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ASSURANCES, AFFIRMATIONS , AND DECLARATIONS 
 

Invictus Leadership Academy (also referred to herein as ñInvictus ,ò ñILA,ò and ñCharter Schoolò) shall:  

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other 
operations. (California Education Code (hereinafter  ñEd. Codeò) Ä 47605(d)(1).) 

¶ Not charge tuition. (Ed. Code § 47605(d)(1).) 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 
expression, nationality, race or ethnicity, religion, sexual ori entation, or any other characteristic 
that is contained in the definition of hate crimes set forth in  section 422.55 of the Penal Code. (Ed. 
Code § 47605(d)(1); Ed. Code § 220.) 

¶ Except as provided in Education Code section 47605(d)(2), admission to a charter school shall 
not be determined according to the place of residence of the pupil, or of his or her parent or legal 
guardian, within this state, except that an existing public school converting partially or entirely to 
a charter school under this part shall adopt and maintain a policy giving admission preference to 
pupils who reside within the former attendance area of that school.  (Ed. Code § 47605(d)(1).) 

¶ Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)  

¶ Except for existing pupils of Charter School, determine attendance by a public random drawing if 
the number of pupils who wish to attend Charter School exceeds Charter Schoolôs capacity. 
Preference shall be extended to pupils currently attending Charter School and pupils who  reside 
in the Los Angeles Unified School District (also referred to herein as ñLAUSDò and ñDistrictò). 
(Ed. Code § 47605(d)(2)(B).) 

¶ If a pupil is expelled or leaves Charter School without graduating or completing the school year 
for any reason, Charter School shall notify the superintendent of the school district of the pupilôs 
last known address within 30 days, and shall, upon request, provide that school district with a 
copy of the cumulative record of the pupil, including a transcript of grades or repor t card, and 
health information.  (Ed. Code § 47605(d)(3).) 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to  Education 
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 
assessments applicable to pupils in non -charter public schools. (Ed. Code § 47605(c)(1).) 

¶ Consult, on a regular basis, with Charter Schoolôs parents, legal guardians, and teachers regarding 
the schoolôs educational programs. (Ed. Code Ä 47605(c)(2).)   

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 
corporation, is and shall be the exclusive public school employer of Charter Schoolôs employees for the 
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 
3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all provisions of 
the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with 
the EERA, employees may join and be represented by an organization of their choice for collective 
bargaining purposes. 

NOTE: This Charter contains specific ñDistrict Required Languageò (DRL), including the Assurances, 
Affirmations, and Declarations section above. The DRL should be highlighted in gray within each Charter 
element or section. The final section of the Charter provides a consolidated addendum of the DRL. This 
intentional redundancy facilitates efficient charter petition review while ensuring ready access to the DRL 
for any given section of the Charter. To the extent that any inconsistency may exist between any provision 
contained within the body of the Charter and the DRL contained in the addendum, the provisions of the 
DRL addendum shall control.   
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ELEMENT 1: THE EDUCATIONAL PROGRAM 
 

The educational program of the charter school, designed, among other things, to identify 
those whom the charter school is attempting to educate, what it means to be an ñeducated 
personò in the 21st century, and how learning best occurs. The goals identified in that 
program shall include the objective of enabling pupils to become self -motivated, 
competent, and lifelong learners.ò (Ed. Code § 47605(b)(5)(A)(i).)  

ñThe annual goals for the charter school for all pupils and for each subgroup of pupils 
identified pursuant to Section 52052, to be achieved in the state priorities, as described in 
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of 
the program operated, by the charter school, and spec ific annual actions to achieve those 
goals. A charter petition may identify additional school priorities, the goals for the school 
priorities, and the specific annual actions to achieve those goals.ò (Ed. Code § 
47605(b)(5)(A)(ii).)  

ñIf the proposed charter school will serve high school pupils, a description of the manner 
in which  the charter school will inform parents about the transferability of courses to 
other public high schools and the eligibility of courses to meet college entrance 
requirements. Cour ses offered by the charter school that are accredited by the Western 
Association of Schools and Colleges may be considered transferable and  courses 
approved by the University of California or the California State University as creditable 
under the ñAò to ñGò admissions criteria may be considered to meet college entrance 
requirements.ò (Ed. Code § 47605(b)(5)(A)(iii).)  

Local Control Funding Formula (LCFF) and Local Control and Accountability Plan (LCAP)  

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 
related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, 
which include the requirement that Charter School shall annually submit a Local Control and 
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the 
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the Local Control 
and Accountability Plan template adopted by the State Board of Education, as it may be changed from 
time to time. Charte r School shall comply with all requirements of Education Code section 47606.5, 
including but not limited to the requirement that Charter School ñshall consult with teachers, principals, 
administrators, other school personnel, parents, and pupils in develop ing the local control and 
accountability plan and annual update to the local control and accountability plan.ò (Ed. Code Ä 
47606.5(e).) 

ACADEMIC CALENDAR AND SCHEDULES  

Charter School shall offer, at a minimum, the number of minutes of instruction set forth  in Education 
Code section 47612.5, and the number of school days required by California Code of Regulations , title 5, 
section 11960.   

M ATHEMATICS PLACEMENT  

Charter School shall comply with all applicable requirements of the California Mathematics Placement 
Act of 2015. 

TRANSITIONAL K INDERGARTEN  

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For 
purposes of admission to Charter School, transitional kindergarten shall be considered a part of 
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be 



 
 

5 | P a g e 
ILA Charter Petition  

considered existing students of Charter School for purposes of Charter Schoolôs admissions, enrollment, 
and lottery.   

H IGH SCHOOL EXIT EXAMINATION  

Charter School shall comply with all applicable requirements of Education Code sections 60850 ï 60859, 
including but not limited to the requirements of sections 60851.6 and 60852.3.  

WASC  ACCREDITATION  

If Charter School serves students in grades 9-12, before Charter School graduates its first class of students, 
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges 
(WASC) accreditation. 

ENGLISH L EARNERS  

Charter School shall identify potential English Learners in a timely manner in acco rdance with all 
applicable legal requirements. Charter School must provide all English Learners with an effective English 
language acquisition program that also affords meaningful and equitable access to Charter Schoolôs core 
academic curriculum. Instructi onal plans for English Learners must be (1) based on sound educational 
theory; (2) adequately supported with trained teachers and appropriate materials and resources; and (3) 
periodically evaluated to make sure the program is successful and modified when the program is not 
successful.   

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter 
Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the 
LAUSD English Learner Master Plan or  Charter Schoolôs own English Learner (EL) Master Plan. If 
Charter School chooses to implement its own EL Master Plan, the plan shall provide a detailed description 
of Charter Schoolôs EL program, and shall address the following:  

¶ How Charter Schoolôs EL Master Plan provides all of its English Learners, including but not 
limited to Long Term English Learners (LTELs) with an effective English language acquisition 
program as well as meaningful and equitable access to Charter Schoolôs core academic curriculum  

¶ How English Learnersô specific needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this evaluation 
will b e used to improve the program, including the provision of EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness of 
its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the 
CSD. 

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 
requirements.  

Charter School shall reclassify English Learners in accordance with federal and state requirements. 

Charter School shall provide parent outreach services and meaningfully inform parents with limited 
English proficiency of important information regarding Charter School matters to the same extent as 
other parents. 

STUDENTS WITH D ISABILITIES  

Federal Law Compliance  

Charter School shall adhere to all provisions of federal law related to students with disabilities including, 
but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 
Act of 1990, and the Individuals with Disa bilities Education Improvement Act of 2004.  
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Special Education Program  

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied, 
directly or indirectly, admission due to a disability or to Charter Schoolôs inability to provide necessary 
services. Charter School acknowledges that policies and procedures are in place to ensure the recruitment, 
enrollment, service, and retention of students with disabilities at LAUSD -authorized charter schools, 
including Charter  School.  

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter 
School intends to operate as a ñschool of the districtò for special education services, Charter School shall 
execute a Memorandum of Understanding (ñMOUò) by and between LAUSD and Charter School 
regarding the provision and funding of special education services consistent with applicable state law and 
the LAUSD Special Education Local Plan Area (ñSELPAò) Local Plan for Special Education  and shall be 
considered a ñpublic school of the Districtò for purposes of Special Education pursuant to Education Code 
Section 47641(b).  However, Charter School reserves the right to make written verifiable assurances that it 
may become an independent local educational agency (LEA) and join a SELPA pursuant to Education 
Code Section 47641 (a) either on its own or with a grouping of charter school LEAs as a consortium 
following the requirements of Education Code section 56195.3(b).  

SELPA Reorganization  

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has created two 
charter school sections (District -operated Programs and Charter-operated Programs) under the 
administration of one single Administrative Unit pursuant to a reorganization plan approved by the Board 
of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD SELPA 
commenced in the 2013-2014 school year requiring all District -authorized charter schools to elect one of 
the three options available under the LAUSD SELPA. Prior to an option election, all District -authorized 
charter schools were required to participate as a school of the District under the District -Operated 
Programs Unit. Prior to the beginning of the 2013 -2014 school year, all District-authorized charter 
schools, other than those that had previously executed an Option 3 Memorandum of Understanding 
(ñMOUò), were required to execute a new MOU setting forth the LAUSD SELPA option election for the 
remainder of the charter petition term. The Charter -operated Program schools do not have LEA status for 
the purposes of special education but will function in a similar role in that each cha rter school will be 
responsible for all special education requirements, including but not limited to services, placement, due 
process, related services, special education classes, and special education supports. Charter schools that 
have elected to participate in a District -operated programs option may apply for membership in the 
Charter-operated Program section of the SELPA. Charter schools accepted for participation in the 
Charter-operated Programs section receive support from a Special Education Director for the Charter-
operated Programs.  
 

Modified Consent Decree Requirements  

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
terms, conditions and requirements of the Chanda Smith Modified Consent Decree (ñMCDò) and other 
court orders imposed upon the District pertaining to special education. The MCD is a consent decree 
entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in 
LAUSD. It is an agreement of the parties approved by the federal court and monitored by a court-
appointed independent monitor. The MCD includes nineteen statistically measurable outcomes and 
facilities obligations that the District has to achieve to disengage from the MCD and federal court  
oversight. All charter schools are required to use the Districtôs Special Education Policies and Procedures 
Manual and Welligent, the District -wide web-based software system used for online Individualized 
Education Programs (ñIEPsò) and tracking of related services provided to students during the course of 
their education.  
 

As part of fulfilling the Districtôs obligations under the MCD, student level data requests from District-
operated and Charter-operated charter schools are made on a regular basis. The requested data must be 
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submitted in the Office of the Independent Monitorôs (ñOIMò) required format in accordance with the 
OIMôs required timelines and as follows: 
 
ƀ  End of Year Suspension 

District ID, SSIS ID, last name, first name, date of birth, gende r, grade, date of suspension, 
number of days suspended, and reason for suspension.  

ƀ Statewide Assessment Data   

The standard file including District ID.  

ƀ Norm day 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  

ƀ  CBEDS  

ƀ All students enrolled as of December 1 of each school year  

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  

ƀ  Dropout  

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school 
name and local district  

ƀ Monthly SESAC and Suspension data  

ƀ Graduation roster from all cha rter schools with 12th grade students with disabilities  

The MCD requires charter schools to implement the Districtôs integrated student information system, 
which is currently referred to as My Integrated Student Information System (MiSiS). MiSiS is a suit e of 
applications which is designed to capture all District student data. All charter schools are required to 
utilize MiSiS directly or interface with MiSiS via a web based Application Programming Interface (API) in 
compliance with the requirements of the MCD and applicable timelines. Upon charter school full 
utilization of MiSiS either directly or via a web based API, the list of required data above will 
automatically be captured within MiSiS.  
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General Information  
 

GENERAL INFORMATION  
 

 

¶ The contact person for Charter School is: Dr. LaTonya Derbigny  

¶ The contact address for Charter School is: 9920 Compton Ave, Los 
Angeles, CA 

¶ The contact phone number for Charter School is: 424-888-2512 

¶ The proposed address or ZIP Code of the target community to be 
served by Charter School is: 

90002 and 90059  
Watts, CA and bordering 
neighborhoods 

¶ This location is in LAUSD Board District:  7 

¶ This location is in LAUSD Local District:  South 

¶ The grade configuration of Charter School is: TK-8 

¶ The number of students in the first year will be:  124 

¶ The grade level(s) of the students in the first year will be: TK-5 

¶ Charter Schoolôs scheduled first day of instruction in 2019-2020 
is: 

August 20 th, 2020 

¶ The enrollment capacity is:  
(Enrollment capacity is defined as the total number of students 
who may be enrolled in Charter School regardless of student 
residency.) 

586 

¶ The type of instructional calendar ( e.g., traditional/year -round, 
single track/multi -track, extended day/year) will be:  

Traditional  

¶ The bell schedule for Charter School will be: 8:00am to 3:00pm  

¶ The term of this Charter shall be from:  July 1, 2020 to June 30, 2025 

 
Invictus Leadership Academy (ñInvictus,ò ñILA,ò or ñCharter Schoolò) will be a TK-8 public school in the 
Watts community of South Los Angeles. We have heard the call for alternative education options  for the 
children of Watts . In response, Invictus will offer a  personalized, project -based  learning experience 
rooted in  character and  leadership development  with an emphasis on STEAM-based 21stcentury 
learning, while concurrently offering a rigorous, standards -based education that will deliver strong 
academic performance, particularly among students from underserved subgroups. The foundation set at 
Invictus will help Watts children go on to excel in colleg e-preparatory high schools and enroll in 
competitive universities, well prepared to succeed in post-secondary education and the new 21st century 
economy.   

 

Community Need for Proposed Charter School   
Invictus Leadership Academy has been designed to support the South Los Angeles community of Watts, 
as well as the bordering neighborhoods of the Southgate, Lynwood, Florence-Graham, and Willowbrook.  
Watts is still a primarily working -class neighborhood, with a population of approximately 45,000 
people of which 37% are under the age of 18.1  Watts has become a predominantly Latino neighborhood 
with a significant African American minority ð74% of residents are Latino, and 24% are African 
Americanðand it remains one of the most impoverished and dangerous neighborhoods in Los Angeles 
despite falling crime rates since the 1990s.2  The median household income for Watts residents ($29,288) 
is nearly half of that for Los Angeles ($51,538), a result of historically low high school graduation rates 
and lower-than-average educational attainment. Only 5% of the adult population in Watts has earned a 
Bachelorôs or higher degree; almost half the adult population (48.5%) has not completed high 
school.3   Average school test scores in Watts are more than 50% lower than the Los Angeles Unified 

                                                        
1 https://www.niche.com/places -to-live/n/watts -los-angeles-ca/residents/  
2 statisticalatlas.com/neighborhood/California/Los -Angeles/Watts/Race-and-Ethnicity  
3 Ibid.  
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School District  averages for elementary and middles schools.4 The income per capita is 67% lower than 
the national average, and the unemployment rate is 110% higher than the national average.5  

Watts Educational Attainment  from Areavibes  

 

 

 

Nearly every district and charter  public  school in Watts, our target neighborhood, performs in Californiaôs 
bottom 10% performance band.6 The average achievement in ELA and Math for Watts schools shows only 
19% and 17% of students, respectively, testing at grade-level (Grades 3-8, 2018). 7 Directly correlated with 
these educational outcomes is the fact that Watts is a community of historical (and nationally/world -
recognized) pervasive social inequities of unsafe housing, few livable wage jobs, limited access to 
healthy foods, high crime rates, gang presence, and a pipeline to prison for  boys of color.  The continued 
failure of our schools to educate all children costs America more than one trillion dollars in lost revenue, 8  
and for students in the achievement gap, ineffective schools almost guarantee undesirable outcomes 
which include dropping out of high school, incarceration, and underemployment. 9   

Further exacerbating the educational needs of Watts, is the ongoing struggle of South-Central Los Angeles 
neighborhoods with gentrification.  Sonksen10 notes that skyrocketing rents and property values along 
with new condo developments are pushing out families of color that have historically called Watts home. 
Those that remain are having increasing difficulty with  successfully meeting their financial obligations. 
Ironically,  Watts was one of the few neighborhoods African Americans were permitted to live and 
purchase homes (through ñredliningò) during the mid -1900s.11 Now through a perfect storm of external 
pressures that include Metroôs expansion and neighboring communities pursuing economic development 
(building stadiums and pursuing employers), Watts is home to very few livable wage industries/jobs  and 

                                                        
4 Ibid  
5 Ibid  
6 Data from the California Department of Education  2018, https://caaspp.cde.ca.gov/sb2018 /default  
7 Data from the California Department of Education  2018, https://caaspp.cde.ca.gov/sb2018/default  
8 https://assets.mckinsey.com/~/media/BAB489A30B724BECB5DEDC41E9BB9FAC.ashx  
9 Miller, L. (2010). High drop -out rate helps drive crime. Philadelphia Tribune, P. 1B, 3B. Retrieved fr Forte, A., & 
Fowler, P. (2009). Participation in interprofessional education : An evaluation of student and staff 
experiences. Journal of interprofessional care ,23(1), 58-66. 
om Ethnic News Watch (ENW). (Document ID: 2084633401)  
10 https://www.kcet.org/shows/city -rising/the -history -of-south-central-los-angeles-and-its-struggle-with -
gentrification  
11 See, e.g., Gomer, J., Housing and the Racial Wealth Gap: A Historical Overview, Sept. 4, 2018, 
https://www.kcet.org/shows/city -rising/housing -and-the-racial-wealth-gap-a-historical -overview. 

 

https://caaspp.cde.ca.gov/sb2018/default
https://caaspp.cde.ca.gov/sb2018/default
https://assets.mckinsey.com/~/media/BAB489A30B724BECB5DEDC41E9BB9FAC.ashx
https://www.kcet.org/shows/city-rising/the-history-of-south-central-los-angeles-and-its-struggle-with-gentrification
https://www.kcet.org/shows/city-rising/the-history-of-south-central-los-angeles-and-its-struggle-with-gentrification
https://www.kcet.org/shows/city-rising/housing-and-the-racial-wealth-gap-a-historical-overview
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is over-run with  low-income housing projects. Watts also has an extremely high incidence of open child 
protective service cases. For example, while speaking with a pastor within the community, he noted that 
80% of the children living in the Watts Arms Housing project have an active child services case.  

As a fourth-generation Watts resident, Invictus  founder , Dr. LaTonya Derbigny, has an intimate 
knowledge of this evolving neighborhood.  She also has more than 20 years of experience improving 
student outcomes in urban communities. Dr. Derbigny is a former chemist turned educator that has 
served families in the following capacitie s:  middle and high school math teacher, middle school 
administrator  in the Grant Joint Union High School District , principal in the Twin Rivers Unified School 
District, Director of School and Student Accountability in the Vallejo Unified School District, and 
Assistant Superintendent of Instruction  in the Pittsburg Unified School District. Dr. Derbigny is 
extensively experienced in raising student achievement in classrooms, schools, and districts; increasing 
one school 50 points (API) in a single year. She is a master teacher, has successfully led teams, and 
launched many successful educational innovations (including English Learner reforms, district -wide 
discipline reforms, Restorative Justice, and TK-8 STEAM project-based learning). 

Building upon her knowledge and network, Dr. Derbigny and the Invictus founding board embarked on 
community engagement and design-thinking campaign over the past two years to more deeply 
understand our target community (parents and young students) and co-designed Invictus togeth er with 
these stakeholders.  

As part of the first stage of this effort, the Invictus team engaged in a series of empathy interviews (15 
parents and three community members) and listening  sessions (two groups of 15+ parents) and attended 
multiple Watts Neig hborhood Council meetings. Parent and community interviews were conducted 
through recruitment efforts at local houses of faith, shopping centers, and parks within Watts.    

The second stage of engaging stakeholders in designing our new school involved conducting several ñpop-
upò events to test various aspects and assumptions about the school model, as well as receive community 
input and feedback. Several pop-ups were held at Ted Watkins Community Center/Park in Watts, in 
partnership with the Los Angeles Department of Parks and Recreation. One event introduced a leadership 
project that involved math, writing, and career exploration tied to community issues identified by the 62 
student participants in Grades 2-7. We collected post-event surveys from some participants (48 
student, 51 parent, and three community leaders) regarding the pop-up school experience, impressions 
about the content, and parental perceptions of how impactful the learning experience was on their childôs 
thinking about careers. We learned that character development and leadership were elements of the pop-
ups that both parents and students liked and desired. Through this input, we made character and 
leadership the anchoring theme of Invictus.    

Student responses to social justice questions posed during  these events were heart-breaking affirmations 
of how pervasive poverty, abuse, and violence is within our target community. Several participating 
students identified ñpoverty,ò ñchild abuse,ò and ñfighting/killingò (violence) as a few of the most 
important things they would like to solve.   

Across these community conversations, the following themes emerged as parental/guardian concerns: 
Safety, caring teachers and school environment, challenging academics to ensure college-
readiness. Notably, the community members (not parents of school -age children) and clergy we 
interviewed cited extreme child abuse, poverty, and intergenerational school failure as critical concerns. 

These community engagement efforts have enabled us to build a strong base of support for Invictus. We 
collected signatures in support of our charter petition ; we dialogued with more than 100 parents about 
their aspirations, satisfaction with local school options, and their interest in a leadership -themed school 
for their children. Our  discussions and parent signature collection took place in shopping centers, 
assemblies of faith, parks, and fast-food restaurants in the Watts community. During these outreach 
efforts, parents repeatedly asked when the school would open and where the school would be located, with 
many parents/guardians requesting  that  Invictus  open in Watts since many continue to  transport their 
children out of the neighborhood for better educational opportunities for their children.    
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How Invictus Will Meet  The  Needs of th e Community   
In  considering the prevailing academic and economic challenges of the community and the long-standing 
climate of poverty and violence in Watts, the Invictus team engaged in a series of house meetings, 1:1 
empathy interviews, and daylong ñpop-upò school events to actively solicit the input of parents, students, 
and other stakeholders. Beyond the widespread acknowledgment of the need for more access to high-
quality educational experiences, this community feedback surfaced the desire for a more secure pathway 
to livable wage jobs ï jobs that typically require college/trade school education.  Invictus  will  meet the 
needs of our target community by providing students with an instructional foundation  defined by 1) 
character and leadership development; 2) project -based STEAM learning, and 3) personalization.   
These three core elements of the Invictus model are designed to provide an educational option  in South 
Los Angeles that prepares students for the accelerating wave of the 4th Industrial Revolution:    

Weôre on the cusp of the Fourth Industrial Revolution , or Industry 4.0. Itôs quite different than the three 
Industrial Revolutions that preceded it ðsteam and water power, electricity and assembly lines, and 
computerizationðbecause it will even challenge our ideas about what it means to be human.  The Fourth 
Industrial Revolution describes the  exponential changes to the way we live, work, and relate to one 
another due to the adoption of cyber-physical systems, the Internet of Things, and the Internet of 
Systems. As we implement smart technologies in our factories and workplaces, connected machines will 
interact, visualize the entire production chain and make decisions autonom ously. This revolution is 
expected to impact all disciplines, industries, and economies. While in some ways it's an extension of the 
computerization of the 3rd  Industrial Revolution (Digital Revolution), due to the  velocity, scope and 
systems impact of the changes of the fourth revolution, it is being considered a distinct era. The Fourth 
Industrial Revolution is disrupting a lmost every industry in every country and creating massive change in 
a non-linear way at unprecedented speed.12  

At this critical time,  when an estimated 5 million jobs will  be eliminated through artificial intelligence and 
automation, 13 only those equipped with a skill set to solve novel problems and utilize technology will 
be able to compete in our increasingly global job market.   To address this critical 21st century need in one 
of the most historically underserved  communities in California,  Invictus Leadership Academy proposes to 
offer an exceptional educational option for young students and families in Watts that is designed from the 
ground up to improve readiness for the Fourth Industrial Revolution.  

Our instructional  model will accelerate academic achievement in critical core subject areas through 
hands-on, engaging, and interdisciplinary project -based learning and personalization to meet each 
studentôs needs.  Our focus on character education and leadership will link social activism and leadership 
to STEAM learning, designed to focus on 21st century skill sets.  One example of this is Invictusô teacher-
designed, community -based Justice in Action Missions,  from which  the output of student -led 
interdisciplinary projects will be presented  to local civic leaders. Through our program,  Invictus 
students will  develop an enhanced 21st Century skill  set (described later in this petition)  that  will help  end 
the cycle of poverty for themselves and their families.   

Invictus Leadership Academy will serve the intent o f the Charter Schools Act through  our governance 
structure and innovative instructional model that facilitates each aspect of the Actôs intent:  

(a) Improve pupil learning by engaging our underserved students in learning that is exciting and 
meaningful to them, with interdisciplinary, collaborative , and hands-on engagement that fosters 
active, rather than passive learning.  

(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identifie d as academically low achieving through a personalized, 
differentiated approach that meets each student at the place s/he needs, rather than expecting the 
children to adapt to the school/teacher .  

                                                        
12 https://www.forbes.com/sites/bernardmarr/2018/08/13/the -4th-industrial -revolution -is-here-are-you-
ready/#672cc613628b 
13 https://www.weforum.org/press/2016/01/five -million -jobs-by-2020-the-real-challenge-of-the-fourth -industrial -
revolution/  

https://www.bernardmarr.com/default.asp?contentID=966
https://www.weforum.org/agenda/2016/01/the-fourth-industrial-revolution-what-it-means-and-how-to-respond/
https://www.weforum.org/agenda/2016/01/the-fourth-industrial-revolution-what-it-means-and-how-to-respond/
https://www.forbes.com/sites/bernardmarr/2018/08/13/the-4th-industrial-revolution-is-here-are-you-ready/#672cc613628b
https://www.forbes.com/sites/bernardmarr/2018/08/13/the-4th-industrial-revolution-is-here-are-you-ready/#672cc613628b
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(c) Encourage the use of different and innovative teaching methods with an emphasis on the 
development of 21st century skills and attributes such as character, leadership, critical thinking , 
and problem-solving.  

(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the school site through intensive professional 
development and coaching that grows our teachers as skilled professionals who have the 
autonomy to meet their studentsô specific needs.  

(e) Provide parents and pupils with expanded c hoices in the types of educational opportunities 
that are available within the  public school system by engaging stakeholders ï parents, students, 
teachers/staff and community members in designing and continuously improving the school 
model and specific programs via stakeholder input .  

(f) Hold the schools established under this part accountable for meeting measurable 
pupil  outcomes, and provide the schools with a method to change from rule -based to 
performance -based accountability systems through ambitious goals for students and schoolwide 
achievement that is continuously tracked via multiple measures that enable our hard-working 
staff to refine and improve to meet studentsô needs.  

(g) Provide vigorous competition within the  public school system to stimulat e continual 
improvements in all public schools through a focus on designing a school to meet the needs of the 
4th Industrial Revolution rather than trying to adjust outdated models rooted in the 1 st and 2nd 
industrial revolutions that occurred more than 10 0 years ago. Invictus will welcome collaboration 
with neighboring schools as we push innovation.  

Invictus Leadership Academy is aligned to the Districtôs mission, vision, and strategic goals. ILAôs focus 
on preparing students to become leaders and successfully compete in the 4 th Industrial Revolution  is 
strongly aligned to both LAUSDôs Mission of ñEmbracing our diversity to educate L.A.'s youth, ensure 
academic achievement and empower tomorrow's leaders. We are L.A. Unified ,ò and vision proclaiming 
that ñL.A. Unified will be a progressive global leader in education, providing a dynamic and inspiring 
learning experience where all students graduate ready for success.ò   

ILAôs  outcome goals (listed later in Element 1) are at least as rigorous as LAUSDôs ñDestination 
Graduationò goals for PK-8 students:    

1. Mastery of the CA Preschool Learning Foundations Language and Literacy benchmarks.   

2. Reading to Instructional Level (K -2nd grade) ï Students will read at or above their 
instructional level by the end of 2nd grade.    

3. Reading Proficiency ï Students in grades 3-5 will meet or exceed standards at grade level on 
the Smarter Balanced Assessments.   

4. Math Proficiency ï Students in grades 3-5 will meet or exceed standards at grade level on 
Smarter Balanced A ssessments. Middle Grades   

5. Reading Proficiency ï Students in grades 6-8 will meet or exceed standards at grade level on 
the Smarter Balanced Assessments.   

6. Math Proficiency ï Students in grades 6-8 will meet or exceed standards at grade level on 
Smarter Balanced Assessments.  

 

Founding Team Biographies  
The key for enabling Invictus to meet the needs of the Watts community is a founding leadership team 
comprised of deep community roots, educational expertise, and on-the-ground knowledge. We are a 
diverse group of parents, educators, and community members who have, through years of research and 
community organizing,  developed a shared vision for how Invictus will help shape young lives in 
preparation for the demands of the 4 th Industrial Re volution .  
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Dr . LaTonya Derbigny (Founder, Executive Director )  - is a former chemist turned educator with 
more than 20 years of experience teaching and leading traditional public schools within highly diverse 
urban communities. Dr. Derbigny is a third -generation resident of Watts, a former Assistant 
Superintendent of Instruction  at Vallejo City Unified School District , and an experienced educator that 
has improved student achievement in classrooms, schools, and districts. She has notably raised one 
school 50 points (API)  in a single year and facilitated far-below grade level students into proficiency 
within a single year. She is a master teacher, has successfully led teams, and launched multiple successful 
educational innovations (including English Learner reforms, distri ct-wide discipline reforms, Restorative 
Justice, and TK-8 STEAM project-based learning). 

Robert Thrash (Board President)  ï is the Director of Pupil Services for ISANA Academies, a charter 
school with multiple locations within urban communities in the Los A ngeles area. He is an innovative and 
forward -thinking educator with nearly 20 years of experience working in urban schools in the Los Angeles 
area. He has taught in traditional public schools and has experience in educational leadership in multiple 
charter schools and providing academic counseling at urban charter schools. He is a passionate educator 
focused on the cognitive, social, and emotional growth of students. He is also a focused professional 
experienced in the start-up, expansion, governance, and operation of charter schools. Mr. Thrash has 
earned a Bachelor of Arts in Human Development (emphasis in English) from Azusa Pacific University, 
and a masterôs degree in Education from Azusa Pacific University. Additionally, Mr. Thrash is currently 
completing a Doctorate in Educational Leadership at the University of Southern California.  

Austin Dragon  (Board Vice President) ï is a former Chief Deputy to a Los Angeles School Board 
President. Mr. Dragon is currently a board member of Speak UP Parents, a local parent advocacy 
organization, and Strive, an inner -city after -school academy serving the Watts community for the last 15 
years. He is also a Fortune 100 corporate recruiter (20 years) for roles that are directly or indirectly 
related to student academic and job-readiness skills of youth. Mr. Dragon also ran for LA School Board in 
1999 and worked for the then President of LA School Board, Genethia Hayes. Mr. Dragon is a native of 
New York, though Los Angeles has been his home for over twenty years. He is also a military veteran and 
went to college at the Sorbonne in Paris, France.  

Eleanor Sison -Derbigny (Board Secretary)  ï has more than 17 years of experience in healthcare 
management, operations, billing, staff development, and budget management. Eleanor is a Clinic 
Administrator for multiple sites and oversees and manages clinic operations and staffing to ensure quality 
patient care. She collaborates with Supervisors and Leads to achieve service excellence and manages 
departmental budgets by monitoring produ ctivity, revenue, and expenses. Eleanor also has experience 
supervising frontline clinic staff and instituted improvements to cycle time from appointment check -in to 
being seen by their provider by 20%.  She is an innovative leader that collaboratively knows how to build 
teams that improve financial returns and customer satisfaction simultaneously. She also has a Lean Six 
Sigma certification (which is a methodology based on statistical analysis rather than guesswork to 
improve processes with unknown problems), an educational background in Information Technology and 
Business Administration, a Masterôs in Business Administration, and is pursuing a Doctoral Degree in 
Data Analytics. Her expertise in technology and doctoral work in data analytics would be helpfu l in the 
analysis of organizational outcomes and valuable support to the academic achievement committee. 
Additionally, she will be of assistance with strategic planning. Given that Eleanor is the stepmother of the 
current Executive Director, she has recused herself from all decisions (voting) regarding the evaluation 
and compensation of the current Executive Director (in alignment with the Invictus Anti -Nepotism 
Policy).  

Myra Porrazzo (Board Treasurer)  - is a Director of Medical Group Operations for Regal Medical 
Group, one of the largest networks of physicians and specialists in Southern California. She is a visionary 
leader with more than 15 years of experience facilitating positive results in complex, high-performing 
academic and community-based healthcare organizations. Verifiable success, planning, and directing 
activities that led to improved clinical and fiscal outcomes. Proficient in the areas of strategic planning, 
program and project development, and building high performing teams managing multi -site, multi -
specialty physician practice groups. Ms. Porrazzo is passionate and dedicated to developing a culture of 
excellent service and improving the patient experience across the continuum of care. She is exceptionally 
skilled at achieving results by shifting cultural priorities, with the intent to deliver patient -centric, 
efficient, and effective healthcare services. Ms. Porrazzo has experience establishing organizational, 
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operational, and financial plans to support the organization's vision and goals, i ncluding budget and 
fiduciary duties for $15 million among her assigned cost centers. Ms. Porrazzo earned a bachelorôs degree 
in Gerontology and Sociology from Mount St. Maryôs College, and a Masterôs in Business Administration 
in Health Services Management and Organizational Leadership from Mount St. Maryôs College. She is also 
a Lean Six Sigma Green Belt certified professional that is passionate about bringing her broad experiences 
with managing organizations and budgets to support the improvement of the educational outcomes of the 
children and families that Invictus will serve.  

Robin Harris (Board Member, Academic Achievement Chair)  - Mrs.  Harris began her 
educational career in 1976 in the Lynwood School District. In 1989 she worked in private Education for 13 
years. She served as principal for ten of those years and received a lifetime credential. Additionally, she 
served on WASC Accreditation teams for ten years.  In 2005 Mrs. Harris was sought by View Park Prep 
Accelerated Charter School. During her tenure at View Park, she led them to their highest API Score of 
896 and was recognized by the Dept. of Education for academic excellence.  Her final principal position 
was in Las Vegas, Nevada in 2011-2017.  Ms. Harris earned a bachelorôs degree in Health Education from 
San Diego State University and a masterôs degree in Educational Administration from National 
University.  

Julia Ruiz  (Board Member) - is a human resource administrator and has experience implementing 
company policies, programs, human resource practices, managing payroll, and 
administrating/coordinating employee benefits.  She also assists with accounting duties; ISO (The 
International Standards Organization (ISO) in Geneva has compiled best practices for organizational 
management and publishes them as International Quality Standards) audits and conducts periodic I -9 
audits to ensure compliance. Ms. Ruiz has a bachelorôs degree from National University in Business 
Administration, and a Masterôs in Business Administration from National University. She is a self-starter, 
team-player, bilingual (Spanish/English), and mother of a high school student that successfully competed 
in an international STE AM competition recently. She brings a breadth of skills and experiences that 
complement the vision of I nvictus and knows firsthand how powerful project -based learning can be for 
students. 

Rosa Berumen (Board Member) - is a professional with seven years of experience working in 
fundraising/development field, three of those years were focused on the management of federally funded 
programs and grants for a healthcare organization. As a grant manager, she was responsible for managing 
post-award activities for various departments/programsô grants, cooperative agreements, and contracts 
from external funding source s (e.g., federal agencies, state agencies, private companies, and foundations). 
Ms. Berumen currently is a Development Manager focusing on employee and donor engagement. In 2016, 
she founded a workplace giving program for an organization with 3,000+ employ ees. In the first three 
years of that program, employees have pledged over $400,000 to provide support and services to 
underserved populations. Through this program, she has facilitated and led volunteer events that 
included inviting external donors, poten tial prospects, and sponsors in order to engage them in 
fundraising efforts. Ms. Berumen has earned a bachelorôs degree in English from San Diego State 
University, and a masterôs degree in Fine Arts from San Diego State University.  

Robin Holmes (Board Mem ber) ï is an entrepreneur that specializes in providing comprehensive 
solutions to businesses and end-users with a strong emphasis on marketing and social media outreach. 
She has over 20 years of experience in Consultative Sales, Management, Marketing, E-Commerce 
Corporate Business Development, Copywriting/Editing, Events/Promotional Marketing, and Customer 
Training.   A native of Chicago, Illinois, Robin, is intimately acquainted with the pitfalls and setbacks faced 
by the demographic served by the Invictus Leadership Academy. 
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Student Population to be Served   
ILAôs target student population  encompasses TK-
8th Grade students living in Watts and neighboring 
communities.  Staff and students will be recruited  to 
reflect the ethnic and linguistic diversity of our 
targeted community.  Based on demographics of the 
community and currently existing public schools, 
we anticipate our student population will 
be 96% low income (eligible for free and reduced 
lunch),  60% Latino, 40% African American, 30% 
English Learners, and 9% students with special 
needs.14     

These students are mostly students of color and 
have expressed the following  educational interests, 
backgrounds, or challenges, as mentioned in the 
community need section, students from our pop -up 
schools identifie d safety (particularly around 
bullying and fighting), learning being fun, and 
wanting more hands-on projects as being 
important. Notably, student responses to social 
justice questions during our first Pop -up School 
were heart-breaking affirmations of how p ervasive 
poverty, abuse, and violence is within our targeted 
community and suggests that many of our students 
have experienced trauma and will need socio-
emotional supports built into the school culture.   

Invictus Leadership Academy proposes to be a neighborhood school for children in zip  codes 90002 and 
90059. While we do not yet know the exact location of our new school, we have identified 0 (zero) existing 
public schools serving grades TK-8 in Watts: there are nine elementary schools and one middle school.  
Currently , no charter school serving grades TK -8 exists in the community.  In an effort to be a true 
neighborhood school, once we secure a facility, we will build upon our community engagement efforts by 
aggressively marketing our program within a 10-block radius of the facility. Data on existing schools 
indicates that 19% of elementary students, on average, Met or Exceeded grade-level standards on the 2018 
California Assessment of Academic Performance and Progress (CAASPP) in English Langauge Arts (ELA), 
and 20% of elementary students meeting or exceeding standards in Math.  In middle grades, 19% of 
middle school students in Watts are Met/Exceeded in ELA on the 2018 CAASPP, and only 11% 
Met/Exceeded standards in Math. 15 

                                                        
14 Data from the California Department of Education  2018, https://caaspp.cde.ca.gov/sb2018/default ( 
15 Data from the California Departm ent of Education 2018, https://caaspp.cde.ca.gov/sb2018/default ( 

Map of Watts, targeted community  

https://caaspp.cde.ca.gov/sb2018/default
https://caaspp.cde.ca.gov/sb2018/default
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Traditional Public Schools in Watt s-  School Performance in ELA and Math 16 

  

Other relevant characteristics of our target student population are that seven out of ten students are 
Latino, three out of ten are African American, and only two out of ten students are on track for college as 
shown within the graphic above. In response to robust community interest, we plan to open on Day 1 with 
a TK-5 grade span. Based on the existing schoolsô data, we also anticipate that most of our students will 
enter the school one or more grade levels below proficiency in both ELA and Math. Thus, we are realistic 
about our initial yearsô state proficiency  scores and will keenly focus on state growth scores as a key 
indicator of our impact; our goal is that within three years of attending Invictus, all students will  reach 
grade-level proficiency.   

 
Five -Year Enrollment Roll -out Plan  
Invictus proposes to open in August 2020 and serve approximately 124students in grades TK-5. We are 
beginning with this grade span for two reasons. First, our instructional model of using mixed-age student 
groupings based on their levels of mastery (like a Montessori school) will facilitate instructional 
differentiation and the remediation of the foundational skills we anticipate needing to address. Second, 
we have selected our opening grade levels based upon parent/family feedback (and interest) to have all 

                                                        
16 Data from the California Department of Education  2018, https://caaspp.cde.ca .gov/sb2018/default (Red bars 
represent the top two performing school within the targeted neighborhood.)  

https://caaspp.cde.ca.gov/sb2018/default
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their elementary -age children attend one school. Starting in our second year of operation, one grade level 
will be added each year, as detailed in the chart below. The projected enrollment of Invictus once it 
reaches full capacity will be 586 students in 2024-25.   
 

Enr ollment Roll -Out Plan for Invic tus Leadership Academy 

 

 

 

 

 

 

 

 

 

 

Goals and Philosophy  

Vision  
The vision of Invictus Leadership Academy is to develop students that will be self -motivated, life -long 
lovers of learning, college and career ready, and 21 st Century Leaders wit h uncommon academic 
achievement. This vision for our students is strongly endorsed by our parents and will be shared by our 
staff. Interviews with p arents and family members through house visits and community events confirm 
their desire for a school that will ensure their children are college and career ready, safe, respected, and 
nurtured into greatness as their highest priority.  
 
Mission  
The mission of Invictus Leadership Academy Charter School is to provide an exceptional TK -8 education 
that supports ev ery child fulfilling their full academic potential .  

 

Definition of an ñEducated Personò in the 21st  Century  
ILAôs model is very aligned to the Partnership for 21 st Century Skills Framework  (P21). This framework 
acknowledges that Common Core subject matter is foundational to building the kind of skills (shown in 
the chart below) that an educated person in the 21st century will need to be better prepared for the 4 th 
Industrial Revolution. These skills include adaptability, critical thinking, problem solving,  
communication , collaboration, and creativity . Educated persons should also be self-motivated, life -long 
learners, and be able to embrace cultural, ethnic, and social differences in the face of rapid global change. 
Together, these skills form the foundation that will ultimately enable our learners to be college - and 
career-ready.  

  

Enrollment Rol l -Out Plan  for Invictus Leadership Academy  

GRADE  2020 -21 2021 -
22  

2022 -
23  

2023 -
24  

2024 -
25 

Transitional 
Kindergarten  

16 16 16 16 28 

Kindergarten  28 34 56 56 56 

1st Grade  16 32 56 56 56 

2nd Grade  16 30 56 56 56 

3rd Grade  16 30 60 56 60 

4th Grade  16 30 60 60 60 

5th Grade  16 30 50 68 60 

6th Grade  
 

30 46 68 70 

7th Grade  
  

42 60 70 

8th Grade  
   

60 70 

Total Students  124 232 352  466  586  
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P21 Skills supported by CCSS and 21 st Century Themes  
Life and Career Skills  Learning and Innovation 

Skills  
Information, Media, and 
Technology Skills  

Flexibility and Adaptabilit y Creativity and Innovation  Information Literacy  
Initiative and Self -Direction  Critical Thinking and Problem 

solving 
Media Literacy  

Social and Cross-Cultural Skills  Communication and 
Collaboration  

Information, Communications, 
and Technology Literacy 

Productivity and Accountability  
Leadership and Responsibility 

 

Invictus takes seriously our goal of equipping South Los Angeles students to successfully compete for 
livable wage jobs in the future---to develop ñeducatedò people in the 21st Century.  Right now, we see a tale 
of Two Americas: one of white privilege fueled by compounding generational wealth, and one of deep 
struggle, rooted in historical inequities that continue to suppress opportunity and access. With the 
acceleration of technologies such as artificial intelligence and robotics, the gaps between these Two 
Americas is likely to widen. Invictus Leadership Academy is designed to empower students in Watts with 
the P21 skills and dispositions so that they can compete and succeed in a rapidly changing world. ILAôs 
focus on leadership/character development and integrated project -based learning (described later in 
Element 1) will provide our students with increased resilience and learning opportunities that extend 
beyond gaining basic academic skills and performing well on high -stakes tests. Together, we believe these 
skills will distinguish our graduates as they pursue jobs of the future that donôt yet exist.  

Ironically, children in Watts, who largely grow up in physically and emotionally dangerous env ironments, 
are deeply resilient already, having learned to survive amid the perils of gangs and drugs. They are 
scrappy, aware of their surroundings, and learn how to read people: they quickly learn who is safe and 
who is not. The founder of Invictus knows  this firsthand. We believe in harnessing and growing this 
resilience and emotional intelligence to cultivate independent thought and adaptability.  

In looking ahead to what the world of work will look like, we are reminded of the critical importance of 
science, technology, engineering, and mathematics skills (STEM). The Bureau of Labor Statistics 
estimates that by 2022 California will have 1.2 million STEM jobs, the largest STEM workforce of our 
nation.  17  Poor math achievement is perhaps the single most important problem that urban schools must 
solve to adequately prepare students for the kinds of jobs that will exist when they become adults. As our 
economy and the job market increasingly become global, a failure for our students to master math is a 
plan that guarantees their denied access to the fastest growing sectors of the job market. Students and 
families in our community will benefit from greater access and exposure to  Science, Technology, 
Engineering, Arts and Mathematics (STEAM) learning opportuniti es, particularly the kinds of hands-on, 
project-based explorations of real-world issues that Invictus will provide. These experiences will be deeply 
rooted in exposure to and use of technology, the medium through which students will develop 
information, me dia, and technology skills.   

With the increasing automation of routinized jobs, the long -term implications of urban students not being 
adequately prepared to compete is a critical issue. Invictus aims to break this narrative in Watts. 

H ow Learning Best O ccurs  
Invictus believes that learning best occurs when the following components are in place:  

1. Instruction is personalized to meet the needs of students.  
2. Students see themselves as leaders and change agents within their community.  
3. Students are engaged in instruction that is inquiry -driven, that fosters deep thinking and real-

world problem solving . 

                                                        
17 ht tps://www.bls.gov/spotlight/2017/science -technology-engineering-and-mathematics-stem-occupations-past-
present-and-future/home.htm  

https://www.bls.gov/spotlight/2017/science-technology-engineering-and-mathematics-stem-occupations-past-present-and-future/home.htm
https://www.bls.gov/spotlight/2017/science-technology-engineering-and-mathematics-stem-occupations-past-present-and-future/home.htm
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4. Data informs all that we do as a learning organization: including  teaching, professional 
development, lesson planning , and systems development. 

Invictusô educational program operationalizes the previously listed components through the following 
three innovative pillars of our model: personalization , leadership development , and project -
based STEAM .  And lastly, our trimesterly review of student outcomes with all s takeholders with their 
input will fac ilitate our data collection and cycle of continuous improvement as a learning organization.   

We also have incorporated research-based instructional strategies and structures to help facilitate our 
goal of building exceptional academic skills while addressing the unique socio-emotional needs of our 
targeted student population. ILAôs instructional design was also influenced by observing the previously 
mentioned instructional practices at several high performing schools in California.  Many of these best 
practices were observed through  site visits to multiple successful Californi a schools in Los Angeles 
(Renaissance Arts Academy and Ad Astra) and in Northern California (Urban Montessori, Design Tech, 
and The New School of San Francisco.) 

Personalization (PL)  

ILA believes that every studentôs education should be tailored to fit his or her needs (i.e., personalized) to 
ensure that regardless of how much academic knowledge and/or social capital students enter our school 
with, the y all will be provided with an educati on that prepares them to successfully contend for the jobs of 
the future.   

Personalized learning (PL) is a personalized pedagogy that allows each student to work at their own pace 
and helps each child feel and be successful at school.18 Across the country, PL is increasingly being 
recognized as a strategy that helps to close achievement gaps19, increase student engagement20, and build 
student agency.21 Researchers have found that while PL has been useful in closing the achievement gap, it 
is implemented much less often with low -income and students of color.22 ILA proposes to facilitate 
personalization by differentiating instruction and implementing discrete opportunities for our students to 
engage in mastery learning.  

A) Differ entiated Instruction  

Differentiated Instruction is a widely known theory where the instruction provided to students is 
adapted to the needs and strengths of each student. Differentiated instruction has been found 
helpful in closing achievement gaps and allows for individual student academic needs to be 
addressed.23 Researchers have also found that differentiated instruction is an effective way of 
meeting the needs of diverse student populations within a single classroom; especially students 
that are English learners, those with special needs, and those at risk for failure.24 ILA teachers will 
not only provide students with strategically situated differentiated learning opportunities but will 
also facilitate student engagement with mastery learning opportunitie s. 

 

                                                        
18 Horn, M. B., & Staker, H. (2011). The rise of K-12 blended learning. Innosight institute , 5. 
19 Balfanz, R., & Byrnes, V. (2006). Closing the mathematics achievement gap in high-poverty middle schools: 
Enablers and constraints. Journal of Education for Students Placed at risk , 11(2), 143-159 
20 West, D. M. (2013). Mobile learning: Transforming education, engaging students, and improving 
outcomes. Brookings Policy Report , 9, 1-7. 
21 Richardson, W. (2012). Preparing students to learn without us.  Educational leadership , 69(5), 22-26 
22 Darling -Hammond, L., Friedlaender, D., & Snyder, J. (2014). Student-centered schools: Policy supports for closing 
the opportunity gap.  Policy Brief from Stanford Center for Opportunity Policy in Education. Stanford, CA: Stanford 
Center for Opportunity Policy in Education. Retrieved from https://edpolicy. stanford. 
edu/sites/default/files/scope -pub-studentcentered-policy. pdf . 
23 Beecher, M., & Sweeny, S. M. (2008). Closing the achievement gap with curriculum enrichment and differentiation: 
One school's story. Journal of advanced academics , 19(3), 502-530.  
24 Lawrence-Brown, D. (2004). Differentiated instru ction: Inclusive strategies for standards-based learning that 
benefit the whole class. American secondary education , 34-62. Macready, T. (2009). Learning social responsibility in 
schools: A restorative practice. Educational Psychology in Practice , 25(3), 211-220. 
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B) Mastery Learning  

The basic premise of mastery learning is that virtually all students can master what is taught in 
school when given adequate time to master a concept. 25  Mastery learning is associated with 
improved student learning outcomes and enhanced student engagement.26 ILA will facilitate 
mastery learning opportunities by flexibility grouping students (based upon their instructional 
needs, as opposed to grade level, i.e., mixed-age grouping) during centers and differentiation time 
(within our inst ructional minutes ' chart). This structure will provide all ILA students with the 
time they need to master key concepts and normalize help-seeking (a previously mentioned 
emotional barrier for older students).  ILA will also use mixed-age grouping during our 
differentiation times to provide remediation and acceleration based upon student needs.  

Researchers have also found that mixed-age grouping also creates a structure to implement peer-
assisted learning interventions which 27 

ñéwere most effective with younger, urban, low -income, and minority students. 
Interventions that used interdependent reward contingencies, ipsative evaluation 
procedures, and provided students with more autonomy had higher Effect Sizes .ò  

C) Blended Learning (Computer -mediated instruction)  

ILA will also personalize instruction through Blended learning which combines face-to-face 
instruction with computer -mediated instruction 28, and thereby expands a teacherôs capacity to 
individually differentiate instruction for students based upon their str engths and needs.  
Researchers have found that supplemental instruction utilizing computer programs can result in 
enhanced literacy and is an effective way of providing targeted literacy remediation ,29 and math 
skill remediation .30  

D) Learning Portfolio s 

ILA w ill utilize learning port folios (which we call ñlearning passportsò) to record student progress 
and mastery of their personalized learning paths. Researchers have found that the use of student 
portfolios to track academic growth and the achievement of goals has a positive impact on student 
outcomes.31 Furthermore, the use of student learning portfolios has a positive impact on student 
agency.32  

 

Leadership Development 

Invictus believes that our leadership theme is a critical component of what urban students particularly 
need more of to successfully navigate their current world and the future world of work. ILAôs leadership 
framework is composed of four research-based elements that will  help facilitate our desire to build college 

                                                        
25 Block, J. H., & Anderson, L. W. (1974). Mastery learning. Handbook on Teaching Educational Psychology . 
26 Guskey, T. R., & Gates, S. L. (1986). Synthesis of research on the effects of mastery learning in elementary and 
secondary classrooms. Educational leadership , 43(8), 73. 
27 Rohrbeck, C. A., Ginsburg-Block, M. D., Fantuzzo, J. W., & Miller, T. R. (2003). Peer-assisted learning 
interventions with elementary school students: A meta -analytic review. Journal of Educational Psychology , 95(2), 
240 
28 Graham, Charles R. "Blended learning systems." The handbook of blended learning (2006): 3-21. 

29 Hodges, T. S., & McTigue, E. M. (2014). Renovating literacy centers for middle grades: Differentiating, reteaching, 
and motivating.  The Clearing House: A Journal of Educational Strategies, Issues and Ideas, 87(4), 155-160. 
30 De Witte, K., Haelermans, C., & Rogge, N. (2015). The effectiveness of a computerȤassisted math learning 
program. Journal of Computer Assisted Learning , 31(4), 314-329. 
31 Abrami, P. C., Venkatesh, V., Meyer, E. J., & Wade, C. A. (2013). Using electronic portfolios to foster literacy and 
self-regulated learning skills in elementary students.  Journal of Educational Psychology, 105 (4), 1188-1209. 
32 Ibid  



 
 

21 | P a g e 
ILA Charter Petition  

and career-ready leaders of the 21st century.  Invictusô construct for leadership is comprised of the 
following components: character education, civic education, and social justice, which are exceptionally  
aligned to 21st century skills . 

A) The Intersection of 21st Century Skills and Lead ership Skills 

Thought leaders recognize that the most needed skills for the jobs of the future include  soft skills 
(i.e., leadership skills)  like emotional intelligence, people management, service orientation, and 
sound judgment in decision -making33, 34. ILA  intends to exceptionally educate our students to be 
authentic problem solvers, understanding that every social injustice can find its root in the failing 
of a character trait.  This approach allows Invictus to address social issues and build leaders, even 
with young children by thematically exploring a social justice issue and explicitly identifying the 
character trait that would be a part of the solution (with our youngest students TK -3) and 
implicitly utilizing character education with our older students . 

B) Character Education  

Invictus agrees that ñThe function of education is to teach one to think intensively and to think 
critically. Intelligence plus character ï that is the goal of true education.ò - Martin Luther King, 
Jr.  

While it may not seem obvious, researchers have found a positive correlation between the solid 
implementation of character education and high academic achievement in California 
Distinguished schools.35 Furthermore, as technological advancements continue, the world is 
increasingly in need of citizens with strong ethical constitutions as moral boundaries are defined , 
and regulations around technological innovations are being developed.36  For example, it is just 
good business to make a device that consumers like using, but is it exploitive to make technology 
addictive?37 This conundrum is not an exclusively academic discussion, for there are implications 
that greatly affect the families of student s in our target community 38 and it begs the question of 
how many students may be suffering psychologically or even academically for the sake of 
profitability from video games and social media.   

Invictus , therefore, believes that character education is an increasingly important aspect of 
schooling as exponential technological advancements are raising complex ethical considerations 
that our students will navigate as they enter a future world filled with complicated technological 
advancements.39  

Invictus proposes to provide our students with  character education in grades TK-8 to not only 
help them navigate our technological world but also to bring the following benefits that 

                                                        
33 https://www.crimsoneducation.org/us/blog/jobs -of-the-future ; https://www.weforum.org/agenda/2018/06/the -
3-skill -sets-workers-need-to-develop-between-now-and-2030/  
34 World Economic Forum. (2016, January). The future of jobs: Employment, skills and workforce strategy for the 
fourth industrial revolution. In  Global Challenge Insight Report, World Economic Forum,  Geneva. 
35 Benninga, J. S., Berkowitz, M. W., Kuehn, P., & Smith, K. (2003). The relationship of character education 
implementation and academic achievement in elementary schools. Journal of research in character education , 1(1), 
19-32. 
36 Grunwald, A. (2011). Responsible innovation: bringing together technology assessment, applied ethics, and STS 
research. Enterprise and Work Innovation Studies , 31, 10-9. 
37 Alter, A. (2017). Irresistible: The rise of addictive technology and the business of keeping us hooked. Penguin. 
38 Andreassen, C. S., Billieux, J., Griffiths, M. D., Kuss, D. J., Demetrovics, Z., Mazzoni, E., & Pallesen, S. (2016). The 
relationship between addictive use of social media and video games and symptoms of psychiatric disorders: A large-
scale cross-sectional study. Psychology of Addictive Behaviors , 30(2), 252. 
39 Davis, K. (2012). Ethics of Big Data: Balancing risk and innovation . " O'Reilly Media, Inc."  

https://www.crimsoneducation.org/us/blog/jobs-of-the-future
https://www.weforum.org/agenda/2018/06/the-3-skill-sets-workers-need-to-develop-between-now-and-2030/
https://www.weforum.org/agenda/2018/06/the-3-skill-sets-workers-need-to-develop-between-now-and-2030/
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researchers have found connected to character education: positive school culture,40 self-
motivation ,41 self-regulation42 , and interpersonal communication .43 

Invictus students will be explicitly taught positive habits and practice positive social interactions  
throughout the day via our selected curricula for Character Education (described in the 
Curriculum and Instruction section of this element). While positive character traits will be t aught 
in isolation in the lower grades, Invictus will make an explicit connection of those traits  to the 
social justice issues that are examined by our students during the year, which we find to be an 
exceptional tie not only 21st century skills but also to developing leaders skills. Lastly, Invictus 
students will also have authentic opportunities to connect their  character education to real-life 
through the second element of ILAôs leadership frame, civic education. 

C) Civic Education  

The state of California acknowledges the importance of civic education, requiring the completion 
of American Government or civi cs as a requirement for high school graduation, yet research 
suggests this exposure is inadequate at best.   

One fundamental component of democracies is to have the participation of an educated citizenry; 
without this, democracy will not survive or thrive. Thomas Jefferson wrote that ñIf a nation 
expects to be ignorant and free, in a state of civilization, it expects what never was and what never 
will be.ò Therefore, the ability of students to be engaged in a democracy is critical to the 
protection of individuals and their ability to not only advocate for themselves but to protect the 
democracy as a whole.44  

Unfortunatel y, however, researchers have found that there is a gap in the civic and political 
knowledge and skill base between wealthier white youth and poor non-white youth .45 The ability 
to navigate political systems is particular ly important for communities of color  that have long-
standing gross social injustices have existed so long, that they have become normalized 
descriptors of their community. Therefore, Invictus will equip our students with a skill set that 
not only empowers them to advocate and navigate political spaces for themselves, but they will be 
prepared to be champions in their community.  

Civic education is important b eyond ensuring that all students are knowledgeable about how to 
engage civically. Civic education has been found to be associated with  multiple  enhanced student 
outcomes, includi ng improved  student agency46 and goal setting.47 Furthermore, when civic 
education is enhanced by service-learning, the studentôs community is the most powerful training 
context for democratic cit izenship.48 For this reason, Invictus will facilitate  one service-learning 
day (a day when our school community engages in service, one Saturday in the year) as a 
component of our social justice program. Invictus will also provide our students with the 
opportunity to engage in speech, debate, and spoken word to give our students tangible 
experiences with critical components of civic engagement such as public speaking, persuasive 
speech, and civic dialogues from differ ing perspectives. 

                                                        
40 Pala, A. (2011). The need for character education. International Journal of Social Science s and Humanity 
Studies, 3(2), 23-32. 
41 Althof, W., & Berkowitz*, M. W. (2006). Moral education and character education: Their relationship and roles in 
citizenship education. Journal of moral education , 35(4), 495-518. 
42 Miller, T. W., Kraus, R. F., & Veltkamp, L. J. (2008). Character education as a prevention strategy for school-
related violence. In School violence and primary prevention  (pp. 377-390). Springer, New York, NY. 
43 Devries, R. (1999). Implications of Piaget's constructivist theory for character education. Action in teacher 
education, 20(4), 39-47. 
44 Gutmann, A., & BenȤPorath, S. (2014). Democratic education. The encyclopedia of political thought , 863-875. 
45 Levinson, M. L. (2007). The civic achievement gap. 
46 Ehrlich, T. (1999). Civic education: Lessons learned. PS: Political Science & Politics, 32(2), 245-250. 
47 Bring le, R. G., & Clayton, P. H. (2012). Civic education through service learning: What, how, and why?. In Higher 
education and civic engagement  (pp. 101-124). Palgrave Macmillan, New York. 
48 Ehrlich, T. (1999). Civic education: Lessons learned. PS: Political Science & Politics, 32(2), 245-250. 
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D) Social Justice in Schools 

The last component of ILAôs frame for leadership is the investigation of social justice. While social 
justice is growing in popularity as a way of embracing diversity and increasing student voice, 
particularly with marginalized people 49, there are specific strategies that enhance the high-quality  
implementation of social justice in schools. The most effective social justice programming  
includes these five practices within the classroom50: acknowledge who is in  the room (affirming  
their culture, community, and families), start with what students know, utilize tools fo r subject 
matter mastery, teachers must be honest about their own biases, utilize tools for students to think 
critically (even to question what the teacher facilitates).  

Researchers have found that social justice programs are connected to stronger school 
communit ies51 and helping shape students to be responsible citizens that participate in society .5253  

Invictus will prov ide explicit opportunities for students to engage in authentic 21st century 
learning that is tied to a real -world issue in real-time, ideally within their community. Invictus 
therefore will provide our students with experiential in -depth learning activities that are designed 
to explore our selected thematic problem for the year with the engagement of civic leaders, 
community members, and/or  virtual partnerships with public service organi zations (such as 
water ï DWP, Ecologists, Scientists, and civic servants).  This part of our framework for 
leadership is the foundation of our project -based STEAM explorations.  

 

Project-Based STEAM  

Nationall y, urban schools and districts serving large numbers of "high needs" students are characterized 
by poor student outcomes which include low student achievement, poor attendance, high dropout rates, 
and large numbers of remediation classes54,55. While remediat ion classes are intended to accelerate 
student achievement, they often result in students becoming informally "tracked" into class schedules that 
prohibit their access to more advanced math and science courses56; i.e., limited access STEAM projects 
and P21 skills .  

Invictus has deliberately incorporated Project -based learning (PBL) to facilitate deep learning  based upon 
the work of Mergendoller 57  and Mioduser58 who found that student s with average to low verbal ability 
and students with little previous conten t knowledge learned more in PBL classes than in traditional 
classes. Researchers have also found that PBL is more effective for long-term retention of science and 

                                                        
49 https://www.edutopia.org/blog/creating -classrooms-for -social-justice-tabitha -dellangelo 
50 https://www.edweek.org/ew/articles/2019/01/23/what -is-social-justice-education-anyway.html  
51 https://www.edutopia.org/blog/social -justice-whole-school-approach-jeanine-harmon 
52 https://www.cultofpedagogy.com/social -justice-resources/ 
53 Carlisle, L. R., Jackson, B. W., & George, A. (2006). Principles of social justice education: The social justice 
education in schools project. Equity & Excellence in Education , 39(1), 55-64. 
54 Miller, L. (2010). High drop -out rate helps drive crime. Philadelphia Tribune, P. 1B, 3B. Retrieved from Ethnic 
News Watch (ENW). (Document ID: 2084633401)  
55 Forte, A., & Fowler, P. (2009). Participation in interprofessional education: An evaluation of student and staff 
experiences. Journal of interprofessional care ,23(1), 58-66. 
56 Balfanz, R., Herzog, L., & Mac Iver, D. J. (2007). Preventing student disengagement and keeping students on the 
graduation path in urban middle -grades schools: Early identification and effective interventions.  Educational 
Psychologist, 42(4), 223-235 
57 Mergendoller, J. R., Maxwell, N. L., & Bellisimo, Y. (2006). The effectiveness of problem-based instruction: A 
comparative study of instructional methods and student characteristics.  Interdisciplinary journal of problem -based 
learning ,1(2), 5. 
58 Mioduser, D., & Betzer, N. (2008). The contribution of Project -based-learning to high -achieversô acquisition of 
technological knowledge and skills. International Journal of Technology and Design Education , 18(1), 59-77. 

https://www.edutopia.org/blog/creating-classrooms-for-social-justice-tabitha-dellangelo
https://www.edweek.org/ew/articles/2019/01/23/what-is-social-justice-education-anyway.html
https://www.edutopia.org/blog/social-justice-whole-school-approach-jeanine-harmon
https://www.cultofpedagogy.com/social-justice-resources/
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math skills and is especially useful in closing the achievement gap for lower achieving students.59,60,61 In 
fact, Geier found that participating in PBL helped urban African -American boys close a gender 
achievement gap.62 Furthermore, research indicates using interdisciplinary or integrated curriculum 
provides opportunities for more relevant, less fra gmented, and more stimulating experiences for 
learners.63 ILAôs interdisciplinary approach of using PBL will highlight the real -world relevance of each 
core subject and further expand our studentsô lexicon of potential STEAM careers. Our students are 
expected and will be pushed to tap into their curiosities to explore the world around them and imagine 
solutions to novel problems that our world/community faces.  

ñThe real-world focus of PBL activities is central to the process. When students understand that 
their work is ultimately valuable as a real problem that needs solving, or a project that will 
impact others, they're motivated to work hard. Ed Gragert, director of iEARN, which offers PBL 
projects that address local, national, and global issues, believes that collaboration, interactivity, 
and a clear outcome that "improves the quality of life on the planet" really speaks to kids. "By 
demonstrating that they can make a difference in even a single life, students are motivated and 
empowered to carry their exp eriences into lifelong community and global service," he says. In 
addition to teaching core content and raising awareness, PBL projects train students to take 
complex global issues and break them down into specific local action steps. For example, the 
Schools Outfitting Schools program contributes to international efforts to make education 
available to girls worldwide. By working to provide supplies to one school in Afghanistan, 
students see how they directly affect the lives of individuals. And Afghan stud ents contribute as 
well by helping kids in the United States become aware of their culture .ò64 

ILA students will engage in PBL mediated through our leadership theme by exploring social justice issues. 
Each year a school-wide theme will be developed, and our annual capstone performance will showcase our 
studentsô examination of  a social justice issue using STEAM- STEM with arts. Since research indicates 
that the STEAM pipeline narrows during 4 th grade, when nearly half of the students typically lose interest 
in science,65 Invictus p lans to cultivate the curiosities of our youngest students through age-appropriate, 
thematically aligned projects each year. 

 

School Goals  for Enabling Pupils to Become and Remain Self -
Motivated, Competent, and Lifelong Learners  
Invi ctus aims to ensure that our students become educated persons in the 21st Century, that are College 
and Career-Ready. We hold these goals: 

¶ Every child reading by the end of 2nd grade (as measured by DIBELS) 

¶ Every child demonstrating grade-level competency in ELA and Math by the end of their 8th -grade 
year 

¶ Every child having a love of learning and a vision for STEAM career possibilities within the 4 th 
Industrial Revolution by the end of their 8th -grade year 

                                                        
59 Mergendoller, J., & Ravitz, J. (2007, March). Teach Your Students How to Do Project Based Learning with PBL-
Online. In  Society for Information Technology & Teacher Education International Conference  (Vol. 2007, No. 1, pp. 
2053-2055). 
60 Boaler, J. (1997). Setting, social class and survival of the quickest. Brit ish Educational Research Journal , 23(5), 
575-595. 
61 Strobel, J. & van Barneveld, A. (2009). When is PBL more effective? A meta-synthesis of meta analyses comparing 
PBL to conventional classrooms. The Interdisciplinary Journal of Problem -Based Learning, 3(1). 
62 Geier, R., Blumenfeld, P. C., Marx, R. W., Krajcik, J. S., Fishman, B., Soloway, E., et al. (2008). Standardized test 
outcomes for students engaged in inquiry-based science curricula in the context of urban reform. Journal of Research 
in Science Teaching, 45(8), 922-939. doi: 10.1002/tea.20248  
63 Frykholm, J., & Glasson, G. (2005). Connecting science and mathematics instruction: Pedagogical context 
knowledge for teachers. School Science and Mathematics, 105(3), 127-141. 
64 Solomon, G. (2003). Project-based learning: A primer.  TECHNOLOGY AND LEARNING-DAYTON-, 23(6), 20-20. 
65 Murphy, C. (2011). Why games work and the science of learning. In Interservice, Interagency Training, 
Simulations, and Education Conference .  
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¶ Every child becoming a sophisticated user of technology through  hands-on use of a variety of 
technology and software including robotics, computers, programming, 3 -D printers , and other 
technology-rich maker tools  

¶ Every child developing higher levels of agency (self-directed learning and exploration of personal 
interests) through ñLearning Passportsò- our personalized way for student s to track and set goals 
for their behavior and academic growth  which will facilitate our students becoming and 
remaining self -motivated, competent, and lifelong learners  

¶ Every child developin g 21st Century Skill s through our leadership-themed investigations of Social 
Justice Issues using STEAM sciences that involve: 

¶ Creativity and Innovation: thinking creatively, using brainstorming, and understanding 
real-world limits to adoptin g new ideas 

¶ Critical Thinking and Problem Solving - analyze how parts of a whole interact with one 
another to produce an overall outcome 

¶ Communication - articulate thoughts and ideas effectively using oral, written and non -
verbal skills, utilize multiple med ia and technologies to convey ideas 

¶ Collaboration - work effectively and respectfully with diverse team members, tap into 
individual strengths to accomplish a common goal  

Along with the previously stated goals, Invictus Leadership Academy has the following goals aligned to the 
eight state priorities and our internal expectations for student outcomes.  

 

LCFF State Priority Goals   
Requirements of Education Code § 47605(b)(5)(A)(ii)  
 

LCFF STATE PRIORITIES  

GOAL # 1 

Provide Basic Services 

Invictus will ensure opt imal conditions for learning, by means of access to expanding 

opportunities for all student groups through a leadership-themed STEAM-rich  

project -based learning environment with qualified and appropriately credentialed 

teachers, full implementation of stat e standards, and a safe, clean and welcoming 

school facilities.  

 

Related State Priorities: 

 χ1         δ  4         ἦ 7  

 δ2         δ  5         δ  8   

 δ3         δ  6          

Local Priorities:  

ἦ:  

:δ 

Specific Annual Actions to Achieve Goal 

Priority 1 ï (Basic Services)  
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Outcome 1 : Degree to which teachers are appropriately assigned pursuant to Education Code section 44258.9 

and fully credentialed in the subject areas and for the pupils they are teaching.  

¶ Hire, supervise, evaluate , and ret ain qualified teaching staff.  

¶ Ensure verification of proper creden tials and DOJ clearance prior to the start of employment.  

¶ Actively recruit diverse teachers and staff that reflect student demographics.  

Outcome 2 : Pupils will have access to standards -aligned instructional materials pursuant to Education Code 

section 60119.  

¶ Provide appropriate, CCSS-aligned  instructional materials.  

¶ Maintain an annual inventory of instructional materials and the respective purchase of materials.  

¶ Annual review to ensure an adequate budget for instructional materials is in place, includin g materials 

for students with special needs: EL, SpEd, and others with  learning challenges.  

Outcome 3 : School facilities are maintained in good repair pursuant to Educ ation Code section 172002(d). 

¶ Facilities will be maintained an d cleaned by custodial staff.  

¶ Conduct annual and monthly facility inspections to screen for safety hazards.  

¶ Utilize Site Inspection Lists and provide daily general and spot checks by custodial staff.  

¶ Ensure repairs are completed promptly  without exceeding 90 days 

Expected Annual Measurable Outcomes  

Outcome #1 : 100% fully credentialed teaching staff   

Metric/Method for Measuring : Verification as reported by California Commission of Teacher Credentialing 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  100% 100% 100% 100% 100% 

Outcome #2 : 100% of students will have access to standards-aligned (Common Core) materials and additional 

materials as outlined in the charter p etition  

Metric/Method for Measuring : Student work products, classroom observations, an annual inventory of 

materials, records of purchase 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  100% 100% 100% 100% 100% 

Outcome #3 : Facilities will be maintained and cleaned by custodial staff and include daily spot checks and Site 

Inspection Lists, pursuant to Education Code Section 17002(d). 
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Metric/Met hod for Measuring : Percent of items on the Site Inspection Lists and daily spot checks that are in 

compliance/good standing.  

APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  90% 90% 90% 90% 90% 

 

LCFF STATE PRIORITIES  

GOAL #2 

Grade-Level Proficiency for All Students  

Students will move towards proficiency in English Language Arts, Mathematics, 

History (Social Science), and Science. 

 

Related State Priorities:  

ἦ 1         χ  4         χ  7  

 χ2         δ  5         δ  8   

 δ3         δ  6          

Local Priorities:  

ἦ:  

:δ 

Specific Annual Actions to Achieve Goal 

Priority 2 ï (State Standards)  

Outcome s 1-4 : Implementation of e ffective and inspiring instruction on California Common Core State Standards 

(CCSS and NGSS) for all pupi ls, including English Learners evidenced by student outcomes in ELA, Math, History,  

and Science 

¶ Participate in ongoing professional development on crea tive and effective implementation of CCSS 

in ELA, Math , and History .  

¶ Provide creative and effective CCSS-aligned ELA and math instruction for all stude nts, including all 

subgroups.  

¶ Provide professional development to teachers in collecting and examining CAASPP and other state 

and internal assessment scores and regularly review progress to implement data -driven decision -

making.  

¶ Teacher developed lessons based on common assessment data on the CCSS and NGSS for evidence-

based pedagogy for effective delivery of those standards 
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¶ Utilizing CCSS and NGSS and state frameworks for instructional design to  create units that build  

in complexity K -8th grade, with supports in place for E Ls. 

 

Priority 4 - (Pupil Achievement)  

Outcome s 1-4 : Performance on standardized tests  and overall school -wide assessments such as the state 

dashboard.  

¶ Provide highly qualified instructional personnel and Resource Specialists to implement high -quality 

instruction with continuous monitoring by the Executive Director .  

¶ Provide highly qualifie d comprehensive professional development to support student achievement.  

¶ Analyze CAASPP scores and internal measures and evaluations throughout the school year to 

review progress towards annual targets.  

¶ Differentiated instruction to ensure that all studen ts instructional needs in all core subject areas are 

met, including Gifted and Talented, Standard English Learners, English Learners, and students with 

disabilities  

¶ Positive Behavior Intervention s and Supports (PBIS) implemented to help create a school culture and 

environment that is caring and supportive of high achievement  

¶ Utilizing a variety  of forms of formative assessment data to improve instruction and provide  

immediate intervention including  DIBELS, NWEA MAP testing and locally developed assessments for 

foundational skills  

Outcomes 1 and 4 : Share of English Learners that become English proficient.  See above; plus 

¶ Implement the LAUSD English Learner Master Plan.   

¶ Provide qualified teachers with appropriate EL authorization who will continuously monitor  

instruction and achievement of ELs.  

¶ Identify ELs by proficiency level, ensure ELD instruction is standards -aligned, and monitor student 

progr ess in program implementation.  

¶ Provide professional development related to EL support, including ELPAC training a nd re-

designation criteria.  

¶ Ensure re-designated ELs will continue to be supported via RTI , including support for struggling 

readers.  

¶ Select and implement research-based strategies that accelerate student achievement (such as 

supplementary EL Curriculum, Guided Language Acquisition (GLAD), Academic Discourse/ teaching 

Academic Vocabulary, and Explicit Direct Instruction (EDI) ). 

Outcome  5: English Learner reclassification rate : Same as Priority 4 , Outcome 1, and 4 above plus: 

¶ Budget will be reviewed annuall y to ensure an adequate budget for appropriate EL instruc tional 

materials is in place.  

¶ Add additional supports for our EL students through exam preparation, differentiation, teacher 

coaching, and additional tutoring to meet EL student instructional needs.   
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Outcome 6 : English Learners will make progress on the performance of the ELPAC  (more specifically, one level 

annually ):  same as Priority 4, Outcomes 1 through 5 

Priority 7 ï (Course Access)    

Outcome s 1-5:  Provide access to all required subjects as well as to our specialized curricular elements as outlined 

in our charter for all students, including all student subgroups. (e.g., J-STEAM projects and Project -based learning)  

¶ 100% of students will have access to enrichment subjects (e.g., speech and debate, civic engagement, 

art, music, and dance)  

¶ 100% of students will have access to all core subject areas (ELA, math, science, social science, and 

physical education)  

Expected Annual Measurable Outcomes  

Outcome #1 : Student Proficiency in English Language Arts will increase annually until all students are performing at 

grade level 

Metric/Method for Measuring : CAASPP and CAA 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-    
2023 

2023-
2024 

2024- 
2025 

All Students (School-wide and all statisti cally 

significant subgroups) 

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

statistically 

significant 

subgroups  

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

statistically 

significant 

subgroups 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

statistically 

significant 

subgroups 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

statistically 

significant 

subgroups 

Outcome #2 : Student Proficiency in  Mathematics will increase annually until all students are performing at grade 

level 

Metric/Method for Measuring : CAASPP and California Alternate Assessment (CAA) 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-    
2023 

2023-
2024 

2024- 
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 

Will meet or 

exceed 

growth 

targets on 

the CAASPP 

and CAA for 

all 
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statistically 

significant 

subgroups 

statistically 

significant 

subgroups 

statistically 

significant 

subgroups 

statistically 

significant 

subgroups 

Outcome #3 : Student Proficiency in Science will increase annually until all students are performing at grade level  

Metric/Method for Measuring : California Science Test (CAST) and the CAA for Science 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-     
2023 

2023-
2024 

2024- 
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets on 

the CAST 

and CAA for 

Science for 

all 

statistically 

signi ficant 

subgroups 

Will meet or 

exceed 

growth 

targets on 

the CAST 

and CAA for 

Science for 

all 

statistically 

significant 

subgroups 

Will meet or 

exceed 

growth 

targets on 

the CAST 

and CAA for 

Science for 

all 

statistically 

significant 

subgroups 

Will meet or 

exceed 

growth 

targets on 

the CAST 

and CAA for 

Science for 

all 

statistically 

significant 

subgroups 

Outcome #4 : 2nd Grade Student Reading Fluency will increase annually until all students are reading at least at 

grade level (aligned to LAUSD goal).  

Metric/Meth od for Measuring : Dynamic Indicators of Basic Early Literacy Skills (DIBELS)  

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-    
2023 

2023-
2024 

2024- 
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at end of 

2020-21 

3% increase 

for all 

statistically 

significant 

subgroups 

3% increase 

for all 

statistically 

significant 

subgroups 

3% increase 

for all 

statistically 

significant 

subgroups 

3% increase 

for all 

statistically 

significant 

subgroups 

Outcome #5 : English Learners Reclassification rates will meet or exceed nearby comparison schools 

Metric/Method for Measuring : Reclassification Rates 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-    
2023 

2023-
2024 

2024- 
2025 

English Learners  

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet 

or exceed 

growth 

targets  

English Learners with less than five years of 
N/A  Baseline 

established 

Will meet or 

exceed 

Will meet or 

exceed 

Will meet or 

exceed 

Will meet 

or exceed 
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service at end of 

2020-21 

growth 

targets  

growth 

targets  

growth 

targets  

growth 

targets  

English Learners with more than five years of 

service 

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet 

or exceed 

growth 

targets  

Outcome #6 : English Learners will advance at least one level on the ELPAC each year. 

Metri c/Method for Measuring : ELPAC performance results 

APPLICABLE  
STUDENT GROUPS Baseline 

2020 - 
2021 

2021- 2022 
2022-    
2023 

2023-
2024 

2024- 
2025 

English Learners  

N/A  Baseline 

established 

at end of 

2020-21 

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet or 

exceed 

growth 

targets  

Will meet 

or exceed 

growth 

targets  

 

LCFF STATE PRIORITIES  

GOAL #3 

Positive School Climate that Facilitates Exceptional Outcomes  

Students will be engaged in learning as measured by attendance and  absenteeism 

rates, suspension rates, expulsion rates, middle school dropout rates , and stakeholder  

survey results . 

 

 

Related State Priorities: 

 δ1         δ  4         δ  7  

 δ2         χ  5         δ  8   

 δ3         χ  6          

Local Priorities:  

Ἠ: Student Agency/ 

Leadership 

:δ 

Specific Annual Actions to Achieve Goal 

Priority 5 ï (Pupil Engagement) Outcome 1  and 2 : School attendance rates and chronically absent student 

rates 

¶ Parent outreach and communications will  stress the importance of attendance and arrivin g at 

school on time each day.  
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¶ Office staff and faculty will help ensure strong attendance and decrease habitual truants through 

home calls and/or visits, meetings with students and families, and culturally r esponsive 

reinforcement.  

Outcome 3 : Middle school dr opout rates  

¶ Track grades, class completion, and individual student crises/challenges outside school walls to 

ensure any middle -grade students at risk of failure/dropout are identified and provided with 

appropriate academic and/or psycho -social support.    

Priority 6 ï (School Climate)  

Outcome 1 : Pupil suspension rates 

¶ Provide training and professional development for administration, teachers, and all support staff 

in our positive school -wide behavior pr ogram , including social -emotional learning and Council 

programs.  

¶ Implement Positive Behavior Intervention Systems (PBIS) and Restorative Justice (RJ) practices  

¶ Provide annual and family orientation with a review of behavior and academic expectations  

¶ Provi de behavioral and academic supports for high needs students and incentivize positive 

behavior  

¶ Celebrate the achievement of academic and behavioral goals ( e.g., grades, attendance, and 

behavior)  

¶ Conduct regular student and staff surveys regarding school culture and climate  

¶ Hire counseling staff and form partnerships with local mental health service providers and 

trauma -informed programs  

Outcome 2 :  Pupil expulsion rates  

¶ Establish classroom management procedures, foster positive relationships, and actively c reate an 

atmosphere of trust, re spect, and high expectations.  

¶ Provide training and professional development for administration, teachers, and all support staff 

in our positive school -wide behavior program , including social -emotional learning and Council 

programs.  

Outcome 3 : Establish local measures including surveys of pupils, parents , and teachers on the sense of safety 

and school connectedness.  

¶ Conduct regular student and staff surveys regarding school culture and climate  

Outcome 4 : High rates of stude nt time -on-task 

Expected Annual Measurable Outcomes  

Priority 5; Outcome #1 : Maintain a high attendance rate  

Metric/Method for Measuring : Average Daily Attendance 
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APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022- 2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at the end of 

2020-21 

Maintain high 

attendance 

rate (>95 %) or 

increase 

annually as 

needed   

Maintain high 

attendance rate 

(>95%) or 

increase 

annually as 

needed   

Maintain high 

attendance rate 

(>95%) or 

increase 

annually as 

needed   

Maintain high 

attendance rate 

(>95%) or 

increase 

annually as 

needed   

Priority 5; Outcome #2 : Maintain a low rate of chronically absent students  

Metric/Method for Measuring : Chronic Absenteeism Rate 

APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022- 2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at the end of 

2020-21 

Maintain low 

chronic 

absenteeism or 

decrease 

annually as 

needed 

(estimated 

target of 1-2% 

annually)   

Maintain low 

chronic 

absenteeism or 

decrease 

annually as 

needed 

(estimated 

target of 1-2% 

annually)  

Maintain low 

chronic 

absenteeism or 

decrease 

annually as 

needed 

(estimated 

target of 1-2% 

annually)  

Maintain low 

chronic 

absenteeism or 

decrease 

annually as 

needed 

(estimated 

target of 1-2% 

annually)   

Priority 5; Outcome #3 : Middle school Drop -out rate will be < 1% 

Metric/Method for Measuring : Drop-out Rate 

APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022- 2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  N/A  N/A  N/A  < 1% schoolwide 

and for all 

statistically 

significant 

subgroups 

< 1% schoolwide 

and for  all 

statistically 

signif icant 

subgroups 

Priority 6; Outcome #1 : Student suspension rate will be < 2% 

Metric/Method for Measuring : Suspension rates 

APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022-   2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at end of 

2020-21 

< 2% for all 

statistically 

significant 

subgroups 

< 2% for all 

statistically 

significant 

subgroups 

< 2% for all 

statistically 

significant 

subgroups 

< 2% for all 

statistically 

signific ant 

subgroups 
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Priority 6; Outcome #2 : Student Expulsion rate will be < 1% 

Metric/Method for Measuring : Expulsion rate  

APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022- 2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically  significant subgroups) 

N/A  Baseline 

established 

at the end of 

2020-21 

< 1% for all 

statistically 

significant 

subgroups 

< 1% for all 

statistically 

significant 

subgroups 

<1% for all 

statistically 

significant 

subgroups 

< 1% for all 

statistically 

significant 

subgroups 

Priority 6, Outcome #3 : Student sense of connectedness and safety 

Metric/Method for Measuring : Student Survey (custom, site-based) conducted bi-annually  

APPLICABLE  
STUDENT GROUPS Baseline 2020 - 2021 2021-2022 2022- 2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at the end of 

2020-21 

NA  3% increase 

schoolwide and 

for all 

statistically 

significant 

subgroups  

NA  3% increase 

schoolwide and 

for all 

statistically 

significant  

subgroups 

 

LCFF STATE PRIORITIES  

GOAL #4 

Active Involvement of Parents/Guardians/Families of Invictus Students  

Invictus will meet or exceed the same accountability standards as district schools for 

parental involvement, including efforts to seek paren tal input in  decision making and 

how the school will promote parental participation.  

  

Related State Priorities: 

 δ1         δ  4         δ  7  

 δ2         δ  5         δ  8   

 χ3         δ  6          

Local Priorities:  

Ἠ: Build Community 

Collective Agency  

:δ 

Specific Annual Actions to Achieve Goal 
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Priority 3 (Parental Involvement)  

Prio rity 3: Outcome 1 : Efforts to seek parent engagement  in decision-making.  

¶ Engage parents in a series of relevant and interesting worksh ops related to their childôs success.  

¶ Maintain a school website in English and Spanish as a communic ation tool for the community.  

¶ Offer a monthly newsletter in hardcopy, available in both English and Spanish, to communicate critical 

information for paren ts and families which will supplement the website content.  

Priority 3: Outcome 2 : Establish Parent Advisory Committees, including Title I  Parent Advisory Council a nd 

English Learner Advisory Council ( ELAC) to provide input to school programs and operation s that will be 

promoted and supported to be fully operational and self -sustaining.  

¶ Encourage parents/guardians to run for elected positions on all parent advisory committee s 

¶ Recruit several parent/guardian liaisons (volunteer)  

Priority 3; Outcome 3 : Effort s to seek parent input in decision -making  and school satisfaction  through surveys   

¶ Host Family nights and conferences such as literacy nights, STEAM competitions, and speech competitions   

¶ Host ñDonuts with Dadsò / ñMuffins with Momsò meetings with the Executive Director  

Expected Annual Measurable Outcomes  

Outcome #1 : Encourage Parents/Families to attend at least 2 events annually  

Metric/Method for Measuring : Number of parents attending 2+ events annually  

APPLICABLE  
STUDENT GROUPS Baseline 2020 -2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at the end of 

2020-21 

3% increase for 

all statistically 

significant 

subgroups 

3% increase for 

all statistically 

significa nt 

subgroups  

3% increase 

for all 

statistically 

significant 

subgroups   

3% increase for 

all statistically 

significant 

subgroups 

Outcome #2 : School Site Council/Title I  Parent Advisory Council will include three parents , and the ELAC will 

engage all interested parents of English Learner students 

Metric/Method for Measuring : School Site Council and ELAC composition and minutes  

APPLICABLE  
; STUDENT GROUPS Baseline 2020 -2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups) 

N/A  Baseline 

established 

at the end of 

2020-21 

At least three 

Parent/ 

Family council 

members 

At least three 

Parent/ 

Family council 

members 

At least three 

Parent/ 

Family 

council 

members 

At least three 

Parent/ 

Family council 

members 
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Outcome #3 : Parent/Family Survey response of at least 70% of families, provided in Spanish and English 

Metric/Method for Measuring : Family Survey responses conducted biannually 

APPLICABLE  
STUDENT GROUPS Baseline 2020 -2021 2021-2022 2022-2023 2023-2024 2024-2025 

All Students (School-wide and all 

statistically significant subgroups ) 

N/A  Baseline 

established 

at the end of 

2020-21 

N/A  3% increase  N/A   3% increase  

 

LCFF STATE PRIORITIES  

GOAL #5 

Other Pupil Outcomes 

Invictus will develop students that are critical thinkers, and self -directed learners of 

uncommon academic achievement, with  rich Social Justice experiences that develop 

their leadership capacity to become advocates within their community.   

 

  

Related State Priorities: 

 δ1         δ  4         ἦ 7  

 δ2         δ  5         χ  8   

 δ3         δ  6          

Local Priorities:  

Ἠ: STEM Affiliation/ Future 

Career Awareness 

Ἠ: Student Agency/ 

Leadership 

Specific Annual Actions to Achieve Goal 

Priority 8 ï (Other Pupil Outcomes)  

Outcome 1 : Provide students, including all significant subgroups, with an array of real -world civic education 

learning experiences that engage the whole child , as described in the schoolôs charter 

¶ Develop and implement grade -level specific civic education projects (e.g., letter writing to local leaders 

and our politicians, speaking at local board meetings, or participating in speech contests)  that are 

connected to at least one grade-level standard (s) in a core subject area 

Outcome 2 : Provide students with leadership -themed STEAM-rich thematic learning based upon solving real -

world problems  
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¶ Develop and implement grade -level specific project-based learning assignments that investigate social 

justice issues using STEAM (Science, Technology, Engineering, Arts, and Mathematics) which ILA calls J-

STEAM 

¶ Host Annual Community JAM  

¶ Provide resources, time, and materials for all students , including all student subgroups, to engage in a 

Leadership-themed STEAM-rich project -based engaging learning environment.  

Outcome 3 : Students develop enhanced grit, self-regulation, and agency   

¶ Implement character education curriculum (grade level specific)  

¶ Celebrate, acknowledge, and incentivize good citizenship (self-regulation)  

¶ Utilize PBIS bucks 

¶ Award Badges/Pins for completion of projects, mastery of skills, and self -management/ self -directed 

learning skill sets   

Expected Annual Measurable Outcomes  

Outcome #1 : 100% of students will engage in at least one civic/community engagement activity annually 

Metric/Method for Measuring : Student work products, classroom observations, and scheduled student 

presentations  

APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at the end 

of 2020-21 

100% 100% 100% 100% 

Outcome #2 : 100% of students engaged in at least two J-STEAM project-based learning assignments annually  

Metric/Method for Measuring : Student work products, classroom observations, lesson/unit -project plans, and 

annual inventory of materials  

APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at the end 

of 2020-21 

100% 100% 100% 100% 

Outcome #3 : 100% of students will increase in student agency 

Metric/Method for Measuring : Assertive discipline records, number of students improving their ability to self -

manage and be self-directed learners, and earned learning badges 
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APPLICABLE  
STUDENT GROUPS Baseline 

2020 -
2021 

2021-
2022 

2022-
2023 

2023-
2024 

2024-
2025 

All Students (School-wide and all statistically 

significant subgroups) 

N/A  Baseline 

established 

at the end 

of 2020-21 

100% 100% 100% 100% 

 

All significant subgroups will be identified  upon completion of our first CAASPP testing 
cycle . We anticipate our significant groups will include Latino, African American , English Learners, Special 
Education, and FREL students. The baselines for all above-listed metrics will be established at the 
conclusion of the 2020-21 academic year. 

 

Instructional Design  
ILAôs educational programôs overall curricular and instructional design will position our students with the 
skills to successfully compete for the jobs of the future through the leadership theme of our school 
facilitated by the three core educational pillars of our educational model: personalized learning, 
leadership development, and project-based STEAM learning. 

Invictus Leadership Academyôs methods and instructional strategies were selected to develop 
foundational leadership skills in our students while developing 21 st century skills and provi de a safe and 
structured learning environment in which students will be taught to meet and exceed state academic 
standards (CCSS and NGSS).  Invictus instructional strategies will be executed through the structure of 
our master schedule that includes explicit times for the personalization of learning, dedicated J -STEAM 
instructional time, and character education /leadership development during learn ing centers, social 
studies, and at our lowest grade levels during ñopening activities.ò  

We will facilitat e our mission through caring and competent instructional and support staff (as listed in 
our organizational chart s). Invictus staff , which will mirror the demographics of the students we  aspire to 
serve, will support the development of students through academic expertise, cultural competency, and a 
deep sense of love and belonging. Staff will be appropriately credent ialed and clear all required 
background checks. Furthermore, teaching staff will be provided with a lesson plan template, ongoing 
professional development to increase and expand their skill set, and weekly time to lesson plan and 
collaboratively create innovative J-STEAM projects that are grade-level and age-appropriate.  

Personalization  

Personalized learning will take place during dedicated times for differentiated instruction during the daily 
schedule (more explicitly: ñcenter time,ò ELD/differentiation time, and after school, pending funding). 
Students will be provided remediation where needed and acceleration/ independence to access more 
complex content as they are ready for it. Instructional blocks are strategically timed to overlap and engage 
support staff to facilitate the flexible grouping of students based upon demonstration of mastery.  

Personalizing instruction  will require teachers to be flexible in their approach to teaching and adjust the 
curriculum and presentation of information to learners rather than expect those students to modify 
themselves for the curriculum. Our intent is to maximize each studentôs growth and individual success by 
meeting each student where he/she is and assisting them in their learning process.66 

Differentiating instructio n is recognized to be a compilation of many theories and practices. The 
principles are rooted in years of educational theory and research. Other practices noted as central to 
differentiation have been valid ated in the effective teaching research conducted from the m id-1980s to the 
present, including Benjamin Bloomôs research on methods of group instruction as effective as 1:1 

                                                        
66 Hall, T. (2002). Differentiated Instruc tion. Wakefield, MA: National Center on Accessing the General Curriculum.  
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tutoring. 67 These practices include effective management procedures, grouping students for instruction, 
and engaging learners.68 

To personalize instruction , ILA will  utilize :  

¶ Competency -based learning : flexibly group students based upon mastery of content. 

¶ Adaptive software : utilize self-paced, supplemental, computer-based adaptive software to 
provide doses of on-level instruction for each child (e.g., ST Math, Imagine Learning, composing 
essays, and digital Language Arts support programs). 

¶ Learning passports : adopt personal performance portfolios  to capture student work and track 
progress. 

o Invictus  ñLearning Passportsò will facilitate the development of both student agency and 
independent learning, while celebrating student progress towards socio-emotional, 
academic, and personal milestones. 

o Learning Passports will be created at the beginning of the year following initial NWEA 
results (in  tested grades), and initial DIBELS and curriculum -based math assessment 
results (in lower grades).  

o Learning Passports will be updated with ELPAC goals (as data is available), at the 
conclusion of each quarter, and upon the completion of all trimester goals (for those 
students that require acceleration). 

¶ Badging : distribute ñmerit badgesò to students when they accomplish one of their individual 
learning goals and visually add it to their learning  passports.  

o ILA merit badges will be distinct stickers that are placed within each childôs learning 
passport for the following achievements 
Á Academic goals: at least one math and one ELA goal based upon the studentôs 

mastery level 
Á Behavior/Leadership: can be socio-emotional for struggling students or 

performance for  successful students 
Á Individual goal: generated by the student with support from an instructional staff 

member 

ILA is committed to providing students with learning opportunities that are based on their strengths, 
needs, skills, and interests. By blending whole-group instruction with more targeted personalized 
instruction, our structure for teaching core -subjects will be responsive to each studentôs knowledge base 
more than their age. While whole-class instruction will occur at specific times, differentiated  instruction 
will occur daily through team teaching, small groups, and the limited use of computer -based adaptive 
software. As shown in our submitted daily schedules, students will receive ELD/ELA Differentiation daily, 
Differentiated Math instruction duri ng ñMath Centerò time, and specialized support and differentiation  
based upon each studentôs most critical academic need during the ñlearning centersò time. More detail 
about these features of our academic day are included in the ñAcademic Calendar/Scheduleò of this 
petition.  

Differentiation will also be facilitated by the strategic assistance of Instructional Aides/Paraprofessionals 
that can assist with re-teaching during the grouping of students by mastery levels and their readiness for 
new content durin g core instruction and diff erentiation times . 

Together, teachers and students will determine goals. Each trimester, ILA teachers will assign each 
student three academic goals and one socio-emotional goal, and each student will create one personal 
goal. These goals will be recorded in each studentôs passport, and each student will track and work along 
their customized path of learning within their individual learning passport during centers and 
differentiation time (and after school, pending funding). As students accomplish their goals, they will earn 

                                                        
67 Bloom, Benjamin (1984). The 2 Sigma Problem: The Search for Methods of Group Instruction As Effective as 1:1 
Tutoring.ò http://web.mit.edu/5.95/www/readings/bloom -two-sigma.pdf 
68 Ellis, E.S. and Worthington, L.A. (1994). Research synthesis on effective teaching principles and the design of 
quality tools for educators. University of Oregon: Technical Report No. 5 National Center to Improve the Tools of 
Educators  
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and receive a ñmerit badgeò and receive greater levels of autonomy during centers and differentiation 
time, with increasing freedom to choose their subsequent learning activity.  

Leadership Development 

In victus acknowledges that all students need strong character as an accompaniment of strong academic 
skills  if they are to be ready to succeed and lead in the 4th Industria l Revolution . Therefore, Invictus will 
hold our students accountable for good behavior and explicitly teach a comprehensive set of character 
skills (listed in the Curriculum and Instruction section of Element 1). 

We believe that true transform ation in  the Watts community for the better  must be driven from within, 
particular ly from the next generation, our youth. That is why leadership is in the very name of our school. 
We will develop studentsô leadership skills by focusing on A) character education to appreciate identity 
and promote self-regulation ; B) civic education to build an ethical mindset ; and C) service-learning t hat 
contextualizes our leadership frame through  addressing real-world problem s within 0ur neighborhood.   

A) Character Education  

Invictus has selected good character.com  curriculum for grades TK -8 to explore and discuss 
discrete aspects of self-management, empathy, and cross-cultural competence with our students. 
The character traits students investigate will be timed to align with  the historical conflicts  and the 
social science standard being studied, and explicitly taught during s ocial studies (in upper 
grades), or during the opening activities (in lower grades)   

Classroom Circles: To create a school culture that models social justice and exceptional 
character on a school-wide level, every Wednesday students will come together to 
participate in their Classroom Circle facilitated by their classroom teacher (during 
learning center time). During these class discussions on the scheduled character trait, 
teachers and school leaders will also celebrate student achievement of outcomes. During 
the explicit teaching of character education lessons, students and teachers will role-play 
the scheduled character trait, such as working out conflicts or listening to others.  

Invictus students will gain elevated visibility and importance of what it me ans to become a 
responsible and contributing member of society , and those connections within the history of the 
world. Furthermore, Invictus has chosen to use character education to build socio-emotional 
intelligence, and civic education to build empathy and advocacy.  

B) Civic Education  

Researchers have found that civics education builds long term self-advocacy and is positively 
linked with long term social/political engagement. 69, 70 

 Researchers have also found that children  

ñare bombarded with many more negative influences through the media and other 
external sources prevalent in todayôs culture. Since children spend about 900 hours a 
year in school, it is essential that schools resume a proactive role in assisting families 
and communities by developing c aring, respectful environments where students learn 
core, ethical values. When a comprehensive approach to character education is used, a 
positive moral culture is created in the school ða total school environment that supports 
the values taught in the classroom.71ò  

Invictus , therefore, proposes to implement civics education in a way that promotes socio-
emotional learning while building student agency , personal and collective integrity, along with the 

                                                        
69 Pasek, J., Feldman, L., Romer, D., & Jamieson, K. H. (2008). Schools as incubators of democratic participation: 
Building long -term political efficacy with civic education.  Applied Development Science, 12(1), 26-37. 
70 Campbell, D. E. (2008). Voice in the classroom: How an open classroom climate fosters political engagement 
among adolescents. Political Behavior , 30(4), 437-454. 
71 Pala, A. (2011). The need for character education. International Journal of Social Sciences and Humanity 
Studies, 3(2), 23-32. 
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key components of leadership (such as communication, teamwork, and self-regulation). Invictus 
students will engage in speech and debate during their arts wheel annually. Researchers have 
found that participation debate and speech enhance studentsô ability to develop arguments, their 
speaking skills, and be better attuned to diverse perspectives in our multicultural society. 72 

Invictus students will also participate in  leadership development by connecting the theory and 
maxims of ñgood character traitsò with practical expressions of what it means to be an ethical 
person through our day of service.   

C) Service Learning  

ILA will  provide our students with hands-on experiences with implementing what they have 
learned in their character education and civic education lessons. ILA students will annually 
engage in one service-learning project within the community . This ILA day of service will give our 
students authentic experience with what successful activism looks like and build their knowledge-
based of the critical levers that govern our community.  Service-learning at ILA will also give our 
students the opportunit y to collaborate outside their age-group and have learning opportunities 
beyond the classroom walls.  

Project-Based STEAM (J -STEAM)  

We believe students learn best by doing, so all ILA students will apply what is learned within core subject 
areas to real-world problems within their communities. Project-based learning that engages students in 
sustained, collaborative, and independent investigations of real-world issues has demonstrated deeper 
learning and enhanced student engagement.73, 74  We will specifically explore social injustices and frame 
projects around actions that can help improve or solve real issues, in line with our schoolôs leadership 
theme. As ILA students explore these justice issues, they will apply math, science, technology, arts, and 
engineering knowledge to devise solutions, and in the process, deepen their learning.   

ñJ-STEAMò is the name we have given this unique fusing of project -based learning with relevant, 
community -based social justice issues. J-STEAM is our schoolôs way of exploring the intersection of social 
justice and STEAM domains. Invictus will hold an annual capstone event in which  ALL students 
participate, presenting their learning , ideas, and solutions on an important social justice issue. This 
capstone event is called our Community Justice in Action (JAM) Day.  

ILAôs J-STEAM projects will be collaboratively created by teachers and the J-STEAM Specialist with input 
from relevant community partners, such as civic leaders, public works, and ecologists at local colleges. 
Community part ners will collaborative help develop the thematic social justice problem of the year with 
instructional staff each year (after our first year).  This will ensure that our theme for the year is being 
investigated in real-time and has relevance and is tied to a real-world investigation of importance . 
Community partners will also serve as judges during our Community JAM and may mentor our upper 
grade students (7th and 8th graders). 

Teachers will receive ongoing train ing to implement Project -Based Learning (PBL) through the Buck 
Institute for Education (BIE)  and develop age-appropriate, CCSS and NGSS aligned grade-level projects 
during the summer prior to the opening of school . Teachers will also be provided with collaborative 
planning time to develop these cross-curricular projects while utiliz ing BIEôs PBL template. The J-STEAM 
projects will be completed as part of ILAôs hands-on investigation of Science, during our J-STEAM 
instructional time (as shown i n our sample schedules), and students will be provided with addit ional time 
to complete their projects during the learning centers time (as shown in our sample schedules).   

                                                        
72 Hogan, J.M. & Kurr,  J.A. (2017) ñCivic education in competitive speech and debate,ò 

Argumentation and Advocacy, 53:2, 83-89. 

73 Wolk, S. (1994). Project-based learning: Pursuits with a purpose. Educational Leadership , 52(3), 42-45. 
74 Polman, J. L. (2000).  Designing Project -Based Science: Connecting Learners through Guided Inquiry. Ways of 
Knowing in Science Series. Teachers College Press, PO Box 20, Williston, VT 05495 (paperbound: ISBN-0-8077-
3912-X, $23.95; hardbound: ISBN -0-8077-3913-8, $50).  
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Invictus teachers will prepare our students to successfully engage in the culminating school-wide 
leadership theme through strategic assignments within their core subject areas during the year. For 
example, as students learn mathematical concepts such as mean, frequency, and counts; this knowledge 
could be applied to the analysis of asthma rates within their community. Similarly, as students learn about 
writing speeches or persuasive essays (within their ELA instruction), this knowledge could be applied in 
letter writing to civic leaders about their findings from the J -STEAM project.  

IL A teachers will also personalize each project in collaboration with our Intervention Specialist and/or 
our ELA/ELD Specialist (in outgoing years) by using scaffolding strategies to help our English Learners 
and other students that may need assistance to confidently communicate information  and/or complete 
their projects . Our students will also be given multiple opportunities to practice and grow in their 
speaking skills, particularly through our leadership /social justice -themed projects. 

A) J-STEAM (4-8) 

Our older students (Grades 4-8) will explore  the intersection of social injustices using STEAM 
disciplines. This will include technology-infused instruction , demonstration  of core subject matter 
mastery, and real-world application of core content subject areas, including  writing, mathematics, 
science, and technology. Students will gain exposure to community  mentors through their Justice 
in Action Missions (JAMs) ï teacher-generated project-based learning engagements that deeply 
explore and confront  social injustices. Students will investigate, create, and present about 
community issues.  

B) J-STEAM (TK-3) 

Our younger students (Grades TK-3) will participate in the exploration of the same social 
injustice s that older students are investigating but will do so in an age-appropria te way. This 
adaptation will be mediated by character education lessons (Good Character.com), selecting the 
character trait that would be part of fixing specific injustice s. During our community JAM day, 
our youngest students will participate by using the arts (e.g., spoken word, music, dance, or visual 
representation)  to make age-appropriate demonstrations of their understanding of the theme.  

C) Community JAM Day  Annual Capstone 

Our Community JAM Day Annual Capstone Project will  involve all enrolled students  (TK-8) 
around a singular social justice issue facing our community. Each grade level will contribute to 
the presentation in a variety of ways that engage the issue through the STEAM sciences and which 
will includ e: data collection and analysis, creation and administration of surveys, inventing or 
engineering solutions (or devices), letter writing to stakeholders and leaders, presentation of 
findings, concerns, and or inventions to local governing leaders (such as mayors, 
councilmembers, and members of related boards), writing of petitions, connecting internationally 
with students of similar age, and suggesting legislation to appropriate representatives of local 
governing bodies. This capstone event will be a signature learning experience at our school.   

Here is one example of how our program will be simultaneously age-appropriate, community -oriented, 
STEAM-rich, social justice-aligned, and engage our broader community civically. The social justice theme 
planned for our first year of operation will be an inv estigation into the link of asthma within our local 
community to air pollution. During numerous neighborhood council meetings  that we have attended, the 
discussion about diesel trucks illegally idling in residential areas was brought up. ILA plans to partn er 
with our neighborhood council, local health care providers, and conduct basic statistical data collection 
about the incidence of childhood asthma in our community and compare this data with other 
communities within California. Furthermore, our students would explore filtration methods, and explore 
which were most effective for removal of the kinds of irritants that trigger asthma. Each grade level within 
ILA will have projects that are grade-level appropriate, from asking questions of their family and 
collecting data, educating the school community about ways to minimize asthma attacks (i.e., 
presentations and creation of flyers or coloring books), to engineering filtration systems. It is important to 
note that in -home irritants , such as dust mites and insects, are also associated with triggering asthma, and 
those other irritants would be investigated along with ways to minimize those irritants.  
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Curriculum and Instructio n  
Invictus has selected our core curricula to help facilitate our desire to accelerate the learning of critical 
foundational skills for our students while exposing them to rich  problem-solving activities that will 
position our students to successfully compete during the 4th Industrial Revolution. Our comprehensive 
curriculum addresses the needs of our student population to simultaneously access remediation of key 
skills, explic itly build their social-emotional skill set, and expose them to rich learning experiences that 
develop their critical thinking skills.  

Invictus has selected curricula that helps to facilitate the thr ee core pillars of our educational program 
(Personalization, Leadership/Character  Development, and Project-Based STEAM); and our curricula are 
aligned to the California Common Core Standards (CCSS), the Next Generation Science Standards, and 
the current English Language Development Standards in every grade to provide rigorous instruction that 
is vertically aligned (TK-8). Our instructional design is  deliberate about every student  mastering key 
foundational skills before the y are introduced to more complex concepts. For this reason, Early Literacy 
and Math Fact Fluency is explicitly taught  in our lower grades (alongside other common core concepts). 
We believe that good first instruction is the best intervention for poor achie vement in the upper grades, 
and our competency-based learning approach will enable students to strengthen foundational standards 
before moving on to more advanced standards.  

Key Features and Components of Invictus Curriculum  

English Language Arts  (Core)  
Invictus Leadership Academy will closely follow the California  Content Standards.  
Invictus has selected Reading Wonders. Wonders is designed to foster a love of reading in children and 
includes numerous integrated supports. By providing a comprehensive set of connected resources for all 
learners, Reading Wonders offers educators the ability to adapt instruction with confidence as students 
grow.  Wonders also combines the work of literacy experts with research on social-emotional learning, 
and will  helps ILA strengthen student skills, bolster learning, and encourage independence. This selected 
curriculum for ELA is exceptionally re inforces the leadership theme of our school, character education 
elements of our program, and supports the personalization of learning for all our students.  

Reading Wonders is designed specifically for the CA CCSS for Reading/Language Arts. Combining 
research-based instruction with new tools, every component, and every lesson is designed for effective 
and efficient CCSS instruction. Using a rich range of diverse print and digital media, Wonders provides 
the instructional support and materials to teach to the rigor, intent, and depth of the CCSS.  The 
curriculum is a strong literature -based program that includes a balance of oral and written language, 
focusing on reading, writing, listening , and speaking.  The California ELA-ELD Frameworks are used to 
design standards-based lessons in ELA/ELD and across subjects. Reading and Writing curriculum is 
based on the Readerôs and Writerôs Workshop Model.  Reading instruction is meaning -based and 
encompasses systematic and explicit instruction of emergent literacy skills, including direct instruction in 
phonemic awareness, phonics, vocabulary fluency, and comprehension. Heavy emphasis is placed on 
critical thinking skills to interpret, evaluate , and appreciate texts. Students with language and other 
special needs are given ample opportunities to participate in communicative and interactive learning 
activities, which enhance their language acquisition, social, interpersonal, and academic skills in a 
language and print-rich environment.  

At Invictus, our ELA program will integrate literacy instruction across all areas of the core curriculum, 
with differentiated instruction to meet the needs of all lea rners.  Students will be encouraged to read, 
write , and share their work daily through various practices. Such practices might include daily sustained 
silent reading, readersô and writersô circles and workshops, literature circles, library visits. The Wonders 
ELA program is presented via a spiraled curriculum, offering students the opportunity to go both deep 
and broad over the course of their years at Invictus. 

Ultimately, our goal is for all students to develop as competent English language users who can: 

¶ Communicate effectively with a wide variety of audiences and for different purposes; 
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¶ Acquire and access new information; 

¶ Respond to the needs and demands of society and the workplace that require literate behavior; 

¶ Attain academic, social, personal and economic fulfillment;  

¶ Develop a lifelong interest in reading and writing for pleasure.  

Students will be expected to demonstrate appropriate developmental or age/grade level mastery of 
English Language Arts in all four modes of literacy (listening, speaking, reading, and writing).  

Listening and Speaking 

¶ Oral language development integrated with reading and writing;  

¶ Practice interactive, communicative skills in various homogeneous and heterogeneous 
cooperative groups; and 

¶ Use a variety of listening (efferent, aesthetic, discriminative, critical and therapeutic) and 
speaking (efferent, aesthetic, and dramatic) strategies for different purposes.  

Reading 

¶ Demonstrate balanced skills development in meaningful contexts, phonemic awareness, 
phonics, decoding, word-attack skills, vocabulary, comprehension, grammar, spelling, 
mechanics and critical thinking;  

¶ Use context clues to decode and understand unknown words; 

¶ Make, confirm and revise simple predictions about texts;  

¶ Read a wide variety of literature, including multic ultural and multimedia literature;  

¶ Read aloud familiar stories, poems, and passages with fluency and expression; 

¶ Recognize the elements of a story, understand a variety of familiar literary passages and texts, 
and understand complex elements of plot development;  

¶ Interpret a variety of informational texts, use various parts of a book to locate information 
and understand structural patterns in informational texts;  

¶ Understand, summarize and recount information;  

¶ Relate new information to prior knowledge and sto ries to personal experience; use new 
information to draw conclusions; 

¶ Establish and adjust purposes for reading and monitor personal reading strategies; 

¶ Understand the authorôs purpose and ways in which language is used in literary works, e.g., 
personification, alliteration, imagery; and  

¶ Use personal interest and need, knowledge of authors and genres, and text difficulty to select 
personal reading materials. 

Writing  

¶ Make personal and meaningful connections to writing;  

¶ Integrate writing with listening, speak ing and reading; 

¶ Understand and practice writing as a process, i.e., prewriting, drafting, revising, conferring, 
editing, and publishing;  

¶ Build writing fluency through multiple approaches to writing, e.g. , shared writing, buddy 
writing, partner writing, cr oss-age and cross-grade writing, group writing, independent 
writing;  

¶ Use grammatical and mechanical conventions in written composition;  

¶ Understand and use writing conventions, stylistic and rhetorical aspects of writing;  

¶ Information gathering for research purposes; 

¶ Share writing in a wide variety of genres, e.g., picture books, stories, poems, information 
pieces, personal experience narratives, responses to literature; 

¶ Evaluate their own and othersô writing; 

¶ Write expository compositions, narrative accounts , autobiographical incidents, persuasive 
compositions, business letters and letters of request, and technical texts; and 

¶ Write across the curriculum and for different audiences.  
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Our 6th through 8th grade ELA program will include increasingly complex readin g materials. As the 
students develop stronger skills, they will assume more independence in their work assignments.  By 8th 
grade, our students will have developed more sophisticated persuasive, expository, and narrative writing 
skills.  They will also be able to verbally present information, clearly leveraging similar strategies of using 
evidence to support claims when appropriate. We will teach them to analyze what they read and to cite 
strong and detailed textual evidence to support their positions. They will be able to elevate the quality of 
their persuasive, expository, and narrative writing to the high school level.  In collaborative discussions 
and class presentations, our students will learn to verbally present information clearly , using precise 
evidence to support claims when appropriate.  

As with the lower grades, the 6-8 ELA curriculum includes a strong literature -based program that 
includes a balance of oral and written language.  Reading instruction will be meaning-based and 
encompass systematic and explicit instruction of emergent literacy skills including attention to the four 
cueing systems, spelling and vocabulary development, a wide range of comprehension strategies and 
critical thinking skills to interpret, evaluate and appreciate texts.  St udents with language and other 
special needs will be given ample opportunities to participate in communicative and interactive learning 
activities, which enhance their language acquisition, social, interpersonal and academic skills in a 
language and print-rich environment.   

Classes across content areas in middle grades will be designed to provide students with exposure to a 
variety of texts from the classics to contemporary literature to non -fiction that represents the voices of 
diversity within the commun ity.  We will continue to provide differentiated, personalized instruction to 
meet the needs of all students. Which includes:  

¶ Comprehensive support and guidance for small-group instruction, including differentiation for all 
students, integrated English language learner (ELL) support, and weekly social-emotional 
learning lessons.  

¶ Our focus on teaching the whole childðand every childðprepares students to be lifelong learners 
and critical thinkers.  

Our core curriculum will be supplemented with Imagine Learnin g, BrainPop/BrainPop Jr.  (online 
programs). These programs will be supplemented with leveled readers and books from the CDE-
recommended reading lists. 

While reading, writing, speaking, and listening will be embedded throughout the curriculum in all subjec t 
areas, our ELA instruction will be explicitly intentional to ensure that our students are fluent readers with 
strong comprehension, writers that can clearly convey their thoughts, and speakers with distinct 
articulation. With these goals in mind, teacher s will provide students opportunities to not only read for 
understanding but also to read for enjoyment and personal growth. Invictus will also host Family Literacy 
nights and routinely celebrate the reading of books. 

Another aspect of ELA that student s will practice is speaking, both within the interpersonal context of the 
classroom, but also public speaking to larger audiences of peers, adults, and civic leaders. In all subject 
areas, teachers will provide students with multiple opportunities to explore o ral communication in the 
classroom. For example, students will develop active and responsive listening skills through whole class 
and small group discussions. Students will have multiple opportunities to present/ perform  at a variety of 
community events, including board meetings, community listening sessions, and our annual Community 
Justice in Action capstone event.  

ELA during grades TK-2 will heavily focus on building the foundational blocks of reading. We will teach 
alphabetic principles, phonemic awareness, decoding, and reading strategies. Our goal is for every student  
to be reading on grade level by the end of 2nd grade  

A variety of resources will be used with our selected ELA curriculum  to support the attainment of this 
audacious goal, most notable for ELA goals: the state-approved curriculum with Integrated  ELD support , 
Zoophonics (for foundational Reading skills), and Writing without Tears ( for handwriting).  

ELA in grades 3 through 8 will focus on reading to learn . Nevertheless, we anticipate a fair portion of 
students (either entering our school or matriculating to these grade levels) yet needing 
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reading/comprehension remediation. Any students in grades 3 and 4 that need explicit direct instruction 
in foundational reading skills will receive tha t during our Differentiation time and during Learning 
Centers time, as shown in our instructional minutes ' charts.  

We will utilize multiple instructional strategies, regularly assess, and provide interventions to suppo rt 
student success. Some strategies will  be used in all core subject areas such as centers, small group, and 
whole group instruction, frequent checking for understanding, read -alouds, and self-paced computer-
based instruction.  

 

English Language Development  (Core)  
The ELD program will implement both the California ELD Standards and the English Language 
Arts/English Language Development Framework for California Public Schools (ELA/ELD Framework). 
ELD will be integrated into all instruction along with 30 minutes of daily Designated ELD, differentia ted 
for individual learners as determined by their fluency levels. Explicit ELD instruction  for those students 
will be facilitated by small group instruction during ELD/Differentiation times (as shown in our 
instructional minutes) when all ILA students wil l be flexibly grouped based upon their mastery and needs. 
Additionally, Imagine Learning, a digital program, will be used as a supplementary instructional resource 
for students that are not reading at grade level, especially English Learners.   
Based on the enrollment of schools within our targeted neighborhood, we anticipate that our English 
Learner (EL) population will predominantly come from Spanish -speaking families. The ELD program will 
implement both the California ELD Standards and the new English La nguage Arts/English Language 
Development Framework for California Public Schools (ELA/ELD Framework). Our ELD goals are 
directly aligned with the goals detailed in the ELD Standards and Framework to ñensure that ELs are fully 
supported as they:  

¶ Read, analyze, interpret, and create a variety of literary and informational text types;  

¶ Develop an understanding of how language is a complex, dynamic, and social resource for 
making meaning;  

¶ Develop an understanding of how content is organized in different text t ypes across disciplines 
using text organization and structure, language features, and vocabulary depending on purpose 
and audience;  

¶ Become aware that different languages and varieties of English exist;  

¶ Recognize their home languages and cultures as resources to value in their own right and to draw 
upon in order to build proficiency in English;  

¶ Contribute actively to class and group discussions by asking questions, responding 
appropriately, and providing useful feedback;  

¶ Demonstrate knowledge of content through oral presentations, writing, collaborative 
conversations, and multimedia; and  

¶ Develop proficiency in shifting registers based on task, purpose, audience, and text type.ò 
(ELA/ELD Framework p. 9 -10).  

EL students, like their English -fluent counterp arts, are expected to gain progress in each of the ELA 
strands -- Listening, Speaking, Reading, and Writing. The Executive Director will monitor EL progress 
through formal and informal assessments, including grades, standardized test scores, and ongoing 
communications with classroom teachers and the studentôs parents/guardians. 

Designated ELD will utilize Reading Wonders ; a standards-aligned state-approved curriculum with an 
embedded ELD program that is structured in a way that the message of how to read, write, and use 
language is consistent with how English is taught to native speakers. This systematic, synthetic phonics 
approach begins with simple skills and concepts and advances in complexity as students advance from 
starting to developing English learners.  For older students (grades 3 and up), Intensive Explicit Direct 
Instruction lessons cover a range of topics such as: using simple verb tenses, determining the meaning of 
words using context clues, and determining the main purpose of a text. Flashcards are also incorporated 
throughout the curriculum to address topics like antonyms, homophones, and multiple -meaning words.  
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English Learners at ILA will have many opportunities to engage in meaningful language practices at an 
appropriate level of challenge and complexity.  As described more fully in the section on English Learners 
below for ELD instruction:   

¶ Will emphasize listening and speaking, although it can incorporate reading and writing  

¶ Will explicitly teach elements of English (e.g., vocabulary, syntax, grammar, functions , and 
conventions)   

¶ Will be planned and delivered with specific language objectives for each lesson  

¶ Will integrate meaning and communication to support the explicit teaching of language  

¶ Will include carefully planned interactive a ctivities among students   

¶ Will provide students with corrective feedback on form   

¶ Will emphasize academic language as well as conversational language   

¶ Will continue until students meet reclassification criteria  

¶ Will be offered in designated and integrated structures ï designated will feature differentiated 
curricula by level  

Math ematics  (Core)   
Instruction in all grade s will be aligned to the California Common Core Standards and Practice Standards 
and Frameworks for instructional design. ILA has chosen Envision Math (K -6) and Digits (7-8) as the 
primary resources to develop studentsô logical and critical thinking, as well as develop an appreciation for 
the clarity and beauty of the laws of mathematics.  Math concepts will be introduced not only conceptually 
but also kinesthetically and artistically to ensure access and understanding for all types of learners, which 
supports ILAôs core element of personalizing learning based upon student needs and learning styles.   
 
The curriculum also imparts the standard components of mathematical knowledge necessary for success 
in high school and beyond: arithmetic, fractions and decimals, percentages, measurement, algebra, ratios, 
geometry, number bases, and more.  The goals of the math curriculum are for students to gain fluency 
with numbers, build mathematical reasoning skills, develop a strong math vocabulary, and apply algebraic 
concepts to problem-solving. Ultimately, ILA aims to equip all students with the skills and knowledge 
necessary to complete Algebra I successfully by the end of eighth grade. 
 

Both Pearsonôs Envision MATH  and Digits programs utilize interactive and visual learning strategies so 
that all students can access the curriculum and are appropriately challenged.  Teachers will also utilize 
various instructional resources and hands-on activities (e.g., manipulatives, games, measuring, 
patterning, cooking and art projects) that enable students to learn by doing and relate math concepts and 
skills to their lives.  Students will be supported through smal l group and one-on-one intervention, 
consistent practice towards mastery and speed in basic computations, increased time for problem-solving 
activities, and other strategies.  

TK/Kindergarten:  The qualities of numbers; sorting and ordering; rhythm counting  with 
movement and song. 
 
First Grade:  Qualities of numbers; counting to at least to 100; written numerals, both Arabic and 
Roman; introduction to the four operations of arithmetic: addition, subtraction, multiplication, 
and division; mental arithmetic; ti mes tables of 2, 3, 5, 10; addition and subtraction facts to 20. 

 
Second Grade: Continue with the four operations of arithmetic; addition and subtraction into 
multiple digits; multiplication into multiple -digit multiplicands; culturally diverse story 
probl ems; counting by 2,3, 5, and 10; beginning multiplication tables; graphs and tables; place 
value to 1,000; mental math, including word problems; odd and even numbers; introduction and 
practice with place value; read calendar and other beginning story elements related to time; 
regrouping, and estimation.  
 
Third Grade : Review of all work so far; Higher multiplication tables through 12; culturally diverse 
word problems, verbally and in print; mental arithmetic; standardized measures of length, 
distance, weight, volume, money, time; ability to convert in denominations of those measures, i.e. 
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hours to days to weeks, dollars to dimes, gallons to quarts, feet to miles, place value to 10,000; 
estimation and rounding off; increasingly difficult whole number operation s: addition and 
subtraction, multiple -digit long multiplication,  and introduction of multiple -digit long division.  
 
Fourth Grade : Review of all work so far; mastery of multiplication tables 1 - 12; addition, 
subtraction, and division facts to 25; four -digi t multiplication; long division; fractions; equivalent 
fractions; converting improper fractions to mixed numbers and vice versa; factoring; four 
processes with fractions; rules of divisibility, prime numbers, and composite numbers; least 
common multiple an d greatest common factor; mental math; measurement, conversion, freehand 
drawing and identification of lines and angles, and classification of shapes by properties of their 
lines and angles. 
 
Fifth Grade : Review of all work so far; mental arithmetic, inclu ding mental arithmetic with 
fractions; decimals; place value with decimals; all operations with decimals, including rounding 
off; decimal/fraction conversion; comparative values of decimals and fractions, and operations 
that involve both simultaneously, i.e. 5.2 - 7 ӏ; fractions; metric system; activities exploring the 
wonder of number, and patterns in multiplication tables, etc.  
 
Sixth Grade: Review of all work so far; mental math; whole numbers, fractions, and decimals; 
ratios; percent; percent as conversions of and equal values to fractions and decimals; applications 
of percent to various practical situations; proportions; geometric drawing with instruments; use 
of protractor to measure and construct angles; construction of basic angles; geometry of 
quadrilaterals, areas and perimeters; business math: history of money; simple interest; 
commissions, rates, unit pricing, discount, mark -up, tips; algebra; graphing (bar, circle, line); 
mean, median, and mode; geometric formulas with plane and solid shapes; positive and negative 
numbers; strategies for problem-solving, puzzles, and logic exercises. 
 
Seventh Grade: Review of all work so far; mental math; unit pricing, rates of increase and 
decrease, multi-step applications; Algebra/equations; geometry: review of quadrilater als, extend 
to trapezoids and irregular quadrilaterals; circles: deriving formulae for circumference and area; 
geometry of line and angle; Fibonacci numbers, Golden Ratio, Golden Rectangle, etc.; 
Pythagorean theorem; area/perimeter/volume; linear graphing; powers and roots; finding 
approximate square root of any number; and problem-solving. 
 
Eighth Grade : Review all work so far; mental math; Algebra; quadratic equations; number bases; 
decimal system in expanded notation and scientific notation; binary system , including four 
operations in it; solid geometry; problem solving: situation problems, puzzles, challenges, and 
logic, and figuring out how to solve problems in various ways without obvious algorithms.  
 

History/Social Science (Core)  
Instruction across all grade levels will be aligned to the History-Social Science Content Standards for 
California Public Schools and use a curriculum  that is engaging and has proven to be effective with similar 
student populations.  Invictus will  utilize Achievement First Open Source History  curriculum. 
Achievement First has an entire suite of rigorous curriculum designed by a team of content experts. 
Furthermore, their  curriculum is based on internationally benchmarked  Common Core standards and 
geared to true college readiness and will provide ILA  teachers regularly student data to drive our daily 
instruction and long -term planning.   
ILA t eachers will explicitly teach academic vocabulary to enhance student comprehension and ensure 
mastery of the key concepts. Teachers will also assist student analysis of primary sources, facilitate 
student debates from different points of view, and make cause-and-effect connections. Social studies 
classes are structured to help students further develop their non -fiction reading skills, learn impo rtant 
content, and apply and retain it in written essays and oral presentations. Teachers will heavily use 
primary and secondary source documents to teach their grade-level standards and engage students in 
Civic Education projects.  
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Science  (Core)  
Instruction across our grade levels (TK-8) will be aligned to the NGSS. Science instruction at Invictus will 
combine student  mastery of core academic vocabulary and conceptual knowledge with the application of 
scientific principles in laboratory settings. The sci ence program is designed to address Californiaôs Next 
Generation Science Standards. We agree with current thought leaders in the science community that 
ñlearning about science and engineering involves the integration of the knowledge of scientific 
explanations (i.e., content knowledge) and the practices needed to engage scientific inquiry and 
engineering design.ò75  
 

As such, our science program is an inquiry-based discipline founded on determining scientific claims 
through patterns in repeated evidence and data. There are four tenets of our science program that are 
derived from and connected to the conceptual shifts in the NGSS, which include: curiosity through 
inquiry, depth and coherence, rigor , and STEAM literacy. The 5E cycle (engage, explore, explain, 
elaborate, evaluate) used in our selected science curriculum piques 
student interest and curiosity at the beginning of each unit, followed 
by gathering and interpreting data and evidence to answer the 
driving questions in the unit. Through the inquiry pro cess and 
engagement in the 5E cycle, students will  uncover data and evidence 
that allows them to construct accurate meaning and address their 
own misconceptions over time76.  

In kindergarten, students acquire basic knowledge about energy flow, 
understanding  that animals need food to survive, while plants need 
water and light. They are introduced to weather and climate concepts 
and grasp the meaning of natural resources and natural hazards. 
Teachers organize activities that help students understand humansô 
impact on our environment. Students also learn about motion and 
stability, connecting the push -pull dynamic. Many of the science 
standards covered in kindergarten simultaneously help them to 
comprehend ñcauseò and ñeffect.ò  

Our instructional approach to tea ching Science will include explicitly teaching academic vocabulary 
accompanied by Academic Discourse, and J-STEAM project -based learning. Students will learn about the 
scientific method, experiments, presentation of findings, as they incorporate writing an d math skills to 
make their periodic presentations and at scheduled competitions/exhibits within the school community.  
Furthermore, ILAôs J-STEAM projects will be collaboratively created by teachers and the J-STEAM 
Specialist with input from relevant commu nity partners, such as civic leaders, public works, and 
ecologists at local colleges. Community partners will collaborative help develop the thematic social justice 
problem of the year with instructional staff each year (after our first year).  

Teachers will receive ongoing training to implement Project Based Learning (PBL) through the Buck 
Institute for Education (BIE) and develop age appropriate, CCSS and NGSS aligned grade level projects 
during the summer prior to the opening of school. Teachers will also be provided with collaborative 
planning time to develop these cross curricular projects while utilizing BIEôs PBL template. The J-STEAM 
projects will be completed as part of ILAôs hands-on investigation of Science, during our J-STEAM 
instructional time ( as shown in our sample schedules), and students will be provided with additional time 
to complete their projects during the learning centers time (as shown in our sample schedules).   

Visual and Performing Arts  (Non -Core)  
IL A will utilize an e nrichment/ arts rotation of subject matter  across all the grades to provide students a 
broad exposure to a variety of the arts by partnering with local artists and community partners. The goal 
of enrichment coursework to develop well-rounded citizens and to broaden their awareness of multiple 
intelligences (e.g., musical, linguistic -verbal, kinesthetic-bodily, interpersonal, logical, visual -spatial).  

                                                        
75 (2011) A Framework for K -12 Science Education: Practices, crosscutting concepts, and core ideas. (p. 11). 
Washington, DC: The National Academies Press.   
76 http://www.kacee.org/files/Inquiry%20&%205 E%20Instructional%20Model.pdf  

5E Instructional Model  

http://www.kacee.org/files/Inquiry%20&%205E%20Instructional%20Model.pdf
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Our program will build upon the strengths and existing programs within the community. Some of the 
activities that studen ts will be engaged in include theater (plays), spoken word, creating art, dance, 
drumming, music, choir/singing, foreign language, visual arts, and speech. These activities will help 
facilitate the leadership theme of the school and provide opportunities f or our students to practice public 
speaking, enunciation, increase their community connectedness, and strengthen community engagement. 
Many of their projects will be incorporated into the Community JAM presentation, especially with 
younger students. 
 

Public Speaking/Spoken Word:   In this course, students will learn to speak confidently in front of 
a group and share their ideas in public. Public speaking provides exposure to different types of 
speeches, practice speaking clearly and loudly, memorization techniques, as well as posture and 
gestures while communicating. Throughout the course, students will write and deliver speeches, 
memorize speeches, and practice using a microphone. 

Dance: Dance provides exposure to performing arts, music, and expressing emotions and stories 
through movement. In dance class, students explore the basics of a variety of dance types 
(including hip hop, jazz, and ballet), as well as practice performing for an audience. 

Music/Choral Ensemble: This course will educate students on basic processing, analyzing music, 
the cultural dimension of music, tempo and rhythm, memorization of songs, learning how to 
perform  with their voice and/or instruments , and showcasing their work.  

Visual Arts:  Students will learn  art methods, how to use different materials, and many artistic 
techniques. They get exposed to the elements, principles of designs, and learn to express 
themselves and take risks in creating art. As the year progresses, students will focus  on how art 
has the power to build a positive social climate, students begin to use art as a form of social 
justice, and learn about cultures around the world through art.  

Health and Physical Education  (Non -Core)  
Health and Physical Education across the grade levels will be aligned to Californiaôs Standards for 
Physical Education. Students will participate in state-mandated fitness testing for grades 5 and 7. 
Additionally, the physical education framework will be used to shape the physical education lesson plans 
for Invictus  students. Invictus will us e SPARK Physical Education curriculum , which makes PE more 
inclusive, active, and fun for K-12 students. The SPARK PE program produces positive results that impact 
students for a lifetime.  
 

ILA student s will receive more than the minimum required minutes o f Physical Education; 160 min/10 
days in grades TK/K, 240 min / 10 days in grades 1-5, and 440 min/10 days in grades 6-8. Activities and 
objectives of physical education include teamwork, gross motor skills, etc. as defined by the framework. 
Recognizing the significant connection of physical fitness to mental strength/acuity, Invictus will offer a 
wide variety of experiences for our students including by not limited to Dance, Taekwondo, Team sports: 
like Volleyball, Zumba , and even agility drills.  To support a vibrant PE program , the budget includes 
expenditures to purchase curriculum and supplies (Playworks, etc.). The materials purchased will also be 
used for recess/nutrition breaks.  

Character Education  (Non -Core)  
Character education is the deliberate effort to help people understand, care about, and act upon core 
ethical values.ò In his landmark book,  Educating for Character, 77 Dr. Lickona asserts that ñWhen we 
think about the kind of character we want for our children, itôs clear that we want them to be able to judge 
what is right, care deeply about what is right, and then do what they believe to be rightðeven in the face of 
pressure from without and temptation from within.ò 
 
Invictus will use classroom circles and Good Character.com, an online resource for lesson plans that will 
engage our students in developmentally appropriate activities that make them think critically about moral 
and ethical questions, inspire them to become committed to moral and ethical actions and give them 

                                                        
77 Thomas Lickona, Educating For Character  (New York: Bantam, 1991) 
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ample opportunities to p ractice moral and ethical behavior. This curriculum guides all students with the 
life skills necessary to create self-motivated, competent, and lifelong learners as listed below. 
 

Grade Span  Character Trait Taught  
Grades TK -3 Prejudice 

Bullying  
Listening to Others 
Working Out Conflicts  
Controlling Anger  
Citizenship 
Caring 
Fairness 
Responsibility  
Respect 

Grades 4 -5 Resolving Conflicts 
Asking for Help  
Appreciating Yourself  
Doing the Right Thing  
Saying No 
Being Responsible 
Cooperation 
Caring 
Fairness 
Trustworthiness 

Grades 6 -8  Citizenship 
Fairness 
Responsibility  
Respect 
Trustworthiness  
Respecting Others 
Getting Along with Parents  
Friendship  
Speaking of Sex 
Saying "No" to Alcohol and Other 
Drugs 
Preventing Conflicts and Violence 
Handling Emotions  
Dealing with  Pressures 
Setting and Achieving Goals 
Enhancing Self-Esteem 
You and Your Values 

 

Much of the emphasis in the primary years on character education is expanded upon in the upper 
elementary grades with the ethics curriculum ; as the students get older, we expect them to become more 
self-aware and autonomous. Students in the upper grades (6-8) will explore character traits through social 
justice issues.  
 

Innovative Curricular Components of the Educational Program  
Invictusô Innovative Curricular Compone nts are personalization , leadership development , and 
project -based STEAM  (which are described in How Learning Best Occurs).  We also have incorporated 
research-based instructional strategies and structures to help facilitate our goal of building exceptional 
academic skills while addressing the unique socio-emotional needs of our targeted student population.  
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Intervention and Enrichment Programs  
In support of our focus to ensure all our students have access to the jobs and industries of the future, 
Invictus will provide our students with numerous opportunities  to master essential literacy and math 
skills through targeted interventions , such as small group reteaching, providing varied texts or 
supplemental materials at different levels of reading difficulty, dividin g instruction into shortened 
segments and providing feedback to students before moving to the next segment, and using technological 
tools or software to allow students to access content in multiple ways, which are explicitly scheduled 
during  the day for ELA and Math.  Invictus has also strategically selected curriculum t hat contains 
supports for our students that are most at risk for failure.  
In support of all our students having access to deep learning opportunities to engage in problem solving, 
our J-STEAM curriculum and pro jects will not only provide enrichment opportunities  to students that 
have mastered the essential core content, but will also provide enrichment to students that otherwise 
would be ñremediatedò all day long.    

Additio nal enrichment opp ortunities are built into ou r master schedule during our ñArts Wheelò. Invictus 
believes it is important for the whole child to be developed and exposure to a variety of arts will facilitate 
our studentsô imaginations and their creativity, which are also key 21st century skills need for them to be 
leaders and problem-solvers in the future.   

 

Curricular and Instructional Materials  

I nvictus Leadership Academy: Curriculum for Core subjects  

Subject  Grades  Selected Curriculum  Supplemental 
materials 
(including ELD 
supplemental 
materials)  

English 
Language Arts 
with 
Integrated 
ELD (and 
Designated 
ELD 
Instruction)  

TK Play-based learning of literacy and 
reading precursors.  
Zoophonics (phonetic instruction)  
Zaner Bloser (handwriting)  
 

Lower Grades  
DIBELS  
Fountas and Pinnell  
Zoophonics (phonetic 
instruction)  
Zaner Bloser 
(handwriting)  
 
 
Upper Grades  
Imagine Learning  
Quizzizz 
Brain Pop/Brain Pop 
Jr 

K-3 Reading Wonders 

4-6 Reading Wonders 

6-8 
(includes 
Designated 
ELD)  

Amplify ELA: California Edition 
and 
Amplif y ELD: California Edition  

Math  TK 
 

Play-based learning of math literacy, 
counting , and numbers aligned to 
California Preschool Learning 
Foundations 

Quizzizz 
 
 
 
Brain Pop/BrainPop 
Jr.  

K-8 enVision Math (k -6) and 
Digits (7 -8) 

Science  K-8 Common Core-aligned curriculum 
developed by Achievement First 
Open Source 
www.achievementfirst.org/resources  

Quizzizz 

http://www.achievementfirst.org/resources
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Social Studies  TK-8 Common Core-aligned curriculum 
developed by Achievement First 
Open Source 
www.achievementfirst.org/resources  

 

Physical 
Education  

TK-8 Playworks  
SPARK Equipment and lessons 

 

http://www.achievementfirst.org/resources
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Instructional Methods and Strategies  
Invictus has selected research-based instructional methods and strategies, and curricula that have been 
proven successful in schools serving similar populations as described within this element. The table below 
lists several key instructional strategies that will be used during ELA and across all subject areas. 
 

Classroom Instructional Strategies and Research Basis  

Strategy  Description  
Read Aloud  The teacher reads aloud to children (in lower grades) to model reading 

fluency with expression. This has been highly associated with student 
reading success and building a love for reading. Teacher perhaps most 
importantly models the metacognitive processes that enhance 
comprehension. 78, 79 

Explicit Phonetic 
Instruction  

Teachers will explicitly engage students in the mastery of phonetics to 
facili tate mastery of reading and academic vocabulary. Invictus will use 
a research-based program with proven results; students learn the 
sounds associated with each letter and its name (using total physical 
response and songs). Student can identify and decode words, which 
facilitates reading, comprehension, and writing. 80, 81, 82 

Guided Reading 
(For Reading 
Comprehension)  

Students are taught how to track print and understand punctuation.  

Teaching 
Academic 
Vocabulary and 
Academic 
Discourse  

Students are explicitly taught academic vocabulary to enhance 
comprehension in all core subject (especially technical subjects). 
Students are given scaffolds to correctly use academic vocabulary to 
demonstrate their understanding . 83, 84 
Researchers have found a 30-million -word gap between more affluent 
kindergartners and low -income students. 

Handwriting and 
Writing  

Invictus supports studentsô ability to capture their thoughts and 
communicate their ideas; therefore, our teachers will require physical 
handwritten responses from our students. In the primary grades, 
teachers will instruct students on how to form print and cursive 
correctly. Given that writing has been tied to deeper understanding and 
aides in forming memory 85,86 .  

                                                        
78Beck, I. L., & McKeown, M. G. (2001). Text talk: Capturing the benefits of read-aloud experiences for young 
children.  The reading teacher, 55(1), 10-20. 

79 Morrison, V., & Wlodarczyk, L. (2009). Revisiting read Ȥaloud: Instructional strategies that encourage students' 
engagement with texts. The Reading Teacher, 63(2), 110-118. 
80 Abbott, M., Waltonx, C., & Greenwood, C. R. (2002). Phonemic awareness in kindergarten and first 
grade. Teaching Exceptional Children , 34(4), 20-26. 
81 Gordon, J., Darcy, I., & Ewert, D. (2012, August). Pronunciation teaching and learning: Effects of explicit phonetic 
instruction in the L2 classroom. In  Proceedings of the 4th pronunciation  in second language learning and teaching 
conference (pp. 194-206).  
82 Saito, K. (2011). Examining the role of explicit phonetic instruction in native -like and comprehensible 
pronunciation development: An instructed SLA approach to L2 phonology.  Language aw areness, 20(1),  
83Hart, B., & Risley, T. R. (2003). The early catastrophe: The 30-million -word gap by age 3. American educator , 27(1), 
4-9. 
84Townsend, D., Filippini, A., Collins, P., & Biancarosa, G. (2012). Evidence for the importance of academic word 
knowledge for the academic achievement of diverse middle school students. The Elementary School Journal , 112(3), 
497-518. 
85 Berninger, V. W., Vaughan, K. B., Abbott, R. D., Abbott, S. P., Rogan, L. W., Brooks, A., ... & Graham, S. (1997). 
Treatment of handwri ting problems in beginning writers: Transfer from handwriting to composition.  Journal of 
Educational Psychology , 89(4), 652. 
86 Feder, K. P., & Majnemer, A. (2007). Handwriting development, competency, and intervention.  Developmental 
Medicine & Child Neurol ogy, 49(4), 312-317. 
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Strategy  Description  
Computer -Based 
Instruction  

Teachers will create centers during differentiation time that allows each 
student to rotate through various ways of reteaching content, which will 
include computer -based instruction. Students will have access to 
differentiated content to practice for mastery (remediation) and extend 
their learning (beyond grade-level mastery). This will support every 
child reaching their full capacity and help them become self-motivated 
and directed learners as we celebrate the incremental progress of all. 
Furthermore, our students will be familiar wi th both the format and 
question types used on computer-based state standardized assessment 
through our interim assessments completed on the NWEA MAP87,88, 89.  

Checking for 
Understanding  

Teachers will frequently check for understanding in a variety of ways to 
prevent faulty concept formation. The use of multiple modalities will 
enhance student engagement, and students will have multiple 
opportunities to demonstrate understanding or lack of understanding 
during each lesson 90, 91. 

Direct I nstruction   It is a teacher-directed method, meaning that the teacher stands in 
front of a classroom and presents the information. Teachers will use 
straightforward, explicit teaching techniques, usually to teach a specific 
skill  and vocabulary 92.  

Inquiry ïBased 
Instruction  

I t is a student-direct method of learning , a constructivist learning theory 
that takes place in problem solving situations where the learner draws 
on his or her own past experience and existing knowledge to discover 
facts and relationships and new truths to  be learned 93.   

Project G LAD  
Strategies  

Guided Language Acquisition Design is a model of professional learning 
in the area of language acquisition and literacy for grades K-12. The 
strategies and model promote English language acquisition, academic 
achievement, and cross-cultural awareness. These strategies are 
particularly useful for the master y of language acquisition while 
engaging students with  grade level content across subject areas 94. 

 

Implementation and Mastery of State Content and Performance 
Standards  
Invictus has selected a state-adopted CCSS aligned curriculum for ELA, ELD, and mathematics. 
Additionally, Invictus has selected History and Science curricu la that  has the California state standards, 
including CCSS, Next Generation Science Standards, and English Language Development as its 
foundation. Units are explicitly designed to ensure all grade-level standards are met. Invictus  recognizes 

                                                        
87 Azevedo, R., & Bernard, R. M. (1995). A meta-analysis of the effects of feedback in computer-based 
instruction.  Journal of Educational Computing Research , 13(2), 111-127. 
88 Hooper, S. (1992). Effects of peer interaction during computer-based mathematics instruction. The Journal of 
Educational Research, 85(3), 180-189. 
89 Serin, O. (2011). The Effects of the Computer-Based Instruction on the Achievement and Problem Solving Skills of 
the Science and Technology Students. Turkish Online Jo urnal of Educational Technology -TOJET, 10(1), 183-201.45-
59. 
90 Fisher, D., & Frey, N. (2015). Checking for understanding: Formative assessment techniques for your classroom . 
ASCD. 
91 Hattie, J. (2012).  Visible learning for teachers: Maximizing impact on lea rning . Routledge. 
 
92 Klahr, David, and Milena Nigam. "The equivalence of learning paths in early science instruction: Effects of direct 
instruction and discovery learning." Psychological science 15.10 (2004): 661-667. 
93 Balēm, Ali G¿nay. "The Effects of Discovery Learning on Students' Success and Inquiry Learning Skills." Eurasian 
Journal of Educational Research (EJER)  35 (2009).  
94 Deussen, Theresa, et al. "The Impact of Project GLAD on Students' Literacy and Science Learning: Year 1 Results 
from a Cluster-Randomized Trial of Sheltered Instruction." Society for Research on Educational Effectiveness 
(2014). 
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the importance of regular, ongoing professional development in the continued implementation of the 
CCSS and realizes the importance of keeping abreast of CCSS developments, new publications, and 
requirements.  
 

Development of Technology -Related skills and Student Use of 
Technology  
Invictus will maintain a technology-rich environmen t as our students utilize a variety of tech tools such as 
3-D printers, VR glasses, computers, and tablets to investigate, learn, and create within our curricular 
program. Our students will also routinely use technology to enhance, accelerate, and communicate their 
learning, which is reflected in our submitted budget . Furthermore, our students will be familiar with both 
the format and question types used on computer-based state standardized assessment through our 
interim assessments completed on the NWEA MAP. 
 

Transitional Kindergarten  
Invictus Leadership Academyôs Transitional Kindergarten program will follow state guidelines for 
enrollment  and comply with all applicable requirements regarding transitional kindergarten. We will 
employ strong practices in early childhood development lik e language development, fine and gross motor 
development, and a foundational background in mathematics, science, and social studies.  

Invictus Leadership Academyôs TK/ Kinder program will provide students with :   

¶ A developmentally appropriate  classroom environment that engages children in learning 
that resembles play with many hands-on centers 

¶ A differentiated environment to support the acquisition of academic English, for all 
learners, especially our English Language Learners 

¶ Small group instruction that at  times is self-directed (Montessori -like approach to 
learning)  

¶ Blended kindergarten and pre-school content standards for socio-emotional 
development, language literacy, and math literacy  

¶ Deliberate engagement of parents/families to support learning  

¶ Communication and community celebration of the achievement of significant milestones 
(including the use of our Learning Passports) 

¶ Age-appropriate contribution to the Annual Community JAM day (School -wide Social 
Justice Project-based learning) 

Invictus Leadership  Academy will offer a full -day TK/Kindergarten program that blends standards from 
the Kindergarten Common Core and the Transitional Kindergarten Implementation Guide published by 
the State of California. The focus is on social-emotional development ( through a Responsive Classroom) 
in conjunction with an introduction to the four core subjects (ELA, math, science , and social science), 
along with the arts and physical activity.  The classrooms will be vibrant, cheery, print -rich places, filled 
with books, mani pulatives, a dramatic play area, and arts.  Learning is active and includes whole-group 
activities, smaller group rotations , and time for students to practice being independent workers. Each day 
includes time for unstructured free play.  

 Teachers in TK-K emphasize the importance of storytelling and books and focus on English language 
acquisition through both academics and play. There is a myriad of ways in which the students will have 
early listening and speaking opportunities focused on vocabulary and grammar, which build a foundation 
for kindergarten standards.  The students will use technology (such as tablets or iPads) with apps in 
various genres (alphabet, storytelling, learning shapes and colors, and more).  Brief homework 
assignments will be given and are designed to engage parents in their childrenôs learning.   

Invictus will comply with teacher credential requirements for TK classrooms ; specifically, teachers 
assigned to a TK classroom after July 1, 2015, must have been issued at least one credential by the 
Commission on Teacher Credentialing (CTC), and shall, by August 1, 2020, have one of the following: 
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¶ At least 24 units in early childhood education, or childhood development  

¶ As determined by the LEA [Charter School] employing the teacher, professional 
experience in a classroom setting with preschool-age children that is comparable to the 
24 units of education described above  

¶ A child development permit issued by the CTC.  

 

Academic Calendar and Schedules  
The school calendar of instructional days is located on the following page, and displays the first 
instructional day  (August 20, 2020), each holiday, teacher professional development day, non-student 
days, and the last day of instruction (June 11, 2021.)  

As demonstrated in the following tables for i nstructional minutes, Invictus Leadership Academy will 
provide its student s with significantly more  instructional  minutes than the state-mandated minimums 
established for each grade level to be served. Furthermore, the instructional days and minutes ensure that 
our school exceeds Californiaôs mandated minimum number of minutes for physical education (minimum 
of 200 minutes /10 days for grades 1-6, and 400 minutes/10 days for grades 7/8.)  



   
 

     
 

I nvictus Leadership Academy: Proposed School Calendar for 2020 -21 

Aug ust 2020   September 2020   October 2020   November 2020  
Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa 

      1    1 2 3 4 5      1 2 3  1 2 3 4 5 6 7 

2 3 4 5 6 7 8  6 7 8 9 10 11 12  4 5 6 7 8 9 10  8 9 10 11 12 13 14 

9 10 11 12 13 14 15  13 14 15 16 17 18 19  11 12 13 14 15 16 17  15 16 17 18 19 20 21 

16 17 18 19 20 21 22   20  21 22 23 24 25 26   18 19 20 21 22 23 24   22  23 24 25 26  27 28  

23  24 25 26 27 28 29   27 28 29 30     25 26 27 28 29 30 31  29  30      

30  31                              

December 2020   January 2021   February 2021   March 2021  
Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa 

  1 2 3 4 5       1 2   1 2 3 4 5 6   1 2 3 4 5 6 

6 7 8 9 10 11 12  3 4 5 6 7 8 9  7 8 9 10 11 12 13  7 8 9 10 11 12 13 

13 14 15 16 17 18 19  10 11 12 13 14 15 16  14 15 16 17 18 19 20   14 15 16 17 18 19 20  

20  21 22 23 24 25 26   17 18 19 20 21 22 23   21 22 23 24 25 26 27  21 22 23 24 25 26 27 

27 28 29 30 31    24  25 26 27 28 29 30   28         28  29 30 31    

        31                       

April 2021   May 2021   June 2021  July 2021  
Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa  Su Mo Tu We Th Fr Sa 

    1 2 3        1    1 2 3 4 5      1 2 3 

4 5 6 7 8 9 10  2 3 4 5 6 7 8  6 7 8 9 10 11 12  4 5 6 7 8 9 10 

11 12 13 14 15 16 17  9 10 11 12 13 14 15  13 14 15 16 17 18 19  11 12 13 14 15 16 17 

18 19 20 21 22 23 24   16 17 18 19 20 21 22   20  21 22 23 24 25 26   18 19 20 21 22 23 24  

25 26 27 28 29 30   23  24 25 26 27 28 29   27 28 29 30     25 26 27 28 29 30 31 

        30  31                      

 
Trimester s end:   November 13th, 2019; March 4 th, 2020;  and June 11th, 2020 

Sep 7th  Labor Day Dec 25th  Christmas Day Feb 15th  Presidents' Day Nov 26th  Thanksgiving Day  Minimum Days        Holiday Breaks 

Oct 12th  Columbus Day Jan 1st  New Year's Day May 31st  Memorial Day   Parent Conferences     

 

First/Last Days   PD Days w/o students 

http://www.calendarpedia.com/


   
 

  
   
 

LAUSD Minutes Calculat ion for Invictus L eadership Academy

Grades Grades Offered

Number of 

Regular 

Days

 Number of 

Instr. 

Minutes 

Per 

Regular 

Day

Number of 

Early 

Dismissal 

Days

Number of 

Instr. 

Minutes 

Per Early 

Dismissal 

Day

Number of 

Minimum 

Days

Number of 

Instr. 

Minutes 

Per 

Minimum 

Day

Number of 

[Other] 

Days

Number of 

Instr. 

Minutes 

Per [Other] 

Day

Total Number 

of Instr. Days

Minutes 

Req'd Per 

State Law

 Total 

Number of 

Instr. 

Minutes

Number of 

Instr. 

Minutes 

Above/ 

Below 

State Req't.

TK/K Yes 138 345 35 220 7 220 180 36000 56850 20850

1 Yes 138 345 35 220 7 240 180 50400 56990 6590

2 Yes 138 360 35 240 7 240 180 50400 59760 9360

3 Yes 138 360 35 240 7 240 180 50400 59760 9360

4 Yes 138 380 35 240 7 240 180 54000 62520 8520

5 Yes 138 380 35 240 7 240 180 54000 62520 8520

6 Yes 138 380 35 240 7 240 180 54000 62520 8520

7 Yes 138 381 35 240 7 240 180 54000 62658 8658

8 Yes 138 381 35 240 7 240 180 54000 62658 8658  

Sample of Daily Schedules  

To facilitate our mission, we will begin each regular instructional day (Mondays, Tuesdays, Thursdays, 
and Fridays) at 8:00  am and dismiss at 3:00 pm (see Table 3). ILA has scheduled 138 regular days, 35 
early dismissal days (Wednesdays), and seven minimum days. 

Along with the previously described subject matter focused instructional times, Invictus will include 
instructional minutes that support s ILAôs personalization of instruction for our students  (as shown within 
the charts that follow ). These components include Free-play and Opening activities (in the lower grades), 
ELD/Differentiation Time, and Learning Centers Time.  

Free -Play : an unstructured, child -initiated time of activitites that help develop social  and emotional 
skills, childrenôs imaginations, and will include students playing with dolls, blocks, crayons, paper, and 
clay in unstructured play.  

Opening Activities : at the lower grades, teachers will work with students to re-inforce previously taught 
concepts through structured review (concepts like counting n umbers, the days of the week, months of the 
year, colors, and time) and introduce the concepts for the day. Teachers will also check in with individual 
students to montior their progress and provide interventions. This is also that time of the day that 
Community circles are held and where students can address ssues that may have arisen. 

ELD/Differentiation : EL students at ELPAC Levels 1 and 2 will participate  in designated ELD 
Instruction while all other students will participate in differentiated ELA support s based upon their 
indiv dual strengths and academic gaps. All Invictus students will be grouped a nd participate in 
remediation/enrichment activities that engage other learning modalities (including computer based 
instruction, projec t completion, small group instruction, and indiviudal paper -pencil work ) according to 
their learning needs. 

Math Centers : students will participate in differentiated Math support s based upon their indivdual 
strengths and academic gaps. All Invictus students will be grouped and participate in 
remediation/enrichment activities that engage other learning modalities (including computer based 
instruction, project completion, small grou p instruction, and indiviudal paper -pencil work) according to 
their learning needs. 

Learning Centers : a learning time when students can work on their J-STEAM capstone projects, their 
indivdual learning goals, and are provided with a dditonal supports based upon their most urgent learning 
needs. This is also the time that ILAôs character education/leadership theme is explored by students, 
community circles are held, and when interdisciplinary connections are made with students.  
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Furthermore, ILAôs older students that have mastered their learning objectives for the trimester will select 
their next learning objective (which is tied to our goal of building st udent agency). 

Arts Wheel : this instructional time supports the arts component of our STEAM foc us through a rotation 
of visual and performing arts activities that support the thematic learning of our students each trimester 
and will contribute to the  

 Regular Day Instructional Minutes (TK -K) 

Subject  Time  Minutes  
Free Play - Learning through  
Play  

8:00 ï 8:30 30 min  

Opening Activities  8:30 ï 8:45 15 min  
Language Arts  8:45 ï 9:30 45 min  
Recess  9:30 ï 9:45 15 min  
ELD/Language Arts 
Differentiation  

10:00 ï 10:30 30 min  

Math  10:30 ï 11:15 45 min  
Learning Centers  11:15 ï 11:30 15 min. 
Lunch/ Recess  11:30 -12:10 40 min.  
Quiet Time  12:10 ï 12:30 20 min.  
Math Centers  12:30 ï 1:00 30 min.  
Learning Centers  1:00 ï 1:30 30 min  
Physical Ed./ Recess  1:30 -1:50 20 min.  
J-STEAM  1:50 ï 2:30 40 min.  
Arts Wheel  2:30 -3:00  30 min.  

 

Regular Day Instructional Minutes ( Grades 1 ï 2) 

Subject  Time  Minutes  
Opening Activities  8:00 ï 8:30 30 min  
Language Arts  8:30 ï 9:30  60 min  
Physical Education  9:30 ï 10:00 30 min  
Math Centers  10:00 ï 10:30 30 min  
Math  10:30 ï 11:20 50 min  
Lunch/ Recess  11:20 -12:00 40 min.  
ELD/Lan guage Arts 
Differentiation  

12:00 ï 12:45 45 min.  

J-STEAM  12:45 ï 1:30 45 min 
Recess  1:30 ï 1:50 20 min  
Learning Centers  1:50 ï 2:30 40 min  
Arts Wheel  2:30 -3:00  30 min.  

 

Regular Day Instructional Minutes ( Grades 3- 5) 

Subject  Time  Minutes  
Language A rts  8:00 ï 9:00  50 min  
ELD/Language Arts 
Differentiation  

9:00 -9:40 40 min  

Learning Centers  9:40 ï 10:00 20 min  
Physical Education  10:00 -10:30 30 min  
Math Centers  10:30 ï 11:00 30 min  
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Subject  Time  Minutes  
Math  11:00 ï 12:00 40 min  
Lunch/Recess  12:00 ï 12:40 40 min  
Lea rning Centers  12:40 ï 1:00 20 min  
J-STEAM  
History (Mon , Thurs. ), 
STEM ( Tues, Wed & Fri)  

1:00 ï 2:00  60 min  

Arts Wheel  2:00 - 2:30 30 min  
Learning Centers  2:30 -3:00  30 min  

 

While Junior High grades (7th and 8th) will not begin until 2022 , the initial co nfiguration of the 
instructional day for students in grades 7 and 8 will be as displayed in the table below. These teachers may 
be single subject or multi-subject (based upon enrollment). 

 

Regular Day Instructional Minutes ( 6-8) 

Subject  Time  Minutes  
J-STEAM  
History (Mon, Thurs.), 
STEAM (Tues, Wed & Fri)  

8:00 ï 8:55 57 min  

Passing Period  3 min  
ELD/Language Arts 
Differentiation  

9:00 ï 9:45 45 min  

Learning Centers  9:45 ï 10:27  40 min  
Passing Period  3 min  

Physical Education  10:30 -11:27 55 min  
Passin g Period  3 min  

Math  11:30 ï 12:30 60 min  
Lunch  12:30 ï 1:0 0 30 min  
Language Arts  1:00 ï 1:57 55 min  

Passing Period  3 min  
Math Centers  2:00 ï 2:30 30 min  
Arts Wheel  2:30 ï 3:00  30 min  

 

Wednesday and Minimum Instructional  Minutes (TK -K)  

Subject  Time  Minutes  
Opening Activities  8:00 ï 8:15 15 min  
Language Arts  8:15 ï 9:00  45 min 
Math  9:00 ï 9:40 40 min  
Recess  9:40 ï 10:00 20 min  
ELD/Language Arts 
Differentiation  

10:00 ï 10:30 30 min  

Learning Centers  10:30 ï 11:00 30 min  
Math Centers  11:00 ï 11:30 30 min.  
Arts Wheel  11:30 -12:00 30 min.  
Lunch/ Recess  12:00 ï 12:30 30 min.  
Dismissal  12:30  30 min.  
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Wednesday and Minimum Day Instructional  Minutes (Grades 1 ï 2)  

Subject  Time  Minutes  
Opening Activities  8:00 ï 8:15 15 min  
Language Arts  8:15 ï 9:00  45 min 
ELD/Language Arts 
Differentiation   

9:00 ï 9:40 30 min  

Learning Centers  
with Snack  

9:40 ï 10:00 30 min  

Math   10:00 ï 11:00 30 min  
Arts Wheel  11:00 ï 11:30 30 min.  
Math Centers  11:30 -12:00 30 min.  
Lunch/ Recess  12:00 ï 12:30 30 min.  
Dismi ssal  12:30  30 min.  

 

Wednesday and Minimum Day  Instructional Minutes (Grades 3 - 5) 

Subject  Time  Minutes  
Math Centers  8:00 ï 8:30 15 min  
Math  8:30 ï 9:30 60 min  
Learning Centers  
with Snack   

9:30 ï 10:00 30 min  

Language Arts  10:00 ï 11:00 60 min  
ELD/L anguage Arts 
Differentiation  

11:00 ï 11:30 30 min  

J-STEAM/Civic Ed  11:30 -12:00 30 min.  
Lunch/ Recess  12:00 ï 12:30 30 min.  
Dismissal  12:30  30 min.  

 

While Junior High grades (7th and 8th) will not begin until 2022, the initial configuration of the 
instructional day on Wednesdays for students in grades 7 and 8 will be as displayed in the table below. 
These teachers may be single subject or multi-subject (based upon enrollment). 

 

Wednesday and Minimum Day  Instructional Minutes (6 -8)  

Subject  Time  Minutes  
J-STEAM/Civic Ed  8:00 ï 9:00  60 min  
Language Arts  9:00 ï 10:00 60 min  
Learning Centers  
with Snack   

10:00 - 10:30 30 min  

Math Centers  10:30 ï 11:00 30 min  
Math  11:00 ï 12:00 60 min  
Lunch/ Recess  12:00 ï 12:30 30 min.  
Dismissal  12:30  30 min.  

 

Inv ictus has intentionally structured the length and number of school days to maximize student academic 
success. To ensure that all students benefit from our structure, every student  is expected to attend school 
every day, arriving on time to each class, and only to be absent from school when they are ill, or other 
exceptional circumstances prevent their attendance. As described in Element #2, once a student has 
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missed three days of school, their family will be invited to a conference with school administratio n to 
collectively strategize about ways to minimize absences and to support consistent and regular school 
attendance.  Attendance is such a vital part of student success that chronic absenteeism is highly 

predictive of poor academic outcomes95, 96. At Invict us Leadership Academy, failure to attend consistently 
is a factor taken into consideration when retention decisions are made. However, special consideration 
will be given to students that have extended illnesses or extenuating circumstances. 

 

Professional Development  
Research suggests that the single most influential person on student achievement (after parents/family) 
are teachers97. Therefore, Invictus will recruit and develop  staff members that not only hold  high 
expectations for student progress but also have a high sense of self-efficacy.  

Along with the ñwillò to teach, core belief of holding elevated expectations for all students, and being actively 
engaged and open to improving their craft as a teacher, all our instructional staff must be willing to b e 
coached, use data to drive instruction (and select effective strategies), as well as being committed to doing 
what works to realize the desired student outcomes. Understanding that all school systems seek these kinds 
of educators, we will offer competiti ve salaries and have deliberately put structures of support and coaching 
in place for teachers that do not have previous experience closing the achievement gap with African 
American, Latino, and Language Learner students.  

Student achievement suffers when there is a lack of teacher effectiveness,98 and coaching has been found 
to increase teacher capacity99. Research suggests that the best environments for learning are those where 
staff (especially teachers) have a high sense of efficacy100, a clear and shared vision for student learning, 
and elevated expectations for student outcomes101. Professional Learning Communities have been shown 
to facilitate the kind of adult learning environments that build the capacity of staff and facilitate 
exceptional student learnin g outcomes102.  

ILAôs acknowledges the need to provide teachers time and training to strongly implement our other core 
components. Researchers have acknowledged that teacher professional development is essential to 

                                                        
95 Gottfried, M. A. (2009). Excused versus unexcused: How student absences in elementary school affect academic 
achievement. Educational Evaluation and Pol icy Analysis , 31(4), 392-415. 
96 Moonie, S., Sterling, D. A., Figgs, L. W., & Castro, M. (2008). The relationship between school absence, academic 
performance, and asthma status. Journal of School Health , 78(3), 140-148. 
97 Stronge, J. H., & Hindman, J. L. (2003). Hiring the best teachers.  Educational Leadership , 60(8), 48 -52. 
98 Rockoff, J. E. (2004). The impact of individual teachers on student achievement: Evidence from panel 
data. American economic review , 94(2), 247-252. 
99 Marsh, J. A., McCombs, J. S., Lockwood, J. R., Martorell, F., Gershwin, D., Naftel, S., ... & Crego, A. (2008). 
Florida's Middle School Reading Coaches: What Do They Do? Are They Effective? Research Brief. RAND 
Corporation . 
100 Tschannen-Moran, M., Hoy, A.  W., & Hoy, W. K. (1998). Teacher efficacy: Its meaning and measure. Review of 
educational research , 68(2), 202-248. 
101 RubieȤDavies, C., Hattie, J., & Hamilton, R. (2006). Expecting the best for students: Teacher expectations and 
academic outcomes. British  Journal of Educational Psychology , 76(3), 429-444. 
102 Vescio, V., Ross, D., & Adams, A. (2008). A review of research on the impact of professional learning communities 
on teaching practice and student learning. Teaching and teacher education, 24(1), 80-91. 



 
 

64 | P a g e 
ILA Charter Petition  

effectively implementing a nurturing enviro nment 103, 104, 105, 106, 107 ; personalized learning108, 109,110, and 
project-based learning.111, 112,113 , 114  

Professional Learning Community (PLC)  

Invictus will be a reflective learning organization, with a mindset of continuous improvement through 
regular reflection on student outcomes and the effectiveness of our programs and systems. ILA will 
implement a cycle of inquiry within our PLC and analyze outcomes each trimester with our instructional 
staff (teachers and instructional support staff), and collaboratively formulate n ext steps as shown in the 
graphic that follows. ILAôs PLC strategy meetings will provide our instructional staff with professional 
development opportunities to review student outcomes at the conclusion of each trimester to ground our 
discussions and planning for the upcoming trimester (which is further described in Element 2/3).   

 

  

                                                        
103 Bradshaw, Catherine P., Wendy M. Reinke, Louis D. Brown, Katherine B. Bevans, and Philip J. Leaf. 
"Implementation of school -wide positive behavioral interventions and supports (PBIS) in elementary schools: 
Observations from a randomized trial."  Education and Treatment of Children  31, no. 1 (2008): 1-26. 
104 Bradshaw, Catherine P., Wendy M. Reinke, Louis D. Brown, Katherine B. Bevans, and Philip J. Leaf. 
"Implementation of school -wide positive behavioral interventions and supports (PBIS) in elementary schools: 
Observations from a randomized trial."  Education and Treatment of Children  31, no. 1 (2008): 1-26. 
105 Chafouleas, S. M., Johnson, A. H., Overstreet, S., & Santos, N. M. (2016). Toward a blueprint for trauma-informed 
service delivery in schools. School Mental Health , 8(1), 144-162. 
106 Curwin, Richard (2013) Affirmative Classroom Management: How Do I Develop Effective Rules and Consequences 
in My School? ASCD 
107 Ridgard, T. J., Laracy, S. D., DuPaul, G. J., Shapiro, E. S., & Power, T. J. (2015). Trauma-Infor med Care in Schools: 
A Social Justice Imperative. Communique, 44(2), 1-12. 
108 Balfanz, R., & Byrnes, V. (2006). Closing the mathematics achievement gap in high-poverty middle schools: 
Enablers and constraints. Journal of Education for Students Placed at ris k, 11(2), 143-159 
109 Beecher, M., & Sweeny, S. M. (2008). Closing the achievement gap with curriculum enrichment and 
differentiation: One school's story.  Journal of advanced academics , 19(3), 502-530.  
110 De Witte, K., Haelermans, C., & Rogge, N. (2015). The effectiveness of a computerȤassisted math learning 
program. Journal of Computer Assisted Learning , 31(4), 314-329. 
111 Darling -Hammond, L., Friedlaender, D., & Snyder, J. (2014). Student-centered schools: Policy supports for closing 
the opportunity gap.  Policy Brief from Stanford Cent er for Opportunity Policy in Education. Stanford, CA: Stanford 
Center for Opportunity Policy in Education. Retrieved from https://edpolicy. 
stanford.edu/sites/default/files/scope -pub-student centered-policy. pdf . 
112 Solomon, G. (2003). Project-based learning: A primer.  Technology and learning -dayton -, 23(6), 20-20. 
113 Mergendoller, J., & Ravitz, J. (2007, March). Teach Your Students How to Do Project Based Learning with PBL-
Online. In  Society for Information Technology & Teacher Education International Confer ence (Vol. 2007, No. 1, pp. 
2053-2055). 
114 Strobel, J. & van Barneveld, A. (2009). When is PBL more effective? A meta-synthesis of meta analyses comparing 
PBL to conventional classrooms. The Interdisciplinary Journal of Problem -Based Learning, 3(1). 
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ILA Collaborative Learning Cycle for PLCs  

 

 

Invictus will begin with the ñend in mind,ò backward mapping key grade-level objectives for the year that 
should be mastered from the CCSS frameworks for all core subject areas, and the California Preschool 
Learning Foundations for TK students.  These end-of-the-year objectives will inform our trimester 
learning objectives and help drive the selection of student objectives for their learning passports. 

Additionally, ILA instructional staff (teachers and instructional aides) will participate in regular 
professional development (PD) and have regularly scheduled times to collaborate as a PLC. These times 
include intensive summer and mid -year PD days, Wednesday preparation time, classroom-based 
coaching, and trimester data reviews. More information details about our professional development are 
located later in this element. 

Coaching within the classroom  

Classroom-based coaching can powerfully affect student achievement by offering support, feedback, and 
intensive, individualized professional learning to teachers based upon their classroom practices.115 ILA 
will use this professional development strategy by involving experts in strategic subject areas (reading, 
literacy, and STEAM) and/or set of teaching strategies (GLAD and PBL) to work closely with teachers to 
improve classroom practice and, ultimately, student achievement. During our first year, the Intervention 
Specialist and an outside consultant will provide non -evaluative coaching support to teachers within one 
of the previously mentioned domains. The domain selected will be mutually agreed upon by the teacher 
and coach, based upon the teacherôs strengths and curiosities. The outside coach will have former 
teaching experience and a proven track record of improving student achievement with similar student 
populations.  

 

                                                        
115 Knight, J. (2006). Instructional Coaching.  School Administrator , 63(4), 36. 
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Opening and Ongoing Professional Development  

All instructional staff (Teachers, Teacher Aides, and Specialists-STEAM, etc.) will engage in collaborative 
planning and professional development for two weeks, 7 hours of training/day beginning on August 5 th, 
2020 , and four full days of professional development (PD) throughout the school year. In subsequent 
years, one week of teacher PD and collaborative planning time will occur each summer. During summer 
PD, emphasis will be placed on ensuring our instructional staff have a comprehensive understanding of 
our instructional methodologies and are able to plan and implement lessons that incorporate our model 
consistently, and all legally required trainings (such as Health and Safety policies and procedures, 
emergency protocols, mandated reporter, bloodborne pathogens and first aid/CPR training) . Summer 
professional development will especially emphasize the following: 

¶ Building Project -Based learning units that are developmentally appropriate, cross-curricular, and 
thematically aligned to J -STEAM 

¶ Implementing PBIS and Restorative Justice (RJ) 

¶ Implementing Common Core State Standards and lesson planning (particularly incorporating 
differentiation for ELs)  

¶ Teaching Reading and Writing across grade levels and subject areas 

¶ Creating classroom environments that are supportive and utilizing trauma -informed best 
practices for educators 

Duri ng the initial weeks of each school year, instructional leaders will focus on visiting classrooms and 
supporting  teachers on the implementation of our learning model, pedagogy, teaching strategies, and help 
establish a professional learning community among all instructio nal staff. 

Instructional s taff will participate in ongoing professional development after the student-day on each of 
the 35 Wednesday school days. The major focus of these professional development sessions will be on 
evaluating student data (academic and behavioral) and determining instructional interventions/strategies 
to be used. These PD sessions will also focus on building instructional capacity (but not limited to) the 
following : 

¶ Teaching Phonetic Awareness and Early Literacy, and using DIBELS data 

¶ Meeting the needs of English Learners and using GLAD and SDAIE Strategies 

¶ Meeting the needs of all students: including GATE, students achieving below grade level, 
students with Disabilities, Foster Youth and Standard English Learners  

¶ Writing ac ross content areas 

¶ J-STEAM Project facilitation and creation, Social Justice themed projects that are 
explored through Science, Technology, Engineering, and Mathematics  

¶ Buck Institute for  Education: Constructivism and Project -Based Learning 

¶ Civic Education Lesson Planning/Service Learning and ties to Common Core State 
Standards (across subject areas) 

¶ Supporting Healthy School and Classroom Culture (PBIS and RJ), Socio-emotional 
development, and Trauma-Informed Instructional Structures  

¶ High -Quality  Core Instruction - by content area (there will be much focus on ELA and 
Math)  

¶ Differentiation and creation of Interdisciplinary learning centers  

¶ Using Data to Drive Instruction from formative and summative data  

¶ Using technology to teach and extend student learning 

¶ Teachers collaboratively creating formative assessments (using assessment item bank) 

Invictus Leadership Academy has also planned four pupil -free  days  (Oct. 9th, Jan. 4th, March 5th, and 
April 12 th) during our first year to provide in -depth and ongoing pro fessional development  to our 
instructional and support staff in essential components to our innovative model and unique context. Each 
year we will select two professional development topics as a focus for deep understanding and 
implementation during our fu ll -day Professional Developments. These topics will complement the 
beginning of the year PD that our staff will engage in and be shaped by the needs and input of our staff.  
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Additionally, to support the creation and execution of exceptional lessons; Core Classroom Teachers will 
be given preparation time  each week, during their studentôs Physical Education/Arts instruction. During 
this prep time, teachers will most often prepare lessons and materials for their classrooms. However, 
periodically , teachers will use that time for team meetings, data discussions, to discuss formal and 
informal observations, and may attend parent/SST/IEP meetings. Teachers will  also be expected to reflect 
on their craft and actively seek to improve their skills as an instructional leader. 

Administrative and teaching staff  will collaboratively select and develop curriculum and assessments, 
review student achievement data (with a focus on subgroup performance) and discuss individual students. 
Teachers will come together as a professional learning community to examine student work, plan lessons 
and projects, and give each other supportive and critical feedback. Through ongoing classroom 
observations, grade level teacher meetings facilitated discussions around best practices, data analysis, and 
academic planning; teachers will continuously collaborate to meet individual, subgroup, grade level , and 
whole school student needs.  

Furthermore, Invictus Leadership Academy  has budgeted for high-quality external  professional 
development of its instructional staff and will only utilize service providers ( in appropriate  subject 
matters), that have a proven track record of their methodologies working in schools situated in urban 
communities  similar to Watts (e.g., WestEd, DuFour-Professional Learning Communities, or Marzano -
What works in schools). 

 

Recruiting and Staffing the School with Qualified Teachers  
The impact that teacher quality has on student achievement can be felt even beyond the single year of 
their interactive presence. Researchers have found that the most effective teachers can improve student 
achievement by more than one year within a single year. And conversely, the impact of an ineffective 
teacher can be observed multiple years after the poor instruction has passed. Therefore, it is of primary 
importance that teachers that have a powerful sense of purpose, passion, i.e., the ñWill to Teachò are 
secured immediately upon the approval of this petition. Staff hiring practices will include investigating 
core beliefs, and educational philosophies to seek those that are naturally aligned to the core values and 
mission of Invictus Leadership Academy.  
Invictus Leadership Academy will begin aggressively recruiting additional teacher and instructional staff 
recruitment  immediately upon the approv al of this petition through multiple electronic platforms 
(including Edjoin and monster.com), and in -person at job fairs and outreach to educational colleges. ILA 
will also recruit instructional staff with work experience in STE AM fields to support the creation of novel 
J-STEAM projects. ILA will not only offer a competitive salary to those individuals that can assist in the 
development of our social-justice themed educational space but will innovatively advertise our available 
positions by utilizing job po stings and descriptions within job search engines that target potential STEAM, 
and Social-justice experienced staff. 

Multiple resources will be used to recruit and hire the most qualified candidates to fill all staff positions: 
both classified and certificated. All candidates will be screened, formally interviewed, and complete 
background checks as described in this element. Specific recruiting practices include: 

¶ Developing and maintaining relationships with local, state, and national graduate schools, and 
teaching universities such as Loyola Marymount, and UC Riverside 

¶ Leverage national organization such as Teach for America 

¶ Build a social media profile including Facebook, Twitter , Instagram, and LinkedIn  

¶ Advertise positions in prominent educational job web sites 

 

Meeting the Needs of All Students  
Invictus Leadership Academy has created an ambitious, structured, and supportive envir onment to assist 
all children  in achieving academic excellence. We embrace all children, regardless of race, ethnicity, 
socioeconomic status, to achieve at the highest levels. In alignment with our mission, we are using a three-
tiered Response to Intervention model (RTI)  to differentiate instruction based upon student needs.  
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On the first tier, all children are given access to the core curriculum. We expect that 70% of students will 
successfully acquire concepts during first instruction. The second tier consists of supplemental 
instruction/remediation that will take place within small student groups. This intervention is given to 
students that fail to master the concept during the first instruction. We expect about 30% of our students 
will need this intervention to master concepts. The third tier of intervention, the most intensive, is 
reserved for the top 10% of our children that are not successful after receiving both tier 1 and tier 2 
instruction. The third tier of instruction consist of extremely small group instruction, and at times , one-
on-one instruction from either the core classroom teacher or the teacherôs assistant. Both the second and 
third tier of intervention will take place during the school day. The second tier takes place during 
intervention time. The third tier can take place during the school day, and additional interventions may 
take place after or before school. 

Targeted Tier 2 and Tier 3 support for students who are academically low achieving may include:  

¶  Early intervention s  in reading such as small group systemic teaching of phonics, sight 
vocabulary words, and one-to-one tutoring   during ELA;  

¶ Tutoring;  

¶ Focused attention ï prepared in consultation with the student and the parent/guardian, 
if needed in the context of the SST process, regarding specific strategies and supports;  

¶ Individual contract with the student detailing clear and achievable responsibilities and 
benchmarks for the student to achieve;  

¶ Other program modifications and supports as determined by the classroom teacher;  

¶ More frequent parent -teacher communication and parent involvement;  

Using the Response to Intervention Model, we would never delay the identification of a student with 
special needs because of our tiered support process. Rather, we believe the system of support will place 
children in the least restrictive environment while providing rapid identification of students that may 
need special education services. Students will be recommended to an SST, where appropriate intervention 
staff will consult for additional interventions and supports through the RTI model and determine next 
steps when initial interventions do not improve student ach ievement outcomes. 

Invictus is  committed to supporting all students and diverse learners and educating them to achieve 
academic success and college readiness. We will actively recruit students who have been identified  as 
having disabilities or limited Engl ish proficiency. Our small school environment is designed to meet the 
individual needs of all students, and we will specifically address the needs of English learners, students 
from low socioeconomic communities, high achieving students, students achieving below their grade 
level, and students in special education, and foster/homeless youth. 

Student Success Teams  
Invictus Leadership Academy will utilize Student Success Teams (SST) to systematically and 
collaboratively assist students who despite a variety of support are failing to make adequate progress in 
their attendance, behavior, and or academic achievement. The SST will review the effectiveness of 
previous and current interventions, clarify problems and concerns, develop strategies and organize 
resources, provide a system for school accountability, and serve to assist and counsel the parents, 
teachers, and student. An SST is a general education function. A variety of students can benefit from SST, 
such as students achieving below grade level, students with suspected special education needs, students 
who have experienced emotional trauma or behavioral issues. Members of the SST team will include: 

¶ The Executive Director (or Assistant Principal)  

¶ At least one special education teacher 

¶ A general education teacher who is familiar with the curriculum appropriate to that 
student, if the student is participating in the general education environment  

Anyone who has an ongoing concern about a studentôs achievement or social concerns can refer to that 
student for an SST consideration; anyone who relates to the student may provide information to the SST 
meeting. These people may include but are not limited to, teachers, parents, counselors, doctors, 
administrators, social workers, and law enforcement representatives. Meeting attendance may be 
restricted by the Executive Director in consultation with the studentôs parent or guardian to preserve 
student confidentiality. The meeting is designed to allow all parties involved to work together to create the 



 
 

69 | P a g e 
ILA Charter Petition  

best possible plan of action to support the childôs unique needs. The plans created by and SST will include 
additional instructional supports, a timeline for implementation, goals for the student, and means for 
assessment and reevaluation. 

 

English Learners  
Invictus will adop t and implement the LAUSD English Learner Master Plan (though we will reserve the 
option of establishing our own EL Master Plan in later years, subject to LAUSD requirements and 
approvals) and ensure that English  Learners (including those who are reclassified) will have equal access 
to instructional materials and supports in order to achieve grade -level CCSS mastery and English-
language proficiency.  
We anticipate at least 30% of students will be classified as ELs and intend to enroll EL students through 
targeted outreach strategies and recruitment in the local community surrounding the school. We 
anticipate this will be a numerically significant subgroup as defined by the Local Control Funding 
Formula. To address the academic needs of EL students, all of the major components of ILAôs 
instructional program are designed to promote the academic and social success of EL students, and their 
full access to the range of opportunities available to all students. 

Process for identifying English L earners  
Invictus  wil l adhere to all applicable state and federal laws and regulations with respect to serving 
students who are English learners. In order to identify students who are English learners in a timely 
fashion and to provide appropriate instructional support and ser vices, all parents will be required to 
complete a Home Language Survey upon enrollment at the school. Cal. Education Code § 52164.1. 
Students whose primary language is not English will be assessed using the Initial English Language 
Proficiency for Californ ia (ELPAC) assessment aligned to the CA ELD Standards if he or she has not 
previously been identified as an English learner by a California public school or if there is no record of 
prior ELPAC test results on CALPAD. The ELPAC assessment will take place within 30 days of the start of 
the school year or within two (2) weeks after the date of the studentôs first enrollment at Invictus .  
The English language proficiency of all currently enrolled English learners will be assessed in accordance 
with the test contractorôs directions and California Education Code guidelines. Students with disabilities 
will be permitted to take the test with the accommodations listed in the Education Code if they are 
specified in the studentôs IEP or Section 504 plan. An alternate assessment for English language 
proficiency will be administered to students who are unable to participate in the ELPAC, according to the 
guidelines set forth in the studentôs IEP. The school will notify parents of the schoolôs responsibility to 
conduct ELPAC testing and will inform parents of ELPAC assessment results within 30 calendar days 
following receipt of results from the test contractor.  

Students will be monitored in conjunction with the ELPAC General Performance Level Descriptors  (PLD): 

Level  Desc ription  
4 English learners at this level have well developed  oral (listening and speaking) and written 

(reading and writing) skills. They can use English to learn and communicate in meaningful ways that 
are appropriate to different tasks, purposes, and audiences in a variety of social and academic 
contexts. They may need occasional linguistic support to engage in familiar social and academic 
contexts; they may need light support to communicate on less familiar tasks and topics. This test 
performance level corresponds to the upper range of the ñBridgingò proficiency level as described in 
the 2012 California English Language Development Standards, Kindergarten Through Grade 12 (CA 
ELD Standards). 

3 English learners at this level have moderately developed  oral (listening and speaking) and 
written (reading and writing) skills. They can sometimes use English to learn and communicate in 
meaningful ways in a range of topics and content areas. They need light-to-minimal linguistic 
support to engage in familiar social and academic contexts; they need moderate support to 
communicate on less familiar tasks and topics. This test performance level corresponds to the upper 
range of the ñExpandingò proficiency level through the lower range of the ñBridgingò proficiency level 
as described in the CA ELD Standards. 
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Level  Desc ription  
2 English learners at this level have somewhat developed  oral (listening and speaking) and written 

(reading and writing) skills. They can use English to meet immediate communication needs but 
often are not able to use English to learn and communicate on topics and content areas. They need 
moderate-to-light linguistic support to engage in familiar social and academic contexts; they need 
substantial-to-moderate support to communicate on less familiar tasks and topics. This test 
performance level corresponds to the low- to mid -range of the ñExpandingò proficiency level as 
described in the CA ELD Standards. 

1 English learners at this level have minimally developed  oral (listening and speaking) and written 
(reading and writing) English skills. They tend to rely on learned words and phrases to communicate 
meaning at a basic level. They need substantial-to-moderate linguistic support to communicate in 
familiar social and academic contexts; they need substantial linguistic support to communicate on 
less familiar tasks and topics. This test performance level corresponds to the ñEmergingò proficiency 
level, as described in the CA ELD Standards. 

 

How Invictus Will Use ELPAC Res ults to Support and Accelerate Students to English 
Proficiency  
Parents will be notified via mail of their childôs ELPAC scores each year, as well as when a student is being 
considered for Reclassification and again when they are officially reclassified. Invictus will use annual 
ELPAC and other standardized test data (e.g., CAASPPs), teacher observations, and optional parent input 
to identify English Learners (EL), determine their English Language Development (ELD) levels, and 
reclassify EL students as English proficient when appropriate. Annual Assessments for students already 
identified as EL will be administered within the Annual Assessment window.  
 

Educational Program for English L anguage Acquisition  
ILA  believes the most effective instructional approach for schools with high EL populations is to embed 
English language development (ELD) strategies in all aspects of the curriculum and to provide explicit 
ELD instruction during the academic day for students in levels one and two. We will follow the California 
English Language Development Standards, implement SDAIE strategies, and several project Guided 
Language Acquisition Design (GLAD) strategies (e.g., Graphic Organizer Input Chart, Pictorial Input 
Chart, Expert Groups, and Cooperative Strip Paragraph) across all subject areas throughout the day 
(notably, these strategies are beneficial for all students, not just English Learners).   
 

Invictus EL 
Program Setting  

EL Students ELPAC 
Level  

Program Components  

Designated ELD  Level 1 and Level 2 ¶ Students will receive 30 minutes of daily 
designated instruction al igned to the CA 
ELD standards as described in the 
Curriculum and Instruction section of 
this element for ELD  

¶ Access to all core subjects with 
embedded language acquisition 
supports 

¶ Primary Language supports when 
available, and are built into Imagine 
Learning (support program) and ILAôs 
chosen curriculum for ELA  

Integrated ELD (all 
day in all core 
subjects)  

Levels 1 through 4 ¶ Access to all core subjects with 
embedded language acquisition 
supports 

¶ Primary Language supports when 
available (for levels 1 and 2, when 
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Invictus EL 
Program Setting  

EL Students ELPAC 
Level  

Program Components  

necessary and available for levels 3 and 
4), and are built into Imagine Learning 
(support program) and ILAôs chosen 
curriculum for ELA  

 

Key Strategies for Teachers of English-Language Learners 116 

1) Vocabulary and Language Development  

i) Teachers will introduce new concepts by discussing vocabulary words key to that concept.  
ii) Teachers will build on studentôs background knowledge.  
iii) Classrooms will reflect a language-rich environment (i.e. , language charts, shared reading and 
writing experien ces, other writing displayed throughout the room and used daily by students).  

 

2) Guided Interaction (collaborative learning )  

i) Teachers will structure lessons, so students work together to understand what they readðby 
listening, speaking, reading, and writing collaboratively about the academic concepts in the text.  
ii) Teachers will provide students with opportunities to negotiate meaning from language and text 
and to work in cooperative pairs or groups to develop problem-solving and  
social skills.  
iii) Teachers will group students flexibly, at times working in heterogeneous groups and at times 
not.  
 
3) Explicit Instruction  

i) Teachers will utilize direct teaching methods to teach concepts, academic language, reading 
comprehension strategies, text patterns, vocabulary, writing patterns, and decoding skills needed 
to complete classroom tasks.  

 

4) Meaning-Based Context and Universal Themes  

i) Teachers will incorporate meaningful references from the studentsô everyday lives and use them 
as springboards to interest them in academic concepts.  
ii) Teachers will create classroom environments that provide authentic opportunities for the use 
of academic language.  
iii) Teachers will provide students with opportunities to activate and focus prior knowledge v ia 
inquiry charts, brainstorming, and clustering.  

 

5) Modeling, Graphic Organizers, and Visuals  

i) Teachers will regularly utilize a variety of visual aids, graphic organizers (such as Thinking 
Maps), pictures, diagrams, summaries, and charts to help English learners easily recognize 
essential information and its relationship to supporting ideas.  
  
How the Program Will Meet the New State ELD Standards and Use the Results of the ELPAC to 
Support and Accelerate Student Progress  

Invictus  will base its English Learner support program on the new California ELD Standards. As guided 
by the CA ELD Standards, ILA  teachers will provide instruction grounded in the best available research on 
supporting ELs in an English Immersion environment. Students will be expecte d to advance at least one 

                                                        
116 Adapted from Alliance for Excellent Education. (December 2005). Case study on the New Teacher Center, 
University of California at Santa Cruz; and Project GLAD (Guided Language Acquisition Design).   
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ELPAC Proficiency Level Descriptor, annually as measured by the ELPAC. Our Intervention Specialist  
(initially the E xecutive Director) will partner with the classroom teachers to include ELD goals on 
studentsô learning plans. Additionally, our Intervention Specialist (years 1 and 2), or ELA/ELD Specialist 
(in years 3 and beyond) will assess student progress towards attainment of the standards using standards-
based portfolios. 

How Invictus Will Provide English Learners at All Profici ency Levels with Meaningful 
Access to Full Curriculum , Including Instructional Strategies and Intervention  
The instructional program for English learners at Invictus will be planned according to studentsô assessed 
level of literacy (reading and writing) i n both English and their primary language and according to their 
proficiency (listening, speaking, reading, and writing) in English. Students will begin English language 
arts instruction with literacy instruction augmented by concurrent daily, formal lingu istic instruction in 
English Language Development (ELD). 
As mentioned, students who are English learners will also be served within the classroom at all grade 
levels through daily English language development (ELD) lessons on an individual and small group basis. 
During these focused sessions ï both within the classroom, for example during reading instruction time, 
and in ñpull outò sessions as needed (where students will work with a teacher/specialist while the rest of 
the class is with another instructor, or during assigned after-school tutoring), students will be grouped 
homogeneously according to their ELD level. Teachers will implement the Reading Wonders curriculum 
as the foundation of the ELD program.  

Key academic vocabulary and concepts will be introduced utilizing the strategies described above and a 
Specially Designed Academic Instruction in English (SDAIE) approach. To ensure that the teaching 
faculty can work successfully with EL students, classroom teachers at Invictus  will be required to possess 
a Cross-cultural Language and Academic Development (CLAD) certificate or equivalent as a condition of 
employment.  

While all students who are classified as EL will receive designated ELD instruction, we know that support 
for ELs who are learning to read in TK/K and first grade is particularly important. Early intervention is 
the key to proficiency later. To address this critical issue, students who are identified in Levels 1 and 2 will 
be offered a richer language experience focusing on the four domains: speaking, listening, writing , and 
reading. Other activities will include  explicitly pre -teaching academic vocabulary, providing opportunities 
to perform academic tasks while speaking in English, increasing vocabulary and teaching explicitly 
English grammar and idioms.  

In addition:  

¶ Students will have sufficient opportunities through prior activities in phonemic awareness to 
hear, distinguish, and produce sounds being introduced. Phonological differences between 
English and the studentsô primary language will be identified, and students will be provided 
additional exposure to and practice with the difficult sounds.  

¶ Students will be provided with additional systematic guidance and practice if they are unable to 
match all consonant and short vowel sounds to appropriate letters.  

¶ Teachers will provide brief practice sessions for English learners who are having difficulty in 
learning letter -sound correspondences. Students will participate in additional review and practice 
of, particularly difficult letter sounds.  

¶ Teachers will ensure that students have had previous instruction or experiences (or both) with the 
words included in the instruction and that they understand their meaning.  

¶ Teachers will encourage English learners to take home age-appropriate materials (e .g., flashcards, 
decodable text, handouts) related to the teaching objective.  
 

Process for annual evaluation of the schoolôs EL program(s)  
The Invictus  Board of Directors  and Executive Director  will annually evaluate the effectiveness of the 
program thro ugh an analysis of student achievement on the ELPAC, CAASPPs, benchmark tests, and 
teacher feedback. In response to the results achieved on these assessments and feedback, Invictus  will 
identify program areas of needed improvement. These areas will be addressed through professional 
development both the whole school and by grade-level, and through one to one teacher coaching. As 
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needed, curricular resources used may be revised to best meet student needs. Additionally, individual 
student needs will be identif ied through the analysis of these assessments and are addressed through 
targeted intervention.  
Per California Education Code, any parent/guardian may choose a language acquisition program that best 
suits their child. Schools in which the parents or legal guardians of 30 pupils or more per school or the 
parents or legal guardians of 20 pupils or more in any grade request a language acquisition program that 
is designed to provide language instruction shall be required to offer such a program to the extent 
possible. (20 U.S.C. Section 6312[e][3][A][viii][III]); EC Section 310[a])  

Parents may provide input regarding language acquisition programs during the development of the Local 
Control Accountability Plan. ( EC Section 52062) If interested in a different pro gram from those listed 
above, they contact the Executive Director to ask about the process.  

Parents of English learners have a right to decline or opt their children out of the school districtôs 
language acquisition program or opt-out of particular Englis h learner service(s) within a language 
acquisition program. (20 U.S.C. Section 6312[e][3][A][viii]) However, LEAs remain obligated to provide 
the student meaningful instruction until the student exits the program, inform the parent when progress 
is not made, and offer the parent programs and services to consider at that time. (5 California Code of 
Regulations Section 11302)   

Process and specific criteria for EL reclassification for grades TK -8  
EL student classification will use the 2012 California English  Language Development Standardsô three 
Proficiency Level Descriptors -- Emerging, Expanding, and Bridging -- in conjunction with the more 
recently approved (2016) ELPAC four Performance Level Descriptors (Levels 1-4). 
(http://www.cde.ca.gov/ta/tg/ep/elpacg pld.asp)  
The three levels represent the stages of English language development, describing expectations for how 
well students can understand and use the English language at each level ï knowledge, skills, and abilities 
across a continuum -- as they continue to build on existing language skills and knowledge. (California 
English Language Development Standards, K-12 (Nov. 2012) 
http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf ).)  

Emerging: Students at this level typically progress very quickly, learning to use English for 
immediate needs as well as beginning to understand and use academic vocabulary and other 
features of academic language.  

Expanding: Students at this level are challenged to increase their English skills in more contexts 
and learn a greater variety of vocabulary and linguistic structures, applying their growing 
language skills in more sophisticated ways that are appropriate to their age and grade level.  

Bridging: Students at this level continue to learn and apply a range of high-level English language 
skills in a wide variety of contexts, including comprehension and production of highly technical 
texts. The ñbridgeò alluded to is the transition to full engagement in grade-level academic tasks 
and activities in a variety of content areas without the need for specialized ELD instruction. 
However, ELs at all levels of English language proficiency fully participate in grade-level tasks in 
all content areas with varying degrees of scaffolding in order to develop both content knowledge 
and English. (http://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf)   

Both teachers and administration will monitor the progress and performance of each student identified as 
an English Learner with the goal of helping these students reclassify to Re-designated Fluent English 
Proficient (RFEP) status. Once the school receives ELPAC results, the Intervention Specialist  (in years 1 
and 2) or the ELA/ELD Specialist (in years 3 and beyond) will begin to analyze the data and determine the 
eligibility for re -designation of each student within 30 days of receiving the scores. The re-designation 
criteria will be as follows:  
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 Kindergarten (2 nd Year) Grades 1-5 Grades 6-8 
Assessment of 
language 
proficiency  

¶ ELPAC Overall 
Performance 
Level 4 

¶ ELPAC Overall 
Performance 
Level 4 

 

¶ ELPAC Overall 
Performance Level 
4 

 
Teacher 
evaluation, 
including but 
not limited to, a 
review of the 
studentôs 
curriculum 
mastery 

¶ Grade of C or 
above in ELA 

¶ Teacher 
Recommendation 

¶ Grade of C or 
above in ELA 

¶ Teacher 
Recommendation 

¶ Grade of C or 
above in ELA 

¶ Teacher 
Recommendation 

Parent/guardian 
opinion and 
consultation  

¶ Parent 
consultation  

¶ Parent 
consultation  

¶ Parent 
consultation  

Comparison of 
student 
performance in 
basic skills 
against an 
empirically 
established 
range of 
perform ance in 
basic skills 
based on the 
performance of 
English 
proficient 
students of the 
same age  

¶ DIBELS 8 (BOY, 
MOY or EOY) 
score of 
Benchmark  or 
Above 
Benchmark in 
all DIBELS 8 
assessed 
measures 

¶ DIBELS 8 (BOY, 
MOY or EOY) 
score of 
Benchmark  or 
Above 
Benchmar k  in 
all DIBELS 8 
assessed 
measures OR   

¶ CAASPP English 
score of Standard 
Met or Standard 
Exceeded 

¶ Reading Inventory 
(RI) score of Basic, 
Proficient, or 
Advanced OR   

¶ CAASPP English 
score of Standard 
Met or Standard 
Exceeded  

Student Support 
and Progress 
Team 

Students meeting the 
reclassification criteria 
must be reviewed by the 
SST Team for 
reclassification readiness 

When a student has met the ELPAC Summative and 
grade level basic skills criteria for reclassification except 
for the teacher evaluation criterion, the studentsô 
English proficiency must be reviewed by the SST Team 
for reclassification readiness  

 

The Executive Director will monitor classroom instruction, ensure that ELD levels are updated in the 
Student Information System, review EL monitoring rosters to ensure ELs are advancing a minimum of 
one ELD level per year, review ELD grades to ensure that students and parents receive updated 
information of ELD progress at each reporting period, and check readiness for promotion, reclassification 
or need for intervention. The Executive Director  will share the progress and performance of ELs with the 
teachers and work with them to make the final decision regarding progression to the next ELD Proficiency 
Level.  

Process for monitoring the progress of ELs a nd reclassified (RFEP) students  
Invictus will closely monitor each ELôs progress and any instances in which a student is not making 
sufficient progress towards reclassification. As required by ESSA, RFEP students will be monitored for 
two years following reclassification. The Executive Director and classroom teachers will work together to 
identify the reasons why a student has not acquired English at an expected rate and determine the best 
support system for that student moving forward. Invictus  will prior itize resources for students at risk of 
being identified as LTELs. Students and parents will be made aware of the risks associated with LTEL 
status, as well as specific barriers to reclassification and ways to address them. 
Per education code, parents will receive annual written notification within thirty days of receipt of test 
results from the school. This same written notification will take place for initial assessments. In the 
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notification letter, parents will receive overall assessment scores for ELPAC, a copy of their studentôs score 
report, the latest assurances related to language programs in California, notification of their childôs LTEL 
or LTEL risk status, and an invitation to a reclassification meeting as appropriate.  

Process for monitoring pro gress and supports for Long Term English Learners (LTELs) 
and Students At -Risk of Becoming LTELs  
Under California law, Long Term English Learners (LTELs) are defined as those students who have spent 
seven years or more in California schools, score Far Below Basic or Below Basic on the state academic 
exams in English Language Arts (or presumably equivalents under the new CAASPP testing) and are 
failing to progress on the stateôs English language proficiency exam (AB 2193, Lara). When LTELs enroll 
at Invictu s, or students are classified as LTELs after enrolling at Invictus , the Executive Director  and/or 
the Intervention Specialist (in years 1 and 2, and the ELA/ELD Coordinator in years 3 and beyond)  and 
classroom teachers will work together to identify the re asons why a student has not acquired English at an 
expected rate and determine the best support system for that student moving forward. ILA  will prioritize 
resources (e.g., the curriculum for ELD instruction) for students at risk of being identified as LTE Ls. 
Students and parents will be made aware of the risks associated with LTEL status, as well as specific 
barriers to reclassification and ways to address them. 
 

Gifted and Talented Students (GATE) and Students Achieving 
Above Grade Level  
Invictus Leadership Academy is committed to providing an additional challenge for students who perform 
above grade level. The special needs of identified gifted and talented students will be addressed primarily 
through differentiated classroom instruction. In alignment wi th our mission, Invictus Leadership 
Academy will facilitate every child reaching the fullness of their potential, including those capable of 
achieving significantly beyond the level of their chronological peers. The differentiated curriculum based 
on the core will be provided during the regular school day through cluster groups and during the assigned 
differentiation time. Other differentiated learning activities will include optional after -school (pending 
funding)  and Saturday school projects (pending fund ing). 
The identification process will be based on consistent demonstration of advanced performance beyond 
what is expected for students in a specific grade level, it  will also include student work and assessments in 
addition to the criteria described below, beginning with a referral by the studentôs teacher or 
parent/guardian (after consulting with the teacher).  

 A Student Success Team (SST) will be held, and documentation gathered, including any standardized test 
scores, cumulative assessment records, and report cards from teachers and parent. The SST will make a 
preliminary recommendation for consideration on the eligibility of the student to the Executive Director 
and school leadership team. When the SST Team makes a recommendation, the parent/guardian wi ll be 
notified, in writing, of the studentôs eligibility. The recommendation will be forwarded to a qualified 
provider for intellectual ability testing, for high achievement or specific ability designation. Students who 
meet the eligibility criteria below will be classified as gifted and talented and receive support as described 
below. 

Categories under which a student may be identified  as gifted include the intellectual ability in which the 
studentôs general intellectual development is markedly advanced in relation to  their chronological peers. A 
student may also be identified  under the category of high achievement. These students consistently 
function for two consecutive years at highly advanced levels in total reading and total math on 
standardized tests such as Californiaôs achievement tests. Another criterion considered is a GPA of 3.5 or 
persistent high achievement for students in lower grades that receive standards-based grading. A student 
may be identified  in the category of specific academic ability. The students consistently function for three 
consecutive years at highly advanced levels in either reading or math on standardized tests such as the 
NWEA MAP. 

Invictus will set clear expectations for the school community and provide a quality, standards -based 
gifted, and talented program that demonstrates academic rigor. Invictus will provide a written description 
of the gifted and talented program to parents. Progress of gifted and talented students will be monitored. 
The gifted and talented program will include:  
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¶ Flexible grouping of students 

¶ Differentiated instruction in such areas as math, writing, reading, and spelling to meet 
different student learning levels in practice periods. Examples include the teacher 
challenging students with different levels o f math problems or spelling words on the 
board or during other classroom activities. Expanded problems and projects may be given 
to more advanced students.  

¶ Leveled math instructional materials using Common Core State Standards in sixth 
through eighth grad es may also be used to provide advanced work.  

¶ Teachers will have the option to provide extra challenges to students as needed, such as 
more in-depth project -based learning opportunities  (personalized J-STEAM Projects), 
and the school will make available supplemental materials, such as advanced 
mathematics  

¶ Students will have the opportunity to access the accelerated curriculum at their 
developmental level through self-study and individualized programming  

¶ Professional development offerings for teachers, administrators , and other instructional 
staff to support the exceptional academic talent of students 

Once identified, GATE students will be monitored for their continued progress, through their results on 
state standardized testing (annually), interim assessment data from the NWEA MAP (each trimester), and 
teacher observation of performance (during each grading period). Our goal is to increase the identification 
of gifted and talented students of color, to provide special development to teachers on the best ways to 
instruct gifted students and to educate GATE families about strategies to address the needs of their 
students. We want to prepare our students to successfully complete Advanced Placement (AP) and other 
advanced coursework at the high school of their choice in the greater Los Angeles area.  The Executive 
Director will be the onsite designee for parents to contact regarding GATE. 

Students Achieving Below  Grade Level   
Students will be identified as low achieving by multiple measures, including state standardized 
assessments CAASPP for grades 3-8, in-house benchmarks NWEA/MAP (grades 3-8) or DIBELS (for TK-
4 students), teacher observations, low achievement on curriculum assessments for math (less than 60% 
correct). ILA t eachers will monitor progress using the multiple measures mentioned for students who are 
identified as academically low achieving that do not show progress after the first trimester  review.  

Students will be recommended to an SST, where the Executive Director (or designee), teachers, 
appropriate intervention staff, and parent(s) will consult for additional interventions and supports and 
determine next steps. Targeted support for students who are academically low achieving may include:  

¶ Early intervention in reading during ELA;  

¶ Small group support (in or out of the classroom)  

¶ Socio-emotional supports such as counseling or wrap-around services 

¶ Adjustments to  assignments during differentiation time  

¶ Adjustments to the student 's personalized portfolio goals (i.e., their learning passport 
goals) 

¶  Other program modifications and supports as determined by the classroom teacher 

¶ Behavior Support Plan  

¶ More frequent parent -teacher communication and parent involvement  

The Executive Director will monito r the progress of students through benchmark, forma tive, and 
summative assessment results; student learning portfolios; and earned merit badges. Assessment data, 
learning portfolios, and student work samples will be used to determine what curricular content will need 
to be revisited and reviewed for each student and to determine mastery of content areas. Formative 
assessments will be included throughout the year, including  portfolios, teacher observations, quizzes, and 
progress reports. Summative assessments will include year-end grade-level testing, end of chapter tests, 
and state-mandated testing. The above steps will be implemented according to our three-tiered support 
plan. 
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Socioeconomically Disadvantaged/Low Income Students  

As demonstrated by the success of countless schools nationally that serve socioeconomically 
disadvantaged students, income is not a determinate factor in a studentsô ability to succeed academically. 
If students that are socioeconomically disadvantaged also are academically low achieving or struggle with 
learning differences or are identified as English Learners, Invictus will utilize strategies described in other 
sections of this petition.  
Our teachers and staff will all receive training on recognizing symptoms and behaviors indicative of a 
childôs need for additional supports, including issues relating to hunger, extreme poverty, and individual 
familiesô challenges to meet their child ós needs. Our SST process will be responsible for identifying 
students and families who might need additional resources or supports, including referral s to community 
service organizations.  

Invictus will offer full -day TK/K , and parents will be able to drop-off their children starting at 7:30 a.m. 
and after-care will be provided (pending funding) until 6:00, both to best serve our studentsô needs and 
accommodate working families. In addition, we will connect with local non -profit agencies for referrals 
for social services if needed by our families. Parent education will be a cornerstone of our program, 
offering parents access to the hands-on learning techniques and courses their students are enrolled in so 
that they can both support their childrenôs learning at home, and also obtain new skills to support lifelong 
learning.  

Like all other subgroups, the Executive Director will monitor the progress of socioeconomically 
disadvantaged students throughout the year by disaggregating test and other assessment data each 
trimester . 

 

Students with Disabilities  

See District Required Language at the beginning of Element 1  
 

Students in Other Subgroups: Foster, Homele ss, and Standard 
English Learners  

The instructional model of Invictus is designed to meet the educational needs of all students, including 
foster and homeless youth. As described earlier in this element, performance for all students is regularly 
monitored , and interventions are given to students as needed in our RTI model.  

Invictus will identify homeless youth through the enrollment forms families complete when enrolling in 
our school. Invictus will also identify foster youth through a process that include s being attentive to 
possible visits from social services; non-parent enrolling student in school; home arrangements (group 
home). Realizing that foster youth that struggles in school may receive poor grades, have difficulty 
understanding the content, and often do not complete assignments; these students can be referred to the 
SST process to determine the individual supports and interventions needed to help them succeed.  Other 
ways Invictus  will screen for homelessness is through a drop in academic performance, and/or the 
presence of hunger, and fatigue. If a parent or student indicates they are living in a situation that would 
qualify as homeless, the school will inform them of their rights under the McKinney -Vento Act. Invictus 
will also adhere to all state and federal policies related to foster youth.  

Furthermore, students identified as foster youth will work  with the Executive Director to locate additional 
supports as needed on a case-by-case basis. The trimester evaluation of academic performance for all  
students including below grade-level, socio-economically disadvantaged, foster, and homeless students 
will be conducted by the Executive Director and/or School Leadership Team to assess the level of 
response to services, and adjustments to curriculum and supports that would be necessary to 
improve/maintain successful student outcomes..  

Invictus will identify Standard English Learners through placement assessment results on Language tests, 
performance on benchmark assessments that include written performance tasks and reading and 
language comprehension, grades in classes, and teacher input. Some of the instructional strategies that 
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Invictus will implement to support the unique needs of its Standard English Learners include : providing 
increased collaborative opportunities in each class so students can practice the language, teaching of 
academic vocabulary and language in all classes, and use of visual tools and representations of 
information that show the structure of concepts and the relationships between ideas to support critical 
thinking.  

Students in all subgroups will be monitored through performance on state assessments, internal 
benchmark exams, and grades. Continued support will be provided to students based on their 
performance on each indicator. As with all other statistically significant subgroups and individual 
students, the Executive Director will monitor the progress of all these students. 

 

A Typical Day  
A Day in an Invictus Fourth Grade Class 

Before School 7:00-7:30 and Breakfast 7:30 -8:00  - Students start their mornings at Invictus with a 
healthy breakfast and playtime at 7:30. However, some students arrive earlier because of their parentsô 
work schedules. In an effort , to accommodate parent work schedules, one classroom is designated for 
before-school support.  

Students like Ireana and her little brother Vince  would start their mornings at Invictus with a healthy 
breakfast. However, because Ireanaôs mother works early, she and her 2nd-grade brother arrive closer to 
one hour before the official start of the school day. Ireana, as a 4th grader, is above grade-level and spends 
this first half -hour reading for fun or working on earning her next merit badge. However, Vince could use 
more help with his reading comprehension and works in our computer -based reading program on his next 
skill to master. Since the reading program tracks and adjust the content to each studentôs need, Vince will 
be working on individualized skills that he is missing. Near 7:30 am, these students gather with other 
students to eat their hot breakfast and socialize with their friends in the general assembly area. After 
finishing their breakfast, the students gather to participate in unstructured play, like hopscotch, Double -
Dutch jump -rope, and basketball. At 7:55, staff will sig nal for students to enter into their first rotation of 
learning for the day.  

For Ireana, her first round of instruction is Ms. Smith who begins with a quick write using a brief writing 
prompt, ñWhat 5 things would I want if I was stranded on a desert island?ò She also asked Ireana and her 
classmates to explain why for each item. Those ten minutes fly quickly, and then Ireana shares what she 
wrote with her elbow partners, Lizeth and Eduardo. They take turns, each spending two minutes telling 
the other what they chose and why. When Ms. Smith calls on Lizeth to share what they had in common 
and what was different, Ireana wanted to answer but knew to give space for Lizeth to speak. Eduardo 
helped with translating in the discussion for Lizeth since she is still learning English although sheôs 
getting better all the time. Next, the class engages in a close reading of a passage, predicting what will take 
place and asking questions using GLAD Strategies to help with reading comprehension and to facilitate 
English Learners with gaining access to content especially. The class breaks into teams and discusses the 
passage and contributes to the Content posters. Then the class prepares to transition into their 
differentiated English instructional time.  

Ireana and her classmates enter their classroom, the students go into small learning groups, and the 
English Learners are beginning their direct instruction with Ms. Smith. Some students work in ñImagine 
Learning,ò a self-paced, individualized computer -based program to differentiate student learning of 
grammar and English. However, Ireana begins with reading and researching about Asthma, to prepare for 
her Justice in Action Mission that she will complete for our annual capstone event. She is reading about 
asthma and writing about her baby sisterôs experiences to explain why this topic is important to her.  

This year, Invictus students are investigating social justice surrounding health outcomes in their 
community . Their STEAM project this year examined the link between mice, roaches, and asthma. Next 
month the entire student body will participate in the Community  Justice in Action Mission (JAM Day), 
full of student presentations to community members. These community members include parents, civic 
leaders, and health care, professionals. The younger students will read or recite poems/spoken word. 



 
 

79 | P a g e 
ILA Charter Petition  

Older students are presenting their data reports, and some of the most engaged students have planned a 
presentation for our local councilman, that our parents will also attend to share wh at they have learned. 

Ireana finishes her work and prepares to go to recess and get a snack. Ireana loves recess almost more 
than her art class. Students get a little snack, and sometimes there are relay races, sometimes music, and 
sometimes there are dance-off competitions. Although itôs only 15 minutes, that break is a great way to 
prepare for Physical Education.  

Ireanaôs classmates line up for Physical Education with Coach Robinson. He is such an expert at 
taekwondo, which builds mental and ethical disc ipline, etiquette, justice, respect, and self-confidence in 
the students. The students love the opportunity to master their poses and excitedly begin with warm-ups, 
jogging around the play yard and then assume the position to begin their drills and exercises. When class 
ends, Ireana classmates re-enter the classroom and begin working in their math centers.  

When the small group instruction begins, there are a couple of 5th graders and with a few more 6th graders 
in Ireanaôs group. They spend the next 20 minutes being taught how to divide fractions both conceptually 
and the algorithm. Today Ireanaôs group completes five examples with Mr. Gomez and then do three by 
themselves before they start their homework as Mr. Gomez prepares for his next rotation of students 
before whole group instruction begins. During this time, Ireana spends 20 minutes working on her math 
practice (or if she finishes it within that time), she and her group transition to working independently in 
ñQuizzizzò (the computer-based supplement to math program ), where the content is assigned to students 
based upon their  mastery of the content.  

Ireana has always done well with math, so when Mr. Gomez begins whole group instruction with this 
morningôs challenge question, she confidently begins waiting to be stumped on his CCCS multiple choice 
question (standardized test question format.) Since there are always multiple grade-level students in 
Ireanaôs class, there are times that she sees more difficult questions that challenge her but are right at 
grade level for her 5th and 6th-grade peers. Today, however, she finished the challenge question quickly, it 
was something that Mr. Gomez taught last week to their class. After getting her composition book 
stamped for completing that within the first five minutes of class. The class discusses the right answer, 
and homework is corrected. Mr. Gomez asks which questions the students didnôt understand, and then 
spends ten minutes on those.  

Mr. Gomez continues teaching a group of ten 4th graders, nine 5th graders, and three 6th graders. They 
have shut their laptops before recess, exiting the computer-based program and prepared to learn how to 
multipl y multi -digit numbers., Ireana and her classmates prepare their exit tickets and write about what 
they learned today as they prepare to have lunch. 

For the next forty minutes, all the students eat together and play board games like chess or checkers and 
read. There is a walking group, that talks, and walks around the play yard. There are also the same 
activities as in the morning: jump -rope, hopscotch, and basketball.  

After lunch, Ireana and her classmates work in self-directed centers, based upon what they are working on 
to master. Ireana continues working on her JAM project, researching about asthma. Meanwhile, other 
classmates are working on reading comprehension within small groups, and some are getting help with 
their math homework.  

Next, Ireana goes into STEAM Science/ J-STEAM. She loves reading the problem of the day and 
discussing the social issue news articles/videos, and she enjoys the class debates on the root causes, even 
knowing that her teacher Mr. Gomez will divide them into opposing groups (without asking their opinion 
first.) This 50 minute seems to fly by, and today Ireana sees how the project her classmates are working 
on is connected to the fractions they have been working on in math.  She especially connects her project to 
when they draw a model of the fraction of people who have asthma in her community compared to the 
state. Ireana was particularly interested because her baby sister has asthma. Just when the class 
discussion was getting good, the music starts and lets her know itôs time to transition into her next 
subject. Putting all her things away, she gets ready for Art. Today they are working on perspective 
drawings. Afterward, Ireana spends the last half-hour of the day getting help with her homework and 
starting her closure exercises for the day.  
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During her last 12 minutes of the school day, Ireana records a few sentences about her accomplishments 
and the progress she has made towards meeting her next math merit badge- to master (multiplying 
fractions)  within her writing journal. Every student has a writing journal, and in the lower grades, they 
have space to draw pictures that depict what they accomplished that day and the goals they have for the 
week.  
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ELEMENT 2: MEASURABLE PUPIL OUTCOMES AND 
ELEMENT 3: METHOD BY  WHICH PUPIL PROGRESS 

TOWARD OUTCOMES WILL BE MEASURED 
ñThe measurable pupil outcomes identified for use by the charter school. ñPupil outcomes,ò 
for purposes of this part, means the extent to which all pupils of the school demonstrate 
that they have attained the skills, knowledge, and attitudes specified as goals in the 
schoolôs educational program. Pupil outcomes shall include outcomes that address 
increases in pupil academic achievement both schoolwide and for all groups of pupils 
served by the charter school, as that term is defined in subparagraph (B) of paragraph (3) 
of subdivision (a) of Section 47607. The pupil outcomes shall align with the state priorities, 
as described in subdivision (d) of Section 52060, that apply for the grade levels served, or 
the nature of the program operated, by the charter school.ò (Ed.  

ñThe method by which pupil progress in meeting those pupil outcomes is to be measured. 
To the extent practicable, the method for measuring pupil outcomes for state priorities 
shall be consistent with the way information is reported on a school accountability report 
card.ò  (Ed. Code § 47605(b)(5)(C).)  

M EASURABLE GOALS OF THE EDUCATIONAL PROGRAM  

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code §§ 
47605(c)(1), 60605.)   

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013) (Local Control 
Funding Formula) and AB 484 (2013), as they may be amended from time to time, including all 
requirements pertaining to pupil outcomes.  

STANDARDIZED TESTING  

Charter School agrees to comply with state requirements for participation and administration of all state-
mandated tests, including computer -based assessments. Charter School shall submit and maintain 
complete, accurate, and up-to-date California Longitudinal Pupil Achievement Data System (CALPADS) 
data in accordance with the requirements of Californ ia Code of Regulations, title 5, section 861. Charter 
School hereby grants authority to the State of California to provide a copy of all test results directly to the 
District as well as Charter School. Upon request, Charter School shall submit, in the requested format (e.g., 
CD), a copy of the results of all state-mandated tests to the District.  

 

Invictus Leadership Academy school-wide and subgroup outcome goals and performance targets are 
aligned to the states priorities that apply to the grade level served, or the nature of the program operated, 
by the charter school, methods for measuring progress and the individuals with primary responsibilities 
for each, all aligned with the states priorities defined in California Ed code section 52060(d).  

 

Measurable G oals of the Educational Program  
Please see Element 1, Section 10, The Requirements Of California Education Code § 47605(B)(5)(A)(ii) .  

 

Measurable Pupil Outcomes: Summative Assessment 
Performance Targets  
Please see Element 1, Section 10, The Requirements Of California Education Code § 47605(B)(5)(A)(ii) . 
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Method for Measuring Pupil Progress Toward Outcomes: 
Formative Assessment  
To ensure that all statewide performance standards are met and to continually monitor student learning, 
Invictus  shall conduct testing pursuant to  Education Code Section 47605 along with its own internal 
assessments and evaluation processes. Both summative and formative assessments will be used to 
measure student achievement and progress, inform instruction, and to craft intervention plans as needed. 
Invictus students are expected to perform at or exceed grade-level mastery on each assessment.  

Given that the previously listed assessments within this element are summative, the assessments listed in 
the table below will be given regularly to:  

¶ Guide instruction and shape interventions  (and instructional differentiation ) 

¶ Info rm all stakeholders of student progress in a comprehensible format  (teachers, the Board of 
Directors, families, and students) 

¶ Evaluate the effectiveness of Invictus L eadership Academyôs Instructional Program 

¶ Make decisions about resources based upon student needs 

Formative Assessments with frequency 

Assessment  Type  Frequency  Purpose  

State Required 
Tests for all 
applicable grade 
levels  

CAASPPs (ELA, Math), 
California Science Test 
(CAST), California 
Alternative Assessment 
(CAA), Physical Fitness 
Test (PFT) and ELPAC 
(for English Language 
Learners)  

Annually  They provide an 
opportunity to measure the 
skills of all students against 
the same academic 
standards. 

NWEA  
Measur es of 
Academic Progress 
(MAP)  
ELA and Math Test  

Nationally Norm -
referenced 

Twice times 
annually 
(August and 
February) 

(K-8 students) annual 
baseline and monitoring of 
growth within the year and 
between years 

Dynamic 
Indicators of Basic 
Early Literacy 
Skil ls (DIBELS)  

Assesses big ideas in 
reading and basic skills 
required to read well  

Monthly  (TK-3 students) identify 
skills needed to accelerate 
decoding and 
comprehension, also assists 
in flexibly  grouping 
students based upon 
student needs 

Teacher Created 
Formatives (using 
assessment item 
bank)  

¶ English  

¶ Math  

¶ Science  

¶ Social 
Science  

Common Core 
Standards aligned 
(recently taught 
concepts) 

End of each 
Unit  

(TK-8 students) identify 
concepts to be re-taught, 
level of mastery, and to 
differentiate instruction 
based upon student 
performance 
(understanding)  

Publisher -designed 
assessments (from 
selected curricula)  

¶ Summative  

¶ Formatives  
 

End of unit, mid -unit 
quizzes, pretest, 
posttest, end of year 
test 

Varies based 
upon type 

(TK ï 8 students) identify 
concepts to be re-taught, 
level of mastery, and to 
differentiate instruction 
based upon student 
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Assessment  Type  Frequency  Purpose  

performance 
(understanding)  

Computer -based 
intervention 
programs (listed 
within the 
curriculum and 
supports)  

Common Core 
Standards aligned, EL 
standards-aligned and 
NGSS aligned supports 

Self-paced 
based upon 
student 
demonstration 
of mastery 

TK-8 individualized 
supports and content based 
upon knowledge base and 
zone of proximal 
development 

 

As listed in the table above, in August, December, and April; students will complete mid-year 
assessments. Each studentôs outcomes with be shared with their parent/guardian, and aggregate score 
and outcomes will be shared with families and the community during our special board meeting, 
ñlistening sessions/celebrations.ò During these meetings, outstanding outcomes and growth will be 
recognized and celebrated. Additionally, the recalibration of organizational goals will be discussed. 

 

Data Analysis and Reporting  
Invictus Leadership Academy will analyze data from every assessment given to students. In the case of 
state-mandated tests (CAASPP, ELPAC, Science Test, and Physical Fitness) which are given once a year, 
the results will be analyzed during the summer to monitor program effectiveness and celebrate student 
growth. Results from local assessments, such as those listed in the chart above, will be analyzed within 
five school days of the completion of the assessment. Individual student results will be shared with 
students and their families , and group results/classroom results in great level results will be discussed 
with instructional staff (during professional development days). Instructional staff will use these data 
points to help develop and adjust instruction, differentiation, and select students for targeted 
interventions.  

Furthermore, In victus will use attendance data, discipline data (referrals and suspensions), as well as 
survey data, to inform our instructional practices.  

Trimester Data Reviews and PLC strategy meetings  

ILA teachers, all instructional staff, and the Executive Director will review student outcomes at the 
conclusion of each trimester. During the first two trimester reviews, the following data points will ground 
our discussions and planning:  

¶ NWEA MAP assessment results 

¶ DIBELS results 

¶ Merit badges earned by category and grade (which are aligned to annual learning goals) 

¶ Behavioral data- student discipline of all types  

¶ Attendance data 
 

During the last trimester review (at the conclusion of the year), the following data points will ground our 
discussions and planning for the upcoming year: 

¶ DIBELS results 

¶ Merit badges earned by category and grade 

¶ Behavioral data- student discipline of all types  

¶ Community JAM day outcomes- the quality of student work products  

¶ Attendance data 
 










































































































































