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Assurances Affirmations , and Declarations

Vall ey Charter El ementary School (al so referr
shall:

1 Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Educd5d)@n Code (here

1 Not charge tuition. (Ed. Code § 47605(d)(1).)

1 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristi¢hat is contained in the definition of hate crimes set forth in section 422.55 of
the Penal CodeE@. Code § 47605(d)(1); Ed. Code § 220.)

1 Except as provided in Education Code section 47605(d)(2), admission to a charter school
shall not be determined awrding to the place of residence of the pupil, or of his or her
parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy
giving admission preference to pupils who reside within the former attendance area of that
school. (Ed. Code § 47605(d)(1).)

1 Admit all pupils who wish to attend Charter School. (Ed. Code 8§ 47605(d)(2)(A).)

1 Except for existing pupils of Charter School, deteerattendance by a public random
drawing if the number of pupils who wish to
capacity. Preference shall be extended to pupils currently attending Charter School and
pupils who reside in the Los Angeles Unifisdhool District (also referred to herein as
ALAUSDO and fADistricto). (Ed. Code A 47605(d

1 If a pupil is expelled or leaves Charter School without graduating or completing the school
year for any reason, Charter School shall notify the superimienéiéhe school district of
the pupil és | ast known address within 30 day
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card, and health informationd(ECode § 47605(d)(3).)

1 Meet all statewide standards and conduct the pupil assessments required pursuant to
Education Code sections 60605 and 60851 and any other statewide standards authorized in
statute or pupil assessments applicable to pupitemcharter public schools. (Ed. Code §
47605(c)(1).)

basi s, with Charter Sc

T Consul t on a regu r
cho 6s educational progr ams.

, | a
regarding the ol
Charter School hereby declares thaa@er School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive pu
for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7

(commencing wittSection 3540) of Division 4 of Title | of the Government Code. Charter
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School shall comply with all provisions of the EERA and shall act independently from LAUSD
for collective bargaining purposes. In accordance with the EERA, employees may join and be
represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific ADiIistric
Assurances, Affirmations, and Declarati@estion above. The DRL should be highlighited

gray within each Charter element or section. The final section of the Charter provides a

consolidated addendum of the DRL. This intentional redundancy facilitates efficient charter

petition review while ensuring ready access to the DRL for any givdios®f the Charter. To

the extent that any inconsistency may exist between any provision contained within the body of

the Charter and the DRL contained in the addendum, the provisions of the DRL addendum shall
control.



Element 1: The Educational Program

AThe educational program of the charter schoo
those whom the charter school I s attempting t
persono i n the 2 hreingbestoocurst The goalsidendtified ia that | e

program shall include the objective of enabling pupils to become-s®itivated, competent,

and | i f el o(BdgCoHeeS8aT60560)(53(A)©.)

AThe annual goals for the charter school for
identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels seoretthe nature of the

program operated, by the charter school, and specific annual actions to achieve those goals. A
charter petition may identify additional school priorities, the goals for the school priorities,

and the specific annual actions to achieveh o s e (Bdo @otes§.4d605(b)(5)(A)(ii).)

il f the proposed charter school will serve hi
which the charter school will inform parents about the transferability of courses to other

public high schools and the eligibility of courses to meet college @&amte requirements.

Courses offered by the charter school that are accredited by the Western Association of

Schools and Colleges may be considered transferable and courses approved by the University

of California or the California State University ascreditb | e under the AAO0 to
criteria may be considered t@&dGoee& coll ege en
47605(b)(5)(A)(iii).

LocAL CONTROL FUNDING FORMULA (LCFF) AND L ocAL CONTROL AND ACCOUNTABILITY

PLAN (LCAP)

Charter School acknowledges aagtees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a
Local Controland Accountability Plan (LCAP)/annual update to the Los Angeles County
Superintendent of Schools and the Charter Schools Division (CSD) on or before July 1. In
accordance with Education Code sections 47604.33 and 47606.5, Charter School shall annually
updae its goals and annual actions to achieve those goals identified in the charter pursuant to
Education Code section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan
template adopted by the State Board of Education, as it may be chesgedhfe to time.

Charter School shall comply with all requirements of Education Code section 47606.5, including

but not | imited to the requirement that Chart
administrators, other school personnel, paresd pupils in developing the local control and
accountability plan and annual update to the

47606.5(€).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of meeoténstruction set forth in
Education Codsection4d7612.5, and the number of school days require@difornia Code of
Regulationstitle 5, sectior11960.



MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements oftiifornia Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten.

For purposes of admission to Charter School, transitional kindergarten shall ie@mha part

of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School
shall be considered existing students of Char
admissions, enrollment, and lottery.

HIGH SCHOOL EXIT EXAMINATION

Charter School shall comply with all applicable requirements of Education Code sections 60850
I 60859, including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in @=812, before Charter School graduates its first class of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools
and Colleges (WASC) accreditation.

ENGLISH L EARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with

all applicable legal requirements. Charter School must provide all English Learners with an

effective English language acquisition program that also affordsingfahand equitable access

to Charter School 6s core academic curricul um.
(1) based on sound educational theory; (2) adequately supported with trained teachers and
appropriate materials and resources; angé€8iodically evaluated to make sure the program is
successful and modified when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD

Charter Schools Division (CSD) that certifies t@duarter School has adopted and is

implementing either the LAUSD English Learner MasterPla@ h ar t er School 6s ow
Learner (EL) Master Plan. If Charter School chooses to implement its own EL Master Plan, the

plan shall provide a detailed descrippn of Charter School s EL pr ocg
following:

Y How Charter School d6s EL Master Plan provid
not limited to Long Term English Learners (LTELS) with an effective English language

acquisitonpr ogram as well as meaningful and equi
academic curriculum
T How English Learnersé dlpecific needs wil/l

1 What services will be offered
1 How, where, and by whom the services will be provided



1 How Charter School will evaluate its EL program each year, and how the results of this
evaluation
will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annuatieveof the
effectiveness of its EL program. Upon requé&tarter School shall provide a copy of its current
EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and
state requirements.

Charer School shall reclassify English Learners in accordance with federal and state
requirements.

Charter School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency of important information regarding Chaehool matters to the
same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of thelRbilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectly, admission due
provide necessary services. Charter School acknowledagsdiicies and procedures are in

place to ensure the recruitment, enrollment, service, and retention of students with disabilities at
LAUSD-authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initialaCter petition, and if a renewing
Charter School i ntends to operate as a Aschoo
Charter School shal/l execute a Memorandum of
LAUSD and Charter School regarding the psown and funding of special education services

consistent with applicable state law and the LAUSD Special Education Local Plan Area
(ASELPAO) Local Pl axnnnd osrh aSIple chhealc ocEdsuicdaetrieodn a 7
Di stricto f orlEgucatiop pusseastto&ducatop €ocle Section 47641(b).

However, Charter School reserves the right to make written verifiable assurances that it may
become an independent local educational agency (LEA) and join a SELPA pursuant to Education
Code Section 2641 (a) either on its own or with a grouping of charter school LEAs as a

consortium following the requirements of Education Code section 56195.3(b).

SELPA Reorganization
The Los Angeles Unified School District is approved to operate as a-fhigjiect SELPA
under the provisions of Education Code section 56195.1(a). As a -Bisgjict SELPA, the

v




District has created two charter school sections (Distpetrated Programs and Chaitgerated
Programs) under the administration of one single Admatise Unit pursuant to a

reorganization plan approved by the Board of Education on January 4, 2011 {1#p/H&0iI
implementation of the reorganized LAUSD SELPA commenced in the-2018 school year
requiring all Districtauthorized charter schools tieet one of the three options available under

the LAUSD SELPA. Prior to an option election, all Dist@etthorized charter schoolsere

required to participate as a school of the District under the Di€ipetated Programs Unit.

Prior to the beginningfdhe 20132014 school year, all Districuthorized charter schools, other
than those that had previously executed an Op
were required to execute a new MOU setting forth the LAUSD SELPA option election for the
remainder of the charter petition terithe Chartetoperated Program schools do not have LEA
status for the purposes of special education but will function in a similar role in that each charter
school will be responsible for all special education requirésnamcluding but not limited to

services, placement, due pess, related services, special education classes, and special
education supports. Charter schools that have elected to participate in a-Dpsrated

programs option magpply for membershim the Charteloperated Program section of the

SELPA. Charter schools accepted for participation in the Chapenated Programs section

receive support from a Special Education Director for the Chapirated Programs.

Modified Consent Decree Requiements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere

to the terms, conditions and requirements ofGhanda SmitiModified Consent Decree

(AMCDO) and other court or der s ecialmguoatoa.dheupon t
MCD is a consent decree entered in a federal court class action lawsuit initially brought on

behalf of students with disabilities in LAUSD. It is an agreement of the parties approved by the
federal court and monitored by a ceappoiried independent monitor. The MCD includes

nineteen statistically measureable outcomes and facilities obligations that the District has to

achieve to disengage from the MCD and federal court oversight. All charter schools are required

t o use t BpeciaDHdscationiPolitigs and Procedures Manual and Welligent, the
District-wide webbased software system used for online Individualized Education Programs

(Al EPs0) and tracking of related services pro
educatio.

As part of fulfilling the Districtodés obligati
District-operated and Charteperated charter schools are made on a regular basis. The

requested data must be submitted in the Office of the Indepevdemti t or 6 s ( A Ol Mo) r
format in accordance with the OI M6s required

1 End of Year SuspensicrDistrict ID, SSIS ID, last name, first name, date of birth,
gender, grade, date of suspension, number of days suspended, antbreasspension.
Statewide Assessment Dat@he standard file including District ID.

Norm day- District ID, SSIS ID, last name, first name, date of birth, gender, grade,
location code, school name and local district for all students enrolled on norm day

1
1

[1CBEDS

All Students enrolled as of December 1 of each school-y@@trict ID, SSIS ID, last
name, first name, date of birth, gender, grade, location code, school name and local
district for all students enrolled on norm day.

8
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1 Dropout- District ID, SSIS ID, last name, first name, middle name, date of birth, grade,
last location, school name and local district

1 Monthly SESAC and Suspension data
1 Graduation roster from all charter schools with 12th grade students with disabilitie
The MCD requires charter schools to i mpl ement

system, which is currently referred to as My Integrated Student Information System (MiSiS).
MiSiS is a suite of applications which is designed to capture sifiEtistudent data. All charter
schools are required to utilize MiSiS directly or interface with MiSiS via a web based
Application Programming Interface (API) in compliance with the requirements of the MCD and
applicable timelines. Upon charter school fullization of MiSiS either directly or via a web
based API, the list of required data above will automatically be captured within MiSiS.

1. General Information

The contact person for Charter School is: Robert Burke, Executive Directc
The contacaddress for Charter School is: 16514 Nordhoff St.
North Hills, CA 91343
The contact phone number for Charter School is: 8188106713
The proposed address or target community of Charter Sc 16514 Nordhoff St.
is: North Hills, CA 91343
This location ign LAUSD Board District: Board District 3
This location is in LAUSD Local District: Northwest
The grade configuration of Charter School is: TKindergarteri 5" Grade
The number of students in the first year of the renewal te

will be: Approximately276 students

The grade level(s) of the students in the first year of the

AN TK/Kindergarteri 5" Grade
renewal term will be:

Charter School 6s schedul-e

2025 is: August 24, 2020

The enrollment capacity i$Enrollment capaty is defined
as all students who are enrolled in Charter School regarc 276 Students
of student residency).

The type of instructional calendar (e.g. traditional/year

round, single track/mulirack, extended day/year) will be: Traditional
The bellschedule for Charter School will be: 8:05 ami 2:40 pm
The term of this charter shall be from: July 1, 2020 to June 30, 2025

The Board of Directors for Valley Charter Elementary respectfully submits this charter renewal
petition to the Los Angeles Unified School Di
ADi stricto) for a f-b, eitebagedprogmn that will seriecardiveese gr ad
student population in the San Fernando Valley.

Community Need for Charter School

The number of random public drawing (lottery) applications we receive yearly is evidence that

the community reagnizes a need for VCES. With ggaces in kindergarten and only a handful

of spaces in other grades each year, we typically accommodate fewer than 10% of our applicants.

9



Table 1:VCES Number of Random Public Drawing (Lottery) Applications Submitted

201516 | 201617 |[201#18 |?201819

Number of
Applications | 586 512 579 483
2. School 6s performanc®8aceer oounuentscthalt 6Ssr r

performance, we are confident that we are meeting the needs of the community we serve. To
illustrate this point, we will address: Apademic performance data, both scheale and for
subgroups, as measured by CAASPP; 2) The success of innovative features of our educational
program as measured by internal data; 3) Our progress towards meeting the needs of our
numerically significantsbgroups; 4) Opportunities for growth that we have experienced and
addressed.

Academic performance dat&ach year our students in grades three through five participate in

the California Assessment of Student Performance and Progress (CAASPP). Dakasfrom t
assessment allows us to analyze trends in ind
performance of subgroups, in schoolwide performance, and in performance compared to resident
schools that our students would otherwise attend, known as ReSatetl Median (RSM). We

are proud that in both English language arts (ELA) and in math, the number of VCES students
meeting or exceeding standards is consistent |
In fact, between 2015 and 2018, the percenthgtudents meeting or exceeding performance
standards was an averageapproximatelyl1% above RSM in ELA and %4 above in math.

Likewise, during the same time period, performance rates aveahget 2%6 higher than

LAUSD in ELA and 34% higher in mathThe table and graph below summarize our CAASPP
performance data

Table 2: CAASPP Performance Data as Compared to RSM and LAUSD

Year | VCES RSM Difference LAUSD |Difference
between between
VCES and RSM \VCES and
|LAUSD
1516 | ELA: 71% ELA: 52% ELA: 19% higher| ELA: 39% |ELA: 32%
Math: 69% | Math: 48% Math: 226 Math: 28% |higher
higher [Math: 41%
higher
16-17| ELA: 65.15% | ELA: 53.9%% | ELA: 11.2% ELA: 3955% |[ELA: 25.6%
Math: 63.64% Math: 50.0%% | higher Math: 29.86% |higher
Math: 13.5%6 [Math: 33.786
higher higher
17-18| ELA: 65.91% | ELA: 62.026 | ELA: 3.8%% ELA: 42.31% |[ELA: 23.6%
Math: 57.58% Math: 50.46% | higher Math: 3132% |higher
Math: 7.126 [Math: 2626%
higher higher
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Graph 1: CAASPP Performance Data as Compared to RSM
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Assessment Year

VCES has three numerically significant subgroups, which are Latino, socioeconomically
disadvantaged and white. The table below summarizes the percentage change in scores on
CAASPP between 2017 and 2018. As Table 3 elucidates, all three subgroups makéngrowt

ELA, but we experienced a decline in the proficiency rates for all three subgroups in math. While

any decline is important to note and take seriously, since all declines were fewer than 10%, we

feel confident that the changes we have implemented/eit positive results. These steps are
outlined in a subsequent section titled AOppoO

Table 3:Trends in Subgroup Performance on CAASPP

Subgroup CAASP | CAASP | Chang| CAASP | CAASP | Chang
P-ELA |P-ELA |ein P- Math | P- Math |ein
2017 2018 Scores| 2017 2018 Scores

Latino 42% 50% +8% 49% 42% -7%
Socioeconomica 32% 45% +13% | 42% 38% -4%
ly

disadvantaged

White 77% 80% +3% 70% 69% -1%

11



Graph 2: Trends in Subgroup Performance on CAASPP
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We are cognizant of areas for growth, but overall, we are proud of student performance on
CAASPP, especially as it compares to RSM and LAUSD proficiency rates. We feel these
comparisons are compelling examples of how VCES is metttengeeds of communitye

serve

Success of the key features of our educational prograrhe success of the innovative

features of our educational program as measured by CAASPP is corroborated by student
performance on internal assessments, narrative examples of the student experience, and parent
feedback.

The innovation that lies within olralanced literacy program is the use of reading and writing
workshogs. We use the frame of the workshop to present material in a way that is authentic for
students. Our emphasis on reading is clear and evident to both students and parents. Our
expectatos f or ti me on text and critical thinking,
success as a reader. Unlike in classes where students read from a common textbook, VCES
students get to choose their own books at their reading level, which regujsen rates of

engagement and stamina. Our teachers guide the instruction based on student need, rather than
follow a scripted program.

The success of the workshop model is illustrated by our internal data. Depending on the grade,
teachersassessstulem 6 reading | evels between four and
Teachers College guided reading assessments. Each alphabetic reading level corresponds to a
performance | evel which i s dEopexanmple athirdgrpdern t he
reading level N books is considered to be on grade level in March, but a fourth grader reading

level N books at this time would be below grade lefdditionally, three times a year, teachers

in first through fifth gnaichasnormedasessnerst udent s
program called AIMSweb. Students read three grade level texts and the median score is

considered to be the number of words per minute that they can read. Using the norm chart,

12



teachers can det er mi nee Stadensperiominance od Isoth pfehese o r ma n ¢
assessments is recorded, monitored, and analyzed by teachers and administration through an
Excel tracking system. Tables 4 and 5 represent student performance on these assessments.

Table 4: Percentage of Studentsé¥lag or Exceeding Standards at end of the Year on Guided
Reading Assessments

K 1 2 3 4 5 Schoolwide
Average

2016 68% 83% 77% 68% 55% 64% 69%
2017

201F 70% 95% 70% 70% 70% 63% 73%
2018

2018 77% 89% 68% 65% 60% 68% 71%
2019

Table 5: Percentage of Students Meeting or Exceeding Standards at end of the Year on AIMSweb
Fluency Assessments

1 2 3 4 5 Schoolwide
Average
20162017| 70% 84% 68% 73% 77% 74%
20172018 84% 66% 61% 57% 75% 69%
20182019 75% 67% 74% 77% 61% 71%

We consider these assessments to be comprehensive, rigorous, and respected by educators. For
these reasons, we are proud that each year an average of over 69% of our students are meeting or
exceeding standards based on these assessments. Furthermoree ldoknat students who did

not meet the standard, we see growth. So while we want all students to be at grade level, we
celebrate the progress of every reader, no matter his/her ultimate score.

We use Singapore math as the foundational pedagogy afrmawative math program, which
emphasi zes students6é devel opment of the follo
sense, patterns, visualization, and communication. Problem solving and critical thinking are also
crucial pieces of our curriculum. &rchart below represents student performance in math as

measured by the AIMSweb computation assessment, which we use in conjunction with

classroom assessments to assess the efficacy of our innovative math program. The AIMSweb
assessment is useful for dataalysis because it is nationally normed, covers a variety of skills,

and can be graded objectively. However, we also value the process and critical thinking skills

that can be demonstrated on classroom assessments. Consequently, when analyzing student
progresswe consider both types of assessments.

13



Table 6: Percentage of Students Meeting or Exceeding Standards at end of the Year on AIMSweb
Computation Assessments

K 1 2 3 4 5 Schoolwide
Average
2016 93% 84% 55% 66% 73% 93% 77%
2017
2017 73% 64% 55% 68% 66% 64% 65%
2018
2018 75% 80% 56% 60% 93% 82% 74%
2019

With over half of our students performing at or above standard on the AIM&wghutation
assessment, we are confident that our math program is meeting the needs of the community.
When we look at this data in conjunction with CAASPP scores, we acknowledge that there are
still steps that can be taken to improve our program. Thosad=yations are outlined in the
section titled AOpportunities for Growth. o

Project Based Learning (PBL) and constructivism are the driving forces behind our innovative
history-social science and science instruction. With PBL, students are taugltesarehhistory
social science standards through meaningful learning opportunities that have real life
applications anthatteach 2% century skills such as critical thinking, problem solving,
collaboration, communication, synthesis of information, and creativity. PBL is supported and
deepened by field trips to places such as downtown Los Angeles, fire stations, The Natural
History Museim, Catalina Island Marine Institute, and Vasquez Rocks.

The most compelling indicator of the success of our innovative histanal science and

science curriculum is a high rate of student engagement in the curriculum. Rather than assigning
reading from a textbook, teachers create hands on experiencegtipat students to explore

and question the world around them. Each day, students are engaged in activities such as
analyzing primary sources from the Revolutionary War, building structures like Tuli huts and
marble mazes, working in the garden, and momitptihe eggs that the hen in their classroom is
hatching. The units of study that are outlined in section 11 highlight experiences that are
engaging and characteristic of our work in PBL.

Not only do assessments and narratives demonstrate the sucaessusfioulum, but so do

results from our parent survey. While our strategies and methods are neither traditional nor the
manner in which most parents were educated, we do find program satisfaction among our

parents. In our 2022019 Program Evaluation Sy, 95.5% of parents who responded
indicated that they were either fAvery satisfi
goals set forth in the mission. Similarly, 90
academic program offered VCES, resulting in 98% of parents saying that they would

recommend VCES to a friend. Our parents have faith and belief in the program as evidenced by
their participation in the school community and their responses on the survey. Their satisfaction

14



with the school is one more indicator of how our educational program is meeting the needs of the
community.

Meeting the specific needs abur student population, including subgroupsWe are confident

that the innovative features of our educational prograantributing to the growth of all

students including those in our subgroups. While we have always valued diversity and identified
ourselves adiverse by desigrwe have made social justice and dmés education a focus in the

last year This work haseen guided by four VCES teachers and our executive director, in

conjunction with teachers at Valley Charter Middle School. After their participation in

Communi ty Ro o t-lsas &t Socidl Ristice $nstithte, tthe team facilitated

discussions thanabled teachers to evaluate curriculum with a social justice and diversity lens in
mindResearch shows that this work has a positiv
especially the proficiency rates of students in our Latino and socioecongniisallivantaged

subgroupsl n t heir article titled fGRerfdrming&dhdolg Re s pc
that Srve Diverse Populatiosl o hnson and Wi llis wrote, ACul tu
offers a compelling hypothesis for improving educaticsutcomes for millions of underserved

African American, Latina/o, Native American, and Native Hawaiian studisisggests that

these students are more likely to learn and achieve when communication, curricula, and

instruction are shaped in ways thekiaowledge, honor, and reflect their language, heritage,

prior knowledge, and | ear ni n g Wshtahuhdansresearch o hns o
to support the efficacy of social justice, diversity, and equity in education, these topics will

continte to be a focus during the upcoming charter term.

VCES has three numerically significant subgroups, which are Latino, socioeconomically
disadvantaged, and Whif€ables 7, 8, and 9 below indicate the percentage of students within a
subgroup that met or egeded standards on a given assessment during a school year. As the
tables indicate, all three subgroups have made progress on each assessment oweyaa three
period with the exception of students in the White subgrnwhip declined 8% on the math
compuation assessmery the end of the 2028019school yearat least 60% of the students in

our subgroups were meeting or exceeding gladd benchmarks on all internal assessments

While we are pleased with this fact, we also note it as an argaofwth because there is an
achievement gap between the overall performance rate of our students and the proficiency rates
of our socioeconomically disadvantaged students and Latino students

Table 7: Percentage of Students in the Latino Subgroup MemtiBgceeding Standards at end
of the Year as Determined by Internal and Statewide Assessments

AIMSweb | AIMSweb Guided CAASPP | CAASPP
Fluency Math Reading ELA Math
Grades 15 | Computation | Assessmenty Grades 35 | Grades 35
K-5 K-5
20162017 | 59% 66% 54% 42% 49%
20172018 | 63% 59% 62% 50% 42%
20182019 | 60% 68% 60%
Change +1% +2% +6%
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Table 8: Percentage of Students in the Socioeconomically Disadvantaged Subgroup Meeting or
Exceeding Standards at end of the Year as Determined by Internal and St&ssadsments

AIMSweb | AIMSweb Guided CAASPP | CAASPP
Fluency Math Reading ELA Math
Grades * | Computation | Assessmenty Grades 3 | Grades 3
5 K-5 K-5 5 5
20162017 56% 66% 52% 32% 42%
20172018 71% 58% 62% 45% 38%
20182019 61% 70% 61%
Change over the | +5% +4% +9%
3 yearperiod

Table 9: Percentage of Students in the White Subgroup Meeting or Exceeding Standards at end
of the Year as Determined by Internal and Statewide Assessments

AIMSweb | AIMSweb Guided CAASPP CAASPP
Fluency Math Reading ELA Math
Grades 15 | Computation | Assessments| Grades 35 | Grades 35
K-5 K-5

20162017 | 81% 82% 79% 7% 70%

20172018 | 80% 73% 82% 80% 69%

20182019 | 84% 74% 84%

Change +3% -8% +5%

over the 3

year period

Johnson, J. & Willis, C. (2013). Culturally responsigaching and higiperforming schools that
serve diverse populations. In L. Tillman & J. Scheurich (Etapdbook of research on
educational leadership for equity and divergjpy. 436458). New York: Routledge.

Opportunities for growth. While we aremcredibly proud of the academic program we have put
into place, a review of the data above reveals opportunities for growth. We have given thought to
how to improve in these areas of challenge to ensure that all students make necessary progress
and many ofhese changes have already been put into place. The first opportunity for growth is
increasing the math proficiency of all students and specifically our Latino and White students as
measured by the CAASPP. The second goal is to increase the readingmpeyfat our Latino

and socioeconomically disadvantaged students as measured by internal assessments.
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The first challenge we noted is student performance on the CAASPP math assessment. While
proficiency rates have been consistently above the RSM, wgnigeahat scoresavedeclined

from 69% to 57.5% between 2016 and 2048d the gap between RSM and VCES is

decreasingln this same time period, the proficiency rates of our socioeconomically
disadvantaged students have increased, but this is not the case for our Latino and White students.
For this reason, we are determined to increase the math proficiency of allstdidemts. We

believe this can be accomplishedvegrking with a consultant to evaluate our pacing plans, so

that we ensureach concept is taught before testing. Additionally, our new teaatesrequired

to attend summer training with our math consult&e have identified word problems as an

area of need, since we have observed that they are especially challenging for struggling readers.
Therefore, we anticipate that the addition of a readpegialistwill positively impact math
performance as well asading. Lastly, we will utilize th&tudent Success and Progress Team
(SSP7) process to monitor the progress of specific students who are not meeting proficiency or
growth markers, with careful attention to students identified as part of a subgroup.

The second opportunity for growth that we identified is increasing reading achievement for
socioeconomically disadvantaged and Latino students as measured by internal reading
assessments. This goal is appropriate for the needs of our students becaude thkthgaig has
decreased over the last three years, students in these subgroups are still performing about 10%
lower than the schoolwide averad®. accomplish this aim, during the 202819 school year

we added a reading specialist position to our factithe addition of a reading specialist enables

us to meet the needs of our below level readers. Through fiveesk long intervention cycles,

this teacher is able to meet with nearly % of our student population, with priority given to
students in subgrogpStudents meet with the reading specialist individually or in a small group
for thirty minutes three times a week to practice comprehension and/or phonics skills. Consistent
with our belief that curriculum is stronger when teachers develop it in caadrorwe provide
substitutes so that teachers have extended release time twice a year to revise reading and writing
units, to be sure they meet the needs of the learners in these subgroups.

Student Population to be Served

3. Target population. Valley Charter Elementary School has grown in popularity in the San
Fernando Valley. VCESO® target student popul at
grade. Parents who are seeking a hamgsnquiry based learning environment for their children

are most interested in our school as an alternative to a traditional local public school.

When we opened, our soeszonomic and ethnic diversity did not represent the ropgkee
indicated in our school 8s mi s contiouetoaarkjtovi si on.
increase the diversity of our community. As represented in the data below, we have seen a steady
increase in diversity since 2010. This was accomplished by adding a 25% priority in our random
public drawing procedures for students vejualify for federal school assistance programs under

Title I. This has helped VCES increase our total Title | percentage fromr229d4.011 to 40%

in 201819. We have also noticed that the Gledhill (local school) priority has increased our

ethnic diversy. Since adding more students from our immediate local neighborhood, we are

more representative of the diverse makeof the community in which we are locat@dble 10

illustrates this change in our so@conomic and ethnic diversity in numerical form
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Table 10: VCES Student So&tconomic and Ethnic Diversity Data 262019

Amer.
African Asian or | Indian/
School | Student American | Pacific Alaskan
Year Enrollment | Title | White Hispanic | /Black Islander | Native
2010
11 124 23% 65% 28% 2% 2% 2%
2011
12 173 21% 65% 28% 2% 2% 2%
2012
13 218 22% 63% 31% 1% 3% 2%
2013
14 263 26% 59% 34% 2% 3% 2%
2014
15 264 29% 54% 33% 3% 8% 2%
2015
16 264 19% 50% 35% 1% 6% 0%
2016
17 263 26% 48% 35% 2% 9% 0%
2017
18 264 31% 41% 41% 3% 10% 0%
2018
19 264 40% 33% 47% 2% 4% 0%

4. Five-year enrollment plan. Our enroliment plan remains constant for each of the five years
We antcipate a total enrollment of 276 students, withiml6ach grade leveTable 11 indicates

the total number oftsdents that we plan &erve in each year of the charter term.

Table 11: Enrollment RaiDut Plan

Grade 20202021 | 20212022 |20222023 |20232024 | 20242025
K 46 46 46 46 46
1 46 46 46 46 46
2 46 46 46 46 46
3 46 46 46 46 46
4 46 46 46 46 46
S 46 46 46 46 46
Total 276 276 276 276 276

Goals and Philosophy

5. Schaml vision and mission gatement Our mission and vision statements reflect our promise
thatwe make to the community we serve and they are aligned with the values of our educational

program.
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Our missionstatement The mission of Valley Charter Elementary School is to provide a holistic
and exceptional education to a diverse student body, cultivating in students intellectual curiosity,
collaboration, respect for others, and a passion for excellence.

Our vision. Thepurpose of Valley Charter Schools is to enable students to become thinking,
fulfilled, caring individuals with sensitivity to, and understanding of, the diverse environment

and society in which we liv&Ve believe all children deserve a meaningful edooatiat

realizes their potential and by which students discover their own unique talents all gifts

believe learning happens best when students work across disciplines, solve new problems, work
in teams, take initiative, and responsible rigisVCES, teachers, not textbooks, know students
best; therefore, our collaborative teachers drive instruction. We strive to develop and
communicate best practices, and mentor others as we have been m&vieobetieve

communities can come together to build greabsls where academic excellence is available to

all children.

6. Definition of an educated gerson for the 28 Century. VCES&6s def inition of
person in the Zlcentury draws uporThe Organisatiofor Economic Ceoperation and

Development (OECD) and their entity Program for International Students Assessment (PISA)
conceptéof gl obal competence a Mdliplentelmences (B83).dner 6s
This vision is reinforced in owurriculumdesign our communication with families, anaur

mission and vision

To us, he concept oflobal competencmcludes the

gualities and actiongut forth by PISAand OECD

(2018) in theiffigureto the leftt i t | eDimerisibris e

of Gl obal @hchmpasi tnecnlcued,eod i n P
2018 publication APreparing cC
and Sust ai BadesigaingWaricdlud that

promotes collaboratiomerspective takinga critique of

social issues, and communication skills, W&ES

facultyisd e v el o p i ngipbakcompetencs s 6

global citizens and future voters, VCES students need

to be prepared to live in multiultural communitiesto
communicate clearly, artd have an understanding of

their impact on the world around them.

We believe an educated person in th& @éntury is
one who possesses the skills and attitudes encompassed by globakooempstdescribed
above We also value the multiple ways of knowing and learning that Howard Gardner puts forth
in his seminal worlErames of Mind1983) Below we have correlated our definition of a person
inthe2fcentury with Gardnerdéds multiple intellige

i Effectively communicateswrites clearly, listens actively, questions intently, reads
critically, expresses oneself honestly and respectfully in a variety of mediums, seeks
to master at least two languages (Interpersonal, Intrapersonal, Musical and Linguistic
Intelligences)

1 Coninually learns seeks to develop skills and acquire knowledge in all realms and at
all times, obtains multiple perspectives, maintains an-oped and a willingness to
change in response to data, reflects on new experiences and information
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(Interpersonalintrapersonal, LogicaVlathematical, Linguistic, Naturalistic
Intelligences)

1 Assertively perseveresvhen problems cannot be solved readily or when faced with
criticism and disappointment, maintains focus anddistfipline, works through
struggles andetbacks, attempts trials, examines errors, tries harder, tries differently,
tries again (LogicaMathematical, VisuaBpatial, BodilyKinesthetic Intelligences)

Students who are edated at a school, such as VCES, are not just learning curriculum, put the

are learning skills that will contribute to their success in college, a career, and life in georeral
example, by developing effective communicators, students are prepared to confidently share
their thinking with classmates in college or their collesgyat workStudents who are

accustomed to learning alongside people from different backgrounds are prepared to work with a
diverse group of people locally or internationatyymilarly, we are preparing students who
understand the value and limitatiorfgechnology They will be able to communicate

information they researched on the computer through avyien document, but they will also
understand the importance ofperson communicatio®ur high expectations for technology

related etiquette refarce the importance of decorum when working with technalogy

Gadner, H. (1983)Frames of mind: The theory of multipigelligencesNew York: Basic
Books.

The Organisation for Economic @peration and Developmeri2018).Preparing our youth for
Inclusive and Sustainable World: The OECD PISA global competence framework
Retrieved from: https://www.oecd.org/pisa/Handb&dEA-2018 Globat
Competence.pdf

7. Learning theories Great care, consideration, and research went into choosing the learning
theories and concepts that function as the cornerstones of our curranduimese theories

reflect how we believe learning best occuiise primary theory that we espouse is
constructivism and thimnovative features of our curriculum have been inteatlgrchosen
because they align with this theox§CES alsovalues theconcepts of projediased learning,
which areclosely aligned with constructivism, dadaven teaching, and sociamotional

learning We feelthe combination of thesspproacksfacilitate student mastery of both state
standards anslociatemotional learning goalsecause they aligwith the needs of the
communitywe serve

Constructivism.VCES teachers implement learning experiences grounded in constructivist

learning theoryBased on the work of renowned Swedish psychologist Jean Piaget,
constructivism honor sniqeeprocéss af leannin@he condtrectivisti ge nc e
approach to teaching and | earning invites stu
knowledge generation in which prior knowledge is elaborated and changed on the basis of fresh
meani ngs negoti at e dWatts, 2018p.5leAthowgh thereds vdlueimac her 0 (
direct instruction, the role of the teacher is to carefully desigarexes that invite students to

create their own understanding by relating new learning to their schema

Through our use of the constructivist approach VCES is committed to providing learning
experiences that challenge students to create, questioyz@rehd synthesize information to a
higher level of meaninghis is accomplished through a commitment to student work and talk,
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over teacher talkStudentsvork in flexible groups when solving problems in math or PBhe
emphasis is on the process ofidag an answer, conducting an experiment, or creating a

project, rather than the end resuitwriting, students are not given prompts aboutolvho

write. Rather,hiey are given instruction in a genasmdtheyare the ones thaather ideg revise

their piece, and edit it on their own. Teachers function as a guide throughout unit by explicitly
teaching strategies, but teachers respect the intelligence and learning process of the child and let
them create a publication that reflettieir perspectivepassions, and academic abililry.
readingworkshop the majority of the times spent on reading, rather thamscripted lessons

and worksheetsStudents are constructing a reading identityen they ar@pplying strategies

that are appropriate for their reading skills. Whether in read aloud or reading workshop, teachers
ask questions and introduce children to quality literature that not only develops their reading
skills, but that constructs their undensding of the world around them

A key feature of constructivism is saleterminationWatts (20B) likens selfdetermination to

refl ection and metacognition when he wrote, i
the person atthecentreo t he enquiry is not just O6an actiwv
t oo 0 (Through&uRa)lesson and/or uNACES students are given multiple opportunities to

reflect on the procesmd their new learnin@neexampleof thisis duringthe third ad fourth

grade joint engineering unifter studentsuild their first Rube Goldberg machine they reflect

on the communication among group members, their individual role in the construction process,

and thefactors contributing to theucces®r failureof their final productThey also make kst

of what lessons about engineering theirahistruggles have taught thefrhis is just one

example of how teachers at VCES facilitate reflective discussions to help students construct
understanding

Constructivist schoslhave long demonstrated that when children from disadvantaged
neighborhoods, tluding recent immigrants and English leamere given the opportunity to

attend a school like VCES, their test scores and more importantly thesoe&ttence and

whole development excel (Amar&@arrison, & Klentschy2002. Constructivism is aligned to

the needs of the students we serve because students are taught how to connect what they already
know with new learning, thus honoring the previousesigmces of all studentStudents are

encouraged to ask questions and pursue their own line of inquiry.

Amaral, O., Garrison, L., & Klentschy, M. (2002). Helping English learners increase
achievement through inquityased science instructidBilingual Research Journal,
26(2), 213239. Doi: 10.1080/15235882.2002.10668709

Watts,M. (2013). Constructivism, reonstructivism, and tastiriented problem solving. In P.
Fensham, R. Gunstone, and R. White (Ed$§ content of science: A constructive
approach to its teaching and learnigp. 3958). New York: Routledge.

Projectbased éarning. A constructivistapproach combined withrgjectbasedearning(PBL)

is an dfective way to develop aenduring concepal understanding/CES defines PBL as a
curricular and pedagogical strategy that organizes learning around projects. In this framework,
students are involved in planning, problsolving, decisiormaking, and investigation. Students
work cooperatively oveextended periods of time to reflect on their work and receive and
incorporate feedbacKhroughprojectbasedearning, students are given meaningful learning
opportunities that are based in the real wdHdihave real life applications, arnldat teaclthem
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2% centuryskilsi PBL is one of t h8ceriueyskils aveaeyplicitt o be sur
taught, becausewell e si gned pr oj ect s tLaney & Meegenddileg mo ( Hal |
2011 p.9. VCESteachers design units that requrgical thinking, problem solving,

collaboration, communication, synthesis of information, and creatRBy. alsoaligns well

with a standardbased curriculum. Educators in several research studies have demonstrated that
standards can easily be met usingghsged basedapproach, anthat students who struggled to

meet these standards in traditional classrooms were successful in classrooms that implemented

PBL (Barron & DarlingHammond, 2008 Many ideas embodied in the Common Core State

Standards, including theaaving of literacy and commuiiton into all curricular areaand a

focus on expl ai ni nae fundamentsl iboticonstikiativisgandoprojeat e s s
based learning.

In order for VCES tomplementa PBL project, its central activities must involve the
transformation and construction of knowledge (by definition: new understandings, new skills) on
the part of students and be aligned to CCSS. If the central activities of the project represent no
diffi culty to the student or can be carried out with the application of akleadyed information

or skills, the project is an exercise, not a PBL

VCESOG teachers create their wtheCSsTheuytct s and
begins with teachsrpresenting a driving question to their students. This question is developed

with the student learning outcomes in mind and is based on the CCSS and content standards. The
students then spend time thinking about what they need to know to answer trengéelssi is
generated by the students and thatidistsed to guide the project. The list is referred to

throughout the project to suppaneteacher in guiding instruction and students in their research

and learningThen, students spend weeks workingjvidually or in small groups to answer the
guestion. During the project time of the day, students have a variety of experiences, including
independent and small group work, observations and experiments, concrete and abstract thought,
and instruction ahinquiry. Through this form of projediased instruction, VCES creates a

learning environment in which teachers are facilitators and students are learners and doers.

For ELs andsociceconomically disadvantaged students, PBL takes on additional impartanc

The collaborative activities inherent to PBL provide ELs with systematic opportunities to

improve their English proficiency in the context of authentic peer communication. Group
interactions with the focus on the taskther than the languag@ovidesa nonthreatening

opportunity for the second language learner to listen to other children's discourse and, once
confident, to contribute to the conversatidm@ral, Garrison, & Klentschy, 20Dp2Research

also indicates that the use of projects incregseientmotivation,prepares students for college

and careers, positively impacts standardized testing results, and creates new pathways for
educators to build relationships with community resources and parents (Larmer, Mergendoller, &
Boss, 201

Amaral O., Garrison, L., & Klentschy, M. (2002). Helping English learners increase
achievement through inquilyased science instructidBilingual Research Journal,
26(2), 213239. Doi: 10.1080/15235882.2002.10668709

Barron, B. & DarlingHammond, L. (2008). &aching for meaningful learning: A review of
research on inquirpased and cooperative learnihgPowerful learning: What we know
about teaching for understandifgp. 1270). San Franciscd;alifornia: Josseyass
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Hallerman, S., Larmer, J., & Mergenitér, J. (2011)PBL in the Elementary GradeSalifornia:
Buck Institute for Education.

Larmer, J., Mergendoller, J., & Boss, S. (20E#tting the standard f@rojectbasedearning:
A proven approach to rigorous classroom instructigimginia: ASCD.

Data-driven instruction Our instructional program is driven by student data. At VCES, this

means that doing what Paul Bambriska nt oyo refers to as turning 0
was taughté t o 0 wh a$antaya 2010, mxav). Mhe dridaipal EnBagesb r i ¢ k
teachers in conversations, reflection, and planning based on student achievement data. In order to
support this process, VCES systematically collects and analyzes student data on key proficiency
indicators. Data is collectedrtiugh the implementation of a robust set of diagnostic and-norm
referenced benchmark assessments and provide continuous information about student progress
towards standards. For example, VCES teachers use the Teachers College Reading and Writing
Project (ICRWP) Reading Assessments (LevelZA t o assess studentsod i
levels and AIMSweb to assess reading fluency and mathematics computation fluency. All of

these assessments are used at least three times a year as benchmarks for student fpeogres

TCRWP assessments are analyzedieachers can identify specific student needs in the area of

reading and support students individually or in small strategy groupfrdgeess monitoring

feature ofAIMSweb fluency isused either weeklgr monthlyto track students not meeting

grade level expectatiorier fluency.

Datadriven conversations also focus on teagjemerated grades to ensure that grading policies
are fair, equitable, anfdcused on student proficiency, rather thamavior, homewark
completion, or compliance.

VCES data is stored in Excel spreadsheets, which allow teachers and the principal to monitor
student growth antb identify patterns of achievement that can be addressed through
instructional and behavioral practices. Gradelleaachers are provided with common planning
time each weekwhich they use to examine data and make-deteen curricular decisions. The
principal and teachers monitor the progress of all subgroups. Any problematic data trends are
directly addressed thugh mestings with individual teacheend through the examination of
classroom practices. Teachers use the data to design curriculum to helperad@evement of

all studentsandto close any gaps that may exist.

Our commitment to datdriveninstruction ensures that students at all proficiency levels are

being appropriately challengefifter analyzing data, teachers decide what strategy is

appropriate for that studerithese decisions are made with the work of Lev Vygotsky in mind

In his semmal work,Mind in Society: The Development of Higher Psychological Processes

(1978) Vygotskywr ot e, AThe zone of proxi mal devel opme
not yet matured but are in the process of maturation, functions that will maturedanbortrare
currently in the embryonicstatfEhese functions could be ter med
devel opment rather than t IWEESfidadharsusedatatotéachd e v e |
to students zone of proximal developmg£®D).

This is crucal to meeting the needs of learners because each student receives differentiated
instruction that is appropriate for him/h&uring terminute minilessons, students are exposed
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to grade level material, regardless of their proficiency IéMetn during mndependent work time,
teachers lead small groups that focus on strategies that teach to stiB&ntteachers can then
informally or formally assess student progress towards this individualized goal and use that data
to drive their next instructional dison.

Santoyo, P. (2010priven by data: a practical guide to improve instructi®an Francisco, CA:
JosseyBass.

Vygotsky, L. S.& Cole, M.(Ed.) (1978).Mind in society: the development of higher
psychological processe€ambridge: Harvartniversity Press.

Socialemotional learning.At Valley Charter, we value the education of the whole child

Therefore, while we design our curriculum around the CCSS, we are attuned to the social and
emotional needs of our students. Linda Darliemmond nakes explicit the need for social
emotional |l earning in school when she wrote,
race depends at least as much on the cultivation of social and emotional intelligence as it does on
the development of technidaln o wl e d g e 2a816,¢. xi§. ¥GCEIS hgseés with Darling
Hammondds assessment of t h-emotionajleammgy(SEL)Nd | mpor

SELis comprisel of five essential skill§Weissberg et al2016) Selfawareness refers to a
persbnbstyg to accurately assess o.5adf6s persona
management is the term used to describe a per
controlimpulsesThe phrase soci al awar eneasityfori s used to
understanding anappreciatinghe perspectives and life experiences of people différemt

themselves. The fourth component is relationship skills, which encormpasctionsand social

norms Lastly, resposible decisiommaking referstoper sondés abil ity to con
safety, and social factors when making a decision

One way that VCES executes the tenants of SEL is through problem solving. When students

have a conflict, teacher s enuerstaadgleothene st ude
chil dés perspective, and come to a conclusi on
conversations about conflict feeling heard and prepared to solve future problems in a similar

way. This work is supported by schewaide implementation of Cool Tools. Cool Tools provide

a common language for students to use when solving conflicts or when interacting with others

For examplebubble spac¢éeaches children to recognize spatial boundaries with their peers,

while the toothpastehallenger e mi nds t hem that once harsh word
back

Attention to social and emotional learning is one way we meet the needs of the student
populatonwe servé&&t udent sd6 sense of Dbel ongionppeera f eel i
and teachers have a positive correlation with academic success and growth in the area of social
emotional learning (Williford & Wolcott, 2016). In order for all students to be successful

academically, they need to build their SEL capaciiliéss not only prepares them for a future in
academia, but for success in their careers and relationships

DarlinggHammond, L. (2016). Social and emotional learning: Critical skills for building healthy
schools. In J. Durlak, C. Domitrovich, R. Weissberdl &ullotta (Eds.)Handbook of
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social and emotional learning: Research and pracfigexiii). New York: Guildford
Press.

Weissberg, R., Durlak, J. Domitrovich, C., & Gullotta, T. (2016). Social and emotional learning:
Past, present, and fututa.J.Durlak, C. Domitrovich, R. Weissberg, & T. Gullotta
(Eds.),Handbook of social and emotional learning: Research and pra3id®). New
York: Guildford Press

Williford, A. & Wolcott, S. (2016). SEL and studetdgacher relationships. In J. Durlak, C.
Domitrovich, R. Weissberg, & T. Gullotta (EdsHandbook of social and emotional
learning: Research and practigei-xiii). New York: Guildford Press.

8. Requirements of Education Cod&47605(b)(5)(A)(ii)

LCFF STATE PRIORITIES
e ——

GOAL #1

VCES students ingrades 35 will demonstrate mproved proficiency in Related State Priorities
English/Language Arts state standards that are measured by the X 1 X 4 X 7
California Assessment of Student Performance and Progress (CAASPP) |X 2 X 5 X 8
and test participation rate will be at least 95%. 5 3 5 6

Local Priorities:
5 1 5 3 5 5
) 5 4

SpecificAnnual Actions to Achieve Goal

Action 1: Our professional development will focus on interactive read aloud. Interactive read aloud
critical opportunity for students to practice strategies in the context of a book with teacher support
them to see a teacher model these gjiese Students can then apply these strategies to their indepe
reading. We will also use funds to purchase high quality picture books for these interactive read a

Action 2: Professional development is critical for student success. We haveatiegifunds for teacherg
to attend conferences that focus on readers workshop, writers workshop, and phonics.

Action 3: We will allot funds for substitute teachers, so that teachers have release time for plannin|
interactive read aloud and writing units.

Action 4: The addition of a reading specialist enables us to meet the needs of our below level reag
Through five sixweek long intervention cycles, this teacher is able to meet with nearly of our stude
population. Students meet with the teachenldially or in a small group for thirty minutes three time|
week.

Action 5: We wil!/ promote attendance rate o
students have full access to the curriculum, thus impacting their achievement.dracathyr absent
students, parents will be called after 5th absence to discuss the importance of coming to school e
and parent conferences will be held after the 7th absence to develop a plan of action to ensure st{
not continue to miss schb
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Expected Annual Measurable Outcomes

Measurable Outcome:Schoolwide CAASPP ELA proficiency scores will increase by 2%.

Metric/Method for Measuring: CAASPP ELAAssessment

grpupglECNATBéiOUPS Baseline [2020-21 202122 (202223 |202324 [202425
All Students (Schoolwide) 66% 68% 70% 72% 74% 76%
English Learners * * * * * *
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *

Latino Students * * * * * *

White Students * * * * * *

LCFF STATE PRIORITIES

GOAL #2

VCES students in grades &% will demonstrate improved proficiency in Related State Pridies:
math state standards that are measured by the Qifornia Assessment of |x 1 X 4 X 7
Student Performance and Progress (CAASPP) and test participation will [x 2 X 5 5 8
be at least 95%. 5 3 5 6

Local Priorities:
5 1 5 3 5 5
) 5 4

Specific Annual Actions to Achieve Goal

Action 1: Upon reflection, we feel that some more work should be done around pacing plans. Whi
to teach to each concept thoroughly, the unintended consequence is that some concepts are not {
before testing. To remedy this, we will work witlt@nsultant to reflect on and adjust pacing plans in
grade levels.

Action 2: Money is allocated for any new teacher and his/her grade level partner to attend summe|
with a consultant who has expertise in Singapore Math.

Action 3: We have idetified word problems as an area of need, since we have observed that they 4
especially challenging for struggling reade
reading intervention and professional development, will positively itmpath performance as well.

Action 4: We wil/ promote attendance rate o

students have full access to the curriculum, thus impacting their achievement. For chronically abs
students, parents willebcalled after 5th absence to discuss the importance of coming to school eve
and parent conferences will be held after the 7th absence to develop a plan of action to ensure stq
not continue to miss school.
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Expected Annual Measurable Outcane
Outcome #1 Schoolwide CAASPP Math proficiency scores will increase by 2%.

Metric/Method for Measuring : CAASPP Math Assessment

'g:S,;ENA}BéEROUPS Baseline 202021 202122 |202223 |202324 |202425
All Students (Schoolwide) 58% 2% 2% 2% 2% 2%
English Learners * * * * * *
Socioecon. Disadv./Low Income Student* * * * * *
Students with Disabilities * * * * * *

Latino Students * * * * * *

White Students * * * * * *

LCFF STATE PRIORITIES

GOAL #3

VCES reclassification rate of EnglishLearners (EL) will increase so that it | Related State Priorities:
meets or exceeds the reclassificationratef t hese st uden|x1 X 4 X 7
and the school districtwith the goal of reclassifying all EL students by fifth| x 2 5 5 X 8
grade. 5 3 5 6

Local Priorities:
5 1 X 3 X 5
5 2 X 4

Specific Annual Actions té\chieve Goal

Action 1: English learners are given priority for small group andarene reading instruction that is
provided by our reading specialist. This teacher is able to provide designated instruction that speci
focuses on increasing language acquisiéind listening and speaking skills. These groups will increag
frequency next year.

Action 2: Funds are allotted for twelve teaching assistants to work with students five hours a day. 1|
assistants are able to meet with English learners to pradiigonal support as determined by teachers
This support may take the form of mirrored lessons, which is when the assistant teaches the same|
teacher is teaching, but to a small group.

Expected Annual Measurable Outcomes

Outcome #1:We will increase our reclassification rate 2% based on ELPAC scores and CAASPP
scores when applicable.

Metric/Method for Measuring : Annual ELPAC results

APPLICABLE Baseline |202021 [2021:22 |202223 |202324 202425
STUDENT GROUPS
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All Studentg(Schoolwide) * * * * * *
English LearneréReclassification rate) |46% 48% 50% 52% 54% 56%
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *

LCFF STATE PRIORITIES

GOAL #4
All VCES students identified as part of our significant subgroups will Related State Priorities:
increase their reading comprehension and fluency. X 1 X 4 X 7

X 2 5 5 X 8

X 3 56

Local Priorities:
5 1 5 3 X 5
) 3 4

Specific Annual Actions to Achieve Goal

Action 1:Fluency is assessed using a program called AIMSweb, for which we pay a subscription. T
program is used to assess all students three times a year and to monitor the progress of below leve
on a biweekly basis.

Action 2: Our reading interventioteacher gives priority to below level readers who are in one of thesq
subgroups. This intervention focuses on fluency, phonics, phonemic awareness, and reading comp
Five sixweek long sessions will be provided next year. Students meethgitieading intervention teach¢
three times a week for thirty minutes.

Action 3:One of our reading intervention teachers responsibilities is to lead the student success ang
progress team (SSPT). This is comprised of the reading intervention teachdgsigmated classroom

teacher, and administration. The team meets with the teachers and parents of students who are str
Three goals are set and then an intervention is provided over six weeks. This process has been esf
helpful in tracking theprogress of and meeting the needs of our low income and Latino students.

Action 4:We are committed to having large classroom libraries, so that students of all income levels
books for home and school use.

Action 5: Parent education is a criticadrmponent of student progress, especially because of our scho
emphasis on time on text at home and school. We will host parent meetings in English and Spanish
parents have tools to support their cildeading development regardless of hisftene language. Thesq
meetings draw on the expertise and skills of the reading intervention teacher, the principal, and the
manager.
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Expected Annual Measurable Outcomes

Outcome #1 Reading fluency will increase 5% as measured by AIMSweb.

Metric/Method for Measuring : AIMSweb Reading Fluency Assessment

LA Baseline|202021 |202122 202223 (202324202425
All Students (Schoolwide) * * * * * *
English Learners * * * * * *
Socioecon. Disadv./Low Income Student{60% 65% 70% Maintain  Maintain Maintain
Students with Disabilities 60% 65% 70% Maintain  Maintain Maintain
Latino Students * * * * * *
White Students 84% 89% Maintain Maintain  Maintain Maintain

_—————————
Expected Annual Measurable Outcomes

Assessments.

Outcome #2 Guided reading levels will increase 5% as measured by Teacher's College Guided Re

Metric/Method for Measuring : Teacher's College Guided Reading Assessments.

NI Baseline 202021 202122 202223 (202324 |202425
All Students (Schoolwide) * * * * * *
English Learners * * * * * *
Socioecon. Disadv./Low Income Studenty54% 5% 64% 69% 74% Maintain
Students with Disabilities 493 4450 499 545 59.5 64.5
Latino Students * * * * * *

White Students 84% 89% Maintain Maintain  Maintain Maintain

LCFF STATE PRIORITIES

GOAL #5

All VCES students identified as part of our Latino subgroup will increase
their computation and problem-solving skills.

Related State Priorities:
X 1 X 4 X 7

X 2 0 5 X 8

X 3 5 6

Local Priorities:

X 1 X 3 X 5

X 2 X 4
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Specific Annual Actions to Achiev@oal

Action 1:Funds are allotted for twelve teaching assistants to work with students five hours a day. Du
math, these assistants are able to practice math facts with students. They also mirror lessons, so thg
teaching to a small group what the teachéeashing to the whole class. This enables them to give
immediate feedback to struggling students and to track their progress with the concept development
application of math facts.

Action 2: One of our reading intervention teachers responsibilitiesiéad the student success and prog
team (SSPT). This is comprised of the reading intervention teacher, one designated classroom teach
administration. The team meets with the teachers and parents of students who are struggling in mat
writing, or behavior. Three goals are set and then an intervention is provided over six weeks. These
have been especially beneficial for our Latino families, as we are able to give individualized examplg
parents.

Action 3: Our math consulté has guided us through the use of sprints, which are one minute fluency
exercises that increase in complexity across the 44 problems. After completing Sprint A, students co
their work and then do Sprint B, which covers the same topic, but useswiffeimber sets. These writter
exercises are completed at least three times a week, so they require a significant number of copies.
often send a sprint home for homework, as they are pretty universal no matter what language familig
at homeor what country the parents were educated in.

Expected Annual Measurable Outcomes

Outcome #1 Math fluency for Latino will increase by 5%.

Metric/Method for Measuring : AIMSweb Math Fluency Assessment

g:;;ﬁ%ioups Baseline 202021 202122 (202223 |202324 |202425
All Students (Schoolwide) * * * * * *
English Learners * * * * * *
Socioecon. Disadv./Low Income Students|* * * * * *
Students with Disabilities * * * * * *
Latino Students 62% 67% 72% 7% 72% Maintain
White Students * * * * * *
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LCFF STATE PRIORITIES

GOAL #6
All VCES students will develop their socialemotional competencies in the| Related State Priorities:
areas of sefmanagement, social awareness, growth mindset, grit, and se/® 1 X 4 5 7
efficacy. Students in grades-® will be able toreflect on these skillsand |% 2 X 5 X 8
competencies through a nationally normed socig@motional learning 5 3 X 6
SUvey. Local Priorities:

X 1 X 3 X 5

X 2 X 4

Specific Annual Actions to Achieve Goal

Action 1:Empower and support teachers in their work as they focus on improving student learning an
developing a supportive and engaging curriculum that is integrated and interdisciplinary .

Action 2:Using the Cool Tools program, we will focus on key expectatioaisare used across the grade
levels and throughout the school community to establish our commitment to the teaching and reinforg
positive behavior. These expectations will maintain a common language that reflects our school value

Action 3: We will implement a projecbased educational model that focuses on a studenéred,
constructivist approach to teaching and learning, providing students with the tools for academic, socig

emotional, creative and physical mastery.

Expected Annual Measable Outcomes

Outcome #1 Grit results will increase to the #®9" percentile.
Metric/Method for Measuring : Panorama Educatid®EL Survey

QAN Baseline |202021 |202122 |202223 (202324 |202425
STUDENT GROUPS
20M-39" 40 -59" 60" -70" 70N 80" -99h  Maintain

All Students (Schoolwide) percentile percentile percentile 8a" percentile

percenti

le
English Learners * * * * * *
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *
Outcome #2 Self-efficacy results will increase to 80 79" percentile.
Metric/Method for Measuring : Panorama Education SEL Survey
A Baseline (202021 |202122 (202223 |202324 |202425
STUDENT GROUPS
All Students (Schoolwide) 400 59" goh-79"  80M-99" Maintain  Maintain  Maintain
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English Learners * * * * * *
Socioecon. Disadv./Low Income Student]* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *

LCFF STATE PRIORITIES
e ——

GOAL #7

VCES will offer a variety of ways |Related State Priorities:
school experience. 51 X 4 5 7
5 2 X 5 5 8
X 3 X 6

Local Priorities:
0 1 X 3 X 5
) 3 4

Specific Annual Actions to Achieve Goal

Action 1:Our principal has expertise in the area of se@aiotional learning and she has led humerous pal
education workshops that focus on parenting and ksheol connections. We will draw on her experiencd
provide helpful parent education opportunities.

Action 2: We will host parent meetings in English and Spanish, so that parents have tools to support th|
development regardless of his/her home language. These meetings draw on the expertise and skills o
reading intervention teacher, thenmipal, and the office manager.

Action 3: During the 2012019 school year, we reached out to families to hear what volunteer opportun|
are the most important to them. We also thought about which forms of engagement are important for g
succesg$rom the schools standpoint. Looking towards next year, we will use this information to create &
of ways for families to be engaged that honors the contributions of our diverse families.

Expected Annual Measurable Outcomes

Outcome #1 Total volunteer hours will increase by 5%.
Metric/Method for Measuring : We will measure this by documentingerallvolunteer hours

arPLCABE Baseline|202021 202122 202223 (202324 |202425
All Students (Schoolwide) 3,792 hrs 3,982 hrs 3,792hrs 4,181 hrs 4,390hrs 4,610hrs
English Learners * * * * * *
Socioecon. Disadv./Low Income Students  [* * * * * *
Students with Disabilities * * * * * *

Latino Students * * * * * *
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White Students

*

*

Outcome #2 Outreach event participationll increase by 10%.

Metric/Method for Measuring : We will measure this by documentingtreach volunteer hours

APPLICABLE Baseline| 202021 (202122 202223 |202324 202425
STUDENT GROUPS
All Students (Schoolwide) 300 hrs 330 hrs 360 hrs 390 hrs 400hrs 430 hrs

English Learners

*

*

*

*

*

*

Socioecon. Disadv./Low Income Students

*

*

*

*

*

*

Students with Disabilities

*

*

*

*

*

*

Latino Students

*

*

*

*

*

White Students

*

*

*

*

*

9. How thesegoalsenable studentsto be self-motivated, competent, life-longlearners In
addition to specific academic benchmark goals based on the &ES$GSSVCES worls
towardsdeveloping seHmotivated, competent, and kfeng learners.

Developing selimotivated learnersVCES believes thatelfmotivation requires students to
student so

internaliz the benefits of learnin@herefore VCES seek$ o

connect

interests and questions with curricular and egtraicular opportunities. Studerdse
empowered to choose projects that hamespnal meaning to them. By beginning with each

student 6s
connections between their studies, themselkasd |

i nterests

and

guestions,
i fe

VCES
b ey on.durthehmmre,school

can

V C E 8&mphasis oglobal competencieshroughout the program fosgstudent appreciation for
the many positive impacts their skills and abilities can have on the world.

Developing competent learner§he backward design approach that teacherswakacreating

lessons ah curriculum andlatadriven instruction ensure that learning objectives are met by
students. In addition, the constructivist gmdject baseteaching methodologies require
students to reflect after formative assessments, a practice considered essaniraving

student 6s

under st and.ilImtgeseonays,tsthdentswievglop ta bokdy |

foundation of knowledge and a competence in learning upon which they can build in the future.

Developing lifelong learnersA lifelong learner is onavho has both the interest in and the

ability to continue to learn outside a formal school setting. Our progsuatescribed above in
the context of developing competent and-satditivated learnerss alsodesignedo inspire

lifelong learning whichcannot be measured by standardized assessiWeGtE S 6 s
globalunderstanding and responsible citizenship further fostadent appreciation for the

many positive impacts their skills and abilities can have on the world.

Additional academic goals include mastery of the Common Core State Standards and the
educat ed wihghes on .
CCSS. The standardized testing required by the State of Califejusaas much a part of our
assessments as our facetynstructed rubrics, project goals, student portfolios, and student

school

6s

def i

ni ti

on
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projects In addition, character development and social responsibility aeegntto our entire
program, and they agssessed througlusient and teacher evaluations.

Instructional Design

Valley Charter Elementary School is a unique educational environment where instruction is
delivered in a variety afesearctbasedvays. Educators at VCES employ teaching strategies that
include direct instruction, studelgtd discussions, cooperative and collaborative learning, and
inquiry-based activities as a basis for learning and solving authentic problems. The foundation of
our curricular decisions and the motivation behind our selection of curricular materials and
programs are steeped in our belief that children learn best in a rigorous,-semtenéd and

project based learnirgnvironment. With the Common Core State Stamslas ouframework

our constructivist approach to teaching and learning guides students to become active and

successful learners.

10. Overall arricular and instructional design VCES is dedicated to developing each
student's potential and to providiag intellectually challenging, experiential learning
environmentEach classroom is staffed with an appropriately credentiesethéer and a teaching
aidthatis here for five hours a dagdditionally, we have a music teachamphysical education
teacher, a reading specialishda special education teach&ur overall curricular and
instructional design includes elements of a workshop approach to teguiojegt based

learning, and problem solving.

The workshop model provides the structure for our reading and writing instrudfitma short

mi nil esson at t he b ewmdemsspendgtheonfjority af théirtirdea y 6 s

engaged in authentic experiences with reading and writing. The lessons they learn are designed

to be transferrable from book to book and writing experience to
writing experience, thus impresgj upon them that thegre lifelong
readers and authoradditional elements such as word work, read
aloud, and shared reading, are usea daily basiso support
reading and writing workshophich are the heart of our language
arts curriculumOur confidence in the efficacy ofvaorkshop
approacho teaching isupported byesearchhat shows a
correlation between time on textigher order thinking and overall
reading achievemenAfter an extensivenetaanalysisthat
compared the impact of onlyrdct instructionwith time on text,
Stephen Krashef2004)concluded unequivocally that time on text

AStudies showing
enhancestéracy development lead tc
what should be an uncontroversial
conclusion: Reading is good for you
The research, however, supports a
stronger conclusion: Reading is the
only way, the only way to become
good readers, develop a good writing
style, an adequatecabulary,
advanced grammatical competence,
and the only way to become good
spell erso (Krashe

the single most I mportantHef a
emphasized this conclusion by

L A I | T |l “ A B B | 1 “

statiyng, AStu

development lead to what should be an uncontroversial conclusion: Reading is good Tdreyou
research, however, supports a stronger conclusion: Reading is thveagntye only way to
become good readers, develop a good writing style, an adequaleibaogaadvanced

good spell erso

grammatical competence, andtheonlpy t o bec ome
Reading workshop is designed

with fifth graders reading for nearly sixty minutes inssl@ach dayl eachergprovideguidance
through minilessons and strategy groups, but the majority of the workshop time is spent on
applying the strategies while reading books at their differentiated Tex@thersarefully

design their lessorte ensurehat they are standards aligned, appropriately challenging, meeting
the needs of the students, and condisés is crucial so that time on teis protectedAs

34

0
d

Wor

S
i

to minimjize teac

(



Krashendirectly states, the effects of ample reading time are so numerousedabdend wik
beyond reading

Just as we design preading curriculum to emphasitime on text, so to we value time spent
producing writing throughout the writing procesés.least four days a weektudents in all grade
levels write narratives, opinion piecesreports about topics that are of importancthem

Writing workshop is designed in the same way reading workshop is: to maximize student work
time and minimize teacher talk timBuring their writing time, students are progregsihrough

the writing pocessThe concept of process writing wadapted for education in the 1970s under
the guidance ofenowned author aretlucator Donald Grave¥/hen authors such as &es
reflected on their own approach to writing they found they followed a predictaizegs of
gathering ideas, developing an idea, revising, editing and sharing their work with dhieers
writing process approach to writing instruction has been proven to be an effective method for
elementary school studentsr@ham, et al., 2012Consequently, this auentic process is the

arch of eaclhwriting workshop unit.

While language arts instruction is follows a workshop approach, our hstorgl science and

science curriculum iproject basethy designAs stated in section Teachergreate unitso that

students are given meaningful learning opportunities that are based in the real world, lhave rea

life applications, anthat require problem solvingducators in several research studies have
demonstrated that standards can easiljbeeusing thegroject basedpproactand that students

who struggled to meet these standards in traditional classrooms were successful in classrooms

that implemented PBL (Barron & Darlifigammond, 2008). Howeveheresearch has found

that thepositive baefits of project based learning extend beyond histogral science and

science curricular understandiridiroughproject based learningtudents are given meaningful

learning opportunities that are based in the real world, that have regdpiieations, and that
teachthemZlcent ury skills. Educators at Buck I nsti
the best ways to be sure’ientury skills are explicitly taught, because vakigned projects
require themo ( Hargdndoltem20hl, p.9) Gimilarly, @ studgkby Dluke and
Halverson (2017) found positive gainsimiormational reading when students in higbverty

areas participated in project based learning uRitgject based learning is consistent witany

ideas erbodied in the Common Core State Standards, including the weaving of literacy and
communication into all curricular areas, and a focusxopd ai ni ng onebés thinkir

Lastly, our math instruction is designed with an emphasis on praaking and gtical

thinking. Rather than memorizing a series of steps, our Singapore math instruction requires

students to learn a skill conceptually before learning the algorithm. For this reason, math units

are designed by following a progression from the contoetiee pictorial to the abstract
(Singapore Math I nc., 2019). This approach i s
knowledge, always starting with a concept they have experienced.li2fomey the concrete

phase, students model problems by gsmanipulatives such as fraatipieces, counters, or

rekenreks, also known as an arithmetic racks that are a series of beads Daningghe

pictori al phase of | earning, students are abl
objectstomd e | probl emso ( Si nThelpomodel idhaguirtessenmtiatpart 2 01 9
of this phase. Using bars, students illustrate what is known and what is unknown in a word

problem, which enables them to see relationships between infornfatiaily, theabstract

phase is whestudents can use numbers and math symbols to solve a pr&yléotiowing the

pictorial to concrete to abstract desigtudentdecome adept at using mental math, at
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decomposing numbers, and at thinkitexibly about numbers (Singapore Math Inc., 2019).

Details about how we implement these research balsatents of our curriculum and
instructionds design are described in greater
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11.Curriculum and i nstruction. Our curriculumis designed and revised to reflect the values

that were enumerated abovde examples for each subject that are detailed below are just some
of the innovative and rigorous ways that teachers address Common Core State Stamdards
each subject, we havecluded innovative curricular components, references to enrichment and
intervention, and resources that are utilized to strengthen the program

English language arts, English languagesatigoment, mathematics, histespcial science, and
science are caidered core classégisual and performing artsnusic,and physical education
classes are necore

English Language Arts (Core)At VCES we want our children to view themselves as readers

and writers, not just in the classrognut alsoin their daily lives Because of thisve have

adopted a workshop approach to teaching reading and writing that is more authentic than using a
traditional scripted programWe also value having a balanced approach to our to literacy
instruction To us, tlis means having a dedicated time for reading, writing, and word work each
day. Our language arts instruction is both explicit, through #i@ssons and direct instruction,

and implicit, through read alouds and partner wQitkildren are constantly develoyj their

language skills through their work in every subj8slow we have highlighted some of the key
components of our balanced literacy instruction

Reading wrkshop Reading is taught through reading workshop. This approach to teaching uses
a workslop structure where students are taught reading strategies that they then apply to
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independent books that are on their differentiated reading levelde¥ignthis timeto beboth a
print rich and talk rich part of our balanced litergcggram We value lhe opportunity for our

Areaders to talk about their bS$tammgaand n genui ne
engagement are key to this sense, AFor childr
stretches of time, with justght material, jgfully engaged in their reading. Without engagement

during reading, this O0time spent on readingé

also work to replicate this work outside of the classroom, so that they are building a true reading
life. The goal of reading workshop is to grow independent readers that can not only decode their
books, but understand them at an inferential level.

On a daily basis, students participate in a predictable independent reading work&hop

workshop time begins wi a 1015 minute teacher led mifesson. Each midesson includes a
teaching point that focuses on a reading strategy, which is part of a unit of study. The teacher
introduces the skill, models it using a mentor text, and invites students to pariitipatactive
engagement piece that allows them to try out the skill on their own or with a reading.partner
Students are then reminded of the skill and encouraged to apply it to their reading as they go off
for independent reading timEach classroom hasdiverse library that houses books at all levels
for students to be able to read at school and hdtis.independent time is anywhere from 20

50 minutes depending upon the grade level

Independent reading allows for a multitude of both interventioneamichment opportunities.

Since students are readijugt rightbooks based on level and interest, they are able to

appropriately challenge themselves in stamina, fluency, and comprehension (Calkins, 2010).
Additionally, during this time the teacherable to provide intervention by leading small

strategy groups that are focused on skills that groups of readers need to move onto their next

level of reading. These lessons often address behavior, fluency, monitoring for sense, literal
comprehension, or farential comprehensioifhese strategy groups meet fet@ minutes at a

time. The teacher is also conferringina@areo ne sessi ons to meet each i

In the lower grades (), independentime also includes time for partners tadgo one another

and to discuss their boaks the upper grades &), students are also meeting in partnerships or
book clubs to talk about a book that they have both read. During some point of the reading
workshop the teacher gives a mirkshop interuption that will extend the skill taught during

the mintlesson They might share what an individual reader is doing well to show the use of the
skill. At the end of the reading workshop there is a share where students can meet with other
partners otheycan meet as a whole group to talk about how readers practice the reading skill
introduced that day. Students in upper grades use reader response notebooks to write about what
they are reading. Entries grow in depth and complexity as students move vgl amie learn

more strategied here is a large emphasis on being able to talk and write richly about their
books. We Dbel i ev erich, talkrtihceh ,ii piorweirt ionfg pcrliansts r 0 0 ms
2). Readers focus on growing theories about theaks and characters to show understanding at

a more inferential level.

To create their own unitseachers look at the Common Core State Standards and then create
units and teaching points that address these reading standards. In addition to Iadbking at
standards, teachers consider the reading units developed at Columbia University Teachers
College Reading and Writing Project and modify them to fit the needs of each individual class.
Teachers backwards plan by first stating their goals for the usitidy and then developing

37



individual teaching points that lead their students to accomplish theseAm#te grades

progress units build from reading habits to genre studieiss might be based on

comprehension strategies, author studies, genreestuatithe development of their identity as
readersExamples of units covered include: Readers Build Good Habits, Readers Use Strategies

to Figure Out Words, Readers Think and Talk About Books to Grow Ideas, Reader Use Word
Power to Read and UnderstandittBooks, Readers Pursue Their Interests in Books and Other
Texts, and Readers Make Plans for Their Reading Lives (Collins, 2004, phd@)gh small

strategy group work that reinforces these teaching points ardrneoree conferences, teachers
canbeonti nually assessing studentsd mastery of
Reading Assessments. These normed assessments alloewabittes t udent s 6 i ndi vi d
in fluency, and literal and inferential comprehension. Teachers keep copisson each child.

They record all teaching points taught to the students in both small group aod-one
conferencesTeachers use data collected through observations anidhgucords to plan future
minilessons, small groypand individualized insuction

Read AloudThere is indisputable research that reading@lo children is vital andcritical

report the U.S. Department of Education even
activity for building knowledge required for eweal success in reading is reading aloud to
childreno (Ander son, Hi e b e.far this i@asantreading alald Wi | Kk i
to children at all grade levels every day is an integral part of our curriclWenimave diverged

from the traditional read aloud experience, where the teacher simply reads a chapter book aloud
while the students passively listen, and we have started using interactive readTdisuds

innovative approach to whole class read aloudban developed by educational researchers

such as Lester Laminack and Reba Wadsworth (2006), as well as Lucy Calkins (2001)

Interactive read aloud invites the students into a story with the te&ulverg this time the

teacher implicitly models how tase reading strategies by using an authentic reading exggsrien

as opposed to a formal miesson in workshop (Hoyt, 20Q7he read aloud starts with a book
introduction that briefly previews the skills students will use while listerlihg teacher bégs

by reading a page or two of the book and then stop to model .&sgkikxample, she might think
aloud about what the char act. Afterénedelmgtheisldins r ev e
she continues to read and stops soon thereafter toleehitdren try this same skill by either

writing in their notebooks or by turning and talking to a partiérile students are writing or

talking, the teacher is able to circulate and coach students who need inten&mianalso able

to use this timas an informal assessment to see how students are progressing with a sKill
Sometimes the skills practiced in read aloud will be a preview of upcoming work or a review of

skills taught monthsagBy bal ancing studentsd sabedéri ence w
assesstheneedsofherstudeMs en a teacher notices gaps i n a
also make a note to meet with him/her during a reading workshop conference

Careful planning is done to ensure that the skills and strategiesced during interactive read

aloud are consistent with the Common Core State Standards (CCSS), especially those in reading
and listening and speakings opposed to a teacher who simply selects a chapter book and reads
aloud one chapter a day, usimgeiractive read alouds requires the teacher to plan places where
hekhe will stop and model, how support will be gradually released, and how to coordinate this
work with other components tiiebalanced literacy progranfhis last part is perhaps most

crudal to ensuring that the teacher is properly implementing the CB&ligning the work

done in reading workshop, interactive read aloud, and writing workshop, the teacher is not just
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exposing children to a standard, but truly teaching all aspects cténaard in a variety of
contexts Through read alouds teachers are also able to incorporate sciergstaryesocial
sciencecontent into the literacy blocReachers often select expository nonfiction and historical
fiction books that expose childrém the content standards in a different way

Fluency/sharedeading.Fluency is the ability to read a text accurately and effortlessly at an
appropriate rate and with meaningful phrasing and intonddlanyanne Wolf and Tami Katzir

Cohen (2001) havefurh er defined fl uency as a fAndevel opme
components of reading acquisition, including phonemic awareness and decoding skills, as well as

a strong vocabulary, knowledge of grammatical functions, and knowledge of word roots and

pars . 0 Our experience has c o-thereis adirect cortelatibn we Kk n
between fluency and comprehension (Fuchs, Fuchs, Hosp, and Jenkins, 2001). Students who lack
fluency often struggle to meet grade level comprehension expect&tadents who are not

fluent readers often spend much of their energy decoding words, which leaves them with little

time and energy to comprehend what they are reading. Consequently, it plays an important roll in

our curriculum as we address the CCSS renthundational skills.

One way that we address our studentsod fluency
promotes reading fluency, comprehension, vocabulary building, and a sense of community

within our classroomsTeachers carefully selettte text that will be used for the wedkcan be

a poem, songscript,or passage from a book, and often ranges in g8higred reading also

provides the opportunity to integrate the curriculum wigtory-social sciencer science

reading.

The sharedeading text is presented in a big book format, chart, or projected onto the
whiteboard The teacher initially models the reading and the students practice, paying attention
to phrasing, intonation, expression, and how the punctuation informs the pridsodymotions

may also be developed to help the children recall the words in th&hexsecond day allows

for more chances to practice reading the text fluently and also delve deeper into comprehension
work. Discussiongarise about specific vocabulaagd what the students envision as they read

the text By the third day, students are exhibiting more fluency with the text and are again
focusing on comprehension or more specific phonics work such as rhyming, beginning sounds,
and vowel sound©n the fouth day, students again practice reading the text fludmitycan

also focus on grammar and word work, such as punctuation, parts of speech, and contractions
The final day is reserved for practice and a performance of the text.

Fluency needs are alsodadssedluring small group work and of@tone instruction. Teachers

use a variety of infor mal assessments and tr a
utilize a nationally normed assessment by monitoring fluency progress with the online program
AIMSweb. Students are given benchmark assessments three times a year to track their fluency
growth. The focus of this assessment is words per minute. Benchmark goals are set at each level

for the fall, winter, and springVe more closely monitor studentogress at weekly, monthly, or
bi-monthly intervals for students who are not meeting the benchmark retmlents are closely

tracked and instruction is tailored to meet their fluency needs. Fluency intervention is given to

any student who is struggling teeet grade level standards. Goals are also set for students

exceeding grade level standards to ensure they are being challenged with their reading.
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Writing workshop.We teach writing using the writing workshop structdreis approach,
developedbyedutaor s at Col umbia Universityodos Teacher
writing processes used by published authors such as Georgia Heard, Don Graves, Lucy Calkins,
and Ralph Fletcher (The Reading and Writing Project, 20143 innovative approach to

teading writing utilizes a workshop structure where students are ndbjlmsting a process to

produce a single piece of perfect writing, theywsimgthe writing process to express

themselves and Ato do powerful things in the
p.5).

Intervention is an integral part of the workshop approach to teacfingugh assessments, both

formal and informal, tedcer s i denti fy studentsd areas of ne
independent work timeéAs Carl Anderson (2000) explairthe goal of these conferences is not

to fix the studentsdéd writing, but toemsnuppor:t

todayodos conference on tTheseconfevewoes ensare thatteaghers pi e
are teaching to the standards, while differentiating and remediating instruction for students who
need additional helpr an extension of the wark

At the cornerstone of the writing workshop are mentor texts, which serve as the primary
instructional material. Since writing workshop is based on the processes used by published
authors, it is only reasonable that students are constantly referring toetkisge see examples
of strategies they might use.

The writing workshop structure follows the same procedure as the readingworkdhap day 6 s
work starts with a miniesson During this short period of instruction the teacher provides a
contextforte wor k they will be doing, models the us
provides an opportunity for the students to try the dRillring the lesson the teacher will often
refer to mentor texts or a cl| ashawasedadlsiatwor k t
the end of the mirlesson, the teacher sends the students off to consider trying this skill in their
own writing In primary grades, students make their own choice about which paper to use during
this time. The teacher provides aiety of templates based on the genre and students choose the
ones that fit their work. In the upper grades, students are gathering and developing in their
notebooks and then drafting, editing, and revising on lined paper. Since purchasing the laptop
carts upper grade students often publish on their lap@peng the independent portion of the
workshop, students work on their seHflected piece®epending on the stage of the writing

process the class is in, students might be gathering, developirgingewar editingThis process
happens at different rates depending on the grade level and the writing proficiency of the student
Lower grade students might be writing multiple stories a day, while the converse is true in the
upper gradelder studentare more likely to try out multiple stories during the gathering and
developing stages, but select one story to take through the rest of tiWhilatstudents are

working, the teacher confers with each student in small groups @remee The workshop

concludes with a partner share, during which students get feedback from their partners, and a
teacher shardMany teachers choose to use the teacher share time as a way to incorporate
grammar or convention work into the workshop

When developing a yearmg sequence for writing units, teachers rely on the C&f8Sesources

from Te ac hfergudanceSmde the lgserenewal, half of our staff has been able to
attend the summer | nst at. learfing fromwhaticanferaegheled Te ac
strengthen long term planning, strategy group work, and the use of n#ncs the CCSS
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include the same three major genres for each grade (opinion, narrative, and expository), students
are exposed to all threeultiple times eaclgear Forexample, a fifth grade class might write a
memoir and a fantasy stor@iving children multiple opportunities to write in a genre is crucial

They are able to focus on a few standards in each unit, as opposed to a cursory overview of five
or more standard3hey are also able to incorporate work done in the first unit when they get to

the second one

Word dudy.Another important area of our balanced literacy program is word.giud¥o r d

study teaches students how to look at words so that they can coasteveideepening
understanding of how spelling works to repres
Templeton, and Johnson, 2008, p.\8k understand that the stages of spelling are

developmental, so students are initially assessed using spe¥ergories to determine where

they fal/l on the continuum of orthographic kn
the zone of proximal development, teachers an
determine their independent, instructiorzald frustration levels. Teachers use this information

to form groups and guide planning of instruction. These groups are flexible and students can

move as needed, based on assessments and teacher observations.

Teachers use a variety of programs for waudlg, depending on the grade lew€indergarten

utilizes the recently developed Teachers College phonics Tihiése are especially beneficial

because they are designed to align word work with writing worksfmpexample, students are

learning how vowls work in phonics, while in writing workshop they are editing by checking

that each word has a vow#i first and second grade, word study follows the McCracken

curriculum Rather than memorizing a list of words each week, the curriculum follows a

sequepe of phonics pattern$eachers are able to differentiate by having teaching assistance

work with small groups of students who need remediation or a challkenggper grades, evd
studyfollows the Working with Wordsurriculum The lessortypically bedgns with a word sort

AWhen students sort words, they are engaged i
contrasting, and analyzingo (Bear ,b .Studentser ni z zi
may sort by initial sounds, ending sounds, spelpatterns, and Greek and Latin affix&s.they

progress through the week, students engage in activities to further their understanding of the
pattern and of .Allbféehis warkrisddferentimtedsbacausegstidents work on a
spelling pattrn that is on their level as determined by an initial assesshrmrgéxample, a

student 6s sort may words tepeahdng pnithe levelrofetre studentsst her t

Scope andesquenceln addition to aligning our work with CCSS, our faculigrks

collaboratively to make sure we have a cohesive curriculum across the gradeltlevels

summaries below will allude to someoftheey f eat ures of each grade |
curriculum

Kindergartenlanguagearts. Conversation skills, readirand writing behaviors, and creating a
community of learners are crucial components of the kindergarten language arts curficulum
create a community of readers and writers, the teacher leads students in shared reading,
interactive writing, andnteractive read aloudn kindergarten, comprehension work focuses on
character work, retelling, envisioning, and synthesizieading units include the following:
Emergent Story Books, Super Powers, Becoming Reading Teachers, and Informational Texts
Throughout all of these units, students are demonstrating their comprehension skills by turning
and talking and by stopping to jot, sketch, or &tdents have partners in reading and writing
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workshopsPartners spend time reading together (choral regdiehp reading, and discussing
their books (both the same book or independent bokkgjergarteners learn to write personal
narratives, all about books, hew books, and persuasive lettdrskindergarten students truly
begin to see themselves and tlassmates as readers and writers. We use a balanced literacy
approach and students are learning basic phonetic principles to help them as they become
independent readers and writers.

First gradelanguagearts. The work studentdo in kindergarten to develop their identities as
readers and writers continues in first grddewriting, students are learning to write small
moments narratives, nonfiction pieces, opinion writing, and how make their writing easy for
readers to undewstd In reading, students practice rereading for understanding, fluency, and
character analysi&nvisioning is one of the key reading strategies taught in first getdéents
practice envisioning by turning and talking or acting with a partner durithgibi@ractive read

al oud and r e &ictgradess arevalso ractitingmretelling and monitoring for sense
through the following units: Building Good Habits, Tackling Trouble, Nonfiction Readers Learn
about the World, and Reading Across Genrast grade utilizes a number of structures that

build a community of learners, including but not limited to partner reading (echo reading and
taking turns) and shared reading. In phonics, studeatiivided into group. They practice
rhyming, manipulating sounds to make new words, segmenting, identifying both consonant and
all vowel sounds, reading fluency, and sight words. They practice this through games, making
words, and quick table work.

Secaod gradelanguagearts. Throughreading workshopsecond grade focuses on all of the

reading strategies as well as summarizing, previewing, usingpfstrategies, and character

analysis Students learn these skills through units that teach them about comprehension
strategiescharacters, retelling, main idea work, and inferential reasoRargnerships are a

large part of the second grade language arts pro@amdents work with their partners in read

aloud discussions, in reading partnerships (with the same book andffeiterd books), on

fluency, and in writing to brainstorm, peer support, and edit their pieces Wr i t er 6 s Wor k
second graders have an opportunity to write p
books, lab reports on physics using the Scienlifethod, opinion letters focusing on books and

authors. Students also engage in writing through Project Based Learning units. They write about
ancestral artifacts, their community, biographies of important people, and science reports on

plant life cyclesPhonics is taught through direct instruction using McCracken. It includes

common spelling patterns, sentence structure, and punctuation rules. Word Work is embedded in
Reader s and Writerds Workshop. Vocabulary i s
Realing, including content specific vocabulary for PBL units.

Third gradelanguagearts. In third grade students are becoming more independent readers and
writers Students are responsible for recording their thinking in a notebook (for the first time) and
on a reading logStudents are supported by their partners, whether they are reading the same
book or a different boalBook clubs start in third grade, where three or four students are reading
and discussing the same boBkeading units include units oharacter, how to notebook,

mystery genre study, nonfiction genre study, and a book club unit (with books in a 3&ies)

Harry Potter Read-thon (in conjunction with first grade) has proven to increase fluency rates
and staminaThis is done just beforgudents must start meeting book per week goals.

Interactive read aloud is a daily event in third grade. Books are selected to go with reading and
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writing units so they can also double as mentor texts. 2 chapter books are taught to help teach
content forPBL units. Vocabulary for the weeks read alouds is taught every Monday with a
grand conversation to discuss the read alouds for the week on Fridays. Students spend time
watching the teacher model skills that good readers do and then turn and talk adgtiga
practice these skills. Skills are taught in conjunction with or just prior to the readingminits
writing workshop, students move away from using specialized paper and move into a notebook
This is the first year where students will spend atmom one piece of writingver the course

of the year, students write 2 narrative pieces, 2 informational pieces, an opinion piece, and a
poetry book. Students spend a lot of time learning to revise their work using genre specific
strategies. Students wkoin strategy groups and set goals for themselves to improve their own
writing in ways they want to. Time is spent daily developing sight word knowledge, learning
spelling patterns, and grammar rules. Teacher created morning work was writtetetachre

skills students need in their upcoming writing units. Focus is spent on not only learning the skill
but then putting it to use daily. Shared reading is taught four days a week. Students have the
opportunity to dive into a thematic social justice unit, pcacwith a shared text, develop
vocabulary, and work on their conversational skills while discussing inferential questions based
on the text. There is a large focus on discussing and writing about their ideas in third grade.

Fourth gradelanguagearts. Fourth grade language arts continues to emphasize the stamina and
notebook work started in third grad&udents write in and turn in their reading notebooks

weekly. They also show their comprehension skills through partner conversations, read aloud
discussgns, and conferenceSourth grade units include work with characters, nonfiction,

historical fiction, and biographytudents are supported by their partnerships, book clubs, and

peers in their strategy grouf&udents are given the chance to signup foi s e mi nar s 0 on
reading or writing topic that interests thelndependence and stamina are crucial as their

reading homework becomes to record their thinking in their notebook for a set number of books
(based on their level) each week. In fourth gradeisesthe Words Their Way program for word

study. These groups are differentiated based
program builds upon what the students have learned in previous grade levels. The students go
through the processofdeM opi ng their i deas in a writeros r

drafting, revision, editing and publishing. Talking about our writing is an integral part of the
process. The students share their thoughts with their writing partners as well. In \stittiegts
are given the opportunity to write personal narratives, nonfiction, persuasive pieces, realistic
fiction, historical fiction and biographies

Fifth gradelanguagearts. Stamina and depth of thinking are two skills being constantly

revisited infifth grade reading workshofgach week students read a set number of books, based

on their reading level, and record their thinking in their reading notebStksents might be
writing about symbol s, charact ecrt ,t roari tasu,t htohreb s
purposeThis connection between writing and reading is developed through partner work, mini
lessons, small group instruction, or book cluli®e fifth grade reading curriculum includes

many genre studies, specifically fantasy, biograpbgias issues, and nonfiction (weather and
Revolutionary WarcontentfFi ft h gradeés writing units are cl
work. For example, students read fantasy books in reading workshop and write fantasy stories in
writing workshop Otherunits include research reports, personal essays, memoirs, and-content

based essayRartnership work and conversation skills are present in every aspect of language

arts, through peer feedback, book clubs, and whole class conversations
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English Language Development (Core)The specific needs of our English Learners are a top
concern for our facultyOuradministration and teaching staff monitor the progrésaio

English Language Learneasd the efficacy of our ELD progratinrough the SSPT process,
professional development, areflectionon the curriculum
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Planning for ELD instruction is guided byetfeL D standardsind our student datAs a faculty,

we review the results of tHeLPAC test and identify areas of student growth and areas in which
we need to increase instructidle addresghe ELDstandards, using SDAI&rategiesn our

ELD instruction and in our daily language arts, math, and content area instruction

ELD instruction at VCES is botimtegratednto our subject areas throughout the day and

explicitly taughtduring designated tim®esignated ELD instruction isode in small groups and

students are not pulled out of the classroom during the day. Some grade levels combine their
classes and group their students by their level of English proficiency. Other grade levels group
children within their individual classroarDesignated instruction primarily occurs during

reading workshop, as this structalows teachers to meet with English Learners in small

groups to address the standaadd it also affords students significant time on language rich text
Additionally, snceconversation skills are such a substantial part of our language arts

curriculum, students agiven numerous opportunitiesiring reading to discuss books and

reading habits with their partnedvonne and David Freeman (2009)ote fi Teacher s nee
ensure that language use in schools is cognitively demanding and context embedded so that
students can | earn both the acadenfeachersla@nguage
able to do this using the workshop model by providing sentence ffamestebook entries and

book conversations, by providing specific feedback about word choice in writing, and by

teaching vocabulary in the context of read aloud

Integrated ELD instruction occurs during morning meetings, shared reading, read aloud
(including grand conversation), word wodnd PBL.Morning meetings give students an
opportunity to use sentence frames, to practice adapting language choices for the ardience,

to explain their thinking by supporting an opini@hared reading requirstudents to analyzn

a u t hwond 6hsicefo read a text closely, and to discuss a text with a paByexorking with

the same passage for a week, students can focus on specific aspects of the text, as opposed to
having to attend to decoding each dagad aloud is a great opportunity for English learners to
hear a teacher model his/her thinking while reading aloud and to share ideas about a text with
peers. Students practice using sentence starters when writing down their thinking or talking to a
pariner. Depending on the grade, the group talks about text structure, themes, and conAections.
grand conversation is a large group discussion about a read Réotidipants practice taking

turns, exchanging information, interacting with others, and stipgaheir opinions with

information from the textWord work provides English learners with instruction in the area of
AHow Language Wor kso, i n dhisuakeasthgform oftudersts, ver bs,
adding detag to a simple sentena# discusang the best adjective to describe the plants they

saw on their field trip to the farruring PBLand read aloudstudentaiseThinking Maps to
organize their ideas about a topic before a discussion. Working with Thinking Maps is consistent
with our emphais on brainbased research, as outlined in our master plan for English Learners.
In the lower grades, a teacher might help aglih learneuse a circle map to write down
everything he knows about an animal before a discussion in science. An uppéegchee
mightshow an English learnéiow to use a muHlilow map to plot out the causes and effects of
European exploratioit VCES, we firmly agree with what the CDE (2010) writes when they

say, Alnstructed ELD complements informal 1ins
in spontaneous situations where the skillful teacher takes full advantage of every oppartunity f
teachable momentso (p. 85). This is our goal

are constantly designing curriculum in all areas that meets the needs of our English Learners.
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In addition to learning conversational English, our Englisarhers have to learn academic

language, which can take five to seven years for these students to gain proficiency (Freeman and
Freeman, 2009Because of ouyproject basednd constructivist approach to teaching, students

are experiencing multiple represations of academic vocabulary, as recommended by the CDE
(2010)I n second grade this means | earning the wo
Spacel n fifth grade students analyze maps to | e
constantly biding on prior knowledge as teachers utilize what the CDE (2010) refers to as
Acommunit ar i an .The RBt pracesematarally rpsults ih 4tl@gnts working
collaboratively to conduct a lab, a simulation, or a reptile working together, auEnglish

Learners are constructing their understanding of academic vocabulary through conversation with
their peers, who of tfen efnrdd me tl men guammgtee nth eiyn cfa
understand
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Mathematics (Core)At Valley Charter Elementary School, we believe that math should be

taught in a logical, stepy-st ep manner that builds on student
use Singapore Math as our foundational pedagogy to construct our dyarahchallenging

program. Math topics are taught in great depth. We aim for relational understanding and mastery

of concepts and skills. In order to achieve relational understanding and conceptualization of new
math topics, we use multiple models in instion. Students begin learning new concepts with

concrete manipulatives. Upon mastering the concept with manipulatives, students move on to
pictorial representations of the math topic. Finally, students show and practice their learning

using abstract (nuerical) representations of the math concept.

Our educational culture is reflective and based on students developing the following core
understandings: number facts, number sense, patterns, visualization, and communication.
Problem solving and critical itiking are also crucial pieces of our curriculum. We believe that
students must persevere through challenging math problems and employ a variety of different
strategies so they can become critical problem solvers. Key strategies that students utitiee inclu
computation, mental math, and model drawings (Fortsen, 2010)

At VCES we aim finot to produce Ilittle |iving
think mathematically for hi ms e lgéting. Enowleddee par t
i's a pr oces@rumen1966ap. 742) lo alderddr téachers to engage students as part

of the learning process, VCES faculty plans precisely and responsively, and bases math

curriculum on individual needs. We use the Singapore Math curricasuanfoundation for our

math program. Teachers use Common Core State Standards and student achievement to drive

and finesse the program. VCES faculty also creates original materials to supplement student
learning
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Another important philosophical apprdeihat VCES faculty utilizes is precision teaching

Precision teaching rhythmically paces a math lesson and ensures that all students feel successful.
Brevity is crucial in instruction. Every time a teacher speaks for more than 20 seconds, a large
percentge of the students stop listening (Davidson, 2010). VCES teachers aim to deliver precise,
focused lessons that engage all students. One of the ways VCES teachers deliver precision
teaching is through catkesponse lessons. Teachers lead students to wartterstw topics

through a series of laddered questions, using as few words as possible. The questions are based
on foundational concepts that students have already mastered and grow gradually in complexity
(Davidson, 2010).

VCES feels that handsn materals are crucial to student mastery of complex math concepts.
Through manipulatives, students construct their own meaning of new math skills. Students also
use ten frames as a concrete representation of numbers in a problem. Ten frames show students
numeri@l relationships within ten. Similar to ten frames, upper grade students use number disks
to efficiently represent large groups of numbers. The rekenrek is an effective tool to build
student s6 base ten number s ens ewhitelbhllsthatanablel i s
students to see the wagnscan be broken down into groups of tens, fives, and twos.

o))

Instruction in math is divided into the three main components: fluency, direct instruction, and
problem solving ladders. Fluency accounts for up to 50% of instructional time in the primary
grades, and 30% in the upper gradgency instruction at VCESkas on many forms

including mental math, sprints, and pattern box exercises. After fluency, there is time for direct
instruction and independent practice. Finally, students complete a complex problem solving
ladder that challenges their critical thinkingdgperseverance skills.

FluencyFl uency i s an i mportant component of VCES¢
basic math facts fluently is necessary for students to attain fogther math skills. Grover

Whitehurst, the Director of the Institute fleducational Sciences (IES), noted this research
during the | aunch of the federal Mat h Summi t
that humans have fixed limits on the attention and memory that can be used to solve problems.

One way around thedimits is to have certain components of a task become so routine and over

|l earned that they become automatico (Whitehur
some of the suprocesses, particularly basic facts, need to be developed to thé¢haodithey are

done automatically. If this fluent retrieval does not develop, then the development of higher

order mathematics skil& such as multipkeligit addition and subtraction, long division, and

fractionsd may be severely impaired (Whitehur2903).

Fluency is a time to reinforce concepts previously taught and to frontload upcoming math
concepts. Fluency is not just a simple warm up to the lesson; students access foundational skills
that they need in order to be successful in math. Fluemgtgnsed strategically and increases in
complexity Teachers think longitudinally about the basic math skills that students need to access
the curriculum.

Mental math increases in complexity through the grade levels. Teachers often lead their students
inor al counting such as skip counting to prepa
Students are also directed to mentally solve a progression of math problems. Teachers must
prepare fluency scripts that pentalgiecreasingptieo bl e ms
complexity of math problems. Often, kinesthetic movements are integrated during oral fluency to
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support students as they internalize new concepts. Another way VCES students practice mental
math is through playing efficient math ganaesl drills

Sprints are one of the key methods for students to develop math fluency. Dr. Yoram Sagher, the
inventor of math sprints, designed sprints with specific purpose and intent. A sprint is a double

sided math fact practice sheet that has 30 forddlems The sprint is differentiated and broken

into four quadrants that increase in complexity. Sprints are designed to develop automaticity with
previously learned material in an adrenalifd, motivating classroom environment. Not only
dosprintsk |l p students master math facts, they al sc
in math because they are written to ensure success. John Mighton (2003) attests that if a child
experiences success, then she or he will be more open to further leapnints. @ve students

an opportunity to make peace with their personal best and see that practice and hard work results

in improved fluency (Ramos, 2011).

The pattern box is a timed skilled practice of basic math facts. The levels advance incrementally
to bring students to the next rung of their math ladder. The pattern box is a differentiated one and
a half minute activity. The pattern box begins with sums and differences, parts and whole, and
progresses onto multiplication, division, and finally, to fi@t equivalence. The pattern box is

an example of how we extend and remediate math instruction, since each student progresses
through increasingly challenging tasks and at his/her own rate (Ramos, 2011)

Problem solvingVCES faculty strives to creatg/damic problem solving sessions. We use
differentiated problem solving ladders to engage weak students while challenging strong
students. Problem solving ladders intentionally begin with a story statement that has no question.
Students must practice diagrming and representing their thoughts pictorially. The first

guestion is below grade level which means that all students, even the lowest learner, can feel
successful. The questions progress and increase in complexity so that the last question is a
challerge for even our most proficient student (Davidson, 2011). Alternatively, students may
spend a substantial amount of time on one problem. This builds persistence and flexibility in

their thinking as they come up with multiple ways to solve one problem.

Direct instruction Following fluency and problem solving work, the students engage in a whole
class lesson, which typically introduces a new concept or deepens the understanding of a
previously learned concepithe lesson often requires the use of manipugdatto support
understanding at the concrete stage, or personal boards used by students to demonstrate pictorial
or abstract understandinghe teacher models as students practice the new combept

mathematics lesson is built on a ladder, starting aviidisk that all students should be able to
complete, and progresses in difficulBuring the lesson, students are asked not only to solve
problems but to explain their thinkinDifferent approaches to solving problems are valued and
explanations are el part of the lesson. Some teachers begin remedial support during the

lesson, having their teaching assistants lead a small group shadow lesson at a slower pace so all
students have equitable access to the curriculum.

Independent practicé®nce the lesm is complete, the students engage in independent practice

to demonstrate their understanding of the concept tatightindependent work is designed to

support students at all levels, increasing in complexity just as the lessdreadbers often

supplenent their grade level Singapore math curriculum with teacteated materials and

resources from the grade level above or below. The teacher meets with small groups to reteach or
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provide enrichment and remediati@tudents may also work in groups orrpad complete
assignments

Progress monitoringStudent progress in math is monitored through various types of

assessments. Throughout the entire math block, teachers are monitoring student performance.
These informal assessments may take the form of choral response, individual answers on

personal boars exit tickets, and independent work. Teachers use these informal assessments to
reevaluate lesson plans and regroup students for remediation and extension. In addition to

informal assessments, VCES faculty give regular summative math quizzes anchiests. T
assessments not only help teachers reflect on
opportunity to track their own learning and set goals for improvement. VCES also uses the

AIMSweb math computation benchmark assessment as a standardizedmayito t or chi | dr
progress.

Pl ato said that ar iatousesé¢he dulk andistegpy lwanmead nthkesit ne ar
studious, mindful, and sharp. o6 VCES believes
with different strategies to apmoh their own learning. Students are pushed to become critical
thinkers who problem solve and persevere. Math is the door and key to learning the sciences.
Students can connect math with its usages in everyday life. VCES strives to teach math in such a
way that students learn why things are true, rather than to just memorize ways to solve problems.

Scope and sequenckn addition to aligning our work with CCSS, our faculty works

collaboratively to make sure we have a cohesive curriculum across theayraldelhe

summaries below wil/ allude to some of the ke
curriculum.

Kindergartenmathematics Kindergarten mathematics focuses on number identification and
fluency within 10, number bonds, and problem solwiridpin 10. Fluency practice is used to

introduce new concepts, review aThspasadmath, or p
includes sprints, counting tools, dice games, and flashcatalsing at the pictorial and concrete
|l evel s is critical for studentsdéd foundati onal

demonstrate by using manipulatives and pictures. For example, teachers and students use a
Rekenrek, which is a togthat allows children to represent numbers so they can solve problems
and show relationships. Students practice these concepts by using personal boards and counting
tools and then by showing understanding in their workb®ekchers use all of these

demongrations of knowledge to assess student progress in the mdreanmhinutes is spent on
problem solving, which provides students opportunities to practice ushkiateas, number

bonds, and number sentences.

First grade mathematicsFirst grade mathemias focuses on understanding the ten, breaking
numbers into ones and tens, and adding and subtracting.tbiti@raders spend twenty
minutes a day on fluency, which includes sprints, pattern box, numerous experiences with
counting Counting can take ehform of Chinese counting, counting up and down, using the 10
frame, and counting accompanied by physical moveriéet lesson portion of the math block
starts with a short review and a connection to past Wdrk teacher demonstration starts in the
conaete and moves to the abstregtudent practice includes the use of personal boards,
individual rekenreks, red and white counters, and drtane cardThe lesson is designed to
increase in difficulty, so that each student is successful and challéregstns end with an exit
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ticket, which teachers use to monitor student progkssh day, time is devoted to problem
solving, which includes an introduction to bar models, a protocol for close reading, and an
emphasis on showing thinking in multiple ways

Second grade mathematits.second grade, students focus on place value, adding and
subtracting with and without renaming, and fluency within twenty. These skills are developed
through a combination of fluency, direct instruction, independent praatidegproblem solving
Fluency consists of pattern box, sprints, use of the rekenrek, and daily counting exEneises
fluency exercises are used to review and preview mataftel fluency, the teacher introduces
the topic while students follow along éheir personal board§hey demonstrate understanding
through partner talk, workbook, and exit ticke&@tudents are given a challenge to complete
when they finish grade level warRroblem solving takes the form of staaldne problems and
problem solvng ladders with multiple questions about one story that increase in complexity
Teachers differentiate during problem solving by offering multiple numberdety also
complete units on multiplication, division, fractions, time, geometry, measuremedrdatmn

Third grade mathematic®roblem solving is a key component of third grade mathem&tach

day, students spend time solving word problems by using a bar model to explain their thought
processThese problems are designed to support struggtuments while still challenge

students who are working above grade leVRIrd grade students are expected to know their
multiplication facts with automaticity, which is why teachers dedicate significant time to fluency
Fluency time consists of sprinfgttern box, and counting exercises which preview or review the
d ay 6 s .Atypisaklasson in third grade starts with a sprint to prepare them for the lesson
aheadThen, the teacher models a strategy and the students practice it on their persdaal boa
Teachers differentiate during this time by having a challenge available for students who have
completed the grade level workhen, students complete an exit ticket and begin another.sprint
The same process is repeated for another strategy, ungéktumn is wrapped up with a final exit
ticket By having multiple checks for understanding, the teachers are able to design lessons and a
pacing plan that meets the needs of their students

Fourth grade mathematic¥he work with bar models that is sted in the lower grades is
developed in % grade During problem solving time, students use bar models to illustrate their
thinking as they solve laddered word problefitsese word problems are differentiated to
reinforce previously taught conceplis fourth grade, fluency occurs for 15 minutes a day and
includes sprints, counting exercises, and decomposing numbers witlreles8prints are used

to reinforce past lessonBypical concept development time begins with a teacher led lesson that
gives stuents an opportunity to try out the new skill with supp®htis lesson follows the

previously described progression of complexity, moving from the concrete, to the pictorial, to the
abstractThis progression is especially helpful in fourth grade, asfgignt time is spent on
fractions, area, and perimeter, which we expect students to understand conceptually, not just
follow an algorithm After the lesson, students are given an exit ticket so the teacher can assess
progress in the momenthe teacher antkaching assistant both lead small groups to support
students during independent work time

Fifth grade mathematic&" grade math curriculum draws on both Singapore Math and Engage
NY resourcesBy emphasizing bar models, math facts, and conceptudrstanding, the
preceding grades have laid the foundation for the higher level thinking requirdjatders

Each day begins with 105 minutes of fluency wotkT his takes the form of pattern box, sprints,
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and oral fluency which reviews or previeaanceptsA typical lesson includes a teacher led
introduction to the concept, guided practice, and then an exit ticket to assess student progress
During independent work time, teachers and teaching assistants work with individual students
and small groupto differentiate instructiomuring problem solving time, students use models,
such as bar models and the area model, to defend their problem solving.process
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History-Social Science (CoreV al | ey Char t e mprdjsct basedteainit@Be)ist t o
evident in the key features and components of histogyal science units of study, which are
teacheicreated and based on student needs, interests, and the Common Core State Standards.
Even though many coepts are rooted in the past, VCE8dets draw a connection between

what has happened, what is happening, and what might happeBydgtieloping an

understanding of the impact of a historical phenomenon, students appreciate the relevance of
studying our past

PBL work begins with a drivig question, where students are asked an-epded question

which they explore and embark upon asdapth inquiry(Hallerman, Larmer, & Mergendoller,

2011) They then generate a fineed to knowo | i st
would need tacquire to answer the driving question. The teacher then facilitates student

learning through handsn experiences, which build meaning and knowledge. Through this

research process, students are acquiring both content &ndritdiry skills. Students prest

their learning in a public way, such as through simulations, writing publication, and public

speaking to a variety of audiences.
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At VCES, students experience histagcial science by studying primary sources, designing and
participating in simulatios, and going on field trips

Primary sources are an essential componetiitedfistory-social science curriculunin first

grade, students compare and contrast pictuoes life long ago withteir current experience

Second graderstudyprimary sourcefrom EIl | i s | sl and, i ncluding doc
paperwork, anghhotos During their ancestry unit, second graders bring in primary sources that
represent their family heritage, which deepens the relevance of the curribulinnd grade,

studens examine documents and photos from early Los Angeles hi$tasywork challenges

them to look at the terrain before and after innovations, such as the aqueduct or the planting of
crops, such as the orange grovedifth grade, students examine patal cartoons from the
Revolutionary War and interfdedaudiendeeandessagalheyr 60 s per
synthesize what they know about events from that time period to understand the context of the
political cartoon

Simulations are anothepmponent of historgocial science curriculunKindergarteners
experience the challenges and excitement of being a community member, when they design,
create, and work at a grocery staZeistomers can even leave Y-slfyle reviewsin first grade,
studeM s figo back in ti meod -ago,indulipgdood, &£mol,eande | e me nt s
homelife. During theirimmigrationunit, second grade relocates their classrdardoing so,

they have to make choices about what to take and what to leave behindratttethhave to
design their new location by considering what resources are available toltmnerand fourth
grade conduct a simulation in which the fourth graders take on roles within the mission
community and the third graders serve as the nativelgiguthey are trying to coloniz€ifth
graders study historical documeatsd read bookisefore they design and act out battles from
the Revolutionary War

Field trips are a way to make curriculum come ta feme of these field trips, such as the

ki ndergartends trips to a gr ocBatthgqusstiomy e and to
students and teachers ask, open up a whole new understanding of the importance of these
community resourceStudents already understand that a grocery storeda®¥ood, but after

the field trip they understand how it works and who works there, and they see how each part of
the store has to work togeth@ther field trips are quite different than anything a student would
experience on his/her owlRor example,durth grade goes to VT Ranch to experience life as a
miner and third grade goes to Ranch Camulous, the original ranch from a Mexican land grant
that inspired Helen Hunt Jackson to wikamonakField trips are a crucial way to build shared
learningandenaire that students, no matter their socioeconomic status, have access to
experiences outside the classroom

Valley Charter recognizes the importance of cimasicular connections between histexycial

sciences and other subjects, such as meeadjng, and writingFor example, in third grade the

teachers wrote seven songs to help students remember information about the history of Los
Angeles As a culminating project, produce a silent film about Los Angeles history and they

share that film anthese sogs ina studentreated nickelodeon theat&ourth graders and fifth

graders listen to songs from the Gold Rush and the Revolutionary War respettiesly

discuss what event is being referenced and what message the songwriter is tryingytoFmonve
example, fifth graders analyze AThe World Tur
of The Revolutionary Wafourth graders learn about the VirngirReel and even dance to it
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during their Gold Rush miihigadeis aldo@forn engsicaisGo | d
about Europeanxploraion and The Revolutionary War

In addition to music, crossurricular connections are regularly made with language arts
Students are continuously practicing their listening, speaking, reading, ging wkills. Second
and fourth graders write biographies about historical figune®ading workshop, fifth graders
read about The Revolutionary War and in writing workshop they write opinion pieces about it
Fourth gradersclude historical details #y learned in PBL when theyrite journal entries

from the perspective of GsbIRush minerdn all grade levels, teachers utilize interactive read
aloud as a way to introduteéstory-social scienceontent while also teaching reading skills.

The handson nature of PBL allows for natural intervention and enrichment opportunities
Connections to literacy are crucial for our ELs because read alouds are used to frontload
vocabulary and attaches real world meaning to wdétdhermore, by providing access twolis

on a variety of levels, not just one level as a textbook does, teachers ensure that all students are
appropriately challenge@hared experiences, such as field tygeyide equal access to

learning for all students. For students who need extraostyyppe provide modiéd assignments

and extra support from teaching assistarnénking Maps are a resource that we use to help

D

students think about their | earning. fAGenerat

concepts of similarities and diffemces, cause and effect, part as opposed to whole, and
analogical sets. Understanding these types of relationships is an essential component of

conceptual change and cognitive growtho (Broo

a visual so that tlyecan make meaning of the histesgcial science curriculum.

Scope and sequenc¥CES is committed to providing students withiatory-social science
curriculum that is ever changing, with a pedagogical focus on constructivist practioen®iry
skills, and citical thinking. The components of primary source analysis, simulations, field trips,
and crosurricular connections aevident in thesample units described below

Example of &Kindergartenhistory-social scienceinit: During the unit tittediMe and My
Community (Blockworkd, sudents investigate their role in their local community beginning

with their classroom and school. This exploration expands to an investigation of their
neighborhood and the role of different imfamt community members/builders, such as the

police station, fire station, grocery store, school, and library. The investigations include field
trips, teacher created books, videos and pictures conveying the importance and roles of these
buildings and comrmity members in the neighborhood. Once students learn about the essential
community buildings, they use blocks to build the community. They then assume the roles and
responsibilities of the community members who work in those buildings. Through idemtifyin
and discussing the problems that arise in the blockwork community, students learn how to be
safe, and in turn make changes to improve their community (such as adding traffic lights or
creating sidewalksStudents take on the role of the community members within the buildings to
create a safe and functioning blockwork community.

Another Kindergarten unit focuses on grocery std8ésdents engage in an investigation of the
grocery store by seeking to arevthe driving question: How does our work as grocery store
workers contribute to our community? Students create a need to know list and think about all of
the information that is needed to answer the driving question. Students go on a field trip to a
grocery store and learn about each department. Students learn to classify and sort items found in
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a grocery into their appropriate departments (produce, bakery, meat and seafood, deli, aisles,
frozen, dairy). Students apply to work in a specific departmedtpace hired they embark on
building and creating a grocery store and carrying out the functions of the department to which
they were hired. In the grocery store simulation, students work in their respective department as
the grocery store has its granceapg Students role play as the local community shops in their
grocery store.

Example of aifst gradehistory-social sciencenit: In the Now and Long Ago unit, students

compare and contrast everyday life in different times and places and recognsmtbatspects

of people, places, and things change over time while others stay the same. They examine the
structure of schools and communities in the past, and study transportation methods of earlier
days. They recognize similarities and differences diezagenerations in such areas as work,

dress, manners, stories, games, and festivals. Students analyze all these different aspects of long
ago through the unitodés driving question: How
that teaches aboutdifiong ago? Students generate a need to know list that guides instruction.
Students begin the unit with a field trip to Leonis Adobe Museum to engage ind¢rands

activities that give them a sense of how people lived in theé8tury. Students attend an

assembly where a Laura Ingalls Wilderergactor comes and tells stories about her life on the
prairie, which ties to our interactive reatbuds. Students explore a plethora of authentic long

ago artifacts from the home (butter churn, baby bottles,eddtind recreational objects (toys

and games). They then compare and contrast these objects to their modern day counterparts to
see what has changed and what elements have stayed the same. Students also participate in a
simulation where they travel backtime and visit a long ago osreom schoolhouse as well as a

long ago home. Students examine primary documents such as old photographs and journals.
Students learn songs and dances from the past and analyze lyrics to determine societal changes.
The unit clminates in a living museum where they use their knowledge of life from long ago

and decide what elements to show fellow students in an interactive presentation. Students use
their nonfiction writing skills to create their presentation. Students condbaakgrounds and

artifacts for their exhibits using the knowledge built throughout the project.

Example of aecond graddistory-social scienceinit: Students investigate the essential

components of a community. They begin the unit by wondering what resources are needed to
have a successful classroom community. Students consider the necessary components of their
classroom. They then physically relocatal reflect on their experience and how important

certain resources are for a community of learners. Students investigate the essential elements of a
community through field trips, interviews, teactoeeated reading materials, and primary

documents suchs photos. Students work in collaborative groups using mapping skills, spatial
reasoning, and their knowledge of community to build a taggde city. They use their

communication skills to present their city to the larger school community.

Example of ahird gradehistory-social scienceinit: The Metropolitan Los Angeles unit

explores the growth and development of the greater Los Angeled hreanit ties together all

of the previous learning inf%grade about our local are8tudents learn abouteteffect that

various industries had on the growth of Los Angeles. Students visit the historic Egyptian Theatre,
which leads them to create their own movie theater where they present their own silent films.
Their silent films highlight tourism, citrus farng, San Pedro Harbor, film, and oil. After

presenting their movie theater, students engage in an interactive, explorative field trip via the
Metrolink train and the Metro subwaihe journey includes discussion of different modes of
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development, water soees, transportation, and different demographics along the route to
downtown Students participate in a tour of the first home in Los Angeles as well as some of the
civic buildingsinthearedJ pon t heir return, studenscuwss shar e
what they noticed about the development of our great city.

Example of a fourth gradaistory-social sciencenit: The unit starts off with a simulation that
shows what it was like to discover gold long ago. The students also experienced primay sou
photographs to gain a deeper understanding of the time period. The students learned the three
main routes to California by researching and creating marketing fljleesGreat Horn Spoon

was read as a readloud. During their writing time the studerdseated historical fiction

journals and took on the persona of someone living during the time of the golf rush. We took a
4™ grade field trip to VT Ranch, where the students had hands on experiences panning for gold,
washing clothes, making candles and butter as well as adobe bricks. The unit finished off with
our musicalGold Dust or Bust

Example of a fifth gradbistory-sodal scienceunit: This unit launches with students
experiencing exploration through a hamtsfield trip where they are given the quest to find a
route through the campuStudents embark on their journey and encounter many issues along the
way, such asilnesses, mutiny, shipwreck, running out of food, and being &stlents are
challenged to work collaboratively to solve their problems and meet their finaNgod|

students enroll in explorer school where they receive instruction three days antegics to
improve the prospect of them becoming successful explorers (navigation, technological
advancements, sponsorship, weather conditions, and early expldhes)nit concludes with
two celebratory projects, one of which is a musical that lggtdithe major achievements and
failures of weltknown explorers from our pasthe other culminating project is when students
research and take on the persona of an explorer seeking funding for their. Biydgats use
their public speaking and persuasiwriting skills, and content knowledge to demonstrate their
understanding.
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Science (Core)At Valley Chater, science it taught through project bassdning (PBL), just

like history-social sciencePBL is especially effective in teaching science, as there is a question
at the heart of the unit, just asientists in the realorld seek to answer questiofiéallerman,

Larmer, & Mergendoller, 20)1The quest that students and teachers create and go on to seek an
answer to this question, makes science engaging and exciting for sté@ehtprojecinvolves
students in a way that requires them to identify problems, develop and design solutions, and
share their learning with others

When teachers are designing a science PBL unit, they start with NGSS standards. They consider
opportunities for bridgig in science and engineering practices with crosscutting concepts and
disciplinary core ideas. They choose key standards and use them as the foundation for their
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driving question, which launches the uikamples of driving questions in science include,

AHow can we, as conservationists, save endang
without touching it?0 After being presented
Know List This is a list of information that the students thih&y need to know to answer the

guestion They spend the remainder of the unit trying to answer the driving question by seeking

out the information on theMeed to Khow List.

The journey to answer the driving question consists@8S aligneaxperimeng, fieldtrips,

videos observations, and guest speak&esachers draw on resources such as Mystery Science
and FOSS kits to design experimeiitach experiment requires students to consider a question,
create something, and make observatiBnging expeiments students might be comparing and
contrasting the effects of wind and water on dirt, or creating a magnetic lock, or determining if a
substance is an acid or a bddeits are enhanced with field trips to The Los Angeles River

Basin, The California 8ence Center, Discovery Cube, and The Griffith ObservaReshaps

t he most extensi ve f i edagtriptorCatglinailseandtMariee Idistitutet h g r
On this trip they study animal adaptations, they snorkel to learn about locantsthey take a

night hike to witness seasonal constellations without light pollution from theStitglents are

eager to make observations during their life science unit when they check the progress of their
hens, whancubate over a dozen eg#dndergarteners observe each other pushing and pulling
crates to decide which method is more efficient in different circumstafifésgraders observe

plant growth over the course of two weeks, to determine if plants really do need soil to grow
Some conceptsannot balemonstrate or experienced during the unit depending on location or
time constraintsin this case, students might watch a til@ese video to observe hanforest, a

body of water, or a mountain changes over time in different circumstances

Guest speakers such as beekeepers, local conservationists, and experts on sokreemergy

resource for student®ne especially notable guest speaker was Dr. Laurie Marker from the

Cheetah Conservation Fund (CCF) in Namibia, Afie@F has beenalargear t of f i r st
life science unit, as described below, and it was an honor to have Dr. Marker speak to our entire
student bodyShe talked about how she noticed a problerh e et ah6s wer e being |
alarmingratesand she saidwiobdlheéenmnkel tar@Tlhéyit. o The
reali zation: AThewaes was tmo nmet teoy save these ch
testimony to the powerful change that any one person can make if they ask and answer the right
guestion

At the culmiration of the unit, students share their learning with an audi€ocdirst graders,
CCF is one of their audiences when they proudly share their learning and the results of their
senice-learning project with the organizatidBecond grade invites otherage levels and
families to see tour their garden.

Teaches ensure that lessons meet the needs of all learners by offeringty whisupports

Teachers helptudents utilize Thinking Maps to facilitate naéking and to organize

information Groupingis intentional and students have explicit lessons on how to be a productive
group memberStudents who are working above grade level are challenged by the higher level
thinking that is required of PBIRather than asking them to memorize more facts, teaglose

more challenging questions or ask them to extend their theory to a different situation to see if it
remains true
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Scope and sequencklethods such as experiments, field trips, videos, observations, and guest
speakers are incredibly effective besa they relate science content to the real watl&Y CES,
science is not limited to a textbadkis an active process of questioning, experimenting,
synthesizing learning, and drawing conclusidslow is a summary of one sample unit for each
grade leel. Examples of the elements described above are evident throughout the summaries

Kindergarten science unitStudents are involved with different experiments and learning tasks

for a hands on experiential based curriculum. For example, during therigtull unit,
Kindergarteners learn about different types of force. In learning about the different ways that
things move, Kindergarteners are able to use their knowledge to accomplish various Push and
Pull Missions. While trying to accomplish the missothe children are able to communicate,
collaborate, investigate. Each mission requires students to observe different motions, collaborate
to choose efficient actions, and predict different outcomes. In this PBL, students are also given
an opportunity taeflect on their choices and engage in a culminating Push and Pull Relay where
all of their knowledge is put to the test. They are able to look at various missions they previously
accomplished and find ways to do them better.

Example of a first grade science urftirst graders engage in hanais inquiry and research to
answer the following driving question: How can we, as conservationists, save endangered
animals? Students begin the unit with an entry event, a visit to th&rgedes Zoo, to observe
animals and interview experts. Upon returning to school, students discuss what they have
observed and generate a list of questions that they need to answer in order to solve the driving
guestion. Students are then engaged in asefihand®n experiments and simulations where

they learn about how animals survive in their respective habitats. Students examine animal
artifacts to learn about animal adaptations such as carnivore and herbivore teeth. Students also
study owl pelletsd analyze the diets of carnivores. Students then research specific endangered
animals such as pandas, cheetahs, rhinos, great white sharks and polar bears. They read teacher
created science books on these endangered animals. They learn how to redesatriivegrin

their science journals through the use of Thinking Maps such as circle maps to list ideas, tree
maps to categorize animals, brace maps to list the parts of animals, and double bubble maps to
compare and contrast the adaptations of differemasi Students also study animal heredity by
examining the physical traits of parents and their offspring. Students also learn about the
relationship between prey and predator in an ecosystem by conducting simulated water hole
counts. They tally the chang number of prey and predator over a few days and grow theories
about what causes these changes. After gathering information, students credietaonon

bulletin that displays their learning such as animal adaptations, habitat, diet and why this animal
is endangered. Students are then given an opportunity to publicly present their research in
collaborative groups to the rest of the VCES community. Students are then given an opportunity
to discuss animal conservation and human impact with leading ekptésfield. Dr. Laurie

Marker, the founder of Cheetah Conservation Fund, has visited VCES to explain the research
that conservationists do to save endangered animals. The conclusion of the research prompts
students into a servidearning project wherthey raise awareness and fundraise for an animal
conservation organization.

Example of a second grade science unithe second grade life cyclB8L unit, students focus
their research and quest for knowledge with the driving question: How do vesaslggraders,
come to understand and compare plant life cycles so that we can teach these concepts to
Kindergarteners? Students explore the plant life cycle by growing a garden. Students join the
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Audubon Society at the Sepulveda Basin Wildlife Refugexfore and observe plant and

animal interdependenc8tudents learn about the important roll birds play in the life cycle of
plants. They explore all the ways in which plants disperse their seeds. Students are also visited
by a beekeeper and learn abooivibees support plants through the process of pollination.
Students t hen c rbeaads fer diffdrentispecies of pldnts that gsé seedy
dispersal in different way3 hese storypoards or felt boards are then performed for the
Kindergartenes and displayed for the culminating celebrati®acond graders also grow lettuce

for the First Grade Restaurant Project as a farm to table contribution.

Example of a third grade science urit:the Rube Goldberg Physics Unit, third and fourth grade
work together to create chain reaction machines. They are presented with the following driving
guestion: Can you turn on a flashlight without touching it? They, then participate in lessons and
experences to learn about force, energy, conversion, electricity and engineering. They use their
knowledge of force and energy to plan and build a chain reaction machine in cooperative groups.
They go through many stages of trial and error and problem sotglioa machine that turns

on a light.

Example of a fourth grade science utudents start by studying fossils and rock formation

patterns. To begin the fossils portion of the unit the students participated in a dig to discover

fossils. The studentaade fossils with clay and leaves or sticks that were collected from outside.

This portion was culminated with a field trip to the La Brea Tarpits. To begin the study of rocks

the students learned about the rock cycle through an interactive video. \destiadice

weathering and erosion through a shared read and modeled a simulation with sugar cubes. The
students | earned about volcanoes and how they

Example of a fifth grade scienceuritur i ng fi fth gradedés Chemical
developthe concepts of substances and chemical reactions. Students see that chemical reactions
enable us to make new materials by transforming the ones we have. Students plan and carry out a
series of investigations during which they develop a more sophistizatiedstanding of

materials and how they interact. In addition, they study the cause and effect relationship when
combining chemicals to produce reactions. Throughout the unit, students continue to revisit the
guestion of why or how medieval gargoyles s¢erbe disappearing. Students will assume the

role of alchemists and use data from their experiments to support their hypotheses regarding
Apotionso and their abilities to transform ma
lessons to presey chemical reactions found in cooking. With their kindergarten buddies,
students make pancakes and discuss how the materials are affected throughout the mixing and
cooking process.
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Visual andperforming arts (Non-Core). Valley Charter Elementary School believes art
education is essential to the wethunded cognitive development of its studeftsough the
incorporaiton of the visual and performing arts curricula, students awaken different ways of
assimilating informationWe find this to be especially important for our socioeconomically
disadvantaged students who may not have exposure to and experiences withatheares
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VisualartsAn education in the arts helps students
competencies, and per son aStuddntssvippeaticipatemmrssdo ( Rup
learning experiences have the potential to improve tiebiegement in other realms of learning

(Rupert, 2006)In a national study that served over 25,000 middle and high school students,

UCLA researchers found that students with high arts involvement performed better on

standardized achievement tests thanesttglwith low arts involvement (Rupert, 2006).

By studying art, students are asked to look for key details, to closely observe, and to summarize
what they have learned. They are encouraged to ask and answer questions: What was the
creator 6s \as thgpaodierce? VWat does the creator do to get his point across? And
what specific evidence do you have to support your theory? Students are encouraged to see the
story behind the work of art, make personal connections and connections betweemdbef w

art. In so doing and as required by the CCSS, students develop vocabulary, learn speaking and
listening skills, apply critical thinking, and are given an opportunity for dialogue and self
expressionSt udent sé i nter pr et atStudentsse taugheto aged amce d an d
disagree about interpretations, which directly supports the book talk we encourage during

language arts discussions.

Another important aspect of arts education is thexjtoses students to other cultures. Students
gain invaluable insight to the art traditions of other cultures. Students can then reflect on their
own lives and cultural traditions more closely. The arts help students better understand their
place in the wdd.

VCES teaches the arts through two ways: arts subject specific instruction and arts integration
with other core academic subjedtsthe primary grades, arts instruction focuses on how shapes,
lines, and color work together to create art. As earliadergarten, students are thinking about

how background and foreground influence artwork. Students work with multiple media, such as
paint, oil pastels, crayons, and even recycled materials. By creating color wheels, students
explore primary and secongarolors, as well as warm and cool colors. In first grade, students
find inspiration through Henr.i Mati sse and fp
negative space. Second grade further develops these foundational art skills by teaching radial
symmetry, design, perspective, and composition. They create murals in groups that require
discussion, choice, and cooperation to produce a cohesive work of art. Students are introduced to
artists such as Edgar Degas, Pablo Picasso, Andy Warhol, and EzkKedtck the upper

grades, students explore photography as a form of art, the symbolic meaning of color choices,
and the impact of the historical context and life experience on the author.

Threaded throughout each grade level is a unit that focuseff quodeaiture. Based on Lucy

Cal kins6é theory that students should write wh
writing and to develop their language, VCES believes that teaching the elements of art and style
through the lens of seffortraituie is essential to art appreciation and developmental
understanding. One can see the progression of
yearbook pictures are accompanied by their study of portraiture for that given year.

Art is integrated into PBlwhen students haue consider the message that the style of their

visual artwork will convey to the audience of their presentation. After looking at primary source
art that shows the Chumash weaving process, third graders experience the challengaagf wea
as they create a basket and a rope. In fourth grade, students take a closer look at our California
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landscape through photography. They take a field trip to Vasquez Rocks and apply their
understanding of capturing composition from nature using phgibgran fifth grade the there

is a great emphasis on art analysis, especially as it relates primary sources. For example, they
examinetwo versions of the Boston Massacre and comaadecontrasthe purpose foeachand

thepolitical implications of themt i st 6 s representation. Art educ
aloud when students analyze the imagery created through illustrations and hoageselate

to the text.

Movement angerforming arts At every grade level, teachers incorporate performing and
kinesthetic art into their curriculum. We believe the performing arts give children a unique
means of expression that captures their passions and emotions and allows them to explore new
ideas, subjet matter, and cultures. Giving students the opportunity to express what they have
learned in a kinesthetic format allows for a deeper understanding and an opportunity to reach
bodily-kinesthetic and musical learners.

Movement and dance are a regudart of the everglay curriculum as well as one highlighted

for special performance®ne way in which students at VCES experience ruuiltiural

performing arts is through Japandseko drummng which is part ofirst and second grade
enrichment classeBody movement is a significant feature of Singapore math sprints and
fluency work, as students are constantly moving their bodies while counting. First graders and
kindergarteners enjoy freeze dance and free moveoneatdaily basis. In second grade gdstuts
learn songs and movements that help them remember how to write an opinioil lpgeter arts

are a hallmark of the upper grade performing arts curriculipper grade students participate in
at least one musical a year on topics specific to histocjal science or science.

For each of the areas of the arts, students at VCES have ample opportunity to dive deeper into
curricula and teachers are able to reach children with different learning(Sgleker, 1983)

VCES provides many opportunitiassing the arts as a conduit, to allow children different ways

of learning and in return showing what they know and have learned. Using the arts ensures that
multiple learning modalities are addressed and students come to a deeper understanding of
materialthat increases the love of learning and a positive learning experience that directly
influencessele st eem. Gardner (1997) also states that
evidence from all realms of science that unless individuals take a very abtivie what it is

that they're studying, unless they learn to ask questions, to do things hands on, to essentially re
create things in their own mind and transform
Giving students hanesn opportunities to endaly cognitive material and apply that

understanding using the arts is an essential element to the broad educational experience at the
school.

Arts education is essential to a studentds we
education in the astgives students a broader scope in which to view the world. Additionally, the
skills that students |l earn in the arts are re

learning in the arts enhances their learning in other disciplines and brolaeieexperiences of
the world.

References:
Calkins, L., Martinelli, M., Kesler, T., Gillette, C., Cruz, M. C., McEvoy, M., et al. (2006j)ts
of study for teaching writing, gradess3 Portsmouth, NH: FirstHand.
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Music (Non-Core) VCES bases its musical education on the-Sdfulwerk approachStudents

are taughmusictwice aweek throughout the school ye@nff-Schulwerk approach to musical
education offers a potential for active and creative music making by all children, not just the
musically talentedThe Orff-Sculwerkapproach to music instructiaevelops musicianship

through singing, playing instruments, speech, and movement (Shamrock, 1997). Active music
making and movement is the core of the &thulwerk approach. In the Oi&chulwerk
process, i arsgeeloged consdiouspy toanyolvelearners with the elements of
musi c and movemento (AOSA, 2012, p.2). Stwuden
through the following stages of learning: preliminary play, imitation, exploration, improvisation,
and creation. Students learn foundational music skills by using speech, singing, movement, body
percussion, and instrumental pl&fter students have established a strong foundation in music
and movement, understanding form and rhythm, students learn litersicy. Students begin
understanding the concept of notes aurally. They then understand notes through the solfege
system and rhythmic syllables. Finally, students are exposed to the standard written notation
system and become fluent in reading musiation.

Orff-Schulwerk lessons explore and develop skills through the following means: speech, singing,
movement, and playing instruments. Speech is used to create the feeling of a steady beat.
Students often recite short rhymes with games to develapsa sé pattern and stabilize their
sensitivity to beats. Complex rhythmic elements are introduced later with appropriate speech
examples. Singing is also essential to the development of musical skills. Students often sing
simple songs with accompanying gesrthat provide a basis for strengthening their singing

abilities and developing a sense of tonal relationships. Students begin with the falling minor third
and progress to understand pentatonic scales, and finally to the diatonic scales (major and
minor). Movement is key to developing musical foundation. In primary grades, movement is
used to develop spatial relationships and coordinating the body to the regular, steady beat.

Finally, students develop their musicianship through playing instruments nBtuobgin with

body percussion. They clap, snap fingers, slap their thighs, and stomp their feet. These motions
are combined into patterns and phrases so that students learn the concept of form in music.
Students then play unpitched hand percussion insimtsnSome examples include maracas,
claves, tone blocks, triangles, jingles, finger cymbals, tambourines, cowbells, and various sizes
of the hand drum. These instruments provide students with an exposure to musical texture that
can be used alone and comdxl in layers. Finally, students can strengthen their musicianship
through playing Orff instruments. Some examples include bass, alto and soprano xylophone,
soprano and alto glockenspiel, and bass, alto and soprano metallophone. Students play these
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instrunments in a percussion ensemble. In fourth grade, the recorder is added to the repertoire of
instruments as a contrasting melody instrument.

VCES uses the Orff Schulwerk approach to music because it allows students to have a broader
artistic experiencewit mu s i c . 't i s Anever music aloneo t
taught in conjunction with movement and speec
rather than performance. Students participate at their own musical level. They developrskills fo
creating ideas within music rather than just replicating ideas.

References:
AOSA Teacher Education Curriculum Standards (2012). 2012 by the AmericaBdbtfiwerk
Association

Shamrock, M. (19970rff-Schulwerk: Brief history, description, and issueglobal dispersal
Cleveland: American Orfchulwerk Association.

Health and physicaleducation (NonCore). Our core curriculum is strengthened by our
commitment to thevell-being of the whole child.

Health At Valley Charter Elementary School, wacourage healthy living throughout our
community Our health policy prohibits parents from sending unhealthy foods such as soda and
candy with their students to scho®lur lunch program is not only NSLP compliant, but the food
contains no additives, prwatives, or hormones, and the packaging is environmentally friendly

In addition to our healthy food policy, we have other school wide initiatives in place that not
only meet the requirements of the health standards, but also demonstrate our emsuass o
emotional developmen®ne of these is Cool Tools, which helps with decisitaking and
interpersonal communication skilSome of the Cool Tools components include personal space
(bubble space), choice of voice (red voice vs. blue voice), atelstanding and accepting
multiple perspectives (the kaleidoscopéCES also uses a protocol called Council, which is the
practice of speaking and listening from the heddre than a class meeting, this structured
experience helps students respectfaigke decisions, resolve conflicts, and share experiences
By starting Cool Tools and Council as early as kindergarten, they have become a common
language that can be quickly referred to by students and teachers

Physical EducationAt VCES, we believe it physical education plays a critical role in the
development of the whole child, and a quality physical education program has benefits that reach

far beyond the field or courthe CDC reports that regular physical activity improves strength

and endurare; reduces anxiety and stress, and increasesesteémAdditionally, it may help

i mprove studentsd academic performance, inclu
and factors contributing to academic achievement such as concentration an@toqlsysical

education program allows students to develop movement skills in a safe environment that

promotes perseverance, good sportsmanship, and teamwork in a developmentally appropriate
progressionVCES complies with Ed Code section 51210(g) thatiireg 200 minutes of

physical education every ten days for elementary students

Students begin by engaging in a warm up where they stretch and prepare their bodies for
physical activity The teacher introduces the focus of the lesson, and demonsteasédIthsing
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one or two verbal cues that are Athe critical
(Holt/Hale, 1998, p. 5 ollowing the instruction, the students practice the skill with teacher

feedback and corrections are matleey then have the opportunity to use the skill in a game

The session closes with the whole class together and the teacher reminding the students of the
daydés objective and t he r 6\garesultofolirshalh sudentice s t a
teacherratio, students are able to get immediate feedback to improve form and accuracy

Our physical education program is designed to account for the developmental needs of our
students and the curriculum makes a spiral progression as the students progrgkshkro
gradesKindergarten students focus on movement concepts, which increase spatial awareness
and improve motor skillsThey play a number of unconventional games to practice these skills
and begin to use equipment such as balls, hoops, and jumpKFopegrade students build on

what they learned in kindergarten while beginning to understand the rules and skills to play
games on the playgroun@ihe curriculum starts with learning the fundamentals of games with a
few players, such as fosguare anttandball Students are exposed to the rules and skills of
team games as well

Second, third, and fourth grade students hone
i solation to using the skill iSudedtygaiamastery si t ua
of games such as kickball, soccer, basketball, handball, and tethéifialjrade students

continue to build on what they learned, but have the added focus of preparing for the California
Physical Fitness Testhey build cardiovasdar stamina, strength, and increased flexibility

through strategic lessons and games.

References:
Adopted Course of Study, CA Ed Cog88&1210(g)

Centers for Disease Control and Prevention. "Adolescent and Social Health." Retrieved from
http://www.cdcgov/healthyyouth/physicalactivity/facts.htm

Holt/Hale, S. A. (1998)0n The Move, Lesson Plans to Accompany Children Moxhid.
Mayfield Publishing Company: Mountain View

13. Instructional methods andstrategies. While the previous sections deftheontent specific
strategies and structures, there are methods and strategies that serve as the foundation for all
instruction and are therefore a thread throughout all curricular areas. The following methods and
strategies are imbedded in each subjeetdgal release of responsibility, small group instruction,
significant student talk and work rather than teacher talk, and an emphasis on process over
product. Administration at VCES values the professionalism and expertise of our highly

qualified teaching staffnd consequently the staff is affordmttonomy to modify pacing and
instructional strategies to meet the needs of their class or of a group of stlilah&aid,
administration and teachers are committed to ensuring that thessislane present in each

unit and often in each lesson
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Gradual release of responsibilityAt
TEACHER RESPONSIBILITY VCESgraduaI release orfesponsibility,
as depicted in the figute the left
refers to the teacher providing explicit
instruction and modeling when a
............................................................. concept is introduced and students
e e b systematically being given more
together” autonomy as the lesson or unit
............................................................. progresse¢Fisher & Frey, 2008)

Independent “You do it
alone”

“I doit”
Focus Lesson

Guided

Instruction

“We do it”

Collaborative

STUDENT RESPONSIBILITY Th_|s gradual re_:leas_e of _respon3|b|I|ty is
A Model for Success for All Students evident especially in reiing workshop,
Fisher, D., & Frey,N. (2008). Betterlearning through structured teaching: A framework for the gradual ertlng WorkShoplread alOUdy and math

release of responsibility. Alexandria, VA: Association for Supervision and Curriculum Development

In reading and writing workshgpeach
lesson begins with seven to ten minute
minilesson during which the teacher models a strategytaedstudents observehen the

teacher suggests a place in a shared text that the students can use to try theT$teageigystill

a high level of support at this time becausetéfaeher has chosen an ideal part of the text, the
teachercirculates ¢ provide feedback to studengsd partners collaboraté/hen students
transition to independent work time, they are responsible for determining an appropriate time to
utilize the strategy itheir own reading or writing, perhaps days afteriéfsson wagiven

Teachers provide support during this time in the form of feedbaskudentwork, conferences,
and small group®During the concept development portion of midid teacher has more
responsibility because he/she is the one modeling the strateggtudents participate by taking
notes and talking to their partnef$ien students have more responsibility when the teacher
gives them a series of problems to solve with their partner or independdtelythe lesson,
students are typically given anieticket that is done completely ingendently.This allows
teachers to determine which students need extra support in a small groups\ahther
consistent instructional method used in VCES classrodhesdistribution of responsibility is
flexible and does not always follow a linear pdtor example, a teacher might plan a lesson
intending to spend very little time modeling a concept, but then she has to adjust this pacing if
she realizes the students need more time with guided instruction befareggronto independent
work. Similarly, the gradual release of responsibility might take place across a significant time
span, not within one lessoiRor example, the first time a class looks at a primary source the
teacher might guide the students throtlghprocessThen, across the unit, she might provide
less and less support, so that by the end of the unit students are able to examine aquiiogary s
with no support from heEarly experiences witheavy teachesupport lay the foundatidior
inquiry-based lessons later in the unit or year

Small group work.Small group work is evidenn all subjects, yet the structure of these small
groups variesAt times, teachersrdeaching assistants lead the small grodp®sther times, the
groups are semans led by students or they are collaborative groups with each student
contributing equallyln some situations, the groups are homogenous and sometimes the groups
have studentsf mixed abilities During reading and writing workshop, teachers lead small
groups for students that are working on the same skil example, for four weeks a teacher

might meet with four students who are working on inferring character emotions in reading

who are working on using spaces in writing workshidgese students might loa different

reading levels, but they have a common skill on which to widdking math, teaching assistants

64



often meet with a small group to mirror the lesson that the teacher is teddtisignsures that
students get immediateddback and the teaching assistant can rephrase instruction to meet the
s mal | smeedsiugll grade levels, group work is a significant portion of the PBL .time
Students work in small groups to conduct an experinpdgt, a simulation, gather researor

prepare for a presentatidaspecially in the upper grades, students lead seminars in math,
reading, or writing to demonstrate a strategy for their péersexample, the teacher might

select four students who have made great progress with a resditegyandstudentswill sign

up or beassigned to attend a seminat kg that student

Student talk.Small group work is consistent with occommitmento minimizng teacher talk

and increasg student talk and worlMinilessons are designed to &i#cient and to be thenly
significanttime teachers are talking in the entire reading or writing workshitipough teachers

lead strategy groups during the independent time, the teacher does very little talking during this
time. Students practea stategy or talko a partner, while the teacher only provides feedback
with minimal demonstration or talkin@his is accomplished because the goal of the strategy
group 1 s wit hiERD,sbstaents aedebsdiredt ipsauctiorthaén if it iswas far

above their levelDuring math instruction, teachers uyseecision teaching, which ensures that
teacher talk is brief and instruction is precise and foci@ed.of the ways VCES teachers

deliver precision teaching is through eadbponse lessoneachers lead students to understand
new topics through a series of laddered questions, using as few words as possible. Rather than
the teacher always dispensing new instruction, students are encouraged to talk through problems
in PBL and in math with thepartners.

Process over productn addition to a gradual release of responsibility, small group work, and a
commitment to student talk over teacher tMICES values the process of learning over the

product producedNe believe that learning experiential and that student growth should be

measured throughout a unit, not just on a final assessifengoal of any unit is not to master

an algorithm or to read a certain bo8ather the goal of a unit should be to deepen critical

thinking skillsor to experience something netihis is evident in the language we use during

reading and writing workshop§ e acher s use phrases such as, AW
AYou need a period at the end of t hreatingsent enc
wor kshop, a VCES teacher would say, fAWhen rea
about éo rather than asking, AWhat did the ma
The emphasis is on the process of learning to read and writa) tloé exact book or writing

piece in that momenYCES teachers teach the writer and the reader, not the woitithg book,

in the hopes that the learning from one experience will transfer to a lat@rhenprocess of

learning does not yield a singbeoduct

14. How Instructional Strategies andCurriculum Support Implementation and Mastery of

Standards The strategies ancurriculumdefined and described sections 11 and 1&e the

foundation of instruction at VCES because they support themmatation and mastery of

CCSS All instructional planning begins with the CCSS and then teachers work backwards to

design units that incorporate the instructional strategies and methods that we value, as mentioned

in section 13. The curricula described ictgan 11 are the structures used to facilitate mastery of

the CCSSWhen CCSS, were adopted VCES teachers went through each lesson of their grade

| evel 6s Singapore math book and noted t.he CCS
They then ensed that all standards were being taugikewise, when the new ELD standards

were adopted, VCES teachers created a spreadsheet of the standards and in what way the
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standard was being addressg&d plan reading and writing units, teachers rely onTis&chers
College Reading and Writing Project units of study, which are all aligned with GOSEL
units are aligned with social science state standards and NGSS staRBardsit plans include
the standard for each lesson to ensure that all starmi@ t#eing addressed

15. Integration of technology All teachers at Valley Charter Elementary School use technology
such as the internet, document cameras, and lafmt@wgance and enrich classroom instruction
The way that instruction is incorporatsddependent on the grade lev@&r example, in
kindergarten, the teachers use their projectors and laptops to shargéavid@o about pita

bread during their diversity unit on bredu third grade, students use iMovie to create a silent
film about Los Angeles historyMeanwhile, in fifth grade, students use individual laptops to
participae in an online simulation that teaches them the challengissefopng a colony in the
1700s In all grade levelsteachers utilize an online program callE#1Sweb to monitor student
progressn reading and math fluency

The use of technology is especially important in grades three, four, and five, as these are the
grade levels preparing for standardized testtagh grade level has a laptop cart that the
students use throughout the year, so that the students are comfortable with the laptops before
state testingPrior to using the computers, all upper grade students and parents agree to follow
the rules and expectations in our Technology Acceptable UggyPatiudents attend assemblies
about computer use and cyber safétyaddition to practicing their typing and keyboard skills,
students work with practice assessments to learn how to use the functions and question types
they will encounter on the assessm

20.Transitional Kindergarten
Charter School shall comply with all applicable requirements regarding transitional kindergarten.

Academic Calendarand Schedules

Our instructional program is possible because of thoughtful attention that we give to our
schoolwide academic calendar and our daily classroom schetiéssare provided in sections
20,21, and 22

21. Academic Calendar The grid below represents the academic calendar for the first year of
the new charter term, including instructiodalys, holidays, breaks, and minimum days.

66



Valley Charter Sthool Galendar for School Year 2020-2021

Towr |
Total | Work
Month M T w R F M T \ R F M T w R F M T w R F M T w R F X S SD Days Days
AUG 3 4 5 6 10 1 12 13 14 17 18 19 20 21 2 25 26 27 28 31
s sp s s sb s sb sD sb s X x X x x 5 1 10 6 16
sep 1 2 3 4 7 8 9 10 1 14 15 16 17 18 21 22 23 2 25 28 29 30
x x s X H X x s x x x x s x X x x s x H x x 16 4 0 20 20
oct 1 2 5 6 7 8 9 12 13 14 15 16 19 20 21 22 23 26 27 28 29 30
s X x X x s x x x x s sD x x x s X x X x s x 16 5 1 21 22
NOV 2 3 4 5 6 9 10 1 12 13 16 17 18 19 20 23 24 25 26 27 30
s s s s x x x H s x x x x s x H H H H H x 9 6 0 15 15
DEC 1 2 3 4 7 8 9 10 1 14 15 16 17 18 21 22 23 24 25 28 29 30 31
x X s X x x x s x x x X s x H H H H H H H H H 1 3 0 14 14
AN 4 5 3 7 8 1 12 13 14 15 18 19 20 21 22 25 2 27 28 29
x x X s X x X x s x H x x s x x x x s x 15 4 0 19 19
FEB 1 2 3 4 5 8 9 10 1 12 15 16 17 18 19 2 2 24 25 2
x x X s X x X x s sD H X x s x x x X s X 14 4 1 18 19
MAR 1 2 3 4 5 8 9 10 1 12 15 16 17 18 19 22 2 24 25 % 29 30 31
x x X s X x X x s x x x x s sD s s s s x H H H 15 4 1 19 20
APR 1 2 5 6 7 8 9 2 3 14 15 16 19 20 21 22 2 26 27 28 29 £
H H H H H H H x x x s x X x x s x x x x s x 12 3 0 15 15
MAY 3 4 5 6 7 10 11 12 13 14 7 18 19 20 21 2 2 26 27 28 31
x x X s X x s x x x x s x X x x s X H 16 4 0 20 20
JUN 1 2 3 7 9 10 1 14 15 16 17 18 21 22 23 2 25 28 29 30
x X s X x X x s sb 6 2 1 8 9
SD |stif Development Day Non-School Day Back o School Night (Elementary) 9/4/20 Progress Report Due Dates totacpavs| 1ss [ a0 | a4 | as | 1se |
S |Snorienad Day Yom Kippur 9128120 Back to School Night (Middle)  6th - 98/20; 7#/8th = 91020 19 Semester 210
H_|Holiday Fall Parent Confarences 10/2-11/612020 2nd Smester 10-1n
X |Reuler Day Holidays Open Houss (Blementary) 3821
Labor Day 97120 Spring Rrent Confaences 3122-3262021
Stalf Development nsitute Yom Kippur 9128120 VCMS Culmintion o821 VCES Insructiond MitReg. Dy 44220
8/1020-821/20 Veteran's Day 20 VCES Culminaion 69121 SortDay 10000
Staff Developent Days. Thanksgiving Bresk  11/23-11/27720
101620, 21221, 31921, 611721 Winter Breskc 122120-1121 School Hours - Elementary  Minutes, Towdl 54220
Martin Luther King Da1/1821 Regular Day 8:05 - 240 335
VCMS Orientation (6) 81820 Presidents Day 2151 Shorened Day 805 - 100 250 VCMS Instructiond Minutes: 46505
VCES Pienic 81920 Spring Bresk 312940121 ShortDay 10750
VCMS Picnic 8120120 Memoridl Day 513121 School Hours - 7th/8th Minutes 57255

22. Sample Daily SchedulesOur schedule supports studeeintered ang@roject basetkarning
that engages students in literacy work, critical thinking, prokdetving and exploration.

Kindergarten
Regular Day | Total Early/ Total
Instructional Minimum Day Instructional
Minutes Minutes
8.05 Morning 20 8:05 Wholeschool 20

8:25 Meeting 8:25 assembly
calendar, yogs
*Integrated
ELD

8:25 Reading 35 8:25 Reading 35
9:00 Workshop 9:00 Workshop

9:00- Mathematics | 50 9:00- Mathematics 50
9:50 9:50
9:50- Recess 9:50- Recess
10:10 10:20
10:10- Writers 50 10:2G Writers 40
11:00 Workshop 11:00 Workshop
* Music on
Weds
11:06 Phonics 30 11:06 Phonics 30
11:30 *Designated 11:30 *Designated
ELD ELD
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*PEon Weds

and Fri
11:30 Shared 30 11:30 Shared Reading | 30
12:00 Reading 12:00 *Designated

*Music on Fri ELD

*Designated

ELD
12:00 Lunch 12:00 Lunch
12:40 12:40
1240 Interactive 40 12:40 Read Aloud 20
1:20 Read Aloud 1:00 *IntegratedELD

*Integrated Pack up

ELD Dismissal at 1:00
1:20 Play 40
2:00 workshop

Art

History-social

science

Blockwork

Cooking or

Science
2:.00 sSongs 40
2:40 Pack up

Blockwork

Cooking

Science

or History-

social science

335 minutes 225 minutes

First Grade

Regular Day Total Early/ Minimum | Total

Instructiona Day Instructiona
| Minutes | Minutes

8.05 Calendar 55 8.05 Whole School 20
9:00 Morning Work 8:25 Assembly

Book check out

Song study

*Integrated ELD
9:00 Mathematics 60 8:25 Calendar 35
10:00 *Music 9:30-10:00 9:00 Morning work

on Friday Book check out
10:00 Recess 9:00 Mathematics 60
10:20 10:00
10:220- | Word Study 30 10:006 Recess
10:50 *DesignatedELD 10:20
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1050 ReadingWorkshop | 35 10:20 Reading Workshog 50
11:25 *DesignatedELD 11:10 *Designated ELD
11:25 Writer s |45 11:10 Word Study 30
12:10 Workshops 11:40 *Designated ELD
*PE on Monday
12:10 Lunch 11:40 Writing Workshop | 30
12:50 12:10 *Integrated ELD
12:506 History-social 70 12:10 Lunch
2:00 scienceand Sciencg 12:40
*PE on Weds 1:00
1:45
2:00- Art 40 12:40- Pack up 20
2:40 Pack up 1:00 Dismissal at 1:00
Daily News
Shared reading
*Music on Friday
1:45-2:25
335 minutes 245 minutes
Second Grade
Regular Day Total Early/ Minimum | Total
Instructiona Day Instructiona
| Minutes | Minutes
8:05 Share 15 8:.05 Whole School 20
8:20 Movement 8:25 Assembly
Message/Counting
Morning Work
8:20 Shared reading 40 8:25 Shared reading 35
9:00 Phonics 9:00 Phonics
*IntegratedeLD *IntegratedeLD
*Music on Weds
9:00 Writerds |60 9:00 Writing Workshop | 60
10:00 *PE on Weds 10:00
10:00- Recess 10:06 Recess
10:20 10:20
10:20- Reading workshop| 65 10:20 Reading workshop| 60
11.5 Read Aloud 11:20 Read Aloud
*DesignatecELD *Designated ELD
*Music on Friday
11:25 Mathematics 45 11:20 Mathematics 50
12:10 12:10
12:106 Lunch 12:10 Lunch
12:50 1250
12:50 PBL 100 12:40- Pack up 20
2:30 *PE on Monday 1:00 Dismissal at 1:00
1:051:50
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2:30 Closing Circle 10
2:40
2:40 Dismissal
335 minutes 245minutes
Third Grade
Regular Day Total Early/ Minimum | Total
Instructiona Day Instructiona
| Minutes | Minutes
8:05 Morning Work 30 8:05 Whole School 20
8:35 Morning circle 8:25 Assembly
8:35 Shared Reading | 25 8:25 Shared Reading | 15
9:00 *Integrated ELD 8:40 *Integrated ED
9:00- Reading Workshog 60 8:40 Read Aloud 20
10:00 *Designated ELD 9:00
10:00 Recess 9:00- Reading Workshop 60
10:20 10:00 *Designated ELD
10:20 Mathematics 60 10:06 Recess
11:20 10:20
11:20 Writeros |50 10:206 Mathematics 60
12:10 *PE on Wednesday 11:20
12:10 Lunch 11:20 Writer&s |50
12:50 12:10
12:50 PBL 100 12:10 Lunch
2:30 *Music and PE on 12:40
Tuesdays
*Music on Friday
12:501:35
2:30 Pack up 10 12:40- Pack up 20
2:40 Classroom Jobs 1:00 Dismissal at 1:00
335 minutes 245 minutes
Fourth Grade
Regular Day Total Early/ Minimum | Total
Instructiona Day Instructiona
| Minutes | Minutes
8.05 Shared Reading | 25 8.05 Whole School 20
8:30 *Integrated ELD 8:25 Assembly
8:30 Word Study 30 8:25 Shared Reading | 15
9:00 *Integrated ELD 8:40 *Integrated ELD
9:00 Reading Workshog 60 8:40 Read Aloud 20
10:00 *Designated ELD 9:00
10:0G6 Recess 9:00 Reading Workshof 60
10:20 10:00 *Designated ELD
10:20 Mathematics 55 10:006 Recess
11:15 *Music on Tuesday 10:20
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11:15 Writerds |55 10:20 Mathematics 60
12:10 *PE on Tuesday 11:20
and Friday
12:10 Lunch 11:20 Writer6s |50
12:50 12:10
12:50 Read Aloud 20 12:10 Lunch
1:10 12:40
1:10 PBL: 80 12:40 Pack up 20
2:30 History-social 1:00 Dismissal at 1:00
sciencéScience
2:30 Pack Up 10
2:40
335 minutes 245 minutes
Fifth Grade.
Regular Day Total Early/ Total
Instructional Minimum Day Instructional
Minutes Minutes
8.05 Morning Work 25 8:05 Whole School 20
8:30 Morning Meeting 8:25 Assembly
8:30 Writerds |60 8:25 Wr i t er 6 s|60
9:30 9:25 Workshop
9:30 Small group work | 30 9:25 Grand 35
10:00 *IntegratedELD 10:00 Conversation
*IntegratedELD
10:06 Recess 10:00 Recess
10:20 10:20
10:20 Reading Workshop| 60 10:20- Reading 60
1120 * Designated ELD 11:20 Workshop
* Designated
ELD
11.20- Mathematics 50 11:206 Mathematics 50
12:10 12:10
12:106 Lunch 12:10 Lunch
12:50 12:40
12:50 Read Aloud 20 12:40 Pack up 20
1:10 1:00 Dismissal atl:00
1.10 Shared reading 20
1:30
1:30- PBL 60
2:30
2:30 Pack up 10
2:40 Write in agendas
Dismissal
335 minutes 245 minutes
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Integratedand designated ELDime. Table 12summarizes what is noted in the weekly
schedules above, so as to eadligtratethe times okachday when designated and integrated
ELD support is provided for English Learneféis same chart is provided in the section titled
ASupport frero dlalt ebeeamnd hi s petition

Table12: Integrated and Designated Time

Grade Designated Integrated
Kindergarten 60 min duringphonics 20 min duringmorning
and shared reading meeting
20 minutes during read
aloud
First Grade 60 minutes duringeading| 15 minutes during

workshop andvord study | morning meetingnd
writing workshop

Second Grade 65 minutes duringead 35 minutes during shared
aloudand reading reading and phonics
workshop

Third Grade 60 minutes during reading 15-25 minutes during
workshop shared reading

Fourth Grade 60 minutes duringeading | 15-45 minutes during
workshop word study and/oshared

reading

Fifth Grade 60 minutes during readin{ 30-25 minutes during
workshop grand conversatioar

small group work

Physicaleducationand nusic schedule Table 13summarizes what is noted in the weekly
schedules above, so as to easily illustrate the minutes student spend in plysiaabrand
music classes

Table 13: PE and Music Minutes

Grade PE Music
Kindergarten 30 minutes on 30 minutes on
Wednesdays Wednesdays
30 minutes on Friday 30 minutes on Friday
First Grade 45 minutes on Mondays | 45 minutes on
45 minutes on Wednesdays
Wednesdays 40 minutes on Fridays
Second Grade 45 minutes on Mondays | 45 minutes on
45 minutes on Wednesdays
Wednesdays 40 minutes on Fridays
Third Grade 45 minutes on Tuesdays| 45 minutes on Tuesdays
45 minutes on 40 minutes on Fridays
Wednesdays
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Fourth Grade 45 minutes on Tuesdays| 45 minutes on Tuesdays
45 minutes on Fridays | 40 minutes orrridays
Fifth Grade 45 minutes on Tuesdays| 45 minutes on Tuesdays
45 minutes on Fridays | 40 minutes on Fridays

23. Instructional Days and Minutes Calculator. The chart belovoutlines the instructional
days and minutes for each grade level

Table 14:Instructional days and minutes

Number of Number of
Instructional Number of Instruactional
Number of | Number of | Minutes per Insructional Total Minutes Total Minutes

Number of | Instrutional Early Early Number of | Number of |Minutesper( Number of [ Requred | Number of |Above/Below
Grades Regular  |Minutesper| Dismissal Dismissal | Minimum [Other] [Other] |Instructional | Per Sate |Instructional Sate

Grades | Offered Days Regular Day Days Day Days Days Days Days Law Minutes | Requirement
Yes 135 335 40 245 175 36000 55025 19025
Yes 135 335 40 245 175 50400 55025 4625
Yes 135 335 40 245 175 50400 55025 4625
Yes 135 335 40 245 175 50400 55025 4625

Yes 135 335 40 245 175 54000 55025 1025

Yes 135 335 40 245 175 54000 55025 1025

No

No

No

No

No

No

rlrle
N,_\oooo\:mm.bwr\:r—\§

No

Professional Development

25. Ongoing professional developmentSince our inception, professional development has

been at the core of our work. Unlike many schools, we invest significant time and funding into
providing highquality training for our faculty. As our charter school has grown, so has our
professional development program. In 2018, we introduced a part time professional development
coordinator position. The person in this position works with administration te@esatope and
sequence for the yeards professional devel opm
professional development sessions that reflect recent research and the needs of the school,
teachers, and students. Although the principal and professiemalopment coordinator lead

some professional development sessions, this is not always the case. Her role is to facilitate
discussions and ensure that the presenter, consultant or teacher, provides meaningful professional
development.

Time for profesgonal developmentProfessional development at VCES is provided during
professional development days, weekly early release days, and grade level planning time. Whole
day professional development occurs for two weeks before students begin schoopapil on

free days throughout the year. The two weeks we spend on professional development before the
academic year begins are a unique aspect of our charter school. During this time, we not only
attend to school business and mandatory compliance trainingelddaunch the professional
development focus for the year. Teachers work in collaboration with one another to develop
yearlong plans, review recent research on curricular implementation, and study data on their new
class. These two weeks are also a gpp@gportunity for teachers to share new learning they
acquired over the summer, whether it was from an institute they attended or a book they read
We strategically place pupitee days throughout the school year, so that teachers have time to
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reflect aml revise while in the midst of teachinthese days help us dive deeply into an aspect of
our professional development focus

The work we begin in the summer continues throughout the year, especially on our early release
days. To honor our commitmentpoofessional development, we strive to minimize business on
early release days. This affords us time to study a topic as professionals. Professional
development time includes a combination of the following: implementation of critical friends
protocol to rélect on units of study, lesson study, book clubs, reading of a professional article, or
data analysiCritical friends protocol and lesson studies provide a structure for reflection,
feedback, and revisioifhese protocols enable colleagues to give andive input on a unit and

to develop an appreciation of and understanding for what is occurring in other grad€ellegels
leads to stronger units in all grade levels, shared resources, andradssevel collaboration

When teachers patrticipate indsoclubs and the reading of articles, we are reminded that

teachers are learners, t0ie review research and theories while also experiencing the process

of participating in a book club, as we expect our students.tBrdfessional development must

be algned with the needs of our students and our teachers, thus we regularly review internal and
state assessment data to ensure that we understand the progress of individual students and groups
of students

Grade level planning time is another crucaimponent of professional development, since

VCES expects a high degree of collaboration and continuity across the two classes in a grade
level. Music and PE are intentionally scheduled in a way that provides each grade level with two
hours of planning tira each weeklwice a year grade level partners are also given adlagiof

sub time to revise units related to the professional development focus for the year

Providers of professional developmefite respect the knowledge of experts in the field wait

also recognize the experience and talent our own staff processes. For this reason, we work with
consultants, but we also find opportunities for our staff to share their expertise. Our school
culture of mutual respect and collaboration has made tedeleéromfortable opening their
classrooms to each other. Because our students work with specialists, teachers are able to not
only use that time to plan collaboratively, but they can observe each othertmaditao build

their own capacity in any givearea. Our skilled teachers have many strengths and value

learning from each other and consultants.

We work with a consultant to develop our Singapore math curriculum. Our trainer helps us align
our math curriculum with the CCSS, models lessons in therolas, and gives feedback to

teachers that he observes. Because there are so many elements of Singapore math, we feel that it
is imperative to be constantly honing our skills in all areas of the program. Our goal is to

strategize ways to use fluency exsed to close the gaps we recognize in our students.

Teachers share their learning with their colleagues after attending professional development
outside of school. Our commitment to professional development has enabled over half of our
staff to participte in the Teachers College writing workshop summer institute at least one time.
Participating teachers return from the institute ready to present their new learning to the rest of
the staff. Additionally, our administration and nearly half of our statémég attended
Communi ty Ro o t-Bas &l Social &ustiGednstifute.tSince participating in this
conference, our executive director started a diversity work group and teachers have taken on
leadership roles in that group. In collaboration Wwitllley Charter Middle School, all VCS
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teachers have patrticipated in whole day professional development sessions, all lead by VCS
teachers.

Support for new teacherdVe are proud of the support we are able to provide for teachers just
beginning their cars, including four of our teachers who were previously teaching assistants at

our schoalPreceding the whole staff institute in August, our reading specialist leads additional
professional development for first and second year teachers and their gedghatanersThis

work continues throughout the year because th
new teachers classrooms to model lessons, provide feedback, and work with Sielents

teachers and the reading specialist also meet thootigiine week to script lessons and to closely

study topics such as book clubs, read aloud, or minilesgéméeel this is an important way to

ensure continuity across classrooms and grade levels and to help new teachers feel supported

Professional deMepment plan Recognizing that professional development is most effective
when the attention is to depth, not breadth, we plan our professional development by thinking of
goals that will be addressed over a span ofyeas. Since our last renewal, we éagvisited
reading and writing workshops. While some alterations may need to be made in response to data,
we anticipate the following to be the goals of the professional development during th202020
school year:
- We will continue with our work arounsbcial justice and diversity by learning about and
implementing restorative justice practices.
- We will focus on social emotional learning in response to the resuhg éfanorama
Education SEL Survey
- We will continue to work with our math consultanteiasure continuity across the grade
levels with regards to fluency and problem solving in m@tlr professional
development in this areaill be responsive to the progressr studentsnakeon internal
and state assessments ardwill revise our20192020pacing plans as needed

26. Recruitment. The principal and executive director seek to hire a diverse, fully certificated
staff that has a commitment to constructivist learning thewoject basedearning,anddata
driven instruction and thatalues a highly collaborative teaching environm@&nrie goal moving
forward will to hire staff that represesthe diversity of our school communit@ur teacher
recruitment process utiliz@nline job sitessuch as Edjoin.con®ur reputation in the

commmi ty and satisfactioneesult im eecommmendations freespected educators
including our current stafiVe are also committed to our teaching assistants who have shown
talent and interest in becoming a teachethe last nine years, we havadfour teachers that
started their careers as teaching assistants at VCES.

Meeting the needs ofall students

Since our constructivisproject base@ducational program emphasizes individualization and
data driven instruction, our special needs populations (English Learners, Gifted and Talented
Studentsstudentsachievingbelow gradelevel,socioeconomicallydisadvantagettbw income
students andtudentswith disabilities) can receive differentiated instruction that focuses on their
needs and capitalizes on their strengths. Coupling this with a number of other essential
components can ensure that students with special needs receive the most affdctive
individualized education possible. The essential components of the program include:

1 Small class sizes which allow the teach® truly know their students
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At least two hours ahstructional planning tima weekfor teachers

A culture among teacheiof openness and collaboration, including weekly team planning

sessions and regular professional development activities, allowing teachers to learn from

each ot her 6s mhandling leamgingaiffepeaces i s e i

1 Ongoing communication between teachers and parents and a commitment to work
together foithe education of their children

1 Various forms of assessmentttlaae used to guide instruction

1 Learning goa that are cledy articulated;

1 High expectations for afitudents

E

27. English learners.VCES shall comply with federal, state, and district mandates regarding
English Learner education and the classification of EL students. We shall meet all requirements
of federal and state law relative to equal accessetadtriculum for English Learners. Our goal

is to meet the educational needs of all students in an environment that fosters an appreciation and
understanding of other languages and cultures and to reclassify our English Learners as
Redesignated Fluent Enmgit Proficient (RFEP) after five years of instruction or by the end of

grade 5.

English Learners (ELs) have full access to VC
develop as English speakers, readers, and writers, and all cultures and languayes edeand
integrated into the community as much as poss

is honored and valued as both an instructional tool and a learning resource for all students in the
class. The entire school community is enrichedhgymultilingual and multicultural qualities of
its students.

Process for identifying English Learners\ Home Language Survey is solicited from every

parent enrolling a student new to California public schools. The purpose of the Home Language
Survey isto identify students who live in a home where the primary language spoken is a
language other than English. The survey is equitable, comprehensive, and not based on prior
assumptions. Children of parents who list a language other than English in respamgeftthe
guestions on the Home Language Survey will be given the Initial English Language Proficiency
Assessment for California (ELPAC) within 30 days of admittance. Using the Local Scoring tool,
the EL Coordinator wi l | Learetsatusringligh Leamer (EE)bru d e n't
Initially Fluent in English (IFEP). In February, the Summative ELPAC is administered to all
students who are identified as English Language Learfleesassessment and progress

monitoring process is illustrated kbye diagram below.
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June: RFEP
checkpoint numbe
3, based on studen August: CAASPP scores

progress on arrive and parents are
internal notified
assessments and
ELPAC scores

September: RFEP checkpoint

February :
Summative number_fl, baﬁedbcl)n _CAASPIP
ELPAC is scores, if app |<c:jaELeP,,|Anéema .
administered assesments, an scores;

intial ELPAC is administered

January: RFEP
heckpoint number
based on ELPAC
scores, internal
assessments, and
CAASPP scores

Parent Notification of Language Status'he Elementary and Secondary Education Act (ESEA),

also known as the No Child Left Behind Act (NCLB) of 2001, requires schools to provide many
different kinds of information and noticestopant s about their childreno
progress, teachers, and more. VCES makes reasonable efforts to present the information in an
understandable format and in a language parents can understand.

VCES notifies parents of children who are identifiscbaing English learners no more than 30
days after the start of the school year. For a child identified as an EL after the start of the school
year, parents are notified within two weeks of the child being identified.

Throughout the year, VCES sends thkofwing notifications to parents:

1. The initial notification

2. Anannual notification of the childbés | evel
was assessed and the status of the chil dos

3. A notification of the transition to Rea$sified English Fluent Proficient (RFEP)

4. Score reports: ELPAC scores, progress reports, CAASPP scores

Educational Program. The goal of VCES is to have students develop their reading, writing,
listening, and speaking skills in accordance with the@2SSand the ELD standard$his

section describes how, where, and by whom English Learner program components are provided
and how we will monitor progress toward mastery

At VCES, students are grouped in mainstream classes that implement ELD and SDAIkestrateg
Teachers use modeling, graphic organizers and
essential information in all academic subject areas. ELD instruction is provided by the classroom
teacher and reading intervention teacher during the oigtnal day in the classroom and in the
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reading intervention room. Tablé below outlines during which times of the day students
participate in designated and integrated ELBachers often incorporate ELD instruction into
other parts of the day, but thimes indicated by the table are to consistently dedicated to ELD
instruction

Table15: Integrated and Designated ELD Instruction

Grade Designated Integrated
Kindergarten 60 min during phonics 20 min during morning
and shared reading meeting
20 minutes during read
aloud
First Grade 60 minutes during readin{ 15 minutes during

workshop and word study morning meeting and
writing workshop

Second Grade 65 minutes during read | 35 minutes during shared
aloud and reading reading and phonics
workshop

Third Grade 60 minutes during readin{ 15-25 minutes during
workshop shared reading

Fourth Grade 60 minutes during readin{ 15-45 minutes during
workshop word study and/or sharec

reading

Fifth Grade 60 minutes during readin{ 30-25 minutes during
workshop grand conversation or

small group work

Our approach to ELD instruction is research based to ensure students are given an optimal
learning environment to make adequate progress toward mastery of ELD standards and CSS.
Major components of the VCES pedag@diapproach to ELD instruction include the following:
Teach to the Highest; brain research around metacognition and language acquisition: reading and
writing to, with, and by students; active participation in all components of the unit; a

commitment to rggect; and ongoing assessme@bnsistent with what is outlined in our master

plan, these concepts are all derived from the concept of Guidedidge Acquisition Design

(GLAD) as described by Issaquah School District, which has a highly developed GL&&rpro

Teach to the Highest refers to a classroom environment that values the student and provides
authentic opportunities for use of academic language and maintains the highest standards and
expectations for all students (Goodman, Cummins, Smith, Coliased on brain research in

the are of metacognition, teachers allow students time to activate and focus prior knowledge
through the use of inquiry charts, Thinking Maps, brainstorming, and clustering (Costa, Rico,
Kovalik). Metacognition also includes apportunity to insure a common base of understanding

and scaffolding through the use of direct ex
(Krashen, Collier, Vygotsky). Students are t
and writing by utizing multiple intelligences graphic organizers, summaries, visuals, or

contextual and semantic clues (Costa, Rico, Krashen, Long, Gardner, Lazear). Metacognitive
research is consistent with our commitment to process over product, which is evidenheysteac
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and students modeling of how an answer was obtained, not merely stating the correct answer
(Costa, Farr). Based on brain research around student language acquisition, students have a
purpose for learning that is stated as a goal or learning outcalrsipported by inquiry charts

(High, Scope, and Huntei$tudents have chances to negotiate meaning from language and text
during cooperative problem solving activities and heterogenous (Long, Kagan, Vygotsky,
Cummi ns, Shefel bi ne) andwriiigé¢o, with, and byistadentsontludese a d i n
significant time on text, read alouds, and talking about reading and writing (Goodman, Krashen,
Flores, Traill) Student learn to read and write through direct teaching of concepts, including
vocabulary, texstructure, academic language, writing patterns, and decoding skills (UCI

Writing Program, Bettances, Chall, Reading Task Force, Shefelbine, Adams). Writing and
reading are viewed as a process and students start that process by clustering/brainstorming
Teachers accept the developmental level of writer, including during the editing process which is
done during age appropriate places in the process (Goodman, Graves, Calkins, Rico, UCI
Writing Project) Shared reading and writing experiences are only a fategies for a language
functional environment and personal interactions value oral ideas anecatnsal respect

(Traill, Cummins) English language lerners are active participants in all components of the unit
and they negotiate for meaning and pradaomprehensible output (Long, Cambourne,

Cummi ns, Swai n, Gol denburg) . Al l curriculum
(Cummins, Berman, Baron)astly, teachers design ongoing assessment and closures to units by
using a variety of assessment tools to provide reflection on what has been learned, how it was
learned and what will be done with the information. Assessment is ongoing and summative
basedon strengths as well as needs (Costa, Wiggens, Farr, Treadway, Lazear). In this way,
VCES expects students to acquire English language skills in reading, writing, listening, speaking,
and thinking and to proficiently meet grade level ELA standards.

All references are from:

Issaquah School District. (2005§LAD: The guided language acquisition desigRetrieved
from: https://www.sites.google.com/site/bilingeduc/pagastgroups/principios
metodologicos/gladthe-guidedlanguageacquisitiondesign

Use d ELPAC scores.Classroom teacher, administration, and the reading specialist analyze
results of ELPAC to support and accelerate student progress toward English proficiency. The
reading specialist reviews the results of ELPAC to determine which studexdtsongarticipate

in intervention and what goals are appropriate for that studéeivise, the teachers use the
information to form strategy groups in language arts and adjust lessons during designated ELD
time to ensure that they meet the needs of tiggigh learners in their class. The administration
participates in these discussions so that she has a global perspective of ELD instruction and
student progress

Meaningful access to the full curriculum.As noted above, our ELD time is categorized into
designated and integrated time, which provides students with meaningful access to the full
curriculum. Designated tims done in small groups and students are not pulled out of the
classroom during the day. Some grade levels combine their classes anthgnosfoidents by

their level of English proficiency. Other grade levels group children within their individual
classroom. Designated instruction primarily occurs during reading workshop, as this structure
allows teachers to meet with English Learnersnrall groups to address the standards and it also
affords students significant time on language rich text. Additionally, since conversation skills are
such a substantial part of our language arts curriculum, students are given numerous
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opportunities duringeading to discuss books and reading habits with their parireashers

provide sentence frames for notebook entries and book conversations, give specific feedback

about word choice in writing, and teach vocabulary in the context of read aloud. Ad,reeede

group of English learners receive additional designated time three times a week with the reading
specialist During this time, students read a passage and discuss an element of it, depending on

the needs of the group. This gives students an oppgrtoniractice many of the standards in

Al nteracting in Meaningful Wayso including re
language, and expressing opinions

Integrated ELD instruction occurs during morning meetings, shared reading, read aloud

(including grand conversation), word work, and PBL. Morning meetings give students an
opportunity to use sentence frames, to practice adapting language choices for the audience, and

to explain their thinking by supporting an opinion. Shared reading recgtudents to analyze an

aut horés word choice, to read a text closely,
the same passage for a week, students can focus on specific aspects of the text, as opposed to
having to attend to decoding eaclydBead aloud is a great opportunity for English learners to

hear a teacher model his/her thinking while reading aloud and to share ideas about a text with
peers. Students practice using sentence starters when writing down their thinking or talking to a
patner. Depending on the grade, the group talks about text structure, themes, and connections. A
grand conversation is a large group discussion about a read Réotidipants practice taking

turns, exchanging information, interacting with others, andatipyg their opinions with

information from the text. Word work provides English learners with instruction in the area of
AHow Language Workso, including nouns, verbs,
adding details to a simple sentence or disitigsthe best adjective to describe the plants they

saw on their field trip to the farm. During PBL and read aloud, students use Thinking Maps to
organize their ideas about a topic before a discussion. Working with Thinking Maps is consistent
with our emplasis on brairbased research, as outlined in our master plan for English Learners.

In the lower grades, a teacher might help an English learner use a circle map to write down
everything he knows about an animal before a discussion in science. An uppaegdubr

might show an English learner how to use a nfldtv map to plot out the causes and effects of
European exploration. At VCES, we firmly agree with what the CDE (2010) writes when they
say, Al nstructed ELD comp |lpmnsehrotghoutithe §cbool ey | i ns
in spontaneous situations where the skillful teacher takes full advantage of every opportunity for
teachabl e momentsodé (p. 85). This is our goal
are constantly designing cumiiam in all areas that meets the needs of our English Learners.

Process for annual eval ua®Omnanannulfbasisthe school 6s
administration eval uaAdmirsstratidn eonduatsthis @daldatonByL pr o g
reviewing reclaséication rates, individual student progress on ELPAC, and the correlation

between student performance orclass assessments, CAASPP and ELPAC. With this global
perspective, administration addresses trends that she notes with teachers during professional
development on minimum days. For example, during one series of PD meetings, administration
asked teachers to review the ELD standards and indicate how they taught them to their ELs,
whether it was during designated or integrated tihhe teachers also disssed whether they

feel the way they addressed the standard was effective and to what degree

Process and criteria for reclassificationVCES strives to have students develop their reading,
writing, listening, and speaking skills. VCES works to ensure that ELs demonstrate progress in
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these areas, so that they can read texts closely, collaborate with peers, evaluate information, and
communi@te their ideas. Our three official RFEP checkpoints are September, March, and June,
as these are three times of the year when we receive ELPAC and/or CAASPPaaimgsa

review, the reclassification team, which includes teachers and administraheitiess internal
assessments, CAASPP scores, and ELPAC sc®iedents are considered for reclassification if

they score a four on the ELPAC and if they score at or near standard on the CAAB® P

student scores a 4 on the ELPAC but does not take ERAen internal assessment scores are
consideredWhen the reclassification team determines that a student is ready to be reclassified, a
notification is sent to the parenfable16 below summarizes the data regarding our

reclassification rate&Ve areproud that our reclassification rate is increasing and now outpacing
RSM.

Tablel6 : Reclassification Rates

No. of ELs RSM for

in No. of this

previous | Students same
School school Reclassified time
Year year this year Percentage| period
20152016 | 22 2 9.1% 7.6%
20162017 | 24 5 20.8% 26.5%
20172018 | 31 7 22.6% 28.8%
20182019 | 26 12 46.2% 30.7%

Process for monitoring the progress of ELs and reclassified studentBhe progress of our

ELs and our RFEP students is closely monitored by the languagevtgaimconsists of the
administration, classroom teachers, and the reading spedéidtave three checkpoints

throughout the year when this team meets with classroom teachers to consider students for
reclassification. These checkpoints are the followBegptember, when CAASPP scores have

been released; January, at the midpoint of the year; and June, when the results of ELPAC and
internal assessments are known. The team analyzes student benchmark data by paying close
attention to student progress with aeds to reading levels and fluency rates. English learners

who are making adequate progress are considered for reclassification using the process described
in the preceding section

Students who do not make progress in these areas are referred to émsSPudcess and
Progress Team (SSPT). During this meeting, teachers, parents, and administration review a

students6 data and devel op goaAfteysixamedghtan 1 nter
weeks, the team meet s tamd revisethe goals ot imtexvergidnplane nt 6 s
as needed

Process for monitoring progress of students at risk of becoming LTELS he process for
monitoring the progress and supports for students at risk of becomintplomgnglish learners

is similar to theprocess we use for monitoring the progress of our ELs and students who have
been reclassifiedAt the three checkpoints, we evaluate their progress by scrutinizing the results
of CAASPRP if applicable and ELPA®Ve look at this standardized tests in cotietawith their
classroom assessments and note trends in performance. Teachers adjust their designated ELD
curriculum to reflect student needs.
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28. Gifted and Talented (GATE) Students andStudents Achieving Above Grade Level
The needs of our Gifted and Talented Students (GATEpeademically higfachieving
studentsare addressed in an inclusive way, consistent with our individualized instaiction
philosophy. The guidelines for GATE instruction call for differentiated ic$ivn, instructional
strategies that suit the nature of gifted students, ample opportunities forlexgleronceptual
thinking, and time for gifted students to work togeti@ur ultimate goal is to provide all
students with access to a rigorous, welinded curriculum, and to provide all students with
extended, enriching, and critical thinking activities that have appropriate depth and pace.

Identifying GATE students and students achieving above grade leveétudents will be

identified throughasearh and ref err al process based on VCI
will continue to use LAUSDOs GAvélreindbersethe f i c at
District for testing and processing on a-fee-service basis. If VCES students participai¢hie

Saturday Conservatory of Fine Arts, we will reimburse on ddeservice basis.

Identifying and meeting the needs of GATE students and students achieving above grade
levelVCESO commit ment to differentiation and s ma
needs of all students, including those identified as GATE and as students achieving above grade
level. We provide a textich environment and numerous opportunitiesstoidents to delve into

subjects more deeply. Many projects are epeded and give students a chance to adapt their
assignments to suit their abilities, interests, and learning modalities. Students often work
collaboratively, discussing ideas and concegtsl, brainstorming solutions to math, science, and

history problems.

Specifically, rather than reading from grade level reader, students select and read books at their
own reading level, as identified by assessmérikgwise, math instruction is diffentiated

through the use of pattern box, as described in section 11, small group instruction, and
enrichment workWe consider enrichment work an alternate assignment that challenges the
student to think differently, apply knowledge, or complete above deadéwork Enrichment

does not consist of assigning more of the same grade level probiamading and in writing,
students meet with the teacher in small groups omorene to learn strategies that meet their
individual needs

Other ways in whiclour teachesenhance the curriculum for gifted and high achieving students
is based on the research of Kaplan (1986):

T Present content that is related to brbaded issues, themes or problems.

1 Integrate multiple disciplines into the area of study.

Presat comprehensive, related and mutually reinforcing experiences within an area of
study.

==

1 Allow for the in-depth learning of a seHfelected topic within the area of study.

1 Develop independent or salirected study skills.

1 Develop productive, complex, sibact and/or higher level thinking skills.

T Focus on opeended tasks.

1 Develop research skills and methods.

1 Integrate basic skills and higher level thinking skills into the curriculum.

1 Encourage the development of products thatchallee exi sti ng i1 deas and

ideas.
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1 Encourage the development of products that use techniques, materials and forms.

1 Encourage the development of setfderstanding. For example, recognizing and using
one's abilities, becoming selirected, apprm@ating likenesses and differences between
oneself and others.

1 Evaluate student outcomes by using appropriate and specific criteria through self
appraisal, criteriomeferenced and/or standardized instruments.

Monitoring the progress of GATE studentsand students achieving above grade levélhe
progress of GATE and high performing students is monitored by the GATE committee, which
consists of the classroom teacher, the reading specialist, and adminisitenschoolwide
assessments are given, teachers and administration discuss any changes in the progress of
studentsilf there is a concetrihe studenis referred to the SSPT process, which is described at
length in the subsequent section

29. Students Achieving Below Grade Level
We are proud of owsystematic and dataased process for identifyirand meeting the needs of
our students performing below grade level

Identifying students achieving below grade levelThis process commencesth teachers

making observations in thattassrooms and gathering data from formal assessments, rubrics,

and work sampledNorm referenced assessments such as AIMSweb fluency scores, TCRWP

leveled reading assessments, and AIMSweb math benchmarks are closely aAatgreerned

teacher immediatey communi cates with the studentods pre
reason meaning is breaking dawiogether, they look for trends in performance disguss

strategies that have worked in the past

Identify ing and meeting the needs of students achieving below grade levef t he t eacher
concerns persist, he/she will seek support from the Student Success and ProgréSSPdam

The SSPT team consists of tleading intervention teacher, one designated dassteacher,

and administrationThe team meets with the teachers and parents of students who are struggling
The team reviews student data and sets tjwaés When setting goals, the team takes into
consideration the grade level expectation, curreribpaance levels, and reasonable growth for

the time framelntervention is provided over the course of six wedlter that time, the team
reconvenes to discuss student progréske team feels the student has met a goal, they might
choose a entirelynew goal or increase the complexity of the one that wasimiie event that

a student does not make progress towards the goal, the goal or intervention will be Teesed
team also has the option of exiting a student from the SSPT process, eitheebsgnificant
progress has been made or because further assessment will be done in consideration of an IEP

Intervention takes many forms, includisgssionsvith the reading intervention teachsmall
group work with the classroom teacher, and-om®ne support from teaching assistaar
reading intervention specialist meets with students in small groups-@nem® during five six
week long intervention cycled'helength of the intervention cycle is based on Response to
Intervention researchivhich found that the most effective length of time is around six to eight
weeks (East, 2006).

She meets with them three times a week, with each meeting being thirty minuté¥riority is
given to English learners who aret making expected progre$8hile meeting with the reading
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intervention teacher, students work on a combination of phonics, listening and sp&glsing s

and comprehension skil | sinthecmssman, teaghers worktwithe st u
individuals or small groupsn reading and writingve refer to these groups stsategy groups

and these onenone meetings asonferencesleachers plan a series of lessons that focus on a
skill that is most crwucial for the chthdatd to m
goal In math, teachers meet with small groups after the wtlakes lessariTeachers often

modify assignments, either by reducing the number of assigned problems or by giving a different
type of assignmenteaching assistants are the third cruadaht of support for our students

achieving below grade levdduring the whole group math lesson, teaching assistants will often

meet with one to three student s .Doiagsmallowsor t he
the struggling mathematician g@t immediate feedback on every problem and to ask clarifying
guestionsTeaching assistants also monitor and work with students on their reading fluency

They are trained to use theogressmonitoring feature of AIMSweb, so that teachers can collect

dam on student sd er rindbetweerbenctimavk @assessmerfisaahingmi nut e
assistants lead struggling students in a variety of games that help them practice their math facts
These iRclass interventions are only possible because of our szaaher to student ratio and

the presence of teaching assistants

Building the relationship between home and school is a crucial way we meet the needs of our
below grade level studenfBeachers communicate with parents through email, weekly notes,
confaences, and phone calkénowing that not all students have access to books at home,
teachers make their classroom libraries available to studdmssis especially crucial for our
students struggling with reading because it is imperative that thepoe&d on their

independent leveTThroughout this process, the student is constantly informed of his progress
and the learning goals on which he is workiBgmetimes this means having honest
conversations about the progress that needs to be Wadeluemaking sure parents and
students are an active part of the intervention process

Monitoring the progressof students achieving below grade levelhe progress of students

achieving below grade level is monitored through normed assessments, Excehgatsads

reading intervention, and the SSPT proc¥€3ES teachers are continuously gathering
information to inform their instruction and m
AIMSweb is a critical part of our process for formally monitoring stugeogressUsing these

fluency and math assessments, teachers are able to assess students more frequently than the
benchmarks that all students takee data gathered through the AIMSweb portal is transferred

to the student 6s t eextgiadeThis allsws highermexvteashertormbke t h e
informed decisions about intervention as soon as the school year starts

We also monitor the progress of our below grade level students through Excel spreadsheets
These spreadsheets contain formal sssent scores for each student in math, reading
comprehension, language development, and flueFtogy are color coded so that teachers and

administration can easi |y (dleacheraudatethesevi ew o f
throughout the yearandthen f or mat i on contained in them is p
teacher

The reading specialist closely monitors the reading progress of all students to determine which
students qualify for interventio® he moni t ors student sat§ thgirr ogr es s
progress on internal assessments, and their growthreglrds tdanguage proficiency-or any
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child with whom she meetd)e reading specialist sends a progress report to the teacher and
parent at the mighoint and end of the siweek sessiarThis one pageeport indicates the
st udgoaldtieck essons taught to r easphogeshose goal s,

Finally, as mentioned above, the progress of any student who is brought to SSPT is closely
monitored The team meets after six tmlet weeks of intervention has been provided and

determines if additional support is needed, if goals need to be modified, or if the student has

made significant progres$§he team keeps record of each meeting and checks in with teachers
throughoutthepwess and afterwards to guarantee that
progress

30. Socieeconomicdly Disadvantaged/Low Income Students

We realize that many of the neighborhoadsserve face multiplehallenges, and that some of

the children within these communities may lack supports and provisions that exist for other
families. VCES teachers and staff are trained to recognize symptoms and behaviors indicative of
a childos need finmludingissdes relatiogrnoshlnges, exprgme polvesty, and
individualf ami ¢ h &Islbenges t snesdshs e havie emphasizedhthréughdut

this petition, we believe that all students can learn, succeed, and are capable of academic
excellenceand that includes our students in need. Our emphasis on community and the
responsibility we have to one another within that community extends to the parents and families
of our students as well.

Identifying socioeconomically disadvantaged student§lassroom teachers and the office staff
identify students and families who might need additional resources or supports, including what
currently exists within our school as well as referrals to outside community service
organizationsThis is done througthe reduced and free lunch income survey and through
building a relationship with families

Identifying and meeting the needs of socioeconomically disadvantaged studer@str

academic program provides both in and out of classroom opportunities so stiadiatits have
enriching experiences that provide both context and knowledge for classroom pYdgects

allocate substantial funds for classroom libraries, to ensure that all students have access to high
guality literature Classrooms take a minimum of tvield trips per year to venues such as the

fire station, Descanso Gardens, Leonis Adobe, Underwood Farms, Chumash Indian Museum,
Skirball Cultural Centerand the Catalina Island Marine Institute. As technology is so well
integrated, students without contprs at home have many opportunitieslass during the

school dayto become comfortable and competent with using technology for academic purposes.
Students type writing workshop publications, make PowerPoints and iMovipsofect based
learning, andlo researclfior reports Together these opportunities allow us to create unifying

and enriching schoddased experiences for all of our students, regardless of their socio
economic background.

VCES offers a whole dayrpgram which includeschool from 8:6am- 2:40pm anda feebased
before and after school programaccommodate working familiegCESalso offers free lunch
to students who qualify.

Monitoring the progress of socioeconomically disadvantaged studentd/e monitor the

progress of students inishsubgroup through our data management systéerare able to

determine if students are making adequate growth and refer them to the SSPT if they are not
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Additionally, aur small school size and low studeeacher ratio foster close relationships with
families. If a family needs support, such as rides to school or meals, the school community
reaches outtsupporthe family in need

Students with Disabilities
The District Required Language contains all provisions necessary to address matters related to
students with disabilities and special education.

Students in other subgroups

31.Foster Youth

Identifying foster youth. We will communicate with social services and the foster families, as
relevant, tadentify foster youth.

Identifying and meeting theneeds of foster youthThe needs of foster youth will be identified

by the classroom teacher, with input from the foster family and social worker as appropriate and
allowed by law The classroom teacher will also work with the students, as he/she wguld an
student, to determine his/her individual needtsy student who is struggling will be referred to

the SSPT proces$he administration and special education team will determine if there is

school based counseling is appropriate

Monitoring the progress of foster youth. First and foremost, the progress of foster youth will
be monitored by the classroom teacher and administrédtiarconcern arises, then the SSPT
team or the special education team will also monitor his/her progress

AA Typical Dayo

32 Introductory narrative. Valley Charter Elementary School is a dynaamc engaging

school communityA typical day begins with warm greetings and parents connecting on the
basketball court or in the parking I&tudents can be seen smiling while skigpio their
classroomsin the morning, teachers hold conferences with parents, prepare lessons, or
collaborateaboutunits or student progredsven before school officially begins, VCES is a busy
place to be

Whil e there i s a gthedatals areralevays ahangir@ifisonyaporntgsl 6 d a
the halls are quiet adudentsstart the day with a council check in, reading, or writlhgwever,

on other dayshe halls are buzzing # classs gathering for a field trip or hurriedly putting on

costumes befortheir musical Eitherway, students are immediately engaged as soon amathe

begins As the morning progresses, students continue their studies, including participating in

music and physal education classe&t VCES, | earning is not confi
classroomFor this reason, an obserweould see students transitioning between classrooms to

meet in flexible groups, to mentor a youngedstut, or to work on a projedtikewise, students

can be seen patrticipating in lessons in our outdoor spaces, such as the field, the gatiden, and
courtyard.

During recess and lunch, our students can be seen playing, talking, and enjoying the.outdoors

We viewthese parts of the dawyt just as a break, but as an important opportdortgtudentgo
develop sociaemotional skills through problesolving, friendships, and making mistakér
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this reason, we have numerous teaching assistants throughout the school, so that stiedents ha
support at recess and lunch

While the kids are the focus of any typical day, adalesan importarpartas well Parents are

often at school thelp with schoclwide initiatives such as fundraising, outreach, and special
event committeed heyalsoassistwith classroom activities, such esoking, reaes-thons, and

field trips. Whether it is a quick conversation at recess or a more formal meeting during planning
time, each dageachers can be seen collaborating to plan lessons and suppemtstud

Our typical days are supported by our atypical, but frequent, specialidays given month,

two grade levels will be taking field tripg/e celebrate Earth Day with a full day of learning

about environmental issues, and we welcome grandpdocett®nect with oustudents on

Generations DayOur upper grade students perform musicals abistbry-social sciencer

science contenFirst through fourth grade have celebrations for their Star Wars ang Platter

themed read-thons Fifth gradersgather before the sun rises to start their journey to Catalina

Island Marine InstituteéWhile the activities of the day are never typical, what is constant is our
rigorous academic program, our studentllsé hard
that we do

A typical day in Kindergarten . Kindergarteners begin their day with a community cjreleich

helps to build community in the classroom. During Community Ctledg practice listening and
speaking skills, get to know one another, solve lgrab, build seHconfidence, build
individual 6s i dent iEtLYD amd pardgr coudp tihdee noirtnyi ng 6
including reading workshostudentsneet the teacher on the rug with their reading partners. In
reading workshop, students learn a reading strategy, watch it demonstrated for them, and then try
it on the rug with the teacher. Students then are sent off to their book nooks where they can try
the strategy that was taught. We use Singapore math to guide our math instruction. Students
work on a math sprint which helps build fluency. After the sprint, students meet the teacher on
the rug for the math lesson. Students practice the skill wittegtodér for guided practice and

then try it independently. Following math, students have snack and recess where they are
learning to navigate their social lives, solve problems, and work collaboratively. Students
transition back from recess into writing wehop. In writing workshop, students learn different
strategies that writers use. The strategy is modeled for the students, students try it on the rug for
guided practice, and then are sent off to work on their own writing. Phonics instruction follows
writing workshop. Students rotate through different phonics centers where they are learning
basic phonetic principles. Recess and lunch follow phonics. After lunch, kindergarteners engage
in an interactive read aloud where they are implicitly taught diffexemgprehension skills, such

as envisioning, synthesizing, and character study. The afternoons rotate between social studies,
where students are learning about their community through block work, and science, where
students are conducting experiments anchlag about the world around them. Our days end

with a council, shared reading, or reflection cird@eroughout the day, you will hear students
singing, see them moving their bodies, and witness the excitement that naturally comes with a
kindergarten clagoom.

A typical day in first grade. First graders begin the day with a morning meeting where they

build community by sharing about their lives. Then, they do daily oral language and calendar
math. Afterwards, the students engage in McCracken dictattogre they learn and practice
different consonants and vowel sounds, segmenting, diagraphs, and syllabication. Before math,
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all first graders meet to learn a song of the week in order to build their cultural capital and
practice reading song lyrics togethDuring whole grade level song time, students are pulled for
small ELD speaking and listening groups where we frontload vocabulary, teach sentence frames,
and further support phonemic awareness development. Then, all students engage in a movement
breakthat ends with a mindful meditation. We transition into a full hour of Singapore math

where the students first engage in a variety of fluency activities such as timed math quizzes,
counting games, and activities promoting the part/part whole relatioistp.day students

practice problem solving skills and representing their thinking with a pictorial bar model, number
bond, and number sentences. Students then delve into the math lesson and learn new concepts
using concrete manipulatives, pictorial reprea@ons, and abstract numbers ending with an
independent follow up. After recess, first graders engage in half an hour of phonics work where
they sort words by word families, manipulate sounds, and play games that reinforce phonemic
awareness. Followinghonics, students participate in reading workshop where they focus on a
reading strategy and then read independently at their reading level while the teacher works with
small guided reading groups and confers with individual children. Immediately aftstutiemts

jump into writing workshop where they also learn a writing strategy that they then implement
independently in their writing folders. Upon returning from lunch, students engage in interactive
read aloud where they practice reading skills sucmasiening and synthesizing information.

They also preview important vocabulary before reading the book. Vocabulary is taught
interactively. Students then engage in shared reading where they study a poem or short excerpt
and focus on phonemic awarenesdiskiluency, and writing mechanics. The rest of the

afternoon is typically spent on projects for our science and social studies units. You will see
students working cooperatively to plan their restaurant simulation, dressing in clothing from long
ago, orsolving engineering challenging.

A typical day in second gradeA typical day in second grade begins with shared reading and
language development, where students practice vocabulary, grammar, and fUegthdyegins

with fluency practice to reinforce noepts or in preparation for future content. A lesson includes
a sprint, or drill, problem solving, concept development, and independent practice. Small group
instruction may be present as needed. After recess, students are taugHeasomin reading

and then writing workshop, in which they practice a strategy modeled by the tefsftdrethe
mini-lesson, they are dismissed for independent work, conferring, and small group instruction
The last part of the morning is dedicated to word study or phofiesafternoon begins with an
interactive read aloud, which includes shared thinking, partner talk, and grand conversations. The
remaining of the afternoon is reservedli@tory-social sciencer science, Project Based

Learning, or artStudents mightmend this time making life cycle board games, building a model
city, or studying the art of Ezra Jack Keats following a visit to the Skirball Cultural Center

A typical day in third grade. Third graders begin the day with morning work to develop teach

and practice grammar, spelling, word work, and math problems so8tundents then take turns

being the DJ of the Week where they share their favorite songs while students stretch and get

ready for the day. This helps develop community as students lgarmoabout one another

through their music. Students then patrticipate in shared reading. Students will create movements

to the words, do vocabulary development, discuss meaning, and analyze an image. The shared
reading pieces are grouped into units teath about social issues. Then, students prepare for

the interactive aloud. They grab their reader
practice iIimportant reading skills such as inf
about charaers Next, the teacher models a new reading strategy, students practice the strategy
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with a partner, and then go to their reading spots to continue working on the strategy in their
independent book. During this 40 minutes of independent reading timenttwe reading

books at their levels or meeting with the teacher for a strategy group otoa-one conference
Following recess, students come in and waprfor math with a timed math sprint. Then, they
engage in math fluency to strengthen their maticity. Students learn a new conceptual skKill

and then practice the new skill independently. Writing workshop follows math. The new writing
strategy taught is practiced with a partner and then students continue using the strategy in their
own writing piees. Afterwards, students work in their Project Based Learning groups to learn
about various social studies or science topics. During this time, students may be making a video
about L.A. history, practicing for their solar system musical, or learn abesusihionals adapt to

the world around them

A typical day in fourth grade. With a spring in their step, the fourth grade students enter our
rooms prepared to engage in an academically exciting voyage. A typical day starts with morning
meeting where stud&nengage in discussion about building character as students and
community members. Guided by Words Their Way methods, the students are in different word
study groups based on their neegimall group instruction time also supports our English

L e a r n eabudady davelopment and understanding of how the English language Werks

begin reading workshop where the children participate in book clubs, strategy groups, and 50
minutes of independent readingsing all of the components of Singapore nstidentshare

multiple ways to solve a problem and continuously work on mastering their mattCfaces

math has finished, we move into writing workshop. Students excitedly come to the rug with their
composition journals in hand. Similar to reading workshop¢eveluct a minriesson, and

engage with students as they write with gusto. The students return from lunch, ready for read
aloud before launching into social studies and scidndbe afternoon, fourth graders are busy
using the computers to research regiof California, practicing for their living museum, or

visiting our local library to find books on notable Californians

A typical day in fifth grade. The first thirty minutes of the day are devoted to language
developmentDuring this time students@divided into two groups based on their level of

English developmenStudents can be seen debating current event topics or getting a preview of
upcoming conteniNext is the reading block, which includes a teacher directedlesson, 55
minutes of indpendent sustained reading, and small strategy grobwpsg math time, students
engage in fluency exercises that help them practice their automaticity of math facts in an active
way. Math continues with a mifdesson, during which the teacher models d akd students try
similar problems on their individual whiteboard$ie math lesson concludes with independent
practice and enrichment for students with accelerated abilitgésg the workshop structure,

writing includes direct instruction in grammangnventions, and genre studjur language arts
component continues into the afternoon with an interactive read aloud that provides scaffolding
for students to try out critical thinking with some support from the teaShedents think about,
write aboutand discuss literature in partnershipee school day ends with a block of Project
Based Learningifth graders can be seen attending Prince Henry School of Navigation,
participating in a Revolutionary War battle reenactment, or preparing for themgivetrip to

the Catalina Island Marine Institute.
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Element 21 Measurable Pupil Outcomes and

Element 37 Method by which Pupil Progress Toward Outcomes will be

Measured
ifiThe measurable pupil outcomes identified for use by t|
part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge,
and attitudes specifiedasogal s i n the school 6s educati onal progr am. P

address increases in pupil academic achievement both schoolwide and for all groups of pupils served by the
charter school, as that term is defined in subparagraph (B) afggraph (3) of subdivision (a) of Section 47607.
The pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that
apply for the grade levels served, or the nature of the program operated, by the charter $ctitsh Code §
47605(b)(5)(B).)

AThe met hod by which pupil progress in meeting those p
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
informationis r eported on a school(EdaCode@& 47605H0)(BNA).) ty report card

M EASURABLE GOALS OF THE EDUCATIONAL PROGRAM

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code 88 47605(c)(1),
60605.)

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local Control
Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all requirements
pertaining to pupil outcomes.

STANDARDIZED TESTING

Charter School agrees to comply with state requirements for participation and administration ofmihstited

tests, including computdrased assessments. Charter School shall submit and maintain complete, accurate, and up
to-dae California Longitudinal Pupil Achievement Data System (CALPADS) data in accordance with the
requirements o€alifornia Code of Regulations, title 5, section 86harter School hereby grants authority to the

State of California to provide a copy of &kt results directly to the District as well as Charter School. Upon

request, Charter School shall submit, in the requested format (e.g., CD), a copy of the results efredhsiated

tests to the District.

Element 2: Measurable Pupil Outcomes
Element3: Method by which Pupil Progress Toward Outcomes will be Measured

Measuring Goals of the Educational Program

1. Measurabl e goals and obj ect i Themeasubletgbalsand c hool 6
objectives of VCES dincledédircEdemenolnsactionphese goalaimlude r e
objectives for all/l pupils and for each subgroup o

identified by Ed Code

Measurable Pupil Outcomes: Summative Assessment Performance Targets

Performance Targets Aligned to State Priorities

2. Performancetargets. The chart in Element 1 section 8 identifies and describes specific performance
targets (pupil outcomes) for all pupils and for each subgroup of pupils identified purskduocation

Code that align with the eight state priorities

3. NonCAASPP assessment¥.CES patrticipates in the CAASPPherefore, many of our goals refer to
this assessment, but the chart in Element 1 section 8 also incorporates other means to beses=d to
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student academic growth and achievement of the standards and measurable goals for the grade level
Other Performance Targets

4. Goals for Additional Innovative Components In addition to goals related to Common Core State
Standards, we have idéred goals related to social emotional learning and family engagement that are
important components of our prografinose goals are outlined in Element 1 section 8

Method for Measuring Pupil Progress Toward Outcomes: Formative Assessments

5. Monitoring and measuring student progressln addition to thesummative assessments referenced in
Element 2/3 sections 1 through 4, we utilize formative assessments to monitor and measure student
progressTo describe these assessmentshawee addressithe specific assessment tools, the frequency

of the assessments, and the performaxpectationsThese assessments are consistent with the goals of

our instructional program, that is, students will meet and/or exceed the Common Core State Standards for
their grade level.

Teachers use a variety of measures in order to ensure that instruction is differentiated to meet each

i ndi vi dual .€dmprehensitednrmatienegdirseed through varied assessments helps teachers
redirect resources and driviestruction by promoting and supporting sedflection among students and
teachers. Each assessment is strongly connected to learning outcomes and instructional methods used in
the classroom (e.g., differentiated instruction). In addition, they colédgtigcus on student progress

towards grade level content standards and areas where more intervention or referrals are\€gisred.
utilizes three benchmark assessments throughout the year, which are the AIMSweb reading assessments,
Teachers College Reiag Writing Project guided reading assessments, and AIMSweb computation
assessmenfAdditionally, e teachers introduce new concepts, assessments such as graded class work,
observations, individual or group projects requiring real world application oepts)@and teacher or

publisher created quizzes inform the pace and differentiation of instruction. Summative assessments such
as teacher or publisher created unit tests allow
meeting standards and alld@achers to make instructional decisions regarding the next unit of study and
plan for remediation as needed.

Language artsbenchmark assessment toold he two primary assessments that we use to monitor
language arts proficiency are guided reading assa#s and AIMSweb assessmeiitsese assessments
areprimarily formativein nature, as they aresed to determine strategy groups knels of study. They

are reported to families at least four times a yeice at parent conferences and twice on pragres

reports. For the purposes of the progress rgpibey are considered summative assessmaiitSweb

is a universal screening, progress monitoring, and data management 3ystamwess reading fluency,

first through fifth gradéeachersadministerAIMSwebfluency assessmenishich involvehaving a

student read thregrade levepassages for one minute eathe median score onsidered to be the

number of words per minute that thieidentcan readAIMSweb benchmark assessments are given three
timesper year and are then used either weekly or monthly to progress monitor students not meeting grade
level expectationKindergarten teachers give the AIMSweb letter name and letter sound assessments
three times a yeawe evaluate student progress basethemational percentile norms developed by
AIMSweb. The 5t percentile is our schoolwide minimum target for meeting grade level expectations.

The second benchmark assessment administeredligdlobers College Reading Writing Project
(TCRWP)guided reading assessment includes a running recordariieral and inferential

comprehension questions. Completed assessments are apsdytesthers can identify specific student
needs in the area of reading and support students individuatlysordll strategy group$he levels are

based on book features and level of content, and increase in complexity as a student develops his/her
reading proficiencyTeachers College guided reading assessments are given at approximately five times a
year, intuding at the start of the year, in November, in January, in March, and at the end of the year. In
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the lower grades, when students progress through reading levels more quickly, teachers will administer
the assessments more ofttro  d et e r mi nreficiencyswe usd thenguidebnesyset forth by
TCRWP, which are denoted in Table 17.

Table 17: Guided Reading Benchmarks

SEPTEMBER | NOVEMBER | JANUARY MARCH JUNE
K Emergent Emergent B/C (with 1= Early 1=Bor
Story Books | Story Books | book intro) emergent below
Shared Shared 2 =A/B (with | 2 = C (with
Reading Reading book intro) book intro)
A/B (with 3 = C (with 3=D/E
bookintro) book intro) 4=For
4 =D/E above
18t 1=Borbelow|1=Cor 1=Dor 1=Eor 1=For
2=C below below below below
3=D/E 2=DIE 2=EIF 2=FIG 2=G/H
4 =F or above| 3=F/G 3=G/H 3=H/J 3=1/J/K
4 =Hor 4 =] or abovgd 4 =K or 4=Lor
above above above
2nd 1=Forbelow|1=Gor 1=Hor 1=1lorbelow|1=Nor
2=G/H below below 2=JK below
3 =11J/IK 2 =HI/ 2=1/ 3=LM 2 =K/L
4 =L or above| 3 = J/K/L 3=K/L 4 =N or 3=M
4 =M or 4=Mor above 4 =N or
above above above
3 1=Jorbelow|1=Kor 1=Lor 1=Mor 1=Nor
2 =K/L below below below below
3=M 2=L/M 2 =M/N 2=N 2=0
4 =N or above] 3=N 3=0 3=0 3=P
4=0or 4=P orabovq 4 =P 4=Qor
above above
4" 11=Norbelow|1=Nor 1=0 1=0 1=P
2=0 below 2=P 2=PIQ 2=0/R
3=P 2=0/P 3=Q/R 3=R/S 3=S
4 =Q orabovg 3=0Q 4=S 4=T 4=T
4=R
5h | 1=Porbelow|1=Qor 1=Ror 1=Ror 1=Sor
2=Q/R below below below below
3=S 2=RI/S 2=S 2=SIT 2=T
4=Torabove|3=T 3=T/U 3=U 3=UN
4 =Uor 4=Vor 4=V or 4 =W or
above above above above

Math benchmark assessmentdn first through fifth grades, ath computation fluency is assessed three
times per year usinglIMSwebassessment¥his nationally normed assessment requires students to
answer as many questions as possible in an eight minute timeframe. Correct answeth &iéher one

or two points depending on the complexity of the problem and the total number of points earned
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corresponds to a percentitudents who score in the'spercentile are considered proficiefihree

different probes that increasedomplexity are givemcross the school yedn kindergarten, the math

fluency assessment does not test computation skills, but rather it is a number identification assessment.
Teachers use the data to monitor the progress of students and make degjarolivsgreurriculum and
enrichment or intervention strategies

TCRWP guided reading assessments, AlMsweb fluency assessments, and AIMSweb computation
assessments are just three ways that student progress is evaleatbers also use a variety of normed
grade level assessments, teaalreated assessments, and informal and formal observations to monitor
student mastery of the standar@iable18 outlines thessessments that are used to determine learning
outcomesincluding those listed abovia all cags, the performance expectation to be on grade level is a
score of a three

Table 18: Formative Assessments
Assessment Tool | Grades | Frequency Progress Measured
Language Arts

Guided Reading Leveahcluding:
TCRWP Reading | Kinder | . - .. Fluency Intonation and accuracy,
Assessments - Fifth S-7times a year comprehension (literal and
inferential), retelling

AIMSweb Letter | Kinder

Name and Letter | First 3 times ayear | Mastery of the alphabet

Sound (as
Recognition needed)
AIMSweb _ 3 _tlrr]nes a year,
ReadingFluency First- | with progress Fluency
ASSESSIENtS Fifth monitoringas
needed
TCRWP High Kinder . .
Frequency Word | - 3-6 times a year High frequency word recognition,
fluency, and automaticity
Assessments Second
Reading skills and strategies
including: comprehension, fluency,
decoding, making meaning,
monitoring for sense, analyzing
internal and external plot lines, moo
Student/Teacher theme, authoros
Oneon One . structure, character
. Kinder — - -
Reading and _Eifth | WWeeKly Writing skills and strategies
Writing including: editing, revising, spelling
Conferences developing, voice, grammar and

mechanics, use of figurative langua
descriptive details,

show not tell, using domain specific
vocabulary, use of dialogue,
sequencing
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Behavioral skills and strategies
including: engagement, focus,
stamina

CORE Phonics

Phonemic awareness and
understanding including rimes,

Assessment First Annually segmenting, blending,
beginning/medial/ending sounds
Word Study including but not limited
Eourth to spelling, word patterns, prefixes,
Words Their and Twice a month s_ufflxes, phonemes, dipthongs,
Way Fifth digraphs, etymology, Greek and Lat|
roots, vowel/consonants,
homophones, homographs
Second
Spelling Pattern ?’Eqd Twice a month Student knowledge of spelling
Assessments " patterns
Grade
Teachercreated Kinder
and TCRWP - Eifth Monthly All writing standards
writing rubrics
Grand Listening and speaking skills,
conversations, First- auditory and inferential
small group, and Eifth Daily or Weekly | comprehension, ability to analyze
partner characters, plot, setting, etc., langud
conversations development
. . Reading comprehension, analysis o
ﬁg'?edbegéks lnt'[]d Weekly reading,applying strategies, critique
of reading, synthesis
Benchmarks
three times per
AIMSweb First- | year and as
Fluency Fifth neededor Fluency
progress
monitoring
Mathematics
Benchmarks
AIMSweb_Math First- | three times per :
Computation Fifth d Math computation
Fluency ift year and as
needed
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Benchmarks
AlMSweb : three times per . e
Number Kinder year and as Number identification
Identification needed
Singapore Math
?Pedaizgcgrfg of Kg:gﬁr Monthly Math standards
unit assessments
Singapore Math
and teacher :
createdexit- KII:rllfC:ﬁl’ Daily Math standards
tickets or
classwork
Project Based Learning
Pre and Post Second ggélrzeesr)gﬁtrjing History-social sciencand science
Tests - Fifth on the grade standards
Collaborative History-social sciencand science
Grou First- 5+ times per including content knowledge,
Presgntation and | Fitth year, depending | collaboration skills, listening and
Proiect Rubrics on the grade speaking skills, project product,
) participation, presentations
Informal Kinder .
Observations | -Fifth | P& All areas

Data Analysis and Reporting
As indicated in the Table 18/CES uses a balance of classroom assessments and HAuassztl

assessments to measure the progress of our stutleese school based assessments are analyzed in
conjunction with CAASPP and ELPAC resulBata fromat least oa ofthese sources is gathered daily

and analyzed by teachers just as oft¢hen analyzing classroom data teachers take into consideration

how the class did as a whole and how an individualT®dchers do not just look at overall scores or if
an answeiis right or wrong, but they analyze data by looking for trends and common midbakess
also gathered from normased assessments, such as AIMSweb assessments for fluency and math and the

TCRWP reading assessmery using a consistent assessmentvierg grade level, the faculty is able to
l ook at an

i ndi vi

dual

student 6s

SsCcores

Data is analyzed to inform instruction on a daily basis, at the end of units, and arhisa#liso

andyzed by looking at classes, individual students, and grade lévelsiting, teachers usgublications
from the previous uniio plan minilessons and small groupéhe teacher makabservations about what
areas individual students or the majority lué tlass neexhelp with The teacher can also identify

student so

strengths

and

pl an

st r.Bthee gdagsrogm o u p s

assessments, such as math tests andiniidjuizzes, are analyzed to inform the teacher about what
topics need to be retaugfiieachers use formal assessments, including TCRWP reading assessments and
AIMSweb fluency and math assessmentform strategy group$f a student scores below the'50
percentile in fluency, that student receives extra lessons on fluency and her progress is monitored through
the online web portall he reading specialist is especially responsible for monitoring the progress of
students on norrhased benchmark a&ssmentsPrior to each intervention cycle, she reviews student
data to note which students made progress and which have stagnated or.déwtingich collaboration
with the teachers, she determines who would most benefit from intervergiachers are constant
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collaborating, reevaluating, and monitoring student progress to make sure that their instruction matches
the level of their students

Data is not only analyzed to inform daily instruction, but it is used to monitor and improve our programs

and operatinson alargerscald composite view of students6é scores
which are reviewed and evaluated regularly at faculty meetings and by the priBgipajanizing data

in this way, administrators and faculty are able to lodkesids across grade levelsd by subgroup and

determine ifschoolwide changes need to be maBer example, we an analysis of the data has revealed

an achievement gap between our English language learners and the schoolwide average proficiency rate

In response to this, we have given priority for reading intervention to English language learners and we

have provided additional designated ELD time with the reading specialist for students in fourth and fifth

grade who have not made adequate progress tewecthssification. Additionally, as mentioned in

element 1, we are closely evaluating student progress on the CAASPP mathematics assessment and our
AIMSweb math assessmelife have noted that the average proficiency ratef&r subgroups on the
AIMSwebmat h assessments is typically higherThishan t he
has prompted us to look more closely at other forms of assessments to evaluate our math program,

including classroom assessments that include word problems. We savadtated our pacing plans to

ensure that every unit is taught before the state assessment

Results from these myriaaf assessmestre collected and analyzed continuously in order to drive
program improvement across all facets of the school. We régrdport on and distribute information
about school progress to the school community including, but not limited to:

f Summary data showing student progress toward t
assessment instruments and techniques as describésisedtion, includingccess to # School
Accountability Report Card (SARGhrough our website.

Summary data from an annual parent satisfaction survey.
Summary data regarding standardized test ssuesas ELPAC and CAASRIAd pupil
progress and expectations.

=A =4

Grading, Progress Reporting, and Promotion/Retention

Grading policy and progress reporting.VCES teachers and administrators encourage parents to

become involved in their c Btudents@re grddedaom alagsrogn pr oc e s s
assignments usingfour-point rubric with four indicating that the student is working above grade level, a

three meaning the student has met grade level standards, two indicating the student is approaching
expectations,rad a one meaning that the child is far below grade lavelriting workshop, teachers use

the genre specific rubrics designed by TCRWP to a
analyze assessments for trends in their answers, ratheirttigng fa percentage of correct answers

Reading scores are primarily derived from the benchmark assessments, but in the upper grades students
are also graded on completion of their weekly boo

Teachercommunicateegularly with families to share progress, but there are four formal benchmarks
throughout the year. One of these is the progress report, which is given to parents in January and in June

This comprehensive report consists of a nearlygage narrativelkaout t he student 6s pro
academics, social emotional learning, and work habits. The following three pages contain a numerical
report of the studentébés progress in the same thre
during parenteache conferences in November and ApBluring this time teachers share artifacts such

as writing publications, benchmark assessments, and in class assed3anents are encouraged to bring

their concerns and observations to the mee#ingye see parerdsss e q u a | partners in th
and devel opment. We also value the studentsd voic
conferences and third and fourth graders lead the spring conference.
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While conferences and progress repoitsyge parent s an opportunity to dis
progress, the annual presentation of CAASPP data provides an opportunity for parents to see schoolwide
trends is student progre€chool administration presents this data to the board arstltloel

community

Studentretentionand promotion. Students are promoted to the next grade unless there is significant

concern about progress in the early gratfesstudent is not making adequate academic progress
social/lemotional progress in kindarten) and becomes a candidate for reteni@i; S will notify the

parent in writing and will also contact the child
the principal and parent in each case concerning possible retention. In all cases, parents will be

encouraged to remain involved dlughout the process. Without parental agreement as part of the decision

to retain, the success of the retention is questionable. After interventions have been implemented and the
results documented, a collaborative decision to retain may be made.
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Element 47 Governance

AfThe governance structure of the charter school , i nclu
charter school t o en¢dCede4a608b)E)@®).) i nvol vement . o

GENERAL PROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit corporation, is a
separate legal entity and shall be solely responsible for the debts and obligations of Charter School.

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its governing board
and/or nonprofit corporation are and remain consistent with the provisions of this Charter. In the event that the
governing board and/or nprofit corporation operating Charter School amends the bylaws, Charter School shall
provide a copy of the amended bylaws to CSD within 30 days of adoption.

Charter School shall send to the CSD copies of all governing board meeting agendas at theesttmé thiey are

posted in accordance with the Brown Act. Charter School shall also send to the CSD copies of all board meeting
minutes within one week of governing board approval of the minutes. Timely posting of agendas and minutes on
Chart er $gtdvallcdtigysthisweguirement.

The District reserves the right to appoint a single representative to the Charter School governing board pursuant to
Education Code section 47604(b).

LEGAL AND PoLicY COMPLIANCE

Charter School shall comply with appglicable federal, state, and local laws and regulations, and District policies as
it relates to charter schools adopted through Board akttion.

Charter School shall comply with all applicable federal and state reporting requirements, includindibniteioto
the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and Education Code
section 47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

Charter School and all employees and representa¢ s o f Charter School , i ncluding
governing board, members of Charter School or governing board committees and councils, Charter School
administrators, and managers, shall comply with federal and state laws, nonprofit irdzgnitgrds, and LAUSD

charter school policy, regarding ethics and conflicts of interest. Charter School shall enter into all transactions and
conduct business with al/l persons and entitiestyat ar mo
transactions, in a manner equivalent to armds | ength.

Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of a Notice of
Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice mf-Renewal, or equivalent notice, by
the LAUSD Board of Education.

TITLE I1X, SECTION 504,AND UNIFORM COMPLAINT PROCEDURES

Charter School shall designate at least one employee to coordinate its efforts to comply with and carry out its
responsibilitiesunder Title IX of the Education Amendments of 1972 (Title IX) and section 504 of the
Rehabilitation Act of 1973 (ASection 5040), i ncluding
alleging its noncompliance with these laws or alleging @&ctions which would be prohibited by these laws. Charter

The District is in the process of compiling a list of LAUSD policies that apply tauitisorized charter schools. The list
will be finalized by April 1, 2018.Charter Schools Division staff will annually review District policies and make
recommendations tine LAUSD Board of Education on continued application to charter schools.
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School shall notify all of its students and employees of the name, office address, and telephone number of the
designated employee or employees.

Charter School shall adopt and publish complaitcedures providing for prompt and equitable resolution of
student and employee complaints alleging any action that would be prohibited by Title IX or Section 504.

Charter School shall adopt and implement specific and continuing procedures for nofifylicgras for admission

and employment, students and parents of elementary and secondary school students, employees, sources of referral
of applicants for admission and employment, and all unions or professional organizations holding collective
bargainingor professional agreements with Charter School, that Charter School does not discriminate on the basis of
sex or mental or physical disability in the educational programs or activities which it operates, and that it is required
by Title IX and Section 5040t to discriminate on any such basis.

Charter School shall establish and provide a uniform complaint procedure in accordance with applicable federal and
state laws and regulations, including but not limited to all applicable requiremen@alidérnia Code of
Regulationstitle 5, sectiom600 et seq.

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees, including
Education Code sections 490189013, and extend its uniform complaint procedurectmplaints filed pursuant to
Education Code section 49013.

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the Local Control
Funding Formula legislation provisions set forth in Education Code section 52075.

RESPONDING TO | NQUIRIES

Charter School, including its nonprofit corporation shall promptly respond to all reasonable inquiries, including but
not limited to inquiries regarding financial records from the District, and shall cooperate with the Distridingga

any inquiries. Charter School acknowledges that Charter School, including but not limited to its nonprofit
corporation, is subject to audit by LAUSD, including, without limitation, audit by the District Office of the Inspector
General. Charter Schoshall provide the District with current, complete, and accurate contact information for
Charter School, Charter School administrators, and Board members.

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law tel&@éarter

School 6s operations, or breach of the Charter, is recei
not limited to its nonprofit corporation, employees, and representatives, shall cooperate with any resulting inquiry
and/orinvestigation undertaken by the District and/or the Office of the Inspector General Investigations Unit.

Charter School acknowledges and agrees that persons and entities that directly exercise control over the expenditure
of Chart er Sc Islalhbe dubjecptaadl hecessarf anah appropriate District charter school oversight.

NOTIFICATION OF THE DISTRICT

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or notices of workplace
hazards, investigatienby outside governmental regulatory or investigative agencies, lawsuits, changes in corporate
or legal status (e.g., loss of IRS 501(c)(3) status), or other formal complaints or notices, within one week of receipt
of such notices by Charter Schodhlessprohibited by law, Charter School shall notify the CSD in writing of any
internal investigations within one week of commencing investigation. Charter School shall notify the CSD within 24
hours of any dire emergency or serious threat to the health aty shftudents or staff.

STUDENT RECORDS

Upon receipt of a student records request from a receiving school/school district, Charter School shall transfer a
copy of the studentdés complete cumul at i v EBducatorc@ded wi t hi
section 49068. Charter School shall comply with the requirements of California Code of Regulations, title 5, section
3024, regarding the transfer of student special education records. In the event Charter School closes, Charter School
shall comply with the student records transfer provisions in Element 15. Charter School shall comply with the

99



requirements of Education Code section 49060 et seq., which include provisions regarding rights to access student
records and transfer of records fousio in foster care.

PARENT ENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to perform volunteer
service hours, or make payment of fees or other monies, goods, or services in lieu of pexfolumitegr service,

as a condition of his/ her childds admission, continue
educational activities, or otherwise discriminate against a student in any manner because his/her parent cannot, has

not, orwill not provide volunteer service to Charter School.

FEDERAL PROGRAM COMPLIANCE

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal and other
regulatory requirements of thelementary and SecondaBducation Act (ESEA, also known as Every Student
Succeeds Act (ESSA)and other applicable federal programs. Charter School understands that it is a local
educational agency (LEA) for purposes of federal compliance and reporting purposes. Charter $ebsdhapit

will keep and make available to the District any documentation necessary to demonstrate compliance with the
requirements of ESEA and other applicable federal programs. Charter School also acknowledges that, as part of its
oversight of CharteBchool, the District may conduct program review for federal as well as state compliance.

Non-profit Public Benefit Corporation

VCES is a directly funded independent charter school and is operated by Valley Charter School
(AVCSo0), a -@ditpubficenefii carporation with 501(c)(3) t&xempt status.

Vall ey Charter School al so operates Vall ey Ch

The Charter School will operate autonomously from the District, with the exception of the
supervisory oversight as neiged by statute and other contracted services as negotiated between
the District and the Charter School. Pursuant to Education Code Section 47604(d), the District
shall not be liable for the debts and obligations of the Charter School, operated Hgrai@ali
non-profit public benefit corporation, or for claims arising from the performance of acts, errors,
or omissions by the Charter School as long as the District has complied with all oversight
responsibilities required by law.

The Valley Charter Schodrticles of Incorporation, and Bylaws, and Conflict of Interest Code
are included in Tab 3.

Board of Directors Responsibilities, Composition and Member Selection

Responsibilities

The Vall ey Charter School Boar darodfo )Diirse crteosrpso n
for all legal and fiduciary matters involving both VCES and VCMS. The Board provides fiscal
accountability by approving and monitoring budgets and other financial matters. The Board also
helps ensure effective organizational planrggpproving longrange goals and annual

objectives, and monitoring such issues as health and safety, and the use and maintenance of
facilities. The Board has the responsibility for hiring and evaluating the Executive Director.
Approving the yearly budg, contributing to the financial wellleing of the Charter School,

fiscal oversight, compliance, and upholding the mission of the Charter School as outlined in the
charter are essential responsibilities of the Board. In accordance with our schoo] théture

Board strives for consensus in making decisions and taking actions. If consensus cannot be
reached, decisions are made by majority vote. See Tab 3 Bylaws.
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TheBoard of Diredors attend an annual in-service for the purposes of training individual board

memlters on their responsbilities with topics to include at minimum Conflcts of Interestand

theBrown Act. The Board will partner with the California Charter Schools Association
(ACCSAO0) and/ or other exper i epnovidedhsebvicear d gover
trainings on the Brown Act, conflicts of interest and other charter school governance practices.

The Board creates committees as needed to address issues related to fulfilling the mission or
operational needs of VCES. Committees majuide: Development, Governance/Nominating
Committee, Finance, Strategic Planning and Assessment, and Site Development.

The Board may initiate and carry on any program or activity or may otherwise act in a manner
which is not in conflict with or incomstent with or preempted by any law and which are not in
conflict with this charter or the purposes for which schools are established.

Composition of Board, Election, and Terms of Office

The Board of Directors is made up of Directors with expertise inaatun, finance/accounting,

and nonprofit and community organizations. The Board of Directors consists of at least five (5)
and no more than fifteen (15) members. Currently, the Board has nine (9) Directors. The
Governance/Nominating Committee of the Bbaf appointed, will interview and propose all
candidates to the full Board for vote. Families of current VCES students and families of current
VCES students each elect one parent representative to the board annually. The Board of
Directors will NOT include the Executive Director or Charter School Principal, but will include
an LAUSD representative, at the Districtoés el
47604(c). The composition of the Board will be as set forth in the BylBawh directoshall be
elected to office for a two (2) year terand until a successor director has been designated and
gualified.Each director shall be elected to office for a two (2) year,tand until a successor
director has been designated and qualifidtk curent Board roster can be found on the intake
checklist and resumes may be found in tab 7.

Process for Selecting Board Members

Any member of the community may refer a poten
Governance/Nominating Committee, if appointed, for consideration either when there s a mid

term vacancy or an upcoming expiration of a regular Board term. The Governance/Nominating
Committee will meet with all prospective candidates to determine whether or not to recommend

them as candidates to the Board and whether they fit the stated needs of the Board recruitment
strategy. If the candidate meets the needs of the Board antkathie Governance/Nominating

Commi ttee wil/l present the Nomination and the
any Board members have questions or want to meet the potential member, the
Governance/Nominating Committee will facilitate such a mgetThe Board strives for

unanimous support for new Board Members, but per the Bylaws, a simple majority is all that is
needed.

If a Nominating Committee is not appointed, Board membership will be determined by simple
majority vote.
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Governance Proedures and Operations

Board members meet monthly and more often as needed, and in accordance with the Brown Act.
All Board meetings are open to parents, the community, and staff and language interpreters are
made available upon request.

Notice of Boardneetings are posted in accordance with the Brown Act on our community email
forum and in public places around the Charter School site. Meetings are noticed in accordance
with Brown Act requirements. The regular meeting schedule is publicized at the hgghni

every academic year and each meeting is noticed 72 hours prior to the meeting along with the
agenda. Special meetings are noticed 24 hours prior. Meeting agendas are posted on the VCES
website, physical copies are posted outside of the Charter Sofeinloffice and copies are

available during the meetings. The Board secretary records Board actions within the minutes that
are approved on a regular basis. Minutes and all meeting materials are available in the Charter
School 6s c¢ent nienlby tlefpdblicane onfoor website.s p e ¢

Meetings require quorum (a majority of the directors then in office). If there is less than a

guorum at the inception of a meeting, the meeting shall be adjourned. All agenda items are noted
on the agenda as beingdapes, discussion, or action items. In order for the Board to take action

on an item, that item must be on the agenda as an action item prior to the meeting. When actions
are being voted upon, a director must make a motion, and another director can second.
Discussions are held as needed, and then votes are taken by roll call. The Secretary records the
motion, and who made it and seconded, and records the votes of each Board member.

Board meetings shall be held within the physical boundaries of Los Argeledy, and a two

way teleconference location shall be established at each schoolsite, in accordance with Education
Code Section 47604.1(c)(3). Directors may participate in teleconference meetings in compliance
with Brown Act requirements and as outlinadhe Bylaws.

Role of Administrative Leadership

Executive Director
Responsibilities include:
1 Extend fundraising beyond the Charter School community to include outside sources of
funds
1 Facilitate strategic planning with the Board of Directors
1 Create bigicture educational program strategies with the Principal, but also respect the
autonomy of the Principal in fulfilling the educational mission of the Charter School
1 Diagnose the gaps between where the Charter School is versus where it aspires to be, and
ensure that strategies and practices are implemented to close these gaps
1 Develop and retain higpherforming individuals who are passionate about the Charter
School and its mission
1 Ensure that the annual fundraising target is met as well as additionatdusraisure
long-term financial sustainability
1 Develop and maintain relationships with philanthropic, business, and public sectors to
increase awareness of the Charter School and increase its donor base within a competitive
nonprofit (specifically charterchool) funding environment
Work with the Board on a capital campaign to secure and develop permanent site(s)
Oversee and manage the operating budget
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Ensure that VCES has suitable school site(s)

Oversee Charter School compliance with all applicable laws]atry reporting,

contractual obligations, and donor restrictions

1 Ensure that an effective performance management system is in place for all staff under
his/her direct supervision

1 Represent the Charter School as a leader in the California charter cmmoolinity in all
advocacy efforts (e.g., legislative efforts to sustain charter school funding levels) as well
as a community leaders to maintain support from the local communities

1 Develop and maintain effective relationships with the LAUSD Charter Scboagkson,

school faculty and staff, students, parents, community members, partner businesses and

organizations, and current and prospective supporters

E

Principal
Responsibilities include:
Educational Leadership:

A Provide hand®n guidance to teachersthgy create a projettased curriculum that
relies on rubrics to assess student learning of both State Standards and additional learning
goals (the Charter School 6s centurymi ti on of
Lead backward design curriculuneeation efforts that ensure students will master State
Standards and be prepared for state standardized assessments.
Use multiple sources of data to develop a-diabeen instructional plan for the
improvement of student achievement;
Help teachers deva their pedagogy in light of recent research on brain development
and in keeping with a constructivist approach to teaching and learning;
Work with teachers to develop a teacher evaluation process;
Develop partnerships with university researchersippert teacher's action research
endeavors;
Develop partnerships with similar schools to enable VCES teachers to be both learners
and mentors;
Lead the design and i mplementation of the
Education, EL, and GATE studts;
Hire and retain high quality faculty and staff;
Promote the Charter School mission and philosophy throughout the Charter School
community;

1 Day to day site management with a commitment to ensuring the health and safety of

students, faculty anstaff.

Charter School and Community Relations:

A Participate in all aspects of Charter renewal, review and compliance;

A Work with the ED in the strategic planning for the growth of the Charter School;

A Schedule and participate in regular family and comityumeetings;

A Encourage and develop parent/guardian involvement/partnerships;

A Maintain positive relationships with LAUSD and its related entities;
Charter School Management:

1 Budget creation with the ED; Charter renewal; Outreach & Partnerships.

ToPo Po Po oo Do Do Do

Parent/Stakeholder Involvement
Parents and families are given myriad opportunities to be involved in the life of the Charter
School. For example, all families participate in the election of representatives to the
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Parent/Faculty Council (otherwise known as $tite-based Council). The Parent/Faculty

Council is an advisory body of elected teachers and parents that discusses relevant school issues
with the Principal, including, but not limited to helping to set priorities and giving input to create
the annual baget.

Parent/Faculty Council

TheParent/FacultyCouncil consists of a total of six members comprised of: three parent elected
parent representatives; two teacher elected teacher representatives; and the Principal. The
election process, directed by thenipal, will be transparent and inclusive, with candidates
provided an opportunity to seffominate, and presentations (written and/or oral) of nominees to
the entire school community at least one week before a vote is held, followed by a vote. The
Pare/FacultyCouncil meets at least once a month during the school year, or more often as the
Council determines is necessaParent/FacultyCouncil and stltommittee meetings are held in
accordance with the Brown Act. The Parent/Faculty Council is a méansaring that faculty

and family voice is officially heard and responded to by the Charter School administration. It is
also the means through which the Principal manages parent volunteers, community building,
fundraising and ad hoc committees.

ParentCommittees

Separate and independent of Berent/FacultfCouncil and Board of Directors, all parents are

invited to join any of the committees in which they have an inteRatent committees do not

have a governing role in the Charter School, but rate/e as a means for coordinating

volunteer efforts and planning Charter School events under the supervision of the Principal.

These committees are formed based on need at the request of the Principal or at the suggestion of
parents, pending the apprdwd the Principal. The parent committees report back to the
Parent/Faculty Council. Current parent committees include:

1 Beautification Committee - The Beautification Committee helps to improve the VCES
campus by organizing cleanup days, greening up ousfmaxes and providing necessary
repairs.

1 Communications Committee- The Communications Committee creates and manages
content that supports our Charter School committees and communicates with our
families, prospective families, donors and partners-@uotmittees include: The Scoop!
Newsletter, VCES Website, eBlast, Yearbook and Marketing Materials.

1 Fundraising Committee - TheFundraising Committee is a large committee whose main
goal is to achieve the fundraising objective set forth by the Board of Directors in the
annual school budget. SWommittees include: Annual Giving Campaign, Sprint Event,
Grant Writing, Jogathon, anddvchandising.

1 Hospitality Committee - The Hospitality Committee supports many of the events that
take place at VCES, including Welcome Picnic, Back To School Night, Prospective
Parent Nights, Teacher Appreciation, Principal and Parent/Faculty Coundihlytee
Open House and some of the Fundraising and Special Events. Hospitality also ensures
support for families during challenging times.

1 Hot Lunch Committee - The Hot Lunch Committee serves a daily hot lunch to the
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students of VCES. Set up is at 11:4maand services finishes by 12:45 p.m. Parents
who volunteer to serve hot lunch are asked to commit to a minimum of two lunches each
month.

Outreach Committee-The Outreach Committeeds main go.
diverse student population at VCB&lunteering involves reaching out to new

communities and building partnerships, assisting with school tours, orientation meetings

and various outreach events.

Parent Education Committee- Parent Ed is a small committee that works to bring
speakers to VES to talk on various parent education/child development topics that
reflect and support the values and philosophy of the Charter School.

Safety Committee- Members of the Safety Committee collect, organize and store

comfort kits and emergency cards fack new student and update those items for

existing students. Members also update all Charter School emergency supplies and assist
the Principal and faculty in emergency preparedness needs.

Special Events Committee The Special Events Committee fostarsense of
community, school spirit and FUN through afumdraising community events.
Volunteer efforts include chairing events, planning activities, soliciting donations,
making decorations, promoting events, planning menus/making food, securing
entertaiment/speakers, and volunteering at the event.

Volunteer Committee - The Volunteer Committee works with parents by finding
appropriate and achievable volunteer opportunities. Parent support and volunteerism is
valued. Volunteerism is neither a conditidrearollment nor of continued enrollment.

The committee also supports general committee development
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Governance Structure*

Board of Directors
Maximum of 15 members

T

Executive Director

Principal

Faculty and Staff

Parent/Faculty Council
3 Parent Elected
Representatives

2 Teacher Elected Teacher
Representatives

Principal \

Committees

Beautification, Communications, Fundraising, Hospitality, Hot Lunch, Outreach,
Parent Ed., Safety, Special Events, Volunteer

*Description of the major roles and responsibiliti
Directors and executivievel employees may be found in the bylaws in Tab 3 and in Element 5 under
Key Personnel.
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Element 5- Employee Qualifications

AfThe qualifications to be met by i n(Hd CodedBUz056)(5(E).) be e mp

EQUAL EMPLOYMENT OPPORTUNITY

Charter School acknowledges and agrees that all persons are entidgdatoemployment opportunity. Charter
School shall not discriminate against applicants or employees on the basis of race, color, religion, sex, gender,
gender expression, gender identity, sexual orientation, pregnancy, national origin, ancestry, pitiagasinarital

status, physical disability, mental disability, medical condition, genetic information, military and veteran status, or
any other characteristic protected by California or federal law. Equal employment opportunity shall be extended to
all aspects of the employ@mployee relationship, including but not limited to recruitment, selection, hiring,
upgrading, training, promotion, transfer, discipline, layoff, recall, and dismissal from employment.

ESEA/ESSAAND CREDENTIALING REQUIREMENTS

Charer School shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA, also known
as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional employees. Charter
School shall ensure that all teachers appropriately assigned and fully credentialed in accordance with applicable
state requirements for certificated employment, including but not limited to the provisions of Education Code
section 47605(l). Charter School shall maintain current copiesl ééaxher credentials and make them readily
available for inspection.

Employee Positions and Qualifications

VCES is committed to recruiting and hiring a community of professionals who are dedicated to

the best practices education of all students. Regardlehis or her role in the Charter School,

every person hired by VCES actively helps to promote the curricular philosophy, instructional
program and the Charter School communityds gu
employment set forth in appliciebprovisions of law will be met.

All staff are expected to be sensitive to the linguistic and cultural needs of students, and to
participate in staff development to enhance their skills in this area.

The administrative positions for VCES include:
1 Executve Director
1 VCES Principal
i Office Manager

Executive Director

The Executive Director holds responsibility, accountability and authority for the Charter

School 6s overall performance and success in f
primary iesponsibility of the ED to ensure the organization meets annual revenue goals and
generates an appropriate surplus without compromising the quality of the program, securing the
Charter S-tehmosostaibabilith o n g

The ED reports to the Board of Bators and is responsible for the overall operations of all of
the charter schools operated by Valley Charter School. The ED hires and evaluates the Charter
School Principal.

Qualifications include:



Management and Leadership Experientle ideal candida has extensive management
experience with a record of success in leading and sustaining a school, fundraising, budgeting,
government relations, and marketing. S/he has the ability to inspire excellence from a diverse
staff and to leverage the talentsttoé Board of Directors. S/he is a confident decisiaker and
possesses the ability to facilitate collaboration and teamwork.

Visionary ExperienceAs the charter school landscape is changing quickly, there will be many
opportunities to take a leadersingde in shaping the future of the charter school movement
through partnering, innovation, and persuasion. The ideal candidate is able to think creatively
and envision new ways of cultivating and expanding partnerships within the public and private
sectors

Passion for Educational Excellendexperience in the field of education is required, with
knowledge of excellent schools beyond those affiliated with LAUSD is absolutely essential. In
addition, the candidate must demonstrate an ability to communigateuane passion for

advancing educational achievement in diverse communities and embody the mission and vision
of VCES.

Fundraising FocusThe ED must be able to make a compelling case for resources in an
increasingly competitive environment. S/he maest building and maintaining relationships with
individuals, foundations, members of the private sector, and government grant makers as an
essential part of his/her role. Staying abreast of changing funding opportunities and challenges
and workingthemtb he Charter School s advantage wil |

Responsibilities include:
1 Extend fundraising beyond the Charter School community to include outside sources of

funds

Facilitate strategic planning with the Board of Directors

Create big picture educational program strategies with the Principal, but also respect the

autonomy of the Principal in fulfilling the educational mission of the Charter School

1 Diagnose the gaps between where the Charter School is versus where it abgiresndo
ensure that strategies and practices are implemented to close these gaps

1 Develop and retain higperforming individuals who are passionate about the Charter
School and its mission

1 Ensure that the annual fundraising target is met as well as addlifimds to ensure
long-term financial sustainability

1 Develop and maintain relationships with philanthropic, business, and public sectors to

increase awareness of the Charter School and increase its donor base within a competitive

nonprofit (specificallycharter school) funding environment

Work with the Board on a capital campaign to secure and develop permanent site(s)

Oversee and manage the operating budget

Ensure that VCES has suitable school site(s)

Oversee Charter School compliance with all applieddlvs, regulatory reporting,

contractual obligations, and donor restrictions

1 Ensure that an effective performance management system is in place for all staff under
his/her direct supervision

il
il
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1 Represent the Charter School as a leader in the Californiickenbol community in all
advocacy efforts (e.qg., legislative efforts to sustain charter school funding levels) as well
as a community leaders to maintain support from the local communities

1 Develop and maintain effective relationships with the LAUSD @h&thools Division,
school faculty and staff, students, parents, community members, partner businesses and
organizations, and current and prospective supporters

VCES Principal

The Principal of VCES is the educational and instructional leader &tthger School, and
works with the ED to create systems that ensure a data driven, {iragedt, standardsased,
constructivist educational program.

A personnel committee may be formed as needed by the Executive Director in order to support
efforts in hring the Charter School Principal. The Executive Director is responsible for hiring
the Principal, who is ultimately responsible for hiring faculty and staff.

Quialifications include:

Our ideal Principal is a visionary whose experience, knowlestgedrive will set the tone for a
supportive school climate that challenges our motivated students, teachers, and families to
achieve academic excellence, character growth, and social change. Resourcefulness, flexibility,
and an entrepreneurial spirit &y qualities for a charter school leader. A required

gualification is the ability of the Principal to effectively implement a data driven instructional
program and a projettased curriculum.

The ideal candidate will have (these are preferable butgaired):

Teaching experience in a variety of grade levels;

A Master's Degree in Education and/or Administrative Credential (prior administrative

experience desirable);

Experience in a charter or independent school or traditional public schobathecord

of high achievement;

Knowledge of or experience with diverse populations, English learners and GATE;

Experience with a constructivist approach to teaching and learning; backward design and

creation of a projedbased curriculum; commitmend incorporating learning goals

beyond the state standards;

A Strong computer skills;

A Excellent communication skills; experience motivating and working with parent
volunteers; and

A A track record as a successful and pro

oo  Po oo

Responsibities include:
Educational Leadership:
A Provide hand®n guidance to teachers as they create a progsetd curriculum that

relies on rubrics to assess student learning of both State Standards and additional learning
goal s (t he Ch arnoktanedScatbdperdordisthetentuiy)y i t i o
Lead backward design curriculum creation efforts that ensure students will master State
Standards and be prepared for state standardized assessments.
Use multiple sources of data to develop a-dlabaen irstructional plan for the
improvement of student achievement;
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Help teachers develop their pedagogy in light of recent research on brain development
and in keeping with a constructivist approach to teaching and learning;
Work with teachers to develop eacher evaluation process;
Develop partnerships with university researchers to support teacher's action research
endeavors;
Develop partnerships with similar schools to enable VCES teachers to be both learners
and mentors;
Lead the design and implem¢ at i on of the Charter School 06:¢
Education, EL, and GATE students;
Hire and retain high quality faculty and staff;
Promote the Charter School mission and philosophy throughout the Charter School
community;

1 Day to day site managemenmith a commitment to ensuring the health and safety of

students, faculty and staff.

Charter School and Community Relations:

A Participate in all aspects of Charter renewal, review and compliance;

A Work with the ED in the strategic planning for the groatithe Charter School;

A Schedule and participate in regular family and community meetings;

A Encourage and develop parent/guardian involvement/partnerships;

A Maintain positive relationships with LAUSD and its related entities;
Charter School Management:

1 Budget creation with the ED; Charter renewal; Outreach & Partnerships.

oo Po  Po oo Do

Teaching Staff

All VCES classroom teachers (of core classes), enrichment teachers{@neariasses), and all
paraprofessionals shall meet the requirements for employment ofatitducCode sections
47605(l) and 45330, respectively, and the applicable provisionESSA Evidence of all
required credentials is maintained on file and monitored by the Principal at VCES, and made
available to LAUSD upon request. The Charter Schoahdiyal holds the responsibility to
monitor credentials.

The VCES Principal selects the teachers on an application, interview and teaching observation
basis, with the help of a personnel committee per the discretion of the Principal. Selection of
teachers is based on their teaching experience and their dbilidemonstrate curriculum
creation, implementation and assessment and classroom instructional capabilities. All candidates
are required to teach a model lesson either at the Charter School or at their current place of work.

Classroom Teacher
The ideaimiddle school teaching candidate has the following qualifications:
1 2+ years experience teaching the relevant grades
1 Maintains a valid and current California teaching credential appropriate to their
assignment.
1 Experience with and passion for pedagogicalcpces grounded in constructivism and
differentiated instruction
1 Experience with and interest in creating projeased curriculum that is standatussed
and incorporates additional learning goals that reflect the multiple intelligences.
1 Commitment to te VCES mission and the goals of the VCES charter
11C



1 Experience with and/or desire to develop as a professional educator

Responsibilities include:

1 Preparing and implementing projdzsed curriculum that lead to student investigations
and multiple assessment

1 Pedagogical methods that emphasize active learning strategies

1 Assessing student progress and maintaining accurate records

f Maintaining frequent communication with st
other school stakeholders

1 Maintaining regularpunctual attendance

Reading Intervention Specialist/Professional Development Coordinator
Reading Intervention Specialist (.6 FTE)
Responsibilities Include:

1 Provides direct instruction to students identified as eligible for reading services in
individual and small group settings.

T Ildentifies studentsd needs and establishes
formal and informal assessment data.

1 Uses a variety of instructional techniques and literacy materials consistent with
reading/language arts content standards and the needs and capabilities of the individuals
or student groups involved.

1 Creates a classroom environment and resdaaiskd progrm of study that are conducive
to learning and appropriate to the maturity and interests of the students.
Professional Development Coordinator (.4FTE)

Responsibilities Include:

1 Consults with administrators and teachers to develop a long terrfoplarofessional
development, including the August institute.

1 Selects or develops appropriate training materials such as handouts, training handbooks,
demonstration models, multimedia visual aids, and reference works.

1 Designs and presents staff devel@minsessions on best practices that include

observations, modeling, discussions, and/or professional texts. Arranges for teachers to

have release time for additional planning, as allowed by the school.

Coaches and supports employees with developingtkids.

Strives to maintain and improve professional competence through professional

development activities.

Helps locate, order, and promote materials to improve reading instruction.

Participates in discussions or activities focused on using redearoprove

reading/language arts teaching.

1 Monitors data and ensures that all teachers have access to assessments.

= =

= =

Oversees and participates in the SSPT process.
Attends meetings and serve on staff committees as required.
Other duties as assigned by Bgpeintendent or his/her designee.

= =4 A
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Resource Specialist Teacher
The Resource Specialist Teacher candidate has the following qualifications:
1 2+ years experience teaching experience in the field of special education
1 Holds at minimum a current and valid Edtion Specialist Credential and ideally, a
Resource Specialist Authorization
1 Experience with and passion for pedagogical practices grounded in constructivism and
differentiated instruction
1 Experience with and interest in assisting in modifying curricufug is State Standards
based and incorporating additional learning goals that reflect the multiple intelligences.
1 Commitment to the VCES mission and the goals of the VCES charter
1 Experience with and/or desire to develop as a professional educator
Resposibilities include:
1 Prepare student education plans in consultation with parents and IEP team members.
1 Design instruction, both individual and small group, which parallels the general
education curriculum.
Act as case manager for all IEPs.
Use Welligent fo IEP documentation.
Monitor student progress, participate in review and revision of IEP, as appropriate.
Assess students with IEPs or possible IEPs.
Maintain appropriate student data and other records and submit reports as required.
Act as inclusion facitator by providing support to teachers (planningteaching, etc.)
and social lessons in the classrooms.
Attend all IEP meetings and pardgeticher conferences, when appropriate.
Perform other duties as assigned.

= =4 =4 -8 -8 9
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Teacherds Aides/ Assistants

The VCES Principal works with each classroom
VCES Pringpal or teacher committee reviews incoming resumes and identifies individuals with
appropriate qualifications, then the teacher interviews and, if time allows, spends time observing
and working with the potential assistant.

Quialifications include:
T AnAsoci atebs Degree or 48 college credits;
1 Demonstrated ability to respect diversity and help children develop a posithnmagh
as successful learners.
1 The ideal candidate has completed coursework in the education of igidd&children
and has experience working with middle age children in a school setting.

Responsibilities include:
1 Work as a teaching aide under the direction of the classroom teacher and Principal.
1 The aide assists the teacher in providing a creativeifgpenvironment that embraces
constructivist principles of teaching and learning.
1 S/he works with students individually and in small group activities.
1 Supervises students during recess and lunch
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In addition, s/he assists in the documentation of pupgness, the making/preparing of
instructional materials and the performance of other duties related to fostering a
community of learners in the classroom.

Office Manager/Office Staff

The Office Manager is hired by and reports to the Principal. The role of the Office Manager is to
assure the smooth and efficient operation of the Charter School office to maximize the positive
impact of eduation for all students; to contribute to school/public relations by prompt and
courteous handling of all inquiries and visitors; and to assist and relieve the Principal of
paperwork and impediments so that he/she may devote maximum attention to thessemsal

of education and educational administration.

Qualifications include:

l
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Operate standard office equipment including pertinent software and spreadsheet/database
applications

Plan/manage projects

Perform basic bookkeeping and record keeping

Communic& and write with appropriate grammar and punctuation

Maintain confidentiality

Meet deadlines and schedules

Set priorities

Work as part of a team

Work with continual interruptions

Responsibilities include:

T
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Serve as office receptionist; answers eggponds to telephone andgarson inquiries

from students, parents, and the public. Receives, sorts, and distributes mail; prepares
outgoing items for mailing. Greets visitors for the purpose of providing direction and/or
ensuring that visitors sign indbas required.

Maintains documents, files and records (e.g. administrative and financial records,
Principal ds calendar, registration, al/|
records, report cards, data processing records, testing materialg)ization records,
financial information, inventory records, etc.) for the purpose of providirtp-aiate
reference and audit trail.

Process applications for the Free and Reduced Lunch program; explains program to
parents; forwards information to Food SeevDepartment. Distributes, retrieves, and
summarizes federal survey forms.

Type accident reports; forwards accident report information promptly.

Monitor behavior of students in the office area; oversees behavior of students sent to
office for disciplinay reasons.

Coordinate a variety of programs and/or activities (e.g. staff trainings, work assignments,
etc.) for the purpose of ensuring availability of facilities and/or equipment and delivering
services in compliance with established guidelines.

Dissemirate all school notes and forms, and compile the information contained thereon
and transmit such forms as appropriate (such as emergency cards, photo authorizations,
school roster releases, etc.).

Maintain upto-date student roster lists.
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Performance Ewaluations

Evaluations are performed twice a year. Performance measures are used to evaluate all Charter
School personnel.

The Executive Director will be evaluated by the Board based on:
1 Completion of required and enumerated (from job descripfamgiuies
1 Reaching objectives and benchmarks on the path to permanent school site, fundraising
and financial sustainability
1 Choice and oversight of the Charter School Principal in regards to:
o Implementing the charter and maintaining adherence to its guidingpeis and
requirements
o Overall successful Charter School academic program and achievement of
educational goals
o High parental and community involvement

The Principal will be evaluated by the ED based on:
1 Completion of required and enumerated (fromdelcription above) job duties
1 Implementing the charter and maintaining adherence to its guiding principles and
requirements
1 Leadership principles and criteria
o Creating a shared vision
Supervising instruction
Investing in teacher quality
Promoting a culturef learning and positive behavior
Engaging families and community
Overseeing systems and operations

O O O0OO0Oo

Teachers will be evaluated by the Principal based on:

1 Effectiveness of teaching strategies

o Engaging and supporting all students in learning

Creating and mintaining effective environments for student learning
Understanding and organizing subject matter for student learning
Planning instruction and designing learning experiences for all students
Assessing student learning
Developing as a professional educato
9 Student progress as referenced from assessment measures

(0]
(0]
(0]
(0]

o

Non-certificated employees will be evaluated by the Principal or the ED (depending on the
reporting structure for each staff member) based on completion of assigned job duties and
regular, punctuadttendance.
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Element 6- Health and Safety Procedures

AfThe procedures that the charter school wi | | foll ow t«
procedures shall include the requirement that each employee of the charter school furnish it with a criminal
record summary as described in Sectn 4 4 PE&.Tode § 47605(b)(5)(F).)

HEALTH , SAFETY AND EMERGENCY PREPAREDNESSPLAN

Charter School shall comply with all applicable federal, state, and local requirements related to school and student
health, safety, and emergency preparedness.

If Charter School occupies and/or operates on a District facility, Charter School shall comply with all District health,
safety, and emergency procedures and requirements applicable to District facilities and related operations, and shall

be subjectto inspet i on by the Districtdés Facilities Services Di
and other District offices in the same manner as other LAUSD campuses.

Charter School shall adopt, implement, and maintain at all times a current, comiweshems sitespecific Health,

Safety, and Emergency Preparedness Plan (APlano), whic
and site emergency evacuation, the acquisition and maintenance of adequate onsite emergency supplies. The Plan
mu s t include Charter School ds requirements and- proced:
campus schoedponsored activities, including but not limited to field trips and transportation. Charter School shall

ensure that all staff membes r ecei ve annual training on Charter Schoo
including but not limited to training on bloodborne pathogens, and shall maintain a calendar for, and conduct,
emergency response drills for students and staff.

Chater School shall provide all employees, and other persons working on behalf of Charter School who are
mandated reporters, with annual training on child abuse detection and reporting, which shall occur within the first

six weeks of each school year, or with t he fir st six weeks of a personobs
beginning of the school year, in accordance with the requirements of AB 1432 (2014).

Charter School shall stock and maintain the required number and type of emergency epinephimecturs

onsite and provide training to employee volunteers in the storage and use of the epinephimectait@as required

by Education Code section 49414 and section 4119.2 of the Business and Professions Code, as they may be
amended from time tortie.

Charter School shall comply with the requirements of Education Code section 49475, with respect to any athletic
program (as defined in Education Code § 49475) offered by or on behalf of Charter School.

Charter School shall periodically review, amgdate and/or modify as necessary, its Health, Safety, and Emergency
Preparedness Plan, and keep it readily available faiteruse. Charter School shall provide a copy of the Health,
Safety, and Emergency Preparedness Plan for review upon CSD request.

FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA)

Charter School, including its employees, officers, and representatives, shall comply with the Family Educational
Rights and Privacy Act (FERPA) and Education Ceeetion 49060 et seqt all times.

CRIMINAL BACKGROUND CLEARANCES AND FINGERPRINTING

Charter School shall comply with all requirements of Education Code sections 44237 and 45125.1. Charter School
shall designate and maintain at all times at least one Custodian of Records duly authotizedChayifornia
Department of Justice.

Charter School shall maintain on file and available for inspection evidence that (1) Charter School has performed
criminal background checks and cleared for employment all employees prior to employment; (2) Suaéihas

obtained certification from each of its contracting entities/independent contractors that the entity/contractor has
conducted required criminal background clearances for its employees prior to provision of schoolsite services and/or
any contactwith students, and has requested subsequent arrest notification service; and (3) Charter School has
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performed criminal background checks and cleared for service all volunteers not directly supervised by staff and
who may have contact with students. ChaBehool shall also ensure that it requests and receives subsequent arrest
notifications from the California Department of Justice for all employees and volunteers not directly supervised by
staff. Upon request, Charter School shall provide a copy of Bepat of Justice confirmation of Custodian of
Records status for each Custodian of Records. Charter School, including its administrators and officers, shall
comply with the requirements of Education Code section 44030.5.

| MMUNIZATION AND HEALTH SCREENING REQUIREMENTS

Charter School shatequire all employees, and any volunteer or vendor/contracting entity employee who may have
frequent or prolonged contact with students, to undergo a risk assessment and/or be examined and determined to be
free of activetuberculosis (TB) within the period of 60 days prior to employment/service, or otherwise meet the
requirements of Education Code section 494Cgarter School shall maintain TB clearance records and certificates

on file.

Charter School shall comply withll federal and state legal requirements, including but not limited to the
requirements of SB 277 (2015), relatecstodent immunization, health examination, and health screening, including
but not limited to screening for vision, hearing, and scolidésithe same extent as would be required if the students
were attending a necharter public school.Charter School shall maintain student immunization, health
examination, and health screening records on file.

SAFE PLACE TO LEARN ACT

Charter School sl comply with all applicable requirements of the Safe Place to Learn Act, Education Code
section 234 et seq.

SUICIDE PREVENTION POLICY

If Charter School serves students in gradd®,7Charter School shall comply with the requirements of AB 2246

(2019 |, codified in Education Code section 215, i ncluding
suicide prevention policy shall be developed in consultation with school and community stakeholders, school
employed mental health professionaad suicide prevention experts. Charter School shall provide the CSD with a

copy of its pupil suicide prevention policy for review upon request.

Health and Safety Policies

In order to provide safety for all students and staff, the Charter Schoadysad and

implemented full health and safety policies and procedures and risk management policies at its
Charter School site in consultation with its insurance carriers and risk management experts. The
policies are maintained at the Charter School site.

The following is a summary of the health and safety policies of the Charter School:

Role of Staff as Mandated Child Abuse Reporters

All non-certificated and certificated staff are mandated child abuse reporters and will follow all
applicable reporting laws, the same policies and procedures used by the District. Child abuse and
neglect mandated reporter training occurs upon employmemraan annual basis to all staff.

The Charter School shall provide mandated reporter training to all employees annually in
accordance with Education Code Section 44691.

Medication in School
The Charter School adheres to Education Code Section 49428inggadministration of
medication in school.

Diabetes
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The Charter School will provide an information sheet regarding type 2 diabetes to the parent or
guardian of incoming7grade students, pursuant to Education Code Section 49452.7. The
information sheet shall include, but shall not be limited to, all of the following:

1. A description of type 2 diabetes.

2. A description of the risk factors and warning signs associated witt2tgsbetes.

3. Arecommendation that students displaying or possibly suffering from risk factors or

warning signs associated with type 2 diabetes should be screened for type 2 diabetes.
4. A description of treatments and prevention of methods of type 2 diabetes
5. A description of the different types of diabetes screening tests available.

Blood borne Pathogens

The Charter School shall meet state and federal standards for dealing with blood borne pathogens
and other potentially infectious materials in the worlcglaThe Board shall establish a written
infectious control plan designed to protect employees and students from possible infection due to
contact with blood borne viruses. Whenever exposed to blood or other bodily fluids through

injury or accident, stafind students shall follow the latest medical protocol for disinfecting
procedures.

Drug-, Alcohol-, and SmokeFree Environment
The Charter School shall function as a dracohot, and smokdree environment.

Nutritionally Adequate Free or Reduced Priee Meal

The Charter School shall provide each needy student, as defined in Education Code Section
49552, with one nutritionally adequate free or redymece meal, as defined in Education Code
Section 49553(a), during each schoolday.

School Safety Plan
The Charter School shall adopt a School Safety Plan, to be reviewed and updated by March 1 of
every year, which shall includdentifying appropriate strategies and programs that will provide
or maintain a high level of school safety and addressthe CRactdr o o | 6 s pr ocedur es
complying with applicable laws related to school safety, including the development of all of the
following pursuant to Education Code Section 32282(a)(2jh)

9 child abuse reporting procedures

1 routine and emergency disaster procedures

1 policies for students who committed an act under Section 48915 and other Charter

Schootdesignated serious acts leading to suspension, expulsion, or mandatory expulsion
recommendations

1 procedures to notify teactseof dangerous students pursuant to Education Code Section
49079
a discrimination and harassment policy consistent with Education Code Section 200
provisions of any school wide dress- code th
rel at ed appligable el , 0 i f
91 procedures for safe ingress and egress of pupils, parents, and employees to and from the
Charter School
a safe and orderly environment conductive to learning
procedures for conducting tactical responses to criminal incidents

= =4
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Comprehensive AntiDiscrimination and Harassment Policies and Procedures

The Charter School is committed to providing a school that is free from discrimination and

sexual harassment, as well as any harassment based upon the actual or perceived characteristics

of race, religon, creed, color, gender, gender identity, gender expression, nationality, national

origin, ancestry, ethnic group identification, genetic information, age, medical condition, marital
status, sexual orientation, physical or mental disability, childbirtelated medical conditions,
military and veteran status, deni al of family
association with a person or group with one or more of these actual or perceived characteristics,

or any other basis protectbyg federal, state, local law, ordinance or regulation. The Charter

School shall develop a comprehensive policy to prevent and immediately remediate any concerns
about discrimination or harassmentla Charter Schoalincluding employee to employee,

employee to student, and student to employee misconduct). Misconduct of this nature is very
serious and wil/l be addressed in accordance w
harassment policies.

Bullying Prevention

The Charter School shall adopt procestufor preventing acts of bullying, including

cyberbullying. The Charter School shall annually make available the online training module
developed by the CDE pursuant to Education Code Section 32283.5(a) to certificated schoolsite
employees and all othechoolsite employees who have regular interaction with children.
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Element 7- Means to Achieve Racial and Ethnic Balance

AfThe means by which the school wi | | achi eve oaoftheaci al a
general population residing within the territorial jurisdiction of the school district to which the charter petition is

s ub mi tEd.€ade 47605(b)(5)(G).)

COURT-ORDERED INTEGRATION

Charter School shall comply with all requirements of@nawford v. Board of Education, City of Los Angetesirt

order and the LAUSD Integration Policy adopted and maintained pursuant to the Crawford court order by the

Di strictds Student | nt e gr a-brideced Int@tion Prageis) . ( cToht@lder@ix u rvte | y
Integration Program applies to all schools within or chartered through LAUSD.

Charter School has set forth belowingial pl an f or achieving and mai
Racial and Ethnic Balance goal of a 70:30 or 60:40 raRatid represents the percentage of
Predominantly Hispanic Black Asian Other (PHBA&mparedto Other White (OW))The

written plan lists specific dates and locations of recruitment activities that Charter School will
undertake in order to achieve the Distk t 6 s Rac i al and Et hnic Bal anc
monitor the implementation and outcomes of the initial plan, and modify it as necessary
throughout the term of the Charter to achi eve
shall providethe District with a copy of its current written plan.

The District receives neither average daily attendance allocations nor-cZderéd Integration Program cost
reimbursements for charter school students. The District may receive the Targetetidnatrlroprovement Block
Grant (TIIBG) for its Courbrdered Integration Program. The District retains sole discretion over the allocation of
TIIBG funding, where available, and cannot guarantee the availability of this funding.

VCES is committed tonaking every effort to recruit students from various racial and ethnic groups so as
to achieve a balance that is reflective of the general population residing within the territorial jurisdiction
of the school district. VCES maintains an accurate accounfirgghnic and racial balance of students
enrolled in the Charter School and outreach event calendars and flyers to reflect the efforts the Charter
School has made to achieve racial and ethnic balance. Currently, VCES maintains the LAUSD Racial and
EthnicBalance goal of a 60:40 ratio.

Mixed SES Philosophy

Founded by a group of parents who wanted a Adiver
is the embodi ment of Horace Mann's concept of a I
gatherunder one roof to learn together and from each other. While school districts across the country are
irseegregati ngo {economiastatus (pantidularly evleen oourts strike down -based
desegregatiof) there is a nascent movement towardsesh SES (mixed socioeconomic status) schools

and districts. Segregation in public schools goes against the ideals of America and exacerbates the
growing achievement gap. A central part of the mission of VCES is to be-adriginming, mixed SES

schoolthat closes the achievement gap.

Closing the Achievement Gap

The failure to educate lovn come st udents has been called fAthe 1
and Athe civil rights issue of o dncome ¢hitlren.bénefit Ther e
enormously from going to mixed SES schools. Research shows that, in moving a child from a Title One

2 According to research conducted by David Rusk for The Century Foundation, economic school segregation increased in
the 1990s in 55 of the largest 100 metropolitan areas, was stable in 14, and lessened in 12 (with data unavailable in 19).
These trends are consisten wi t h Harvard professor Gary Orfieldds rese
segregating by race.
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school to a mixed SES school, that child can see his or her test scores reach and surpass §rale level.

one study, researcher David Ruskd nd t hat #fAf or ever y-clabsclasmates fow i ncr
income students improved 0.64 percentagéWpoint ir
such mixed SES can have such a profound effect is up for debate.

Means of Recruiting A Diverse Student Body to VCES Outreach Plan

VCES intends to expand upon the outreach model of building official partnerships and organizing
informal events that has been implemented by VCES leadership. The Principal, Outreach éxrandtt

the Executive Director lead the efforts of building official partnerships by following the steps outlined
below. After partnerships are in place, families expand upon this plan by implementing informal events.
The partnership building process indés:

1) Research, examine and list all community service organizations, schools, religious and ethnic
organi zations, l i brari es, par ks, communi ty g e
spaces, etc.) serving the people within the VarydNWNorth Hollywood, and North Hills
geographical boundaries. In the interest of serving the greatest possible number of interested
families, we will consider these boundaries tdBladgboa Blvd to the West and Woodman Blvd to
the East, Moorpark/Alameda Ave to the Soartldl Devonshire St to the North.

2) Given the list to be created in Step (1), determine the language fluencies needed to best
communicate in Spanish. If the Charter School leaders are not themselves proficient in the needed
languages, a translator will be inved at every step of the communication process, and will
translate all school materials as well.

3) Identify all local community service organizations, including YMCAs and community centers;
meet with leadership of these organizations, schedule orientagietings with families of school
age children to be led by school leadership with the aid of trained registered parents; ensure an
ongoing space in the building to leave Charter School brochures/information

4) Contact leadership of all local libraries, poftices, supermarkets, drugstores and other local
businesses to establish a physical location in the building to leave notices/brochures/information
about the Charter School for all local residents to access.

5) Identify all local religious and ethnizenteré organizations; meet with the leadership of these
programs and arrange informational meetings with the parents to educate families about the

SBrigid Schultz and Dan Keating, \Wahington PegiSepember2; 2091, pDr i ves
A 1 :In afstudy of 50,000 studeritsthird through eighth grade in Montgomery County, Maryland schools published in
September 2001, The Washington Post found that ithe over:
depending upon the overall level of poverty intheschod hey attended. . . 0
AND Dianne Lefly, research manager of the Denver Public Schools Assessment and Testing Department, May 2002:
Some 5354% of low income students attending schools where less than 50% of the classmates were low income had
proficient or alvanced reading scores on the Colorado Student Assessment Program, while only 33% had such scores in
high poverty schools (those with 75% of more of students eligible for free and reduced price lunch.)
AND Jenny LacCost e, fi P o v & mte ynPegsacola NewsnJduenallays19, 2008, pt1lAlm@h i e v
study ofstudents in Escambia County Florida using data from the 2000 Florida Comprehensive Assessment Test, school
district evaluation specialist Linda Harageones told the Pensacola News JoornaMa y 2 0 0 2Zncomé chitdreri | o w
posted higher scores at schools where the majority of students came from workinigidleclass homes than they did
where more than 60 percent of students were poor enough to qualify for the federal free lunch.program
4David Rusk fiCl assmates Count : A study of the interrelationshi
test scores of 4th grade pupils inthe Madiddba ne County public schools, 0 mimeo, Ju
5 A common misconception ascribes the gaphe fault of lowincome parents, despite the fact that this has little basis in
research and is contradicted by the performance cirloame students at high performing public and charter schools.
A more viable explanation for why a mixed SES so guoflly affects academic performance is that middle and high
income families often have t he -4neomefamiliesead pariculdrly familese 0 t o
lacking documentation, frequently lack the political voice to make such demaBg attending a school that also
attracts parents with more choices, {owome families benefit from the high standards middle class parents have the
luxury to demand.
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Charter School (led by Charter School leaders with the help of registered parents), ensure an
ongoing space in theuilding to leave Charter School brochures/information.

The goals in meeting with these community leaders include:
T I'nforming | eader s and their constituents/ cl
mission, programs, services
1 Hearing and addressittige needs, questions and concerns of all community members
9 Fostering an ongoing mutually beneficial relationship with other organizations that are
serving the community

In addition to utilizing the existing structures of organizations that serve the autyj@harter School
leadership will publicize the Charter School to potential parents using the following:means
1 Internet: website, social media, message boards, and other virtual communities that could be
contacted and/or created
1 Community events/fairgttivals: the Principal, in conjunction with parents will attend local
events including fairs, festivals, farmers markets, and others in order to meet potential families.
9 Local Park Information Sessions: To ensure that all potential families are inciwdeg, effort
will be made to ensure that Charter School representatives are present that speak a variety of
languages. In addition, prior to the lottery each spring, Charter School representatives will hold
park events at local parks, near playgrounddr&ach Committee parents will volunteer to set up
tables with food, will decorate to draw attention, will advertise 3 weeks in advance through free
venues, will organize and run activities for kids, will speak with potential parents about the
Charter Schdpand will hand out school brochures/registration information.
1 Prospective Parent Meetings: The Principal and Executive Director will lead prospective parent
meetings for parents to learn more about the Charter School, and ask questions of our staff and
Board members.

Charter School leadership will assess the experiences and the results in order to-apdatdiputreach
strategies and adjust as necessary. The Principal, Outreach Committee, and Executive Director will
continually monitor the greateravi Nuys area for new community organizations and businesses with
which to form relationships. In addition, the Principal will work with the ED to involve local
organizations and businesses in supporting the Charter School and its families.

Outreach Calendar (revised annually) Outreach activities include but are not limited to:

September:
Revise collateral

Set up Northridge Mall dates
Schedule church visits

October:

Taste of Encino

Sherman Oaks Street Fair

Prospective Parents Meeting (Saturday at 10:00am)
Local Park Outreach

November:

School Tours (Every Twelay from 8:45am/9:15am)

Local Park Outreach

Prospective Parents Meeting (Thursday at 6:30 prith Spanish translation)
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December:
School Tours (Every Telay from 8:45am/9:15am)
Prospective Parents Meeting (Thursday at 6:30pith Spanish translation)

January:
School Tours (Every Tuesday from 8:45am/9:15am)

Local Park Outreach
Prospective Parents Meeting (Thursday at 6:30 ptith Spanish translation)
Community Fair (Saturday from 2:00@n%:00pm

The aboveoutlined outreach plan will achieve and maintain the 60:40 ratio by ensuring that a wide,

diverse group of local students and thparents/guardians will be reached and informed about VCES and
its programs.
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Element 8- Admission Requirements
AAdmi ssion requi r éEneCode §4760b(D)5)&Hp)p | i cabl e. 0

DOCUMENTATION OF ADMISSIONS AND ENROLLMENT PROCESSES

CharterSchool shall maintain complete and accurate records of its annual admissions and enrollment processes,
including but not limited to documentation of implementation of lottery and waitlist criteria and procedures in
accordance with the terms of the Charfdrese records shall be made available to the District upon request.

HOMELESS AND FOSTER Y OUTH

Charter School shall adhere to the provisions of the federal Mckivieato Homeless Assistance Act and ensure

that each child of a homeless individual andhehomeless youth has equal access to the same free, appropriate
public education as provided to other children and youths. Charter School shall provide specific information, in its
outreach materials, websites, at community meetings, open forums, andaleggoter meetings, that notifies
parents that Charter School is open to enroll and provide services for all students, and provides a standard District
contact number for access to additional information regarding enroliment.

Charter School shall complwith all applicable federal and state laws regarding homeless and foster youth,
including but not limited to the provisions of AB 379 (2015) and Chapter 5.5 (commencing with Section 48850) of
Part 27 of Division 4 of Title 2 of the Education Code, as atedrfrom time to time. Charter School shall extend

its uniform complaint procedure to complaints filed pursuant to the applicable provisions of AB 379.

NON-DISCRIMINATION

Charter School shall not require a parent/legal guardian/student to providenrdot i on r egarding a
disability, gender, gender identity, gender expression, nationality, legal or economic status, primary language or
English Learner status, race or ethnicity, religion, sexual orientation, or any other characteristic thtainedm

the definition of hate crimes set forth in section 422.55 of the Penal Godey other information that would

violate federal or state law, prior to admission, participation in any admissions or attendance lottery, or pre
enrollment event oprocess, or as a condition of admission or enrollment. Charter School may request, at the time

of, and as part of, conducting its lottery process, the provision of information necessary to apply specific admissions
preferences set forth in this Charter.

Charter School shall not request or require submission
related information prior to admission, participation in any admissions or attendance lotteryeorgtireent event
or process, or as@ndition of admission or enrollment.

The Charter School shall admit all pupils who wish to attend the Charter School. No test or
assessment shall be administered to students prior to acceptance and enrollment into the Charter
School. The CharteBchool will comply with all laws establishing minimum and maximum age

for public school attendance in charter schools. Admission, except in the case of a public random
drawing, shall not be determined by the place of residence of the pupil or his ordrr ga

legal guardian within the state, unless required by Education Code Section 51747.3. In
accordance with Education Code Sections 49011 and 47605(d)(2)(B)(iv), admission preferences
shall not require mandatory parental volunteer hours as a critenaadmission or continued
enrollment.

In accordance with Education Code Section 47605(d)(4)(A), the Charter School shall not
discourage a pupil from enrolling or seeking to enroll in the charter school for any reason,
including, but not limited to, acadeéenperformance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605(d)(2)(B)(iii), including
pupils with disabilities, academically leachieving pupils, English learners, neglected or
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delinquent pipils, homeless pupils, or pupils who are economically disadvantaged, as determined
by eligibility for any free or reducedrice meal program, foster youth, or pupils based on
nationality, race, ethnicity, or sexual orientation. Similarly, in accordandd ®ection
47605(d)(4)(C), the Charter School shall not encourage a pupil currently attending the Charter
School to disenroll from the Charter School or transfer to another school for any reason,
including, but not limited to the academic performance efaipil or because the pupil exhibits

any of the characteristics described in Education Code Section 47605(d)(2)(B)(iii), as listed
above.

Pursuant to Education Code Section 47605(d)(4)(D), the Charter School shall post a notice
developed by the CDE otme Charter School website, outlining the requirements of Section
47605(d)(4), and make this notice available to parents.

The Charter School shall require students who wish to attend the Charter School to complete an
Intent to Enroll form. Aftemdmission, students will be required to submit an enroliment packet,
which shall include the following:

Student enroliment form

Proof of Immunization

Home Language Survey

Completion of Emergency Medical Information Form
Proof of minimum age requirements

Release of recorfs

ok wNRE

For a description of t he Charter School 6s ou
Element 7.

Random Public Drawing

Applications will be accepted during a publicly advertised open enrollment period each year for
enrollment in the following school year. Following the open enrollment period each year,
applications shall be counted to determine whether any grade leveltebewed more
applications than availability. In the event that this happens, the Charter School will hold a
public random drawing to determine admission for the impacted grade level, with the exception
of existing students, who are guaranteed admigsidhe following school year. In accordance

with Education Code Section 47605(d)(2)(B), admission preferences in the case of a lottery shall
be given to the following students in the following order:

Siblings of students admitted to or attending the @nh&chool
Children of faculty
Residents of the District

1
1
1
91 All other students
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*Children of faculty and children of founding parents will not constitute more than 10% of the
total seats in a given grade.

The preference for siblings and children is includedkeep families together, to the extent
possible.

The Charter School and the District agree to adhere to the requirements related to admission
preferences as set forth in Education Code Section 47605(d)(2)({){i)

The Charter School will designass enrollment deadline (approximately February) and only
applications received prior to the deadline will be included in the public random drawing. An
explanation of the enrollment process will be available on our web site and in the Charter School
office. Public notice will be posted at the Charter School site and on the VCES web site
regarding the date, time and location of the public drawing once the deadline date has passed,
encouraging people to attend (time will be weekday evening to maximizedaitay) the
location will be at the Charter School site, with the exact location to be determined). Applicants
will be drawn publicly at random. During the same public random drawing, once enrollment is
reached, the remaining names will continue to be dramd will be placed on a waiting list in

the order drawn. If vacancies occur during the school year, the vacancies will be filled according
to the waiting |list. The intent to enroll for
be kept on fi¢ at the Charter School in the event of the need for an audit.

VCES®6 application form wil/ be accessible thr
access to Internet, the VCES office manager and/or clerk will provide the family with a hard
copy d the form and/ or all ow individual famil.i

lottery process will be explained in detail on the same webpage as the lottery application, and the
process will also be verbally explained to any families who handein plaper application in
person. Lottery procedures include the following:

1) Applications for admission to VCES will be available online or at the Valley Charter Middle
School site by the first of October each year. The lottery application will reswaitable until
the end of the first week of February (tentative).

2) If there are more applications then spaces available, during the second week of February
(tentative), VCES administrators will prepare the lottery cards which will be drawn on the
secom Friday of February (tentative) each year. The lottery will take place at the Valley Charter
Middle School site, and the exact location will be determined and announced prior to the lottery
date.

3) VCES public lottery will be conducted for all gradesicbhhave more applicants than
enrollment seats available for the next school year. Should the amount of students who seek
enrollment exceed the number of spaces, a random lottery will be held. Lottery spaces will be
pulled in order of grade level by theifipal. Separate drawings shall be conducted for each
grade in which there are fewer vacancies than pupils interested in attending. All drawings shall
take place on the same day in a single location. The lottery procedure will be monitored by the
Executive Director to ensure fair and accurate implementation. As names are pulled, students
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will be assigned a number corresponding to the number of enroliment slots. Once all enroliment
slots have been filled, remaining students will be added to the waittls¢ iorder in which they
were randomly drawn.

4) Acceptance letters will be mailed out to families by 4Miarch. Families will be given three
(3) business days after the receipt of the acceptance letters to respond in writing or via phone in
order to secte admission.

5) Because of the number of entries for the lottery, rejection letters will not be mailed out. It will
be communicated to the families that students who were not granted enrollment for the next
school year will remain on the waiting listleas otherwise requested by the parent to be taken
off. The wait list is cleared at the end of the academic year for which the lottery was drawn.
Therefore, the wait list does not carry from one year to the next.

6 ) Lottery <cards (ewistoh oarriegikneapt Afpaurl I't hneu mbur :
These are kept as a bagh to the electronic waiting list. The electronic waiting list is kept and
managed by the office manager for the duration of the school year.

7) After the completion of the lotty, accepted families are provided with an enroliment

application. Parents will be given 4 weeks from the time they accepted the spot to submit the
enrollment application.
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Element 9- Annual Audit

AThe manner in which aahaudta $hall be coriecieds whdck shall efhglon genecally
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to
the satisfaction of(EdtCode8a76@5(Y5¥Ij.)i ng aut hority. o

Charter 8hool shall provide for an annual audit that shall be conducted in compliance with applicable state and
federal laws, including but not limited to the requirements of Education Code sections 47605(b)(5)(I) and 41020 as
they may be amended from time to tin@harter School shall ensure compliance with the requirements of section
41020(f)(2), which makes it unlawful, absent an Education Audits Appeal Panel waiver, for a public accounting firm
to provide audit services to a local educational agency if thealeditl partner, or coordinating audit partner, having
primary responsibility for the audit, or the audit partner responsible for reviewing the audit, has performed audit
services for that local educational agency in each of the six previous years.

The Pllowing reports will be submitted to LAUSD, in the required format and within timelines to be specified by
LAUSD, each year:
a. Provisional Budgét Spring prior to operating fiscal year
b. Final Budget July of the budget fiscal year
c. First InterimProjectiond November of operating fiscal year
d. Second Interim Projectioiis=ebruary of operating fiscal year
e. Unaudited Actuals July following the end of the fiscal year
f. Audited Actuals’ December 15 following the end of the fiscal year
g. Clasification Repori mont hly according to Charter School 6s Ca
h. Statistical Repoitmont hly according to Charter School 6s Cal e
In addition:
- P1, first week of January
- P2, first week of April
i. Instructional Calendai annually five weeks prior to first day of instruction
j. Other reports as requested by the District

Annual Independent Audit

An annual independent financial audit of the books and records of the Charter School will be
conducted as required by Education Code Sections 47605(b)(5)(l) and 47605(m). The books and
records of the Charter School will be kept in accordance with ggha@epted accounting
principles, and as required by applicable law, the audit will employ generally accepted
accounting procedures. The audit shall be conducted in accordance with applicable provisions
within the California Code of Regulations govegiaudits of charter schools as published in the

St at e CoHrPAuditiGuiger 6 s K

The Executive Director of the Charter School will select an independent auditor through a
request for proposal format. The auditor will have, at a minimum, a CPA aratiechal
institution audit experience and will be approved by the State Controller on its published list as
an educational audit provider. To the extent required under applicable federal law, the audit
scope will be expanded to include items and procespesified in applicable Office of
Management and Budget Circulars. The Executive Director is responsible for working with the
auditor to complete the audit.

The Executive Director is responsible for ensuring that the annual audit will be completed and
forwarded to the District, the County Superintendent of Schools, the State Controller, and to the
CDE by the 15th of December of each year. The Executive Director, along with the audit
committee, if any, will review any audit exceptions or deficiencies rapdrt to the Charter
School Board of Directors with recommendations on how to resolve them. The Board will
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submit a report to the District describing how the exceptions and deficiencies have been or will
be resolved to the satisfaction of the Districtnglovith an anticipated timeline for the same.

Audit appeals or requests for summary review shall be submitted to the Education Audit Appeals
Panel (AEAAPO) in accordance with applicabl e

The independent financial audit of the Charter School is agrddord to be provided to the
public upon request.
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Element 10- Pupil Suspension and Expulsion
AfThe procedures by which pu(dCale&43605H®)J)uspended or ex

GENERAL PROVISIONS

Charter School shall provide due procéssall students, including adequate and timely notice to parents/guardians
and students of the grounds for all suspension and expulsion recommendations and decisions and their due process
rights regarding suspension and expulsion, including rights afapp

Charter School shall ensure that its policies and procedures regarding suspension and expulsion will be periodically
reviewed, and modified as necessary, in order to conform to changes in state law.

Charter School shall ensure that its staff is khnavd ge abl e about and complies wit
Foundation Policy and/or current equivalent policy, as required by the Modified Consent Decree. Charter School

shall comply with the terms of the School Discipline Policy and School ClimatefBiights resolution adopted by

the LAUSD Board of Education on May 6, 2013.

Charter School shall be responsible for the appropriate interim placement of students during and pending the
compl etion of Charter School 6 s ilitadet thedpesexpulsienx glaceiment afn  pr oc
expelled students.

Charter School shall document and implement the alternatives to suspension and expulsion that Charter School
utilizes in response tattendanceelated concerns, e.g. truancy or excessive tardiness.

STUDENTS WITH DISABILITIES

Charter School shall establish and implement policies and procedures to ensure full compliance with federal and
state laws and regulations regarding the diswpbf students with disabilitieH. a student is recommended for
expulsion and the student receives or is eligible for special education, pending the completion of the expulsion
process, Charter School shall identify and provide special education peognahservices at an appropriate interim
educational placement determined in coordination with the LAUSD Division of Special Education.

In the case of a student who has an Individualized Edu
Plan,Charter School shall ensure that it follows correct disciplinary procedures to comply with the mandates of state
and federal laws, including IDEA and section 504 of the Rehabilitation Plan of 1973. As set forth in the MOU
regarding special education betwe¢he District and Charter School, an IEP team will meet to conduct a
mani festation determination and to discuss alternative
and Procedures Manual. Prior to recommending expulsion for a stwndetith a Secti on 504 Pl an,
administrator will convene a Link Determination meeting to ask the following two questions:
A. Was the misconduct caused by, or directly and subst
B. Was the misconductadirct result of the Charter School ds failur

NOTIFICATION OF THE DISTRICT

Upon expellingany student, Charter School shall notify the Charter Schools Division by submitting an expulsion
packet to the CSD immediately or as sooprasticable, which shall contain:

T Compl eted ANotification of Charter School Expul si o
including attachments as required on the form
1 Documentation of the expulsion proceeding, including statement of ispkacifs supporting the expulsion
and documentation that Charter School éds policies an
Copy of parental notice of expulsion hearing
Copy of expulsion notice provided to parent stating reason for expulsion, term of expulsioditatibabi
pl an, reinstatement notice with eligibility date ar
for reinstatement, appeal process, and options for enroliment
91 If the student is eligible for Special Education, documentation relatekgolsion in compliance with
IDEA and the MCD, including the Expulsion Analysis page of thegxgulsion IEP
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91 If the student is eligible for Section 504 accommodations, documentation that Charter School conducted a
Link Determination meeting to addressotguestions:
A. Was the misconduct caused by, or di

rec
B. Was the misconduct a direct resul t of

tly and sub
Charter Sch
Notwithstanding and apart from the documentation sent to the Charter Schools Division as indicated above, if the
student is a resident ofschool district other thahAUSD, Charter School must notify the superintendent of the
student 6 s d iceswithini 30 taysoof the rexpuslsiod. édditionally, upon request of the receiving school

district, Charter School shall forward student records no later than 10 school days from the date of the request as

stated in Education Code section 49068 (a) and (b).

OUTCOME DATA

Charter School shall gather and maintain all data related to placement, tracking, and monitoring of student
suspensions, expulsions, and reinstatements, and make such outcome data readily available to the District upon

request.

REHABILITATION PLANS

Pupils who are expelled from Charter School shall be given a rehabilitation plan upon expulsion as developed by
Charter School s governing board at the time of the e
periodic review as well as assessment at the time of review for readmission. Terms of expulsion should be
reasonable and fair with the weight of the expelling offense taken into consideration when determining the length of
expulsion. Therefore, the rehabilitation plahould include a date not later than one (1) year from the date of
expulsion when the pupil may apply to Charter School for readmission. Charter School shall inform parents in
writing of its processes for reinstatement and applying for expungementexXghksion record.

READMISSION

Charter School s governing board shall adopt rules est
for readmission and the process for the required review of all expelled pupils for readmission. Upletiaoioip

the readmi ssion process, Charter School 6s governing I
governing board makes a finding that the pupil has not met the conditions of the rehabilitation plan or continues to

pose adangertocampu saf ety. A description of the procedure shal
parent or guardian at the time the expulsion order is entered and the decision of the governing board, including any
related findings, must be providedtotheppdyp and t he pupil 6s parent/ guardian wi

REINSTATEMENT

Charter Schooldés governing board shall adopt rules est
the review of documents regarding the rehabilitation plamri€h School is responsible for reinstating the student

upon the conclusion of the expulsion period in a timely manner.

GUN-FREE SCHOOLS ACT

Charter School shall comply with the federal Gtnee Schools Act.

This Pupil Suspension and Expulsion Policy has been established in order to promote learning
and protect the safety and well being of all students at the Charter School. In creating this policy,
the Charter School has reviewed Education Code Section 4896€q. which describes the
noncharter school so | i st of of fenses and pr
procedures for suspensions and expulsions. The language that follows closely mirrors the
language of Education Code Section 4880@e. The Charter School is committed to annual

review of policies and procedures surrounding suspensions and expulsions and, as necessary,
modification of the lists of offenses for which students are subject to suspension or expulsion.
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When the Policy is wlated, it may be necessary to suspend or expel a student from regular
classroom instruction. This policy shal/l serv
student suspension and expulsion and it may be amended from time to time withoutthee nee
amend the charter so long as the amendments comport with legal requirements. Charter School
staff shall enforce disciplinary rules and procedures fairly and consistently among all students.
This Policy and its Procedures will be printed and distrdbate part of the Student Handbook on

an annual basis or upon enrollment and will clearly describe discipline expectations. Corporal
punishment shall not be used as a disciplinary measure against any student. Corporal punishment
includes the willful inflicton of or willfully causing the infliction of physical pain on a student.

For purposes of the Policy, corporal puni shme
is reasonable and necessary to protect the employee, students, staff or otheiopsosmreyent

damage to school property.

Suspended or expelled students shall be excluded from all school and retdeal activities
unless otherwise agreed during the period of suspension or expulsion.

No student shall be involuntarily removed by tCharter School for any reason unless the parent

or guardian of the student has been provided written notice of intent to remove the student no
less than five schooldays before the effective date of the action. The written notice shall be in the
navebnguage of the student or the studentds p
child or youth or a homeless child or yout h,
inform the student, the st udeducational righta noklerof or g
the basis for which the pupil is being involuntarily removed and his or her right to request a
hearing to challenge the involuntary removal. If a parent, guardian, or educational rights holder
requests a hearing, the Charteh&ol shall utilize the same hearing procedures specified below

for expulsions, before the effective date of the action to involuntarily remove the student. If the

student s parent, guar di an, or educatilonal r
remain enrolled and shall not be removed until the Charter School issues a final decision. As
used herein, Ai nvoluntarily removedo includes

but does not include removals for misconduct which may bengiofor suspension or expulsion
as enumerated below.

School Climate and Student Discipline System

Respect for others and/or self is key at VCES. To support these goals, teachers will stress
positive reinforcement for appropriate behavior and peer mediasi important parts of the
classroom context. Students and teachers commit to making VCES a place where learning is a
priority. To this end, the school must be safe at all times. Student actions or intentions that could
violate the safety to self or otfsewill result in immediate responses from adults or teachers
present as well as notification of parents.

Examples of safety violations include:

Aver bal abuse of others (using profanity, I ns
Alntentionally hurting another person;
ANotfollowi ng directions or walking off school pr o
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A Excessiverough ousing during school activities; and
Threatening the physical or emotional safety

Respecting PropertyBuilding upon the need to have a safe and nurturing school, students must
respect the property of the school and others at all times. Any student action or intention that can
be deemed as damaging the property of the school or others can result incesrsegsiences.

In addition to the violations described above, examples of property violations include:

Astealing

ADefacing school property or the property of
AUnauthorized use of equi pment
Alnappropriate use of the I nternet

Progressive Disciplire Policy
VCES uses a progressive discipline policy, in our attempt to resolve issues quickly, and in the
most effective way possible. The goals of these policies are:

1 To ensure that all students can learn in a safe, supportive environment

1 To ensure that stlents understand why certain behaviors are unacceptable at school

1 To help students understand that there are consequences for our actions

1 To keep parents/ guardians informed of the behavior of their children, and allow parents/

guardians, students, anetbchool to work as partners

In-School Suspension
In the event that a student commits an offense for which suspension is permissible, VCES
administrators reserve the right to issue an in school suspension (ISS) in leiu of an out of school
suspension, unés such a suspension is prohibited by education code. In the event of ISS, the
following will apply:
1 ISS will be served in the main office
1 The student will be supervised by the principal, assistant principal, or by a teacher not
currently teaching a class
T The studentds teachers will send work to t
work will necessarily be different than the work done in class, it will address the same
content standards
7 If the student has an IEP, and the student is on ISSgdartrme when he or she would
normally be receiving RSP services, such services will be provided. If the student has
one on one services (such as speech, counseling, occupational therapy) etc, such services
will be provided as normal during ISS
1 The schoolwi I | notify the studentds parent/ gu
phone or email.
1 A student shall not serve more than two (2) days of ISS for a single offense, nor will a
student serve more than four (4) days of ISS during a single academic year.
1 In the event that the education code precludes ISS, the student will receive an out of
school suspension.
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A. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is related lto schoo
activity or school attendance occurring at anytime including but not limited to: a) while on
school grounds; b) while going to or coming from school; c) during the lunch period, whether on
or off the school campus; d) during, going to, or coming frochaasponsored activity.

B. Enumerated Offenses
1. Discretionary Suspension Offenses. Students may be suspended for any of the following
acts when it is determined the pupil:

a)
b)

c)

d)

f)
9)
h)

)
)
K)

Caused, attempted to cause, or threatened to cause physical injury to another
person.

Willfully used force or violence upon the person of another, exceptietdhse.
Unlawfully possessed, used, or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code Sections 11053
11058 alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11DB38, alcoholic beverage or
intoxicant of any kind, and then sold, delivered otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, alcoholic beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to schopkefqty or private property,
which includes, but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes, but
is not limited to, electronic files and databases.

Possessed or usedbtmco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own pregtion products by a pupil.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
Knowingly received stolen school property or private property, which includes,
but is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to axisting firearm as to lead a reasonable person

to conclude that the replica is a firearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness or

witness in a school disciplinary proceeding for the purpose of preventing that
studentfrom being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold prescription drugs,
including Soma.

Engaged in, or attempted to engage in hazik@r the purposes of this
subdivision, Ahazingo me-mitason eto angupilh o d
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p)

Q)

Y

organization or body, whether or not the organization or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or persoal degradation or disgrace resulting in physical or mental harm to

a former, current, or prospective pupk. o r pur poses of this ¢
does not include athletic events or schemhctioned events.

Made terroristic threats against school o#is and/or school property, which
includes, but is not limited to, electronic files and databaBes.purposes of this
section, Aterroristic threato shall i nc
a person who willfully threatens to commit anee which will result in death,

great bodily injury to another person, or property damage in excess of one
thousand dollars ($1,000), with the specific intent that the statement is to be taken

as a threat, even if there is no intent of actually carryiogtit which, on its face

and under the circumstances in which it is made, is so unequivocal, unconditional,
immediate, and specific as to convey to the person threatened, a gravity of
purpose and an immediate prospect of execution of the threat, andytbavskes

that person reasonably to be in sustained fear for his or her own safety or for his

or her i mmediate familybés safety, or fo
includes, but is not limited to, electronic files and databases, or the personal
property of the person threatened or his or her immediate family.

Committed sexual harassment, as defined in Education Code Section B&R.5.

the purposes of this section, the conduct described in Section 212.5 must be
considered by a reasonable persdntte same gender as the victim to be
sufficiently severe or pervasive to hawv
academic performance or to create an intimidating, hostile, or offensive
educational environment. This section shall apply to pupilsinad grades 4 to

12, inclusive.

Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education
Code. This section shall apply to pupils in any of grades 4 tork@usive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disrder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostile educational
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.
Engaged in an act of bullyingpcluding, but not limited to, bullying committed

by means of an electronic act.

1) ABull yingd means any severe oOfr pervas

including communications made in writing or by means of an electronic act,

and including one omore acts committed by a student or group of students

which would be deemed hate violence or harassment, threats, or intimidation,

which are directed toward one or more students that has or can be reasonably

predicted to have the effect of one or moreheffollowing:

i.  Placing a reasonable student (defined as a student, including, but is not

limited to, a student with exceptional needs, who exercises average
care, skill, and judgment in conduct for a person of his or her age, or
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for a person of his or helga with exceptional needs) or students in
fear of harm to that studentos or t
ii.  Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.
iii. Causing a reasonable s&d to experience substantial interference
with his or her academic performance.
iv.  Causing a reasonable student to experience substantial interference
with his or her ability to participate in or benefit from the services,
activities, or privileges providealy the Charter School.

2) iEl ectronic Acto means the creation o
school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:

I. A message, text, sound, video, or image.
ii. A poston a social network Internet Web site including, but not limited
to:
@Posting to or creatingmeanshrurn p:
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subpgatagra
(1) above. ACredi ble i mpersonati
without consent impersonate a pupil for the purpose of bullying the
pupil and such that another pupil would reasonably believe, or has
reasonably believed, that the pupil was or is the pupil whe

impersonated.
(c) Creating a false profile for the purpose of having one or more of
the effects |listed in subparagrap

a profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil oth#ran the pupil who created the
false profile.

iii.  An act of cyber sexual bullying.

@For purposes of this <c¢clause, Acy
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by gipto another pupil or
to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described
in subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recordjngs described above, shall
include the depiction of a nude, semide, or sexually explicit
photograph or other visual recording of a minor where the minor is
identifiable from the photograph, visual recording, or other
electronic act.

(b) For purposes of tei c | aus e, Acyber sexual
include a depiction, portrayal, or image that has any serious
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literary, artistic, educational, political, or scientific value or that
involves athletic events or schegdnctioned activities.
3) Notwithstanding subpagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.

A pupil who aids or abets, as defined in Section 31 of the Reodé, the
infliction or attempted infliction of physical injury to another person may be
subject to suspension, but not expulsion, except that a pupil who has been
adjudged by a juvenile court to have committed, as an aider and abettor, a crime
of physicalviolence in which the victim suffered great bodily injury or serious
bodily injury shall be subject to discipline pursuant to subdivision {i(a)

Possessed, sold, or otherwise furnished any knife unless, in the case of possession
of any object of thidype, the student had obtained written permission to possess
the item from a certificated school employee, with the Executive Director,
Principal or designeeds concurrence.

2. NonDiscretionary Suspension Offenses: Students must be suspended@ndtended
for expulsion for any of the following acts when it is determined the pupil:

a)

b)
c)

d)

Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the stadents h
obtained written permission to possess the item from a certificated school
empl oyee, with the Executive Director,
Brandishing a knife at another person.

Unlawfully selling a controlled substance listed in Health &afety Code
Section 11053gt seq.

Committing or attempting to commit a sexual assault or committing a sexual
battery as defined in Education Code Section 48900(n).

3. Discretionary Expellable OffenseStudents may be recommended for expulsion for any
of the following acts when it is determined the pupil:

a)

b)
c)

d)

Caused, attempted to cause, or threatened to cause physical injury to another
person.

Willfully used force or violence upon the person of another, exceptisédhse.
Unlawfully possessed, used, atherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code Sections 11053
11058, alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled sutestas
defined in Health and Safety Code Sections 11038, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, abholic beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property,
which includes, but is not limited to, electronic files and databases.
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9)
h)

i)
)

K)

Stole or attempted tsteal school property or private property, which includes, but

is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature rsgalove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own prescription products by a pupil.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessedr unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
Knowingly received stolen school property or private property, which includes,
but is not limited to, electronic files anldtabases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person
to conclude that the replica is a firearm.

m) Harassed, threatened, or intdated a student who is a complaining witness or

p)

Q)

witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sellggotiated to sell, or sold the prescription

drug Soma.
Engaged in, or attempted to engage in hazifk@r the purposes of this
subdivision, Ahazi ngo me-mitation eto anupilh od o f

organization or body, whether or not the orgatibpn or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrace resulting in physical or mental harm to

a former, current, or prospective pupfor purposes of thisect i on, nhaz
does not include athletic events or schemhctioned events.

Made terroristic threats against school officials and/or school property, which
includes, but is not limited to, electronic files and databaBes.purposes of this
sectionfit erroristic threato shall i nclude a
a person who willfully threatens to commit a crime which will result in death,

great bodily injury to another person, or property damage in excess of one
thousand dollars ($1,00, with the specific intent that the statement is to be taken

as a threat, even if there is no intent of actually carrying it out, which, on its face

and under the circumstances in which it is made, is so unequivocal, unconditional,
immediate, and speatfias to convey to the person threatened, a gravity of
purpose and an immediate prospect of execution of the threat, and thereby causes
that person reasonably to be in sustained fear for his or her own safety or for his

or her i mmedi at fortHe protéctiog & schoslpropertyywhicho r
includes, but is not limited to, electronic files and databases, or the personal
property of the person threatened or his or her immediate family.

Committed sexual harassment, as defined in Education CoderS2t2db. For

the purposes of this section, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to hayv
academic pdormance or to create an intimidating, hostile, or offensive
educational environment. This section shall apply to pupils in any of grades 4 to

12, inclusive.

137



r) Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as d&ed in subdivision (e) of Section 233 of the Education
Code. This section shall apply to pupils in any of grades 4 to 12, inclusive.

s) Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of studentsthe extent of having the actual and
reasonably expected effect of materially disrupting class work, creating
substantial disorder and invading the rights of either school personnel or
volunteers and/or student(s) by creating an intimidating or hostieasidnal
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.

t) Engaged in an act of bullying, including, but not limited to, bullying committed
by means of an electronic act.

1) ABull yi ngdo means aphygicalsoewerbal act oocondycte r v a s
including communications made in writing or by means of an electronic act,
and including one or more acts committed by a student or group of students
which would be deemed hate violence or harassment, threats, or itibmida
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:

I.  Placing a reasonable student or students in fear of harm to that
student 6s or thosetystudentsdé per son

ii.  Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

iii.  Causing a reasonable student to experience substantial interference
with his or her academic performance.

Iv. ~ Causing a reasonable stutlén experience substantial interference
with his or her ability to participate in or benefit from the services,
activities, or privileges provided by the Charter School.

2) AEl ectronic Actodo means the creation o
school@e, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:

i. A message, text, sad, video, or image.
ii. A poston a social network Internet Web site including, but not limited
to:
@Posting to or creating a burn pe:¢
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagh (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. ACredi bl e I mpersonat.
without consent impersonate a pupil for thegmse of bullying the
pupil and such that another pupil would reasonably believe, or has
reasonably believed, that the pupil was or is the pupil who was
impersonated.
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(c) Creating a false profile for the purpose of having one or more of
the effects listedindupar agraph (1) above. n F
a profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil who created the
false profile.

iii.  An act of cyber sexual bullying.

(a) For purposes of this clausg,c y b er sexual bul | yir
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or
to school personnel by means of an electronic act that has or can be
reasonably predted to have one or more of the effects described
in subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above, shall
include the depiction of a nude, semide, or sexually explicit
photograph or tier visual recording of a minor where the minor is
identifiable from the photograph, visual recording, or other
electronic act.

(b)For pur poses of this <c¢lause, ncy
include a depiction, portrayal, or image that has any serious
literary, artistic, educational, political, or scientific value or that
involves athletic events or schegdnctioned activities.

iv.  Notwithstanding subparagraphs (1) and (2) above, an electronic act
shall not constitute pervasive conduct solely on the basisitthas

been transmitted on the Internet or is currently posted on the Internet.

u) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the
infliction or attempted infliction of physical injury to another person may be
subject to suspermi, but not expulsion, except that a pupil who has been
adjudged by a juvenile court to have committed, as an aider and abettor, a crime
of physical violence in which the victim suffered great bodily injury or serious
bodily injury shall be subject to digtine pursuant to subdivision (3)¢&)).

v) Possessed, sold, or otherwise furnished any knife unless, in the case of possession
of any object of this type, the student had obtained written permission to possess
the item from a certificated school employeeith the Executive Director,
Principal or designeebds concurrence.

4. NonDiscretionary Expellable Offenses: Students must be recommended for expulsion for
any of the following acts when it is determined pursuant to the procedures below that the
pupil:

a) Passessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
obtained written permission to possess the item from a certificated school
employee,with he Executive Director, Princiopal

b) Brandishing a knife at another person.

c) Unlawfully selling a controlled substance listed in Health and Safety Code
Section 11053gt seq



d) Committing or attempting to commit a sexual assault enmdting a sexual
battery as defined in Education Code Section 48900(n).

If it is determined by the Administrative Panel during an expulsion hearing that a student has
brought a firearm or destructive device, as defined in Section 921 of Title 18 ofitieel States

Code, on to campus or to have possessed a firearm or dangerous device on campus, the student
shall be expelled for one year, pursuant to the Federal Gun Free Schools Act dhl198zh
instances, the pupil shall be provided due processsrigihhotice and a hearing as required in

this policy.

The term Afirearmo means (A) any weapon (incl
or may readily be converted to expel a projectile by the action of an explosive; (B) the frame or
receiverof any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive
device. Such term does not include an antique firearm.

The term fidestructive devicedo means (A) any e
not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four
ounces, (iv) missile having an explosive or incendiary charge of more thaguarter ounce,

(v) mine, or (vi) device similar to any of the devices described in the preceldiuses.

C. Suspension Procedure
Suspensions shall be initiated according to the following procedures:

1. Conference

Suspension shall be preceded, if possible, by a conference conducted by the Executive
Director, Principal or designee with the studend his or her parent and, whenever practical,

the teacher or other Charter School employee who referred the student to the Executive
Director, Principal or designee.

The conference may be omitted if the Executive Director, Principal or designeeideterm

t hat an emergency situation exists. An fAeme
danger to the lives, safety or health of students or Charter School personnel. If a student is
suspended without this conference, both the parent/guardianuaiahtsshall be notified of

the studentdés right to return to school for

At the conference, the pupil shall be informed of the reason for the disciplinary action and
the evidence against him or her and shall be given the omigrto present his or her
version and evidence in his or her defense, in accordance with Education Code Section
47605(b)(5)(J)(i). This conference shall be held within two (2) school days of when the
student was suspended, unless the pupil waives gihisat is physically unable to attend for

any reason including, but not limited to, incarceration or hospitalization. No penalties may be

i mposed on a pupil for failure of the pupil
Charter School officialsReinstatement of the suspended pupil shall not be contingent upon
attendance by the pupil ds parent or guardi an

The Charter School assures that the process for investigating incidents and collecting
evidence will be fair and thorough.
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2. Notice to Parents/Guardians

At the time of the suspension, an administrator or designee shall make a reasonable effort to
contact the parent/guardian by telephone or in person. Whenever a student is suspended, the
parent/guardian shall be notified imiting of the suspension and the date of return following
suspension. This notice shall state the specific offense(s) committed by the student. In
addition, the notice may also state the date and time when the student may return to school. If
Charter Schdaofficials wish to ask the parent/guardian to confer regarding matters pertinent

to the suspension, the notice may request that the parent/guardian respond to such requests
without delay.

3. Suspension Time Limits/Recommendation for Expulsion

Suspensiog, when not including a recommendation for expulsion, shall not exceed five (5)
consecutive school days per suspension with a total of twenty (20) days of suspension in a
school year for general education students and ten (10) days of suspension fdr specia
education students. Upon a recommendation of expulsion by the Executive Director,
Principal or designee, the pupil and the p
invited to a conference to determine if the suspension for the pupil shouldtdrelexk

pending an expulsion hearing. In such instances when the Charter School has determined a
suspension period shall be extended, such extension shall be made only after a conference is
held with the pupi/l or the e@upupidblksdopapamnest
attend the conference.

This determination will be made by the Executive Director, Principal or designee upon either

of the following: 1) the pupil déds presence wi
pupil poses a threat or danger to others. Upon either determinatiot he pupi | 6s s
will be extended pending the results of an expulsion hearing.

The student will have the opportunity, at the discretion of the Executive Director, Principal
and/or the classroom teacher, to complete instructional activitiesdrisseto his or her
suspension and will be able to communicate with designated Charter School staff for any
guestions and for evaluation of work.

D. Authority to Expel

As required by Education Code Section 47605(b)(5)(J)(ii), students recommendedulsroexp

are entitled to a hearing adjudicated by a neutral officer to determine whether the student should
be expelled. The procedures herein provide for such a hearing and the notice of said hearing, as
required by law.

A student may be expelled by theutral and impartial Administrative Panel following a hearing
before it, and preceded by recommendation from the Executive Director, Principal, or designee.
The Administrative Panel shall consist of at least three members who are certificated employees

andnei t her a teacher of the pupil nor a Board
The Administrative Panel shall be presided over by a designated neutral hearing chairperson. The
Charter School s Board wildl a pipistratiset PanelmayA d mi n i

expel any student found to have committed an expellable offense.

A student and his or her parents/guardians may appeal an expulsion decision by the
Administrative Panel to the Chartemnat®e hool 0s
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E. Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student
should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30)
school days after the Exeotd Director, Principal, or designee determines that the student has
committed an expellable offense and recommends the student for expulsion.

The Administrative Panel will hold a hearing on the case, and will make a determination whether
to expel. The daring shall be held in closed session (complying with all pupil confidentiality
rules under FERPA) unless the student makes a written request for a public hearing in open
session three (3) days prior to the date of the scheduled hearing.

Written noticeof t he hearing shall be forwarded to th
at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be
deemed served upon the pupil. The notice shall include:

1. The date andlpce of the expulsion hearing;

2. Information about obtaining reasonable accommodations and/or language support;

3. A statement of the specific facts, charges and offenses upon which the proposed
expulsion is based;

A copy of the Charruleswhich rlate to theafleged vidatan;p | i n
Notification of the studentédés or parent/
the studentds status at the Charter Scho
the student seeks enroliment;

6. The opportunity for the student and/or the
or to employ and be represented by counsel or aattomey advisor;

The right to inspect and obtain copies of all documents to be used at the hearing;

The opporturty to confront and question all witnesses who testify at the hearing;

The opportunity to question all evidence presented and to present oral and documentary
evidence on the studentds behalf including

ar
gu
ol

o s

© o N

F. Special Procedures for Expulsion Hearingfnvolving Sexual Assault or Battery Offenses

The Charter School may, upon a finding of good cause, determine that the disclosure of either
the identity of the witness or the testimony of that witness at the hearing, or both, would subject
the witness tomunreasonable risk of psychological or physical harm. Upon this determination,
the testimony of the witness may be presented at the hearing in the form of sworn declarations
that shall be examined only by the Charter School or the administrative papeds ©bthese

sworn declarations, edited to delete the name and identity of the witness, shall be made available
to the pupil.

1. The complaining witness in any sexual assault or battery case must be provided with a
copy of the applicable disciplinary rulesd advised of his/her right to (a) receive five
days notice of his/her scheduled testimony, (b) have up to two (2) adult support persons
of his/her choosing present in the hearing at the time he/she testifies, which may include a
parent, guardian, or lag counsel, and (c) elect to have the hearing closed while
testifying.

2. The Charter School must also provide the victim a room separate from the hearing room
for the complaining witnessd use prior to
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3. At the discretion of t Administrative Panel, the complaining witness shall be allowed
periods of relief from examination and crassamination during which he or she may
leave the hearing room.

4. The Administrative Panel may also arrange the seating within the hearing room to
facilitate a less intimidating environment for the complaining witness.

5. The Administrative Panel may also limit time for taking the testimony of the complaining
witness to the hours he/she is normally in school, if there is no good cause to take the
testinony during other hours.

6. Prior to a complaining witness testifying, the support persons must be admonished that
the hearing is confidential. Nothing in the law precludes the entity presiding over the
hearing from removing a support person whom the pragiderson finds is disrupting
the hearing. The Administrative Panel may permit any one of the support persons for the
complaining witness to accompany him or her to the witness stand.

7. If one or both of the support persons is also a witness, the Chartsyl Schst present
evidence that the witnessd presence i s bot
the Charter School. The administrative panel shall permit the witness to stay unless it is
established that there is a substantial risk that thenasy of the complaining witness
would be influenced by the support person, in which case the presiding official of the
administrative panel shall admonish the support person or persons not to prompt, sway,
or influence the witness in any way. Nothing $lpaéclude the the administrative panel
from exercising its discretion to remove a person from the hearing whom he or she
believes is prompting, swaying, or influencing the witness.

8. The testimony of the support person shall be presented before the tgstinthe
complaining witness and the complaining witness shall be excluded from the courtroom
during that testimony.

9. Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in public at the request of the pupil ba&irpelled, the complaining withess
shall have the right to have his/her testimony heard in a closed session when testifying at
a public meeting would threaten serious psychological harm to the complaining witness
and there are no alternative proceduresvoid the threatened harm. The alternative
procedures may include videotaped depositions or contemporaneous examination in
another place communicated to the hearing room by means of-cioseit television.

10.Evi dence o f speci fic i nstances of a comp
presumed inadmissible and shall not be heard absent a determination by the entity
conducting the hearing that extraordinary circumstances exist requiring the evidence be
heard Before such a determination regarding extraordinary circumstance can be made,
the witness shall be provided notice and an opportunity to present opposition to the
introduction of the evidence. In the hearing on the admissibility of the evidence, the
comgaining witness shall be entitled to be represented by a parent, legal counsel, or other
support person. Reputation or opinion evidence regarding the sexual behavior of the
complaining witness is not admissible for any purpose.

G. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made.

H. Presentation of Evidence

While technical rules ogévidence do not apply to expulsion hearings, evidence may be admitted
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