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Assurances Affirmations , and Declarations

Vall ey Charter El ementary School (al so referr
shall:

1 Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Educd5d)@n Code (here

1 Not charge tuition. (Ed. Code § 47605(d)(1).)

1 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristi¢hat is contained in the definition of hate crimes set forth in section 422.55 of
the Penal CodeE@. Code § 47605(d)(1); Ed. Code § 220.)

1 Except as provided in Education Code section 47605(d)(2), admission to a charter school
shall not be determined awrding to the place of residence of the pupil, or of his or her
parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy
giving admission preference to pupils who reside within the former attendance area of that
school. (Ed. Code § 47605(d)(1).)

1 Admit all pupils who wish to attend Charter School. (Ed. Code 8§ 47605(d)(2)(A).)

1 Except for existing pupils of Charter School, deteerattendance by a public random
drawing if the number of pupils who wish to
capacity. Preference shall be extended to pupils currently attending Charter School and
pupils who reside in the Los Angeles Unifisdhool District (also referred to herein as
ALAUSDO and fADistricto). (Ed. Code A 47605(d

1 If a pupil is expelled or leaves Charter School without graduating or completing the school
year for any reason, Charter School shall notify the superimienéiéhe school district of
the pupil és | ast known address within 30 day
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card, and health informationd(ECode § 47605(d)(3).)

1 Meet all statewide standards and conduct the pupil assessments required pursuant to
Education Code sections 60605 and 60851 and any other statewide standards authorized in
statute or pupil assessments applicable to pupils ircharter public schools. (Ed. Code §
47605(c)(1).)

basi s, with Charter Sc

T Consul t on a regu r
cho 6s educational progr ams.

, | a
regarding the ol
Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive pu
for the purposes of the Educational Employment Relation§E€RA), Chapter 10.7

(commencing with Section 3540) of Division 4 of Title | of the Government Code. Charter
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School shall comply with all provisions of the EERA and shall act independently from LAUSD
for collective bargaining purposes. In accordance iithEERA, employees may join and be
represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific ADiIistric
Assurances, Affirmations, and Declarati@esctionabove. The DRL should be highlighted in

gray within each Charter element or section. The final section of the Charter provides a

consolidated addendum of the DRL. This intentional redundancy facilitates efficient charter

petition review while ensuring rdg access to the DRL for any given section of the Charter. To

the extent that any inconsistency may exist between any provision contained within the body of

the Charter and the DRL contained in the addendum, the provisions of the DRL addendum shall
control



Element 1: The Educational Program

AThe educational program of the charter schoo
those whom the charter school I s attempting t
persono in the 21st century, andedimthat | ear ni ng
program shall include the objective of enabling pupils to become-s®itivated, competent,

and | i f el o(BdgCoHeeS8aT60560)(53(A)©.)

AThe annual goals for the charter school for

identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the

program operated, by the charter school, and specific annual actions toezehthose goals. A

charter petition may identify additional school priorities, the goals for the school priorities,

and the specific annual (EdcCode ®4v&05(h)(6)(AHit)hi eve t h

Al f the proposed c h aschookpupilss adeseription okthd Mannseréenr ve hi

which the charter school will inform parents about the transferability of courses to other

public high schools and the eligibility of courses to meet college entrance requirements.

Courses offered by the chartechool that are accredited by the Western Association of

Schools and Colleges may be considered transferable and courses approved by the University

of California or the California State Univers
criteiaimay be considered to meet (FddCbde€ge entrance

47605(b)(5)(A)(iii).

LocAL CONTROL FUNDING FORMULA (LCFF) AND L ocAL CONTROL AND ACCOUNTABILITY

PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all appliceblend

regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a
Local Control and Accountability Plan (LCAP)/annual updath&lLos Angeles County
Superintendent of Schools and the Charter Schools Division (CSD) on or before July 1. In
accordance with Education Code sections 47604.33 and 47606.5, Charter School shall annually
update its goals and annual actions to achieve tjmas identified in the charter pursuant to
Education Code section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan
template adopted by the State Board of Education, as it may be changed from time to time.
Charter School shall comply thiall requirements of Education Code section 47606.5, including

but not | imited to the requirement that Chart
administrators, other school personnel, parents, and pupils in developing the local cdntrol an
accountability plan and annual update to the

47606.5(€).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Codsection4d7612.5, and the number of school days require@difornia Code of
Regulationstitle 5, sectior11960.



MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten.

For purposes of admission to Charter School, transitional kindergarten shall be considered a part

of kindergarten, and thereforaidents enrolled in transitional kindergarten at Charter School

shall be considered existing students of Char
admissions, enrollment, and lottery.

HIGH SCHOOL EXIT EXAMINATION

Charter School shall comply withl @alpplicable requirements of Education Code sections 60850
I 60859, including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in gradd2 9efore Charter School graduates itst ftlass of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools
and Colleges (WASC) accreditation.

ENGLISH L EARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with

all applicable legal requirements. Charter School must provide all English Learners with an

effective English language acquisition program that also affords meaningful and equitable access
to Charter School 6s cor e a cfar&mwlish Learners mustibe ul u m.
(1) based on sound educational theory; (2) adequately supported with trained teachers and
appropriate materials and resources; and (3) periodically evaluated to make sure the program is
successful and modified when the progriamot successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD

Charter Schools Division (CSD) that certifies that Charter School has adopted and is

implementing either the LAUSD English Learner MasterPla@har t er School 6s ow
Learner (EL) Master Plan. If Charter School chooses to implement its own EL Master Plan, the

pl an shall provide a detailed description of
following:

T How Char t erMaSterRlangiovidss alEdf its English Learners, including but
not limited to Long Term English Learners (LTELS) with an effective English language

acquisition program as wel |l as meaningf ul
academic curriculon
T How English Learnersé dlpecific needs wil/l

1 What services will be offered
1 How, where, and by whom the services will be provided



1 How Charter School will evaluate its EL program each year, and how the results of this
evaluation
will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon requé&tarter School shall provide a cophits current
EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and
state requirements.

Charter School shall reclassify English Learners in accordance with federal and state
requirements.

Chater School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency of important information regarding Charter School matters to the
same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Comgiance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990, and the Indivads with Disabilities Education
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectly, admission due to a disabilityortoChae r School 6s i nahb
provide necessary services. Charter School acknowledges that policies and procedures are in

place to ensure the recruitment, enrollment, service, and retention of students with disabilities at
LAUSD-authorized charter schoolsclading Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing
Charter School i ntends to operate as a Aschoo
Charter School shall execute a Memoranduin Under st andi ng (AMOUO) by
LAUSD and Charter School regarding the provision and funding of special education services
consistent with applicable state law and the LAUSD Special Education Local Plan Area
(ASELPAO) Local Pibmannd osrh aSIple chealc oEdsuicdaer ed a 7
Districto for purposes of Speci al Education p
However, Charter School reserves the right to make written verifiable assurances that it may

become an independdntal educational agency (LEA) and join a SELPA pursuant to Education

Code Section 47641 (a) either on its own or with a grouping of charter school LEAs as a

consortium following the requirements of Education Code section 56195.3(b).

SELPA Reorganization
The Los Angeles Unified School District is approved to operate as a-fhigjiect SELPA
under the provisions of Education Code section 56195.1(a). As a-Birsgleet SELPA, the

v




District has created two charter school sectionst(idisoperated Programs and Chaitgerated
Programs) under the administration of one single Administrative Urstupnt to a

reorganization plan approved by the Board of Education on January 4, 2011 {1#p/H&0iI
implementation of the reorganized USD SELPA commenced in the 202814 school year
requiring all Districtauthorized charter schools to elect one of the three options available under
the LAUSD SELPA. Prior to an option election, all Dist@etthorized charter schoolsere

required to partipate as a school of the District under the Dist@pterated Programs Unit.

Prior to the beginning of the 202814 school year, all Distrigtuthorized charter schools, other
than those that had previously executed an Option 3 Memorandum of Underggandi i MOU 0 )
were required to execute a new MOU setting forth the LAUSD SELPA option election for the
remainder of the charter petition terfthe Chartetoperated Program schools do not have LEA
status for the purposes of special education but will funati@nsimilar role in that each charter
school will be responsible for all special education requirements, including but not limited to
services, placement, due pess, related services, special education classes, and special
education supports. Charteh®ols that have elected to participate in a Disoperated

programs option magpply for membership in the Chareperated Program section of the
SELPA. Charter schools accepted for participation in the Chapenated Programs section
receive suppadrfrom a Special Education Director for the Chadperated Programs.

Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere

to the terms, conditions and requirements ofGhandaSmithModified Consent Decree

(AMCDo0o) and other court orders Iimposed upon t
MCD is a consent decree entered in a federal court class action lawsuit initially brought on

behalf of students with disabilities LAUSD. It is an agreement of the parties approved by the

federal court and monitored by a ceapgpointed independent monitor. The MCD includes

nineteen statistically measureable outcomes and facilities obligations that the District has to

achieve to disegage from the MCD and federal court oversight. All charter schools are required

to use the Districtébés Speci al Education Polic
District-wide webbased software system used for online Individualized Educatiomapneg

(Al EPs0) and tracking of related services pro
education.

As part of fulfilling the Districtodés obligati
District-operated and Charteperated charteschools are made on a regular basis. The

requested data must be submitted in the Offic
format in accordance with the OI M6s required

1 End of Year SuspensicrDistrict ID, SSIS ID, lasname, first name, date of birth,

gender, grade, date of suspension, number of days suspended, and reason for suspension.
Statewide Assessment Dat@he standard file including District ID.

Norm day- District ID, SSIS ID, last name, first name, datéioth, gender, grade,

location code, school name and local district for all students enrolled on norm day.

1
1

CBEDS

All Students enrolled as of December 1 of each school-y@@trict ID, SSIS ID, last
name, first name, date of birth, gender, graglegation code, school name and local
district for all students enrolled on norm day.

8
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1 Dropout- District ID, SSIS ID, last name, first name, middle name, date of birth, grade,
last location, school name and local district

1 Monthly SESAC and Suspension data
1 Graduation roster from all charter schools with 12th grade students with disabilities
The MCD requires charter schools to i mpl ement

system, which is currently referred to as My Integrated Student Infornfaygiem (MiSiS).

MiSiS is a suite of applications which is designed to capture all District student data. All charter
schools are required to utilize MiSiS directly or interface with MiSiS via a web based
Application Programming Interface (API) in complanwith the requirements of the MCD and
applicable timelines. Upon charter school full utilization of MiSiS either directly or via a web
based API, the list of required data above will automatically be captured within MiSiS.

1. General Information

The cmtact person for Charter School is: Robert Burke, Executive Director
The contact address for Charter School is: 16514 Nordhoff St.

North Hills, CA 91343
The contact phone number for Charter School is: 818-810-6713

The proposed address or targecommunity of Charter School is: 16514 Nordhoff St.
North Hills, CA 91343

This location is in LAUSD Board District: Board District 3

This location is in LAUSD Local District: Northwest

The grade configuration of Charter School is: TKindergarten z 5" Grade
gg.e number of students in the first year of the renewal term will Approximately 276 students
'[Tet:;angvﬁjselgvel(s) of the students in the first year of the renewal TK/Kindergarten z 5 Grade

#EAOOAO 3AEIT T 1 80 iBuEidnin®D2A-R025EE C August 24, 2020
The enrollment capacity is:(Enrollment capacity is defined as all
students who are enrolled in Charter School regardless of student: 276 Students
residency).

The type of instructional calendar (e.g. traditioml/year -round,

single track/multi -track, extended day/year) will be: Traditional
The bell schedule for Charter School will be: 8:05 amz 2:40 pm
The term of this charter shall be from: July 1, 2020 to June 30, 2025

The Board of Directors for Valley Charter Elementary respectfully submits this charter renewal
petition to the Los Angeles Unified School Di
ADIi stricto) for a TK-5 sitebdséd)prograenahat wil beeve adevarse gr a d
student population in the San Fernando Valley.

Community Need for Charter School

The number of random public drawing (lottery) applications we receive yearly is evidence that

the community reagnizes a nakfor VCES. With 46Gspaces in kindergarten and only a handful

of spaces in other grades each year, we typically accommodate fewer than 10% of our applicants.



Table 1:VCES Number of Random Public Drawing (Lottery) Applications Submitted
Source: Data puéd from Survey Monkey online application system

201516 | 201617 |201#18 |[201819
Number of
Applications | 586 512 579 483
2. School 6s performanc®8aceer oounuentscthalt 6Ssr r

performance, we are confident that we are me¢hiagheeds of the community we serve. To
illustrate this point, we will address: 1) Academic performance data, both sghisoand for
subgroups, as measured by CAASPP; 2) The success of innovative features of our educational
program as measured by intakdata; 3) Our progress towards meeting the needs of our
numerically significant subgroups; 4) Opportunities for growth that we have experienced and
addressed.

Academic performance dat&ach year our students in grades three through five participate in

the California Assessment of Student Performance and Progress (CAASPP). Data from this
assessment allows us to analyze trends in i
performance of subgroups, in schoolwide performance, and in performanceedngeesident
schools that our students would otherwise attend, known as Resident School Median (RSM). We
are proud that in both English language arts (ELA) and in math, the number of VCES students
meeting or exceeding standards is consistently abovk 891 and LAUSDO&s perfor
In fact, between 2015 and 2018, the percentage of students meeting or exceeding performance
standards was an averageapproximatelyl1% above RSM in ELA and %4 above in math.

Likewise, during the same time period, performance rates aveahget 2%6 higher than

LAUSD in ELA and 34% higher in mathThe table and graph below summarize our CAASPP
performance data

nd

Table 2: CAASPP Performance Data as Compaoeld$M and LAUSD
Source: LAUSD Data Set

Year | VCES RSM Difference LAUSD |Difference
between between
VCES and RSM \VVCES and
|LAUSD
1516 | ELA: 71% ELA: 52% ELA: 19% higher| ELA: 39% |ELA: 32%
Math: 69% Math: 4806 Math: 226 Math: 28% |higher
higher IMath: 41%
higher
16-17| ELA: 65.15% | ELA: 53.9%%0 | ELA: 11.26 ELA: 3955% |ELA: 25.6%
Math: 63.64%4 Math: 50.08% | higher Math: 29.86% |higher
Math: 13.590 IMath: 33.78%6
higher higher
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17-18| ELA: 65.91% | ELA: 62.026 | ELA: 3.8%% ELA: 42.31% |[ELA: 23.6%
Math: 57.58%4 Math: 50.48% | higher Math: 3132%|higher
Math: 7.126 Math: 2626%
higher higher
Graph 1: CAASPP Performance Data as Compared to RSM
80.00%
70.00% +—
o
T 60.00% +—
o
8 50.00% -
S W VCES ELA
S 40.00% -
i LRSM ELA
2 30.00% - M VCES Math
0
% 20.00% - 4 RSM Math
10.00% -
0.00% -
2015-2016 2016-2017 2017-2018
Assessment Year

VCES has three numerically significant subgroups, which are Latino, socioeconomically
disadvantaged and white. The table below summarizes the percentage change in scores on
CAASPP between 2017 and 2018. As Table 3 elucidates, all three subgroups makéngrowt

ELA, but we experienced a decline in the proficiency rates for all three subgroups in math. While
any decline is important to note and take seriously, since all declines were fewer than 10%, we
feel confident that the changes we have implemented/eit positive results. These steps are

outlined in a subsequent section titled AOppoO
Table 3:Trends in Subgroup Performance on CAASPP
Source: LAUSD Data Set
Subgroup CAASP | CAASP | Chang| CAASP | CAASP | Chang
P-ELA |P-ELA |ein P- Math | P- Math |ein
2017 2018 Scores| 2017 2018 Scores
Latino 42% 50% +8% | 49% 42% -7%
Socioeconomicy 32% 45% +13% | 42% 38% -4%
Iy
disadvantaged
White 77% 80% +3% | 70% 69% -1%

11



Graph 2: Trends in Subgroup Performance on CAASPP
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We are cognizant of areas for growth, but overall, we are proud of student performance on
CAASPP, especially as it compares to RSM and LAUSD proficiency rates. We feel these
comparisons are compelling examples of how VCES is metttengeeds of communitye

serve

Success of the key features of our educational prograrhe success of the innovative
features of our educational program as measured by CAASPP is corroborated by student
performance on internal assessments, narrative examples of the styedeienee, and parent
feedback.

The innovation that lies within our balanced literacy program is the use of reading and writing
workshogs. We use the frame of the workshop to present material in a way that is authentic for
students. Our emphasis on reading is clear and evident to both students and parents. Our
expectations for time on text and critical thinking, while rigorous, are impeeati f or a st ude
success as a reader. Unlike in classes where students read from a common textbook, VCES
students get to choose their own books at their reading level, which results in higher rates of
engagement and stamina. Our teachers guide thedtigtripased on student need, rather than

follow a scripted program.

The success of the workshop model is illustrated by our internal data. Depending on the grade,
teachers assess studentsod reading |l evels betw
Teachers College guided reading assessments. Each alphabetic reading level corresponds to a
performance | evel which i s dEopexanmple athirdgrpdern t he
reading level N books is considered to be on grade level in Martch,fburth grader reading

level N books at this time would be below grade lefdditionally, three times a year, teachers

in first through fifth grades assess students
program called AIMSweb. Students reatethgrade level texts and the median score is

considered to be the number of words per minute that they can read. Using the norm chart,

12



teachers can determine a studentoés performanc
assessments is recorded, ntorad, and analyzed by teachers and administration through an
Excel tracking system. Tables 4 and 5 represent student performance on these assessments.

Table 4: Percentage of Students Meeting or Exceeding Standards at end of the Year on Guided
Reading Asssments

Source: Data submitted by teachers through our internal data tracking system) (Excel
K 1 2 3 4 5 Schoolwide
Average

2016 68% 83% 7% 68% 55% 64% 69%
2017

2017 70% 95% 70% 70% 70% 63% 73%
2018

2018 77% 89% 68% 65% 60% 68% 71%
2019

Table 5: Percentage of Students Meeting or Exceeding Standards at end of the Year on AIMSweb
Fluency Assessments
Source: Data pulled from AIMSweb

1 2 3 4 5 Schoolwide
Average
20162017| 70% 84% 68% 73% 77% 74%
20172018| 84% 66% 61% 57% 75% 69%
20182019| 75% 67% 74% 77% 61% 71%

We consider these assessments to be comprehensive, rigorous, and respected by educators
because they are norm referenced and used nationally. AIMSweb assessments were field

t est ed t onorenatiseureliability, bral validfidata were collected based on a
representative sample of U.S. students. Additionally, the psychometric properties of all the

ai mswebPl us measures were evaluated to meet
field testing pr Ouaguses ceadindPassessments gre c&ted 6y)the
internationally renowned Teachers College Reading Writing Project (TCRWP) at Columbia
University. Most of the TCRWP assessments that we give are the ones mandated by New
York City as Measures of Studerg¢drning (MoSL).

For these reasons, we are proud that each year an average of over 69% of our students are
meeting or exceeding standards based on these assessments. Furthermore, when we look at

13



students who did not meet the standard, we see growth. &&wehwant all students to be at
grade level, we celebrate the progress of every reader, no matter his/her ultimate score.

We use Singapore math as the foundational pedagogy of our innovative math program, which
emphasi zes st ude n tllewing chee ureldrstapdmgsnnumber factd, tumberf o
sense, patterns, visualization, and communication. Problem solving and critical thinking are also
crucial pieces of our curriculum. The chart below represents student performance in math as
measured by thalIMSweb computation assessment, which we use in conjunction with

classroom assessments to assess the efficacy of our innovative math program. The AIMSweb
assessment is useful for data analysis because it is nationally normed, covers a variety of skills,
ard can be graded objectively. However, we also value the process and critical thinking skills
that can be demonstrated on classroom assessments. Consequently, when analyzing student
progresswe consider both types of assessments.

Table 6: Percentage ot@lents Meeting or Exceeding Standards at end of the Year on AIMSweb
Computation Assessments

Source: Data pulled from AIMSweb

K 1 2 3 4 5 Schoolwide
Average

2016 93% 84% 55% 66% 73% 93% 77%
2017

201 73% 64% 55% 68% 66% 64% 65%
2018

2018 75% 80% 56% 60% 93% 82% 74%
2019

With over half of our students performing at or above standard on the AIMSweb computation
assessment, we are confident that our math program is meeting the needs of the community.
When we look at this data in conjunction with CAASEBres, we acknowledge that there are

still steps that can be taken to improve our program. Those considerations are outlined in the
section titled AOpportunities for Growth. o

Project Based Learning (PBL) and constructivism are the driving forces bmlrimhovative
history-social science and science instruction. With PBL, students are taught science and history
social science standards through meaningful learning opportunities that have real life
applications anthatteach 2% century skills such agitical thinking, problem solving,

collaboration, communication, synthesis of information, and creativity. PBL is supported and
deepened by field trips to places such as downtown Los Angeles, fire stations, The Natural
History Museum, Catalina Island Mae Institute, and Vasquez Rocks.

The most compelling indicator of the success of our innovative histmial science and

science curriculum is a high rate of student engagement in the curriculum. Rather than assigning
reading from a textbook, teachers create hands on experienceqtipat students to explore

and question the world around them. Each day, students are engaged in activities such as

14



analyzing primary sources from the Revolutionary War, building structures like Tuli huts and
marble mazes, working in the garden, and momitpthne eggs that the hen in their classroom is
hatching. The units of study that are outlined in section 11 highlight experiences that are
engaging and characteristic of our work in PBL.

Not only do assessments and narratives demonstrate the sucaessusfioulum, but so do

results from our parent survey. While our strategies and methods are neither traditional nor the
manner in which most parents were educated, we do find program satisfaction among our

parents. In our 2028019 Program Evaluation Suy, 95.5% of parents who responded
indicated that they were either fAvery satisfi
goals set forth in the mission. Similarly, 90
academic program offered VCES, resulting in 98% of parents saying that they would

recommend VCES to a friend. Our parents have faith and belief in the program as evidenced by
their participation in the school community and their responses on the survey. Their satisfaction

with the school is one more indicator of how our educational program is meeting the needs of the
community.

Pearson. (2016). AnAAl MSweb Plus devel opment ma

Meeting the specific needs abur student population, including subgroupsWe are confident

that the innovative features of our educational program are contributing to the growth of all

students including those in our subgroups. While we have always valued diversity and identified
ourselves adiverse by desigrwe have made siat justice and antbias education a focus in the

last year This work has been guided by four VCES teachers and our executive director, in

conjunction with teachers at Valley Charter Middle School. After their participation in

Communi ty Ro ati-lsas &t Socidl Rustice $nstithite, the team facilitated

discussions that enabled teachers to evaluate curriculum with a social justice and diversity lens in
mindResearch shows that this work has a positiwv
especially the proficiency rates of students in our Latino and socioeconomically disadvantaged
subgroupsl n t heir article titled fGRerfdrming&dhdolg Re s p
that Srve Diverse Populatioisl] o hnson and Wi | yréesgonsweteathengq A Cul t u
offers a compelling hypothesis for improving educational outcomes for millions of underserved

African American, Latina/o, Native American, and Native Hawaiian studisisggests that

these students are more likely to learn andea@hivhen communication, curricula, and

instruction are shaped in ways that acknowledge, honor, and reflect their language, heritage,
prior knowledge, and | ear ni n g Wshtauhdansresearch o hns o
to support the efficacy obsial justice, diversity, and equity in education, these topics will

continue to be a focus during the upcoming charter term.

VCES has three numerically significant subgroups, which are Latino, socioeconomically
disadvantaged, and Whif€ables 7, 8, anfl below indicate the percentage of students within a
subgroup that met or exceeded standards on a given assessment during a school year. As the
tables indicate, all three subgroups have made progress on each assessment owegaa three
period with the exeption of students in the White subgrowmo declined 8% on the math
computation assessmeBly the end of the 2028019school yearat least 60% of the students in
our subgroups were meeting or exceeding glewkd benchmarks on all internal assessmaent
While we are pleased with this fact, we also note it as an area for growth because there is an
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achievement gap between the overall performance rate of our students and the proficiency rates
of our socioeconomically disadvantaged students and Latinergsid

Table 7: Percentage of Students in the Latino Subgroup Meeting or Exceeding Standards at end
of the Year as Determined by Internal and Statewide Assessments
Sources: Internal Data, AIMSweb and LAUSD data set

AIMSweb | AIMSweb Guided CAASPP | CAASPP
Fluency Math Reading ELA Math
Grades 15 | Computation | Assessmentd Grades 35 | Grades 35
K-5 K-5
20162017 | 59% 66% 54% 42% 49%
20172018 | 63% 59% 62% 50% 42%
20182019 | 60% 68% 60%
Change +1% +2% +6%

Table 8: Percentage of Students in 8wioeconomically Disadvantaged Subgroup Meeting or
Exceeding Standards at end of the Year as Determined by Internal and Statewide Assessments
Sources: Internal Data Tracking through Excel and LAUSD data set

AIMSweb | AIMSweb Guided CAASPP | CAASPP
Fluency Math Reading ELA Math
Grades | Computation | Assessment{ Grades 3 | Grades 3
5 K-5 K-5 5 5
20162017 56% 66% 52% 32% 42%
20172018 71% 58% 62% 45% 38%
20182019 61% 70% 61%
Change over the | +5% +4% +9%
3 year period

Table 9: Percentage &tudents in the White Subgroup Meeting or Exceeding Standards at end
of the Year as Determined by Internal and Statewide Assessments
Sources: Internal Data Tracking through Excel and LAUSD data set

AIMSweb | AIMSweb Guided CAASPP CAASPP
Fluency Math Reading ELA Math
Grades 15 | Computation | Assessments| Grades 35 | Grades 35
K-5 K-5
20162017 |81% 82% 79% 77% 70%
20172018 | 80% 73% 82% 80% 69%
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AIMSweb | AIMSweb Guided CAASPP CAASPP

Fluency Math Reading ELA Math
Grades 15 | Computation | Assessments| Grades 35 | Grades 35
K-5 K-5
20182019 | 84% 74% 84%
Change +3% -8% +5%
over the 3
year period

Johnson, J. & Willis, C. (2013). Culturally responsive teaching andgegiorming schools that
serve diverse populations. In L. Tillman & J. Scheurich (Etahdbook of research on
educational leadership for equity and divergpyp. 436458). New York Routledge.

Opportunities for growth. While we are incredibly proud of the academic program we have put
into place, a review of the data above reveals opportunities for growth. We have given thought to
how to improve in these areas of challenge to engat all students make necessary progress

and many of these changes have already been put into place. The first opportunity for growth is
increasing the math proficiency of all students and specifically our Latino and White students as
measured by the GXSPP. The second goal is to increase the reading proficiency of our Latino
and socioeconomically disadvantaged students as measured by internal assessments.

The first challenge we noted is student performance on the CAASPP math assessment. While
proficiency rates have been consistently above the RSM, we recognize thathsc@asclined

from 69% to 57.5% between 2016 and 2048d the gap between RSM and VCES is

decreasingln this same time period, the proficiency rates of our socioeconomically
disadvantaged students have increased, but this is not the case for our Latino and White students.
For this reason, we are determined to increase the math proficiency of allstdidemts. We

believe this can be accomplishedvegrking with a consultant to evaluate our pacing plans, so

that we ensureach concept is taught before testing. Additionally, our new teaatesrequired

to attend summer training with our math consult&e have identified word problems as an

area of need, since we have observed that they are especially challenging for struggling readers.
Therefore, we anticipate that the addition of a readpegialistwill positively impact math
performance as well asading. Lastly, we will utilize th&tudent Success and Progress Team
(SSP7) process to monitor the progress of specific students who are not meeting proficiency or
growth markers, with careful attention to students identified as part of a subgroup.

The second opportunity for growth that we identified is increasing reading achievement for
socioeconomically disadvantaged and Latino students as measured by internal reading
assessments. This goal is appropriate for the needs of our students becaude thithgaig has
decreased over the last three years, students in these subgroups are still performing about 10%
lower than the schoolwide averad®. accomplish this aim, during the 202819 school year

we added a reading specialist position to our factithg addition of a reading specialist enables

us to meet the needs of our below level readers. Through fiweesik long intervention cycles,

this teacher is able to meet with nearly % of our student population, with priority given to
students in subgrosp Students meet with the reading specialist individually or in a small group
for thirty minutes three times a week to practice comprehension and/or phonics skills. Consistent
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with our belief that curriculum is stronger when teachers develop it in caadrorwe provide
substitutes so that teachers have extended release time twice a year to revise reading and writing
units, to be sure they meet the needs of the learners in these subgroups.

Student Population to be Served
3. Target population. Valley Charter Elementary School has grown in popularity in the San
t ar gamditionslkindedgarter
through fifth grade. Parents who are seeking a khandsquiry based learning environment for
their children are most interested in our school as an alternative to a traditional local public

Fernando

school.

When we opened, our soeazonomic and ethnic diversity did not represent the rigkee
mi ssi on

indicated
increase the diversity of our community. As represented in the data beddwgve seen a steady
increase in diversity since 2010. This was accomplished by ad@s¥p griorityin our random

public drawing procedures for students who qualify for federal school assistance programs under
Title 1. This has helped VCES increase tatal Title | percentage from 23% 201011 to 40%

in 201819. We have also noticed that the Gledhill (local school) priority has increased our

ethnic diversity. Since adding more students from our immediate local neighborhood, we are
more representativef the diverse makap of the community in which we are locat@dble 10
illustrates this change in our so@oconomic and ethnic diversity in numerical form

Val l

n

ey.

our

VCES®

school

0s

Table 10: VCES Student So&tconomic and Ethnic Diversity Data 262019
Sources: CALPADS

and

Amer.
African Asian or | Indian/
School | Student American | Pacific Alaskan
Year Enrollment | Title | White Hispanic | /Black Islander | Native
2010
11 124 23% 65% 28% 2% 2% 2%
2011
12 173 21% 65% 28% 2% 2% 2%
2012
13 218 22% 63% 31% 1% 3% 2%
2013
14 263 26% 59% 34% 2% 3% 2%
2014
15 264 29% 54% 33% 3% 8% 2%
2015
16 264 19% 50% 35% 1% 6% 0%
2016
17 263 26% 48% 35% 2% 9% 0%
201°F
18 264 31% 41% 41% 3% 10% 0%
2018
19 264 40% 33% 47% 2% 4% 0%

18

popul at

Vi sion.



4. Five-year enrollment plan. Our enrollment plan remains constantdach of the five years
We antcipate a total enrollment of 276 students, withrid8ach grade leveTable 11 indicates

the total number oftadents that we plan &erve in each year of the charter term.

Table 11: Enrollment RolDut Plan

Grade 20202021 | 20212022 | 20222023 | 20232024 | 20242025
K 46 46 46 46 46
1 46 46 46 46 46
2 46 46 46 46 46
3 46 46 46 46 46
4 46 46 46 46 46
5 46 46 46 46 46
Total 276 276 276 276 276

Goals and Philosophy

5. Schal vision and mission gatement Our mission and vision statements reflect our promise
thatwe make to the community we serve and they are aligned with the values of our educational
program.

Our missionstatement The mission of Valley Charter Elementary School is to provide a holistic
and exceptional education to a diverse student body, cultivating in students intellectual curiosity,
collaboration, respect for others, and a passion for excellence.

Our vision. Thepurpose of Valley Charter Schools is to enable students to become thinking,
fulfilled, caring individuals with sensitivity to, and understanding of, the diverse environment

and society in which we livéVe believe all children deserve a meaningful edunédtiat

realizes their potential and by which students discover their own unique talents antfgifts

believe learning happens best when students work across disciplines, solve new problems, work
in teams, take initiative, and responsible rigkisVCES, teachers, not textbooks, know students
best; therefore, our collaborative teachers drive instruction. We strive to develop and
communicate best practices, and mentor others as we have been m&vicobetieve

communities can come together to build greabsls where academic excellence is available to

all children.
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6. Definition of an educated grson for the 2B Century. VCES6s def i nition of
person in the ZAcentury draws uporThe Organizatiorfor Economic Ceoperation and

Development (OECD) and their entity Program for International Students Assessment (PISA)
conceptéof gl obal competence a Mdlipleintellgences (B83).dner 60s
This vision is reinforced in owurriculumdesign our communication with families, anaur

mission and vision

To us, he concept ofjlobal competencimcludes the

gualities and actiongut forth by PISAand OECD

(2018) in theifigureto the leftt i t | eDdmefisibris e

of GI obal ®@lchmpasitnecnicued,edd i n P
2018 publication APreparing cC
and Sust ai BudesigaingWaricdlud that

promotes collaboratiomerspective takinga critique of

social issues, and communication skills, W&ES

facultyisd e v e | o p i ngipbakcompetencs s 6

global citizens and future voters, VCES students need

to be prepared to live in multiultural communitiesto
communicate clearly, artd have an understanding of

their impact on the world around them.

We believe an educated person in th& @éntury is
one who possesses the skills and attitudes encompassed by globakoompstdescribed
above We also value the multiple ways of knowing and learning that Howard Gardner puts forth
in his seminal worlErames of Mind1983) Below we have correlated our definition of a person
inthe2fcentury with Gardnerdés multiple intellige

1 Effectively communicateswrites clearly, listens actively, questions intently, reads
critically, expresses oneself honestly and respectfully in a variety of mediums, seeks
to master at least two languages (Interpersonal, Intrapersonal, Musical and Linguistic
Intelligences)

1 Continually learnsseeks to develop skills and acquire knowledge in all realms and at
all times, obtains multiple perspectives, maintains an-oped and a willingness to
change in response to data, reflects on new experiences and information
(Interpersonallntrapersonal, LogicaMathematical, Linguistic, Naturalistic
Intelligences)

1 Assertively perseveresthen problems cannot be solved readily or when faced with
criticism and disappointment, maintains focus anddistfipline, works through
struggles and $leacks, attempts trials, examines errors, tries harder, tries differently,
tries again (LogicaMathematical, VisuaBpatial, BodilyKinesthetic Intelligences)

Students who are edated at a school, such as VCES, are not just learning curriculum, but they
are learning skills that will contribute to their success in college, a career, and life in genreral
example, by developing effective communicators, students are prepared to confidently share
their thinking with classmates in college or their collesgat workStudents who are

accustomed to learning alongside people from different backgrounds are prepared to work with a
diverse group of people locally or internationayymilarly, we are preparing students who
understand the value and limitationg@thnology They will be able to communicate

information they researched on the computer through avyeen document, but they will also
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understand the importance ofperson communicatio®ur high expectations for technology
related etiquette reinfce the importance of decorum when working with technology

Gardner, H. (1983)Frames of mind: The theory of multipigelligencesNew York: Basic
Books.

TheOrganizatiorfor Economic Ceoperation and Developmeri2018).Preparing our youth for
Inclusive and Sustainable World: The OECD PISA global competence framework
Retrieved from: https://www.oecd.org/pisa/Handb&dEA-2018 Globat
Competence.pdf

7. Learning theories Great care, consideration, and research went into choosing the learning
theories and concepts that function as the cornerstones of our curranuduimese theories

reflect how we believe learning best occUiise primary theory that we espouse is
constructivism and thimnovative features of our curriculum have been inteatlgrchosen
because they align with this theox§CES alsovalues theconcepts of projediased learning,
which areclosely aligned with constructivism, dadaven teaching, and sociamotional

learning We feelthe combination of thesspproacksfacilitate student mastery of both state
standards ansociatemotional learning goalsecause they aligwith the needs of the
communitywe serve

Constructivism.VCES teachers implement learning experiences grounded in constructivist

learning theoryBased on the work of renowned Swedish psychologist Jean Piaget,
constructivism honor snigeeprocéss af leannihn@he condtrectivisti ge nc e
approach to teaching and | earning invites stu
knowledge generation in which prior knowledge is elaborated and changed on the basis of fresh
meani ngs negoti at e dWattsi 2018p.5l)eAlthowgh thereds vdlueiac her 0  (
direct instruction, the role of the teacher is to carefully desigarexqres that invite students to

create their own understanding by relating new learning to their schema

Through our use of the constructivist approach VCES is committed to providing learning
experiences that challenge students to create, questioyzared synthesize information to a
higher level of meaninghis is accomplished through a commitment to student work and talk,
over teacher talkStudentsvork in flexible groups when solving problems in math or PBhe
emphasis is on the process ofid@g an answer, conducting an experiment, or creating a
project, rather than the end resuitwriting, students are not given prompts aboutolvho

write. Rather,liey are given instruction in a genamdtheyare the ones thgather ideg revise

their piece, and edit it on their own. Teachers function as a guide throughout unit by explicitly
teaching strategies, but teachers respect the intelligence and learning process of the child and let
them create a publication that reflettieir perspectie, passions, and academic abillty.
readingworkshop the majority of the times spent on reading, rather thamscripted lessons

and worksheetsStudents are constructing a reading identityen they ar@pplying strategies

that are appropriate forefr reading skills. Whether in read aloud or reading workshop, teachers
ask questions and introduce children to quality literature that not only develops their reading
skills, but that constructs their understanding of the world around them

A key featue of constructivism is selleterminationWatts (20B) likens selfdetermination to
refl ection and metacognition when he wrote, i
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the person at the centre of tekekebebgti Kpnows B9
t oo 0 (Thraugh&uRa)lesson and/or uNACES students are given multiple opportunities to

reflect on the procesmd their new learningdneexampleof thisis duringthe third and fourth

grade joint engineering unifter studentduild their first Rube Goldberg machine they reflect

on the communication among group members, their individual role in the construction process,

and thefactors contributing to theucces®r failureof their final productThey also make bst

of what lessons about engineering theirahistruggles have taught thefrhis is just one

example of how teachers at VCES facilitate reflective discussions to help students construct
understanding

Constructivist schoslhave long demonstrated thatemichildren from disadvantaged

neighborhoods, rluding recent immigrants and English leame@re given the opportunity to

attend a school like VCES, their test scores and more importantly thetoséitience and

whole development excel (Amar&@arrioon, & Klentschy,2002. Constructivism is aligned to

the needs of the students we serve because students are taught how to connect what they already
know with new learning, thus honoring the previous experiences of all stuardsnts are

encouraged task questions and pursue their own line of inquiry.

Amaral, O., Garrison, L., & Klentschy, M. (2002). Helping English learners increase
achievement through inquityased science instructidailingual Research Journal,
26(2), 213239. Doi: 10.1080/1523528002.10668709

Watts,M. (2013). Constructivism, reonstructivism, and tasériented problem solving. In P.
Fensham, R. Gunstone, and R. White (Ed$g content of science: A constructive
approach to its teaching and learnigp. 3958). New York: Raitledge.

Projectbased ¢arning. A constructivistapproach combined withrgjectbasedearning(PBL)

is an dfective way to develop aenduring conceptual understandiv@ES defines PBL as a

curricular and pedagogical strategy that organizes learning around projects. In this framework,
students are involved in planning, problsolving, decisiormaking, and investigation. Students

work cooperatively over extended periadgime to reflect on their work and receive and

incorporate feedbacKhroughprojectbasedearning, students are given meaningful learning
opportunities that are based in the real wdHdthave real life applications, aridat teachthem
21%centuryskils.AiPBL is one of t h&8ceriueyskils aveaeyplicitt o be sur
taught, becausewell e si gned pr oj ect s Laempyd& Meegenddileg mo ( Hal |
2011, p.9. VCESteachers design units that requrgical thinking, problem soing,

collaboration, communication, synthesis of information, and creatRBy. alsoaligns well

with a standardbased curriculum. Educators in several research studies have demonstrated that
standards can easily be met usinggh@gect baseadpproach, anthat students who struggled to

meet these standards in traditional classrooms were successful in classrooms that implemented

PBL (Barron & DarlingHammond, 2008 Many ideas embodied in the Common Core State

Standards, including the weavingliteracy and communation into all curricular areaand a

focus on expl ai ni nage fundamental ibotihconstikidtivisgandpprojeat e s s
based learning.

In order for VCES tomplementa PBL project, its central activities must invothe
transformation and construction of knowledge (by definition: new understandings, new skills) on
the part of students and be aligned to CCSS. If the central activities of the project represent no
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difficulty to the student or can be carried out with éipplication of alreadyearned information
or skills, the project is an exercise, not a PBL

VCESO teachers create their wtheCSsThepyct s and
begins with teachers presenting a driving question to their studémsjuestion is developed

with the student learning outcomes in mind and is based on the CCSS and content standards. The
students then spend time thinking about what they need to know to answer the questios. A list i
generated by the students and thsttidi used to guide the project. The list is referred to

throughout the project to suppadneteacher in guiding instruction and students in their research

and learningThen, students spend weeks working individually or in small groups to answer the
guesion. During the project time of the day, students have a variety of experiences, including
independent and small group work, observations and experiments, concrete and abstract thought,
and instruction and inquir Through this form of projediased instrction, VCES creates a

learning environment in which teachers are facilitators and students are learners and doers.

For ELs andsociceconomically disadvantaged students, PBL takes on additional importance.

The collaborative activities inherent to PBtovide ELs with systematic opportunities to

improve their English proficiency in the context of authentic peer communication. Group
interactions with the focus on the taskther than the languagarovides a nonthreatening
opportunity for the second lgnage learner to listen to other children's discourse and, once
confident, to contribute to the conversatidm@aral, Garrison, & Klentschy, 20D2Research

also indicates that the use of projects increagetentmotivation,prepares students for college

and careers, positively impacts standardized testing results, and creates new pathways for
educators to build relationships with community resources and parents (Larmer, Mergendoller, &
Boss, 201h

Amaral, O., Garrison, L., & Klentschy, M. (2002). HelgiEnglish learners increase
achievement through inquityased science instructidailingual Research Journal,
26(2), 213239. Doi: 10.1080/15235882.2002.10668709

Barron, B. & DarlingHammond, L. (2008). Teaching for meaningful learning: A review of
resarch on inquirybased and cooperative learnitigPowerful learning: What we know
about teaching for understandifgp. 1270). San Franciscd;alifornia: JosseyBass

Hallerman, S., Larmer, J., & Mergendoller, J. (20PBL in the Elementary GradeSalifornia:
Buck Institute for Education.

Larmer, J., Mergendoller, J., & Boss, S. (20E%tting the standard f@rojectbasedearning:
A proven approach to rigorous classroom instructidimginia: ASCD.

Data-driven instruction Our instructional ppgram is driven by student data. At VCES, this

means that doing what Paul Bambriska nt oyo refers to as turning
was taughté t o 0 wh a$antaya 2010, mxav). Mhe dridaipal EnBagesb r i ¢ k
teachers in conversatis, reflection, and planning based on student achievement data. In order to
support this process, VCES systematically collects and analyzes student data on key proficiency
indicators. Data is collected through the implementation of a robust set of diagmasnorm

referenced benchmark assessments and provide continuous information about student progress
towards standards. For example, VCES teachers use the Teachers College Reading and Writing
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Project (TCRWP) Reading Assessments (LeveB)Ao assessstd ent s® i ndependent
levels and AIMSweb to assess reading fluency and mathematics computation fluency. All of

these assessments are used at least three times a year as benchmarks for student progress. The
TCRWP assessments are analyaedieachersan identify specific student needs in the area of

reading and support students individually or in small strategy groupgrdgeess monitoring

feature ofAIMSweb fluency isused either weeklgr monthly totrack students not meeting

grade levekxpectationgor fluency.

Datadriven conversations also focus on teaglemerated grades to ensure that grading policies
are fair, equitable, andcused on student proficiency, rather tihahavior, homewark
completion, or compliance.

VCES data is stred in Excel spreadsheets, which allow teachers and the principal to monitor
student growth antb identify patterns of achievement that can be addressed through
instructional and behavioral practices. Grade level teachers are provided with commorgplannin
time each weekwhich they use to examine data and make-ddteen curricular decisions. The
principal and teachers monitor the progress of all subgroups. Any problematic data trends are
directly addressed through ptengs with individual teacheend tirough the examination of
classroom practices. Teachers use the data to design curriculum to hetlperaid@evement of

all studentsandto close any gaps that may exist.

Our commitment to datdriven instruction ensures that students at all profogidevels are

being appropriately challengedfter analyzing data, teachers decide what strategy is

appropriate for that studerthese decisions are made with the work of Lev Vygotsky in mind

In his seminal workiMind in Society: The Development of HegliPsychological Processes

(1978) Vygotskywr ot e, AThe zone of proxi mal devel opme
not yet matured but are in the process of maturation, functions that will mature tomorrow but are
currently in the embryonic statéhesef uncti ons coul d be termed Abu
devel opment rather than t WEEShAdaaharsusedatatotéachd e v e |
to students zone of proximal developmg&teD).

This is crucial to meeting the needs of learners because each student receives differentiated
instruction that is appropriate for him/h&uring terminute minilessons, students are exposed

to grade level material, regardless of their proficiency Ié&vetn during independent work time,
teachers lead small groups that focus on strategies that teach to étiB&nteeachers can then
informally or formally assess student progress towards this individualized goal and use that data
to drive their next instrctional decision

Santoyo, P. (2010pPriven by data: a practical guide to improve instructi&@an Francisco, CA:
JosseyBass.

Vygotsky, L. S& Cole, M.(Ed.)(1978).Mind in society: the development of higher
psychological processe€ambridge: Harard University Press.

Sociatemotional learning.At VCES, we value the education of the whole chiltierefore,

while we design our curriculum around the CCSS, we are attuned to the social and emotional

needs of our students. Linda Darlikiggmmond makes explicit the need for social emotional

| earning in school when s hvwaloelthehueanradeldepéndsv e n o
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at least as much on the cultivation of social and emotional intelligence as it does on the
devel opment of t ec hn20t6ap. xi)kCESvalyreeslvgtle Dadimgd s ki | | s
Hammondds assessment amcéofsotiabmotionayleammgy(SEAN d @ mpor

SELis compris@ of five essential skill§Weissberg et al2016) Selfawareness refers to a

personb6s ability to accurately as.Sellss oneds p
managementisthetermudse® descri be a personds ability to
controlimpulsesThe phrase social awareness is used to

understanding anappreciatinghe perspectives and life experiences of people différemt

thenselves. The fourth component is relationship skills, which enconmtasactionsand social

norms Lastly, responible decisiorma ki ng refers to a persondés abi
safety, and social factors when making a decision

One way tlat VCES executes the tenants of SEL is through problem solving. When students

have a conflict, teachers encourage the stude
childds perspective, and come to antsdeavec!| usi on
conversations about conflict feeling heard and prepared to solve future problems in a similar

way. This work is supported by scheaide implementation of Cool Tools. Cool Tools provide

a common language for students to use when solving cordtigthen interacting with others

For examplebubble spac¢eaches children to recognize spatial boundaries with their peers,

while the toothpaste challengee mi nds t hem t hat once harsh word
back

Attention to social anémotional learning is one way we meet the needs of the student

populatonwe serv&ést udent s6 sense of belonging, a feeldi
and teachers have a positive correlation with academic success and growth in the area of social
emotional learning (Williford & Wolcott, 2016). In order for all students to be successful

academically, they need to build their SEL capacifiéss not only prepares them for a future in
academia, but for success in their careers and relationships

Darling-Hammond, L. (2016). Social and emotional learning: Critical skills for building healthy
schools. In J. Durlak, C. Domitrovich, R. Weissberg, & T. Gullotta (Ebagdbook of
social and emotional learning: Research and practigexiii). New York: Guildford
Press.

Weissberg, R., Durlak, J. Domitrovich, C., & Gullotta, T. (2016). Social and emotional learning:
Past, present, and fututa.J. Durlak, C. Domitrovich, R. Weissberg, & T. Gullotta
(Eds.),Handbook of social and emotional learning: Research and pra3td®). New
York: Guildford Press

Williford, A. & Wolcott, S. (2016). SEL and studetagacher relationships. In J. Durlak, C.

Domitrovich, R. Weissberg, & T. Gullotta (Edsjandbook of scial and emotional
learning: Research and practi¢gi-xiii). New York: Guildford Press.
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8. Requirements of Education Cod&47605(b)(5)(A)(ii)

LCFF STATE PRIORITIES
e ———

GOAL #1

VCES students in grades & will demonstrate mproved proficiency in Related State Priorities:
English/Language Arts state standards that are measured by the X 1 X 4 X 7
California Assessment of Student Performance and Progress (CAASPP) |x - X5 X 8
and test participation rate will be at least 95%. 53 56

Local Priorities:

51 53 55

32 3 4

Specific Annual Actions to Achieve Goal

Action 1: Our professional development will focus on interactive read aloud. Interactive read aloug
critical opportunity for students to practice strategies in the context of a book with teacher support
them to see a teacher model these gise Students can then apply these strategies to their indepe
reading. We will also use funds to purchase high quality picture books for these interactive read a

Action 2: Professional development is critical for student success. We haveatiedifunds for teachers
to attend conferences that focus on readers workshop, writers workshop, and phonics.

Action 3: We will allot funds for substitute teachers, so that teachers have release time for plannin|
interactive read aloud and writing units.

Action 4: The addition of a reading specialist enables us to meet the needs of our below level reag
Through five sixweek long intervention cycles, this teacher is able to meet with nearly of our stude
population. Students meet with the teacheniiddially or in a small group for thirty minutes three timej
week.

Action 5: We will promote attendance rate of 97% for our cluaty absent stughts to ensurthese
students have full access to the curriculum, thus impacting their achievement.diicathyr absent
students, parents will be called after 5th absence to discuss the importance of coming to school e
and parent conferences will be held after the 7th absence to develop a plan of action to ensure st{
not continue to miss schb

Expected Annual Measurable Outcomes
Measurable Outcome:Schoolwide CAASPP ELA proficiency scores will increase by 2%.

Metric/Method for Measuring: CAASPP ELAAssessment

érP:DLIECNATBcL;ioups Baseline|2020-21 |202122 |202223 (202324 202425
All Students (Schoolwide) 66% 68% 70% 72% 74% 76%
English Learners * * * * * *
Socioecon. Disadv./Low Income Student|{45% 47% 49% 51% 53% 55%
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Students with Disabilities * * * * * *

Latino Students 50% 52% 54% 56% 58% 60%

White Students 80% 82% 84% 86% 88% 90%

LCFF STATE PRIORITIES

GOAL #2

VCES students in grades &% will demonstrate improved proficiency in Related State Priorities:
math state standards that are measured by the Qifornia Assessment of |x 1 X 4 X 7
Student Performance and Progress (CAASPP) and test participation will |x o X5 X 8

be at least 95%. 5 3 56

Local Priorities:
51 5 3 3 5
5 2 3 4

Specific Annual Actions to Achieve Goal

Action 1: Upon reflection, we feel that some more work should be done around pacing plans. Whi
to teach to each concept thoroughly, the unintended consequence is that some concepts are not {
before testing. To remedy this, we will work witlt@nsultant to reflect on and adjust pacing plans in
grade levels.

Action 2: Money is allocated for any new teacher and his/her grade level partner to attend summe
with a consultant who has expertise in Singapore Math.

Action 3: We have iddified word problems as an area of need, since we have observed that they &
especially challenging for struggling reade
reading intervention and professional development, will positively impath performance as well.

Action 4: We will promote attendance rate of 97% for our clualy absent students to enstitese

students have full access to the curriculum, thus impacting their achievement. For chronically abs
students, parents willebcalled after 5th absence to discuss the importance of coming to school eve
and parent conferences will be held after the 7th absence to develop a plan of action to ensure st{
not continue to miss school.

Expected Annual Measurable Outcane

Outcome #1 Schoolwide CAASPP Math proficiency scores will increase by 2%.

Metric/Method for Measuring : CAASPP Math Assessment

APPLICABLE Baseline|202021 202122 |202223 |202324 (202425
STUDENT GROUPS

All Students (Schoolwide) 58% 60% 62% 64% 66% 68%
English Learners * * * * * *
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Socioecon. Disadv./Low Income Student{ 38% 40% 42% 44% 46% 48%
Students with Disabilities * * * * * *

Latino Students 42% 44% 46% 48% 50% 52%
White Students 69% 71% 73% 75% 77% 79%

LCFF STATE PRIORITIES

GOAL #3

grade.

t hese

VCES reclassification rate of English Learners (EL) will increase so that i
meets or exceeds the reclassification rate f
and the school districtwith the goal of reclassifying all EL students by fifth

studen|x1 X 4
X 2 35
5 3 56
Local Priorities:
51 X 3
5 2 X 4

Related St Priorities:

X7
X 8

X5

Specific Annual Actions to Achieve Goal

Action 1: English learners are given priority for small group andamrene reading instruction that is
provided by our reading specialist. This teacher is able to provide designated instruction that speci
focuses on increasing language acquisiéind listening and speaking skills. These groups will increas
frequency next year.

Action 2: Funds are allotted for twelve teaching assistants to work with students five hours a day. 1|
assistants are able to meet with English learners to proddigomal support as determined by teachers
This support may take the form of mirrored lessons, which is when the assistant teaches the same
teacher is teaching, but to a small group.

Expected Annual Measurable Outcomes

Outcome #1:We will increase our reclassification rate 2% based on ELPAC scores and CAASPP
scores when applicable.

Metric/Method for Measuring : Annual ELPAC results

arPLCABLE Baseline|202021 202122 202223 |202324 |202425
All Students (Schoolwide) * * * * * *
English Learner§Reclassification rate) |[46% 48% 50% 52% 54% 56%
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *

Latino Students * * * * * *

White Students * * * * * *
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LCFF STATE PRIORITIES

GOAL #4
All VCES students(in addition to our significant subgroups will increase |Related State Priorities:
their reading comprehension and fluency. X 1 X 4 X 7

X 2 35 X 8

X 3 5 6

Local Priorities:
51 53 X5
& 2 5 4

Specific Annual Actions to Achieve Goal

Action 1:Fluency is assessed using a program called AIMSteehvhich we pay a subscription. This
program is used to assess all students three times a year and to monitor the progress of below leve
on a biweekly basis.

Action 2: Our reading intervention teacher gives priority to below level readers who are in one of the
subgroups. This intervention focuses on fluency, phonics, phonemic awareness, and reading comp
Five sixweek long sessions will be provided nexayeStudents meet with the reading intervention teag
three times a week for thirty minutes.

Action 3:One of our reading intervention teachers responsibilities is to lead the student success ang
progress team (SSPT). This is comprised of the readiery@antion teacher, one designated classroom
teacher, and administration. The team meets with the teachers and parents of students who are str
Three goals are set and then an intervention is provided over six weeks. This process has been esf
helpful in tracking the progress of and meeting the needs of our low income and Latino students.

Action 4:We are committed to having large classroom libraries, so that students of all income levels
books for home and school use.

Action 5: Parent ducation is a critical component of student progress, especially because of our sch|
emphasis on time on text at home and school. We will host parent meetings in English and Spanish
parents have tools to support their cildeading developméenegardless of his/lher home language. Thé
meetings draw on the expertise and skills of the reading intervention teacher, the principal, and the
manager.

Expected Annual Measurable Outcomes
Outcome #1 Reading fluency will increase 5% as measured by AIMSweb.

Metric/Method for Measuring : AIMSweb Reading Fluency Assessment

MPPLICAELE Baseline| 202021 202122 (202223 |202324 (202425
STUDENT GROUPS
All Students (Schoolwide) 71% 76% 81% Maintain Maintain Maintain
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English Learners * * * * * *
Socioecon. Disadv./Low Income Student{60% 65% 70% Maintain  Maintain Maintain
Students with Disabilities 60% 65% 70% Maintain  Maintain Maintain
Latino Students * * * * * *
White Students 84% 89% Maintain Maintain  Maintain Maintain

_— |
Expected Annual Measurable Outcomes

Outcome #2 Guided reading levels will increase 5% as measured by Teacher's College Guided Re
Assessments.

Metric/Method for Measuring : Teacher's College Guided Reading Assessments.

AS‘TPUP;'ECNATB(L;'; Sups Baseline|202021 |202122 202223 |202324|202425
All Students (Schoolwide) 71% 76% 81% Maintain  Maintain Maintain
English Learners * * * * * *
Socioecon. Disadv./Low Income Student{54% 5% 64% 69% 74% Maintain
Students wittDisabilities 4996 4486 493 545 59.5 64.5
Latino Students * * * * * *

White Students 84% 89% Maintain  Maintain = Maintain  Maintain

LCFF STATE PRIORITIES

GOAL #5

All VCES students (in addition to our significant subgroupswill increase |Related State Priorities:

their computation and problem-solving skills. X1 X 4 X 7
X 2 35 X 8
X 3 56

Local Priorities:
X1 X 3 X5
X 2 X 4

Specific Annual Actions to Achieve Goal

Action 1:Funds are allotted for twelve teaching assistants to work with students five hours a day. Du
math, these assistants are able to practice math facts with students. They also mirror lessons, so thg
teaching to a small group what the teachéeagshing to the whole class. This enables them to give
immediate feedback to struggling students and to track their progress with the concept development
application of math facts.

Action 2: One of our reading intervention teachers responsibilitiesiéad the student success and prog
team (SSPT). This is comprised of the reading intervention teacher, one designated classroom teaclf
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administration. The team meets with the teachers and parents of students who are struggling in mat
writing, or behavior. Three goals are set and then an intervention is provided over six weeks. These
have been especially beneficial for our Latino families, as we are able to give individualized examplg
parents.

Action 3: Our math consulté has guided us through the use of sprints, which are one minute fluency
exercises that increase in complexity across the 44 problems. After completing Sprint A, students co
their work and then do Sprint B, which covers the same topic, but usesmliffeimber sets. These writter
exercises are completed at least three times a week, so they require a significant number of copies.
often send a sprint home for homework, as they are pretty universal no matter what language familig
at homeor what country the parents were educated in.

Expected Annual Measurable Outcomes
Outcome #1 Math fluency will increase b2%.

Metric/Method for Measuring : AIMSweb Math Fluency Assessment

éfjg;féioups Baseline|202021 |202122 (202223 (202324 |202425
All Students (Schoolwide) 74% 76% 78% 80% Maintain Maintain
English Learners * * * * * *
Socioecon. Disadv./Low Income Students|70% 72% 74% 76% Maintain  Maintain
Students with Disabilities * * * * * b

Latino Students 68% 70% 2% 74% 76% Maintain
White Students 74% 76% 78% 80% 82% 84%

LCFF STATE PRIORITIES

GOAL #6

All VCES students will develop their socialemotional competencies in the| Related State Priorities:
areas of seHmanagement, social awareness, growth mindset, grit, and s é 1 X 4 3 7
efficacy. Students ingrades 35 will be able to reflect on these skillsand |5 o X5 X 8
competencies through a nationally normed sociaémotional learning 53 X 6

survey.

Local Priorities:
X1 X 3 X5
X 2 X 4

Specific Annual Actions to Achieve Goal

Action 1:Empower and support teachers in their work as they focusmnoving student learning and
developing a supportive and engaging curriculum thattégrated and interdisciplinary.

Action 2:Using the Cool Tools program, we will focus on key expectations that are used across the g
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levels and throughout the sai@ommunity to establish our commitment to the teaching and reinforcem
positive behavior. These expectations will maintain a common language that reflects our school valug

Action 3:We will implement a projeebased educational model that focusesa studententered,

constructivist approach to teaching and learning, providing students with the tools for academic, socia

emotional, creative and physical mastery.

Expected Annual Measurable Outcomes

Outcome #1 Grit results will increase to tre0"-59" percentile.
Metric/Method for Measuring : Panorama Educatid®EL Survey

grPUPDLIECNATBéiOUPS Baseline |202021 (202122 [202223 |202324 (202425

20M-39" 40" -59" 60N -70M 70M- 80" -99"  Maintain
All Students (Schoolwide) percentile percentile percentile 80" ~ percentile

percenti
le

English Learners * * * * * *
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *
Outcome #2 Self-efficacy results will increase to 80 79" percentile.
Metric/Method for Measuring : Panorama Education SEL Survey
aPLCABE Baseline |202021 202122 |202223 |202324 |202425
All Students (Schoolwide) 400 590 goh-79"  80"-99" Maintain  Maintain  Maintain
English Learners * * * * * *
Socioecon. Disadv./Low Income Student{* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *
Outcome#3 VCESO suspensi on r altbe wi Il continue ta
g:,;IECNATBéiOUPS Baseline {202021 (202122 [202223 |202324 |202425
All Students (Schoolwide) 0 <1% <1% <1% <1% <1%

English Learners

*

*

*

*

*

*

Socioecon. Disadv./Low Income Student;

*

*

*

*

*

*

Students with Disabilities

*

*

*

*

*

Latino Students

*
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White Students

*

*

*

*

Outcome#4 VCESO6 expul sion rate will continue to
MFPLICAELE Baseline |202021 |202122 |202223 |202324 |202425
STUDENT GROUPS

All Students (Schoolwide) 0 <1% <1% <1% <1% <1%

English Learners

*

*

*

*

*

*

Socioecon. Disadv./Low Income Student]*

*

*

*

*

*

Students with Disabilities

*

*

*

*

*

Latino Students

White Students

LCFF STATE PRIORITIES

GOAL #7
VCES will offer a variety of ways |Related State Priorities:
school experience. 31 X 4 3 7
8 2 X5 58
X 3 X 6
Local Priorities:
51 X 3 X 5
) 3 4

Specific Annual Actions to Achieve Goal

Action 1:Our principal has expertise in the area of se@aiotional learning and she has led humerous pal
education workshops that focus on parenting and ksmheol connections. We will draw on her experiencd
provide helpful parent education opportunities.

Action 2: We will host parent meetings in English and Spanish, so that parents have tools to support th]
development regardless of his/her home language. These meetings draw on the expertise and skills o
reading intervention teacher, thenmipal, and the office manager.

Action 3: During the 2012019 school year, we reached out to families to hear what volunteer opportun|
are the most important to them. We also thought about which forms of engagement are important for g
succes$rom the schools standpoint. Looking towards next year, we will use this information to create §
of ways for families to be engaged that honors the contributions of our diverse families.

Expected Annual Measurable Outcomes

Outcome #1 Total voluneer hours will increase by 5%.
Metric/Method for Measuring : We will measure this by documenting overall volunteer hours

APPLICABLE

STUDENT GROUPS 202223

Baseline| 202021 |2021-22 202324 202425

33



All Students (Schoolwide) 3,792 hrs 3,982 hre 3,792 hre 4,181 hrs | 4,390hrs 4,610hrs
English Learners * * * * * *
Socioecon. Disadv./Low Income Students  [* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *

Outcome #2 Outreach event participation witicrease by 10%.

Metric/Method for Measuring : We will measure this by documentingtreach volunteer hours

LA Baseline|202021 202122 202223 |202324 (202425
All Students (Schoolwide) 300 hrs 330 hrs 360 hrs 390 hrs 400 hrs 430 hrs
English Learners * * * * * *
Socioecon. Disadv./Low Income Students  |* * * * * *
Students with Disabilities * * * * * *
Latino Students * * * * * *
White Students * * * * * *

9. How thesegoalsenable studentsto be self-motivated, competent, life-longlearners In
addition to specific academic benchmark goals based on the QE€S$GSSVCES worls
towardsdeveloping seHmnotivated, competent, and kfeng learners.

Developing seimotivated learnersVCES believes thatelf-motivation requires students to

internaliz the benefits of learningherefore VCES seeks$ o

connect studentsod |

interests and questions with curricular and egtraicular opportunities. Studerdse
empowered to choose projects that hamespnal meaning to them. By beginning with each

student 6 s i

nt erests
connections between their studies, themselasd |

and

guestions,
i fe

VCES can p
b ey on.durthehmmre,school

V C E 8mphasis oglobal competencieshroughout the program fossgstudent appreciation for
the many positive impacts their skills and abilities can have on the world.

Developing competent learner§he backward design approach that teacherswakacreating
lessons agh curriculum andlatadriven instruction ensure that learning objectives are met by
students. In addition, the constructivist gmdject basetkaching methodologies require
students to reflect after formative assessments, a practice considered assergiaving

student 6s

under st and.ilmtgeseonays,tsthdentswdavglop & bokdy |

earn

foundation of knowledge and a competence in learning upon which they can build in the future.

Developing lifelong learnersA lifelong learner is ongvho has both the interest in and the
ability to continue to learn outside a formal school setting. Our progsuatescribed above in
the context of developing competent and-satdtivated learnerss alsodesignedo inspire

lifelong learning whichcannot be measured by standardized assessiWeGtgE S 0 s
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globalunderstanding and responsible citizenship further fostadent appreciation for the
many positive impacts their skills and abilities can have on the world.

Additional academic goals include mastery of the Common Core State Standards and the

school 6s definition of an edu

cat ed wihahes on .

CCSS. The standardized testing required by the State of Califejastas much a part of our
assessments as our facutynstructed rubrics, project goals, student portfolios, and student
projects In addition, character development and social responsibility aeegntito our entire
program, and they agssessed througtusient and teacher evaluations.

Instructional Design

Valley Charter Elementary School is a unique educational environment where instruction is
delivered in a variety afesearctbasedvays. Educators at VCES employ teaching strategies that
include direct instruction, studel#d discussions, cooperative and collaborative learning, and
inquiry-based activities as a basis for learning and solving authentic problems. The foundation of
our curricular decisions and the motivation behind our selection of curricular materials and
programs are steeped in our belief that children learn best in a rigorous,-semten¢d and

project based learnirgnvironment. With the Common Core State Stasslas ouframework

our constructivist approach to teaching and learning guides students to become active and

successful learners.

10. Overall arricular and instructional design VCES is dedicated to developing each
student's potential and to providiag intellectually challenging, experiential learning
environmentEach classroom is staffed with an appropriately credentiasethér and a teaching
aidthatis here for five hours a dagdditionally, we have a music teachamphysical education
teacher, a reading specialishda special education teach&ur overall curricular and
instructional design includes elements of a workshop approach to tegumiojegt based

learning, and problem solving.

The workshop model provides the structure for our reading and writing instruatihna short

mi nil esson at t he b ewmdemsspendytheongjority af théirtidea y 0 s

engaged in authentic experiences with reading and writing. The lessons they learn are designed

to be transferrable from book to book and writing experience to
writing experience, thus impressgj upon them that thegre lifelong
readers and authoradditional elements such as word work, read
aloud, and shared reading, are usea daily basiso support
reading and writing workshopwhich are the heart of our language
arts curriculumOur confidence in the efficacy ofwworkshop
approacho teaching isupported byesearctihat shows a
correlation between time on textigher order thinking and overall
reading achievemenAfter an extensivenetaanalysisthat
compared the impact of onlyrdct instructionwith time on text,
Stephen Krashef2004)concluded unequivocally that time on text

iStudi es showing
enhances teracy development lead tc
what should be an uncontroversial
conclusion: Reading is good for you
The research, however, supports a
stronger conclusion: Reading is the
only way, the only way to become
good readers, develop a good writing
style, an adequatecabulary,
advanced grammatical competence,
and the only way to become good
spell erso (Krashe

the single most i mportantHef a
emphasized this conclusion by

[ AV | 1 [} “ AV I B | ru

statiyng, AStu

development lead to what should be an uncontroversial conclusion: Reading is good Tdreyou
research, however, supports a stronger conclusion: Reading is tiveagnihe only way to
become good readers, develop a good writing style, an adequaleibaogaadvanced
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grammatical competence, andtheonlpy t o become good spell erso
Reading workshop is designed to minimjze teac

with fifth graders reading for nearly sixty minutes inssl@ach dayleachergrovideguidance
through minilessons and strategy groups, but the majority of the workshop time is spent on
applying the strategies while reading books at their differentiated Tex@thersarefully

design their lessorte ensurehat they are standards aligned, appropriately challenging, meeting
the needs of the students, and condibés is crucial so that time on teis protectedAs
Krashendirectly states, the effects of ample reading time are so numerouseabdiend wik
beyond reading

Just as we design preading curriculum to emphasitime on text, so to we value time spent
producing writing throughout the writing process.least four days a weektudents in all grade
levels write narratives, opinion piecesreports about topics that are of importancthem

Writing workshop is designed in the same way reading workshop is: to maximize student work
time and minimize teacher talk timBuring their writing time, students are progregsihrough

the writing pocessThe concept of process writing wadapted for education in the 1970s under
the guidance ofenowned author arelucator Donald Grave¥/hen authors such as &es
reflected on their own approach to writing they found they followed a predictaigegs of
gathering ideas, developing an idea, revising, editing and sharing their work with dheers
writing process approach to writing instruction has been proven to be an effective method for
elementary school studentsr@ham, et al., 2012Consequently, this auéntic process is the

arch of eaclhwriting workshop unit.

While language arts instruction is follows a workshop approach, our hstergl science and
science curriculum iproject basethy designAs stated in section Teachergreate unitso that
students are given meaningful learning opportunities that are based in the real world, lhave rea
life applications, anthat require problem solvingducators in several research studies have
demonstrated that standards can easiljbeeusing thg@roject basedpproachrand that students

who struggled to meet these standards in traditional classrooms were successful in classrooms
that implemented PBL (Barron & Darlirgammond, 2008). Howeveheresearch has found

that thepositive baefits of project based learning extend beyond historal science and

science curricular understandifidiroughproject based learningtudents are given meaningful
learning opportunities that are based in the real world, that have resadpiieations, and that

teachthemZlcent ury skills. Educators at Buck I nsti

the best ways to be sure’ientury skills are explicitly taught, because vadkigned projects
require themo ( Hardndollem20hl, p.9). Gimilarly, @ studgby Dluke and
Halverson (2017) found positive gainsiifiormational reading when students in higbverty
areas participated in project based learning uRigject based learning is consistent witany
ideas erbodied in the Common Core State Standards, including the weaving of literacy and

communication into all curricular areas, and a focusxopd ai ni ng oneod6s thinki

Lastly, our math instruction is designed with an emphasis on prcaking and dtical

thinking. Rather than memorizing a series of steps, our Singapore math instruction requires
students to learn a skill conceptually before learning the algorithm. For this reason, math units
are designed by following a progression from the conctoetige pictorial to the abstract
(Singapore Math Inc., 2019). This approach
knowledge, always starting with a concept they have experienced.ld2foireg the concrete

phase, students model problems by gsimanipulatives such as fraatipieces, counters, or
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rekenreks, also known as an arithmetic racks that are a series of beads Daningdghe

pictorial phase of | earning, students are abl
objectstomd e | probl emso ( Si nThelppomodel idvhagtirtessentiatpart 2 01 9
of this phase. Using bars, students illustrate what is known and what is unknown in a word

problem, which enables them to see relationships between infornfatiaily, theabstract

phase is whestudents can use numbers and math symbols to solve a pr8yéoliowing the

pictorial to concrete to abstract desigtudentdecome adept at using mental math, at

decomposing numbers, and at thinkilexibly about numbers (Singapore Math Inc., 2019).

Details about how we implement these research basatents of our curriculum and
instructionds design are described in greater
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11.Curriculum and i nstruction. Our curriculumis designed and revised to reflect the values

that were enumerated abovde examples for each subject that are detailed below are just some
of the innovative and rigorous ways that teachers address Common Core State Stamdards
each subject, we havecluded innovative curricular components, references to enrichment and
intervention, and resources that are utilized to strengthen the program

English language arts, English languageatigoment, mathematics, histespcial science, and
science are cadered core classeégisual and performing artsnusic,and physical education
classes are netore

English LanguageArts (Core). At VCES we want our children to view themselves as readers

and writers, not just in the classrogout alsoin their daily lives Because of thisve have

adopted a workshop approach to teaching reading and writing that is more authentic than using a
traditional scripted programiVe also value having a balanced approach to our to literacy
instruction To us, ths means having a dedicated time for reading, writing, and word work each
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day. Our language arts instruction is both explicit, through #@ssons and direct instruction,
and implicit, through read alouds and partner wQitkildren are constantly develoyj their
language skills through their work in every subj&stlow we have highlighted some of the key
components of our balanced literacy instruction

Reading wrkshop Reading is taught through reading workshop. This approach to teaching uses
a workslop structure where students are taught reading strategies that they then apply to
independent books that are on their differentiated reading levelde¥ignthis timeto beboth a

print rich and talk rich part of our balanced litergeggram We value the opportunity for our

Areaders to talk about their DbS$tammaand n genui ne
engagement are key to this sense, AFor childr
stretches of time, with justght material, jgfully engaged in their reading. Without engagement

during reading, this O0time spent on readingo

also work to replicate this work outside of the classroom, so that they are building a true reading
life. The goal of reading workshop is to grow independent readers that can not only decode their
books, but understand them at an inferential level.

On a daily basis, students participate in a predictable independent reading wofrk&hop

workshop time begins Wi a 1015 minute teacher led migsson. Each midesson includes a
teaching point that focuses on a reading strategy, which is part of a unit of study. The teacher
introduces the skill, models it using a mentor text, and invites students to pariitipatactive
engagement piece that allows them to try out the skill on their own or with a reading.partner
Students are then reminded of the skill and encouraged to apply it to their reading as they go off
for independent reading timEach classroom hasdiverse library that houses books at all levels
for students to be able to read at school and hdhis.independent time is anywhere from 20

50 minutes depending upon the grade level

Independent reading allows for a multitude of both interventioneanichment opportunities.

Since students are readijugt rightbooks based on level and interest, they are able to

appropriately challenge themselves in stamina, fluency, and comprehension (Calkins, 2010).
Additionally, during this time the teacherable to provide intervention by leading small

strategy groups that are focused on skills that groups of readers need to move onto their next

level of reading. These lessons often address behavior, fluency, monitoring for sense, literal
comprehension, or farential comprehensioifhese strategy groups meet fet@ minutes at a

time. The teacher is also conferringin@areo ne sessions to meet each i

In the lower grades (R), independentime also includes time for partners tadeio one another

and to discuss their boaks the upper grades-{8), students are also meeting in partnerships or
book clubs to talk about a book that they have both read. During some point of the reading
workshop the teacher gives a mrkshop interuption that will extend the skill taught during

the mintlesson They might share what an individual reader is doing well to show the use of the
skill. At the end of the reading workshop there is a share where students can meet with other
partners otheycan meet as a whole group to talk about how readers practice the reading skill
introduced that day. Students in upper grades use reader response notebooks to write about what
they are reading. Entries grow in depth and complexity as students move wgl amie learn

more strategieS here is a large emphasis on being able to talk and write richly about their
books. We bel i everich, talkrtihceh ,i pionweirt ionfg pcrlianstsr o o ms
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2). Readers focus on growing theories about th@iks and characters to show understanding at
a more inferential level.

To create their own unitseachers look at the Common Core State Standards and then create

units and teaching points that address these reading standards. In addition to Idbking at
standards, teachers consider the reading units developed at Columbia University Teachers
College Reading and Writing Project and modify them to fit the needs of each individual class.
Teachers backwards plan by first stating their goals for the usitidy and then developing

individual teaching points that lead their students to accomplish theseA®#te grades

progress units build from reading habits to genre studieiss might be based on

comprehension strategies, author studies, genreestuatithe development of their identity as
readersExamples of units covered include: Readers Build Good Habits, Readers Use Strategies

to Figure Out Words, Readers Think and Talk About Books to Grow Ideas, Reader Use Word
Power to Read and UnderstandittBooks, Readers Pursue Their Interests in Books and Other
Texts, and Readers Make Plans for Their Reading Lives (Collins, 2004, phd@)gh small

strategy group work that reinforces these teaching points ardnem@e conferences, teachers
canbeonti nually assessing studentsd6 mastery of
Reading Assessments. These normed assessments alloewabites t udent s 6 i ndi vi d
in fluency, and literal and inferential comprehension. Teachers keep copisson each child.

They record all teaching points taught to the students in both small group aod-one
conferencesTeachers use data collected through observations anidhgumcords to plan future
minilessons, small groypand individualized insuction

Read AloudThere is indisputable research that reading@lo children is vital andcritical

report the U.S. Department of Education even
activity for building knowledge required for eweal success in reading is reading aloud to
childreno (Ander son, Hi e b e.far this r@asantreading alald Wi | Kk i
to children at all grade levels every day is an integral part of our curriclWenimave diverged

from the traditional read aloud experience, where the teacher simply reads a chapter book aloud
while the students passively listen, and we have started using interactive readTdisuds

innovative approach to whole class read alouddban developed by educational researchers

such as Lester Laminack and Reba Wadsworth (2006), as well as Lucy Calkins (2001)

Interactive read aloud invites the students into a story with the te&ulverg this time the

teacher implicitly models how tase reading strategies by using an authentic reading exggrien

as opposed to a formal miesson in workshop (Hoyt, 20Q7he read aloud starts with a book
introduction that briefly previews the skills students will use while listeflihg teacher begs

by reading a page or two of the book and then stop to model .&sgkikxample, she might think
aloud about what the char act. Afterénedelmgtheisldlins r ev e
she continues to read and stops soon thereafter toleeaitdren try this same skill by either

writing in their notebooks or by turning and talking to a partérile students are writing or

talking, the teacher is able to circulate and coach students who need inten&mianalso able

to use this timas an informal assessment to see how students are progressing with a skill
Sometimes the skills practiced in read aloud will be a preview of upcoming work or a review of

skills taught monthsagBy bal ancing studentsd sabeéri ence w
assesstheneedsofherstudeMs en a teacher notices gaps i n a
also make a note to meet with him/her during a reading workshop conference
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Careful planning is done to ensure that the skills and strategiesced during interactive read
aloud are consistent with the Common Core State Standards (CCSS), especially those in reading
and listening and speakings opposed to a teacher who simply selects a chapter book and reads
aloud one chapter a day, usimgeiractive read alouds requires the teacher to plan places where
hekhe will stop and model, how support will be gradually released, and how to coordinate this
work with other components tiiebalanced literacy progranfhis last part is perhaps most

crudal to ensuring that the teacher is properly implementing the CB&ligning the work

done in reading workshop, interactive read aloud, and writing workshop, the teacher is not just
exposing children to a standard, but truly teaching all aspects cténatard in a variety of

contexts Through read alouds teachers are also able to incorporate sciergstarnyesocial
sciencecontent into the literacy blocReachers often select expository nonfiction and historical
fiction books that expose childrém the content standards in a different way

Fluency/sharedeading.Fluency is the ability to read a text accurately and effortlessly at an
appropriate rate and with meaningful phrasing and intonddlanyanne Wolf and Tami Katzir

Cohen (2001) havefurh er defined fluency as a fAdevel opme
components of reading acquisition, including phonemic awareness and decoding skills, as well as

a strong vocabulary, knowledge of grammatical functions, and knowledge of word roots and

pars . 0 Our experience has c o-thereis andirect cartelatibn we Kk n
between fluency and comprehension (Fuchs, Fuchs, Hosp, and Jenkins, 2001). Students who lack
fluency often struggle to meet grade level comprehension expect&tadsnts who are not

fluent readers often spend much of their energy decoding words, which leaves them with little

time and energy to comprehend what they are reading. Consequently, it plays an important roll in

our curriculum as we address the CCSS renthundational skills.

One way that we address our studentsod6 fluency
promotes reading fluency, comprehension, vocabulary building, and a sense of community

within our classroomsTeachers carefully selettte text that will be used for the wedkcan be

a poem, songscript,or passage from a book, and often ranges in g8higred reading also

provides the opportunity to integrate the curriculum wigtory-social sciencer science

reading.

The sharedeading text is presented in a big book format, chart, or projected onto the
whiteboard The teacher initially models the reading and the students practice, paying attention
to phrasing, intonation, expression, and how the punctuation informs the pridsodymotions

may also be developed to help the children recall the words in th&hexsecond day allows

for more chances to practice reading the text fluently and also delve deeper into comprehension
work. Discussiongarise about specific vocabulaagd what the students envision as they read

the text By the third day, students are exhibiting more fluency with the text and are again
focusing on comprehension or more specific phonics work such as rhyming, beginning sounds,
and vowel sound®©n the fouth day, students again practice reading the text fludmitycan

also focus on grammar and word work, such as punctuation, parts of speech, and contractions
The final day is reserved for practice and a performance of the text.

Fluency needs are alsodadssedluring small group work and or@one instruction. Teachers

use a variety of infor mal assessments and tr a
utilize a nationally normed assessment by monitoring fluency progress with the online program
AIMSweb. Students are given benchmark assessments three times a year to track their fluency
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growth. The focus of this assessment is words per minute. Benchmark goals are set at each level
for the fall, winter, and springve more closely monitor studentogress at weekly, monthly, or
bi-monthly intervals for students who are not meeting the benchmark rdtunents are closely
tracked and instruction is tailored to meet their fluency needs. Fluency intervention is given to
any student who is struggling toeet grade level standards. Goals are also set for students
exceeding grade level standards to ensure they are being challenged with their reading.

Writing workshop.We teach writing using the writing workshop structdreis approach,
developedbyedutaor s at Col umbia Universityds Teacher
writing processes used by published authors such as Georgia Heard, Don Graves, Lucy Calkins,
and Ralph Fletcher (The Reading and Writing Project, 20143 innovative approach to

teading writing utilizes a workshop structure where students are ndbjlestiing a process to

produce a single piece of perfect writing, they@smgthe writing process to express

themselves and Ato do powerful things in the
p.5).

Intervention is an integral part of the workshop approach to teacHingugh assessments, both

formal and informal, tedcer s i denti fy studentsd areas of ne
independent work timeéAs Carl Anderson (2000) explairthe goal of these conferences is not

to fix the studentsd writing, but toemsnuppor:t

todaydés conference on tThese confevtenwces ensare thatteachers pi e
are teaching to the standards, while differentiating and remediating instruction for students who
need additional helpr an extension of the wark

At the cornerstone of the writing workshop are mentor texts, which serve as the primary
instructional material. Since writing workshop is based on the processes used by published
authors, it is only reasonable that students are constantly referring toetktege see examples
of strategies they might use.

The writing workshop structure follows the same procedure as the readingworkdha day 0 s
work starts with a miniesson During this short period of instruction the teacher provides a
contextforthevor k t hey will be doing, models the use
provides an opportunity for the students to try the dRillring the lesson the teacher will often

refer to mentor texts or a cl| ashawmasedadksiAtwor k t
the end of the miriesson, the teacher sends the students off to consider trying this skill in their

own writing In primary grades, students make their own choice about which paper to use during

this time. The teacher provides aiety of templates based on the genre and students choose the
ones that fit their work. In the upper grades, students are gathering and developing in their
notebooks and then drafting, editing, and revising on lined paper. Since purchasing the laptop
carts,upper grade students often publish on their laptdpsng the independent portion of the
workshop, students work on their setflected piece®epending on the stage of the writing

process the class is in, students might be gathering, developin@)geuisediting This process

happens at different rates depending on the grade level and the writing proficiency of the student
Lower grade students might be writing multiple stories a day, while the converse is true in the

upper gradeOlder studentsra more likely to try out multiple stories during the gathering and
developing stages, but select one story to take through the rest of tiWhilgtstudents are

working, the teacher confers with each student in small groups @reoe The workshop

concludes with a partner share, during which students get feedback from their partners, and a
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teacher shardMany teachers choose to use the teacher share time as a way to incorporate
grammar or convention work into the workshop

When developing a yeang sequence for writing units, teachers rely on the C&f8lSesources

from Te ac hferguadancgSmde the lgserenewal, half of our staff has been able to
attend the summer 1 nst at.learhing fromwhaticanferangelped Te ac
strengthen long term planning, strategy group work, and the use of ri@nics the CCSS

include the same three major genres for each grade (opinion, narrative, and expository), students
are exposed to all threeultiple times eaclyear Forexample, a fifth grade class might write a

memoir and a fantasy stori@iving children multiple opportunities to write in a genre is crucial

They are able to focus on a few standards in each unit, as opposed to a cursory overview of five

or more standard3hey are also able to incorporate work done in the first unit when they get to

the second one

Word gudy.Another important area of our balanced literacy program is word.giudo r d

study teaches students how to look at words so that they can coasteveideepening
understanding of how spelling works to repres
Templeton, and Johnson, 2008, p.\8k understand that the stages of spelling are

developmental, so students are initially assessed using spellergories to determine where

they fall on the continuum of orthographic kn
the zone of proximal development, teachers an
determine their independent, instructiorzadg frustration levels. Teachers use this information

to form groups and guide planning of instruction. These groups are flexible and students can

move as needed, based on assessments and teacher observations.

Teachers use a variety of programs for waudlg, depending on the grade lew@indergarten

utilizes the recently developed Teachers College phonics Tihiésse are especially beneficial

because they are designed to align word work with writing worksfmpexample, students are

learning how vowis work in phonics, while in writing workshop they are editing by checking

that each word has a vowe#t first and second grade, word study follows the McCracken

curriculum Rather than memorizing a list of words each week, the curriculum follows a

sequene of phonics pattern$eachers are able to differentiate by having teaching assistance

work with small groups of students who need remediation or a challenggper grades, ard
studyfollows the Working with Wordsurriculum The lessortypically begns with a word sort

AWhen students sort words, they are engaged i
contrasting, and analyzingo (Bear , .Studemser ni z zi
may sort by initial sounds, ending sounds, speglpatterns, and Greek and Latin affix&s.they

progress through the week, students engage in activities to further their understanding of the
pattern and of .AllDbf¢his warkrisddéferentiatedabacausegstidents work on a
spelling pattrn that is on their level as determined by an initial assesshrmrgxample, a

student 6s sort may iards tlepeahding pnithe levelrofette studentsst her

Scope andaqguenceln addition to aligning our work with CCSS, our faculgrks

collaboratively to make sure we have a cohesive curriculum across the gradellevels

summaries below will allude to someoftheey f eat ures of each grade |
curriculum
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Kindergartenlanguagearts. Conversation skills, readirand writing behaviors, and creating a
community of learners are crucial components of the kindergarten language arts curificulum
create a community of readers and writers, the teacher leads students in shared reading,
interactive writing, andnteractive read aloudn kindergarten, comprehension work focuses on
character work, retelling, envisioning, and synthesizrReading units include the following:
Emergent Story Books, Super Powers, Becoming Reading Teachers, and Informational Texts
Throughout all of these units, students are demonstrating their comprehension skills by turning
and talking and by stopping to jot, sketch, or Stdents have partners in reading and writing
workshopsPartners spend time reading together (choral regdiehp reading, and discussing
their books (both the same book or independent bokksjergarteners learn to write personal
narratives, all about books, hew books, and persuasive lettdrskindergarten students truly
begin to see themselves and tlassmates as readers and writers. We use a balanced literacy
approach and students are learning basic phonetic principles to help them as they become
independent readers and writers.

First gradelanguagearts. The work students do in kindergarterd&velop their identities as
readers and writers continues in first grddewriting, students are learning to write small
moments narratives, nonfiction pieces, opinion writing, and how make their writing easy for
readers to understania reading, studds practice rereading for understanding, fluency, and
character analysi€nvisioning is one of the key reading strategies taught in first gstdéents
practice envisioning by turning and talking or acting with a partner during both interactive read
aloud and r e adEerstgradersvare alssphnaotiping retelling and monitoring for sense
through the following units: Building Good Habits, Tackling Trouble, Nonfiction Readers Learn
about the World, and Reading Across GenfFast grade utilizes aumber of structures that

build a community of learners, including but not limited to partner reading (echo reading and
taking turns) and shared reading. In phonics, studeatiivided into group. They practice
rhyming, manipulating sounds to make neardls, segmenting, identifying both consonant and
all vowel sounds, reading fluency, and sight words. They practice this through games, making
words, and quick table work.

Secmd gradelanguagearts. Throughreading workshopsecond grade focuses ondflthe

reading strategies as well as summarizing, previewing, usiagpfstrategies, and character

analysis Students learn these skills through units that teach them about comprehension

strategies, characters, retelling, main idea work, and inferestisbningPartnerships are a

large part of the second grade language arts pro@aments work with their partners in read

aloud discussions, in reading partnerships (with the same book and with different books), on

fluency, and in writing to brainstornpeer support, and edit their piecesn  Wr i t er 6 s Wor kK
second graders have an opportunity to write p
books, lab reports on physics using the Scientific Method, opinion letters focusing on books and
authors Students also engage in writing through Project Based Learning units. They write about
ancestral artifacts, their community, biographies of important people, and science reports on

plant life cycles. Phonics is taught through direct instruction using M&Ena It includes

common spelling patterns, sentence structure, and punctuation rules. Word Work is embedded in
Reader s and Writerds Workshop. Vocabul ary is
Reading, including content specific vocabulary for PBL units

Third gradelanguagearts. In third grade students are becoming more independent readers and
writers Students are responsible for recording their thinking in a notebook (for the first time) and
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on a reading logStudents are supported by their parsnarhether they are reading the same

book or a different boalBook clubs start in third grade, where three or four students are reading
and discussing the same boBleading units include units on character, how to notebook,
mystery genre study, nonfictiggenre study, and a book club unit (with books in a sefiiég)

Harry Potter Read-thon (in conjunction with first grade) has proven to increase fluency rates
and staminarhis is done just before students must start meeting book per week goals.
Interadive read aloud is a daily event in third grade. Books are selected to go with reading and
writing units so they can also double as mentor texts. 2 chapter books are taught to help teach
content for PBL units. Vocabulary for the weeks read alouds is taughy Monday with a

grand conversation to discuss the read alouds for the week on Fridays. Students spend time
watching the teacher model skills that good readers do and then turn and talk or stop and jot to
practice these skills. Skills are taught in jooetion with or just prior to the reading units

writing workshop, students move away from using specialized paper and move into a notebook
This is the first year where students will spend a month on one piece of w@itiagthe course

of the yearstudents write 2 narrative pieces, 2 informational pieces, an opinion piece, and a
poetry book. Students spend a lot of time learning to revise their work using genre specific
strategies. Students work in strategy groups and set goals for themselvest@ ithpir own

writing in ways they want to. Time is spent daily developing sight word knowledge, learning
spelling patterns, and grammar rules. Teacher created morning work was writtetetachre

skills students need in their upcoming writing units.=ois spent on not only learning the skill

but then putting it to use daily. Shared reading is taught four days a week. Students have the
opportunity to dive into a thematic social justice unit, practice with a shared text, develop
vocabulary, and work otteir conversational skills while discussing inferential questions based
on the text. There is a large focus on discussing and writing about their ideas in third grade.

Fourth gradelanguagearts. Fourth grade language arts continues to emphasize theatand

notebook work started in third grad&udents write in and turn in their reading notebooks

weekly. They also show their comprehension skills through partner conversations, read aloud
discussions, and conferencEsurth grade units include work ticharacters, nonfiction,

historical fiction, and biographytudents are supported by their partnerships, book clubs, and

peers in their strategy groudt udent s are given the chance to
reading or writing topic that interedteem Independence and stamina are crucial as their

reading homework becomes to record their thinking in their notebook for a set number of books
(based on their level) each week. In fourth grade we use the Words Their Way program for word
study. Thesegrups are differentiated based on each s
program builds upon what the students have learned in previous grade levels. The students go
through the process of developi ng ethromghr i deas
drafting, revision, editing and publishing. Talking about our writing is an integral part of the

process. The students share their thoughts with their writing partners as well. In writing, students

are given the opportunity to write personal atives, nonfiction, persuasive pieces, realistic

fiction, historical fiction and biographies

Fifth gradelanguagearts. Stamina and depth of thinking are two skills being constantly

revisited in fifth grade reading workshdpach week students read & isember of books, based

on their reading level, and record their thinking in their reading notebStksents might be
writing about symbols, character traits, the
purposeThis connection between writirand reading is developed through partner work, mini
lessons, small group instruction, or book clulige fifth grade reading curriculum includes
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many genre studies, specifically fantasy, biography, social issues, and nonfiction (weather and
Revolutionary Wr content)Fi f t h gradeds writing units are cl
work. For example, students read fantasy books in reading workshop and write fantasy stories in
writing workshop Other units include research reports, personal essays, meamairsontent

based essayRartnership work and conversation skills are present in every aspect of language

arts, through peer feedback, book clubs, and whole class conversations
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English Language Development (Core)The specific needs of our English Learners are a top
concern for our facultyOur administration and teaching staff monitor pinegress bour

English Language Learneasd the efficacy of our ELD progratinrough the SSPT process,
professional development, areflectionon the curriculum

Planning for ELD instruction is guided by the ElsEandardsind our student datAs a faallty,

we review the results of tHeLPAC test and identify areas of student growth and areas in which
we need to increase instructide addresthe ELDstandards, using SDAI&rategiesn our

ELD instruction and in our daily language arts, math, and content area instruction

ELD instruction at VCES is botimtegratednto our subject areas throughout the day and

explicitly taughtduring designated tim®esignated ELD instruction i-ode in small groups and

students are not pulled out of the classroom during the day. Some grade levels combine their
classes and group their students by their level of English proficiency. Other grade levels group
children within their individual classroar@esignated instruction primarily occurs during

reading workshop, as this structalows teachers to meet with English Learners in small

groups to address the standaadd it also affords students significant time on language rich text
Additionally, snceconversation skills are such a substantial part of our language arts

curriculum, students agiven numerous opportunitiesiring reading to discuss books and

reading habits with their partnedvonne and David Freeman (200@)ote N Teac her s nee
ensure that language use in schools is cognitively demanding and context embedded so that
students can | earn both the acadeTnheachersla@nguage
able to do this using the workshop model by providing sentence ffamestebook entries and

book conversations, by providing specific feedback about word choice in writing, and by

teaching vocabulary in the context of read aloud

Integrated ELD instruction occurs during morning meetings, shared reading, read aloud
(including grand conversation), word wodnd PBLMorning meetings give students an
opportunity to use sentence frames, to practice adapting language choices for the armdience,

to explain their thinking by supporting an opini@hared reading requirstudents to analyzn

a ut hwond éhsiceto read a text closely, and to discuss a text with a paBgexorking with

the same passage for a week, students can focus on specific aspects of the text, as opposed to
having to attend to decoding each dagad aloud is a great opportunity for English learners to
hear a teacher model his/her thinking while reading aloud and to share ideas about a text with
peers. Students practice using sentence starters when writing down their thinking or talking to a
pariner. Depending on the grade, the group talks about text structure, themes, and conAections.
grand conversation is a large group discussion about a read Réotidipants practice taking

turns, exchanging information, interacting with others, and stipgdheir opinions with

information from the textWord work provides English learners with instruction in the area of
AHow Language Wor ks o, i n dhisuakesthgform cftuderss, ver bs,
adding detad to a simple sentena# discussng the best adjective to describe the plants they

saw on their field trip to the farn@uring PBLand read aloudstudentsiseThinking Maps to
organize their ideas about a topic before a discussion. Working with Thinking Maps is consistent
with our emphas on brairbased research, as outlined in our master plan for English Learners.
In the lower grades, a teacher might help agliEh learneuse a circle map to write down
everything he knows about an animal before a discussion in science. An uppéegcade
mightshow an English learndéow to use a mukilow map to plot out the causes and effects of
European exploratiost VCES, we firmly agree with what the CDE (2010) writes when they
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say, Alnstructed ELD complements infor mal i ns
in spontaneous situations where the skillful teacher takes full advantage of every opportunity for
teachabl e momentso (p. 85) LDinkthuctienaliinge, botwwve g o al
are constantly designing curriculum in all areas that meets the needs of our English Learners.

In addition to learning conversational English, our English Learners have to learn academic
language, which can take five to sewears for these students to gain proficiency (Freeman and
Freeman, 2009Because of ouyproject basednd constructivist approach to teaching, students

are experiencing multiple representations of academic vocabulary, as recommended by the CDE
(2010)In second grade this means | earning the wor
Spacel n fifth grade students analyze maps to | e;
constantly building on prior knowledge as teachers utilize what the CDE (285&60) to as
Acommunitar i an .The RBt procesematarally rpsults ib gtu@éents working
collaboratively to conduct a lab, a simulation, or a repitile working together, our English

Learners are constructing their understanding of acadesnabulary through conversation with

their peers, who of then efnrdd me tl knen gau@rgtee i th eiyn cfa
understand
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Mathematics (Core)At Valley Charter Elementary School, we believe that math should be
taughtin a logical, stepy-st ep manner that builds on student
use Singapore Math as our foundational pedagogy to construct our dynamic and challenging
program. Math topics are taught in great depth. We aim for relational understanding and mastery

of concepts and skills. In order to achieve relational understanding and conceptualization of new
math topics, we use multiple models in instruction. Students besyning new concepts with

concrete manipulatives. Upon mastering the concept with manipulatives, students move on to
pictorial representations of the math topic. Finally, students show and practice their learning

using abstract (numerical) represemas of the math concept.

Our educational culture is reflective and based on students developing the following core
understandings: number facts, number sense, patterns, visualization, and communication.
Problem solving and critical thinking are also calipieces of our curriculum. We believe that
students must persevere through challenging math problems and employ a variety of different
strategies so they can become critical problem solvers. Key strategies that students utilize include
computation, meiad math, and model drawings (Fortsen, 2010)

At VCES we aim finot to produce Ilittle |iving
think mathematically for hi ms e lgéting. Knowleddee par t
is a process not@r o d(Brarterp1966, p. 72). In order for teachers to engage students as part

of the learning process, VCES faculty plans precisely and responsively, and bases math

curriculum on individual needs. We use the Singapore Math curriculum as a foundatan for
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math program. Teachers use Common Core State Standards and student achievement to drive
and finesse the program. VCES faculty also creates original materials to supplement student
learning

Another important philosophical approach that VCES faautitizes is precision teaching

Precision teaching rhythmically paces a math lesson and ensures that all students feel successful.
Brevity is crucial in instruction. Every time a teacher speaks for more than 20 seconds, a large
percentage of the studentsslistening (Davidson, 2010). VCES teachers aim to deliver precise,
focused lessons that engage all students. One of the ways VCES teachers deliver precision
teaching is through catesponse lessons. Teachers lead students to understand new topics
through a series of laddered questions, using as few words as possible. The questions are based
on foundational concepts that students have already mastered and grow gradually in complexity
(Davidson, 2010).

VCES feels that hanesn materials are crucial teuslent mastery of complex math concepts.

Through manipulatives, students construct their own meaning of new math skills. Students also
use ten frames as a concrete representation of numbers in a problem. Ten frames show students
numerical relationships witn ten. Similar to ten frames, upper grade students use number disks

to efficiently represent large groups of numbers. The rekenrek is an effective tool to build
sudent s6 base ten number sense. This w@bdeol is
students to see the wagnscan be broken down into groups of tens, fives, and twos.

Instruction in math is divided into the three main components: fluency, direct instruction, and
problem solving ladders. Fluency accounts for up to 50% of instructional time in the primary
grades, and 30% in the upper gradgency instruction at VCESkas on many forms

including mental math, sprints, and pattern box exercises. After fluency, there is time for direct
instruction and independent practice. Finally, students complete a complex problem solving
ladder that challenges their critical thinkingdgperseverance skills.

o))

FluencyFl uency i s an i mportant component of VCES¢

basic math facts fluently is necessary for students to attain fogther math skills. Grover

Whitehurst, the Director of the Institute fleducational Sciences (IES), noted this research
during the | aunch of the federal Mat h Summi t
that humans have fixed limits on the attention and memory that can be used to solve problems.

One way around thedimits is to have certain components of a task become so routine and over

|l earned that they become automatico (Whitehur
some of the suprocesses, particularly basic facts, need to be developed to tihé¢haodithey are

done automatically. If this fluent retrieval does not develop, then the development of higher

order mathematics skil& such as multipkaligit addition and subtraction, long division, and

fractionsd may be severely impaired (Whitehur3903).

Fluency is a time to reinforce concepts previously taught and to frontload upcoming math
concepts. Fluency is not just a simple warm up to the lesson; students access foundational skills
that they need in order to be successful in math. Fluemtgnsed strategically and increases in
complexity Teachers think longitudinally about the basic math skills that students need to access
the curriculum.
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Mental math increases in complexity through the grade levels. Teachers often lead their students
inoral counting such as skip counting to prepa
Students are also directed to mentally solve a progression of math problems. Teachers must
prepare fluency scripts that pentallgiecreasingtieo bl e ms
complexity of math problems. Often, kinesthetic movements are integrated during oral fluency to
support students as they internalize new concepts. Another way VCES students practice mental
math is through playing efficient math gansel drills

Sprints are one of the key methods for students to develop math fluency. Dr. Yoram Sagher, the
inventor of math sprints, designed sprints with specific purpose and intent. A sprint is a double

sided math fact practice sheet that has 30 forddlems The sprint is differentiated and broken

into four quadrants that increase in complexity. Sprints are designed to develop automaticity with
previously learned material in an adrenalifd, motivating classroom environment. Not only
dosprintskl p students master math facts, they al sc
in math because they are written to ensure success. John Mighton (2003) attests that if a child
experiences success, then she or he will be more open to further leapnintg. @ve students

an opportunity to make peace with their personal best and see that practice and hard work results

in improved fluency (Ramos, 2011).

The pattern box is a timed skilled practice of basic math facts. The levels advance incrementally
to bring students to the next rung of their math ladder. The pattern box is a differentiated one and
a half minute activity. The pattern box begins with sums and differences, parts and whole, and
progresses onto multiplication, division, and finally, to fii@t equivalence. The pattern box is

an example of how we extend and remediate math instruction, since each student progresses
through increasingly challenging tasks and at his/her own rate (Ramos, 2011)

Problem solvingVCES faculty strives to creatg/aamic problem solving sessions. We use
differentiated problem solving ladders to engage weak students while challenging strong
students. Problem solving ladders intentionally begin with a story statement that has no question.
Students must practice diagrming and representing their thoughts pictorially. The first

guestion is below grade level which means that all students, even the lowest learner, can feel
successful. The questions progress and increase in complexity so that the last question is a
challerge for even our most proficient student (Davidson, 2011). Alternatively, students may
spend a substantial amount of time on one problem. This builds persistence and flexibility in
their thinking as they come up with multiple ways to solve one problem.

Direct instruction Following fluency and problem solving work, the students engage in a whole
class lesson, which typically introduces a new concept or deepens the understanding of a
previously learned concepthe lesson often requires the use of manipudatto support
understanding at the concrete stage, or personal boards used by students to demonstrate pictorial
or abstract understandinthe teacher models as students practice the new combept

mathematics lesson is built on a ladder, starting aviidisk that all students should be able to
complete, and progresses in difficulBuring the lesson, students are asked not only to solve
problems but to explain their thinkinBifferent approaches to solving problems are valued and
explanations are aely part of the lesson. Some teachers begin remedial support during the

lesson, having their teaching assistants lead a small group shadow lesson at a slower pace so all
students have equitable access to the curriculum.
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Independent practicé®nce thdesson is complete, the students engage in independent practice

to demonstrate their understanding of the concept tatightindependent work is designed to

support students at all levels, increasing in complexity just as the lessdreadbers often

supplement their grade level Singapore math curriculum with tearbated materials and

resources from the grade level above or below. The teacher meets with small groups to reteach or
provide enrichment and remediati@tudents may also work in groupspairs to complete
assignments

Progress monitoringStudent progress in math is monitored through various types of

assessments. Throughout the entire math block, teachers are monitoring student performance.
These informal assessments may take the form of choral response, individual answers on

personal boars exit tickets, and independent work. Teachers use these informal assessments to
reevaluate lesson plans and regroup students for remediation and extension. In addition to

informal assessments, VCES faculty give regular summative math quizzes anchiests. T
assessments not only help teachers reflect on
opportunity to track their own learning and set goals for improvement. VCES also uses the

AIMSweb math computation benchmark assessment as a standardizedmayito t or chi | dr
progress.

Pl ato said that ar iatousese¢he dult andistegpy lranmeed nthkesit ne ar
studious, mindful, and sharp. o0 VCES believes
with different strategies to apmoh their own learning. Students are pushed to become critical
thinkers who problem solve and persevere. Math is the door and key to learning the sciences.
Students can connect math with its usages in everyday life. VCES strives to teach math in such a
way that students learn why things are true, rather than to just memorize ways to solve problems.

Scope and sequenchn addition to aligning our work with CCSS, our faculty works

collaboratively to make sure we have a cohesive curriculum across theeyaldelrhe

summaries below wil/l allude t o gsmathematiosfs t he ke
curriculum.

Kindergartenmathematics Kindergarten mathematics focuses on number identification and
fluency within 10, number bonds, and problem solwiridpin 10. Fluency practice is used to

introduce new concepts, review alThispasadmath, or p
includes sprints, counting tools, dice games, and flashcatalsing at the pictorial and concrete
|l evel s is critical for studentsodé foundational

demonstrate by using manipulatives and pictures. For example, teachers and students use a
Rekenrek, which is a todthat allows children to represent numbers so they can solve problems
and show relationships. Students practice these concepts by using personal boards and counting
tools and then by showing understanding in their workb®ekchers use all of these

demongrations of knowledge to assess student progress in the mdreamhinutes is spent on
problem solving, which provides students opportunities to practice uskigateas, number

bonds, and number sentences.

First grade mathematicsFirst grade mathemas focuses on understanding the ten, breaking
numbers into ones and tens, and adding and subtracting.tbifd@raders spend twenty
minutes a day on fluency, which includes sprints, pattern box, numerous experiences with
counting Counting can take éhform of Chinese counting, counting up and down, using the 10
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frame, and counting accompanied by physical moveriéet lesson portion of the math block
starts with a short review and a connection to past vildré& teacher demonstration starts in the
conaete and moves to the abstre&tudent practice includes the use of personal boards,
individual rekenreks, red and white counters, and drtane cardThe lesson is designed to
increase in difficulty, so that each student is successful and challéregstns end with an exit
ticket, which teachers use to monitor student progkessh day, time is devoted to problem
solving, which includes an introduction to bar models, a protocol for close reading, and an
emphasis on showing thinking in multiple ways

Second grade mathematitis.second grade, students focus on place value, adding and
subtracting with and without renaming, and fluency within twenty. These skills are developed
through a combination of fluency, direct instruction, independent praatidgproblem solving
Fluency consists of pattern box, sprints, use of the rekenrek, and daily counting exEneises
fluency exercises are used to review and preview mataftal fluency, the teacher introduces
the topic while students follow along éheir personal boardshey demonstrate understanding
through partner talk, workbook, and exit tickedtudents are given a challenge to complete
when they finish grade level warRroblem solving takes the form of staaldne problems and
problem solvng ladders with multiple questions about one story that increase in complexity
Teachers differentiate during problem solving by offering multiple numberidety also
complete units on multiplication, division, fractions, time, geometry, measuremedrdatmn

Third grade mathematic®roblem solving is a key component of third grade mathemé&ach

day, students spend time solving word problems by using a bar model to explain their thought
processThese problems are designed to support struggtuments while still challenge

students who are working above grade leVkIrd grade students are expected to know their
multiplication facts with automaticity, which is why teachers dedicate significant time to fluency
Fluency time consists of sprinfgttern box, and counting exercises which preview or review the
d ay 0 s .Altypisaklasson in third grade starts with a sprint to prepare them for the lesson
aheadThen, the teacher models a strategy and the students practice it on their persdaal boa
Teachers differentiate during this time by having a challenge available for students who have
completed the grade level workhen, students complete an exit ticket and begin another.sprint
The same process is repeated for another strategy, unéstumn is wrapped up with a final exit
ticket By having multiple checks for understanding, the teachers are able to design lessons and a
pacing plan that meets the needs of their students

Fourth grade mathematic¥he work with bar models that is dtadt in the lower grades is
developed in % grade During problem solving time, students use bar models to illustrate their
thinking as they solve laddered word problefitsese word problems are differentiated to
reinforce previously taught conceplts fourth grade, fluency occurs for 15 minutes a day and
includes sprints, counting exercises, and decomposing numbers witlrelee8prints are used

to reinforce past lessonBypical concept development time begins with a teacher led lesson that
gives stuents an opportunity to try out the new skill with supp®htis lesson follows the

previously described progression of complexity, moving from the concrete, to the pictorial, to the
abstractThis progression is especially helpful in fourth grade, asfgignt time is spent on
fractions, area, and perimeter, which we expect students to understand conceptually, not just
follow an algorithm After the lesson, students are given an exit ticket so the teacher can assess
progress in the momenthe teacher antkaching assistant both lead small groups to support
students during independent work time
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Fifth grade mathematic&™ grade math curriculum draws on both Singapore Math and Engage
NY resourcesBy emphasizing bar models, math facts, and conceptudrstanding, the

preceding grades have laid the foundation for the higher level thinking requirédyeiders

Each day begins with 105 minutes of fluency wotkr his takes the form of pattern box, sprints,
and oral fluency which reviews or previea@nceptsA typical lesson includes a teacher led
introduction to the concept, guided practice, and then an exit ticket to assess student progress
During independent work time, teachers and teaching assistants work with individual students
and small groupto differentiate instructiomuring problem solving time, students use models,
such as bar models and the area model, to defend their problem solving.process
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History-Social Science (CoreV al | ey Char t e mprdjsct basedteainit@Be)ist t o
evident in the key features and components of histogyal science units of study, which are
teacheicreated and based on student needs, interests, and the Common Core State Standards.
Even though many coepts are rooted in the past, VCE8dents drava connection between

what has happened, what is happening, and what might happeBydgieloping an

understanding of the impact of a historical phenomenon, students appreciate the relevance of
studying our past

PBL work begins with a driving questipwhere students are asked an epeded question

which they explore and embark upon asdapth inquiry(Hallerman, Larmer, & Mergendoller,

2011) They then generate a fineed to kihepwo | i st
would need to acquire to answer the driving question. The teacher then facilitates student

learning through handsn experiences, which build meaning and knowledge. Through this
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research process, students are acquiring both content Andrdry kills. Students present
their learning in a public way, such as through simulations, writing publication, and public
speaking to a variety of audiences.

At VCES, students experience histagcial science by studying primary sources, designing and
participating in simulations, and going on field trips

Primary sources are an essential componetiitedfistory-social science curriculunin first

grade, students compare and contrast pictuoes life long ago withteir current experience

Second graderstudyprimary sourcessbm EI | i s | sl and, i ncluding doc
paperwork, anghhotos During their ancestry unit, second graders bring in primary sources that
represent their family heritage, which deepens the relevance of the curribulinmd grade,

students examine documents and photos from early Los Angeles higtryork challenges

them to look at the terrain before and after innovations, such as the aqueduct or the planting of
crops, such as the orange grovedifth grade, stdents examine political cartoons from the
Revolutionary War and interdfdedaudiendeeandessagalheyr 60 s per
synthesize what they know about events from that time period to understand the context of the
political cartoon

Simulations are another component of histeogial science curriculunKindergarteners
experience the challenges and excitement of being a community member, when they design,
create, and work at a grocery staZeistomers can even leave Y-sljyle reviewsin first grade,
students fAgo back i n t i ragoyinctudingmodpsehool,andce el em
homelife. During theirimmigrationunit, second grade relocates their classrdardoing so,

they have to make choices about what to take and twh@ave behind and then they have to
design their new location by considering what resources are available tortiesrand fourth
grade conduct a simulation in which the fourth graders take on roles within the mission
community and the third gradessrve as the native population they are trying to coloRifi
graders study historical documeatsd read bookiefore they design and act out battles from
the Revolutionary War

Field trips are a way to make curriculum come ta [feme of thesedid trips, such as the
kindergartendéds trips to a gr oButthequestiborsr e and t
students and teachers ask, open up a whole new understanding of the importance of these
community resourceStudents already understandtti grocery store provides food, but after

the field trip they understand how it works and who works there, and they see how each part of

the store has to work togeth@ther field trips are quite different than anything a student would
experience on hiser own For example, fourth grade goes to VT Ranch to experience life as a

miner and third grade goes to Ranch Camulous, the original ranch from a Mexican land grant

that inspired Helen Hunt Jackson to wikamonaField trips are a crucial way to buidhared
learningandensure that students, no matter their socioeconomic status, have access to

experiences outside the classroom

VCESrecognizes the importance of craggricular connections between histergcial sciences

and other subjects, such as music, reading, and witorgexample, in third grade the teachers
wrote seven songs to help students remember information aboustting bf Los AngelesAs a
culminating project, produce a silent film about Los Angeles history and they share that film and
these sogs ina studentreated nickelodeon theatéourth graders and fifth graders listen to
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songs from the Gold Rush and fRevolutionary War respectivelyheydiscuss what event is

being referenced and what message the songwriter is trying to céiovesxample, fifth graders
analyze AThe World Turned Upside Downo when |
War. Fourthgraders learn about the VirganReel and even dance to it during their Gold Rush

musi cal titl ed HiftGgrdders aBagdorm nwsical8absut European

exploraion and The Revolutionary War

In addition to music, crossurricular connettons are regularly made with language .arts
Students are continuously practicing their listening, speaking, reading, and writingSsidtsd
and fourth graders write biographies about historical figune®ading workshop, fifth graders
read about Té Revolutionary War and in writing workshop they write opinion pieces about it
Fourth gradersclude historical details they learned in PBL when tivelye journal entries

from the perspective of GsbIRush minerdn all grade levels, teachers utilize interactive read
aloud as a way to introdutestory-social scienceontent while also teaching reading skills.

The handson nature of PBL allows for natural intervention and enrichment opportunities
Connections to literacy are crucial for our ELs because read alouds are used to frontload
vocabulary and attaches real world meaning to wdétdghermore, by providing access to books

on a variety of levels, not just one level as a textbook does, te@ttsen® that all students are
appropriately challenge@hared experiences, such as field tqgeyide equal access to

learning for all students. For students who need extra support, we providéeethadgignments

and extra support from teaching assitdarhinking Maps are a resource that we use to help
students think about their | earning. fAGenerat
concepts of similarities and differences, cause and effect, part as opposed to whole, and

analogical sets. Undgtanding these types of relationships is an essential component of
conceptual change and cognitive growtho (Broo
a visual so that they can make meaning of the histocjal science curriculum.

Scope and sagence.VCES is committed to providing students withiatory-social science
curriculum that is ever changing, with a pedagogical focus on constructivist practiceniry
skills, and citical thinking. The components of primary source analysis, simulations, field trips,
and crosurricular connections aevident in thesample units described below

Example of &Kindergartenhistory-social scienceinit: During the unit tittediMe and My
Community (Blo&work)o, sudents investigate their role in their local community beginning

with their classroom and school. This exploration expands to an investigation of their
neighborhood and the role of different important community members/builders, such as the
police station, fire station, grocery store, school, and library. The investigations include field
trips, teacher created books, videos and pictures conveying the importance and roles of these
buildings and community members in the neighborhood. Once studantsabout the essential
community buildings, they use blocks to build the community. They then assume the roles and
responsibilities of the community members who work in those buildings. Through identifying
and discussing the problems that arise in tbekwork community, students learn how to be

safe, and in turn make changes to improve their community (such as adding traffic lights or
creating sidewalksStudents take on the role of the community members within the buildings to
create a safe arfdnctioning blockwork community.

54



Another Kindergarten unit focuses on grocery std8tsdents engage in an investigation of the
grocery store by seeking to answer the driving question: How does our work as grocery store
workers contribute to our commuyft Students create a need to know list and think about all of
the information that is needed to answer the driving question. Students go on a field trip to a
grocery store and learn about each department. Students learn to classify and sort items found in
a grocery into their appropriate departments (produce, bakery, meat and seafood, deli, aisles,
frozen, dairy). Students apply to work in a specific department, and once hired they embark on
building and creating a grocery store and carrying out the fursctbthe department to which

they were hired. In the grocery store simulation, students work in their respective department as
the grocery store has its grand openBBigidents role play as the local community shops in their
grocery store.

Example of aifst gradehistory-social scienceinit: In the Now and Long Ago unit, students

compare and contrast everyday life in different times and places and recognize that some aspects
of people, places, and things change over time while others stay the samexdihaye the

structure of schools and communities in the past, and study transportation methods of earlier
days. They recognize similarities and differences of earlier generations in such areas as work,
dress, manners, stories, games, and festivals. Ssualealtyze all these different aspects of long
ago through the unitodés driving question: How
that teaches about life long ago? Students generate a need to know list that guides instruction.
Students begin thenit with a field trip to Leonis Adobe Museum to engage in hamds

activities that give them a sense of how people lived in theé8tury. Students attend an

assembly where a Laura Ingalls Wilderergactor comes and tells stories about her life en th

prairie, which ties to our interactive reatbuds. Students explore a plethora of authentic long

ago artifacts from the home (butter churn, baby bottles, clothes) and recreational objects (toys
and games). They then compare and contrast these objdwt# tmodern day counterparts to

see what has changed and what elements have stayed the same. Students also participate in a
simulation where they travel back in time and visit a long agerome schoolhouse as well as a

long ago home. Students examimanary documents such as old photographs and journals.
Students learn songs and dances from the past and analyze lyrics to determine societal changes.
The unit culminates in a living museum where they use their knowledge of life from long ago

and decide wat elements to show fellow students in an interactive presentation. Students use
their nonfiction writing skills to create their presentation. Students construct backgrounds and
artifacts for their exhibits using the knowledge built throughout the project

Example of aecond graddistory-social scienceinit: Students investigate the essential

components of a community. They begin the unit by wondering what resources are needed to
have a successful classroom community. Students consider the necessary components of their
classroom. They then physically relocatel reflect on their experience and how important

certain resources are for a community of learners. Students investigate the essential elements of a
community through field trips, interviews, teactoeeated reading materials, and primary

documents suchs photos. Students work in collaborative groups using mapping skills, spatial
reasoning, and their knowledge of community to build a taggde city. They use their

communication skills to present their city to the larger school community.

Example of d@hird gradehistory-social scienceinit: The Metropolitan Los Angeles unit
explores the growth and development of the greater Los Angele§ hreanit ties together all
of the previous learning in“grade about our local aredtudents learn aboutdleffect that
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various industries had on the growth of Los Angeles. Students visit the historic Egyptian Theatre,
which leads them to create their own movie theater where they present their own silent films.

Their silent films highlight tourism, citrus faing, San Pedro Harbor, film, and oil. After

presenting their movie theater, students engage in an interactive, explorative field trip via the
Metrolink train and the Metro subwaihe journey includes discussion of different modes of
development, water soees, transportation, and different demographics along the route to

downtown Students participate in a tour of the first home in Los Angeles as well as some of the

civic buildingsintheareddJpon t heir return, studendscu’ss share |
what they noticed about the development of our great city.

Example of a fourth gradaistory-social scienceinit: The unit starts off with a simulation that
shows what it was like to discover gold long ago. The students also experienced primzy sou
photographs to gain a deeper understanding of the time period. The students learned the three
main routes to California by researching and creating marketing fljleesGreat Horn Spoon

was read as a readloud. During their writing time the studerdseated historical fiction

journals and took on the persona of someone living during the time of the golf rush. We took a
4™ grade field trip to VT Ranch, where the students had hands on experiences panning for gold,
washing clothes, making candles andtér as well as adobe bricks. The unit finished off with

our musicalGold Dust or Bust

Example of a fifth gradeistory-social sciencenit: This unit launches with students

experiencing exploration through a hawmatsfield trip where they are given theest to find a

route through the campuStudents embark on their journey and encounter many issues along the
way, such as: illnesses, mutiny, shipwreck, running out of food, and bein§tlad¢nts are
challenged to work collaboratively to solve thgioblems and meet their final gohlext,

students enroll in explorer school where they receive instruction three days a week on topics to
improve the prospect of them becoming successful explorers (navigation, technological
advancements, sponsorship, weatconditions, and early explorer§his unit concludes with

two celebratory projects, one of which is a musical that highlights the major achievements and
failures of weltknown explorers from our pasthe other culminating project is when students
reearch and take on the persona of an explorer seeking funding for their v&iatgnts use

their public speaking and persuasive writing skills, and content knowledge to demonstrate their
understanding.

References:

Brooks, Jacqueline Grennon. (2004).9ee Beyond the Lesson: Why We Must Make Meaning
Making the Core of Teaching. Educational Leadership: Teaching for Meaningi 62, 8
12.

Hallerman, S., Larmer, J., & Mergendoller, J. (20PBL in theelementarygrades.California:
Buck Institute for Eduation.

Science (Core)At Valley Chater, science it taught through project bassdning (PBL), just

like history-social sciencePBL is especially effective in teaching science, as there is a question
at the heart of the unit, just as scientists inrdaworld seek to answer questiofiallerman,

Larmer, & Mergendoller, 2091 The quest that students and teachers create and go on to seek an
answer to this question, makes science engaging and exciting for sté@ehtproject involves
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students in avay that requires them to identify problems, develop and design solutions, and
share their learning with others

When teachers are designing a science PBL unit, they start with NGSS standards. They consider
opportunities for bridging in science and eregiring practices with crosscutting concepts and
disciplinary core ideas. They choose key standards and use them as the foundation for their

driving question, which launches the ulikamples of driving questions in science include,

AHow can weatiasnicossersave endangered ani mal s?
without touching it?0 After being presented
Know List. This is a list of information that the students think they need to knowsteearihe

guestion They spend the remainder of the unit trying to answer the driving question by seeking

out the information on theMeed to Khow List.

The journey to answer the driving question consists@8ES aligneaxperiments, fieldrips,

videos observations, and guest speak&eachers draw on resources such as Mystery Science
and FOSS kits to design experimeiitach experiment requires students to consider a question,
create something, and make observatibusing experiments students midie¢ comparing and
contrasting the effects of wind and water on dirt, or creating a magnetic lock, or determining if a
substance is an acid or a bddaits are enhanced with field trips to The Los Angeles River

Basin, The California Science Center, Disagv€ube, and The Griffith Observatolerhaps

the most extensive f i edagtriptorCatginailstandtMaree Idistitutet h g r
On this trip they study animal adaptations, they snorkel to learn about local fish, and they take a
night hike to witness seasonal constellations without light pollution from theStiiglents are

eager to make observations during their life science unit when they check the progress of their
hens, whancubate over a dozen eg#Sndergarteners observe eaather pushing and pulling

crates to decide which method is more efficient in different circumstafifésgraders observe

plant growth over the course of two weeks, to determine if plants really do need soil to grow
Some conceptsannot balemonstrate or experienced during the unit depending on location or
time constraintsin this case, students might watch a til@ese video to observe hanforest, a

body of water, or a mountain changes over time in different circumstances

Guest speakers such aekeepers, local conservationists, and experts on solar emergy

resource for student®ne especially notable guest speaker was Dr. Laurie Marker from the

Cheetah Conservation Fund (CCF) in Namibia, Aflt&CF has been a | arge pa
life science unit, as described below, and it was an honor to have Dr. Marker speak to our entire
student bodyShe talked about how she noticed a problerh e et ah6s wer e being |
alarmingratesand she sai d to her selhénshesharadehgr wi | | t ak
reali zation: AThewaes was tmo met teoy save t hese ch
testimony to the powerful change that any one person can make if they ask and answer the right
question

At the culmination of the unistudents share their learning with an audieRroe first graders,
CCF is one of their audiences when they proudly share their learning and the results of their
senice-learning project with the organizatidBecond grade invites other grade levels and
families to see tour their garden.

Teaches ensure that lessons meet the needs of all learners by offeringty whisupports
Teachers helptudents utilize Thinking Maps to facilitate ndéking and to organize
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information Grouping is intentional anstudents have explicit lessons on how to be a productive
group memberStudents who are working above grade level are challenged by the higher level

thinking that is required of PBIRather than asking them to memorize more facts, teachers pose
more challeging questions or ask them to extend their theory to a different situation to see if it

remains true

Scope and sequencklethods such as experiments, field trips, videos, observations, and guest
speakers are incredibly effective because they relataceicontent to the real worldt VCES,
science is not limited to a textbadkis an active process of questioning, experimenting,
synthesizing learning, and drawing conclusidslow is a summary of one sample unit for each
grade levelExamples othe elements described above are evident throughout the summaries

Kindergarten science unitStudents are involved with different experiments and learning tasks

for a hands on experiential based curriculum. For example, during the Push and Pull unit,
Kindergarteners learn about different types of force. In learning about the different ways that
things move, Kindergarteners are able to use their knowledge to accomplish various Push and
Pull Missions. While trying to accomplish the missions, the childrerable to communicate,
collaborate, investigate. Each mission requires students to observe different motions, collaborate
to choose efficient actions, and predict different outcomes. In this PBL, students are also given
an opportunity to reflect on thethoices and engage in a culminating Push and Pull Relay where
all of their knowledge is put to the test. They are able to look at various missions they previously
accomplished and find ways to do them better.

Example of a first grade science urftirstgraders engage in hands inquiry and research to
answer the following driving question: How can we, as conservationists, save endangered
animals? Students begin the unit with an entry event, a visit to the Los Angeles Zoo, to observe
animals and interew experts. Upon returning to school, students discuss what they have
observed and generate a list of questions that they need to answer in order to solve the driving
guestion. Students are then engaged in a series of-baregeriments and simulationfiere

they learn about how animals survive in their respective habitats. Students examine animal
artifacts to learn about animal adaptations such as carnivore and herbivore teeth. Students also
study owl pellets to analyze the diets of carnivores. Studesitsresearch specific endangered
animals such as pandas, cheetahs, rhinos, great white sharks and polar bears. They read teacher
created science books on these endangered animals. They learn how to record their learning in
their science journals throughet use of Thinking Maps such as circle maps to list ideas, tree
maps to categorize animals, brace maps to list the parts of animals, and double bubble maps to
compare and contrast the adaptations of different animals. Students also study animal heredity by
examining the physical traits of parents and their offspring. Students also learn about the
relationship between prey and predator in an ecosystem by conducting simulated water hole
counts. They tally the changing number of prey and predator over a ysvaid grow theories

about what causes these changes. After gathering information, students creafieteonon

bulletin that displays their learning such as animal adaptations, habitat, diet and why this animal
is endangered. Students are then givenpgooiunity to publicly present their research in
collaborative groups to the rest of the VCES community. Students are then given an opportunity
to discuss animal conservation and human impact with leading experts in the field. Dr. Laurie
Marker, the foundeof Cheetah Conservation Fund, has visited VCES to explain the research
that conservationists do to save endangered animals. The conclusion of the research prompts
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students into a servidearning project where they raise awareness and fundraise fomaal an
conservation organization.

Example of a second grade science unithe second grade life cyclB8L unit, students focus

their research and quest for knowledge with the driving question: How do we, as second graders,
come to understand and compatant life cycles so that we can teach these concepts to
Kindergarteners? Students explore the plant life cycle by growing a garden. Students join the
Audubon Society at the Sepulveda Basin Wildlife Refuge to explore and observe plant and
animal interdpendenceStudents learn about the important roll birds play in the life cycle of
plants. They explore all the ways in which plants disperse their seeds. Students are also visited
by a beekeeper and learn about how bees support plants through the grpotisgaton.
Students then c rbeaads fer diffdrentspecies of pldnts that ss¢ seedy
dispersal in different way3 hese storypoards or felt boards are then performed for the
Kindergarteners and displayed for the culminating celebrebecond graders also grow lettuce

for the First Grade Restaurant Project as a farm to table contribution.

Example of a third grade science urdii:the Rube Goldberg Physics Unit, third and fourth grade
work together to create chain reaction machimésy are presented with the following driving
guestion: Can you turn on a flashlight without touching it? They, then participate in lessons and
experiences to learn about force, energy, conversion, electricity and engineering. They use their
knowledge oforce and energy to plan and build a chain reaction machine in cooperative groups.
They go through many stages of trial and error and problem solve to build a machine that turns
on a light.

Example of a fourth grade science utudents start by studying fossils and rock formation

patterns. To begin the fossils portion of the unit the students participated in a dig to discover

fossils. The students made fossils with clay and leaves or sticks that were collected from outside.
This portion was culminated with a field trip to the La Brea Tarpits. To begin the study of rocks

the students learned about the rock cycle through an interactive video. We talked about

weathering and erosion through a shared read and modeled a simuldtisngait cubes. The
students | earned about volcanoes and how they

Example of a fifth grade scienceuitur i ng fi fth gradeds Chemical
develop the concepts of substances and chemical reactions. Students see that chetiicsl rea
enable us to make new materials by transforming the ones we have. Students plan and carry out a
series of investigations during which they develop a more sophisticated understanding of

materials and how they interact. In addition, they study theecand effect relationship when
combining chemicals to produce reactions. Throughout the unit, students continue to revisit the
guestion of why or how medieval gargoyles seem to be disappearing. Students will assume the
role of alchemists and use data framir experiments to support their hypotheses regarding
Apotionsod and their abilities to transform ma
lessons to preseqfay chemical reactions found in cooking. With their kindergarten buddies,
studentsnake pancakes and discuss how the materials are affected throughout the mixing and
cooking process.

References:
Hallerman, S., Larmer, J., & Mergendoller, J. (20PBL in the Elementary GradeSalifornia:
Buck Institute for Education.
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Visual andperforming arts (Non-Core). Valley Charter Elementary School believes art
education is essential to the wethunded cognitive development of its studeftsough the
incorporation of the visual and performing arts curricula, students awaken differenbivay
assimilating informationWe find this to be especially important for our socioeconomically
disadvantaged students who may not have exposure to and experiences with the arts at home

Visual arts.An education in the arts helps students developthirabi t s of mi nd, so
competencies, and per son aStuddnissvipeaticipatemmrssd ( Ru p
learning experiences have the potential to improve their achievement in other realms of learning
(Rupert, 2006)In a national study thaerved over 25,000 middle and high school students,

UCLA researchers found that students with high arts involvement performed better on

standardized achievement tests than students with low arts involvement (Rupert, 2006).

By studying art, studentseaasked to look for key details, to closely observe, and to summarize

what they have learned. They are encouraged to ask and answer questions: What was the
creatorés purpose? Who was the audience? What
whatspecific evidence do you have to support your theory? Students are encouraged to see the
story behind the work of art, make personal connections and connections between other works of
art. In so doing and as required by the CCSS, students develop \argalearn speaking and

listening skills, apply critical thinking, and are given an opportunity for dialogue and self
expressionSt udent sé i nterpr et atStudenisse taugheto aged amce d an d
disagree about interpretations, which dilg supports the book talk we encourage during

language arts discussions.

Another important aspect of arts education is that it exposes students to other cultures. Students
gain invaluable insight to the art traditions of other cultures. Students careftezt on their

own lives and cultural traditions more closely. The arts help students better understand their
place in the world.

VCES teaches the arts through two ways: arts subject specific instruction and arts integration
with other core academsubjectsin the primary grades, arts instruction focuses on how shapes,
lines, and color work together to create art. As early as Kindergarten, students are thinking about
how background and foreground influence artwork. Students work with multiple reedraas

paint, oil pastels, crayons, and even recycled materials. By creating color wheels, students
explore primary and secondary colors, as well as warm and cool colors. In first grade, students
find inspiration t hr ou g hssorsd¢ordiscoverfasitvieansie and A p
negative space. Second grade further develops these foundational art skills by teaching radial
symmetry, design, perspective, and composition. They create murals in groups that require
discussion, choice, and cooperatiomptoduce a cohesive work of art. Students are introduced to
artists such as Edgar Degas, Pablo Picasso, Andy Warhol, and Ezra JackKleatspper

grades, students explore photography as a form of art, the symbolic meaning of color choices,
and the impet of the historical context and life experience on the author.

Threaded throughout each grade level is a unit that focuses quodedfiture. Based on Lucy

Cal kinsdé theory that students should write wh
writing and to develop their language, VCES believes that teaching the elements of art and style
through the lens of seffortraiture is essential to art appreciation and developmental

60



understanding. One can see the progression of understanding in ouoykarbas chi | dr en 6
yearbook pictures are accompanied by their study of portraiture for that given year.

Art is integrated into PBL when students hawveonsider the message that the style of their

visual artwork will convey to the audience of their préagan. After looking at primary source

art that shows the Chumash weaving process, third graders experience the challenges of weaving
as they create a basket and a rope. In fourth grade, students take a closer look at our California
landscape through plagraphy. They take a field trip to Vasquez Rocks and apply their
understanding of capturing composition from nature using photography. In fifth grade the there

is a great emphasis on art analysis, especially as it relates primary sources. For example, they
examinetwo versions of the Boston Massacre and comaadecontrasthe purpose foeachand
thepol i tical i mplications of the artistoés repre
aloud when students analyze the imagery created thibustinations and how thinagesrelate

to the text.

Movement angerforming arts At every grade level, teachers incorporate performing and
kinesthetic art into their curriculum. We believe the performing arts give children a unique
means of expressidhat captures their passions and emotions and allows them to explore new
ideas, subject matter, and cultures. Giving students the opportunity to express what they have
learned in a kinesthetic format allows for a deeper understanding and an opporttgathto
bodily-kinesthetic and musical learners.

Movement and dance are a regular part of the edayycurriculum as well as one highlighted

for special performance®ne way in which students at VCES experience ruuitiural

performing arts is throughappanes& aiko drummng which is part ofirst and second grade
enrichment classeBody movement is a significant feature of Singapore math sprints and
fluency work, as students are constantly moving their bodies while counting. First graders and
kindergateners enjoy freeze dance and free movemerat daily basis. In second grade, students
learn songs and movements that help them remember how to write an opinioi ipgeter arts

are a hallmark of the upper grade performing arts curriculipper grade students participate in
at least one musical a year on topics specific to histocjal science or science.

For each of the areas of the arts, students at VCES have ample opportunity to dive deeper into
curricula and teachers are able tacteahildren with different learning stylé&ardner, 1983)

VCES provides many opportunities, using the arts as a conduit, to allow children different ways

of learning and in return showing what they know and have learned. Using the arts ensures that
multiple learning modalities are addressed and students come to a deeper understanding of

material that increases the love of learning and a positive learning experience that directly
influencessele st e e m. Gardner (1997) alveamogntodt es t hat
evidence from all realms of science that unless individuals take a very active role in what it is

that they're studying, unless they learn to ask questions, to do things hands on, to essentially re
create things in their own mind and trangfort hem as i s needed, the i de
Giving students handsn opportunities to embody cognitive material and apply that

understanding using the arts is an essential element to the broad educational experience at the
school.

Arts educationie s sent i al to a studentos well bei ng, b
education in the arts gives students a broader scope in which to view the world. Additionally, the
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skills that students learn in the arts are readily transferable to other subjecsar St udent s 6
learning in the arts enhances their learning in other disciplines and broadens their experiences of
the world.
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Music (Non-Core). VCES bases its musical education on the-Sdfiulwerk approactstudents

are taughmusictwice aweek throughout the school ye@nrff-Schulwerk approach to musical

education offers a potential for active and creative music making by all children, not just the
musically talentedThe Orff-Sculwerkapproach to music instructia@evelops musicianship

through singing, playing instruments, speech, and movement (Sharh®8a, Active music

making and movement is the core of the &thulwerk approach. In the Oi&ichulwerk

process, fHaspects of play are developed consc
musi c and movement 0 ( AOSAheir BuBidiabship lpy pragressingt ud e n
through the following stages of learning: preliminary play, imitation, exploration, improvisation,

and creation. Students learn foundational music skills by using speech, singing, movement, body
percussion, and instrumenfahy. After students have established a strong foundation in music

and movement, understanding form and rhythm, students learn music literacy. Students begin
understanding the concept of notes aurally. They then understand notes through the solfege
systemand rhythmic syllables. Finally, students are exposed to the standard written notation

system and become fluent in reading music notation.

Orff-Schulwerk lessons explore and develop skills through the following means: speech, singing,
movement, and plaryg instruments. Speech is used to create the feeling of a steady beat.
Students often recite short rhymes with games to develop a sense of pattern and stabilize their
sensitivity to beats. Complex rhythmic elements are introduced later with appropeieth sp
examples. Singing is also essential to the development of musical skills. Students often sing
simple songs with accompanying games that provide a basis for strengthening their singing
abilities and developing a sense of tonal relationships. Studegitswith the falling minor third

and progress to understand pentatonic scales, and finally to the diatonic scales (major and
minor). Movement is key to developing musical foundation. In primary grades, movement is
used to develop spatial relationships andrdinating the body to the regular, steady beat.

Finally, students develop their musicianship through playing instruments. Students begin with
body percussion. They clap, snap fingers, slap their thighs, and stomp their feet. These motions
are combind into patterns and phrases so that students learn the concept of form in music.
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Students then play unpitched hand percussion instruments. Some examples include maracas,
claves, tone blocks, triangles, jingles, finger cymbals, tambourines, cowbells rans gwzes

of the hand drum. These instruments provide students with an exposure to musical texture that
can be used alone and combined in layers. Finally, students can strengthen their musicianship
through playing Orff instruments. Some examples inchakes, alto and soprano xylophone,
soprano and alto glockenspiel, and bass, alto and soprano metallophone. Students play these
instruments in a percussion ensemble. In fourth grade, the recorder is added to the repertoire of
instruments as a contrasting way instrument.

VCES uses the Orff Schulwerk approach to music because it allows students to have a broader
artistic experience with musi c. 't i s Anever
taught in conjunction with movement and speech. Musie ducati ondés emphasi s
rather than performance. Students participate at their own musical level. They develop skills for
creating ideas within music rather than just replicating ideas.
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Health and physicaleducation (NonCore). Our core arriculum is strengthened by our
commitment to thevell-being of the whole child.

Health At Valley Charter Elementary School, we encourage healthy living throughout our
community Our health policy prohibits parents from sending unhealthy foods sisddasand

candy with their students to scho®lur lunch program is not only NSLP compliant, but the food
contains no additives, preservatives, or hormones, and the packaging is environmentally friendly

In addition to our healthy food policy, we haver school wide initiatives in place that not

only meet the requirements of the health standards, but also demonstrate our emphasis on social
emotional developmen®ne of these is Cool Tools, which helps with decisitaking and
interpersonal communidan skills. Some of the Cool Tools components include personal space
(bubble space), choice of voice (red voice vs. blue voice), and understanding and accepting
multiple perspectives (the kaleidoscopéCES also uses a protocol called Council, whichés th
practice of speaking and listening from the heddre than a class meeting, this structured
experience helps students respectfully make decisions, resolve conflicts, and share experiences
By starting Cool Tools and Council as early as kindergartew,ttave become a common

language that can be quickly referred to by students and teachers

Physical EducationAt VCES, we believe that physical education plays a critical role in the
development of the whole child, and a quality physical educationgroljas benefits that reach
far beyond the field or courthe CDC reports that regular physical activity improves strength
and endurance, reduces anxiety and stress, and increasestesmt Additionally, it may help

i mprove student s @,induiaglkheadem achievenfertt, academic behavior,
and factors contributing to academic achievement such as concentration an@toqisysical
education program allows students to develop movement skills in a safe environment that
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promotes persevera@, good sportsmanship, and teamwork in a developmentally appropriate
progressionVCES complies with Ed Code section 51210(g) that requires 200 minutes of
physical education every ten days for elementary students

Students begin by engaging in a warmwigere they stretch and prepare their bodies for

physical activity The teacher introduces the focus of the lesson, and demonstrates the skill using
one or two verbal cues that are Athe critical
(Holt/Hale, 1998, p. 5 ollowing the instruction, the students practice the skill with teacher

feedback and corrections are matleey then have the opportunity to use the skill in a game

The session closes with the whole class together and the teachetimgrtine students of the

daydés objective and t he r 6\garesultofolirshalh sudentice s t a
teacher ratio, students are able to get immediate feedback to improve form and accuracy

Our physical education program is desd to account for the developmental needs of our
students and the curriculum makes a spiral progression as the students progress through the
gradesKindergarten students focus on movement concepts, which increase spatial awareness
and improve motor skal They play a number of unconventional games to practice these skills
and begin to use equipment such as balls, hoops, and jumpFopegrade students build on

what they learned in kindergarten while beginning to understand the rules and skéls to pl
games on the playgroun@ihe curriculum starts with learning the fundamentals of games with a
few players, such as fosguare and handba8tudents are exposed to the rules and skills of
team games as well

Second, third, and fourth grade studemdsshe t hei r skill s and fAimove be
i solation to using the skill iStdedtygaiamastery si t ua
of games such as kickball, soccer, basketball, handball, and tetheiiialjrade students

continue to build on what they learned, but have the added focus of preparing for the California
Physical Fitness Testhey build cardiovascular stamina, strength, and increased flexibility

through strategic lessons and games.

References:
Adopted Coursef Study, CA Ed Cod& 51210(g)
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Holt/Hale, S. A. (1998)0n The Move, Lesson Plans to Accompany Céildvioving 4" Ed.
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13. Instructional methods andstrategies. While the previous sections defined content specific
strategies and structures, there are methods and strategies that serve as the foundation for all
instruction and are therefore a thread throughout all curricular areas. The following methods and
strategies are imbedded in each subject: gradual release of responsibility, small group instruction,
significant student talk and work rather than teacHky éad an emphasis on process over

product. Administration at VCES values the professionalism and expertise of our highly

qualified teaching staffnd consequently the staff is affordmttonomy to modify pacing and
instructional strategies to meet theeds of their class or of a group of studenist said,
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administration and teachers are committed to ensuring that thesatslane present in each
unit and often in each lesson

Gradual release of responsibilityt
TEACHER RESPONSIBILITY VCESgradual release afesponsibility,
as depicted in the figutte the left
refers to the teacher providing explicit
instruction and modeling when a
concept is introduced and students

.................................................. : Youdmt systematically being given more
together” autonomy as the lesson or unit
............................................................. progresse¢Fisher & Frey, 208).

Independent “You do it
alone”

3 ¢4
Focus Lesson Lani

Guided
Instruction

“We do it”

Collaborative

This gradual release of responsibility is

STUDENT RESPONSIBILITY . - > .
A Model for Success for All Students evident especially in reing workshop,
Fisher,D., & Frey, N. (2008). Betterlearning through structured teaching: A framework for the gradual ertlng WorkShOp aread alOUda and math

release of responsibility. Alexandria, VA: Association for Supervision and Curriculum Development.

In reading and writing workshgpeach
lesson begins with seven to ten minute
minilesson during which the teacher models a strategy and the students od$@rdhe

teacher suggests a place in a shared text that the students can use to try theT$teageigystill

a high level of support at this time becausettfaeher has chosen ateal part of the text, the
teachercirculates to provide feedback to studeatsd partners collaboratéd/hen students

transition to independent work time, they are responsible for determining an appropriate time to
utilize the strategy itheir own readig or writing, perhaps days after tlesson wa given

Teachers provide support during this time in the form of feedbaskudentwork, conferences,

and small groupDuring the concept development portion of miia teacher has more
responsibility beaase he/she is the one modeling the stratégg students participate by taking
notes and talking to their partnef$ien students have more responsibility when the teacher
gives them a series of problems to solve with their partner or independdtehthe lesson,
students are typically given an exit ticket that is done completelp@mdkently This allows
teachers to determine which students need extra support in a small groups\ahither
consistent instructional method used in VCES classrodhesdistribution of responsibility is
flexible and does not always follow a linear pd&br example, a teacher might plan a lesson
intending to spend very little time modeling a concept, but then she has to adjust this pacing if
she realizes the studemtsed more time with guided instruction before moving onto independent
work. Similarly, the gradual release of responsibility might take place across a significant time
span, not within one lessoRor example, the first time a class looks at a primarycsoilne

teacher might guide the students through the progéss, across the unit, she might provide

less and less support, so that by the end of the unit students are able to examine aquiiogary s
with no support from heEarly experiences witheavy teachesupport lay the foundatidior
inquiry-based lessons later in the unit or year

Small group work.Small group work is evidernn all subjects, yet the structure of these small
groups variesAt times, teachersrdeaching assistants leagtbmall groupsAt other times, the
groups are seminars led by students or they are collaborative groups with each student
contributing equallyln some situations, the groups are homogenous and sometimes the groups
have studentsf mixed abilities During reading and writing workshop, teachers lead small
groups for students that are working on the same Bkitlexample, for four weeks a teacher
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might meet with four students who are working on inferring character emotions in reading
who are working omising spaces in writing workshophese students might loa different
reading levels, but they have a common skill on which to widuking math, teaching assistants
often meet with a small group to mirror the lesson that the teacher is teddhmgnsires that
students get immediate feedback and the teaching assistant can rephrase instruction to meet the
s mal | smeedsiugll grade levels, group work is a significant portion of the PBL .time
Students work in small groups to conduct an experinpdg, a simulation, gather researoh,
prepare for a presentatidaspecially in the upper grades, students lead seminars in math,
reading, or writing to demonstrate a strategy for their p€ersexample, the teacher might
select four students who have made great progress with a reading sratetpdentswill sign

up or beassigned to attend a seminat kg that student

Student talk.Small group work is consistent with occommitmento minimzing teacher talk

and increasg student talk and worlMinilessons are designed to &i#cient and to be thenly
significanttime teachers are talking in the entire reading or writing workshitipough teachers

lead strategy groups during timelependent time, the teacher does very little talking during this
time. Students practea strategy or talto a partner, while the teacher only provides feedback
with minimal demonstration or talkin@his is accomplished because the goal of the sirateg
group 1 s wit hiERD,sbstaents aedebsdiredt ipsauctiorthdn if it is was far
above their levelDuring math instruction, teachers useecision teaching, which ensures that
teacher talk is brief and instruction is precise and$ed.One of the ways VCES teachers

deliver precision teaching is through eadbponse lessons. Teachers lead students to understand
new topics through a series of laddered questions, using as few words as possible. Rather than
the teacher always dispenginew instruction, students are encouraged to talk through problems
in PBL and in math with their partners.

Process over producin addition to a gradual release of responsibility, small group work, and a
commitment to student talk over teacher t®KES values the process of learning over the
product producedVe believe that learning is experiential and that student growth should be
measured throughout a unit, not just on a final assessifengoal of any unit is not to master

an algorithm or togad a certain boolRather the goal of a unit should be to deepen critical
thinking skills or to experience something ndwis is evident in the language we use during

reading and writing workshop§ e acher s use phrases sudhan as, AW
AYou need a period at the end of that sentenc
wor kshop, a VCES teacher would say, fAWhen rea

about éo rather than asking, hWh&at atbiodtt hée sma
The emphasis is on the process of learning to read and write, not on the exact book or writing

piece in that momenVYCES teachers teach the writer and the reader, not the waitithg book,

in the hopes that the learning fromeoexperience will transfer to a later oiie process of

learning does not yield a single product

14. How Instructional Strategies andCurriculum Support Implementation and Mastery of
Standards The strategies ancurriculumdefined and described sections 11 and 13re the

foundation of instruction at VCES because they support theeimgaitation and mastery of

CCSS All instructional planning begins with the CCSS and then teachers work backwards to
design units that incorporate the instructionaltegi@s and methods that we value, as mentioned

in section 13. The curricula described in section 11 are the structures used to facilitate mastery of
the CCSSWhen CCSS, were adopted VCES teachers went through each lesson of their grade
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| evel 6s 8&thbhogkam oated theCCSS standard that was addressed within that lesson
They then ensured that all standards were being tauigbtvise, when the new ELD standards

were adopted, VCES teachers created a spreadsheet of the standards and in what way the
standard was being addressg&d plan reading and writing units, teachers rely on the Teachers
College Reading and Writing Project units of study, which are all aligned with GUSSBL

units are aligned with social science state standards and Bl&&$rdsPBL unit plans include

the standard for each lesson to ensure that all standards are being addressed

15. Integration of technology All teachers at Valley Charter Elementary School use technology
such as the internet, document cameras, gtdgdato enhance and enrich classroom instruction
The way that instruction is incorporated is dependent on the gradeHewekample, in
kindergarten, the teachers use their projectors and laptops to shargé@ad@o about pita

bread during theiridersity unit on breadn third grade, students use iMovie to create a silent
film about Los Angeles historjvleanwhile, in fifth grade, students use individual laptops to
participae in an online simulation that teaches them the challengisvefopng a colony in the
1700s In all grade levelsteachers utilize an online program called AIMSweb to monitor student
progressn reading and math fluency

The use of technology is especially important in grades three, four, and five, as these are the
gradelevels preparing for standardized testiBgch grade level has a laptop cart that the
students use throughout the year, so that the students are comfortable with the laptops before
state testingPrior to using the computers, all upper grade studentpanedits agree to follow

the rules and expectations in our Technology Acceptable Use Patiiclents attend assemblies
about computer use and cyber safétyaddition to practicing their typing and keyboard skills,
students work with practice assessmémigarn how to use the functions and question types
they will encounter on the assessment

20.Transitional Kindergarten

The Charter School és TK program wil | featur e
and developmentally appropriate, and sbamply with all other applicable requirements

regarding transitional kindergarten pursuant to Education Code Section 48000.

Academic Calendarand Schedules

Our instructional program is possible because of thoughtful attention that we give to our
schoolwide academic calendar and our daily classroom schetiidgsare provided in sections
20,21, and 22

21. Academic Calendar The grid below represents the academic calendar for the first year of
the new charter term, including instructional ddydjdays, breaks, and minimum days.
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Valley Charter Sthool Galendar for School Year 2020-2021

Towr |
Total | Work
Month M T w R F M T \ R F M T w R F M T w R F M T w R F X S SD Days Days
AUG 3 4 5 6 10 1 12 13 14 17 18 19 20 21 2 25 26 27 28 31
s sp s s sb s sb sD sb s X x X x x 5 1 10 6 16
sep 1 2 3 4 7 8 9 10 1 14 15 16 17 18 21 22 23 2 2 28 29 30
x x s X H X x s x x x x s x X x x s x H x x 16 4 0 20 20
oct 1 2 5 6 7 8 9 12 13 14 15 16 19 20 21 22 23 26 27 28 29 30
s X x X x s x x x x s sD x x x s X x X x s x 16 5 1 21 22
NOV 2 3 4 5 6 9 10 1 12 13 16 17 18 19 20 23 24 25 26 27 30
s s s s x x x H s x x x x s x H H H H H x 9 6 0 15 15
DEC 1 2 3 4 7 8 9 10 1 14 15 16 17 18 21 22 23 24 25 28 29 30 31
x X s X x x x s x x x X s x H H H H H H H H H 1 3 0 14 14
AN 4 5 3 7 8 1 12 13 14 15 18 19 20 21 22 25 26 27 28 29
x x X s X x X x s x H x x s x x x x s x 15 4 0 19 19
FEB 1 2 3 4 5 8 9 10 1 12 15 16 17 18 19 2 2 24 25 2
x x X s X x X x s sD H X x s x x x x s X 14 4 1 18 19
MAR 1 2 3 4 5 8 9 10 1 12 15 16 17 18 19 22 2 24 25 % 29 30 31
x x X s X x X x s x x x x s sD s s s s x H H H 15 4 1 19 20
APR 1 2 5 6 7 8 9 2 3 14 15 16 19 20 21 22 2 26 27 28 29 £
H H H H H H H x x x s x X x x s x x x x s x 12 3 0 15 15
MAY 3 4 5 6 7 10 1 12 13 14 17 18 19 20 21 2 25 2 27 28 31
x x X s X x s x x x x s x X x x s X H 16 4 0 20 20
JUN 1 2 3 7 9 10 1 14 15 16 17 18 21 22 23 2 25 28 29 30
x X s X x X x s sb 6 2 1 8 9
SD  |stif Development Day Non-School Day Back to School Night (Elementary) 9/4/20 Progress Report Due Dates totacpavs| 1ss [ a0 | a4 | as | 1se |
S |snoriena Day Yom Kippur 9128120 Back to School Night (Middle)  6th - 98/20; 7#/8th = 91020 19 Semester 210
H_|Holiday Fall Parent Confarences 10/2-11/612020 2nd Smester 10-1n
X |Reuler Day Holidays Open Houss (Blementary) 3821
Labor Day 97120 Spring Rrent Confaences 3122-3262021
Staff Development Insitute Yom Kippur 9128120 VCMS Cumindtion o821 VCES Insructiond MitReg. Day 44220
8/1020-821/20 Veteran's Day 1m0 VCES Culminaion 69121 SortDay 10000
Staff Developent Days. Thanksgiving Bresk  11/23-11/27720
101620, 21221, 31921, 611721 Winter Breskc 122120-1121 School Hours - Elementary  Minutes, ol 54220
Martin Luther King Da1/1821 Regular Day 8:05 - 240 335
VCMS Orientation (6) 81820 Presidents Day 2151 Shorened Day 805 - 100 250 VCMS Instructiond Minutes: 46505
VCES Pienic 81920 Spring Bresk 312940121 ShortDay 10750
VCMS Picnic 8120120 Memorial Day 513121 School Hours - 7th/gth Minutes 57255

22. Sample Daily SchedulesOur schedule supports studeeintered ang@roject basetkarning
that engages students in literacy work, critical thinking, prokdetving and exploration.

Kindergarten
Regular Day | Total Early/ Total
Instructional Minimum Day Instructional
Minutes Minutes
8:05 Morning 20 8:05 Wholeschool 20

8:25 Meeting 8:25 assembly
calendar, yog4d
*Integrated
ELD

8:25 Reading 35 8:25 Reading 35
9:00 Workshop 9:00 Workshop

9:00- Mathematics | 50 9:00- Mathematics 50
9:50 9:50
9:50 Recess 9:50 Recess
10:10 10:20
10:10- Writers 50 10:206 Writers 40
11:00 Workshop 11:00 Workshop
* Music on
Weds
11:00 Phonics 30 11:00 Phonics 30
11:30 *Designated 11:30 *Designated
ELD ELD
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Kindergarten

Regular Day | Total

Minu

Instructional

tes

Early/
Minimum Day

Total
Instructional
Minutes

*PEon Weds
and Fri

11:30
12:00

Shared
Reading
*Music on Fri
*Designated
ELD

30

11:30
12:00

Shared Reading
*Designated
ELD

30

12:00-
12:40

Lunch

12:00
12:40

Lunch

12:40-
1:20

Interactive 40
Read Aloud
*Integrated

ELD

12:40
1:00

Read Aloud
*IntegratedELD
Pack up

Dismissal at 1:00

20

1:20
2:00

Play 40
workshop

Art
History-social
science
Blockwork
Cooking or

Science

2:00-
2:40

sSongs 40
Pack up
Blockwork
Cooking
Science
or History-

social science

335 minutes

First Grade

225 minutes

Regular Day

Total

Instructional

Minutes

Day

Early/ Minimum

Total
Instructional
Minutes

8:05
9:00

Calendar
Morning Work
Book check out
Song study
*Integrated ELD

55

8:05
8:25

Assembly

Whole School

20

9:00
10:00

Mathematics
*Music 9:30-10:00
on Friday

60

8:25
9:00

Calendar

35

Morning work
Book check out
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First Grade

Regular Day Total Early/ Minimum Total
Instructional Day Instructional
Minutes Minutes
10:00 Recess 9:00- Mathematics 60
10:20 10:00
10:220- Word Study 30 10:00 Recess
10:50 *DesignatedELD 10:20
1050 ReadingWorkshop | 35 10:20 Reading Workshop| 50
11:25 *DesignatedELD 11:10 *DesignatedELD
11:25 Writeros |45 11:10 Word Study 30
12:10 Workshops 11:40 *Designated ELD
*PE on Monday
12:10 Lunch 11:40 Writing Workshop | 30
12:50 12:10 *Integrated ELD
12:50 History-social 70 12:10 Lunch
2:00 scienceand Sciencg 12:40
*PE on Weds 1:00
1:45
2:.00 Art 40 12:40- Pack up 20
2:40 Pack up 1:00 Dismissal at 1:00
Daily News
Shared reading
*Music on Friday
1:45-2:25
335 minutes 245 minutes
Second Grade
Regular Day Total Early/ Minimum Total
Instructional Day Instructional
Minutes Minutes
8:05 Share 15 8:05 Whole School 20
8:20 Movement 8:25 Assembly
Message/Counting
Morning Work
8:20- Shared reading 40 8:25 Shared reading 35
9:00 Phonics 9:00 Phonics
*IntegratedELD *IntegratedELD
*Music on Weds
9:00 Writeros |60 9:00 Writing Workshop | 60
10:00 *PE on Weds 10:00
10:00- Recess 10:00 Recess
10:20 10:20
10:20- Reading workshop| 65 10:206 Reading workshop | 60
11:5 Read Aloud 11:20 Read Aloud

*Designated ELD
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Second Grade

Regular Day Total Early/ Minimum Total
Instructional Day Instructional
Minutes Minutes
*DesignatecELD
*Music on Friday
11:25 Mathematics 45 11:20 Mathematics 50
12:10 12:10
12:106 Lunch 12:106 Lunch
12:50 12:50
12:50 PBL 100 12:40- Pack up 20
2:30 *PE on Monday 1:00 Dismissal at 1:00
1:051:50
2:30- Closing Circle 10
2:40
2:40 Dismissal
335 minutes 245 minutes
Third Grade
Regular Day Total Early/ Minimum | Total
Instructional Day Instructional
Minutes Minutes
8.05 Morning Work 30 8.05 Whole School 20
8:35 Morning circle 8:25 Assembly
8:35 Shared Reading | 25 8:25 Shared Reading | 15
9:00 *Integrated ELD 8:40 *Integrated ED
9:00- Reading Workshop| 60 8:40 Read Aloud 20
10:00 *Designated ELD 9:00
10:00 Recess 9:00- Reading Workshop| 60
10:20 10:00 *Designated ELD
10:20 Mathematics 60 10:00 Recess
11:20 10:20
11:20 Writeros |50 10:20 Mathematics 60
12:10 *PE on Wednesday 11:20
12:10 Lunch 11:20 Writeros |50
12:50 12:10
12:506 PBL 100 12:10 Lunch
2:30 *Music and PE on 12:40
Tuesdays
*Music on Friday
12:501:35
2:30- Pack up 10 12:40- Pack up 20
2:40 Classroom Jobs 1:00 Dismissal at 1:00
335 minutes 245 minutes
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Fourth Grade

Regular Day Total Early/ Minimum Total
Instructional Day Instructional
Minutes Minutes
8:.05 Shared Reading 25 8:.05 Whole School 20
8:30 *Integrated ELD 8:25 Assembly
8:30 Word Study 30 8:25 Shared Reading 15
9:00 *Integrated ELD 8:40 *Integrated ELD
9:00 Reading Workshop| 60 8:40 Read Aloud 20
10:00 *Designated ELD 9:00
10:00 Recess 9:00 Reading Workshop| 60
10:20 10:00 *Designated ELD
10:20 Mathematics 55 10:00 Recess
11:15 *Music on Tuesday 10:20
11:15 Writeros |55 10:20 Mathematics 60
12:10 *PE on Tuesday 11:20
and Friday
12:10 Lunch 11:20 Writeros |50
12:50 12:10
12:50 Read Aloud 20 12:10 Lunch
1:10 12:40
1:10 PBL: 80 12:40 Pack up 20
2:30 History-social 1:00 Dismissal atl:00
sciencéScience
2:30 Pack Up 10
2:40
335 minutes 245 minutes
Fifth Grade.
Regular Day Total Early/ Total
Instructional Minimum Day Instructional
Minutes Minutes
8.05 Morning Work 25 8.05 Whole School 20
8:30 Morning Meeting 8:25 Assembly
8:30 Writeros |60 8:25 Wr i t er 0 s|60
9:30 9:25 Workshop
9:30 Small group work | 30 9:25 Grand 35
10:00 *IntegratedELD 10:00 Conversation
*IntegratedELD
10:06 Recess 10:06 Recess
10:20 10:20
10:20 Reading Workshop| 60 10:20- Reading 60
1120 * Designated ELD 11:20 Workshop
* Designated
ELD
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Fifth Grade.

Regular Day Total Early/ Total
Instructional Minimum Day Instructional
Minutes Minutes
11:20- Mathematics 50 11:20 Mathematics 50
12:10 12:10
12:16 Lunch 12:16 Lunch
12:50 12:40
12:50 Read Aloud 20 12:40 Pack up 20
1:10 1:00 Dismissal at 1:00
1:10 Shared reading 20
1:30
1:30 PBL 60
2:30
2:30 Pack up 10
2:40 Write in agendas
Dismissal
335 minutes 245 minutes

Integratedand designated ELDime. Table 12summarizes what is noted in the weekly
schedules above, so as to eadliistratethe times okachday when designatezhd integrated
ELD support is provided for English Learneféis same chart is provided in the section titled
I Learnerso | ater i

ASupport for

Table12: Integrated and Designated Time

n this

Grade Designated Integrated
Kindergarten 60 min duringphonics 20 min duringmorning
and shared reading meeting

20 minutes during read
aloud

First Grade

60 minutes duringeading
workshop andvord study

15 minutes during
morning meetin@gnd
writing workshop

Second Grade

65 minutes duringead
aloudand reading
workshop

35 minutes during shared
reading and phonics

Third Grade

60 minutes during reading
workshop

15-25 minutes during
shared reading

Fourth Grade

60 minutes duringeading
workshop

15-45 minutes during
word study and/oshared
reading

Fifth Grade

60 minutes during readin
workshop

30-25 minutes during
grand conversatioar

small group work
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Physicaleducationand nusic schedule Table 13summarizes what is noted in the weekly
schedules above, so as to easily illustrate the minutes student spend in plysiaabrand
music classes

Table 13: PE and Music Minutes

Grade PE Music
Kindergarten 30 minutes on 30 minutes on
Wednesdays Wednesdays
30 minutes orrriday 30 minutes on Friday
First Grade 45 minutes on Mondays | 45 minutes on
45 minutes on Wednesdays
Wednesdays 40 minutes on Fridays
Second Grade 45 minutes on Mondays | 45 minutes on
45 minutes on Wednesdays
Wednesdays 40 minuteson Fridays
Third Grade 45 minutes on Tuesdays| 45 minutes on Tuesdays
45 minutes on 40 minutes on Fridays
Wednesdays
Fourth Grade 45 minutes on Tuesdays| 45 minutes on Tuesdays
45 minutes on Fridays | 40 minutes on Fridays
Fifth Grade 45 minutes omuesdays | 45 minutes on Tuesdays
45 minutes on Fridays | 40 minutes on Fridays

23. Instructional Days and Minutes Calculator. The chart belovoutlines the instructional
days and minutes for each grade level

Table 14: Instructional days and minutes

Number of Number of
Instructional Number of Instruactional
Number of | Number of | Minutes per Insructional Total Minutes Total Minutes
Number of | Instrutional Early Early Number of | Number of |Minutesper| Number of | Requred | Number of |Above/Below
Grades Regular |Minutesper| Dismissal Dismissal | Minimum [Other] [Other] [Instructional | Per Sate |Instructional Sate
Grades | Offered Days Regular Day Days Day Days Days Days Days Law Minutes | Requirement
TKK Yes 135 335 40 245 175 36000 55025 19025
1 Yes 135 335 40 245 175 50400 55025 4625
2 Yes 135 335 40 245 175 50400 55025 4625
3 Yes 135 335 40 245 175 50400 55025 4625
4 Yes 135 335 40 245 175 54000 55025 1025
5 Yes 135 335 40 245 175 54000 55025 1025
6 No
7 No
8 No
9 No
10 No
11 No
12 No

Professional Development

25. Ongoing professional developmentSince our inception, professional development has

been at the core of our work. Unlike many schools, we invest significant time and funding into
providing high quality training for our facults our charter school has grown, so has our
professional development program. In 2018, we introduced a part time professional development
coordinator position. The person in this position works with administration to create a scope and
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sequence fortheger 6 s professi onal devel opment. Toget he

professional development sessions that reflect recent research and the needs of the school,
teachers, and students. Although the principal and professional development coordinator lead
same professional development sessions, this is not always the case. Her role is to facilitate
discussions and ensure that the presenter, consultant or teacher, provides meaningful professional
development.

Time for professional developmerRrofessionatievelopment at VCES is provided during
professional development days, weekly early release days, and grade level planning time. Whole
day professional development occurs for two weeks before students begin school and on pupil
free days throughout the yedhe two weeks we spend on professional development before the
academic year begins are a unique aspect of our charter school. During this time, we not only
attend to school business and mandatory compliance training, but we launch the professional
development focus for the year. Teachers work in collaboration with one another to develop
yearlong plans, review recent research on curricular implementation, and study data on their new
class. These two weeks are also a special opportunity for teachers toeshdearning they

acquired over the summer, whether it was from an institute they attended or a book they read
We strategically place pupitee days throughout the school year, so that teachers have time to
reflect and revise while in the midst of teauh These days help us dive deeply into an aspect of
our professional development focus

The work we begin in the summer continues throughout the year, especially on our early release
days. To honor our commitment to professional development, we tna@imize business on

early release days. This affords us time to study a topic as professionals. Professional
development time includes a combination of the following: implementation of critical friends
protocol to reflect on units of study, lesson stuabok clubs, reading of a professional article, or
data analysisCritical friends protocol and lesson studies provide a structure for reflection,
feedback, and revisiomhese protocols enable colleagues to give and receive input on a unit and
to devele an appreciation of and understanding for what is occurring in other grade Tévels

leads to stronger units in all grade levels, shared resources, andrawsdevel collaboration

When teachers patrticipate in book clubs and the reading of grtidesre reminded that

teachers are learners, t0e review research and theories while also experiencing the process

of participating in a book club, as we expect our students.tBrdfessional development must

be aligned with the needs of our studeartd our teachers, thus we regularly review internal and
state assessment data to ensure that we understand the progress of individual students and groups
of students

Grade level planning time is another crucial component of professional developmest,

VCES expects a high degree of collaboration and continuity across the two classes in a grade
level. Music and PE are intentionally scheduled in a way that provides each grade level with two
hours of planning time each wedkvice a year grade levehptners are also given a hdkhy of

sub time to revise units related to the professional development focus for the year

Providers of professional developmeffte respect the knowledge of experts in the field, but we
also recognize the experience arldribour own staff processes. For this reason, we work with
consultants, but we also find opportunities for our staff to share their expertise. Our school
culture of mutual respect and collaboration has made teachers feel comfortable opening their
classroms to each other. Because our students work with specialists, teachers are able to not
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only use that time to plan collaboratively, but they can observe each othertmaditao build
their own capacity in any given area. Our skilled teachers have mengtsis and value
learning from each other and consultants.

We work with a consultant to develop our Singapore math curriculum. Our trainer helps us align
our math curriculum with the CCSS, models lessons in the classroom, and gives feedback to
teachershat he observes. Because there are so many elements of Singapore math, we feel that it
is imperative to be constantly honing our skills in all areas of the program. Our goal is to
strategize ways to use fluency exercises to close the gaps we recognizstirdents.

Teachers share their learning with their colleagues after attending professional development
outside of school. Our commitment to professional development has enabled over half of our
staff to participate in the Teachers College writing w8bdp summer institute at least one time.
Participating teachers return from the institute ready to present their new learning to the rest of
the staff. Additionally, our administration and nearly half of our staff recently attended
Communi ty RsAnt-Bas &l Social &ustiée Institute. Since participating in this
conference, our executive director started a diversity work group and teachers have taken on
leadership roles in that group. In collaboration with Valley Charter Middle School, all VCS
teachers have patrticipated in whole day professional development sessions, all lead by VCS
teachers.

Support for new teacherdVe are proud of the support we are able to provide for teachers just
beginning their careeimcluding four of our teachers wheere previously teaching assistants at

our schoalPreceding the whole staff institute in August, our reading specialist leads additional
professional development for first and second year teachers and their grade level p&igers

work continues throlgout t he year because the reading sp
new teachers classrooms to model lessons, provide feedback, and work with Sielents

teachers and the reading specialist also meet throughout the week to script lessonleselg to ¢

study topics such as book clubs, read aloud, or minilesgéméeel this is an important way to

ensure continuity across classrooms and grade levels and to help new teachers feel supported

Professional development plaRecognizing that professial development is most effective
when the attention is to depth, not breadth, we plan our professional development by thinking of
goals that will be addressed over a span ofyears. Since our last renewal, we have revisited
reading and writing workslhps. While some alterations may need to be made in response to data,
we anticipate the following to be the goals of the professional development during th202020
school year:
- We will continue with our work around social justice and diversity by legrabout and
implementing restorative justice practices.
- We will focus on social emotional learning in response to the resuhg éfanorama
Education SEL Survey
- Professional development regarding project based learning and constructivism will be
centered around our goal to implement two schoolwide project based learning projects.
The content of the units will be grade level specific, but there will be a unityarge
that runs through the units to build schoolwide community around content. During
professional development time teachers will give each other feedback on their projects,
specifically about how to make the lessons more constructivist in nature bgingcl
hands on experiences that focus on process, not product.
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- Professional development regarding data driven instruction will involve teachers looking
closely at CAASPP scores. Even teachers who do not administer the assessment will be
analyzing data fotrends, areas in need of growth, and successes. We think of our state
test scores as an accumulation of all of
growth over one year. Therefore, we will provide time for teachers to note correlations
betweerstudent performance in class and on the assessments and to discuss what the test
results reveal about our curriculum. Time will be given for teachers to make data
informed revisions to their units of study during Thursday staff meetings. One example
of this will beworking with our math consultant to ensure continuity across the grade
levels with regards to fluency and problem solving in m@tlr professional
development in this areaill be responsive to the progressr studentsnakeon internal
and sate assessments amwd will revise our20192020pacing plans as needed

26. Recruitment. The principal and executive director seek to hire a diverse, fully certificated
staff that has a commitment to constructivist learning thewoject basedearning,anddata
driven instruction and that values a highly collaborative teaching environ@eatgoal moving
forward will to hire staff that represesthe diversity of our school communit@ur teacher
recruitment process utiliz@nline job sitessuch as Edjoin.con©ur reputation in the
communi ty an gatistaction resuit ;m ceCommeddations freeapected educators
including our current stafiVe are also committed to our teaching assistants who have shown
talent and interest in begng a teacheiln the last nine years, we have Hadr teachers that
started their careers as teaching assistants at VCES.

Meeting the needs ofall students

Since our constructivisproject base@ducational program emphasizes individualization and
data driven instruction, our special needs populations (English Learners, Gifted and Talented
Studentsstudentsachievingbelow gradelevel, socioeconomicallyisadvantagetidw income
students andtudentswith disabilities) can receive differentiated instruction that focuses on their
needs and capitalizes on their strengths. Coupling this with a number of other essential
components can ensure that students with special needs receive the most affdctive
individualized education possible. The essential components of the program include:

1 Small class sizes which allow the teashi® truly know their students

1 At least two hours anstructional planning tima weekfor teachers

1 A culture amondeachers of openness and collaboration, including weekly team planning
sessions and regular professional development activities, allowing teachers to learn from
each ot her 6s mhandling leamingaifgreaces | s e |

1 Ongoing communication betwe&rachers and parents and a commitment to work
together foithe education of their children

1 Various forms of assessmentttlaae used to guide instruction

1 Learning god that are cledy articulated;

1 High expectations for all students

27. English learnes. VCES has implemented its own English Learner Master PlanvCES

shall comply with federal, state, and district mandates regarding English Learner education and
the classification of EL students. We shall meet all requirements of federal and statatises re

to equal access to the curriculum for English Learners. Our goal is to meet the educational needs
of all students in an environment that fosters an appreciation and understanding of other

77



languages and cultures and to reclassify our English Leaasdtsdesignated Fluent English
Proficient (RFEP) after five years of instruction or by the end of grade 5.

English Learners (ELs) have full access to VC
develop as English speakers, readers, and writers, arutates and languages are honored and
integrated into the community as much as poss

is honored and valued as both an instructional tool and a learning resource for all students in the
class. The entire sobl community is enriched by the multilingual and multicultural qualities of
its students.

Process for identifying English Learners\ Home Language Survey is solicited from every
parent enrolling a student new to California public schools. The purpdise Bbme Language
Survey is to identify students who live in a home where the primary language spoken is a
language other than English. The survey is equitable, comprehensive, and not based on prior
assumptions. Children of parents who list a language ttha English in response to any of the
guestions on the Home Language Survey will be given the Initial English Language Proficiency
Assessment for California (ELPAC) within 30 days of admittance. Using the Local Scoring tool,
the EL Coordinator willdetemi ne t he student 6s English Learne
Initially Fluent in English (IFEP). In February, the Summative ELPAC is administered to all
students who are identified as English Language Learfleesassessment and progress
monitoringprocess is illustrated by the diagram below.

June: RFEP
checkpoint numbe
3, based on studen August: CAASPP scores

progress on arrive and parents are
internal notified
assessments and
ELPAC scores

September: RFEP checkpoint

IS:SrEIrrlrjlzrt%/v:e number 1, based on CAASPP
ELPAC is scores, if applicable, internal
administered assesments, and ELPAC scores;

intial ELPAC is administered

January: RFEP
heckpoint number
based on ELPAC
scores, internal
assessments, and
CAASPP scores

Parent Notification of Language Statu§ he Elementary and Secondary Education Act

(ESEA), also known as the No Child Left Behind Act (NCLB) of 2001, requires schools to

provide many different kinds ofinforat i on and notices to parents .
academic progress, teachers, and more. VCES makes reasonable efforts to present the

information in an understandable format and in a language parents can understand.
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VCES notifies parents of cliiten who are identified as being English learners no more than 30
days after the start of the school year. For a child identified as an EL after the start of the school
year, parents are notified within two weeks of the child being identified.

Throughout lhe year, VCES sends the following notifications to parents:

1. The initial notification

2. A nannual notification of the childbés | evel
was assessed and the status of the chil dos

3. A notificationof the transition to Reclassified English Fluent Proficient (RFEP)

4. Score reports: ELPAC scores, progress reports, CAASPP scores

Educational Program. The goal of VCES is to have students develop their reading, writing,
listening, and speaking skills in acdance with the CACCSS and the ELD standard#is

section describes how, where, and by whom English Learner program components are provided
and how we will monitor progress toward mastery

At VCES, students are groupedganeral educatiodasses thamplement ELD and SDAIE
strategies. Teachers use modeling, graphic or
recognition of essential information in all academic subject areas. ELD instruction is provided by

the classroom teacher and reading intetio® teacher during the instructional day in the

classroom and in the reading intervention room. Tableelow outlines during which times of

the day students participate in designated and integratedTela@hers often incorporate ELD

instruction into ¢her parts of the day, but the times indicated by the table are to consistently
dedicated to ELD instruction

Tablel5: Integrated and Designated ELD Instruction

Grade Designated Integrated
Kindergarten 60 min during phonics | 20 min during morning
and shared reading meeting
20 minutes during read
aloud
First Grade 60 minutes during readin{ 15 minutes during

workshop and word study morning meeting and
writing workshop

Second Grade 65 minutes during read | 35 minutesduring shared
aloud and reading reading and phonics
workshop

Third Grade 60 minutes during readin| 1525 minutes during
workshop shared reading

Fourth Grade 60 minutes during readin| 1545 minutes during
workshop word study and/or shareg

reading

Fifth Grade 60 minutes duringeading | 30-25 minutes during
workshop grand conversation or

small group work
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Our approach to ELD instruction is research based to ensure students are given an optimal
learning environment to make adequate progress toward mastery of ELD standards and CSS.
Major components of the VCES pedagogical approach to ELD instruction include the following:
Teach to the Highest; brain research around metacognition and language acquisition: reading and
writing to, with, and by students; active participation in all congmis of the unit; a

commitment to respect; and ongoing assessmeonsistent with what is outlined in our master

plan, these concepts are all derived from the concept of Guidedidge Acquisition Design

(GLAD) as described by Issaquah School Distrgtich has a highly developed GLAD

program.

Teach to the Highest refers to a classroom environment that values the student and provides
authentic opportunities for use of academic language and maintains the highest standards and
expectations for all stude(Goodman, Cummins, Smith, Collier). Based on brain research in
the are of metacognition, teachers allow students time to activate and focus prior knowledge
through the use of inquiry charts, Thinking Maps, brainstorming, and clustering (Costa, Rico,
Kovalik). Metacognition also includes an opportunity to insureraraon base of understanding
andscaffolding through the use of direct experiences, films, visuals, teachers read aloud
(Krashen, Collier, Vygotsky)Students are taught and encouragear¢anize their thoughts and
writing by utilizing multiple intelligences graphic organizers, summaries, visuals, or contextual
and semantic clues (Costa, Rico, Krashen, Long, Gardner, Lazear). Metacognitive research is
consistent with our commitment to pess over product, which is evident by teachers and
students modeling of how an answer was obtained, not merely stating the correct answer (Costa,
Farr). Based on brain research around student language acquisition, students have a purpose for
learning thats stated as a goal or learning outcome and supported by inquiry charts (High,
Scope, and Hunterptudents have chances to negotiate meaning from language and text during
cooperative problem solving activities and heterogenous (Long, Kagan, Vygotsky,i@&jmm
Shefelbine)The practice of reading and writing to, with, and by students includes significant
time on text, read alouds, and talking about reading and writing (Goodman, Krashen, Flores,
Traill). Student learn to read and write through direct tewchf concepts, including vocabulary,
text structure, academic language, writing patterns, and decoding skills (UCI Writing Program,
Bettances, Chall, Reading Task Force, Shefelbine, Adams). Writing and reading are viewed as a
process and students stadttprocess by clustering/brainstormiigachers accept the
developmental level of writer, including during the editing process which is done during age
appropriate places in the process (Goodman, Graves, Calkins, Rico, UCI Writing Project)
Shared readingnd writing experiences are only a few strategies for a language functional
environment and personal interactions value oral ideas andaribssal respect (Traill,

Cummins) English language &ners are active participants in all components of theamait

they negotiate for meaning and produce comprehensible output (Long, Camli@ummains,

Swain, Goldenburg)ll curriculum reflects a respect, trust, identity, and voice (Cummins,
Berman, Baron)Lastly, teachers design ongoing assessment and ddsuweits by using a

variety of assessment tools to provide reflection on what has been learned, how it was learned
and what will be done with the information. Assessment is ongoing and summative based on
strengths as well as needs (Costa, Wiggens, Faadway, Lazear). In this way, VCES expects
students to acquire English language skills in reading, writing, listening, speaking, and thinking
and to proficiently meet grade level ELA standards.
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All references are from:

Issaquah School District. (2005§LAD: The guided language acquisition desigRetrieved
from: https://www.sites.google.com/site/bilingeduc/pagasgroups/principios
metodologicos/gladthe-guidedlanguageacquisitiondesign

Use of ELPAC scoresClassroom teacher, administratiamd the reading specialist analyze

results of ELPAC to support and accelerate student progress toward English proficiency. The
reading specialist reviews the results of ELPAC to determine which students need to participate
in intervention and what goalseaappropriate for that studehtkewise, the teachers use the
information to form strategy groups in language arts and adjust lessons during designated ELD
time to ensure that they meet the needs of the English learners in their class. The administration
participates in these discussions so that she has a global perspective of ELD instruction and
student progress

Meaningful access to the full curriculum.As noted above, our ELD time is categorized into
designated and integrated time, which provides siigdeith meaningful access to the full

curriculum. Designated tims done in small groups and students are not pulled out of the
classroom during the day. Some grade levels combine their classes and group their students by
their level of English proficiezy. Other grade levels group children within their individual

classroom. Designated instruction primarily occurs during reading workshop, as this structure
allows teachers to meet with English Learners in small groups to address the standards and it also
affords students significant time on language rich text. Additionally, since conversation skills are
such a substantial part of our language arts curriculum, students are given numerous
opportunities during reading to discuss books and reading habitshweiitlpairtnersTeachers

provide sentence frames for notebook entries and book conversations, give specific feedback
about word choice in writing, and teach vocabulary in the context of read aloud. As needed, a
group of English learners receive additionasignated time three times a week with the reading
specialist During this time, students read a passage and discuss an element of it, depending on
the needs of the group. This gives students an opportunity to practice many of the standards in

Al nteracMerangingful Wayso including reading |
language, and expressing opinions

Integrated ELD instruction occurs during morning meetings, shared reading, read aloud
(including grand conversation), word work, and PBL. Mognmeetings give students an

opportunity to use sentence frames, to practice adapting language choices for the audience, and
to explain their thinking by supporting an opinion. Shared reading requires students to analyze an
aut hor 6 s wo r dtextclosely, ara fo discass a texawdth agpartner. By working with

the same passage for a week, students can focus on specific aspects of the text, as opposed to
having to attend to decoding each day. Read aloud is a great opportunity for Englisis tearner

hear a teacher model his/her thinking while reading aloud and to share ideas about a text with
peers. Students practice using sentence starters when writing down their thinking or talking to a
partner. Depending on the grade, the group talks abdutttexture, themes, and connections. A
grand conversation is a large group discussion about a read Réotidipants practice taking

turns, exchanging information, interacting with others, and supporting their opinions with
information from the text. Wal work provides English learners with instruction in the area of
AHow Language Workso, including nouns, verbs,
adding details to a simple sentence or discussing the best adjective to describe the plants they
sawon their field trip to the farm. During PBL and read aloud, students use Thinking Maps to
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organize their ideas about a topic before a discussion. Working with Thinking Maps is consistent
with our emphasis on braimased research, as outlined in our mgster for English Learners.

In the lower grades, a teacher might help an English learner use a circle map to write down
everything he knows about an animal before a discussion in science. An upper grade teacher
might show an English learner how to use atirfldw map to plot out the causes and effects of
European exploration. At VCES, we firmly agree with what the CDE (2010) writes when they

say, fAlnstructed ELD complements infor mal i ns
in spontaneous situatierwhere the skillful teacher takes full advantage of every opportunity for
teachabl e momentso (p. 85). This is our goal

are constantly designing curriculum in all areas that meets the needs of our Erglisdrd.e

Process for annual eval ua®Omnanannualfbasisthe school 6s
admini stration eval uaAdmirsstratidn eonduatsthss @daldatonByL pr o g
reviewing reclassification rates, individual student progress on ELBAdCthe correlation

between student performance orclass assessments, CAASPP and ELPAC. With this global
perspective, administration addresses trends that she notes with teachers during professional
development on minimum days. For example, during enesof PD meetings, administration

asked teachers to review the ELD standards and indicate how they taught them to their ELs,
whether it was during designated or integrated tifhe teachers also discussed whether they

feel the way they addressed thargtard was effective and to what degree

Process and criteria for reclassificationVCES strives to have students develop their reading,
writing, listening, and speaking skills. VCES works to ensure that ELs demonstrate progress in
these areas, so thaethcan read texts closely, collaborate with peers, evaluate information, and
communicate their ideas. Our three official RFEP checkpoints are September, March, and June,
as these are three times of the year when we receive ELPAC and/or CAASPPaaongsa

review, the reclassification team, which includes teachers and administration, costsidess

from internal assessments (these include AIMSweb fluency and computation and guided reading
assessmentsCAASPP scores, and ELPAC scar8tudents are coitered for reclassification if

they score a four on the ELPAC and if they score at or near standard on the CAABPP

student scores a 4 on the ELPAC but does not take CAASPRdbies from internal

assessments (these include AIMSweb fluency angatation and guided reading assessments)
are consideredVhen the reclassification team determines that a student is ready to be
reclassified, a notification is sent to the parefitgble16 below summarizes the data regarding

our reclassification rate®Ve are proud that our reclassification rate is increasing and now
outpacing RSM.

Tablel6:Reclassification Rates

No. of ELs RSM for

in No. of this

previous | Students same
School school Reclassified time
Year year this year Percentage] period
20152016 | 22 2 9.1% 7.6%
20162017 | 24 5 20.8% 26.5%
20172018 | 31 7 22.6% 28.8%
20182019 | 26 12 46.2% 30.7%
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Process for monitoring the progress of ELs and reclassified studenfBhe progress of our

ELs and our RFEP students is closely monitored by the languagevtgaimconsists of the
administration, classroom teachers, and the reading spedéidtave three checkpoints

throughout the year when this team meets with classroom teachers to consider students for
reclassification. These checkpoints are the followBegptember, when CAASPP scores have

been released; January, at the midpoint of the year; and June, when the results of ELPAC and
internal assessments are known. The team analyzes student benchmark data by paying close
attention to student progress witlyaeds to reading levels and fluency rates. English learners

who are making adequate progress are considered for reclassification using the process described
in the preceding section

Students who do not make progress in these areas are referred tal#dmsSBuccess and
Progress Team (SSPT). During this meeting, teachers, parents, and administration review a

studentsé6é data and devel op goaAftesixamedghtan 1 nt er
weeks, the team meet s taud revisethe goals ot imtexverdgidn plane nt 6 s
as needed

Process for monitoring progress of students at risk of becoming LTELS.he process for
monitoring the progress and supports for students at risk of becomintelomgnglish learners

is similar to thegprocess we use for monitoring the progress of our ELs and students who have
been reclassifiedhe progress of our students who are at risk of becoming LTELS is closely
monitored by the language team which consists of the administration, classroonstesuher

the reading specialisit the three checkpoints, we evaluate their progress by scrutinizing the
results of CAASPP if applicable and ELPAWe look at this standardized tests in correlation
with their classroom assessments and note trends in parfoenTeachers adjust their
designated ELD curriculum to reflect student needs.

28. Gifted and Talented (GATE) Students andStudents Achieving Above Grade Level

The needs of our Gifted and Talented Students (GATEgpaademically higfachieving
studentsare addressed in an inclusive way, consistent with our individualized instaiction
philosophy. The guidelines for GATE instruction call for differentiated instruction, instructional
strategies that suit the nature of gifted students, ample opportdioitiegherlevel conceptual
thinking, and time for gifted students to work togeti@ur ultimate goal is to provide all

students with access to a rigorous, welinded curriculum, and to provide all students with
extended, enriching, and critical thingiactivities that have appropriate depth and pace.

Identifying GATE students and students achieving above grade levebtudents will be
identified through a search and referral proc
will continuetouse LAUB 6 s GATE i denti fi catwewihreipburesecttes s a n «
District for testing and processing on a-fee-service basis. If VCES students participate in the

Saturday Conservatory of Fine Arts, we will reimburse on ddeservice basis.

Identifying and meeting the needs of GATE students and students achieving above grade
levelVCESOG commit ment to differentiation and s ma
needs of all students, including those identified as GATE and as students achimie grade

level. We provide a textich environment and numerous opportunities for students to delve into
subjects more deeply. Many projects are epeded and give students a chance to adapt their
assignments to suit their abilities, interests, @&adning modalities. Students often work
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collaboratively, discussing ideas and concepts, and brainstorming solutions to math, science, and
history problems.

Specifically, rather than reading from grade level reader, students select and read books at their
own reading level, as identified by assessmerkgwise, math instruction is differentiated

through the use of pattern box, as described in section 11, small group instruction, and
enrichment workWe consider enrichment work an alternate assignmenthiadlenges the

student to think differently, apply knowledge, or complete above grade level Brotkhment

does not consist of assigning more of the same grade level probiamading and in writing,
students meet with the teacher in small groupsneron-one to learn strategies that meet their
individual needs

Other ways in which our teaclsanhance the curriculum for gifted and high achieving students
is based on the research of Kaplan (1986):

T Present content that is related to brbaded isses, themes or problems.

1 Integrate multiple disciplines into the area of study.

Present comprehensive, related and mutually reinforcing experiences within an area of
study.

]

T Allow for the in-depth learning of a seffelected topic within the area of syud

1 Develop independent or salirected study skills.

1 Develop productive, complex, abstract and/or higher level thinking skills.

1 Focus on opeended tasks.

1 Develop research skills and methods.

1 Integrate basic skills and higher level thinking skill®ithe curriculum.

1 Encourage the development of products thatchaljlee e xi sti ng i deas and
ideas.

1 Encourage the development of products that use techniques, materials and forms.

=

Encourage the development of saffderstanding. For examplecognizing and using
one's abilities, becoming selfrected, appreciating likenesses and differences between
oneself and others.

1 Evaluate student outcomes by using appropriate and specific criteria through self
appraisal, criteriomeferenced and/oratdardized instruments.

Monitoring the progress of GATE students and students achieving above grade levEhe
progress of GATE and high performing students is monitored by the GATE committee, which
consists of the classroom teacher, the reasiiegialist, and administratiowhen schoolwide
assessments are given, the teachers and administration discuss any changes in the progress of
studentslf there is a concetrihe studenis referred to the SSPT process, which is described at
length in thesubsequent sectiofhe principal is the onsite designee who will contact parents
regarding GATE.

29. Students Achieving Below Grade Level
We are proud of owsystematic and dataased process for identifyirsgnd meeting the needs of
our studentperforming below grade level
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Identifying students achieving below grade levelThis process commencesth teachers

making observations in their classrooms and gathering data from formal assessments, rubrics,

and work samplesNorm referenced assessmesuch as AIMSweb fluency scores, TCRWP

leveled reading assessments, and AIMSweb math benchmarks are closely aAatgre@rned
teacher i mmediately communicates with the stu
reason meaning is breaking dawogether, they look for trends in performance disguss

strategies that have worked in the past

Identify ing and meeting the needs of students achieving below grade levef t he t eachei
concerns persist, he/she will seek support from the St@ilmaess and Progress Teg@BPT)

The SSPT team consists of tteading intervention teacher, one designated classroom teacher,
and administrationThe team meets with the teachers and parents of students who are struggling
The team reviews student dairad sets thregoals When setting goals, the team takes into
consideration the grade level expectation, current performance levels, and reasonable growth for
the time framelntervention is provided over the course of six wedter that time, the team
reconvenes to discuss student progriésse team feels the student has met a goal, they might
choose a entirelynew goal or increase the complexity of the one that waslimigte event that

a student does not make progress towards the goal, ther goi@reention will be revisedhe

team also has the option of exiting a student from the SSPT process, either because significant
progress has been made or because further assessment will be done in consideration of an IEP

Intervention takes many forms, includisgssionsvith the reading intervention teachsmall

group work with the classroom teacher, and-on®ne support from teaching assistaar
reading intervention specialist meets with students in small graupseon-one during five six
week long intervention cycled'helength of the intervention cycle is based on Response to
Intervention research, which found that the most effective length of time is around six to eight
weeks (East, 2006).

She meets withhiem three times a week, with each meeting being thirty minutesRoiogty is

given to English learners who amet making expected progre¥8hile meeting with the reading
intervention teacher, students work on a combination of phonics, listeningeaidrg) Kills,

and comprehension skil |l sInthedassman, teaghers worktwithe st u
individuals or small groupsn reading and writingve refer to these groups stsategy groups

and these onenone meetings asonferenceslTeachers plan a series of lessons that focus on a
skill that is most crwucial for the child to m
goal In math, teachers meet with small groups after the wtlakes lessarTeachers often

modify assigments, either by reducing the number of assigned problems or by giving a different

type of assignmenieaching assistants are the third crucial form of support for our students

achieving below grade levdburing the whole group math lesson, teachingstasis will often

meet with one to three student s .Doiagsmallowsor t he
the struggling mathematician to get immediate feedback on every problem and to ask clarifying
guestionsTeaching assistants also monitor amatk with students on their reading fluency

They are trained to use tpeogressmonitoring feature of AIMSweb, so that teachers can collect
data on student s o6 eimbetwegebenchmatk agsessnmesigaghelg mi nut e
assistants lead struggdj students in a variety of games that help them practice their math facts

These iRclass interventions are only possible because of our small teacher to student ratio and

the presence of teaching assistants
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Building the relationship between home aoHml is a crucial way we meet the needs of our
below grade level studenfBeachers communicate with parents through email, weekly notes,
conferences, and phone cak:iowing that not all students have access to books at home,
teachers make thettassroom libraries available to studeisis is especially crucial for our
students struggling with reading because it is imperative that they read books on their
independent levelThroughout this process, the student is constantly informed of hisegeog
and the learning goals on which he is workiBgmetimes this means having honest
conversations about the progress that needs to be Wadelue making sure parents and
students are an active part of the intervention process

Monitoring the progressof students achieving below grade levelhe progress of students

achieving below grade level is monitored through normed assessments, Excel spreadsheets,

reading intervention, and the SSPT proc¥&ES teachers are continuously gathering

informatonb i nf orm their instruction and. monitor b
AIMSweb is a critical part of our process for formally monitoring student progusssg these

fluency and math assessments, teachers are able to assess students more theouinaly

benchmarks that all students takbée data gathered through the AIMSweb portal is transferred

to the student 6s t eac heThisallsws highermexvteashertormake t he
informed decisions about intervention as soon asc¢heol year starts

We also monitor the progress of our below grade level students through Excel spreadsheets
These spreadsheets contain formal assessment scores for each student in math, reading
comprehension, language development, and flueFtogy ae color coded so that teachers and

administration can easi |y (dleachersudatethesevi ew of
throughout the year and the information conta
teacher

The reading specialist clogahonitors the reading progress of all students to determine which
students qualify for intervento® he moni tors students®d progress
progress on internal assessments, and their growtlregttrds tdanguage proficiencyrorany

child with whom she meetd)e reading specialist sends a progress report to the teacher and

parent at the mighoint and end of the siweek sessiarrhis one pageeport indicates the

s t u d goalgtiessons taught to reach those goals, andtthe d £pnogréss

Finally, as mentioned above, the progress of any student who is brought to SSPT is closely
monitored The team meets after six to eight weeks of intervention has been provided and
determines if additional support is needed, if goaéxinie be modified, or if the student has

made significant progresshe team keeps record of each meeting and checks in with teachers

t hroughout the process and afterwards to guar
progress

30. Socieeconomicdly Disadvantaged/Low Income Students

We realize that many of the neighborhoadsserve face multiplehallenges, and that some of

the children within these communities may lack supports and provisions that exist for other
families. VCES teachers and staff are trained to recognize symptoms and behaviors indicative of
a childdéds need fineludingissdes relatiogricehlinges, exprgme povesty, and
individualf ami ¢ h &Islbenges t snepdshs we havie emphasized throughdut

this petition, we believe that all students can learn, succeed, and are capable of academic
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excellenceand that includes our students in need. Our emphasis on community and the
responsibility we have to one another within that community extends to the parents and families
of our students as well.

Identifying socioeconomically disadvantaged student€lassoom teachers and the office staff
identify students and families who might need additional resources or supports, including what
currently exists within our school as well as referrals to outside community service
organizationsThis is done through theduced and free lunch income survey and through
building a relationship with families

Identifying and meeting the needs of socioeconomically disadvantaged studer@sir

academic program provides both in and out of classroom opportunities so thatesitshal/e
enriching experiences that provide both context and knowledge for classroom pYdgects

allocate substantial funds for classroom libraries, to ensure that all students have access to high
guality literature Classrooms take a minimum of two field trips per year to venues such as the
fire station, Descanso Gardens, Leonis Adobe, Underwood Farms, Chumash Indian Museum,
Skirball Cultural Centerand the Catalina Island Marine Institute. As technology is so well
integrated, students without computers at home have many opportumdiass during the

school dayto become comfortable and competent with using technology for academic purposes.
Students type writing workshop publications, make PowerPoints and iMovipsoject based
learning, and do researftr reports Together these opportunities allow us to create unifying

and enriching schoddased experiences for all of our students, regardless of their socio
economic background.

VCES offers a whole dayrpgramwhich includesschool from 8:6am- 2:40pm anda feebased
before and after school programaccommodate working familieg CES also offers free lunch
to students who qualify.

Monitoring the progress of socioeconomically disadvantaged studend/e monitor the

progress of students in this subgroup through our data management $ystane able to
determine if students are making adequate growth and refer them to the SSPT if they are not
Additionally, aur small school size and low stude¢eacher rao foster close relationships with
families If a family needs support, such as rides to school or meals, the school community
reaches outtsupporthe family in needThe principalwill monitor the progress in this

subgroup

Students with Disabilities
The District Required Language contains all provisions necessary to address matters related to
students with disabilities and special education.

Students in other subgroups

31.Foster Youth

Identifying foster youth. We will communicate with social services and the foster families, as
relevant, tadentify foster youth.

Identifying and meeting the needs of foster youtiWe support not only the academic, but also
the social emotional needs of students identified @srfgsuth. The needs of foster youth will
be identified by the classroom teacher, with input from the foster family and social worker as
appropriate and allowed by laWwhe classroom teacher will also work with the students, as

87



he/she would any studemd, determine his/her individual academic neddkinstruction is
differentiated based on students' academic level, which can be influenced by students' previous
school experienceAny student who is struggling will be referred to the SSPT process. The
administration and special education team will determine if school based counseling

is appropriate.

We also know that the students identified as foster youth have unique social emotional needs and
may have experienced traumi@or this reason, teachers atddents are supported by our

principal who has substantial experience with social emotional learning (SEL) curricBhen.

helps the teachers identify the students' SEL needs and creates support systems to meet those
needs.These systems may includdleetion journals, schoghome communication folders, or

special classwide councils/circles on topics that will especially benefit foster Jdetiprogress

of foster youth is monitored by the principal.

Monitoring the progress of foster youth.First ard foremost, the progress of foster youth will
be monitored by the classroom teacher and administrétiaroncern arises, then the SSPT
team or the special education team will also monitor his/her progress

AA Typical Dayo

32 Introductory narrative. Valley Charter Elementary School is a dynaamec engaging

school communityA typical day begins with warm greetings and parents connecting on the
basketball court or in the parking I&tudents can be seen smiling while skipping to their
classroomsin the morning, teachers hold conferences with parents, prepare lessons, or
collaborateaboutunits or student progredsven before school officially begins, VCES is a busy
place to be

Whil e there i s a steadatals aleralvayhanging!Omisbnygparnngsl ¢ day
the halls are quiet adudentsstart the day with a council check in, reading, or writlhgwever,

on other dayshe halls are buzzing # classs gathering for a field trip or hurriedly putting on

costumes befortheir muscal. Eitherway, students are immediately engaged as soon amathe

begins As the morning progresses, students continue their studies, including participating in

music and physical educationclass®¢ VCES, | earni ng i sassgoed conf i
classroomFor this reason, an obserweould see students transitioning between classrooms to

meet in flexible groups, to mentor a youngedstut, or to work on a projedtikewise, students

can be seen participating in lessons in our outdaamresy such as the field, the garden, taed

courtyard.

During recess and lunch, our students can be seen playing, talking, and enjoying the.outdoors
We viewthese parts of the dawyt just as a break, but as an important opportdortgtudentgo
develop sociaemotional skills through problesolving, friendships, and making mistakér

this reason, we have numerous teaching assistants throughout the school, so that students have
support at recess and lunch

While the kids are the focus of atypical day, adultare an importanpartas well Parents are

often at school tbelp with schoolwide initiatives such as fundraising, outreach, and special
event committeed heyalsoassistwith classroom activities, such esoking, reaek-thons, and

field trips. Whether it is a quick conversation at recess or a more formal meeting during planning
time, each dageachers can be seen collaborating to plan lessons and support students.

88



Our typical days are supported by our atypical, but freqseetial daysin any given month,

two grade levels will be taking field tripg/e celebrate Earth Day with a full day of learning

about environmental issues, and we welcome grandparents to connectnsitiidemnts on

Generations DayOur upper grade studis perform musicals abohistory-social sciencer

science contenFirst through fourth grade have celebrations for their Star Wars ang Patter

themed read-thons Fifth gradersgather before the sun rises to start their journey to Catalina
IslandMarine Institute While the activities of the day are never typical, what is constant is our
rigorous academic program, our studentsodé hard
that we do

A typical day in Kindergarten . Kindergarteners begitheir day with a community circlevhich

helps to build community in the classroom. During Community Ctiedg practice listening and
speaking skills, get to know one another, solve problems, build@efidence, build
individual 6s iiddnditpt iEtLYD amd pargr owdp t he, morni ngoé
including reading workshostudentsneet the teacher on the rug with their reading partners. In
reading workshop, students learn a reading strategy, watch it demonstrated for them, and then try
it on the rug with the teacher. Students then are sent off to their book nooks where they can try
the strategy that was taught. We use Singapore math to guide our math instruction. Students
work on a math sprint which helps build fluency. After the spsiuicients meet the teacher on

the rug for the math lesson. Students practice the skill with the teacher for guided practice and
then try it independently. Following math, students have snack and recess where they are
learning to navigate their social livesylve problems, and work collaboratively. Students

transition back from recess into writing workshop. In writing workshop, students learn different
strategies that writers use. The strategy is modeled for the students, students try it on the rug for
guidal practice, and then are sent off to work on their own writing. Phonics instruction follows
writing workshop. Students rotate through different phonics centers where they are learning
basic phonetic principles. Recess and lunch follow phonics. After lkitaergarteners engage

in an interactive read aloud where they are implicitly taught different comprehension skills, such
as envisioning, synthesizing, and character study. The afternoons rotate between social studies,
where students are learning abowitltommunity through block work, and science, where
students are conducting experiments and learning about the world around them. Our days end
with a council, shared reading, or reflection cirdleroughout the day, you will hear students
singing, see #m moving their bodies, and witness the excitement that naturally comes with a
kindergarten classroom.

A typical day in first grade. First graders begin the day with a morning meeting where they

build community by sharing about their lives. Then, they do daily oral language and calendar
math. Afterwards, the students engage in McCracken dictation, where they learn and practice
differentconsonants and vowel sounds, segmenting, diagraphs, and syllabication. Before math,
all first graders meet to learn a song of the week in order to build their cultural capital and
practice reading song lyrics together. During whole grade level songstulents are pulled for

small ELD speaking and listening groups where we frontload vocabulary, teach sentence frames,
and further support phonemic awareness development. Then, all students engage in a movement
break that ends with a mindful meditation. ¥ké&nsition into a full hour of Singapore math

where the students first engage in a variety of fluency activities such as timed math quizzes,
counting games, and activities promoting the part/part whole relationship. Each day students
practice problem solag skills and representing their thinking with a pictorial bar model, number
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bond, and number sentences. Students then delve into the math lesson and learn new concepts
using concrete manipulatives, pictorial representations, and abstract numbers etidarg wi
independent follow up. After recess, first graders engage in half an hour of phonics work where
they sort words by word families, manipulate sounds, and play games that reinforce phonemic
awareness. Following phonics, students participate in readirkgshop where they focus on a
reading strategy and then read independently at their reading level while the teacher works with
small guided reading groups and confers with individual children. Immediately after, the students
jump into writing workshop whre they also learn a writing strategy that they then implement
independently in their writing folders. Upon returning from lunch, students engage in interactive
read aloud where they practice reading skills such as envisioning and synthesizing information.
They also preview important vocabulary before reading the book. Vocabulary is taught
interactively. Students then engage in shared reading where they study a poem or short excerpt
and focus on phonemic awareness skills, fluency, and writing mechaniagstloé the

afternoon is typically spent on projects for our science and social studies units. You will see
students working cooperatively to plan their restaurant simulation, dressing in clothing from long
ago, or solving engineering challenging.

A typical day in second gradeA typical day in second grade begins with shared reading and
language development, where students practice vocabulary, grammar, and fUegthdyegins

with fluency practice to reinforce concepts or in preparation for futur@cbri lesson includes

a sprint, or drill, problem solving, concept development, and independent practice. Small group
instruction may be present as needed. After recess, students are taugHeasomin reading

and then writing workshop, in which thpyactice a strategy modeled by the teach#er the
mini-lesson, they are dismissed for independent work, conferring, and small group instruction
The last part of the morning is dedicated to word study or phonics. The afternoon begins with an
interactve read aloud, which includes shared thinking, partner talk, and grand conversations. The
remaining of the afternoon is reservedli@tory-social sciencer science, Project Based

Learning, or artStudents might spend this time making life cycle boames, building a model

city, or studying the art of Ezra Jack Keats following a visit to the Skirball Cultural Center

A typical day in third grade. Third graders begin the day with morning work to develop teach

and practice grammar, spelling, word waatkd math problems solvin§tudents then take turns

being the DJ of the Week where they share their favorite songs while students stretch and get

ready for the day. This helps develop community as students get to learn about one another

through their musi. Students then participate in shared reading. Students will create movements

to the words, do vocabulary development, discuss meaning, and analyze an image. The shared
reading pieces are grouped into units that teach about social issues. Then, stagdarasqr

the interactive aloud. They grab their reader
practice important reading skills such as inf
about characterdlext, the teacher models a new regdstrategy, students practice the strategy

with a partner, and then go to their reading spots to continue working on the strategy in their
independent book. During this 40 minutes of independent reading time, students are reading

books at their levels aneeting with the teacher for a strategy group or aayrene conference

Following recess, students come in and waprfor math with a timed math sprint. Then, they

engage in math fluency to strengthen their automatisitydents learn a new conceptsiaill

and then practice the new skill independently. Writing workshop follows math. The new writing
strategy taught is practiced with a partner and then students continue using the strategy in their

own writing pieces. Afterwards, students work in theojéet Based Learning groups to learn
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about various social studies or science topics. During this time, students may be making a video
about L.A. history, practicing for their solar system musical, or learn about how animals adapt to
the world around them

A typical day in fourth grade. With a spring in their step, the fourth grade students enter our
rooms prepared to engage in an academically exciting voyage. A typical day starts with morning
meeting where students engage in discussion about buildiractéraas students and

community members. Guided by Words Their Way methods, the students are in different word
study groups based on their neegimall group instruction time also supports our English
Learnersd vocabul ary d e kowthefnglishnahguagevebtkden der st a
begin reading workshop where the children participate in book clubs, strategy groups, and 50
minutes of independent readingdsing all of the components of Singapore nsitidents share
multiple ways to solve a problemdamnontinuously work on mastering their math faGace

math has finished, we move into writing workshop. Students excitedly come to the rug with their
composition journals in hand. Similar to reading workshop, we conduct dessun, and

engage with stlents as they write with gusto. The students return from lunch, ready for read
aloud before launching into social studies and scidndbe afternoon, fourth graders are busy
using the computers to research regions of California, practicing for thieg fivuseum, or

visiting our local library to find books on notable Californians

A typical day in fifth grade. The first thirty minutes of the day are devoted to language
developmentDuring this time students are divided into two groups based orlghelrof

English developmenStudents can be seen debating current event topics or getting a preview of
upcoming contenfNext is the reading block, which includes a teacher directedlesson, 55
minutes of independent sustained reading, and smakgyrgroupsDuring math time, students
engage in fluency exercises that help them practice their automaticity of math facts in an active
way. Math continues with a mifiesson, during which the teacher models a skill and students try
similar problems onheir individual whiteboards'he math lesson concludes with independent
practice and enrichment for students with accelerated abilitgésg the workshop structure,

writing includes direct instruction in grammar, conventions, and genre. Shudyanguag arts
component continues into the afternoon with an interactive read aloud that provides scaffolding
for students to try out critical thinking with some support from the teaStedents think about,
write about, and discuss literature in partnershipge school day ends with a block of Project
Based Learningifth graders can be seen attending Prince Henry School of Navigation,
participating in a Revolutionary War battle reenactment, or preparing for their overnight trip to
the Catalina Island Marinastitute.
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Element 21 Measurable Pupil Outcomes and

Element 37 Method by which Pupil Progress Toward Outcomes will be

Measured
ifiThe measurable pupil 0 U thcaamees isccehmtoil f.i eAdP ufpd rl wsuet cloymets!
part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge,
and attitudes specified as goal s i n hallineluds autcamesitiiats e d uc a |

address increases in pupil academic achievement both schoolwide and for all groups of pupils served by the

charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607.

The pupl outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that

apply for the grade | evels served, or t h(Bd.QodetS8ur e of t hi
47605(b)(5)(B).)

AThe met hod by which pupil progress in meeting those p
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountahily r e p o (Ed. Cade§ 4@605¢b)(5)(C).)

M EASURABLE GOALS OF THE EDUCATIONAL PROGRAM

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code 88 47605(c)(1),
60605.)

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local Control
Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all requirements
pertaining to pupil outcomes.

STANDARDIZE D TESTING

Charter School agrees to comply with state requirements for participation and administration ofmihstited

tests, including computdrased assessments. Charter School shall submit and maintain complete, accurate, and up
to-date Califorina Longitudinal Pupil Achievement Data System (CALPADS) data in accordance with the
requirements o€alifornia Code of Regulations, title 5, section 86harter School hereby grants authority to the

State of California to provide a copy of all tessults directly to the District as well as Charter School. Upon

request, Charter School shall submit, in the requested format (e.g., CD), a copy of the results efredhsiated

tests to the District.

Element 2: Measurable Pupil Outcomes
Element 3: Method by which Pupil Progress Toward Outcomes will be Measured

Measuring Goals of the Educational Program

1. Measurabl e goals and obj ect i Themeasubletgbalsand c hool 6
objectives of VCES®6 edinElenentd,section.hese goalaimluder e i ncl u
objectives for all/l pupils and for each subgroup o

identified by Ed Code

Measurable Pupil Outcomes: Summative Assessment Performance Targets

Performance Targets Aligned to State Priorities

2. Performancetargets. The chart in Element 1 section 8 identifies and describes specific performance
targets (pupil outcomes) for all pupils and for each subgroup of pupils identified pursuant to Education

Code that align with the eight state priorities

3. NonCAASPP assessment¥.CES patrticipates in the CAASPPherefore, many of our goals refer to
this assessment, but the chart in Element 1 section 8 also incorporates other means to be used to assess
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student academic growth and achievement of the standards and measurable goals for the grade level
Other Performance Targets

4. Goals for Additional Innovative Components In addition to goals related to Common Core State
Standards, we have identifiedais related to social emotional learning and family engagement that are
important components of our prografinose goals are outlined in Element 1 section 8

Method for Measuring Pupil Progress Toward Outcomes: Formative Assessments

5. Monitoring and measuring student progressln addition to thesummative assessments referenced in
Element 2/3 sections 1 through 4, we utilize formative assessments to monitor and measure student
progressTo describe these assessmentshawee addressithe specific assessment tools, the frequency

of the assessments, and the performaxpectationsThese assessments are consistent with the goals of

our instructional program, that is, students will meet and/or exceed the Common Core State Standards for
their grade level.

Teachers use a variety of measures in order to ensure that instruction is differentiated to meet each

i ndi vi dual .€dmprehensitednrmatienegdirseed through varied assessments helps teachers
redirect resources and driviestruction by promoting and supporting sedflection among students and
teachers. Each assessment is strongly connected to learning outcomes and instructional methods used in
the classroom (e.g., differentiated instruction). In addition, they colédgtigcus on student progress

towards grade level content standards and areas where more intervention or referrals are\€gisred.
utilizes three benchmark assessments throughout the year, which are the AIMSweb reading assessments,
Teachers College Reiag Writing Project guided reading assessments, and AIMSweb computation
assessmenfAdditionally, e teachers introduce new concepts, assessments such as graded class work,
observations, individual or group projects requiring real world application oepts)@and teacher or

publisher created quizzes inform the pace and differentiation of instruction. Summative assessments such
as teacher or publisher created unit tests allow
meeting standards and alld@achers to make instructional decisions regarding the next unit of study and
plan for remediation as needed.

Language artsbenchmark assessment toold he two primary assessments that we use to monitor
language arts proficiency are guided reading assessments and AIMSweb asseBhpmEn&ssessments
areprimarily formativein nature, as they aresed to determine strategy groups knels of study. They

are reported to families at least four times a yweice at parent conferences and twice on progress

reports. For the purposes of the progress rgpibey are considered summative assessmaiitSweb

is a universal screening, progress monitoring,datd management systefio assess reading fluency,

first through fifth gradéeachersadministerAIMSwebfluency assessmenishich involvehaving a

student read thregrade levepassages for one minute eathe median score onsidered to be the

number of words per minute that thieidentcan readAIMSweb benchmark assessments are given three
times per year and are then used either weekly or monthly to progress monitor students not meeting grade
level expectationKindergarten teachers give tAédMSweb letter name and letter sound assessments

three times a yeawe evaluate student progress based on the national percentile norms developed by
AIMSweb. The 5t percentile is our schoolwide minimum target for meeting grade level expectations.

The £cond benchmark assessment administered Bahehers College Reading Writing Project
(TCRWP)guided reading assessment includes a running recordariieral and inferential

comprehension questions. Completed assessments are apsdytesthers can identify specific student
needs in the area of reading and support students individually or in small strategy Tineupsels are

based on book features and level of content, and increase in complexity as a student develops his/her
readng proficiency.Teachers College guided reading assessments are given at approximately five times a
year, including at the start of the year, in November, in January, in March, and at the end of the year. In
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the lower grades, when students progress throegding levels more quickly, teachers will administer
the assessments more oft€no

TCRWP which are denoted in Table 17.

Table 17; Guided Readin

g Benchmarks

determine a

student 6s

SEPTEMBER | NOVEMBER | JANUARY MARCH JUNE
K Emergent Emergent B/C (with 1 = Early 1=Bor
Story Books | Story Books | book intro) emergent below
Shared Shared 2 = A/B (with | 2 = C (with
Reading Reading book intro) book intro)
A/B (with 3 = C (with 3 =D/E
book intro) book intro) 4=For
4 =D/E above
18t 1=Borbelow]1=Cor 1=Dor 1=Eor l1=For
2=C below below below below
3=D/E 2=DIE 2=E/F 2=FIG 2=G/H
4 = F or above| 3=F/G 3=G/H 3 =H/l/J 3=11J/K
4=Hor 4 =] or abovel 4 =K or 4=1Lor
above above above
2nd 1=Forbelow|1=Gor l1=Hor 1=1orbelow|1=Nor
2=G/H below below 2=JK below
3 =11J/IK 2 =HI/ 2=11 3=LM 2 =KJ/L
4 =L or above| 3 = J/K/L 3=K/L 4 =N or 3=M
4 =M or 4 =M or above 4 =N or
above above above
39 [1=Jormelow |1=Kor 1=Lor 1=Mor 1=Nor
2 =K/L below below below below
3=M 2=L/M 2 =M/N 2=N 2=0
4 =N or abovel 3=N 3=0 3=0 3=P
4=0or 4 =P orabovd 4 =P 4=Qor
above above
4" 1'1=Norbelow|1=Nor 1=0 1=0 1=P
2=0 below 2=P 2=P/Q 2=0/R
3=P 2=0/P 3=Q/R 3=R/S 3=S
4 =Q orabovg 3=Q 4=S 4=T 4=T
4=R
5 | 1=Porbelow|1=Qor 1=Ror 1=Ror 1=Sor
2=Q/R below below below below
3=S 2=R/S 2=S 2=SIT 2=T
4=Torabove|3=T 3=T/U 3=U 3=UN
4=Uor 4=Vor 4=V or 4 =W or
above above above above

proficiency,

Math benchmark assessmentdn first through fifth grades, ath computation fluency is assessed three

times per year usinglIMSwebassessment¥his nationally normed assessment requires students to

answer as many questions as possible in an eight minute timeframe. Correct answers are worth either one
or two points depending on the complexity of the problem and the total number of points earned
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carresponds to a percentilgtudents who score in the'spercentile are considered proficiefihree

different probes that increase in complexity are gaenoss the school yeadn kindergarten, the math

fluency assessment does not test computatiols st rather it is a number identification assessment.
Teachers use the data to monitor the progress of students and make decisions regarding curriculum and
enrichment or intervention strategies

TCRWP guided reading assessments, AlMsthetncy assessments, and AIMSweb computation
assessments are just three ways that student progress is evaleatbers also use a variety of normed
grade level assessments, teaalreated assessments, and informal and formal observations to monitor
student mastery of the standard@iable18 outlines thessessments that are used to determine learning
outcomesincluding those listed abovin all cases, the performance expectation to be on grade level is a
score of a three

Table 18: Formativ@ssessments
Assessment Tool | Grades | Frequency Progress Measured
Language Arts

Guided Reading Level including:
TCRWP Reading | Kinder | . - .. Fluency Intonation and accuracy,
Assessments - Fifth S-7times a year comprehension (literal and
inferential), retelling

AIMSweb Letter | Kinder

Name and Letter | First 3times ayear | Mastery of the alphabet

Sound (as
Recognition needed
AIMSweb _ 3 'tltTeS a year,
Reading Fluency First- | with progress Fluency
ASSESSITENts Fifth monitoringas
needed
TCRWP High Kinder . .
Frequency Word | - 3-6 times a year High frequency word recognition,
fluency, and automaticity
Assessments Second
Reading skills and strategies
including: comprehension, fluency,
decoding, making meaning,
monitoring for sense, analyzing
internal and external plot lines, moo
Student/Teacher t heme, authords
One on One . structure, character
X Kinder — - -
Reading and CEifth | Weekly Writing skills and strategies
Writing including: editing, revising, spelling,
Conferences developing, voice, grammar and

mechanics, use of figurative langua
descriptive details,

show not tell, using domain specific
vocabulary, use of dialogue,
sequencing
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Assessment Tool | Grades | Frequency Progress Measured
Behavioral skills and strategies
including: engagement, focus, stami
Phonemic awareness and

CORE Phonics First Annuall understanding including rimes,

Assessment y segmenting, blending,
beginning/medial/ending sounds
Word Study including but not limited

Fourth to spelling, word patterns, prefixes,

Words Their . suffixes, phonemes, dipthongs,

and Twice a month )

Way Eifth digraphs, etymology, Greek and Lat|
roots, vowel/consonants,
homophones, homographs

Second
spelling Pattern ?Il'?]'dd Twice amonth Student knowledge of spelling
Assessments Ir patterns

Grade

Teachercreated Kinder

and TCRWP - Eifth Monthly All writing standards

writing rubrics

Grand Listening andspeaking skills,

conversations, Eirst - auditory and inferential

small group, and Fifth Daily or Weekly | comprehension, ability to analyze

partner characters, plot, setting, etc., langug

conversations development

Readers JLLICE RV reacing. appiying srategies, orique

Notebooks Fifth y 9. applying strategies, critiq
of reading, synthesis

Benchmarks
three times per
AIMSweb First- | Yearandas
. neededor Fluency
Fluency Fifth
progress
monitoring
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Assessment Tool | Grades | Frequency Progress Measured
Mathematics
Benchmarks
égh:lnsvx?;[i(l\)ﬂnath First- | three times per Math computation
Fluer?c Fifth year and as P
y needed
Benchmarks
AIMSweb : three times per . e
Number Kinder year and as Number identification
Identification heeded
Singapore Math
Srneda:ggcgrfg of Kg:gﬁr Monthly Math standards
unit assessments
Singapore Math
and teacher :
createdexit- Kl'zr:fc,:ﬁr Daily Math standards
tickets or
classwork
Project Based Learning
Pre and Post Second Stlimes per History-social sciencand science
Tests ~Fifth | Y&&" depending standards
on the grade
Collaborative History-social sciencand science
Grou First - 5+times per including content knowledge,
Pres&leontation and | Eitth year, depending | collaboration skills, listening and
Proiect Rubrics on the grade speaking skills, project product,
J participation presentations
Informal Kinder .
Observations - Fifth Daily All areas

Data Analysis and Reporting
As indicated in the Table 18 CES uses a balance of classroom assessments and rwasssd

assessments to measure the progress of our stutleese school based assessments are analyzed in
conjunction with CAASPP and ELPAC resulBata fromat least one ahese sources is gathered daily

and analyzed by teachers just as ofthen analyzing classroom data teachers take into consideration
how the class did as a whole and how an individual Téchers do not just look at overall scores or if

an answeiis right or wrong, but they analyze data by looking for trends and common midbalkass

also gathered from normased assessments, such dd&web assessments for fluency and math and the
TCRWP reading assessmery using a consistent assessment in every grade level, the faculty is able to

|l ook at

Data is analyzed to inform instruction on a daily basis, at the end of units, and arhisa#liso

an

i ndi vi

dual

student 6s

SCcCoOores

frem year

analyzed by looking at classes, individual students, and grade. leveisting, teachers usgublications
from the previous uniio plan minilessons and small grouphe teacher makebservations about what
areas individual students or the majority of the classsteglg with The teacher can also identify

student so

strengths

and

pl an

st r.B®theectassroamr o u p s

assessments, such as math tests andiniidjuizzes, are analyzed to inform the teacher about what
topics need to be retaugfiieachers use formal assessments, including TCRWP reading assessments and
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AIMSweb fluency and math assessmentformstrategy groupdf a student scores below the'50

percentile in fluency, that student receives extra lessons on fluency and her progress is monitored through
the online web portallhe reading specialist is especially responsible for monitoring thegsogf

students on norrhased benchmark assmentsPrior to each intervention cycle, she reviews student

data to note which students made progress and which have stagnated or.ddwtingih collaboration

with the teachers, she determines who woutdtbenefit from interventiol eachers are constantly
collaborating, reevaluating, and monitoring student progress to make sure that their instruction matches
the level of their students

Data is not only analyzed to inform daily instruction, but iised to monitor and improve our programs

and operationsonalargerscé#le composite view of students6é scores
which are reviewed and evaluated regularly at faculty meetings and by the priBgipajanizing data

in thisway, administrators and faculty are able to look at trends across gradeatevélg subgroup and

determine ifschoolwide changes need to be maBer example, we an analysis of the data has revealed

an achievement gap between our English languageelsaand the schoolwide average proficiency. rate

In response to this, we have given priority for reading intervention to English language learners and we

have provided additional designated ELD time with the reading specialist for students in fourfthand fi

grade who have not made adequate progress towards reclassification. Additionally, as mentioned in

element 1, we are closely evaluating student progress on the CAASPP mathematics assessment and our
AIMSweb math assessmeliYe have noted that the averggeficiency rate K5 for subgroups on the

Al MSweb math assessments is typically hi.ghiser t han
has prompted us to look more closely at other forms of assessments to evaluate our math program,

including classrom assessments that include word problems. We have also altered our pacing plans to

ensure that every unit is taught before the state assessment

Results from these myriaaf assessmestre collected and analyzed continuously in order to drive
programimprovement across all facets of the school. We regularly report on and distribute information
about school progress to the school community including, but not limited to:

f Summary data showing student progress toward t
asessment instruments and techniques as described in this section, inatwdisgito # School
Accountability Report Card (SARGhrough our website.

Summary data from an annual parent satisfaction survey.
Summary data regarding standardized test ssuasas ELPAC and CAASRIxd pupil
progress and expectations.

=a =

Grading, Progress Reporting, and Promotion/Retention

Grading policy and progress reporting.VCES teachers and administrators encourage parents to

become invol ved i procasshaad outcomeBtudents@rs gradedam aassrogm

assignments usingfour-point rubric with four indicating that the student is working above grade level, a

three meaning the student has met grade level standards, two indicating the studerdéhiagpro

expectations, and a one meaning that the child is far below graddneweting workshop, teachers use

the genre specific rubrics designed by TCRWP to a
analyze assessments for trends in thegwers, rather than finding a percentage of correct answers

Reading scores are primarily derived from the benchmark assessments, but in the upper grades students
are also graded on completion of their weekly boo

Teachergommunicateegularly with families to share progress, but there are four formal benchmarks
throughout the year. One of these is the progress report, which is given to parents in January and in June

This comprehensive report consistsofaneamgp age narr ati ve about the stuc
academics, social emotional learning, and work habits. The following three pages contain a numerical
report of the studentés progress in the same thre
during parenteacher conferences in November and Apnlring this time teachers share artifacts such
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as writing publications, benchmark assessments, and in class assedanents are encouraged to bring

their concerns and observations to the megéing we see parents as equal par
and devel opment. We also value the studentsd voic
conferences and third and fourth graders lead the spring conference.

While conferencesah progress reports give parents an opport
progress, the annual presentation of CAASPP data provides an opportunity for parents to see schoolwide
trends is student progre€chool administration presents this datéhte board and the school

community

Studentretentionand promotion. Students are promoted to the next grade unless there is significant

concern about progress in the early gratfesstudent is not making adequate academic progress
social/lemotioal progress in kindergarten) and becomes a candidate for ret&f@BS will notify the

parent in writing and will also contact the child
the principal and parent in each case concerning possible retention. In all cases, parents will be

encouraged to remain involved dlmghout the process. 8\have found retention most successful when

parents agree with the decision to retain, therefore we value and strongly consideptthehfter

interventions have been implemented and the results documented, a collaborative ttemsiin may

be made.
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Element 47 Governance

AfThe governance structure of the charter school , i nclu
charter school t o en¢dCede4a608b)E)@®).) i nvol vement . o

GENERAL PROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit corporation, is a
separate legal entity and shall be solely responsible for the debts and obligations of Charter School.

Charter School shall ense that, at all times throughout the term of the Charter, the bylaws of its governing board
and/or nonprofit corporation are and remain consistent with the provisions of this Charter. In the event that the
governing board and/or nonprofit corporation @iy Charter School amends the bylaws, Charter School shall
provide a copy of the amended bylaws to CSD within 30 days of adoption.

Charter School shall send to the CSD copies of all governing board meeting agendas at the same time that they are
postedin accordance with the Brown Act. Charter School shall also send to the CSD copies of all board meeting
minutes within one week of governing board approval of the minutes. Timely posting of agendas and minutes on
Charter School 6s reqiewmdnt e will satisfy this

The District reserves the right to appoint a single representative to the Charter School governing board pursuant to
Education Code section 47604(b).

LEGAL AND PoLicY COMPLIANCE

Charter School shall comply with all applicable fedestdte, and local laws and regulations, and District policies as
it relates to charter schools adopted through Board akttion.

Charter School shall comply with all applicable federal and state reporting requirements, including but not limited to
the reqirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and Education Code section
47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

Charter School and all employees and representatives of CharteroSch i ncluding members of
governing board, members of Charter School or governing board committees and councils, Charter School
administrators, and managers, shall comply with federal and state laws, nonprofit integrity standards, and LAUS
charter school policy, regarding ethics and conflicts of interest. Charter School shall enter into all transactions and
conduct business with al/l persons and entities at ar mo
transactions,ima manner equi valent to armdéds | engt h.

Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of a Notice of
Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of Renewal, or equalent notice, by the
LAUSD Board of Education.

TITLE I1X, SECTION 504,AND UNIFORM COMPLAINT PROCEDURES

Charter School shall designate at least one employee to coordinate its efforts to comply with and carry out its
responsibilities under Title IX of the Education Amendments of 1972 (Title 1X) and section 504 of the Rehabilitation
Act o f 1973 ,(nélusliagcany investig&tiondodany complaint filed with Charter School alleging its
noncompliance with these laws or alleging any actions which would be prohibited by these laws. Charter School shall

The District is in the process of compiling a listlgfUSD policies that apply to its authorized charter schools. The list
will be finalized by April 1, 2018.Charter Schools Division staff will annually review District policies and make
recommendations tihe LAUSD Board of Education on continued applicatio charter schools.
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notify all of its students and employees of the naoffece address, and telephone number of the designated employee
or employees.

Charter School shall adopt and publish complaint procedures providing for prompt and equitable resolution of student
and employee complaints alleging any action that would bkilpited by Title 1X or Section 504.

Charter School shall adopt and implement specific and continuing procedures for notifying applicants for admission
and employment, students and parents of elementary and secondary school students, employeesrefearakbsfof
applicants for admission and employment, and all unions or professional organizations holding collective bargaining
or professional agreements with Charter School, that Charter School does not discriminate on the basis of sex or
mental or phyigal disability in the educational programs or activities which it operates, and that it is required by Title

IX and Section 504 not to discriminate on any such basis.

Charter School shall establish and provide a uniform complaint procedure in accoxithreggplicable federal and
state laws and regulations, including but not limited to all applicable requiremedsifofnia Code of Regulations
title 5, sectiom600 et seq.

Charter School shall adhere to all applicable federal and state lawsa@uidtions regarding pupil fees, including
Education Code sections 490189013, and extend its uniform complaint procedure to complaints filed pursuant to
Education Code section 49013.

Charter School shall extend its uniform complaint procedure toleimpfiled pursuant to the Local Control Funding
Formula legislation provisions set forth in Education Code section 52075.

RESPONDING TO | NQUIRIES

Charter School, including its nonprofit corporation shall promptly respond to all reasonable inqéhigsng but

not limited to inquiries regarding financial records from the District, and shall cooperate with the District regarding
any inquiries. Charter School acknowledges that Charter School, including but not limited to its nonprofit corporation,
is subject to audit by LAUSD, including, without limitation, audit by the District Office of the Inspector General.
Charter School shall provide the District with current, complete, and accurate contact information for Charter School,
Charter School administtors, and Board members.

I f an allegation or other evidence of waste, fraud, abi
operations, or breach of the Charter, is received or discovered by the District, Charter School, ingtuthhfmited

to its nonprofit corporation, employees, and representatives, shall cooperate with any resulting inquiry and/or
investigation undertaken by the District and/or the Office of the Inspector General Investigations Unit.

Charter School ackndedges and agrees that persons and entities that directly exercise control over the expenditure
of Charter Schooldés public funds shalll be subject to al

NOTIFICATION OF THE DISTRICT

Charter 8hool shall notify the Charter Schools Division (CSD) in writing of any citations or notices of workplace
hazards, investigations by outside governmental regulatory or investigative agencies, lawsuits, changes in corporate
or legal status (e.qg., loss of 8501(c)(3) status), or other formal complaints or notices, within one week of receipt of
such notices by Charter Schodhless prohibited by law, Charter School shall notify the CSD in writing of any
internal investigations within one week of commendmgestigation. Charter School shall notify the CSD within 24

hours of any dire emergency or serious threat to the health and safety of students or staff.

STUDENT RECORDS

Upon receipt of a student records request from a receiving school/school di$taider School shall transfer a copy

of the studentés complete cumul ative record within ten
49068. Charter School shall comply with the requirements of California Code of Regulations, titléoh, 3@24,

regarding the transfer of student special education records. In the event Charter School closes, Charter School shall
comply with the student records transfer provisions in Element 15. Charter School shall comply with the requirements
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of Educatim Code section 49060 et seq., which include provisions regarding rights to access student records and
transfer of records for youth in foster care.

PARENT ENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective adestadlent to perform volunteer

service hours, or make payment of fees or other monies, goods, or services in lieu of performing volunteer service, as

a condition of his/her childds admission, |denteidncead i @mr
activities, or otherwise discriminate against a student in any manner because his/her parent cannot, has not, or will not
provide volunteer service to Charter School.

FEDERAL PROGRAM COMPLIANCE

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, fiscal and other
regulatory requirements of thelementary and Secondary Education Act (ESEA, also known as Every Student
Succeeds Act (ESSARNd other applidale federal programs. Charter School understands that it is a local educational
agency (LEA) for purposes of federal compliance and reporting purposes. Charter School agrees that it will keep and
make available to the District any documentation necessaigrhonstrate compliance with the requirements of ESEA

and other applicable federal programs. Charter School also acknowledges that, as part of its oversight of Charter
School, the District may conduct program review for federal as well as state compliance

Non-profit Public Benefit Corporation

VCES is a directly funded independent charter school and is operated by Valley Charter School
(AVCSo), a -@ditpubficdenefit carporation with 501(c)(3) t&xempt status.

Valley Charter Schoolalsoper at es Vall ey Charter Middl e Sch

The Charter School will operate autonomously from the District, with the exception of the
supervisory oversight as required by statute and other contracted services as negotiated between
the District and tb Charter School. Pursuant to Education Code Section 47604(d), the District
shall not be liable for the debts and obligations of the Charter School, operated by a California
non-profit public benefit corporation, or for claims arising from the performaneets, errors,

or omissions by the Charter School as long as the District has complied with all oversight
responsibilities required by law.

Board of Directors Responsibilities, Composition and Member Selection

Responsibilities

The Valley Charter Schto Boar d of Directors (ABoard of Dir
for all legal and fiduciary matters involving both VCES and VCMS. The Board provides fiscal
accountability by approving and monitoring budgets and other financial matters. The Board al
helps ensure effective organizational planning by approvingrange goals and annual

objectives, and monitoring such issues as health and safety, and the use and maintenance of
facilities. The Board has the responsibility for hiring and evaluatiedeikecutive Director.
Approving the yearly budget, contributing to the financial vieling of the Charter School,

fiscal oversight, compliance, and upholding the mission of the Charter School as outlined in the
charter are essential responsibilitieshef Board. In accordance with our school culture, the
Board strives for consensus in making decisions and taking actions. If consensus cannot be
reached, decisions are made by majority vote.

TheBoard of Diredors attend an annual in-service for the purposes of training individual board
memlers on their responsbilities with topics to include at minimum Conflcts of Interestand
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theBrown Act. The Board will partner with the California Charter Schools Association
(ACCSAO0) and/ orboardghvernance grafessionaés o revidsdrvice
trainings on the Brown Act, conflicts of interest and other charter school governance practices.

The Board creates committees as needed to address issues related to fulfilling the mission or
operationaheeds of VCES. Committees may include: Development, Governance/Nominating
Committee, Finance, Strategic Planning and Assessment, and Site Development.

The Board may initiate and carry on any program or activity or may otherwise act in a manner
whichis not in conflict with or inconsistent with or preempted by any law and which are not in
conflict with this charter or the purposes for which schools are established.

Composition of Board, Election, and Terms of Office

The Board of Directors is made aopDirectors with expertise in education, finance/accounting,

and nonprofit and community organizations. The Board of Directors consists of at least five (5)
and no more than fifteen (15) members. Currently, the Board has nine (9) Directors. The
Governane/Nominating Committee of the Board, if appointed, will interview and propose all
candidates to the full Board for votéa Governance/Nominating Committee is not appointed,

the Board of Directors will interview all candidat&amilies of current VCEStsdents and

families of current VCES students each elect one parent representative to the board annually.
The Board of Directors will NOT include the Executive Director or Charter School Principal, but
wi || i nclude an LAUSD gekgiongrsaecortdaace with Educatioh t h e
Code Section 47604(dfonsistent with the corporate Bylaws, the Board of Directors shall be
composed of no less than five (5) and no more than fifteen (15) directors, and shall include at
least: (i) one (1) paremwff an actively enrolled student of each Valley Charter school; (ii) one (1)
educator with experience and expertise in the field of learning and teaching that is developed and
practiced at Valley Charter School, but who is not currently employed by argy\Gitlarter

School; and (iii) one (1) representative appointed by the LAUSD Board. The Board may elect or
appoint additional directors through the majority vote of the-thesting BoardEach director

shall be elected to office for a two (2) year ternd antil a successor director has been

designated and qualifieBach director shall be elected to office for a two (2) year term, and

until a successor director has been designated and qualified.

Desirable qualifications for Board Members include:
1. Commitment to our mission, vision, and design elements
2. Professional experience that complements the expertise of the existing Board.
3. Ethnic, linguistic, antbr socioeconomic diversity that approximates our student
populations.
4. Professional educators witlkgerience in high performing, successful schools.
5. Nonprofit leadership experience or prior board experience.
6. Development experience and/or capacity to attract new resources to the school.

Process for Selecting Board Members

Any member of the community may refer a poten
Governance/Nominating Committee, if appointed, for consideration either when there s a mid

term vacancy or an upcoming expiration of a regular Board term. The Governance/Nominating
Committee will meet with all prospective candidates to determine whether or not to recommend

them as candidates to the Board and whether they fit the stated needs of the Board recruitment
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strategy. If the candidate meets the needs of the Board antkathie Governance/Nominating
Committee wil/ present the Nomination and the
any Board members have questions or want to meet the potential member, the
Governance/Nominating Committee will facilitate such a megetThe Board strives for

unanimous support for new Board Members, but per the Bylaws, a simple majority is all that is
needed.

If a GovernancéMominating Committee is not appointed, Board membership will be determined
by simple majority vote.

Any paent representative on the Board must be a parent of an actively enrolled student of a
Valley Charter School. Such parent representative shall automatically be deemed to have
resigned from and removed from the Board if the child of such individual no lattgaeds

Valley Charter School.

Governance Procedures and Operations

Regular meetings of the Board of Directors shall be held on a regular basis from time to time as
designated by the Boardnd in accordance with the Brown Act. All Board meetings pesdo
parents, the community, and staff and language interpreters are made available upon request.

Notice of Board meetings are posted in accordance with the Brown Act on our community email
forum and in public places around the Charter School sitetifdseare noticed in accordance

with Brown Act requirements. The regular meeting schedule is publicized at the beginning of

every academic year and each meeting is noticed 72 hours prior to the meeting along with the
agenda. Special meetings are noticeth@d4rs prior. Meeting agendas are posted on the VCES

website, physical copies are posted outside of the Charter School, main office and copies are
available during the meetings. The Board secretary records Board actions within the minutes that
are approvedn a regular basis. Minutes and all meeting materials are available in the Charter
School 6s central office for inspection by the

Meetings require quorum (a majority of the directors then in office). If there is less than a

guomum at the inception of a meeting, the meeting shall be adjourned. All agenda items are noted
on the agenda as being updates, discussion, or action items. In order for the Board to take action
on an item, that item must be on the agenda as an action itantoghe meeting. When actions

are being voted upon, a director must make a motion, and another director can second.
Discussions are held as needed, and then votes are taken by roll call. The Secretary records the
motion, and who made it and seconded @etords the votes abstentionsf each Board

member.

Board meetings shall be held within the physical boundaries of Los Angeles County, and a two
way teleconference location shall be established at each schdolsiteordance with Education
Code Section 47604.1(c)(3). Directors may participate in teleconference meetings in compliance
with Brown Act requirements and as outlined in the Bylaws.
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Role of Administrative Leadership

Information about the roles and pessibilities and qualifications for all employees, including
the Executive Director and Principal are included below in Element 5.

Parent/Stakeholder Involvement

Parents and families are given myriad opportunities to be involved in the life of therCharte
School. For example, all families participate in the election of representatives to the
Parent/Faculty Council (otherwise known as the-Bitsed Council). The Parent/Faculty

Council is an advisory body of elected teachers and parents that diselssastrschool issues

with the Principal, including, but not limited to helping to set priorities and giving input to create
the annual budget.

In addition to the Parent/Faculty Council (described below), the Charter School consults with
parents and facuiton a regular basis regarding the Charter School's educational programs,
pursuant to Education Code Section 47605(c). The Charter School also maintains a school
website to post copies of important announcements, deadlines, and Board meeting information to
ensure stakeholder involvement.

Parent/Faculty Council

TheParent/FacultyCouncil consists of a total of six members comprised of: three parent elected
parent representatives; two teacher elected teacher representatives; and the Principal. The
election process, directed by the Principal, will be transparent and inclusiveawittdates
provided an opportunity to seffominate, and presentations (written and/or oral) of nominees to
the entire school community at least one week before a vote is held, followed by a vote. The
Parent/FacultCouncil meets at least once a monthimythe school year, or more often as the
Council determines is necessaParent/FacultyCouncil and stltommittee meetings are held in
accordance with the Brown Act. The Parent/Faculty Council is a means of ensuring that faculty
and family voice is offiially heard and responded to by the Charter School administration. Itis
also the means through which the Principal manages parent volunteers, community building,
fundraising and ad hoc committees.

Parent Committees

Separate and independent of Baret/FacultyCouncil and Board of Directors, all parents are

invited to join any of the committees in which they have an inteRatent committees do not

have a governing role in the Charter School, but rather serve as a means for coordinating
volunteer dfiorts and planning Charter School events under the supervision of the Principal.

These committees are formed based on need at the request of the Principal or at the suggestion of
parents, pending the approval of the Principal. The parent committeeshragoto the

Parent/Faculty Council. Current parent committees include:

1 Beautification Committee - The Beautification Committee helps to improve the VCES
campus by organizing cleanup days, greening up outdoor spaces and providing necessary
repairs.

1 Communications Committee- The Communications Committee creates and manages
content that supports our Charter School committees and communicates with our
families, prospective families, donors and partners-@uibmittees include: The Scoop!
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Newsletter, VCES Wiasite, eBlast, Yearbook and Marketing Materials.

Fundraising Committee - The Fundraising Committee is a large committee whose main
goal is to achieve the fundraising objective set forth by the Board of Directors in the
annual school budget. SWommittes include: Annual Giving Campaigan annual
fundraising campaign, which is a voluntary campaign that indikidualsand
organizations can contribute to. Parents are not required to make any financial
contributions to this campaigrprint Event, Grant Viting, Jogathon, and
Merchandising.

Hospitality Committee - The Hospitality Committee supports many of the events that
take place at VCES, including Welcome Picnic, Back To School Night, Prospective
Parent Nights, Teacher Appreciation, Principal anef&faculty Council Meetings,

Open House and some of the Fundraising and Special Events. Hospitality also ensures
support for families during challenging times.

Hot Lunch Committee - The Hot Lunch Committee serves a daily hot lunch to the
students of VCE. Set up is at 11:45 a.m. and services finishes by 12:4%anents

who volunteer to serve hot lunch are asked to commit to a minimum of two lunches each
month. In accordance with Education Code Section 47605(n), the Charter School shall
notify parentsand guardians that parental involvement is not a requirement for
acceptance to, or continued enrollment at the Charter School.

Outreach Committee-The Outreach Committeeds main go:
diverse student population at VCES. Volunteerimgpives reaching out to new

communities and building partnerships, assisting with school tours, orientation meetings

and various outreach events.

Parent Education Committee- Parent Ed is a small committee that works to bring
speakers to VCES to talk earious parent education/child development topics that
reflect and support the values and philosophy of the Charter School.

Safety Committee- Members of the Safety Committee collect, organize and store

comfort kits and emergency cards for each new stuatehupdate those items for

existing students. Members also update all Charter School emergency supplies and assist
the Principal and faculty in emergency preparedness needs.

Special Events Committee The Special Events Committee fosters a sense of
community, school spirit and FUN through nfumdraising community events.
Volunteer efforts include chairing events, planning activities, soliciting donations,
making decorations, promoting events, planning menus/making food, securing
entertainment/speakesmd volunteering at the event.

Volunteer Committee - The Volunteer Committee works with parents by finding
appropriate and achievable volunteer opportunities. Parent support and volunteerism is
valued. Volunteerism is neither a condition of enrollment nor of continued enroliment.
The committee also suppodgsneral committee development
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Governance Structure*

Board of Directors
Maximum of 15 members

T

Executive Director*

Principal*
Faculty and Staff
Parent/Faculty Council
2 Parent Elected
Representatives
2 Teacher Elected Teacher
Representatives
Principsl
Committees
Beautification, Communications, Fundraising, Hospitality, Hot Lunch, Outreach,
Parent Ed., Safety, Special Events, Volunteer
*Description of the major roles and responsibiliti

Directors and executivievel employees may be found in Element 5 under Employee Positions and
Qualifications



Element 5- Employee Qualifications

AfThe qualifications to be met by i n(Hd CodedBUz056)(5(E).) be e mp

EQUAL EMPLOYMENT OPPORTUNITY

Charter School acknowledges and agrees that all persons are entitled to equal emplgyonemtity. Charter School

shall not discriminate against applicants or employees on the basis of race, color, religion, sex, gender, gender
expression, gender identity, sexual orientation, pregnancy, national origin, ancestry, citizenship, agetanajtal s
physical disability, mental disability, medical condition, genetic information, military and veteran status, or any other
characteristic protected by California or federal law. Equal employment opportunity shall be extended to all aspects
of the emjoyer-employee relationship, including but not limited to recruitment, selection, hiring, upgrading, training,
promotion, transfer, discipline, layoff, recall, and dismissal from employment.

ESEA/ESSAAND CREDENTIALING REQUIREMENTS

Charter School shalldhere to all requirements of the Elementary and Secondary Education Act (ESEA, also known

as Every Student Succeeds Act (ESSA)) that are applicable to teachers and paraprofessional employees. Charter
School shall ensure that all teachers are appropriassigned and fully credentialed in accordance with applicable

state requirements for certificated employment, including but not limited to the provisions of Education Code section
47605(1l). Charter School shall maintain current copies of all teacher tedslemd make them readily available for
inspection.

Employee Positions and Qualifications

VCES is committed to recruiting and hiring a community of professionals who are dedicated to

the best practices education of all students. Regardless of hisrotenerthe Charter School,

every person hired by VCES actively helps to promote the curricular philosophy, instructional
program and the Charter School communityds gu
employment set forth in applicable provisionganf will be met.

All staff are expected to be sensitive to the linguistic and cultural needs of students, and to
participate in staff development to enhance their skills in this area.

The administrative positions for VCES include:
1 Executive Director
1 VCESPrincipal
i Office Manager

Executive Director

The Executive Director holds responsibility, accountability and authority for the Charter

School 6s overall performance and success in f
primary responsibility othe ED to ensure the organization meets annual revenue goals and
generates an appropriate surplus without compromising the quality of the program, securing the
Charter S-tehmosostaibabilith o n g

The ED reports to the Board of Directors and ipoesible for the overall operations of all of

the charter schools operated by Valley Charter School. The ED hires and evaluates the Charter
School Principal.
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Minimum qualifications:

Have at least three years of executive leadership experience.

Have a mastero6s degree in school admi ni str
Have experience with development and fundraising.

Have experience managing a complex budget, including working with restricted revenue
streams.

Be a highly collaborative, resultgiented, adaptable, problesolving selfstarter who

seeks feedback to continue professional growth.

Have excellent written and verbal communication skills.

Commitment to and experience working with students from diverse backgrounds with

unigue academic angersonal needs.

oo Do ToToTodo

Specificqualificationsinclude:

Management and Leadership Experientle ideal candidate has extensive management
experience with a record of success in leading and sustaining a school, fundraising, budgeting,
government relations, andamketing. S/he has the ability to inspire excellence from a diverse
staff and to leverage the talents of the Board of Directors. S/he is a confident de@&emand
possesses the ability to facilitate collaboration and teamwork.

Visionary ExperienceAs the charter school landscape is changing quickly, there will be many
opportunities to take a leadership role in shaping the future of the charter school movement
through partnering, innovation, and persuasion. The ideal candidate is able to thinklgreativ
and envision new ways of cultivating and expanding partnerships within the public and private
sectors.

Passion for Educational Excellendexperience in the field of education is required, with
knowledge of excellent schools beyond those affiliatetl WAUSD is absolutely essential. In
addition, the candidate must demonstrate an ability to communicate a genuine passion for
advancing educational achievement in diverse communities and embody the mission and vision
of VCES.

Fundraising FocusThe ED mst be able to make a compelling case for resources in an

increasingly competitive environment. S/he must see building and maintaining relationships with
individuals, foundations, members of the private sector, and government grant makers as an
essential pa of his/her role. Staying abreast of changing funding opportunities and challenges

and working them to the Charter School s adva

Responsibilities include:
1 Extend fundraising beyond the Charter Sclamoshmunity to include outside sources of
funds
Facilitate strategic planning with the Board of Directors
Create big picture educational program strategies with the Principal, but also respect the
autonomy of the Principal in fulfilling the educational migsbf the Charter School
1 Diagnose the gaps between where the Charter School is versus where it aspires to be, and
ensure that strategies and practices are implemented to close these gaps
1 Develop and retain higperforming individuals who are passionate ahibe Charter
School and its mission

1
1
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1 Ensure that the annual fundraising target is met as well as additional funds to ensure
long-term financial sustainability

1 Develop and maintain relationships with philanthropic, business, and public sectors to

increaseawareness of the Charter School and increase its donor base within a competitive

nonprofit (specifically charter school) funding environment

Work with the Board on a capital campaign to secure and develop permanent site(s)

Oversee and manage the operabngget

Ensure that VCES has suitable school site(s)

Oversee Charter School compliance with all applicable laws, regulatory reporting,

contractual obligations, and donor restrictions

1 Ensure that an effective performance management system is in placestaff alhder
his/her direct supervision

1 Represent the Charter School as a leader in the California charter school community in all
advocacy efforts (e.qg., legislative efforts to sustain charter school funding levels) as well
as a community leaders to maiimt support from the local communities

1 Develop and maintain effective relationships with the LAUSD Charter Schools Division,
school faculty and staff, students, parents, community members, partner businesses and
organizations, and current and prospectiygperters

= =4 =4 =4

VCES Principal

The Principal of VCES is the educational and instructional leader of the Charter School, and
works with the ED to create systems that ensure a data driven, fragad, standardsased,
constructivist educational program.

A personnel committee may be formed as needed by the Executive Director in order to support
efforts in hiring the Charter School Principal. The Executive Director is responsible for hiring
the Principal, who is ultimately responsible for hiring faculty antf.sta

Minimum qualifications include:
A Experience as a middle and/or high school leader
A 3-5 years of teaching experience, preferably in upper elementary or middle school
A Graduate of a recognized college or university with a master's level or Hegree
A A valid California Administrative Services credential preferred
A Bilingual Spanish speaker preferred

Specific galifications include:

Our ideal Principal is a visionary whose experience, knowledge, and drive will set the tone for a
supportive schoatlimate that challenges our motivated students, teachers, and families to
achieve academic excellence, character growth, and social change. Resourcefulness, flexibility,
and an entrepreneurial spirit are key qualities for a charter school leader. irddequ

gualification is the ability of the Principal to effectively implement a data driven instructional
program and a projettased curriculum.

The ideal candidate will have (these are preferable but not required):
A Teaching experience in a variety ofide levels;
A A Master's Degree in Education and/or Administrative Credential (prior administrative
experience desirable);
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A Experience in a charter or independent school or traditional public school that has record
of high achievement;
Knowledge of or gperience with diverse populations, English learners and GATE;
Experience with a constructivist approach to teaching and learning; backward design and
creation of a projedbased curriculum; commitment to incorporating learning goals
beyond the state stdards;
A Strong computer skills;
A Excellent communication skills; experience motivating and working with parent
volunteers; and
A A track record as a successful and pro

T 3>

Responsibilities include:
Educational Leadership:

A Provide hadson guidance to teachers as they create a progsetd curriculum that
relies on rubrics to assess student learning of both State Standards and additional learning
goals (the Charter School 6s centurymi ti on of
Lead backward design curriculum creation efforts that ensure students will master State
Standards and be prepared for state standardized assessments.
Use multiple sources of data to develop a-dabeen instructional plan for the
improvement of student agvement;
Help teachers develop their pedagogy in light of recent research on brain development
and in keeping with a constructivist approach to teaching and learning;
Work with teachers to develop a teacher evaluation process;
Develop partnershipsith university researchers to support teacher's action research
endeavors;
Develop partnerships with similar schools to enable VCES teachers to be both learners
and mentors;
Lead the design and i mplementatian of the
Education, EL, and GATE students;
Hire and retain high quality faculty and staff;
Promote the Charter School mission and philosophy throughout the Charter School
community;

1 Day to day site management with a commitment to ensuring the health agdfafe

students, faculty and staff.

Charter School and Community Relations:

A Participate in all aspects of Charter renewal, review and compliance;

A Work with the ED in the strategic planning for the growth of the Charter School;

A Schedule and participaite regular family and community meetings;

A Encourage and develop parent/guardian involvement/partnerships;

A Maintain positive relationships with LAUSD and its related entities;
Charter School Management:

1 Budget creation with the ED; Charter renewal; Outreach & Partnerships.

ToPo Po Po oo Do Do Do

Teaching Staff

All VCES classroom teachers (of core classes), enrichment teachers {@neariasses), and all
paraprofessionals shall meet the requirements for employment of Bducxide sections
47605(1) and 45330, respectively, and the applicable provisidaS8A Evidence of all required
credentials is maintained on file and monitored by the Principal at VCES, and made available to
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LAUSD upon request. The Charter Schdefincipal holds the responsibility to monitor
credentials.

The VCES Principal selects the teachers on an application, interview and teaching observation
basis, with the help of a personnel committee per the discretion of the Principal. Selection of
teaclers is based on their teaching experience and their ability to demonstrate curriculum creation,
implementation and assessment and classroom instructional capabilities. All candidates are
required to teach a model lesson either at the Charter Schooheiraturrent place of work.

Classroom Teacher
The idealelementaryschool teaching candidate has fiedlowing minimunqualifications:
1 2+ years experience teaching the relevant grades
1 Maintains a valid and current California teaching credential ap@teprio their
assignment.
1 Experience with and passion for pedagogical practices grounded in constructivism and
differentiated instruction
1 Experience with and interest in creating projeased curriculum that is standatussed
and incorporates additionadrning goals that reflect the multiple intelligences.
1 Commitment to the VCES mission and the goals of the VCES charter
1 Experience with and/or desire to develop as a professional educator
Responsibilities include:
1 Preparing and implementing projezsedcurriculum that lead to student investigations
and multiple assessments
1 Pedagogical methods that emphasize active learning strategies
1 Assessing student progress and maintaining accurate records
T Maintaining frequent c¢ommuamileg eolleagoes,avdi t h st
other school stakeholders
1 Maintaining regular, punctual attendance

Reading Intervention Specialist/Professional Development Coordinatdd.0 FTE)
The ideal elementary reading intervention specialist/professional developmentedordi
candidate has the following minimum qualifications:

1 3+ years experience teaching elementary grades

1 Maintains a valid and current California teaching credential appropriate to their
assignment.
Expertise in Teac hwitingwork€op mbdelge reading and
Experience with and passion for pedagogical practices grounded in constructivism and
differentiated instruction
1 Commitment to the VCES mission and the goals of the VCES charter
1 Experience with and/or desire to develop as a professional educator

1
1

Reading Intervention Specialist (.6 FTE@sponsibilities Include:
A Provides direct instruction to students identified as eligible for reading services in
individual and small group settings.
A ldentifies studentso6 needallessanslancusitsa b | i s he
using formal and informal assessment data.
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A Uses a variety of instructional techniques and literacy materials consistent with
reading/language arts content standards and the needs and capabilities of the
individuals or student groupsvolved.

A Creates a classroom environment and reseaaskd program of study that are
conducive to learning and appropriate to the maturity and interests of the students.

Professional Development Coordinator (.(4FTE) Responsibilities Include:

A Consults with administrators and teachers to develop a long term plan for professional
development, including the Augusstitute.

A Selects or develops appropriate training materials such as handouts, training books,
demonstration models, multimedia visa&ls, and reference works.

A Designs and presents staff development sessions on best practices that include

observations, modeling, discussions, and/or professional texts. Arranges for teachers

to have release time for additional planning, as allowedé&gt¢hool.

Coaches and supports employees with developing their skills.

Strives to maintain and improve professional competence through professional

development activities.

Helps locate, order, and promote materials to improve reading instruction.

Paricipates in discussions or activities focused on using research to improve

reading/language arts teaching.

Monitors data and ensures that all teachers have access to assessments.

Oversees and participates in the SSPT process.

Attends meetings and serve staff committees as required.

Other duties as assigned by the Superintendent or his/her designee.

o oo
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Resource Specialist Teacher
The Resource Specialist Teacher candidate has the follemimghumqualifications:

il
il
1
il

1
il

2+ years experiendeaching experience in the field of special education

Holds at minimum a current and valid Education Specialist Credential and ideally, a
Resource Specialist Authorization

Experience with and passion for pedagogical practices grounded in constructigism an
differentiated instruction

Experience with and interest in assisting in modifying curriculum that is State Standards
based and incorporating additional learning goals that reflect the multiple intelligences.
Commitment to the VCES mission and the goélthe VCES charter

Experience with and/or desire to develop as a professional educator

Responsibilities include:

il
T

= =4 =4 -8 -8 -9

Prepare student education plans in consultation with parents and IEP team members.
Design instruction, both individual and small group, wipahallels the general

education curriculum.

Act as case manager for all IEPs.

Use Welligent for IEP documentation.

Monitor student progress, participate in review and revision of IEP, as appropriate.
Assess students with IEPs or possible IEPs.

Maintain agpropriate student data and other records and submit reports as required.
Act as inclusion facilitator by providing support to teachers (planninggaching, etc.)
and social lessons in the classrooms.
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1 Attend all IEP meetings and pardeticher conferensewhen appropriate.
1 Perform other duties as assigned.

Teacheroos Aides/ Assistants

The VCES Principal works with each classroom
VCES Principal or teacher committee reviews incoming resumes and idemifigsiuals with
appropriate qualifications, then the teacher interviews and, if time allows, spends time observing
and working with the potential assistant.

Minimum aqualifications include:
T An Associatedbs Degree or 48femed.l | ege credi-t
1 Demonstrated ability to respect diversity and help children develop a posithneagt
as successful learners.
1 The ideal candidate has completed coursework in the education of middle grade children
and has experience working with middle agédren in a school setting.

Responsibilities include:
1 Work as a teaching aide under the direction of the classroom teacher and Principal.
1 The aide assists the teacher in providing a creative learning environment that embraces
constructivist principlesfdeaching and learning.
1 S/he works with students individually and in small group activities.
1 Supervises students during recess and lunch
1 In addition, s/he assists in the documentation of pupil progress, the making/preparing of
instructional materials a@hthe performance of other duties related to fostering a
community of learners in the classroom.

Office Manager/Office Staff

The Office Manager is hired by and reports to the Principal. The role of the Office Manager is to
assure the smooth and efficient operation of the Charter School office to maximize the positive
impact of education for all students; to contribute to scphablic relations by prompt and

courteous handling of all inquiries and visitors; and to assist and relieve the Principal of
paperwork and impediments so that he/she may devote maximum attention to the central issues
of education and educational administat

Minimum aqualifications include:
1 Operate standard office equipment including pertinent software and spreadsheet/database
applications
Plan/manage projects
Perform basic bookkeeping and record keeping
Communicate and write with appropriate grammar pmnctuation
Maintain confidentiality
Meet deadlines and schedules
Set priorities
Work as part of a team
Work with continual interruptions

= =4 -8 _8_9_9_°_2
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Responsibilities include:

T
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Serve as office receptionist; answers and responds to telephonepamdaninquiries

from students, parents, and the public. Receives, sorts, and distributes mail; prepares
outgoing items for mailing. Greets visitors for the purpose of providing direction and/or
ensuring that visitors sign in/out as required.

Maintains documentsiles and records (e.g. administrative and financial records,
Principal s calendar, registration, al/|
records, report cards, data processing records, testing materials, immunization records,
financial informaiton, inventory records, etc.) for the purpose of providingaigate
reference and audit trail.

Process applications for the Free and Reduced Lunch program; explains program to
parents; forwards information to Food Service Department. Distributes, estrizvd
summarizes federal survey forms.

Type accident reports; forwards accident report information promptly.

Monitor behavior of students in the office area; oversees behavior of students sent to
office for disciplinary reasons.

Coordinate a variety ofrpgrams and/or activities (e.g. staff trainings, work assignments,
etc.) for the purpose of ensuring availability of facilities and/or equipment and delivering
services in compliance with established guidelines.

Disseminate all school notes and forms, enchpile the information contained thereon

and transmit such forms as appropriate (such as emergency cards, photo authorizations,
school roster releases, etc.).

Maintain upto-date student roster lists.
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Element 6- Health and Safety Procedures

AfThe procedures that the charter school wi | | foll ow t«
procedures shall include the requirement that each employee of the charter school furnish it with a criminal record
summary as described in Sextn 4 4 2E8.Todeé § 47605(b)(5)(F).)

HEALTH , SAFETY AND EMERGENCY PREPAREDNESSPLAN

Charter School shall comply with all applicable federal, state, and local requirements related to school and student
health, safety, and emergency preparedness.

If Charter School occupies and/or operates on a District facility, Charter School shall comply with all District health,
safety, and emergency procedures and requirements applicable to District facilities and related operations, and shall

be subjecttoinsmet i on by the Districtés Facilities Services Diwv
other District offices in the same manner as other LAUSD campuses.

Charter School shall adopt, implement, and maintain at all times a current, comiweshems sitespecific Health,

Safety, and Emergency Preparedness Plan (APlano), whic
and site emergency evacuation, the acquisition and maintenance of adequate onsite emergency supplies. The Plan
must include Charter School ds requirements a+Zanpysrocedur
schootsponsored activities, including but not limited to field trips and transportation. Charter School shall ensure that
allstaffmembes recei ve annual training on Charter School &8s hi
not limited to training on bloodborne pathogens, and shall maintain a calendar for, and conduct, emergency response
drills for students and staff.

Chater School shall provide all employees, and other persons working on behalf of Charter School who are mandated
reporters, with annual training on child abuse detection and reporting, which shall occur within the first six weeks of

each school year,orwithn t he first si x weeks of a personds empl oy me
year, in accordance with the requirements of AB 1432 (2014).

Charter School shall stock and maintain the required number and type of emergency epinephnjectroonsite

and provide training to employee volunteers in the storage and use of the epinephringetaioas required by
Education Code section 49414 and section 4119.2 of the Business and Professions Code, as they may be amended
from time to tme.

Charter School shall comply with the requirements of Education Code section 49475, with respect to any athletic
program (as defined in Education Code § 49475) offered by or on behalf of Charter School.

Charter School shall periodically review, amgdate and/or modify as necessary, its Health, Safety, and Emergency
Preparedness Plan, and keep it readily available faiteruse. Charter School shall provide a copy of the Health,
Safety, and Emergency Preparedness Plan for review upon CSD request.

FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA)

Charter School, including its employees, officers, and representatives, shall comply with the Family Educational
Rights and Privacy Act (FERPA) and Education Ceeetion 49060 et seqt all times.

CRIMINAL BACKGROUND CLEARANCES AND FINGERPRINTING

Charter School shall comply with all requirements of Education Code sections 44237 and 45125.1. Charter School
shall designate and maintain at all times at least one Custodian of Records duly authotizedChayifornia
Department of Justice.

Charter School shall maintain on file and available for inspection evidence that (1) Charter School has performed
criminal background checks and cleared for employment all employees prior to employment; (2) Suaxtéhas

obtained certification from each of its contracting entities/independent contractors that the entity/contractor has
conducted required criminal background clearances for its employees prior to provision of schoolsite services and/or
any contactwith students, and has requested subsequent arrest notification service; and (3) Charter School has
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performed criminal background checks and cleared for service all volunteers not directly supervised by staff and who
may have contact with students. Chai$ehool shall also ensure that it requests and receives subsequent arrest
notifications from the California Department of Justice for all employees and volunteers not directly supervised by
staff. Upon request, Charter School shall provide a copy of Bepat of Justice confirmation of Custodian of
Records status for each Custodian of Records. Charter School, including its administrators and officers, shall comply
with the requirements of Education Code section 44030.5.

| MMUNIZATION AND HEALTH SCREENING REQUIREMENTS

Charter School shatequire all employees, and any volunteer or vendor/contracting entity employee who may have
frequent or prolonged contact with students, to undergo a risk assessment and/or be examined and determined to be
free of activetuberculosis (TB) within the period of 60 days prior to employment/service, or otherwise meet the
requirements of Education Code section 494Cgarter School shall maintain TB clearance records and certificates

on file.

Charter School shall comply with all federal and state legal requirements, including but not limited to the requirements
of SB 277 (2015), related student immunization, health examination, and health screening, including but not limited

to screening fowision, hearing, and scoliosis, to the same extent as would be required if the students were attending
a noncharter public schoolCharter School shall maintain student immunization, health examination, and health
screening records on file.

SAFE PLACE TO LEARN ACT

Charter School shall comply with all applicable requirements of the Safe Place to Learn Act, Education Code section
234 et seq.

SUICIDE PREVENTION POLICY

If Charter School serves students in gradd®,7Charter School shall comply withet requirements of AB 2246
(2016), codified in Education Code section 215, includ
suicide prevention policy shall be developed in consultation with school and community stakeholders, school
empbyed mental health professionals, and suicide prevention experts. Charter School shall provide the CSD with a
copy of its pupil suicide prevention policy for review upon request.

Custodian of Records
The charter school principal shall be the custodiarecords per the California Department of
Justice requirement.

Health and Wellness
At VCES we believe in educating the whole child. One aspect of holistic education is teaching

heal thy |l ifestyle choices. G oeondtionaluahdr acadeémen i S
devel opment . nlt I's i mportant that those congc
common message to the community, that a chil d
food and beverage choices available and enadb ot h at school and el

www.ADADCmideast.com for additional information.

We encourage healthy eating by:
1 Working closely with our hot lunch provider to ensure that there will be balanced meals,
with an emphasis on fresh, locally growrmoguce, on a daily basis;
1 Encouraging parents to send snacks and lunches that are healthy:
-Fresh fruits and vegetables, protein, complex carbohydrates;
-Limited refined sugar, trans fats, and artificial sweeteners;
1 Asking that studentsot bring soda or cadyto school; and

117



1 Notifying parents ahead of time of school celebrations that involve food.

School Safety Plan
The Charter School shall adopt a School Safety Widminput from classified/certificated
employees, first responders, and the Los Angeles Fire Departiffemplan willbe reviewed
and updated by March 1 of every year, which shall incideetifying appropriate strategies and
programs that will proviel or maintain a high level of school safety and address the Charter
School 6s procedures for complying with applic
development of all of the followingursuant to Education Code Section 32282(a)(2)B)

1 child abuse reporting procedures

1 routine and emergency disaster procedures

1 policies for students who committed an act under Section 48915 and other Charter

Schootdesignated serious acts leading to suspension, expulsion, or mandatory expulsion
recommendabns

1 procedures to notify teachers of dangerous students pursuant to Education Code Section
49079
a discrimination and harassment policy consistent with Education Code Section 200
provisions of any schoolwide dress code that prohibits students from gvearing a n g
related apparel,o i f applicable
1 procedures for safe ingress and egress of pupils, parents, and employees to and from the
Charter School
a safe and orderly environment conductive to learning
procedures for conducting tactical responses to crinmcadents
procedures for conducting tactical responses to criminal incidents, including procedures
related to persons with guns on school campuses and at-selated functions.

E
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Element 7- Means to Achieve Racial and Ethnic Balance

i The mewhiohsthe bchool will achieve a racial and ethnic balance among its pupils that is reflective of the
general population residing within the territorial jurisdiction of the school district to which the charter petition is
s ubmi {Ed. €ade ®47605(b)(%5).)

COURT-ORDERED INTEGRATION

Charter School shall comply with all requirements of@nawford v. Board of Education, City of Los Angetesirt

order and the LAUSD I ntegration Policy adopted and main
Student I ntegration Searvdereesd (lcrotl d gerca ti ivesresdd thigdgaticafinCoo)u.r t T |
Program appliesotall schools within or chartered through LAUSD.

Charter School has set forth belowingial pl an f or achieving and mai
Racial and Ethnic Balance goal of a 70:30 or 60:40 raiati¢ represents the percentage of
Predominantly Hipanic Black Asian Other (PHBAQYomparedto Other White (OW))The

written plan lists specific dates and locations of recruitment activities that Charter School will
undertake in order to achieve the Didshali ct 6s
monitor the implementation and outcomes of the initial plan, and modify it as necessary throughout
the term of the Charter to achieve the Distr.i
the District with a copy of its current writtengpl.

The District receives neither average daily attendance allocations nor-cZderéd Integration Program cost
reimbursements for charter school students. The District may receive the Targeted Instructional Improvement Block
Grant (TIIBG) for its Courordered Integration Program. The District retains sole discretion over the allocation of
TIIBG funding, where available, and cannot guarantee the availability of this funding.

VCES is committed to making every effort to recruit students from varioiad eam ethnic groups so as

to achieve a balance that is reflective of the general population residing within the territorial jurisdiction of
theDistrict. VCES maintains an accurate accounting of ethnic and racial balance of students enrolled in the
Charer School and outreach event calendars and flyers to reflect the efforts the Charter School has made
to achieve racial and ethnic balance. Currently, VCES maintains the LAUSD Racial and Ethnic Balance
goal of a 60:40 ratio.

Means of Recruiting A Diverse Stident Body to VCESi Outreach Plan

VCES intends to expand upon the outreach model of building official partnerships and organizing informal
events that has been implemented by VCES leadership. The Principal, Outreach Committee, and the
Executive Directordad the efforts of building official partnerships by following the steps outlined below.
After partnerships are in place, families expand upon this plan by implementing informal events. The
partnership building process includes:

1) Research, examine and lali community service organizations, schools, religious and ethnic
organi zations, |ibraries, parks, community gat
etc.) serving the people within the Van y¥u North Hollywood, and North Hills geographic
boundaries. In the interest of serving the greatest possible number of interested families, we will
consider these boundaries to Bmboa Blvd to the West and Woodman Blvd to the East,
Moorpark/Alameda Ave to the South and Devonshire St to the North.

2) Given the list to be created in Step (1), determine the language fluencies needed to best

communicate in Spanish. If the Charter School leaders are not themselves proficient in the needed
languages, a translator will be involved at every step of the coioatiom process, and will
translate all school materials as well.

3) Identify all local community service organizations, including YMCAs and community centers;
meet with leadership of these organizations, schedule orientation meetings with families of school
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age children to be led by school leadership with the aid of trained registered parents; ensure an
ongoing space in the building to leave Charter School brochures/information

4) Contact leadership of all local libraries, post offices, supermarkets, drugatatesther local
businesses to establish a physical location in the building to leave notices/brochures/information
about the Charter School for all local residents to access.

5) Identify all local religious and ethnicentered organizations; meet with tleadership of these
programs and arrange informational meetings with the parents to educate families about the Charter
School (led by Charter School leaders with the help of registered parents), ensure an ongoing space
in the building to leave Charter Schdwochures/information.

The goals in meeting with these community leaders include:
T I'nforming | eaders and their constituents/ cl i
programs, services
1 Hearing and addressing the needs, questions and contathsommunity members
9 Fostering an ongoing mutually beneficial relationship with other organizations that are serving
the community

In addition to utilizing the existing structures of organizations that serve the community, Charter School
leadership W publicize the Charter School to potential parents using the following means
1 Internet: website, social media, message boards, and other virtual communities that could be
contacted and/or created
1 Community events/fairs/festivals: the Principal, in conjunction with parents will attend local events
including fairs, festivals, farmers markets, and others in order to meet potential families.
9 Local Park Information Sessions: To ensure that all potdatiailies are included, every effort
will be made to ensure that Charter School representatives are present that speak a variety of
languages. In addition, prior to the lottery each spring, Charter School representatives will hold
park events at local pes, near playgrounds. Outreach Committee parents will volunteer to set up
tables with food, will decorate to draw attention, will advertise 3 weeks in advance through free
venues, will organize and run activities for kids, will speak with potential paabotd the Charter
School, and will hand out school brochures/registration information.
1 Prospective Parent Meetings: The Principal and Executive Director will lead prospective parent
meetings for parents to learn more about the Charter School, and askrgief our staff and
Board members.

Charter School leadership will assess the experiences and the results in order to-apdatdiputreach
strategies and adjust as necessary. The Principal, Outreach Committee, and Executive Director will
continualy monitor the greater Van Nuys area for new community organizations and businesses with which
to form relationships. In addition, the Principal will work with the ED to involve local organizations and
businesses in supporting the Charter School andnititiés.

Outreach Calendar (revised annually) Outreach activities include but are not limited to:

September:
Revise collateral

Set up Northridge Mall dates
Schedule church visits

October:

Taste of Encino

Sherman Oaks Street Fair

Prospective Parents Meeting (Saturday at 10:00am)
Local Park Outreach
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November:

School Tours (Euy Tuesday from 8:45am/9:15am)

Local Park Outreach

Prospective Parents Meeting (Thursday at 6:30 piith Spanish translation)

December:
School Tours (Euwy Tuesday from 8:45am/9:15am)
Prospective Parents Meeting (Thursday at 6:30pith Spanish translation)

January:
School Tours (Every Tuesday from 8:45am/9:15am)

Local Park Outreach
Prospective Parents Meeting (Thursday at 180 with Spanish translation)
Community Fair (Saturday from 2:00@n%:00pm

The aboveoutlined outreach plan will achieve and maintain the 60:40 ratio by ensuring that a wide, diverse

group of local students and thgiarents/guardians will be reached and informed about VCES and its
programs.
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Element 8- Admission Requirements

AAdmi ssion requi r éEneCode §4760b(D)5)&Hp)p | i cabl e. 0

DOCUMENTATION OF ADMISSIONS AND ENROLLMENT PROCESSES

Charter Schdoshall maintain complete and accurate records of its annual admissions and enrollment processes,
including but not limited to documentation of implementation of lottery and waitlist criteria and procedures in
accordance with the terms of the Charter. Ehesords shall be made available to the District upon request.

HOMELESS AND FOSTER Y OUTH

Charter School shall adhere to the provisions of the federal Mckivieato Homeless Assistance Act and ensure

that each child of a homeless individual and each homeless youth has equal access to the same free, appropriate public
education as provided tdh®r children and youths. Charter School shall provide specific information, in its outreach
materials, websites, at community meetings, open forums, and regional center meetings, that notifies parents that
Charter School is open to enroll and provide iseivfor all students, and provides a standard District contact number

for access to additional information regarding enrollment.

Charter School shall comply with all applicable federal and state laws regarding homeless and foster youth, including
but nd limited to the provisions of AB 379 (2015) and Chapter 5.5 (commencing with Section 48850) of Part 27 of
Division 4 of Title 2 of the Education Code, as amended from time to time. Charter School shall extend its uniform
complaint procedure to complairted pursuant to the applicable provisions of AB 379.

NON-DISCRIMINATION

Charter School shall not require a parent/ | digasility guar di a
gender, gender identity, gender expressiationality, legal or economic status, primary language or English Learner

status, race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of

hate crimes set forth in section 422.55 of the Penal Godmy other information that would violate federal or state

law, prior to admission, participation in any admissions or attendance lottery-@nnotbnent event or process, or

as a condition of admission or enrollment. Charter School may requés, tahe of, and as part of, conducting its

lottery process, the provision of information necessary to apply specific admissions preferences set forth in this
Charter.

Charter School shall not request o r4Plar granyoteer recordoni s si on
related information prior to admission, participation in any admissions or attendance lotteryeorgtireent event
or process, or as a condition of admission or enrollment.

Admission Requirements

The Charter School shaddmit all pupils who wish to attend the Charter School. No test or
assessment shall be administered to students prior to acceptance and enrollment into the Charter
School. The Charter School will comply with all laws establishing minimum and maximum age

for public school attendance in charter schools. Admission, except in the case of a public random
drawing, shall not be determined by the place of residence of the pupil or his or her parent or legal
guardian within the state, unless required by Educ&mhe Section 51747.3. In accordance with
Education Code Sections 49011 and 47605(d)(2)(B)(iv), admission preferences shall not require
mandatory parental volunteer hours as a criterion for admission or continued enrollment.

In accordance with Educationo@e Section 47605(d)(4)(A), the Charter School shall not
discourage a pupil from enrolling or seeking to enroll in the charter school for any reason,
including, but not limited to, academic performance of the pupil or because the pupil exhibits any
of the characteristics described in Education Code Section 47605(d)(2)(B)(iii), including pupils
with disabilities, academically loxachieving pupils, English learners, neglected or delinquent
pupils, homeless pupils, or pupils who are economically disadvantagedetermined by
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eligibility for any free or reducegrice meal program, foster youth, or pupils based on nationality,

race, ethnicity, or sexual orientation. Similarly, in accordance with Section 47605(d)(4)(C), the
Charter School shall not encourageugipcurrently attending the Charter School to disenroll from

the Charter School or transfer to another school for any reason, including, but not limited to the
academic performance of the pupil or because the pupil exhibits any of the characteristics
descibed in Education Code Section 47605(d)(2)(B)(iii), as listed abdoveccordance with AB

699, enacted on Oct ob-iscrimdnation2ofbvision shdll iprehibistbeh o o | 6
school from requiring a parent, legal guardian, or student to promfdemation regarding
immigration status, for enrollment and admissions process.

Pursuant to Education Code Section 47605(d)(4)(D), the Charter School shall post a notice
developed by the CDE on the Charter School website, outlining the requiremesestion
47605(d)(4), and make this notice available to parents.

The Charter School shall require students who wish to attend the Charter School to complete an
Intent to Enroll form. After admission, students will be required to submit an enrollment,packe
which shall include the following:

Student enroliment form

Proof of Immunization

Home Language Survey

Completion of Emergency Medical Information Form
Proof of minimum age requirements

Release of records

ok wNRE

Student Recruitment

Means of Recruiting ADiverse Student Body to VCES Outreach Plan

VCES intends to expand upon the outreach model of building official partnerships and organizing
informal events that has been implemented by VCES leadership. The Principal, Outreach
Committee, and the ExecutivBirector lead the efforts of building official partnerships by
following the steps outlined below. After partnerships are in place, families expand upon this plan
by implementing informal events. The partnership building process includes:

1) Research, examgnand list all community service organizations, schools, religious and
et hnic organizations, l i brari es, par ks, C
performance spaces, etc.) serving the people within the Vgs, Niorth Hollywood, and
North Hillsgeographical boundaries. In the interest of serving the greatest possible number
of interested families, we will consider these boundaries @#lttgoa Blvd to the West and
Woodman Blvd to the East, Moorpark/Alameda Ave to the South and Devonshir@&t to t
North.

2) Given the list to be created in Step (1), determine the language fluencies needed to best

communicate in Spanish. If the Charter School leaders are not themselves proficient in the
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needed languages, a translator will be involved at every stbp cbmmunication process,
and will translate all school materials as well.

3) ldentify all local community service organizations, including YMCAs and community
centers; meet with leadership of these organizations, schedule orientation meetings with
families of school age children to be led by school leadership with the aid of trained
registered parents; ensure an ongoing space in the building to leave Charter School
brochures/information

4) Contact leadership of all local libraries, post offices, supermarttetgstores and other
local businesses to establish a physical location in the building to leave
notices/brochures/information about the Charter School for all local residents to access.

5) Identify all local religious and ethnicentered organizations; meeith the leadership of
these programs and arrange informational meetings with the parents to educate families
about the Charter School (led by Charter School leaders with the help of registered parents),
ensure an ongoing space in the building to leavet@h&chool brochures/information.

The goals in meeting with these community leaders include:

T I'nforming | eaders and their constituents/
mission, programs, services
Hearing and addressing the needs, questindsconcerns of all community members
Fostering an ongoing mutually beneficial relationship with other organizations that are
serving the community

T
)l

In addition to utilizing the existing structures of organizations that serve the community, Charter
Schoolleadership will publicize the Charter School to potential parents using the following means:

1 Internet: website, social media, message boards, and other virtual communities that could
be contacted and/or created

1 Community events/fairs/festivals: the Prirglipin conjunction with parents will attend
local events including fairs, festivals, farmers markets, and others in order to meet potential
families.

1 Local Park Information Sessions: To ensure that all potential families are included, every
effort will be made to ensure that Charter School representatives are present that speak a
variety of languages. In addition, prior to the lottery each spring, Charter School
representatives will hold park events at local parks, near playgrounds. Outreach Committee
parents will volunteer to set up tables with food, will decorate to draw attention, will
advertise 3 weeks in advance through free venues, will organize and run activities for kids,
will speak with potential parents about the Charter School, and will handchabl
brochures/registration information.

1 Prospective Parent Meetings: The Principal and Executive Director will lead prospective
parent meetings for parents to learn more about the Charter School, and ask questions of
our staff and Board members.

Chater School leadership will assess the experiences and the results in order to -amuzady
outreach strategies and adjust as necessary. The Principal, Outreach Committee, and Executive
Director will continually monitor the greater Van Nuys area for stemmunity organizations and
businesses with which to form relationships. In addition, the Principal will work with the ED to
involve local organizations and businesses in supporting the Charter School and its families.
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Lottery Preferences and Procedures

Applications will be accepted during a publicly advertised open enroliment period each year for
enrollment in the following school year. Following the open enrollment period each year,
applications shall be counted to determine whether any grade levetbasd more applications

than availability. In the event that this happens, the Charter School will hold a public random
drawing to determine admission for the impacted grade level, with the exception of existing
students, who are guaranteed admissidhe following school year. In accordance with Education
Code Section 47605(d)(2)(B), admission preferences in the case of a lottery shall be given to the
following students in the following order:

Preferences

1. Residents of the District
2. Children of faculty (not to constitute mor
3. Students who qualify for federal school assistance programs under Title | (preference),
not to exceed 25% of total enrollment*
4. Students who atten@ledhill Street Schoobr who live in the Gledhill Street School
attendance area per SB 740 requirements
5. All other students

* VCES offers preference to students whose families qualify for the Federal Free and
Reduced Lunch Program. Please refer to the Federal Income EligibilitglBe&ito
determine if you are eligible.
(http://Iwww.fns.usda.gov/cnd/governance/notices/iegs/iegs.htm)

Exemptions

Siblings of students admitted to or attending the Charter School

The preference for siblings and children is included to keep fantdgsther, to the extent
possible.

The Charter School and the District agree to adhere to the requirements related to admission
preferences as set forth in Education Code Section 47605(d)(2){B)(i)

The Charter School will designate an enrollment tieadapproximately February) and only
applications received prior to the deadline will be included in the public random drawing. An
explanation of the enrollment process will be available on our web site and in the Charter School
office. Public notice Wl be posted at the Charter School site and on the VCES web site regarding
the date, time and location of the public drawing once the deadline date has passed, encouraging
people to attend (time will be weekday evening to maximize attendance; the logitimat the

Charter School site, with the exact location to be determined). Applicants will be drawn publicly

at random. During the same public random drawing, once enrollment is reached, the remaining
names will continue to be drawn and will be pthoa a waiting list in the order drawn. If vacancies
occur during the school year, the vacancies will be filled according to the waiting list. The intent
to enroll forms, original Apul | number o cards
Sdhool in the event of the need for an audit.
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VCESOG application form wil/| be accessible thr
access to Internet, the VCES office manager and/or clerk will provide the family with a hard copy

of the form and/orlal ow i ndi vi dual families to use the
process will be explained in detail on the same webpage as the lottery application, and the process
will also be verbally explained to any families who hand in their paper apphcatiperson.

Lottery procedures include the following:

1) Applications for admission to VCES will be available online or at the Valley Charter Middle
School site by the first of October each year. The lottery application will remain available until the
end of the first week of February (tentative).

2) If there are more applications then spaces available, during the second week of February
(tentative), VCES administrators will prepare the lottery cards which will be drawn on the second
Friday of Februarytentative) each year. The lottery will take place at the Valley Charter Middle
School site, and the exact location will be determined and announced prior to the lottery date.

3) VCES public lottery will be conducted for all grades which have more applicants than
enrollment seats available for the next school year. Should the amount of students who seek
enrollment exceed the number of spaces, a random lottery will be heldylLspgces will be

pulled in order of grade level by the Principal. Separate drawings shall be conducted for each grade
in which there are fewer vacancies than pupils interested in attending. All drawings shall take place
on the same day in a single locatid he lottery procedure will be monitored by the Executive
Director to ensure fair and accurate implementation. As names are pulled, students will be assigned
a number corresponding to the number of enroliment slots. Once all enroliment slots have been
filled, remaining students will be added to the waitlist in the order in which they were randomly
drawn.

4) Acceptance letters will be mailed out to families by -iidrch. Families will be given three
(3) business days after the receipt of the acceptatieesléo respond in writing or via phone in
order to secure admission.

5) Because of the number of entries for the lottery, rejection letters will not be mailed out. It will
be communicated to the families that students who were not granted enrollintbatrfext school

year will remain on the waiting list unless otherwise requested by the parent to be taken off. The
wait list is cleared at the end of the academic year for which the lottery was drawn. Therefore, the
walit list does not carry from one ydarthe next.

6) Lottery cards (with original Apull numbers
are kept as a baalp to the electronic waiting list. The electronic waiting list is kept and managed
by the office manager for the duratiohthe school year.

7) After the completion of the lottery, accepted families are provided with an enroliment

application. Parents will be given 4 weeks from the time they accepted the spot to submit the
enrollment application.
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Element 9- Annual Audit

AThe manner in which annual, i ndependent financi al auoc
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the
satisfaction ofthechag r i n g a {Bd.iCode B 47605(b)(5)(1).)

Charter School shall provide for an annual audit that shall be conducted in compliance with applicable state and federal
laws, including but not limited to the requirements of Education Code sections 4760 lanhd 41020 as they may

be amended from time to time. Charter School shall ensure compliance with the requirements of section 41020(f)(2),
which makes it unlawful, absent an Education Audits Appeal Panel waiver, for a public accounting firm to provide
audit services to a local educational agency if the lead audit partner, or coordinating audit partner, having primary
responsibility for the audit, or the audit partner responsible for reviewing the audit, has performed audit services for
that local edud#onal agency in each of the six previous years.

The following reports will be submitted to LAUSD, in the required format and within timelines to be specified by
LAUSD, each year:
a. Provisional Budgét Spring prior to operating fiscal year
b. FinalBudgeti July of the budget fiscal year
c. First Interim Projections November of operating fiscal year
d. Second Interim Projectioiis=ebruary of operating fiscal year
e. Unaudited Actuals July following the end of the fiscal year
f. Audited Actuals’ December 15 following the end of the fiscal year
g. Classification Repoitmont hl 'y according to Charter School 6s Ca
h. Statistical Repoitmont hly according to Charter School 6s Cal e
In addition:
- P1, first week of January
- P2, first week of April
i. Instructional Calendai annually five weeks prior to first day of instruction
j. Other reports as requested by the District

Annual Independent Audit

An annual independent financial audit of the books and records of the Charter School will be
conducted as required by Education Code Sections 47605(b)(5)(l) and 47605(m). The books and
records of the Charter School will be kept in accordance with genaatlgpted accounting
principles, and as required by applicable law, the audit will employ generally accepted accounting
procedures. The audit shall be conducted in accordance with applicable provisions within the
California Code of Regulations governiagdits of charter schools as published in the State
Cont r o412 Aadit &eide K

The Executive Director of the Charter School will select an independent auditor through a request
for proposal format. The auditor will have, at a minimum, a CPA and gdnahinstitution audit
experience and will be approved by the State Controller on its published list as an educational audit
provider. To the extent required under applicable federal law, the audit scope will be expanded to
include items and processqzesified in applicable Office of Management and Budget Circulars.
The Executive Director is responsible for working with the auditor to complete the audit.

The Executive Director is responsible for ensuring that the annual audit will be completed and
forwarded to the District, the County Superintendent of Schools, the State Controller, and to the
CDE by the 15th of December of each year. The Executive Director, along with the audit
committee, if any, will review any audit exceptions or deficiencies grattreo the Charter School
Board of Directors with recommendations on how to resolve them. The Board will submit a report
to the District describing how the exceptions and deficiencies have been or will be resolved to the
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satisfaction of the District alongith an anticipated timeline for the same. Audit appeals or
requests for summary review shal./l be submitte
in accordance with applicable law.

The independent financial audit of the Charter School is a pidglard to be provided to the
public upon request.
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Element 10- Pupil Suspension and Expulsion
AfThe procedures by which pu(dCale&43605H®)J)uspended or ex

GENERAL PROVISIONS

Charter School shall provide due procéssall students, including adequate and timely notice to parents/guardians
and students of the grounds for all suspension and expulsion recommendations and decisions and their due process
rights regarding suspension and expulsion, including rights ofappe

Charter School shall ensure that its policies and procedures regarding suspension and expulsion will be periodically
reviewed, and modified as necessary, in order to conform to changes in state law.

Charter School shall ensure that its staffkim o wl edgeabl e about and complies w
Foundation Policy and/or current equivalent policy, as required by the Modified Consent Decree. Charter School shall
comply with the terms of the School Discipline Policy and School ClimdteBRights resolution adopted by the

LAUSD Board of Education on May 6, 2013.

Charter School shall be responsible for the appropriate interim placement of students during and pending the
compl etion of Charter Schoofadlitate the poskxpulsion maxement of eéxpelled pr o ¢ e s
students.

Charter School shall document and implement the alternatives to suspension and expulsion that Charter School utilizes
in response tattendanceelated concerns, e.g. truancy or excessivertass.

STUDENTS WITH DISABILITIES

Charter School shall establish and implement policies and procedures to ensure full compliance with federal and state
laws and regulations regarding the discipline of students with disabilfteestudent is recommead for expulsion

and the student receives or is eligible for special education, pending the completion of the expulsion process, Charter
School shall identify and provide special education programs and services at an appropriate interim educational
placemat determined in coordination with the LAUSD Division of Special Education.

In the case of a student who has an Individualized Edu
Plan, Charter School shall ensure that it follows correct diseipliprocedures to comply with the mandates of state

and federal laws, including IDEA and section 504 of the Rehabilitation Plan of 1973. As set forth in the MOU
regarding special education between the District and Charter School, an IEP team willoordtith a manifestation
determination and to discuss alternative placement wuti

Manual . Prior to recommending expulsion for a student
convene a Link Determination meeting to ask the following two questions:
A. Was the misconduct caused by, or directly and subst
B. Was the misconduct a direct resul tiombb4?t he Charter S

NOTIFICATION OF THE DISTRICT

Upon expellingany student, Charter School shall notify the Charter Schools Division by submitting an expulsion
packet to the CSD immediately or as soon as practicable, which shall contain:

T Compl et ed fNo tChfairctaetri oSc h o o | Expul siono [form avail
including attachments as required on the form
1 Documentation of the expulsion proceeding, including statement of specific facts supporting the expulsion
and documentationthatGha er School 6s policies and procedures Wwe
Copy of parental notice of expulsion hearing
Copy of expulsion notice provided to parent stating reason for expulsion, term of expulsion, rehabilitation
plan, reinstatement notice with eligibility datedan i nst ructi ons f or providing pr
for reinstatement, appeal process, and options for enroliment
9 Ifthe studentis eligible for Special Education, documentation related to expulsion in compliance with IDEA
and the MCD, including #1 Expulsion Analysis page of the pegpulsion IEP
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1 If the student is eligible for Section 504 accommodations, documentation that Charter School conducted a
Link Determination meeting to address two questions:
A. Was the misconduct caused by, or directysandb st anti al ly rel ated to the s
B. Was the misconduct a direct result of Charter Sch

Notwithstanding and apart from the documentation sent to the Charter Schools Division as indicated di#ve, if t
student is a resident ofschool district other thahAUSD, Charter School must notify the superintendent of the
studentéds district of residence within 30 days of the
district, Charter Schdshall forward student records no later than 10 school days from the date of the request as stated

in Education Code section 49068 (a) and (b).

OUTCOME DATA

Charter School shall gather and maintain all data related to placement, tracking, and monitoring of student suspensions,
expulsions, and reinstatements, and make such outcome data readily available to the District upon request.

REHABILITATION PLANS

Pupis who are expelled from Charter School shall be given a rehabilitation plan upon expulsion as developed by
Charter School 6s governing board at the time of the exyg
review as well as assessmahthe time of review for readmission. Terms of expulsion should be reasonable and fair

with the weight of the expelling offense taken into consideration when determining the length of expulsion. Therefore,

the rehabilitation plan should include a datélater than one (1) year from the date of expulsion when the pupil may

apply to Charter School for readmission. Charter School shall inform parents in writing of its processes for
reinstatement and applying for expungement of the expulsion record.

READMI SSION

Charter School s governing board shall adopt rules est
for readmission and the process for the required review of all expelled pupils for readmission. Upon completion of the
readmissiorpr oc e s s, Charter School s governing board shall r
board makes a finding that the pupil has not met the conditions of the rehabilitation plan or continues to pose a danger

to campus safety. A descriptiontohe procedure shall be made available to

at the time the expulsion order is entered and the decision of the governing board, including any related findings, must
be provided to t he guargian ithiaardasandbletimeupi | 6s parent /

REINSTATEMENT
Charter Schooldés governing board shall adopt rules est
the review of documents regarding the rehabilitation plan. Charter School is respdositdinstating the student

upon the conclusion of the expulsion period in a timely manner.

GUN-FREE SCHOOLS ACT

Charter School shall comply with the federal Gtnee Schools Act.

The Pupil Suspension and Expulsion Poligycluded here in fulhas been established in order to

promote learning and protect the safety and well being of all students at the Charter School. In
creating this policy, the Charter School has reviewed Education Code Sectiorett88§@vhich
describes the noncharterscb | s6 | i st of offenses and proced:!
and procedures for suspensions and expulsions. The language that follows closely mirrors the
language of Education Code Section 4880@eq.The Charter School is committed to annua

review of policies and procedures surrounding suspensions and expulsions and, as necessary,
modification of the lists of offenses for which students are subject to suspension or expulsion.
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When the Policy is violated, it may be necessary to suspemapai a student from regular
classroom instruction. This policy shal/l serv
student suspension and expulsion and it may be amended from time to time without the need to
amend the charter so long as the admeents comport with legal requirements. Charter School

staff shall enforce disciplinary rules and procedures fairly and consistently among all students.
This Policy and its Procedures will be printed and distributed as part of the Student Handbook on

an annual basis or upon enroliment and will clearly describe discipline expectations. Corporal
punishment shall not be used as a disciplinary measure against any student. Corporal punishment
includes the willful infliction of or willfully causing the inflictio of physical pain on a student.

For purposes of the Policy, corporal puni shme
is reasonable and necessary to protect the employee, students, staff or other persons or to prevent
damage to school property.

Suspended or expelled students shall be excluded from all school andretdeal activities
unless otherwise agreed during the period of suspension or expulsion.

No student shall be involuntarily removed by the Charter School for any reasonthalpasent

or guardian of the student has been provided written notice of intent to remove the student no less
than five schooldays before the effective date of the action. The written notice shall be in the native

| anguage of t he 9arandoeguardian or, ifthke student isiadfestertclald or
youth or a homeless child or youth, the stude
student, the studentodos parent or guardforan, or
which the pupil is being involuntarily removed and his or her right to request a hearing to challenge

the involuntary removal. If a parent, guardian, or educational rights holder requests a hearing, the
Charter School shall utilize the same hearingcedures specified below for expulsions, before

the effective date of the action to involuntar
or educational rights holder requests a hearing, the student shall remain enrolled and shall not be
remved until the Charter School i ssues a final

includes disenrolled, dismissed, transferred, or terminated, but does not include removals for
misconduct which may be grounds for suspension or expulsion agextathbelow.

School Climate and Student Discipline System

Respect for others and/or self is key at VCES. To support these goals, teachers will stress
positive reinforcement for appropriate behavior and peer mediation as important parts of the
classroom ontext. Students and teachers commit to making VCES a place where learning is a
priority. To this end, the school must be safe at all times. Student actions or intentions that could
violate the safety to self or others will result in immediate responsesddults or teachers

present as well as notification of parents.

Examples of safety violations include:

A Verbal abuse of others (using profanity, insults, etc.)
A Intenionally hurting another person

A Threatening the physical or emotional safety of others
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Respecting PropertyBuilding upon the need to have a safe and nurturing school, students must
respect the property of the school and others at all times. Any student action or intention that can
be deemed as damaging the property of the school or others can result incesrsegsiences.

In addition to the violations described above, examples of property violations include:

A Stealing

A Defacing school pragrty or the property of others
A Unauthorized use of equipment

A Inappropriate use of the Internet

Progressive Disciplire Policy
VCES uses a progressive discipline policy, in our attempt to resolve issues quickly, and in the
most effective way possible. The goals of these policies are:

1 To ensure that all students can learn in a safe, supportive environment

1 To ensure that stlents understand why certain behaviors are unacceptable at school

1 To help students understand that there are consequences for our actions

1 To keep parents/ guardians informed of the behavior of their children, and allow parents/

guardians, students, atfte school to work as partners

Tiered Intervention

Tier I: Behavioral acconmodations Studentneeds consistesupports to develop skills
needed to be successful in school

Neededvhenbehaviors are low level of intensity and frequency and do not inthedearning
of the student or others. Universal Interventions alone are not sufficient to meet the needs of the
student.

Examples Off-task behaviors (making noises, playing with materials), not following instructions
first time

Strategies: Academic accommodatiogisyironmental suppor{ggendas, visual schedules,
posted rules, break#)at encourage cooperation and problem solving, redirection techniques that
encourage cooperation and problem solving

Tier Il : Positive Interventions: Student needs additional interventions to develop skills needed
to be successful in schioo

Neededvhenbehaviors tend to escalate, classroom learning is disrupted, academic progress is
limited, behavioral accommodations are not sufficient to meetdbds of the student.

Examples Refusal to follow directions, inappropriate peer interactions, mild verbal or physical
acting out behaviors.
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Strategies: continue Tier 1 accommodations, identify lagging skills that are interfering with
success, set realistexpectations (goal setting), small group academic support

Tier 1ll: Functional Behavior Support : Intensive behavioral support to develop skills needed
to be successful in school.

Neededvhen continued disciplinary actions are not working, behaviorsgask to self and
others.

StudentBehaviorsVerbally and/or physically threatening behavior, violations requiring
suspension and or expulsion to be considered.

Strategies: Complete functional behavior analysissstmlation strategies, crisianagement
and/or safety plans

Alternatives to Suspension

To the extent possible, and in consideration of the health and safety of all VCES students and
staff, VCES administrators may exercise discretion on offering alternate means of age
appropriate discipline other tibmisconduatsSpcensi ons
alternate means may include:

Problem solving/contracting

Restitution

Mini-courses or skill modules

Parent involvement/supervision.

Counseling

Community service

Coordinated behavior plans

= =4 =4 -8 _-9_-9_-9

Professional Development
Annually during tle August professional development days, VCES teachers and administrators
wi || receive regular professional devel opment

Using Data
VCES collects data on student discipline throllgiminate (our SIS sysim)and Charter School
administrators regularly review the data.

In-School Suspension
In the event that a student commits an offense for which suspension is permissible, VCES
administrators reserve the right to issue an in school suspension (I&8)ahan out of school
suspension, unless such a suspension is prohibited by education code. In the event of ISS, the
following will apply:
1 1SS will be served in the main office
1 The student will be supervised by the principal, assistant principal, or laclaetenot
currently teaching a class
T The studentds teachers will send work to t
work will necessarily be different than the work done in class, it will address the same
content standards
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1 If the student has an IEP, and the student is on ISS during a time when he or she would
normally be receiving RSP services, such services will be provided. If the student has one
on one services (such as speech, counseling, occupational thetgsgchservices will
be provided as normal during ISS

T The school will notify the studentds paren
or email.

1 A student shall not serve more than two (2) days of ISS for a single offense, nor will a
student serve motban four (4) days of ISS during a single academic year.

1 Inthe event that the education code precludes ISS, the student will receive an out of school
suspensionThe Charter School shall not offer ISS if the health and safety of Charter
School students alor staff are in question, including if and when a student has committed
one of the following enumerated offenses:

- Caused, attempted to cause, threatened to cause, or participated in an act of hate violence;
- Engaged in harassment, threats, or intitiisaagainst a pupil or group of pupils or
school district personnel;

- Made terrorist threats against school officials or school property, or both.

A. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohilmitisdonduct if the act is related to school
activity or school attendance occurring at anytime including but not limited to: a) while on school
grounds; b) while going to or coming from school; c¢) during the lunch period, whether on or off
the school cammy d) during, going to, or coming from a schepbnsored activity.

B. Enumerated Offenses
1. Discretionary Suspension Offenses. Students may be suspended for any of the following
acts when it is determined the pupil:

a) Caused, attempted to cause,tbreatened to cause physical injury to another
person.

b) Willfully used force or violence upon the person of another, exceptietdhse.

c) Unlawfully possessed, used, or otherwise furnished, or was under the influence of
any controlled substance, as definedHealth and Safety Code Sections 11053
11058, alcoholic beverage, or intoxicant of any kind.

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11DB38, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any person
another liquid substance or material and represented same as controlled substance,
alcoholic beverage or intoxicant.

e) Committed or attempted to commit robbery or extortion.

f) Caused or attempted to cause damage to school property or private property, which
includes, but is not limited to, electronic files and databases.

g) Stole or attempted to steal school property or private property, which includes, but
is not limited to, electmic files and databases.

h) Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This sectismaloprohibit
the use of his or her own prescription products by a pupil.

i) Committed an obscene act or engaged in habitual profanity or vulgarity.
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)
k)

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defthin Health and Safety Code Section 11014.5.
Knowingly received stolen school property or private property, which includes, but
is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is sarstiddbt
similar in physical properties to an existing firearm as to lead a reasonable person
to conclude that the replica is a firearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness or

p)

o))

witness in a school disciplinary procesgl for the purpose of preventing that

student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold prescription drugs,
including Soma.

Engaged in, or attemptéd engage in hazing-or the purposes of this subdivision,
Ahazingd means a menttdiiandto a pupiliomgyanizatica bri on 0
body, whether or not the organization or body is officially recognized by an
educational institution, which ikkely to cause serious bodily injury or personal
degradation or disgrace resulting in physical or mental harm to a former, current,

or prospective pupil.F o r purposes of this section,
athletic events or scheshnctioned events.

Made terroristic threats against school officials and/or school property, which
includes, but is not limited to, electronic files and databaBes.purposes of this
section, Aterroristic threato shal/l i nc
aperson who willfully threatens to commit a crime which will result in death, great

bodily injury to another person, or property damage in excess of one thousand
dollars ($1,000), with the specific intent that the statement is to be taken as a threat,
evenif there is no intent of actually carrying it out, which, on its face and under the
circumstances in which it is made, is so unequivocal, unconditional, immediate,

and specific as to convey to the person threatened, a gravity of purpose and an
immediate pospect of execution of the threat, and thereby causes that person
reasonably to be in sustained fear for his or her own safety or for his or her

i mmedi ate familyds safety, or for the pi
but is not limited to, @ctronic files and databases, or the personal property of the
person threatened or his or her immediate family.

Committed sexual harassment, as defined in Education Code Section B&P.5.

the purposes of this section, the conduct described in Sectiob Bt be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to hayv
academic performance or to create an intimidating, hostile, or offensive educational
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.
Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Codz.

section shihapply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materialigrdpting class work, creating substantial

disorder and invading the rights of either school personnel or volunteers and/or
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student(s) by creating an intimidating or hostile educational environment. This
section shall apply to pupils in any of grades 42¢inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) ABull yingo means any severe o0or pervas
including communications made in writing or by meaf an electronic act,
and including one or more acts committed by a student or group of students
which would be deemed hate violence or harassment, threats, or intimidation,
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:
I.  Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person & br her age, or for a
person of his or her age with exceptional needs) or students in fear of
harm to that studentds or those st
ii. Causing a reasonable student to experience a substantially detrimental
effect on his or her physator mental health.
iii.  Causing a reasonable student to experience substantial interference with
his or her academic performance.
iv.  Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from gezvices, activities,
or privileges provided by the Charter School.

2) iEl ectronic Acto means the creation o
school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephgner other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:

I. A message, text, sound, video, or image.
ii. A poston a social network Internet Web site including, but not limited
to:
(@Post ng to or creating a burn page.
Web site created for the purpose of having one or more of the effects
as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of havingree or more of the effects listed in subparagraph
(1) above. ACredi ble i mpersonati
without consent impersonate a pupil for the purpose of bullying the
pupil and such that another pupil would reasonably believe, or has
reasonably Heeved, that the pupil was or is the pupil who was

impersonated.
(c) Creating a false profile for the purpose of having one or more of the
effects |listed in subparagraph (

profile of a fictitious pupil or a profile using thé&éness or attributes
of an actual pupil other than the pupil who created the false profile.
ili.  An act of cyber sexual bullying.
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@For purposes of this <c¢clause, Acy
dissemination of, or the solicitation or incitement to dissemirate,
photograph or other visual recording by a pupil to another pupil or
to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of pargdrg1). A photograph
or other visual recording, as described above, shall include the
depiction of a nude, semude, or sexually explicit photograph or
other visual recording of a minor where the minor is identifiable
from the photograph, visual recordjray other electronic act.

(b)For purposes of this clause, fAcybe
a depiction, portrayal, or image that has any serious literary, artistic,
educational, political, or scientific value or that involves athletic
events or schdesanctioned activities.

3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.

u) A pupil who aids oabets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a
juvenile court to have committe@ds an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury
shall be subject to discipline pursuant to subdivision (4J{a)

v) Possessed, sold, or otherwise furnished any knife unfeig icase of possession
of any object of this type, the student had obtained written permission to possess
the item from a certificated school employee, with the Executive Director, Principal
or designeeds concurrence.

2. NonDiscretionary Suspensiddffenses: Students must be suspended and recommended
for expulsion for any of the following acts when it is determined the pupil:

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possessicang object of this type, the students had
obtained written permission to possess the item from a certificated school
empl oyee, with the Executive Director,

b) Brandishing a knife at another person.

c) Unlawfully selling a ontrolled substance listed in Health and Safety Code Section
11053,et seq.

d) Committing or attempting to commit a sexual assault or committing a sexual battery
as defined in Education Code Section 48900(n).

3. Discretionary Expellable OffenseStudentsnay be recommended for expulsion for any
of the following acts when it is determined the pupil:

a) Caused, attempted to cause, or threatened to cause physical injury to another
person.
b) Willfully used force or violence upon the person of another, exceptietdhse.
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1)
)

K)

Unlawfully possessed, used, or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code Sections 11053
11058, alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, anegotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11DB38, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any person
another liquid substance or material and espnted same as controlled substance,
alcoholic beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property, which
includes, but is not limited to, electronicefl and databases.

Stole or attempted to steal school property or private property, which includes, but
is not limited to, electronic files and databases.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limiéd to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own prescription products by a pupil.

Committed an obscene act or engaged in habitualrptgfar vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
Knowingly received stolen school property or private property, which includes, but
is not limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person
to conclude that the replica idieearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness or

p)

witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

Engaged in, or attempted to engage in hazifg.the purposes of this subdivision,
Ahazingd means a menttdiiandto a pupilionganitionsot i on o0
body, whether or not the organization or body is officially recognized by an
educational institution, which is likely to cause serious bodily injury or personal
degradation or disgrace resulting in physical or mental harm to a former, current,

or prospective pupil.F o r purposes of this section,
athletic events or scheshnctioned events.

Made terroristic threats against school officials and/or school property, which
includes, but is not limited to, electronic files aratabasesFor purposes of this
section, Aterroristic threato shal/l i nc
a person who willfully threatens to commit a crime which will result in death, great
bodily injury to another person, or property damagexcess of one thousand

dollars ($1,000), with the specific intent that the statement is to be taken as a threat,
even if there is no intent of actually carrying it out, which, on its face and under the
circumstances in which it is made, is so unequivasaconditional, immediate,

and specific as to convey to the person threatened, a gravity of purpose and an
immediate prospect of execution of the threat, and thereby causes that person
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reasonably to be in sustained fear for his or her own safety orifoorhher

i mmedi ate familyods safety, or for the pi
but is not limited to, electronic files and databases, or the personal property of the
person threatened or his or her immediate family.

Committed sexual harasemt, as defined in Education Code Section 216

the purposes of this section, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to have a negativap a c t upon the in
academic performance or to create an intimidating, hostile, or offensive educational
environment. This section shall apply to pupils in any of grades 4 to 12, inclusive.
Caused, attempted to cause, threatened to cause oippé#eticin an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Thake.
section shall apply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating substantial
disorder and invading the rights of either school personnel or volunteers and/or
student(s) ¥ creating an intimidating or hostile educational environment. This
section shall apply to pupils in any of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) AiBuhbg9gi means any severe oOor pervasive
including communications made in writing or by means of an electronic act,
and including one or more acts committed by a student or group of students
which would be deemed hate violenaeharassment, threats, or intimidation,
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:

. Placing a reasonable student or stu

oo those studentsd person or proper

ii.  Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

iii.  Causing a reasonable student to experience substantial interference with
his or her academic perfoance.

iv.  Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from the services, activities,
or privileges provided by the Charter School.

2) nEl ectronic Act 0 me anrsoriginated o or efathei on o
schoolsite, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:

I. A message, text, sound, video, or image.
ii. A poston a social network Internet Web site including, but not limited
to:



@Posting to or creating a burn pag
Web site created for the purpose of having one or mdredffects
as listed in subparagraph (1) above.

(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. ACredi ble 1 mpersonati
without consat impersonate a pupil for the purpose of bullying the
pupil and such that another pupil would reasonably believe, or has
reasonably believed, that the pupil was or is the pupil who was

impersonated.
(c) Creating a false profile for the purpose of having anemare of the
effects I|listed in subparagraph (1

profile of a fictitious pupil or a profile using the likeness or attributes
of an actual pupil other than the pupil who created the false profile.
iii.  An act of cyber sexual bullyg.

@For pur poses of this <c¢lause, Acy
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or
to school personnel by means of an electronichedthtas or can be
reasonably predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph
or other visual recording, as described above, shall include the
depiction of a nude, semude, orsexually explicit photograph or
other visual recording of a minor where the minor is identifiable
from the photograph, visual recording, or other electronic act.

(b)For purposes of this clause, MnAcybe
a depiction, portrayabr image that has any serious literary, artistic,
educational, political, or scientific value or that involves athletic
events or schoedanctioned activities.

iv.  Notwithstanding subparagraphs (1) and (2) above, an electronic act shall

not constitute pervasévconduct solely on the basis that it has been

transmitted on the Internet or is currently posted on the Internet.

u) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to anothperson may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a
juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious lgadjury
shall be subject to discipline pursuant to subdivision (3J{R)

v) Possessed, sold, or otherwise furnished any knife unless, in the case of possession
of any object of this type, the student had obtained written permission to possess
the item froma certificated school employee, with the Executive Director, Principal
or designeeds concurrence.

4. NonDiscretionary Expellable Offenses: Students must be recommended for expulsion for
any of the following acts when it is determined pursuant to theegdtoes below that the

pupil:
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a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
obtained written permission to possess the item fromerificated school
empl oyee, with the Executive Director,

b) Brandishing a knife at another person.

c) Unlawfully selling a controlled substance listed in Health and Safety Code Section
11053,et seq

d) Committing or attemptingp commit a sexual assault or committing a sexual battery
as defined in Education Code Section 48900(n).

If it is determined by the Administrative Panel during an expulsion hearing that a student has
brought a firearm or destructive device, as defineSaation 921 of Title 18 of the United States

Code, on to campus or to have possessed a firearm or dangerous device on campus, the student
shall be expelled for one year, pursuant to the Federal Gun Free Schools Act dhl198zh
instances, the pupil ali be provided due process rights of notice and a hearing as required in this

policy.

The term Afirearmd means (A) any weapon (incl
or may readily be converted to expel a projectile by the action of doséxgy (B) the frame or

receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive
device. Such term does not include an antique firearm.

The term fAidestructive deviceodo meagiacludimgput any e
not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four
ounces, (iv) missile having an explosive or incendiary charge of more thajuarter ounce, (v)

mine, or (vi) device similar to any of tlievices described in the preceding clauses.

C. Out of SchoolSuspension Procedure
Suspensions shall be initiated according to the following procedures:

1. Conference

Suspension shall be preceded, if possible, by a conference conducted by the Executive
Director, Principal or designee with the student and his or her parent and, whenever practical,
the teacher or other Charter School employee who referred the studenEteetutive

Director, Principal or designee.

The conference may be omitted if the Executive Director, Principal or designee determines
that an emergency situation exists. An fdemer
danger to the lives, safety health of students or Charter School personnel. If a student is
suspended without this conference, both the parent/guardian and student shall be notified of
the studentbés right to return to school for

At the conference, thpupil shall be informed of the reason for the disciplinary action and

the evidence against him or her and shall be given the opportunity to present his or her
version and evidence in his or her defense, in accordance with Education Code Section
47605(b)b)(J)(i). This conference shall be held within two (2) school days of when the
student was suspended, unless the pupil waives this right or is physically unable to attend for
any reason including, but not limited to, incarceration or hospitalization. hatjgs may be
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