understands that it is a local educational 
agency (LEA) for purposes of federal compliance and reporting purposes. Charter School 
agrees that it will keep and make available to the District any documentation necessary 
to demonstrate compliance with the requirements of ESEA and other applicable federal 
programs. Charter School also acknowledges that, as part of its oversight of Charter 
School, the District may conduct program review for federal as well as state compliance.  
 
Governance Structure 

Alliance Marc and Eva Stern Math and Science School is incorporated as a nonprofit 
corporation and such corporation is the corporate entity operating the Charter School. Charter 
School constitutes one of several nonprofit corporations associated with Alliance College-Ready 
Public Schools (ñAllianceò), a charter management organization. Alliance provides fundraising 
and other support of the charter schools associated with it, which includes but is not limited to 
Charter School. Alliance, to achieve economies of scale, also provides back-office support to 
Charter School through a services contract. See discussion under ñBusiness and Operations 
Assistanceò below. The administrative services agreement and associated transactions between 
the Charter School and Alliance are deemed to be permissible related party transactions, made 
in a manner equivalent to armôs length.  

Alliance  

Alliance, itself a nonprofit corporation, is submitting this renewal petition on behalf of Charter 
School.  Alliance has assembled an impressive leadership team that has a clear vision and 
experience in launching and managing new schools, as well as critical operational and financial 
expertise. 

Charter School 

Charter School is an independent nonprofit public benefit corporation.  Alliance is the statutory 
member of the corporation.  Its role as statutory member in the organization is limited to the 
authority of a member under the California Corporations Code.  In that regard, the Alliance 
Board appoints five of the members of the School Board of Directors. The affairs of Charter 
School, however, are managed and its powers are exercised solely under the authority of the 
School Board of Directors, whose ultimate responsibility for key operational matters include but 
are not limited to: (1) the selection, hiring, compensation, supervision and evaluation of the 
Charter Schoolôs principal; (2) the governance and operation of Charter School in compliance 
with applicable law and the Charter; and (3) Charter Schoolôs financial management, viability, 
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and accountability, including but not limited to expenditures and accounting of all public funds 
received by the Charter School.  
 
Charter School operates under the charter authorization of Los Angeles Unified School District. 
Charter School abides by the current published, communicated and defined LAUSD policy for 
charter schools. Charter School is and will be solely responsible for the debts and obligations of 
Charter School. 

School Board of Directors 

The nine directors of the School Board of Directors include five members selected by Alliance 
College-Ready Public Schools, two teachers and two parents of Charter School students.  The 
school principal recommends teacher and parent nominees, and membership is subject to 
confirmation by the members of the School Board of Directors.  LAUSD reserves the right to 
appoint a single representative to serve on the Board.  The Board meets quarterly, operating in 
accordance with the Brown Act, its Articles of Incorporation and its Bylaws. 
 
Each director selected and confirmed shall serve a two-year term. A director designated by a 
school district shall serve for such term of office as is specified by the school district. The 
Alliance Board considerations and qualifications for appointing 5 members includes: candidate 
commitment to participate in no fewer than 75% of school board meetings; candidate knowledge 
of effective organizations and fiscal systems; candidate commitment to visit and be 
knowledgeable of Alliance schools; candidate background and experience as a successful 
leader of a school, company or other organization. 
 
The School Board of Directors, the Charter School administrative staff, and their respective 
representatives are responsible for all aspects of the day-to-day operations of Charter School, 
including, but not limited to, making necessary provisions for accounting, budgeting, payroll, 
purchasing, liability, insurance, and the like.  In accordance with California law applicable to 
nonprofit public benefit corporations, some of the responsibilities of the School Board of 
Directors may be delegated to committees of the Board or officers of the corporation. 
 
A quorum of the School Board of Directors for the transaction of business is the presence of a 
majority of current board members present in accordance with the Brown Act.  All board voting 
action is taken by roll call vote. An act or decision made by majority vote of the directors then in 
office at a meeting duly held at which a quorum is present is the act of the Board, unless a 
different number, or the same number after disqualifying one or more directors from voting, is 
required by law, by the Articles of Incorporation, or by the Bylaws, including but not limited to 
those provisions relating to (i) approval of contracts or transactions in which a director has a 
direct or indirect material financial interest, (ii) appointment of committees, and (iii) 
indemnification of directors.14 
 
The School Board of Directors may elect to use teleconferencing in connection with any meeting 
of the Board. If the Board elects to use teleconferencing, it shall post agendas at all 
teleconference locations and conduct teleconference meetings in a manner compliant with the 
Brown Act. Each teleconference location shall be identified in the notice and agenda of the 
meeting or proceeding, and each teleconference location shall be accessible to the public. The 
agenda shall provide an opportunity for members of the public to address the Board directly at 

                                                 
14

 To clarify, any such approval must otherwise be consistent with all applicable conflict of interest and ethics 

requirements. 
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each teleconference location. During the teleconference, at least a quorum of the members of 
the Board shall participate from locations within the boundaries of the Los Angeles Unified 
School District. Participation in a meeting through use of teleconferencing pursuant to this 
subsection constitutes presence in person at that meeting as long as all members participating 
in the meeting are able to hear one another. All votes taken during a teleconferenced meeting 
shall be by roll call. Any abstention from a board vote will be noted in the board minutes. For the 
purposes of this subsection (i), "teleconference" means a meeting of the Board, the members of 
which are in different locations, connected by electronic means, through either audio or video, or 
both. Nothing in this subsection shall prohibit the corporation from providing the public with 
additional teleconference locations. 
 
The School Board of Directors is responsible for providing fiscal accountability by approving and 
monitoring the budget, which is initially reviewed and provided to the charter school board by 
the Charter School staff and Alliance as the back-office provider. The School Board of Directors 
helps ensure effective organizational planning by approving long-range goals and annual 
objectives, monitoring the general policies including but not limited to: compliance mandates, 
health and safety, use and maintenance of facilities, and overseeing that Charter School 
resources are managed effectively. The day-to-day operations and management of Charter 
School are provided by the officers of the corporation, management staff responsible for school 
services and supervision and the administrative staff of Charter School.  
 
The teachers who serve on the School Board of Directors are required to annually sign a 
statement acknowledging any conflicts of interest.  They are required to recuse themselves from 
any discussion or voting that has any impact on their compensation or benefits. 
 
The LAUSD representative, if LAUSD opts to exercise its statutory right to have a representative 
on the board, has the opportunity to facilitate communications and mutual understanding between 
Charter School and LAUSD. As the entity with ultimate oversight responsibility, LAUSD is 
provided with an annual programmatic and fiscal audit. The programmatic audit includes a 
summary of major decisions and policies established by the School Board of Directors during the 
year. The annual audit abides by current audit guidelines established by the State of California for 
K-12 public schools. 
 
Charter School has provided the LAUSD Charter Office with a copy of the articles of 
incorporation, bylaws and names of board members of Charter School.  Any changes made to 
these documents that materially alter the charter must first be approved through the Districtôs 
charter amendment process in order to be effective. 
 
Charter School complies with the Brown Act. Prior to the start of each school year, or as soon 
thereafter as is practicable, the board will adopt an annual calendar of governing board and 
committee meetings.  The school posts its School Board of Directors schedule of quarterly 
meetings; it posts notices and agendas of regular meetings at least 72 hours in advance; and it 
records and posts actions of the Board.  Postings occur by email and in a visible location in the 
Charter School office as well as on the Charter Schoolôs website in English and Spanish or 
other dominant language as needed by the community served.  Charter School maintains for its 
Board a record book of meeting agendas and minutes. Agendas and minutes are provided in 
English and Spanish. For easier access, Charter School posts the agendas and minutes on its 
website. The law requires no less than one meeting annually; however, the School Board of 
Directors meets at least quarterly to conduct business plus special meetings, see pages 3-4 of 
Bylaws.  All meetings of the Charter School Board are open to the public, excluding closed 
sessions as permitted by the Brown Act. 
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Grievance Procedure for Parents and Students 

Charter School will implement the following: 
1. Designate one certificated person to coordinate compliance with federal laws, 

specifically, Title IX and Section 504. 
2. Adopt and publicize its internal grievance procedures. 
3. Notify parents, students, and employees of its nondiscrimination policy. 

 
Charter School will adopt and publish grievance procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action which would be prohibited by 
Title IX, or Section 504. 
 
Charter School will implement specific and continuing steps to notify applicants for admission 
and employment, students and parents of elementary and secondary school students, 
employees, sources of referral of applicants for admission and employment, and all unions or 
professional organizations holding collective bargaining or professional agreements with the 
District, that it does not discriminate on the basis of sex or mental or physical disability in the 
educational program or activity which it operates, and that it is required by Title IX and Section 
504 not to discriminate in such a manner. 
 

School Coordinating Council 

The School Coordinating Council (SCC) with a membership of 10 to 20 stakeholders 
representing various stakeholder groups, will be an advisory body to the Principal on the 
management of the school, including, but not limited to, school policies, the academic 
performance, and annual development of the LCAP and the budget. This council shall be 
composed of a majority of teacher and parent members, and include a classified employee and 
certificated administrator. The School Coordinating Council (SCC) will help guide the decisions 
that best serve the families. Based on suggestions and recommendations from the Coordinating 
Council, the Principal will reflect this feedback in their decisions and operations. The 
Coordinating Council will meet at the school site a minimum of four times per year. Should 
topics or recommendations warrant a discussion with the School Board of Directors, directors 
will attend SCC meetings. The SCC will strive to create a collaborative and transparent 
decision-making process that includes the input all stakeholder groups. The School Board of 
Directors shall have final authority on all school related matters.  

Parent/Community Town Hall Meetings 

Approximately once a month, Charter School holds meetings in a Town Hall Meeting format that 
all parents, community and staff members are welcome to attend.  Topics for discussion or 
presentation include school-wide topics of interest related to achieving the goals of Charter 
School and its students. Meetings are generally attended by the principal and administrative 
staff of Charter School and, if the subjects to be discussed warrant it, members of the Charter 
School Board. 
 
The school also maintains a website to keep parents and members of the community abreast of 
its events. All meetings are calendared in advance, with the goal of engaging all parents.     

Business and Operations Assistance  

Alliance provides for Charter School certain back-office services, including 
budgeting/forecasting, accounts set up (insurance, benefits, attendance tracking), payroll, 
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compliance, required reporting, vendor management and select service vendor contract 
negotiations, and purchasing.  Alliance also provides oversight and monitors adherence to the 
Charter Schoolôs fiscal policies and any applicable law.  The Los Angeles County Office of 
Education (LACOE) receives and forwards public funds for Charter School directly to the 
schoolôs operating account.  Alliance maintains separate financial records for Charter School 
and assures that all accounting complies with generally accepted accounting principles. 

Parent Engagement  

Parents have a right to choose to send their children to excellent high-performing schools and have 
a right and the responsibility to participate actively in insuring the success of their child and the 
school. Charter School understands the importance of active parent involvement in the education of 
their children.   
 
Parents of Charter School students are meaningfully and actively engaged in their childrenôs 
education.  Parents are responsible and accountable for supporting their childrenôs learning at 
school and at home through their participation in understanding what it takes for children to 
achieve college-readiness, and by their active voice in achieving the goals of the school through 
volunteering.  At Charter School, it is anticipated that: 

¶ Parents are actively engaged as members of the ongoing School Coordinating 
Council. 

¶ Parents of participating Title 1 students participate in an Annual Charter School Title 
1 meeting. Charter School applied for and obtained the status Schoolwide Program. 

¶ Parents are guaranteed access to the school, school leaders and classroom teachers 
to support their childrenôs education. 

¶ After the enrollment of a student, each parent and each student meet with the 
principal.   

¶ Parents are provided multiple opportunities to develop awareness of college 
readiness benchmarks and what their children must achieve to be successful.  
Parents are supported in their participation in monitoring their childôs individual 
learning plan towards college readiness. 

¶ Parents are encouraged to participate in a minimum of four Parent Education 
Academies each year. 

¶ Each parent, their child and school leadership participate in annually developing and 
signing a Parent/Student/School Compact acknowledging their understanding, 
responsibility and commitment to support student learning and the academic goals of 
Charter School. 

¶ Parents are encouraged to accept responsibility and accountability for committing to 
support the school and to participate as parent mentors. 

¶ Charter School seeks to establish partnerships with effective parent engagement 
leaders such as Families in Schools which has a proven track record of meaningfully 
engaging the voice of parents and the community as partners in schools. 

¶ Meetings are arranged with individual classroom teachers, with the studentôs 
instructional team and with the studentôs advisor.  

¶ Parent-teacher conferences are held quarterly to share and discuss the progress and 
needs of each individual student. 

¶ Parents are encouraged to participate in town hall meetings, training opportunities, 
coordinating council, so that each parent feels part of the school and understands 
their responsibility to the school. 
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Charter School makes every effort to fully inform parents as to the curriculum offered and their 
childôs progress. In addition to representation on the School Coordinating Council, 
Parent/Community Town Hall Meetings are held to address school related issues, including, but 
not limited to, parent/teacher/student relations.  While we strongly encourage parents and 
guardians to engage in supporting the school, parent/guardian participation is not required and 
has no effect on a studentôs enrollment, grades, credits or ability to graduate. 
 
Community Engagement 

Charter School also understands that if Charter School is to be effective, it must be part of the 
community. To that end, the school employs a Parent Engagement Specialist who supports the 
leadership in representing the interests of the community. 
ǒ Members of the community at large are solicited to support the school in various 

functions  
ǒ Community resources, such as parks, libraries, athletic and classroom facilities are part 

of the Charter School. Charter School believes that by using community facilities, it 
becomes an integral member of the community in which it is located. 
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Organizational Chart 
 

 
 
  

   

Authorizer 

Charter School 
Board of Directors 

Nonprofit Public Benefit Corporation 

Principal 

Charter School 
School Coordinating Council 

(Principal, teachers, classified staff, students,  

parents, community representatives) 

Charter School 
Stakeholder Groups 

Alliance College-

Ready Public Schools 
Chief Schools Officer 

Advisory 

Advisory 
 

Decision-Making, Compliance Monitoring 
 

Charter Oversight 

Support 
Services 

Support 
Services 

Advisory 
 



 

 

Alliance Marc and Eva Stern Math and Science School                          89 
Alliance College-Ready Public Schools 

ELEMENT 5: Employee Qualifications 
 
ñThe qualifications to be met by individuals to be employed by the charter school.ò  
(Ed. Code § 47605(b)(5)(E).) 
 
EQUAL EMPLOYMENT OPPORTUNITY 
 
Charter School acknowledges and agrees that all persons are entitled to equal 
employment opportunity. Charter School shall not discriminate against applicants or 
employees on the basis of race, color, religion, sex, gender, gender expression, gender 
identity, sexual orientation, pregnancy, national origin, ancestry, citizenship, age, marital 
status, physical disability, mental disability, medical condition, genetic information, 
military and veteran status, or any other characteristic protected by California or federal 
law. Equal employment opportunity shall be extended to all aspects of the employer-
employee relationship, including but not limited to recruitment, selection, hiring, 
upgrading, training, promotion, transfer, discipline, layoff, recall, and dismissal from 
employment. 
 
ESEA/ESSA AND CREDENTIALING REQUIREMENTS 
 
Charter School shall adhere to all requirements of the Elementary and Secondary 
Education Act (ESEA, also known as Every Student Succeeds Act (ESSA)) that are 
applicable to teachers and paraprofessional employees. Charter School shall ensure that 
all teachers are appropriately assigned and fully credentialed in accordance with 
applicable state requirements for certificated employment, including but not limited to the 
provisions of Education Code section 47605(l). Charter School shall maintain current 
copies of all teacher credentials and make them readily available for inspection. 
 
Stern MASS adheres to California laws, including fingerprinting and prohibitions regarding the 
employment of any person who has been convicted of a crime that disqualified them from 
employment. 
 
All employees must furnish or be able to provide: 
ǒ Verification of tuberculosis (TB) testing 
ǒ Complete a live scan for purposes of verifying criminal background history 
ǒ Legal documents establishing identity and employment authorization 

 
Employee Recruitment  

Various resources are used to recruit and hire the most qualified candidates to fill both classified 
and certificated positions, including utilizing various online job search tools, partnering with 
teacher recruitment organizations, and participating in local university job fairs. All candidates 
are screened, formally interviewed and expected to complete a background check, as described 
in this element.  
 
Code of Conduct 

Employees are expected to engage in professional behavior with fellow employees, students, 
parents, and others with whom interaction is made on behalf of or while representing Stern 
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MASS   . Unprofessional behavior includes unlawful harassment including, but not limited to 
jokes, threats, put-downs, decorations, and innuendoes related to gender, sex, race, ethnicity, 
religion, age, disability, and/or sexual orientation. Employees are expected to refrain from such 
activity and to report alleged improprieties in accordance with state and federal laws. 
 

Employment Eligibility Requirements 

Background Check ï As previously stated in the District Required Language, any candidate 
selected to fill a position at the school is required to complete a background investigation by 
using the Live Scan Service Request form. Since the Alliance has been authorized by the 
Department of Justice to receive criminal background history information, the Department of 
Justice (DOJ) sends the applicantôs criminal history results directly to Allianceôs Secure Mail 
Server System. Designated members of the Alliance Human Resources Department are the 
only confidential employees of Alliance College-Ready Public Schools with access to this 
information. After reviewing the investigation results, if the results indicate that no criminal 
history exists for the applicant, then he/she is considered eligible to continue the hiring process. 
If the results indicate that a criminal history does exist for the applicant then the results are 
thoroughly reviewed by the Alliance Vice President of Human Resources, who determines if 
there are any convictions that would disqualify the applicant from employment.   
 
Teaching Credential Verification - All teacher candidates are required to possess a valid 
teaching credential with an appropriate authorization for their assignment, including possessing 
an English Learner Authorization. All credential documents are verified with the California 
Commission on Teacher Credentialing (CCTC) by a Human Resources representative. The 
applicantôs credential subject authorization must meet state and federal (ESSA) requirements to 
teach the subject that he/she is being hired to teach.  
 
TB Verification - All new employees of Alliance must submit written proof from a physician of a 
risk assessment examination for tuberculosis (TB) taken within the last sixty (60) days prior to 
their start date.    All employees will be required to undergo TB risk assessments and, if risk 
factors are found, the examination at least once every four (4) years.  
 
Work Agreements - Certificated employees are employed on fixed-term employment agreements 
that are renewable annually. The employment agreement outlines the employeeôs terms of 
employment, including job duties, salary and work basis. 
 
Nepotism Policy ï Stern MASS complies with conflict of interest laws that apply to all public 
entities per Government Code section #1090. 
 
 
Administrative Structure  

The principal and assistant principal are the primary school site administrators. The chairman of 
the School Board of Directors and the principal confer regularly to address planning and 
management issues, student progress, and progress with the implementation of the educational 
program.   
 
Principal (certificated staff):  Provides instructional, administrative, and technological 
leadership to the professional staff and students.  Demonstrates hands-on use of technology 
competencies in all aspects of leadership and management of the educational program.  
Understands that leadership has a responsibility to ensure digital equity.  Acknowledges the 
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need for alignment as technology is integrated across the curriculum and shares the Allianceôs 
vision for technology consistent to the overall educational vision for academic student success. 
 
Essential functions include, but are not limited to:  

¶ Facilitates the development of a shared vision involving all stakeholders for the use of 
instructional technology and widely communicates that vision. 

¶ Maintains an inclusive and cohesive process to develop, implement, and monitor 
dynamic, long-range, and systemic educational programs that are infused with 21st 
century instructional technology standards. 

¶ Uses data in making leadership decisions and advocates evidence-based effective 
practices to ensure instructional programs and courses are implemented consistent with 
CCSS. 

¶ Identifies uses, evaluates and promotes appropriate technologies to enhance and 
support instruction and standards-based curriculum leading to high levels of student 
achievement. 

¶ Facilitates and supports a collaborative, technology-rich learning environment conducive 
to innovation for improved learning. 

¶ Provides for learner-centered environments that include the purposeful use of 
technology to meet the needs of individual and diverse learners. 

¶ Facilitates the use of technologies to support and enhance instructional methods that 
develop higher-level thinking, decision-making, and problem-solving skills. 

¶ Provides for and ensures that faculty and staff take advantage of quality professional 
learning opportunities for improved learning and teaching with technology. 

 
Requirements: 
Education and Experience: 

¶ A graduate degree in education, educational leadership, public administration or a 
related field from an accredited college or university. 

¶ Two or more years of extensive, directly related and progressive experience. 
 

Skills, Beliefs, and Mindset: 
¶ Articulates a vision, strategy and a set of goals that align with the mission of Alliance 

College-Public Schools.  
¶ Leads a culture of high expectations for ALL and a relentless focus on college-

readiness. 
¶ Uses meaningful data and statistics to make informed decisions on school improvement.  
¶ Has expertise in and values instructional technology as an educational tool.  
¶ Possesses a working knowledge of small school reform, elements of 21st Century 

learning environments, and distributive leadership models.  
¶ Ensures there is effective instruction occurring every minute, every period, every day. 
¶ Has a commitment to knowledge of and competences in inclusion of all students.  
¶ Attracts hires, supervises, and develops all school staff members to create a high-

functioning team focused on student success.  
¶ Builds and maintains a positive and supportive staff culture based on trust, risk-taking, 

respect, reflective learning and collaboration.  
¶ Builds strong relationships with parents. 
¶ Embraces and fosters a culture of innovation and creativity.  
¶ Collaborates actively with other colleagues. 

 
The principal hires an assistant principal, dean of students, and/or director of instruction 
depending on their desired program structure.   
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Assistant Principal (certificated staff):  In supervising and providing education and 
administrative leadership to the professional staff and students; plans, directs, assists and 
supervises the work performed by teachers, clerical, and facilities staff; provides responsible 
and professional staff assistance in the supervision of the assigned educational program. 
 
Essential functions include, but are not limited to:  

¶ Projects and encourages a positive, cooperative atmosphere within the school and 
seeks to motivate all staff toward the fulfillment of the schoolôs mission statement. 

¶ Promotes curriculum improvement and ensures that instructional programs and courses 
are implemented within California Standards. 

¶ Works constructively in securing staff involvement and support for the development and 
implementation of instructional changes. 

¶ Prepares all students to attend college 
¶ Maintains a positive school climate in which students can mature and develop a sense of 

responsibility, self-worth, and good citizenship. 
¶ Enforces rules consistent with the approved Charter petition, the schoolôs philosophy 

and current law. 
¶ Maintains communication with the student body in regular meetings and interactions. 
¶ Develops a program of orientation and acclimation for all new students. 
¶ Promotes the general health, safety and welfare of the student body, guiding, 

supervising and/or coordinating all student activities to include school related activities 
outside of regular school hours, e.g. career exploration, field trips, service learning, etc. 

¶ Coordinates student enrollment, programming, and maintenance of cumulative records. 
¶ Maintains effective relations with parents and parent groups; interprets the goals, 

objectives and programs of the school to parents. 
¶ Submits all reports required by state, authorizer or other regulatory agency. 
¶ Maintains communications with Alliance College-Ready Public Schools. 
¶ Evaluates the general condition and needs of the school facilities. 
¶ Supervises and evaluates assigned teachers, counselors, and staff. 
¶ Other duties as assigned. 

 
Requirements: 
Education and Experience: 

¶ A graduate degree in education, educational leadership, public administration or a 
related field from an accredited college or university. 

¶ Two or more years of extensive, directly related and progressive experience. 
 
Skills, Beliefs, and Mindset: 

¶ Experience with differentiated instruction and alternative assessments. 
¶ A track record as a successful and progressive educator. 
¶ Entrepreneurial spirit. 
¶ Experience with diverse student populations in urban settings. 
¶ Strong computer skills; e.g. Microsoft Office Suite, school information systems. 
¶ Spanish speaker (preferred). 
¶ Ability to be flexible and be a team player. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy. 
¶ Excellent communication skills, both verbal and written. 
¶ Entrepreneurial spirit to thrive in a fast-paced and achievement-oriented environment. 
¶ Strong interpersonal skills and ability to build and cultivate relationships with teachers, 

coaches, school leaders and other home office departments. 
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¶ Willingness to go above and beyond to contribute to the success of a dynamic team 
committed to a new future for urban education. 

¶ Understanding of the nuances of urban school environments and school culture. 
 
Director of Instruction (certificated staff):  Assists the principal in leading the implementation 
of the Alliance educational model and its key program elements; ensures that the schoolôs 
academic achievement goals are met; ensures classrooms consistently reflect rigorous 
standards-based instruction. 
 
Essential functions include, but are not limited to:  

¶ Projects and encourages a positive, cooperative atmosphere within the school and 
seeks to motivate all staff toward the fulfillment of the schoolôs mission statement. 

¶ Shares responsibility for the improvement of instruction within the school. 
¶ Promotes curriculum improvement and insures that instructional programs and 

courses are implemented consistent with the State standards. 
¶ Assists principal with organizing and coordinating in-service activities for the staff. 
¶ Works constructively in securing staff involvement and support for the development 

and implementation of instructional changes. 
¶ Keeps informed and up to date regarding new developments in curriculum, 

instruction and administration, i.e. workshops, meetings, credit classes, etc. 
¶ Assists the principal in the planning for all aspects of instruction, including all types of 

scheduling, registration of students, and the development of a master schedule. 
¶ Helps coordinate and conduct faculty meetings/professional development on a 

weekly basis. 
¶ Participates in the review and selection of new equipment and instructional supplies. 
¶ Manages an adequate system of teacher and pupil records. 
¶ Maintains effective relations with parents and parent groups; interprets the goals, 

objectives and programs of the school to parents. 
¶ Maintains communications with all appropriate Alliance College-Ready Public 

Schools. 
 
Requirements: 
Education and Experience: 

¶ A degree in teaching, curriculum and instruction or a related field from an accredited 
college or university is desired. 

¶ Three or more years of successful secondary teaching experience. 
 

Skills, Beliefs, and Mindset: 
¶ Principles, theories, practices, methods, and techniques used in classroom 

instruction. 
¶ Methods and approaches to planning specialized instructional programs. 
¶ Evaluation and assessment techniques used in determining proper teaching and 

instructional methods. 
¶ Federal, state, and local laws, codes, ordinances and regulations as they pertain to 

charter schools. 
¶ Personnel management principles and practices, including selection, training, 

supervision, and performance evaluation. 
¶ Assume responsibility for the administration of a school. 
¶ Provide effective education leadership to assigned teachers and instruction support 

staff. 
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¶ Identify, plan, and articulate future educational programs, approaches, and methods 
to meet student needs. 

¶ Participate in the process of staff development and teacher training. 
¶ Communicate, effectively, orally and in writing. 

 
Dean of Students (certificated staff): Is responsible for facilitating the development and 
support of a school community that encourages a culture of high student achievement, 
individual accountability and collective responsibility. 
 
Essential functions included, but not limited to: 

¶ Strive to attain a positive school climate in which students can mature and develop a 
sense of responsibility, self-worth, and good citizenship. 

¶ Coordinate and supervise student activities to include school related activities 
outside of regular school hours, i.e. career exploration, field trips, service learning, 
etc. 

¶ Assume responsibility for the overall safety and well-being of all students. 
¶ Follow procedures designed to protect and enhance the safety of students and staff 

and to promote the security of property and equipment. 
¶ Monitors attendance, develops and/or updates administrative procedures to comply 

with legal mandates and helps update and distribute student/parent handbooks. 
¶ Develop and implement appropriate student programs that promote positive 

behavior. 
¶ Assist staff and parents in developing student behavioral expectations. 
¶ Assist in the planning, developing and implementing of individual student behavior 

plans. 
¶ Serve as a resource to teachers and staff in dealing with classroom management 

issues. 
¶ Counsel students and their families about the schoolôs policies. 
¶ Confer appropriate consequences for behavior including detention, in school 

suspension and out of school suspension. 
¶ Conduct parent conferences for behavior/attendance related issues as needed.  
¶ Monitor student academic and behavioral progress. 
¶ Uphold and follow school policies and procedures. 
¶ Other duties as assigned by the Principal. 

 
Requirements: 
Education and Experience: 

¶ A graduate degree in teaching, curriculum and instruction, or administration or a 
related field from an accredited college or university is desired. 

¶ Three or more years of successful secondary teaching experience. 
 

Skills, Beliefs, and Mindset: 
¶ Effective approaches to addressing student attendance and/or behavioral issues. 
¶ Appropriate discipline techniques for secondary school level students. 
¶ Federal, state, and local laws, codes, ordinances and regulations as they pertain to 

charter schools. 
¶ Demonstrate commitment to accomplishing the schoolôs mission and academic goals. 
¶ Keep and maintain accurate records. 
¶ Communicate, effectively, orally and in writing 
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Counselor (certificated staff): Development and support students to be prepared for, admitted 
to, and successful through college.  The counselor develops strategies and implements 
activities to address the needs of the students to meet this goal; consults and collaborates with 
school staff; and works with parents/guardians to support studentsô success. 
 
Essential functions included, but not limited to: 

¶ Provide orientation activities for incoming 9th graders and students new to the school. 
¶ Participate in orientation programs for parent/guardians and students.  
¶ Inform students and their parents/guardians of test results and their implication for 

educational planning.  
¶ Provide resources and information to assist students to develop a rigorous academic 
course schedule, aligned with studentsô skills and interests. 

¶ Evaluate studentsô graduation status and inform students of their status for graduation  
¶ Assist in registration and schedule changes/conflicts for all students.  
¶ As necessary, develop or support development of 504 plans, participate in Individual 

Education Plan meetings, and contribute in the development of the Studentôs Individual 
Transition Plan (ITP).  

¶ Facilitate and/or participate in Student Success Team (SST) meetings  
¶ Counsel, motivate and work with students who are underachieving or performing poorly 

academically.  
¶ Coordinate at-risk programs. 

 
Requirements: 
Education and Experience 

¶ A Masterôs Degree in School Counseling, Education, Psychology, Social Work, or 
another related field. 

¶ Possess a valid California Pupil Personnel Services Credential (PPS) with an 
authorization in School Counseling. 

¶ Two years of high school counseling experience. 
 

Skills, Beliefs, and Mindset 
¶ Ability to learn quickly and effectively function in a fast-paced and dynamic environment. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team.  
¶ Flexible, optimistic approach, and comfort with change and ambiguity. 
¶ Commitment to the success of all Alliance students and specifically to raising the 

academic achievement of children in high-poverty communities. 
 
Teaching Staff (certificated staff):  Essential functions include, but are not limited to:  

¶ Drives outstanding student achievement for all students in the classroom and supports 
colleagues in driving student achievement school-wide. 

¶ Creates a culture of high expectations and continuous improvement with a relentless 
focus on student achievement and college and career readiness. 

¶ Creates a positive, achievement-oriented, and supportive learning environment that 
excites and invests students in learning. 

¶ Leverages Alliance resources and supports to develop and implement powerfully 
engaging curriculum and lessons designed to prepare all students to succeed in college 
and beyond. 

¶ Utilizes a wide variety of teaching methods to create differentiated opportunities for deep 
understanding for all learners, including students with special needs.  

¶ Utilizes a variety of data to drive instruction and intervention. 
¶ Utilizes technology to support student learning. 
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¶ Works collaboratively with families and Alliance colleagues to support the achievement 
of all students and the mission and vision of the school.  

 
Requirements: 
Education and Experience 

¶ Bachelorôs degree from an accredited college or university. 
¶ Valid California Teaching Credential in the assigned subject area(s) and a valid English 

Learner authorization (e.g. CLAD, BCLAD).  
 

Skills, Beliefs, and Mindset: 
¶ Strong instructional and classroom management skills, as well as content expertise. 
¶ Deep knowledge of effective evaluation and assessment techniques to drive student 

learning. 
¶ Strong interpersonal, communication, and relationship-building skills with both children 

and adults. 
¶ Passion for and commitment to the success of all Alliance students, and specifically to 

raising the academic achievement of children from high-poverty communities.  
¶ Willingness to go above and beyond to contribute to the success of a dynamic team  
¶ Flexible, optimistic, and comfortable with change and ambiguity. 
¶ Ability to learn quickly, open to feedback and eager to develop professionally as a 

master educator. 
¶ Entrepreneurial spirit to thrive in a fast-paced and achievement-oriented environment. 
¶ Understanding of the nuances of urban school environments and school culture. 

 
 
School Operations Manager (classified staff):  Essential functions include, but are not limited 
to: 

¶ Hires, manages, coaches, and develops school operations team members (including 
front office staff and vendors) to meet established goals and objectives 

¶ Ensures all district, state and federal compliance requirements are completed on time 
¶ Supports school audits and inspections from regulatory agencies and/or charter 

authorizers  
¶ Collaborates with Home Office Operations Department to manage the implementation of 
and training on the schoolôs operational procedures with all stakeholders to ensure 
efficient, effective, and compliant execution 

¶ On-boards and manages payroll and time reporting for all school employees 
¶ Oversees procurement and purchasing for the school including placing orders, 

inventorying items received, and handling returns/exchanges  
¶ Manages cash receipts, deposits, and staff reimbursement forms.  Ensures effective 

implementation of Allianceôs financial policies and procedures 
¶ Manages student recruitment strategy (i.e. lottery, waitlist management, and enrollment) 
¶ Manages student information system and attendance reporting process; ensures 

accuracy and security of files and all information pertaining to students, parents, staff, 
and community 

¶ Oversees the school nutrition program, including managing servers, coordinating with 
vendor, placing orders, ensuring compliance, conducting food safety audits, and 
ensuring the programôs financial health 

¶ Coordinates supervision of students during arrival, breakfast, nutrition, lunch and after 
school 
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¶ Manages school health, safety and compliance processes, including: administering 
trainings, coordinating drills and safety audits, assisting in emergency responses, and 
preparing/ submitting incident reports 

¶ Acts as School Testing Coordinator for state testing assessments (as needed) and 
supports set-up and accounts maintenance for school 

¶ Manages routine maintenance requests for school, ensuring maintenance, janitorial and 
pest control services are properly carried out; oversees the upkeep of the school's 
facilities and coordinates with Home Office team to implement school facility projects 

¶ Manages school calendar and plans/coordinates logistics (including transportation) for 
school field trips, events, and activities such as: Back-to-School Night, Open House, 
parent conferences, recruitment/enrollment fairs, student orientations, graduation, staff 
celebrations  

¶ Prepares correspondence, reports, bulletins, and memorandums in relation to assigned 
projects and may review and edit material prepared by others 

¶ Maintains and distributes up-to-date parent/student and staff handbook 
¶ Serves as the schoolôs point person for special services including foster and homeless 

youth   
¶ Participates in/leads cross-network school operations initiatives, pilots, and projects; 

promotes best practice sharing within and across schools 
¶ Oversees other tasks or special projects as needed. 

 
Requirements: 
Education and Experience: 

¶ Bachelor's degree from an accredited college/university or equivalent, relevant 
experience required.  MBA or Masters in a related field preferred. 

¶ Minimum two years of professional experience; four preferred with at least one year 
experience managing others and leading multiple large-scale projects. 
 

Skills, Beliefs, and Mindset: 
¶ Demonstrated management and leadership skills; ability to lead, influence, and hold 

others accountable to upholding high standards of operational excellence. 
¶ Strong project and time management skills; ability to set priorities and manage 

multiple projects while meeting customer expectations. 
¶ Strong analytical, critical thinking, and problem-solving skills; aptitude for proactively 

building systems. 
¶ Strong customer service mindset with sense of humility; demonstrated sense of 

urgency and ability to make timely decisions. 
¶ Acute attention to detail.  
¶ Highly proficient in Microsoft Word, PowerPoint, Excel and Outlook and Google 

Apps.  
¶ Ability to remain calm under pressure, especially in difficult conversations with 

parents/staff. 
¶ Ability to treat sensitive issues with respect and empathy, and maintain confidentiality 

where required. 
¶ Team player with demonstrated ability to successfully build trusting relationships with 

staff and stakeholders. 
¶ Commitment to Allianceôs mission and a passion for improving urban public 

education. 
¶ Strong sense of integrity, ethics, and drive to achieve and grow. 
¶ Spanish language fluency is a plus. 
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Office Manager (classified staff):  Essential functions include, but are not limited to: 
¶ Maintains a welcoming atmosphere in the school office for parents, students, staff, and 

visitors. 
¶ Maintains employee time reporting and student attendance records. 
¶ Responsible for school bookkeeping, equipment and textbook inventory systems. 
¶ Develops and recommends procedures for the compilation, maintenance, and 

presentation of data and maintains data used to assist in the determination of school 
policies, procedures, and programs. 

¶ Supervises the installation and maintenance of complex clerical procedures, including the 
preparation of instructions, dissemination of information, and functional supervision of the 
implementation of the procedures. 

¶ Maintains clerical procedures, performance standards, office records, and related matters 
in order to advise the principal. 

¶ Explains school policies and procedures and speaks for an administrator in personal and 
telephone contacts and meetings. 

¶ Prepares correspondence, reports, bulletins, and memorandums in relation to assigned 
projects and may review and edit material prepared by others. 

¶ Searches records and obtains information from other schools, offices and agencies. 
¶ Acts as the office resource in technology-related matters. 
¶ Performs related duties as assigned. 

 
Requirements: 
Education and Experience: 

¶ BA or AA and/or 4-5 years applicable work experience is preferred.   
 

Skills, Beliefs, and Mindset: 
¶ Experience with Microsoft Office (ex. Word, Excel, PowerPoint) ï advanced experience 

with Excel.  
¶ Excellent interpersonal skills and demonstrated success building trusting relationships 

with teachers and school site administrators. 
¶ Ability to set priorities and manage multiple projects simultaneously while meeting 

customer expectations. 
¶ Strong customer service orientation, responding to customer needs in a timely manner 
¶ Analytical and problem-solving skills. 
¶ Strong oral and writing skills. 
¶ Ability to learn quickly. 
¶ Flexibility to adapt to constantly changing environments. 
¶ Passion for improving urban public education and a willingness to make a long-term 

commitment to K-12 education. 
 
Office Clerk (classified staff):  Essential functions of office personnel include, but are not 
limited to: 

¶ Receives calls and inquires, provides information, and makes proper referrals. 
¶ Greets the public, guests and directs them to proper destinations. 
¶ Processes incoming and outgoing mail. 
¶ Prepares and maintains files. 
¶ Photocopies correspondence, memos, reports, etc.  
¶ Maintains adequate office supplies. 
¶ Performs related duties as assigned. 

 
Requirements: 
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Education and Experience: 
¶ Completion of high school or the equivalent. 
¶ 6-12 months of relevant experience.  

 
Skills, Beliefs, and Mindset: 

¶ Operate telephone equipment.  
¶ Maintain accurate and orderly records.  
¶ Develop and maintain effective working relationships.  
¶ Friendly outgoing personality. 
¶ Ability to multi-task and collaborate in a fast-paced environment.  
¶ Proficient in Microsoft Suite, including Word, Excel, Outlook.  
¶ Prior school office experience desired.  
¶ Knowledge and familiarity of PowerSchool, Global Scholar Pinnacle, and TeleParent 

desired.  
¶ Typing of 45+ words per minute. 
¶ Bilingual, fluent English-Spanish speaker preferred. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy. 
¶ Excellent communication skills, both verbal and written. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
 
Alliance Chief Financial Officer and Controller:  Employed by the Alliance, the CFO and 
Controller set up the school financial system, school accounts for receipt of funds and work 
directly with the principal on managing and providing data for input into the system. 
 
Requirements: 
Education and Experience: 

¶ Bachelorôs degree in finance, accounting or a related field from an accredited college or 
university. A masterôs degree in business administration or a Certified Public Accountant 
desired. 

¶ Five to seven years of financial experience and management experience with the day-to-
day financial operations of an organization. Experience in a senior financial-management 
role, partnering with executive staff, resulting in the development and implementation of 
creative financial management strategies. 
 

Skills, Beliefs, and Mindset: 
¶ Generally accepted accounting practices, procedures and standards. 
¶ Policy and procedure development techniques. 
¶ Principles of cost/benefit analysis. 
¶ Fiscal monitoring and control mechanisms. 
¶ Functions of revenue, expenditures and collections. 
¶ Not-for-profit accounting, including fund and grant accounting, compliance, and reporting. 
¶ General office software, particularly the Microsoft Office Suite and MIP software (or other 

similar not-for-profit general ledger software) and use of databases.  
¶ Federal, state, and local laws, codes, ordinances and regulations as they pertain to 

charter schools is a plus. 
¶ Create and assess financial statements and budget documents.  
¶ Demonstrate leadership ability, team management, and interpersonal skills. 
¶ Demonstrate analytical and abstract reasoning skills, plus excellent organization skills 
¶ Respond to all financial and accounting related inquiries, including requests from funding 

organizations, the School Board of Directors, local, state, and federal agencies. 
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Technology Assistant (classified staff): Essential functions include, but are not limited to: 

¶ Work cooperatively with school staff and faculty in assisting and resolving user technical 
problems. 

¶ Provide technical support to users regarding hardware, software, and network related 
problems. 

¶ Provide hardware and software installation, configuration, maintenance, and upgrades to 
both computers (Windows & Mac) and networks (Windows). 

¶ Document technical and network related problems. 
¶ Prepare hardware, software, and procedural documentation. 
¶ Maintain records and prepare reports related to equipment inventory, maintenance, 

installations, warranties and system defects. 
¶ Assist administration in educating staff on usage of technology through regularly 

scheduled professional development. 
¶ Participate in discussions involving vendors, suppliers and Alliance personnel regarding 

parts, equipment and program operations and new technology. 
¶ Maintain current knowledge of technological advances in computers and peripheral 

equipment, software, operating systems, and networks. 
¶ Collaborate with Director of Information Technology to ensure proper maintenance of 

hardware, software, and other technical equipment. 
¶ Cross training with other technicians. 
¶ Perform other related job duties as assigned. 

 
Requirements: 
Education and Experience 

¶ A High School diploma is required. An Associateôs Degree in computer science, 
information systems, or a related field from an accredited college or university is 
preferred. 

¶ One to three years of experience in the maintenance, installation, configuration, upgrades 
of hardware, software, and operating systems of computers and local area networks. 

 
Skills, Beliefs, and Mindset: 

¶ Experience with Microsoft Office (ex. Word, Excel, PowerPoint), Mac OS, iOS, Windows 
OS, MacBooks, iPads and PC laptops. 

¶ Excellent interpersonal skills and demonstrated success building trusting relationships 
with teachers and school site administrators. 

¶ Ability to set priorities and manage multiple projects simultaneously while meeting 
customer expectations. 

¶ Strong customer service orientation, responding to customer needs in a timely manner 
¶ Analytical and problem-solving skills. 
¶ Strong oral and writing skills. 
¶ Ability to learn quickly. 
¶ Experience with PowerSchool and Illuminate or equivalent assessment platform 
¶ Flexibility to adapt to constantly changing environments. 
¶ Passion for improving urban public education and a willingness to make a long-term 

commitment to K-12 education. 
 

Parent Engagement Specialist (classified staff): Primary job duties include organizing the 
schoolôs parent volunteer program to secure active and meaningful parent engagement at 
school and at home; educating parents to support learning and college-readiness; supporting 
recruitment and fundraising activities. 
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Essential functions include, but are not limited to: 

¶ Plan, carryout, and evaluate parent engagement activities in partnership with school staff 
members and community partners 

¶ Establish a regular workshop series and serve as the schoolôs parent educator   
¶ Identify and promote parent volunteer activities 
¶ Create a welcoming school environment  
¶ Establish and staff the schoolôs parent center 
¶ Refer families to school and/or community resources  
¶ Train parent leaders to support charter advocacy activities 
¶ Support school recruitment activities 
¶ Support school fundraising activities 
¶ Participate in professional development 
¶ Satisfy reporting requirements 
¶ Provide translation services when needed 
¶ Perform related duties as assigned 

 
Requirements: 
Education and Experience: 

¶ A Bachelorôs Degree or currently enrolled as an undergraduate at an accredited college 
or university. 

¶ 2 years of related experience.  
¶  

Skills, Beliefs, and Mindset: 
¶ Parent engagement strategies to support learning and college-readiness. 
¶ K-12 instructional and assessment strategies. 
¶ Competent oral and written English usage. 
¶ Proficiency in Microsoft Office. 
¶ Oral and written Spanish language usage preferred. 
¶ Lead planning efforts and implement and evaluate parent engagement programming. 
¶ Serve as the schoolôs parent educator and facilitate educational workshops. 
¶ Train parent leaders. 
¶ Collaborate with school leaders, teachers, staff, parents and community members. 
¶ Promote the school and recruit new students and families. 
¶ Fundraise 
¶ Speak in front of large groups of school and community stakeholders. 
¶ Prepare annual reports. 
¶ Record and maintain various written records.  
¶ Follow verbal and written instructions 

 
Instructional Assistants (classified staff): Essential functions include, but are not limited to: 

¶ Works with individual students or small groups to reinforce learning material or skills 
introduced by the teacher. 

¶ Operates and cares for equipment or instructional materials used in the classroom for 
instructional purposes. 

¶ Helps student master equipment or instructional materials assigned by the teacher. 
¶ Distributes and collects workbooks, papers, and/or instructional materials as directed by 

the teacher. 
¶ Guides independent study, enrichment work, and remedial work as assigned by the 

teacher. 
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¶ Assists with the supervision of students during meals, emergency drills, assemblies, 
break periods, or field trips. 

¶ Assists with the supervision of daily routines and schedules. 
¶ Provides information and assistance to a substitute teacher should one be assigned. 
¶ Participates in appropriate staff development as required to ensure professional growth. 
¶ Participates in staff meetings as required by the job assignment. 
¶ Performs other duties as assigned. 

 
Requirements: 
Education and Experience: 

¶ Completion of at least 48 college semester units or 60 college quarter units. Associate's 
degree preferred 

¶ 0-2 years of experience developing caring relationships with students in a school setting  
 

Skills, Beliefs, and Mindset: 
¶ Knowledge of appropriate and effective approaches to discipline. 
¶ Knowledge of school objectives, policies and regulations. 
¶ Ability to work with students and staff in maintaining a safe and welcoming school 

campus. 
¶ Ability to establish and maintain cooperative relationships with all members of the school 

community. 
¶ Follow verbal and written instructions. 
¶ Ability to work cooperatively with others and maintain a positive attitude in the work 

environment. 
¶ Ability to use good judgment in problem-solving and decision-making  
¶ Use time productively. 
¶ Ability to follow district policies and procedures. 
¶ Ability to accept supervisory direction and desire to improve job skills. 
¶ Ability to demonstrate tact, courtesy and helpfulness in dealing with staff, students, 

parents, and visitors to the school. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy. 
¶ Excellent communication skills, both verbal and written. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy. 
¶ Excellent communication skills, both verbal and written. 
¶ Entrepreneurial spirit to thrive in a fast-paced and achievement-oriented environment. 
¶ Strong interpersonal skills and ability to build and cultivate relationships with teachers, 

coaches, school leaders and other home office departments. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
¶ Understanding of the nuances of urban school environments and school culture. 

 
Campus Assistants (classified staff):  Essential functions include, but are not limited to: 

¶ Develops appropriate interpersonal relationships with students in order to earn their 
respect and cooperation in following directions and school rules.  

¶ Assists in supervising student activity areas during the break and lunch periods.  
¶ Assists in general supervision of the campus as directed by the principal.  
¶ Communicates and enforces school policies and procedures regarding student behavior 

and discipline; reports incidents to administrators where appropriately.  
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¶ Intervenes to deter and modify inappropriate student behaviors of a relatively minor 
nature; reports serious infractions to administration for possible disciplinary action.  

¶ Positively interacts with parents and other members of the school community.  
¶ Performs related duties as assigned.  

 
Requirements: 
Education and Experience: 

¶ High School Diploma or equivalent. 
¶ 0-2 years of related experience.  

 
Skills, Beliefs, and Mindset: 

¶ Knowledge of appropriate and effective approaches to discipline.  
¶ Knowledge of school objectives, policies and regulations.  
¶ Work with students and staff in maintaining a safe and welcoming school campus. 
¶ Establish and maintain cooperative relationships with all members of the school 

community. 
¶ Follow verbal and written instructions. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy 
¶ Excellent communication skills, both verbal and written. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy 
¶ Excellent communication skills, both verbal and written. 
¶ Entrepreneurial spirit to thrive in a fast-paced and achievement-oriented environment. 
¶ Strong interpersonal skills and ability to build and cultivate relationships with teachers, 

coaches, school leaders and other home office departments. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
¶ Understanding of the nuances of urban school environments and school culture. 

 
Custodian (classified staff):  Essential functions include, but are not limited to: 

¶ Ensures classrooms, restrooms, and common areas are cleaned and maintained.  
¶ Cleans, dusts, and wipes furniture; empties waste receptacles, replaces light bulbs. 
¶ Sweeps, scrubs, mops, seals, waxes, and polishes floors and stairways.  
¶ Cleans and sanitizes restrooms using established practices and procedures, and 

replenishes supplies.  
¶ Vacuums and shampoos carpets, and strips, cleans, buffs and applies floor sealer and 

floor finish to hard surface floors.  
¶ Washes windows.  
¶ Secures the building in the evening.  
¶ Performs small painting jobs and minor building, yard, and outdoor maintenance. 
¶ Cleans lunch area daily.  
¶ Arranges chairs and tables daily.  
¶ Orders cleaning products and maintains stock.  
¶ Cleans vents, light fixtures, walls, and ceilings.  
¶ Assists with the setup of facilities for meetings, classrooms, conferences, events, etc. 
¶ Uses and maintains assigned power equipment and hand tools; buffers, auto scrubbers, 

extractors, high pressure washers, high speed buffers and vacuums, brooms, mops, and 
squeegees for the cleaning and general maintenance of floors, walls, carpets, furniture, 
etc. 

¶ Performs related duties as required. 
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Requirements: 
Education and Experience: 

¶ No requirement.  
 

Skills, Beliefs, and Mindset: 
¶ Ability to read, write and comprehend Basic English. 
¶ Ability to operate floor polishers, buffers and shampooers. 
¶ Belief in and alignment with Allianceôs core beliefs and educational philosophy. 
¶ Excellent communication skills, both verbal and written. 
¶ Entrepreneurial spirit to thrive in a fast-paced and achievement-oriented environment. 
¶ Strong interpersonal skills and ability to build and cultivate relationships with teachers, 

coaches, school leaders and other home office departments. 
¶ Willingness to go above and beyond to contribute to the success of a dynamic team 

committed to a new future for urban education. 
¶ Understanding of the nuances of urban school environments and school culture. 

 
  














































































