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Assurances, Affirmations, and Declarations 

  

Global Education Academy 2 (also referred to herein as ñGEA 2ò and ñCharter Schoolò) shall:  

  

·        Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 

(California Education Code (hereinafter ñEd. Codeò) Ä 47605(d)(1).) 

  

·        Not charge tuition. (Ed. Code § 47605(d)(1).) 

  

·        Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 

expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is 

contained in the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. Code § 

47605(d)(1).) 

  

·        Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not 

be determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 

within this state, except that an existing public school converting partially or entirely to a charter school 

under this part shall adopt and maintain a policy giving admission preference to pupils who reside 

within the former attendance area of that school. (Ed. Code § 47605(d)(1).) 

  

·        Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).) 

  

·        Except for existing pupils of Charter School, determine attendance by a public random drawing if 

the number of pupils who wish to attend Charter School exceeds Charter Schoolôs capacity. Preference 

shall be extended to pupils currently attending Charter School and pupils who reside in the Los Angeles 

Unified School District (also referred to herein as ñLAUSDò and ñDistrictò). (Ed. Code Ä 

47605(d)(2)(B).) 

  

·        If a pupil is expelled or leaves Charter School without graduating or completing the school year for 

any reason, Charter School shall notify the superintendent of the school district of the pupilôs last 

known address within 30 days, and shall, upon request, provide that school district with a copy of the 

cumulative record of the pupil, including a transcript of grades or report card, and health information. 

(Ed. Code § 47605(d)(3).) 

  

·        Meet all statewide standards and conduct the pupil assessments required pursuant to Education 

Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 

assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).) 

  

·        Consult, on a regular basis, with Charter Schoolôs parents, legal guardians, and teachers regarding 

the schoolôs educational programs. (Ed. Code Ä 47605(c)(2).)   
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Charter School hereby declares that Charter School, operated by or as its nonprofit public benefit 

corporation, is and shall be the exclusive public school employer of Charter Schoolôs employees  for 

the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with 

Section 3540) of Division 4 of Title I of the Government Code.  Charter School shall comply with all 

provisions of the EERA and shall act independently from LAUSD for collective bargaining purposes.  

In accordance with the EERA, employees may join and be represented by an organization of their 

choice for collective bargaining purposes. 

  

NOTE: This Charter contains specific ñDistrict Required Languageò (DRL), including the Assurances, 

Affirmations, and Declarations above. The DRL should be highlighted in gray within each Charter 

element or section. The final section of the Charter provides a consolidated addendum of the DRL. 

This intentional redundancy facilitates efficient charter petition review while ensuring ready access to 

the DRL for any given section of the Charter. To the extent that any inconsistency may exist between 

any provision contained within the body of the Charter and the DRL contained in the addendum, the 

provisions of the DRL addendum shall control. 

  

Element 1 ï The Educational Program 

  

ñThe educational program of the charter school, designed, among other things, to identify those whom the charter 

school is attempting to educate, what it means to be an ñeducated personò in the 21st century, and how learning 

best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-

motivated, competent, and lifelong learners.ò (Ed. Code § 47605(b)(5)(A)(i).) 

  

ñThe annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to 

Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for 

the grade levels served, or the nature of the program operated, by the charter school, and specific annual actions 

to achieve those goals. A charter petition may identify additional school priorities, the goals for the school priorities, 

and the specific annual actions to achieve those goals.ò (Ed. Code § 47605(b)(5)(A)(ii).) 

  

ñIf the proposed charter school will serve high school pupils, a description of the manner in which the charter 

school will inform parents about the transferability of courses to other public high schools and the eligibility of 

courses to meet college entrance requirements. Courses offered by the charter school that are accredited by the 

Western Association of Schools and Colleges may be considered transferable and courses approved by the 

University of California or the California State University as creditable under the ñAò to ñGò admissions criteria 

may be considered to meet college entrance requirements.ò (Ed. Code § 47605(b)(5)(A)(iii).) 

  

Local Control Funding Formula (LCFF) and Local Control and 

Accountability Plan (LCAP) 

  

Charter School acknowledges and agrees that it must comply with all applicable laws and 

regulations related to AB 97 (Local Control Funding Formula), as they may be amended from time 

to time, which include the requirement that Charter School shall annually submit a Local Control 

and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of 
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Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with Education 

Code sections 47604.33 and 47606.5, Charter School shall annually update its goals and annual 

actions to achieve those goals identified in the charter pursuant to Education Code section 

47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by the State 

Board of Education, as it may be changed from time to time. Charter School shall comply with all 

requirements of Education Code section 47606.5, including but not limited to the requirement that 

Charter School ñshall consult with teachers, principals, administrators, other school personnel, 

parents, and pupils in developing the annual update.ò (Ed. Code § 47606.5(e).) 

  

  

  

  

  

Academic Calendar and Schedules 

  

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in 

Education Code section 47612.5, and the number of school days required by California Code of 

Regulations, title 5, section 11960. 

  

Mathematics Placement 

  

Charter School shall comply with all applicable requirements of the California Mathematics 

Placement Act of 2015. 

  

Transitional Kindergarten  

  

Charter School shall comply with all applicable requirements regarding transitional kindergarten.  

For purposes of admission to Charter School, transitional kindergarten shall be considered a part 

of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall 

be considered existing students of Charter School for purposes of Charter Schoolôs admissions, 

enrollment, and lottery.   

  

High School Exit Examination  

  

Charter School shall comply with the requirements of Education Code sections 60851.5 and 

60851.6. 

  

WASC Accreditation 
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If Charter School serves students in grades 9-12, before Charter School graduates its first class of 

students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and 

Colleges (WASC) accreditation. 

  

English Learners 

  

Charter School shall identify potential English Learners (ELs) in a timely manner in accordance 

with all applicable legal requirements.  Charter School must provide all English Learners with an 

effective English language acquisition program that also affords meaningful and equitable access 

to Charter Schoolôs academic core curriculum. Instructional plans for English Learners must be 

(1) based on sound educational theory; (2) adequately supported with trained teachers and 

appropriate materials and resources; and (3) periodically evaluated to make sure the program is 

successful and modified when the program is not successful.   

  

On an annual basis (on or about October 1), Charter School shall submit a certification to the 

LAUSD Charter Schools Division (CSD) that certifies that Charter School has adopted and is 

implementing either the LAUSD English Learner Master Plan orCharter Schoolôs own English 

Learner Master Plan. If Charter School chooses to implement its own EL plan, the plan shall 

include, but is not limited to, the following: 

  

ǒ How English Learnersô needs will be identified 

ǒ What services will be offered 

ǒ How, where, and by whom the services will be provided 

ǒ How Charter School will evaluate its EL program each year, and how the results of this 

evaluation will be used to improve the program, including the provision of EL services 

  

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the 

effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current 

EL Master Plan to the CSD. 

  

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 

requirements.  

  

Charter School shall reclassify English Learners in accordance with federal and state requirements. 

  

Charter School shall provide parent outreach services and meaningfully inform parents with 

limited English proficiency of important information regarding Charter School matters to the same 

extent as other parents. 

  

1.     General Information 
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GENERAL INFORMATION  

·  The contact person for Charter School is: David Warken 

·  The contact address for Charter School is: 1717 7thAve., Los Angeles, CA 

90019 

·  The contact phone number for Charter School is: 323-537-7225 

·  The proposed address or ZIP Code of the target community to 

be served by Charter School is: 

90019 

·  This location is in LAUSD Board District: 1 

·  This location is in LAUSD Local District: West 

·  The grade configuration of Charter School is: TK-5 

·  The number of students in the first year will be: 220 

·  The grade level(s) of the students in the first year will be: TK-5 

·   Charter Schoolôs scheduled first day of instruction in 2019-2020 

is: 

August 21, 2019 

·  The enrollment capacity is: 

(Enrollment capacity is defined as the total number of 

students who may be enrolled in Charter School regardless of 

student residency.) 

308 

·  The type of instructional calendar (e.g., traditional/year-round, 

single track/multi-track, extended day/year) will be: 

traditional 

·   The bell schedule for Charter School will be: Regular Day Schedule 

Teacher Hours:  7:30 ï 4:00 

Student hours:  8:00 ï 3:30 

·  The term of this Charter shall be from:  July 1, 2019 to June 30, 2024 

  

Community Need for Charter School 
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2. Academic Performance Data and Other Absolute and Comparative Performance Indicators 

  

Global Education Academy 2 (GEA 2) is a public charter school that has been co-located at two 

LAUSD elementary school sites. During the first three years of existence, GEA 2 was co-located 

at Norwood Street School from 2014-15 school year through 2016-17 school year in a racially 

mixed neighborhood whose population was primarily Hispanic and African American. 

Approximately 94.1% of students attending the school were Hispanic, and 3.1% were African 

American. And, 94.1% were classified as Socioeconomically Disadvantaged and 42.9% were 

English Learners. 

  

Starting School Year 2017-18, GEA 2 is located in the inner city of Los Angeles, co-located at 

Arlington Heights Elementary School in a racially mixed neighborhood whose population is also 

primarily Hispanic and African American. Approximately 82.1% of students attending our school 

are Hispanic, and 13.3% are African American. 79.8% are classified as Socioeconomically 

Disadvantaged and 52.3% are English Learners. 

  

The socio-economic status of most families living in the neighborhood is lower middle class to 

poor. And, ninety-seven percent (97%) of our school population qualifies for free or reduced lunch. 

  

Categorical Funding  

  

GEA 2 is a Title I funded school.  We use our Title I funding to support our struggling students 

and provide them with strategic and structured interventional instruction to close literacy and math 

gaps that they have.  Funds are used to hire intervention teachers and aides to provide push-in and 

pull-out opportunity to enhance learning. We also purchase supplemental, instructional, and 

educational supplies from this funding stream including online intervention programs such as 

Lexia, ST Math, and Achieve3000.  GEA 2 also receives Title III funding to support education of 

English learners.  Title III funding pays for bilingual instructional aides, professional development, 

and educational materials and supplies that are used with EL students.  Title II is used to provide 

teachers to collaborate before and after school and during summer months, attend conferences and 

workshops to enhance their instructional delivery. 

  

Despite what many would consider to be insurmountable odds, GEA 2 is a school that has been 

striving to provide the best educational experience for its students.   GEA 2 was founded in 2014-

15 with 35 students in grades K-2.  The very next school year, the first cohort of 2nd graders 

matriculated into 3rd grade and took the new SBAC assessment.  Unfortunately, in the middle of 

that year, the classroom teacher left.  These students had to adjust to a new teacher and preparing 

for a new assessment. Needless to say, the SBAC results were below expectations.  As these 

students matriculated to the fourth grade, much of the time was spent on remediation.  The same 

cohort of the students matriculated to the 5th grade in 2017-18 academic school year, with some 
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improvement still needing more remediation, yet more to be desired.  However, a much brighter 

picture of student achievement surfaced in 2017-18 as the school has matured with more stability 

in both the teaching and administrative arenas has shown a positive trend of student achievement.  

The school has only been operational for four (4) years and the culture of the school has now been 

solidified. 

  

GEA 2ôs California Assessment of Student Performance and Progress (CAASPP) Smarter 

Balanced Assessment Consortium (SBAC) Data 

  

Students in 

similar 

cohorts over 

3 years            

            

ELA 5th 

#of 

students 

% 

not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met + 

exceed Plus/minus 

Year            

2015-16 20 55 Baseline 30 Baseline 15 Baseline 0 Baseline 15 Baseline 

2016-17 20 60 5 25 -5 5 -10 10 10 15 0 

2017-18 22 59 -1 18 -8 9 4 14 4 23 8 

            

ELA 4th            

2016-17 22 64 Baseline 23 Baseline 9 Baseline 5 Baseline 14 Baseline 

2017-18 23 43 -21 30 7 26 17 0 -5 26 12 

            

ELA 3rd            
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2017-18 22 45 Baseline 36 Baseline 14 Baseline 9 Baseline 23 Baseline 

            

Math 5th 

#of 

students 

% not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met + 

exceed Plus/minus 

Year            

2015-16 20 35 Baseline 40 Baseline 25 Baseline 0 Baseline 25 Baseline 

2016-17 20 45 10 35 -5 20 -5 0 0 20 -5 

2017-18 22 59 14 32 -8 9 -11 0 0 9 -11 

            

Math 4th            

2016-17 22 48 Baseline 43 Baseline 9 Baseline 0 Baseline 9 Baseline 

2017-18 23 22 -26 48 5 30 21 0 0 30 21 

            

Math 3rd            

2017-18 22 48 Baseline 13 Baseline 35 Baseline 4 Baseline 39 Baseline 
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A Note Concerning Our Data 

 

The data table above highlights the growth that we are seeing.  As we examine the data, we should 

be mindful of how the data is presented.  It should be noted that when one calculates percentages, 

one must also take into consideration the number of students with valid scores within each class 

(i.e. Enrollment at GEA 2 is between 20 to 23, etc.).  Considering this, then, one (1) out of two (2) 

reflects fifty percent (50%); and one (1) out of  four (4) is twenty-five percent (25%).  We, 

therefore, believe, that the current representation of our data with respect to how it was presented 

in determining how student achievement is measured may be skewed.  Therefore, in our analysis 

below, we also include raw numbers (as well as percentages in some instances) to accurately reflect 

our student achievement data.  

 

Constructing A  Narrative of Our Student Data 

  

GEA 2 received its approval to operate as a charter school beginning in school year 2014-15.  As 

in any situation, the school started with one class of grades K-2 each. Many of the students came 

to us due to parentsô dissatisfaction with their neighborhood schools and are in need of smaller 

school and stronger instructional program.  Our students participated in the SBAC assessment 

examination began during the 2015-2016 academic school year--our second operating year as a 

charter school with the first class of third graders.  We had twenty (20) of our third grade (3rd) 

students assessed.  It is important to provide additional context for this cohort as a subgroup to 

accurately represent what our data reflects concerning our overall student achievement endeavors. 

This cohort of students had been with us for less than two (1.75) years.   

 

Specific Challenges 

 

During this time, we experienced challenges at our school that impacted our overall student 

achievement goals and instructional programs with respect to replacing one of our teachers who 

resigned mid-year.  We proactively addressed this by hiring a replacement teacher effective 

January 2016. However, the replacement struggled with fitting in with the culture of the school. 

Subsequently, the replacement teacher left at the end of the school year. 

  

For two years, GEA 2 co-located at Norwood Elementary School, we experienced several 

challenges from dynamics associated with sharing a space and the lack of support to establish 

technology connections and changing classrooms.  Therefore, it came as no surprise that our 

student achievement data did not fare well with respect to students scoring at ñmet and exceeded 

standards.ò  However, GEA 2 achievement was comparable to Norwood. In spite of the challenges, 

the enrollment continued to grow.  As such, Norwood Elementary School could no longer house 

GEA 2.  Through application via Prop 39, the school had to move to the current location, Arlington 

Heights Elementary School in 2017-18, thus losing about 33% of the student population.  Many 



13 
 

of the new students entering our school that year were with learning gaps in literacy and 

mathematics.  The vast majority of them came from the local area LAUSD schools.  Only 13 

students out of the 22 fifth graders were returning students in 2017-18. 

 

In our school, every student matters, even one student who moved from one band to the next is 

worth celebrating. All of our classroom teachers keep accurate records for every single student and 

they are trained in knowing how to meet their students where they are and differentiate their 

instruction to close educational gaps.  More importantly, our teachers can easily articulate each 

studentôs strengths, his/her weaknesses, and what approaches are needed to both enhance the 

learning and provide the appropriate interventions.  Finally, our teachers ensure that our students 

matriculate from one grade level to the next with adequate yearly progress.  Teachers share 

information about the students from one grade level to the next at the end and the beginning of 

each school year as well as throughout the year when teachers conduct during routine weekly data 

analysis meetings. 

 

 

A CLOSER LOOK:  UNPACKING OUR ELA AND MATH DATA FURTHER  

  

Concerning Our Third (3rd) Grade Data 

  

Specifically, our data shows that the third grade cohort in 2015-16, fifteen percent (15%)ð three 

(3) students--met and exceeded the standards in ELA while twenty-five percent (25%) -- five  (5) 

studentsðmet and exceeded the standard in Math.  A further disaggregation of these data showed 

that as these students moved into fourth (4th) grade, fifteen percent (15%) met and or exceeded 

the standards in ELA.  For math, twenty percent (20%) ï four (4) students-- met and exceeded 

standards in 2016-17.  During the 2017-2018 assessment, these students, now in the fifth grade 

showed twenty-three percent (23%) met and exceeded the standards in ELA.  We are proud to see 

an increase of sixty-six percent (66%) of our students (from three (3) to five (5) students) meeting 

or exceeding the standards.  This demonstrates that our ability to create and maintain sustainability 

with our staff undoubtedly contributed to this incremental gain.  In Math, however, we observed a 

decline with respect to students meeting or exceeding the standards.  Only nine percent (9%) ï two 

(2) students were in this category and almost half of our students did not meet the desired 

benchmark standards.  This is definitely an area that requires more work and additional support to 

both the teachers and students. 

  

The above-referenced narrative reflects data analyses and trends for three consecutive years 

(2015 -2018) of our third (3rd) grade students. 
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Concerning our Fourth (4th) Grade Data 

 

During the 2016-2017 academic year, sixty percent (60%) of our students did not meet the 

standards in ELA.  However, we were able to close this gap significantly during the 2017-2018 

academic year; to forty-three percent (43%) of our students did not meet the standards in ELA, a 

17% drop from previous year 4th graders.  During the 2016-17 academic year, forty-five percent 

(45%) of the fourth graders did not meet the standards in Math. However, the 2017-18 fourth 

graders showed twenty-two (22%) did not meet standards about 50% drop from previous year 

fourth graders. 

  

Conversely, we have maintained a positive number of students for two consecutive years who meet 

or exceed state standards in ELA and Math in the 4th grade cohorts.  For example, 2016-2017, we 

had fifteen percent (15%) of students and doubled this during the 2017-2018 academic year with 

26% of the students. Specifically, for mathematics:  twenty percent (20%) of our students met or 

exceed the standards during the 2016-2017 academic year and thirty percent (30%) scored at this 

level during the 2017-2018 academic year, a 50% gain. 

 

It has become evident that incremental gains have been made amongst the two different fourth 

(4th) grade cohorts.  Each year, we consistently view our summative data and immediately begin 

to implement effective systems in place to accurately monitor our student achievement endeavors.  

After carefully reviewing our data over the three years, a better picture emerges from our fourth 

grade students during the 2017-2018 academic year.  For example, during the 2016-2017 academic 

year, we had only three (3) students meeting or exceeding standards in ELA.  The following year, 

we have twice as many students (6) meeting or exceeding the standards in ELA, a hundred percent 

(100%) increase if percentage is used for this data analysis.  We have seen an increased number of 

our students meeting and exceeding the standards in mathematics. For example, during the 2016-

2017 academic year, only two (2) of the third grade students met exceeded the standards in 

mathematics. The following year (2017-2018), we have seen our numbers in the third grade cohort 

tripled (300% in percentage) in size where seven (7) students met and exceeded the standards in 

mathematics. 

 

The above-referenced narrative reflects data analyses and trends for two consecutive years (2016 

-2018) of our fourth (4th) grade students 

  

Using Our SBAC Data to Strategically Inform Instructional Program 

  

One of the most important way that we measure our studentsô overall academic achievement is in 

our ability to effectively use data to inform our instructional program. Giving careful attention to 

the above-referenced data along with a deeper-dive into our specific students at scoring at various 
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levels, our teachers work hard to monitor, assess, and provide strategic quality instruction with the 

further goal of closing educational gaps that our students have. 

  

Addressing Learning Gaps 

  

ELA 

We have taken a very hard look at our students who have not reached desired levels of 

achievement.  In assessing our student data (consistent with the third (3rd) grade cohort model 

approach), more than half (approximately 55%) students did not meet the standards in ELA; during 

the 2016-2017 academic year, sixty-four percent (64%) of our students did not meet the standards, 

demonstrating that an additional nine percent (9%) of our students performed lower.  However, 

there was a considerable positive improvement during the 2017-2018 academic year where only 

forty-five percent (45%) of our students did not meet the standards. This is statistically significant 

and reflects that we closed the gap by almost twenty percent (20%) from the previous year.  

Intervention programs such as Lexia were purchased and implemented during the past two 

academic years even with intermittent technology challenges.  In addition, we incorporated 

Achieve3000 during the Spring 2018 academic year to strategically and  systematically address 

our ELA student achievement gaps  Finally, all of our teachers are trained in the Observation 

Protocol for Academic Literacies (OPAL) provided by experts from Loyola Marymount 

University. 

  

Math 

In mathematics, thirty-five percent (35%) of our students did not meet the standards in 2015-16.  

For both 2016-17 and 2017-2018 academic school years, forty-eight percent (48%) of our students 

did not meet the standards. We recognize that this is an area that we must continue to strategically 

provide rigorous instructional methods.  During the latter part of the 2015-2016 academic year, we 

successfully adopted and implemented ST Math as our targeted intervention program to address 

the fundamental skills that the students were lacking.  We routinely use ST Math and Achieve3000 

data formatively; these data provide a more accurate depiction of where our students are and we 

tailored our professional and staff developments around our formative information with the further 

goal of developing instruction rigorous instruction in mathematics.  We also have incorporated 

word problems to increase our studentôs critical reasoning and analytical skills, which promotes 

increased levels of independent thinking and student engagement.   

  

Closing Gaps for Students Not Meeting and Nearly Meeting Standards 

  

We are proud to share that we have been able to consistently close the gap for our students who 

did not meet the standards in both ELA and mathematics.  In 2016-2017 sixty percent (60%) of 

our students did not meet the standard.  However, we closed this gap significantly during the 2017-

2018 academic where only forty-three percent (43%) of our students did not meet the standards.  
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This reflects a decreasing of our gap in ELA by almost twenty percent (20%). This is consistent 

also with our math scores where we were able to close the previous yearôs gap of forty-five percent 

(45%) to twenty-two percent (22%). With respect to our students who are nearly meeting 

standards, we are happy to report that there has been a five percent (5%) increased in ELA and 

thirteen percent (13%) in mathematics. 

  

SUBGROUP ACHIEVEMENT DATA ANALYSIS  

  

The following provides relevant information pertaining to our subgroups (SES, Hispanic/Latino, 

and English Learners, etc.) populations.  It needs to be noted that the number of our English 

Learners and Students with Disabilities was too small to be considered a significant groups. 

  

Hispanic/Latino 

          

            

  

ELA 5th 

#of 

students 

% not 

met 

plus/min

us 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met + 

exceed Plus/minus 

             

2015-16 19 37 Baseline 42 Baseline 5 Baseline 16 Baseline 21 Baseline 

2016-17 20 55 18 25 -17 10 5 10 -6 20 -1 

2017-18 18 61 6 17 -8 6 -4 17 7 23 3 

             

ELA 4th            

2016-17 17 59 Baseline 35 Baseline 6 Baseline 0 Baseline 6 Baseline 

2017-18 20 40 -19 35 0 25 16 0 0 25 19 

             

ELA 3rd            

2017-18 19 47  37  11  5  16  
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Math 5th 

#of 

students 

% not 

met 

plus/min

us 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met + 

exceed Plus/minus 

Year              

2015-16 19 47 Baseline 32 Baseline 21 Baseline 0 Baseline 21 Baseline 

2016-17 20 40 -7 45 13 15 -6 0 0 15 -6 

2017-18 18 61 21 23 -22 6 9 0 0 6 -9 

             

Math 4th            

2016-17 19 63 Baseline 26 Baseline 11 Baseline 0 Baseline 11 Baseline 

2017-18 20 15 -48 55 29 30 19 0 0 30 19 

             

Math 3rd            

2017-18 19 53  16  32  0 0 32  

                  

            

Student In Cohorts By 

Grade Level            

            

3rd Grade 

ELA            

2015-16 19 37 Baseline 42 Baseline 5 Baseline 16 Baseline 21 Baseline 

2016-17 17 59 22 35 -7 6 -1 0 -16 6 -15 

2017-18 19 47 -12 37 -2 11 5 5 5 16 10 

            

3rd grade 

Math            

2015-16 19 47 Baseline 32 Baseline 21 Baseline 0 Baseline 21 Baseline 
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2016-17 19 63 16 26 -6 11 -10 0 0 11 -10 

2017-18 19 53 -10 16 -10 32 21 0 0 32 21 

            

4th grade 

ELA            

2016-17 20 40 Baseline 45 Baseline 15 Baseline 0 Baseline 15 Baseline 

2017-18 20 40 0 35 10 25 10 0 0 25 10 

            

4th Grade 

Math            

2016-17 20 40 Baseline 45 Baseline 15 Baseline 0 0 15 Baseline 

2017-18 20 15 -25 55 10 30 15 0 0 30 15 

            

  

  

  

English Learners 

            

Students In Similar Cohorts  

over 3 years          

            

ELA 5th 

#of 

students 

% not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met 

+ 

exceed Plus/minus 

Year            

2015-16 no data           

2016-17 11 82  18        

2017-18 4 0  0  0  0  0  
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ELA 4th            

2016-17 11 70  30  0  0  0  

2017-18 7 86  14  0  0  0  

             

ELA 3rd            

2017-18 7 85  15  0  0  0  

            

Math 5th 

#of 

students 

% not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met 

+ 

exceed Plus/minus 

Year              

2015-16 no data           

2016-17 no data           

2017-18 4 75  25  0 0 0 0 0 0 

             

Math 4th            

2016-17 12 58 Baseline 33 Baseline 8 Baseline 0 Baseline 8 Baseline 

2017-18 4 15 -43 55 22 30 22 0 0 30 22 

             

Math 3rd            

2017-18 7 71  15  14  0  14  
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Student In Different 

Cohorts By Grade Levels           

            

3rd Grade 

ELA            

2015-16 no data           

2016-17 11 70 Baseline 30 Baseline 0 Baseline 0 Baseline 0 Baseline 

2017-18 7 71 1 15 -15 14  0  14 14 

            

3rd grade 

Math            

2015-16 no data           

2016-17 12 58 Baseline 33 Baseline 8 Baseline 0 Baseline 8 Baseline 

2017-18 7 71  15  14  0 0 14  

            

4th grade 

ELA            

2016-17 11 82 Baseline 18 Baseline 0 Baseline 0 Baseline 0 Baseline 

2017-18 7 86 4 14 -4 0 0 0 0 0 0 

            

4th Grade 

Math            

2016-17 no data           

2017-18 4 15  55  30  0  30  

            

SES 

            

Students In Similar Cohorts 

Over  3 years          
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ELA 5th 

#of 

students 

% not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met 

+ 

exceed Plus/minus 

Year              

2015-16 17 35 Baseline 41 Baseline 6 Baseline 18 Baseline 24 Baseline 

2016-17 19 53 -18 27 -14 7 1 13 -5 20 -4 

2017-18 16 56 3 25 -2 6 -1 12 -1 18 -2 

             

ELA 4th            

2016-17 15 53 Baseline 27 Baseline 7 Baseline 13 Baseline 20 Baseline 

2017-18 19 53 0 32 5 16 9 0 -13 16 -4 

             

ELA 3rd            

2017-18 16 50  19  25  6  31  

            

Math 5th 

#of 

students 

% not 

met plus/minus 

% 

nearly 

met plus/minus 

% 

met plus/minus 

% 

exceed plus/minus 

% met 

+ 

exceed Plus/minus 

Year              

2015-16 17 35 Baseline 41 Baseline 6 Baseline 8 Baseline 14 Baseline 

2016-17 15 47 12 40 -1 13 7 0 -8 13 -1 

2017-18 16 69 12 25 -15 6 -7 0 0 6 -7 

             

Math 4th            

2016-17 19 68 Baseline 26 Baseline 5 Baseline 0 Baseline 5 Baseline 
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2017-18 19 21 -47 47 21 32 27 0 0 27 22 

             

Math 3rd            

2017-18 16 50  19  25  6  31  

                  

            

Student In Different 

Cohorts By Grade Levels            

            

3rd Grade ELA            

2015-16 17 35 Baseline 41 Baseline 6 Baseline 18 Baseline 24 Baseline 

2016-17 19 53 -18 27 -14 7 1 13 -5 20 -4 

2017-18 16 50 -3 19 -8 25 18 6 6 31 11 

            

3rd grade Math            

2015-16 17 35 Baseline 41 Baseline 6 Baseline 8 Baseline 14 Baseline 

2016-17 19 68 33 26 -15 5 -1 0 -8 5 -9 

2017-18 16 50 -18 19 -7 25 20 6 6 31 26 

            

4th grade ELA            

2016-17 19 53 baseline 27 Baseline 7 baseline 13 baseline 20 baseline 

2017-18 19 21 -32 47 20 32 25 0 -13 32 12 
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4th Grade 

Math            

2016-17 15 47 baseline 40 Baseline 13 baseline 0 baseline 13 baseline 

2017-18 19 21 -36 47 7 32 19 0 0 32 19 

            

Third Grade Cohorts 

There is an overall improvement for third (3rd) grade student cohort (e.g. third graders in 2015-

16, 2016-2017, and 2017-18 academic school years, etc.).  In 2017-18, ten percent (10%) of our 

students in ELA and twenty-one percent (21%) in Math met and exceeded standards.   We also 

experienced an increase with our Hispanic/Latino and SES students.  After disaggregating these 

same subgroups, eleven percent (11%) in ELA and twenty-six percent (26%) in Math are meeting 

or exceeding standards. 

  

Fourth Grade Cohorts 

Our fourth (4th) grade student cohort (e.g., fourth graders during the 2016-17 and 2017-2018) 

improved 10% in ELA and 15% in Math for Hispanic and Latino students. We also experienced 

an increase with our Hispanic/Latino and SES students. After disaggregating these same 

subgroups, twelve percent (12%) in ELA and nineteen percent (19%) in Math are meeting or 

exceeding standards. 

  

Finally, during the 2017-2018 academic school year, approximately thirty percent (30%) of our 

students are meeting and exceeding standards.    

  

Concerning Validity of Scores 

 

We have valid SBAC scores for the majority of our subgroups, which is reflected above.  However, 

students with disabilities (SWD) and English Learners (EL) numbers were entirely too small to 

accurately make achievement comparisons.  However, GEA 2 has been striving to meet the goal 

to reclassify students to become Fluent English proficient (FEP). We routinely review our data and 

monitor the progress that our EL students are making. 
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Reclassification of English Learners  

School Year                Grade TK-2     Grades 3-5      Total    Reclassification 

2015-16                       36 (82%)         8 (18%)           44        no data 

2016-17                       53 (82%)         21 (18%)        74        7 (15.9) 

2017-18                       41 (58%)         30 (42%)         71        7 (9.5%) 

Note:  The data reported does not reflect the 2014-2015 academic school year due to it  

being the first year of operations.  

 

A Note Regarding Reclassification of EL Students 

  

During the 2014-2015 academic year, our first year of operation, 10 students (29%) of our thirty-

five (35) kindergarten - second (k-2) students were classified as English learners. Our school has 

continued to increase in the number of EL students that we serve as we gained enrollment and 

added grade levels.   In 2015-2016, for example, our total enrollment doubled to seventy-eight (78) 

students.  Of these, ten percent (10%) -- eight (8) students -- out of the total student population 

were classified as EL in the third grade where the students would be taking the SBAC as part of 

the reclassification process. Due to the small number of EL students with SBAC data, there was 

no reclassification processed.  During the 2016-2017 academic year, in addition to a larger increase 

in our total student population, approximately one hundred and twenty five (125), seventy-four 

(74) of our students were classified as EL, approximately 60% of the total student population.  This 

demonstrates an increase of over four hundred percent (400%).  Finally, during the 2017-2018 

academic year, our student population increased to one hundred and forty three students (143) with 

half of our students classified as EL.  With the newly developed suggested guidelines for ELPAC 

data to reclassify students, we have no doubt that more students will meet the threshold. 

  

From the table above, it is evident that our EL student population is concentrated largely in grades 

K-2 and very little pertinent data was available for reclassification purposes.  The seven (7) 

students that were reclassified in both years were students from our third through fifth (3rd-5th) 

grades.    However, in 2017-2018, GEA 2 reclassified 37 students in grades 1 ï 5, but this data 

does not show in the above chart, since it was submitted later in the school year. 

  

We are pleased with our overall instructional approach toward closing educational gaps for our 

English Learners (EL).  Each year since the 2014-2015 academic year (where none of our students 
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were reclassified due to students were enrolled for the first time and in grades K-2), we have 

continued to close literacy gaps for this student population.  And while the gap has not closed 

significantly, we are proud of the incremental growth that we are witnessing as our reclassification 

has closed each subsequent year since our ñnon-reportedò status.  For example, during the 2016-

2017 school year, seventy-four (74) of our students were classified as EL. By the end of that year, 

seven (7)--approximately 15.9%-- of our students exited our EL program.  The following year, we 

reclassified an additional seven students (7).   

  

Compared to LAUSD EL Students 

During the 2017-18 academic school year, the total number of our student population increased to 

one hundred and forty three (143) students.  Of these, seventy-one (71) were classified as EL. This 

was an increase of over fifty-percent (50%).  At the beginning of this year, almost ten percent 

(approximately 9.5%) were reclassified.  Summative data from the state did not post our 

reclassified student data information after the beginning of the school year. However, these 

assessments will be posted next year and will provide an accurate picture coupled with relevant 

scores for our EL student population.  

  

Comparatively speaking our EL reclassification rates of almost sixteen percent (15.9%) mirrors 

LAUSDôs average (16.8%) in 2016-17. We are most pleased, though, with our reclassification 

efforts compared to neighboring schools with similar student populations.  Our school 

outperformed Norwood Elementary School (whose EL reclassification rate is only 14.7%) by 

almost thirty-five percentage (35%) points.  Furthermore, after reviewing our initial and 

summative EL reclassifying data, we have noticed significant growth in exiting our students out 

of our EL program.  Specifically, our total reclassification rate for our EL students is almost fifty-

one percent (51%).  This dramatic change is something that we are not only proud of, but this 

growth significantly outperforms LAUSDôs median reclassification of twenty percent (20.1%).  

Finally, were have been able to meet the literacy needs of our EL students, which is relatively 

commendable given the large of EL students that we are serving.  Given LAUSDôs large numbers 

of students and the two neighborhood schools referenced who have considerably larger student 

populations, is relatively difficult to make a fair and accurate comparison to our school with such 

a significantly smaller student population. However, we have been able to meet the needs of our 

EL students as reflected in the above yearly data analysis of our EL students. 

   

Additional Information to Support the Continuing Effort to Increase Student Achievement 

  

Due to the concerns regarding student achievement based on SBAC data, the school has included 

other formative assessment as well as intervention programs that are evidence-based.  In addition 

to examining the data from SBAC, the school implemented NWEA as its local measure of 

achievement administered in fall, winter, and spring.  The data used is based on the RIT score that 

are nationally normed and based on growth. Even though it has been declared that NWEA is not 
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completely aligned with the Common Core, it has been accepted as a viable alternative for 

measuring student achievement. GEA 2 has made attempts to implement the program; however, 

relying on the technology services from LAUSD has been relatively problematic due to 

intermittent internet access at Norwood Elementary for two consecutive academic years (2015-

2016 and 2016-2017).  As a result of these challenges, we have been able to accurately measure 

our student achievement by using data from the 2017-2018 academic school years. Specifically, 

our student growth goals are measured based on students initial RIT scores assessed during the fall 

and monitored all year. When students exceed or increase on these assessments, this demonstrates 

growth consistent with similar national norm-referenced assessments.  The following tables 

summarize the percentage of students in each category who have met their growth goals from fall 

to spring; if 50% or more of students in a category meet their growth goals, it is considered ñgoodò 

according the NWEA: 

  

NWEA Data Summary 

  

Fall 2017 ï Spring 2018 

Math Kinder 1st 2nd 3rd 4th 5th 

% of students Met or Exceeded Projected 

Growth: 

97% 83% 88% 29% 79% 65% 

Mean RTI in Fall 2017: 

Mean RTI in Spring 2018: 

RTI Growth: 

132.6 

171.9 

39.3 

159.6 

186.6 

27.0 

175.8 

199.7 

23.9 

186.8 

195.2 

8.4 

189.3 

204.6 

15.3 

196.5 

207.5 

11.0 

  

Reading Kinder 1st 2nd 3rd 4th 5th 

% of students Met or Exceeded Projected 

Growth: 

86% 70% 59% 57% 59% 70% 

Mean RTI in Fall 2017: 

Mean RTI in Spring 2018: 

RTI Growth: 

136.6 

171.1 

34.5 

155.8 

179.3 

23.5 

172.4 

186.8 

14.4 

179.0 

190.5 

11.5 

186.4 

198.0 

11.6 

192.3 

204.7 

12.4 
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Language Kinder 1st 2nd 3rd 4th 5th 

% of students Met or Exceeded Projected 

Growth: 

N/A N/A 65% 38% 71% 55% 

Mean RTI in Fall 2017: 

Mean RTI in Spring 2018: 

RTI Growth: 

N/A N/A 170.1 

187.5 

17.4 

182.1 

194.8 

12.7 

190.7 

202.3 

11.6 

195.5 

204.5 

9.0 

  

All of our students are meeting expected benchmarks with the exception of our third (3rd) graders 

in math (29%) and language (38%), while the vast majority of them are achieving 50% growth or 

more in one academic school year.  Given the above information, we are pleased with our 

collaborative approaches of using data to inform our instructional program and these internal data 

analyses indicates that our teachers are doing an excellent job moving our students toward their 

targeted and desired outcomes.  

  

  

Student Attendance 

  

Student attendance rate is a very important factor and a determinant in student achievement.  

Research shows that students with chronic attendance issues develop gaps in their learning.  

Whether itôs chronic absenteeism, taking a short leave, and breaks during the summer, students 

lose much of the information they have learned which contributes to gaps in their overall learning.   

  

Addressing Absenteeism  

Students at GEA 2 attend school regularly and we are pleased that we have been able to close the 

chronic absenteeism that we had during 2015-16 school year.  Those students who must be away 

from school has been utilizing the Board approved short-term independent study program starting 

in school year 2016-17 in order to stay on pace with their peers. As a result of this implementation, 

students have been completing their school work while away.  

  

The table below shows the attendance rate as indicated via CALPADS/P2 data (ADA%): 

  

2014-15 2015-16 2016-17 2017-18 
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90.35 92.79 97.56 98.16 

  

Targeted Intervention Program Progress 

  

During the Spring of 2018, we successfully implemented our Achieve3000 intervention program 

to address learning gaps for our third - fifth (3rd-5th) grade students.  In one month, our students 

made significant gains with a ten (10) point increase in their Lexile levels.  And while our students 

Lexile levels are not where we would like for them to be overall, we are continuing to use 

Achieve3000 with fidelity and assess their progress in comparison to formative baseline data. 

  

Grade Level Student Baseline Lexiles Normed Lexiles 

3 334 520-820 

4 469 740-940 

5 517 830-1010 

  

ST Math 

  

MIND Research Instituteôs program is designed to monitor syllabus progress.  We have one 

hundred and sixty (160) students participating in this program as of June 2018.   The average 

syllabus progress is 55% with the highest level at 76.7% (K) and lowest at 26.3% (third). For 

example, in 2017-18, ST Math is being used daily for 30 minutes in the afternoon as reinforcement 

to their common core aligned instruction in the morning.  As such, our students are provided with 

math instruction for 90 minutes a day, at least 30 to 40 minutes more than previous years. 

 

 

 

 

Lexia 

  

Lexia is a new program that we implemented and adopted fully during the 2017-18 academic 

school year.  It supports teachers in providing differentiated literacy instruction for students of all 

learning abilities. This research-proven program provides explicit, systematic, personalized 

learning in the six areas of reading comprehension: decoding, fluency, vocabulary, sentence 

construction and cohesion, reasoning and background knowledge, and working memory and 
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attention.  It provide teachers with data and student-specific resources they need for individual or 

small-group instruction.  From our formative assessment data, we structure our staff and 

professional developments to strategically identifying additional gaps.  Our teachers are then 

required to create develop lesson plans that explicitly addresses the identified gaps and monitor 

the growth that our students our making.  More importantly, the principal and instructional coach 

works closely with our teachers through structured Learning Walks and individualized meetings 

where we discuss the results and strategies/challenges that they are observing.   

 

Grade 

Level 

Number of students completing tasks at or 

above grade level 

Percentage of students completing tasks at or 

above grade level 

K 15/19 79 

K-1 9/17 53 

1 11/17 65 

2 12/23; 11/17 52; 65 

3 6/22 27 

4 13/23 57 

5 12/21 57 

  

The chart demonstrates that our students have been working diligently to complete the tasks in 

reading comprehension around the six key areas proven to increase reading comprehension. Most 

of the students are making good progress and many of our students are exceeding their respective 

grade level expectations. 

  

 

 

 

Summary 

  

It should be noted, however, that we have had some success with students meeting or exceeding 

the standards consistently over the past three academic years.  What is even more impressive is 

that 23% of our 5th graders, 26% of our 4th graders, and 23% of our third graders met and exceeded 

standards in ELA; whereas 9% of our 5th graders, 30% or our 4th graders, and 39% of our 3rd 

grades met and exceeded standards in mathematics in 2017-18.  We attribute this to sustainability 
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of our teachers and our overall school culture that fosters academic rigor and scaffolded 

instruction. It should be noted, however, that we have had some success with students meeting or 

exceeding the standards consistently over the past three academic years.   

 

It is important to keep in mind that GEA 2 has only had three (3) years of state testing data since 

its inception.  The number of students tested ranges from twenty (20 to twenty-three (23) students. 

Therefore, the percentage data can be skewed when assessing student success or failure.  

Subsequently, we examined only raw numbers.  Given this, our data demonstrates significant 

growth of our students who are meeting and exceeding standards.  We are seeing twice as many 

(doubling) of our students meeting or exceeding the standards in ELA and math.  As the school 

matures in its operations and more services for our students, we are confident that our levels of 

achievement will continue to increase.  

 

Professional Development Efforts 

  

The focus of our professional development during the 2018- 2019 academic school year will be 

differentiated instruction, classroom observations using Learning Walk protocols, Writing Across 

The Curriculum, and Social Emotional Learning principles.  The emphasis in ELD instruction 

continues to be our main focus area since the vast majority of our students are English Learners, 

in particular, grades K-2. We have already begun the process of implementing professional 

development in sharing effective instructional practices by implementing structured and strategic 

Learning Walks within our school and our sister school, GEA.  All teachers are trained in the 

Observation Protocol for Academic Literacies(OPAL) to gauge their own teaching.  We have also 

engaged an instructional coach to carefully support our teachers and students in grades 3-5 for this 

current academic school year.   

  

For the last two years, the leadership of the school along with its sister school, our Board and 

members of the CMO have negotiated with UTLA to increase the number of shortened Fridays 

from 10 to 16 to provide teachers with additional time for professional development, instructional 

planning,  and collaboration time (8 Fridays for each).  Teachers have every Tuesday afternoon 

for an hour to plan and collaborate with the administration and one another.  During Tuesday and 

Thursday morning assemblies, 60 minutes each, teachers have additional time to prepare lessons, 

analyze data, and create assessment to ensure student achievement.  Each week, the teachers 

receive three hours of planning and professional development time. there is more details regarding 

professional development efforts in a separate section later in the document. 

  

SUCCESS OF THE INNOVATIVE FEATURES OF THE EDUCATIONAL PROGRAM  

  

Innovative features of the educational program include our foreign language programs, global 

education, educational morning assemblies, and focus on music education.  The following provides 
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a detailed description of each the previously mentioned innovative features that impacts our 

educational focus at Global Education Academy 2. 

  

Language and Culture Programs 

  

Description - In the 2014/2015 school year, GEA 2 first began our Korean language program. All 

students were placed in the targeted language programs based on their CELDT scores and parent 

preference. Students with higher CELDT scores and English-only students were placed in the 

Korean program, and students with lower CELDT scores were placed in the designated ELD time. 

Beginning in the 2015-2016 academic school year, Kindergarten and first grade teachers began 

tracking students based on their respective targeted language program. Teachers collaborate during 

lesson planning time to decide which content standards will be successfully taught in English or 

the target language. Students are introduced to the core content curriculum in one language first. 

They are able to make connections later when similar content is reviewed and expanded upon in 

the other language. Reading and writing are emphasized more heavily in English.  The same 

approach continued to be implemented in the 2017-18 school year.  In July 2018, GEA 2 was 

approved to add Spanish language program through the material revision process by the Charter 

School Division. Current school year, both Korean and Spanish are offered as foreign language 

electives.  

  

Impact- We have seen an increase in our students bilingual and biliteracy efforts where they are 

learning to explain, analyze, and metacognitively think and evaluate in dual languages.  Students 

are learning to transfer knowledge between English and the target languages. More importantly, 

our students are expanding their global understanding of different cultures profoundly through 

foreign language instruction.  We are pleased that our students are developing and acquiring the 

knowledge, skills, and mindsets needed to become active participants of the democratic while 

simultaneously building their intellectual vocabulary around what it means to become global 

citizens.  

  

 

 

 

Integration of Global Education 

  

Description- Global education is a major component of the mission and vision of Global 

Education Academy 2.  Global education is integrated throughout all subject areas using a project-

based approach, reading about current events, and fostering connections with schools outside of 

the U.S.  

  

Project Based Learning 
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Students will learn about global topics using a project based learning approach.  A topic or 

ñproblemò will be introduced to students, and they will have the opportunity to come up with a 

solution to that problem that will require them to activate knowledge and learning in a variety of 

subject areas.  For example, a 4th grade teacher could introduce to students the problem of potable 

water in many developing countries.  As students research the problem, they will learn the 

following: 

  

ǒ Social Science: people and cultures from around the world that experience a lack of potable 

water, social/governmental/corporate responsibility; cultural attitudes/practices in relation 

to water; etc. 

ǒ Science: concepts about water, chemical compounds, health, water conservation, water 

sourcing, etc. 

ǒ Math: percentage calculations of impurity, greater than/less than for impurity levels, ratios 

to determine water needs for various populations; estimations of fresh water source levels; 

etc. 

ǒ Language Arts: reading of non-fiction text, writing comparisons/contrasts between two 

different approaches to the problem, persuasive writing; etc. 

  

Current Events 

Students will have the opportunity to read about current events that are transpiring across the globe 

as they access content and materials through such platforms as Achieve3000and Time for Kids.   

  

Achieve 3000 is a paid subscription to an online database of news articles, each one of which 

having been edited and organized to meet the needs of students with various reading abilities.  For 

example, the teacher can choose a single article about chess to read with a 3rd grade class.  This 

same article will have been leveled to meet the reading needs of students at various lexile levels 

so that all students in the class will be accessing the same content but at different reading levels.   

  

After reading the article, students take a quiz online, and their results are recorded in an online 

database.  The system records scores over multiple attempts and adjusts lexile levels automatically, 

giving students versions of articles that are appropriate for individual needs.  Students may also 

access articles of their choosing, and thus many also progress faster as they access the system and 

read more. 

  

Time for Kids is a news magazine that all students at GEA 2 receive.  The subscription provides a 

weekly news magazine for students in grades K through 5.  The magazine provides information to 

students about global topics as well and is often used as the theme or topic of instruction throughout 

various subjects.  For example, a kindergarten class reading about global warming and polar bears 

in a Time for Kids news article learned that the melting of arctic ice is affecting the viability of 
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polar bears.  Students were able to access knowledge and participate in learning across the board 

as follows: 

  

·       ELA: reading non-fiction text; using graphic organizers to present knowledge; writing non-

fiction narratives; expanding academic vocabulary, etc. 

·       Science: learning about animal characteristics and habitats, comparing/contrasting animals 

using graphic organizers, learning about properties of water, understanding the problem of global 

warming, etc. 

·       Social Studies: various/social responses to global warming, various interactions between 

animals and humans; culture as a unified response to the natural world, etc. 

·       Math: counting polar bears, understanding concepts of more/less, reading thermometers, etc. 

·       Visual Arts: painting a polar bear, depicting 3-dimensional objects in 2-dimensions, using 

creative tools such as paint, scissors, and various media in representations of objects, etc.  

  

Connections to Other Schools 

GEA 2 has and will maintain connections to schools outside of the U.S. in order to develop a global 

sense of community.  These connections provide students at GEA 2 with the opportunity to learn 

about foreign cultures firsthand as they interact with students from various countries, share 

information, and develop appropriate responses to global concerns. 

  

Impact-The integration of global education into all subject areas has increased student exposure 

to global issues and concerns.    For example, global education is facilitated through the use of 

Achieve3000, and Time for Kids during language arts and social studies blocks of time.    

Integration of global issues during the morning assembly occurs on a weekly basis.  As a result of 

these kinds of activities, global education has become a more natural part of the curriculum. 

   

Music Program with Student Performances 

  

Description- During the 2017-2018 academic school year, GEA 2 shared a music teacher with 

GEA who taught music to all of our students in grades K-5.  All students received one (1) hour 

and a half of music instruction.  Specifically, our instructor provides thirty (30) minutes (minutes) 

of formal music instruction to each of our eight (8) classrooms three (3) times a week.  Each grade 

level is presented with an engaging and age-appropriate curriculum that fosters a basic 

understanding of musical rules, concepts, and theoretical concepts that is hand-on.  For example, 

our kindergarten and first grades (K-1) students learn basic music rules and concepts through 

singing songs and dance; grades two and three (2-3) apply similar concepts through musical 

recorders; and our fourth and fifth graders (4th-5th) are taught using keyboards.   

  

Our students apply their musical skills in class and have the opportunity to showcase their talents 

two times during the academic year. In December, all our students (K-5) perform for our parents 
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during our Winter Wonderland Music Performance.  In the spring, we celebrate the studentsô 

musical abilities with another performance that highlights their progress and improvement from 

the beginning of the school year. Discuss more in this area as it relates to student engagement and 

their ability to apply constructivist approaches with respect to increasing student achievement 

while developing a positive culture within the school. 

  

Impact- Playing music requires basic knowledge of mathematical concepts like counting notes 

and figuring out patterns. Musical training helps develop language and reasoning. It also helps 

with hand-eye coordination and spatial intelligence. Overall, music stimulates brain activities that 

has led to many benefits. 

  

Increased Use of Literature 

  

Descriptionï Third, Fourth and fifth grades have implemented literature book studies into the 

curriculum. This is in addition to the Treasures where a student is exposed to a fast-paced series 

of short stories or excerpts at a rate of one per week. The goal was to be able to provide students 

with an authentic literature experience while still covering the Common Core State Standards. 

Books are chosen to cover a range of cross-curricular subjects with an emphasis on science and 

social studies.  

  

For the next five years covering the renewal period, teachers in grades 3, 4, and 5 will continue to 

make literature selections that align with the standards and themes appropriate for each grade level 

until the use of Treasures literature selections becomes obsolete.  Teachers will continue to teach 

the skills and concepts presented in Treasures to ensure that students are learning this relevant 

content at each grade level. The development of these skills and concepts will also make use of 

selected Treasures workbook pages as appropriate.  Thus, content from the Treasures reading 

program will ultimately supplement the teaching of the authentic literature selections. 

  

Impact- Since the implementation of the use of literature books, students have shown an increased 

level of interest in the stories that they read. Skills are taught within the context of the story to 

provide a more meaningful learning experience for the students.  

  

Morning Assemblies 

  

Descriptionï GEA 2 has been holding 30 minute assemblies on Tuesday and Thursday mornings 

from 8:00 AM to 8:30 AM.  From 7:30 to 8:30 AM the teachers plan and collaborate for one hour.  

All students are gathered in the auditorium for these assemblies.  Assemblies are held as a whole-

school activity.  The Tuesday morning assembly is led by the Intervention teachers and the 

Thursday morning assemblies are led by the Principal.  The assemblies cover a variety of topics 
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that include news of the week, awards, global education, nutrition, vocabulary, and Character 

Counts. 

  

Vocabulary Development 

  

The principal provides students with a word of the month.  This word is selected for its relevance 

to other topics presented during the Thursday morning assembly and is an example of ñacademic 

vocabulary.ò   Students are provided with a definition of the word and examples of its use in 

sentences.  Students are asked to provide definitions of the word in their own words and to make 

sentences using the words.  Students are often asked to complete these tasks in groups or in pairs 

and then present out to the whole group. Selected students are also asked to act out the words for 

the whole group to observe.  During quiz or game sessions, students are asked to recall the words, 

provide definitions, use the words in sentences, and/or act out the words for others to guess.  

  

Civic Education - Character Counts 

  

The principal and teachers routinely provide lessons and content related to Character Counts.  

Character Counts focuses on the development of six character traits: trustworthiness, respect, 

responsibility, fairness, caring, and citizenship.  The principal, during the morning assembly, 

provides definitions and examples of each of the traits, ask students to listen to scenarios and 

identify the traits, ask students to listen to definitions and identify the trait, involve students in 

acting out scenarios that illustrate various traits, ask students to solve real life scenarios using the 

traits.  These lessons reinforce the positive school-wide culture that GEA 2 is creating by providing 

replacement behaviors for those that are less than positive.  

  

Impactï For the students, Thursday morning assemblies provide learning opportunities for 

enrichment and development of a positive school culture.  For teachers, the additional 60 minutes 

on Thursdays provide a designated time for teachers to meet, plan, and collaborate on curriculum 

and school committees.  

  

Success of the schoolôs educational program in meeting the specific needs of its student 

population, including but not limited to students in numerically significant subgroups 

  

GEA 2 has been very successful in meeting the specific needs of our  all of our students.  GEA 2 

provides a safe and welcoming learning environment in which all students can succeed.  The 

following table lists some of these subgroups, their needs, and how those needs were met.  The 

information provided in table is an overview of information detailed in the pages that follow.  Since 

GEA 2 is a very small school, the opportunity to individualize instruction in immense.  Teachers 

and administrator know each student and their families well. Information and student achievement 

about each student is shared from one grade level to the next each year. 
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Student 

Subgroup 

Needs Meeting the Needs 

Throughé 

Students with 

Disabilities 

·        Low academic performance 

·        Poor self-esteem 

·        Behavior issues 

·        Development of 

appropriate IEPs 

·        Keeping to timelines 

·        Involving parents in IEP 

meetings 

·        Providing MTSS 

·        Providing informal/formal 

counseling as needed 

·        Creating school wide 

system of positive behavior 

supports  

Foster Youth ·        Attendance at multiple schools 

·        Gaps in education 

·        Disruption 

·        Emotional and social challenges 

·        Acute chronic stressors 

·        Poor academic performance 

·        Development of 

accelerated enrollment process 

·        Maintaining 

communication between 

sending and receiving schools 

·        Facilitating access to 

services 

·        Providing social/emotional 

support 

·        Providing MTSS  

·        Designating onsite 

personnel to track student 

progress 

·        Providing informal 

counseling as needed 

English Learners ·        Language acquisition delays 

·        Poor self-esteem 

·        Lag in accessing content 

·        Providing integrated and 

designated ELD 

·        Teaching rigorous and 

relevant curriculum 

·        Monitoring lessons using 

OPAL 

·        Creating school wide 

system of positive behavior 

supports 

·        Providing informal 

counseling as needed 

·        Providing PD in area of 

ELD instruction 
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Socioeconomically 

Disadvantaged 

·        Emotional and social challenges 

·        Acute and chronic stressors 

·        Cognitive lags 

·        Health and safety issues 

·        Maintain school wide 

system of positive behavior 

supports 

·        Implementing  MTSS for 

struggling students 

·        Providing connections to 

social services 

·        Providing informal 

counseling 

Latino and 

African Americans  

·        Cultural disconnect with larger society 

·        Feelings of isolation/disaffection 

·        And, to the extent that larger proportions of 

these subgroups are also socioeconomically 

disadvantaged, all of the aforementioned issues as 

well 

·        Affirming heritage 

language and culture through 

targeted lessons and curricula 

·        Teaching using culturally 

responsive techniques 

·        Provide supports as 

described for the 

socioeconomically 

disadvantaged 

  

For all of the aforementioned subgroups, GEA 2 provides access to a robust academic intervention 

program that coordinates access to the strategies listed for each of the sub-groups.  The intervention 

program is characterized by use of both push-in and pull-out strategies.  

  

Push-in intervention will occur in the morning under the direction of the classroom teacher.  Two 

intervention teachers and four intervention instructional aides now provided support in the 

classrooms to eight classroom teachers, one intervention instructional aide per approximately two 

teachers.  Intervention staff, during the morning push-in sessions, work with small groups or one-

on-one to complete class work. Alternatively, intervention staff may be assigned to work with the 

larger group while the classroom teacher pulls small groups of students.  Push-in intervention is 

designed to promote differentiated learning in the classroom, a key to providing all sub-groups 

with access to content and curriculum. 

  

Pull-out intervention occurs during the afternoon for selected students in grades 3-5.  Groups of 

students are organized based on teacher input and data from the NWEA MAP benchmark tests that 

identify students on the cusp of proficiency i.e. ñbubble students.ò  These bubble students receive 

intensive instruction focusing in SBAC content clusters in math and ELA. A stronger focus in 

these specific content skills will enable students to achieve better in math and ELA aiming to ñmeet 

or exceed standard.ò     

  

  

  

Addressing Challenges and Developing Appropriate Interventions   



38 
 

  

One area of challenge that we have is meeting the needs of our EL students. Since we have a large 

percentage of our students as ELL, we need to insure we are using the correct strategies to meet 

their needs.    The following are some of the strategies that GEA 2 will employ to meet this needs 

of this group specifically. 

  

ǒ ELD coordinator position 

ǒ Strengthening the intervention program (hiring an additional two interventionists) 

ǒ Focusing on the OPAL (Observation Protocol for Academic Literacy) 

ǒ Providing professional development in critical areas 

  

ELD Coordinator Position 

  

Because there is a high percentage of EL students at GEA 2, there are many students who struggle 

with learning English or who struggle learning content through English. An ELD coordinator has 

been selected to help with ELD instruction. This person is a certificated classroom teacher who 

receives an annual stipend.  

  

The duties of the ELD coordinator include the following: 

  

ǒ Collecting of and analyzing data related to CELDT/ELPAC testing 

ǒ Collecting of and analyzing data related to reclassification 

ǒ Performing peer observations of ELD lessons, both integrated and designated 

ǒ Working with teachers as a coach to improve ELD instruction 

ǒ Making a list of resources that teachers can use to improve ELD instruction 

ǒ Providing PD to teachers in areas of need as identified through observation 

ǒ Ensuring EL data reported to the State is accurate and timely 

  

Each of the duties of the ELD coordinator is outlined in the table below with a description of the 

data and a timeline for presentation to the administrative and teaching staff. 

  

DUTY DESCRIPTION TIMELINE FOR 

PRESENTATION 

Collecting and 

analyzing 

CELDT/ELPAC 

data 

ELD coordinator to acquire CELDT/ELPAC data from the State 

each year and to analyze based on the number of students 

achieving one year of progress or not, number/percentage of 

students taking test with prior year scores, and scores of students 

in each of the categories (listening, speaking, reading, writing) to 

determine school wide areas of need.  This data is to be reported 

to administrative team and teaching staff at the end of February.  

As data are released in 

January/February 
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Collecting and 

analyzing 

reclassification 

data 

ELD coordinator to report on the following: 

ǒ % reclassifying as a result of the release of 

CELDT/ELPAC data in Jan/Feb. 

ǒ % reclassifying as a result of completions of final report 

card data in June 

ǒ Total # reclassifying throughout the year in June 

ǒ List of potential reasons for students not reclassifying 

List of potential actions to be taken the following year to increase 

reclassification 

March and June 

Collecting and 

Analyzing data 

related to 

AMAOs 

ELD coordinator to present data to administrative and teaching 

staff that includes: 

ǒ % of students achieving 1 year of progress on 

CELDT/ELPAC 

ǒ % of students taking test with prior year results 

ǒ % of LTEL making progress on CELDT/ELPAC 

  

ELD coordinator to provide potential solutions. 

September/October 

Performing Peer 

Observations 

ELD coordinator to select and observe teachers delivering ELD 

lessons 

  

ELD coordinator to compile data regarding number of 

observations conducted and results therefrom including: 

  

ǒ EL strategies in use as measured by the OPAL 

instrument 

ǒ Response of students 

ǒ Any correlations between application of OPAL strategies 

and progress on the CELDT/ELPAC 

 

List of potential topics for PD based on observations 

Once a month 

throughout the year 

Working as a 

Coach 

ELD coordinator to provide feedback to teachers observed 

throughout the year.  Data provided to administrative and 

teaching staff include the following: 

  

ǒ # of teachers to whom feedback was provided 

ǒ Types of lessons observed whether they be integrated or 

designated 

ǒ Consolidated list of topics covered during coaching 

sessions 

 

Areas of greatest need and potential solutions to meet these needs  

Ongoing throughout 

the year 
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Making Lists of 

Resources 

ELD coordinator to provide administrative and teaching staff with 

a list of potential resources to help meet needs identified through 

peer observations.  These lists may include the following: 

  

ǒ PD resources (online/offline) to meet instructional needs 

of teaching staff 

ǒ Online and offline teaching materials to meet needs of 

students 

Interim assessment resources to help gauge student progress more 

accurately 

Once a Month 

Providing PD to 

Teachers 

ELD coordinator to provide ongoing PD opportunities to 

administrative and teaching staff in an effort to bolster the ELD 

program.  Data regarding the PD include the following: 

  

ǒ Type and quantity of PD offered 

ǒ PD completed by administrative and teaching staff 

ǒ Impact of PD on administrative and/or teaching staff 

 

Impact of PD on student outcomes 

Monthly 

Ensuring EL 

Data Reporting 

Is Accurate 

ELD coordinator to confirm with Charter Schoolôs Data Manager 

and State that: 

ǒ Reclassification data is accurately and timely submitted 

to CALPADS at the time of reclassification 

ǒ Printed CALPADS report of EL status and 

reclassification mirrors that of Charter Schoolôs 

PowerSchool system 

ǒ CAASPP reporting of EL status matches that of 

CALPADS and PowerSchool  

Monthly 

  

Strengthening the Intervention Program 

  

GEA 2 has increased the number of intervention staff from four to six. (Funds have been allocated 

to permit the hiring of four intervention aides and two intervention teachers, making a total of six 

intervention staff.)  Furthermore, requirements for the positions have been upgraded. Intervention 

aides are college graduates, and Intervention Teachers additionally possess a California Teaching 

Credential or a substitute permit issued by the CTC. To entice higher quality intervention teachers, 

the position also pays benefits.  

  

The four intervention aides work in the classroom in the mornings under the direction of the 

classroom teachers. They work one-on-one and with small groups of students providing extra 

support to struggling students as well as facilitating classroom management and behavior support. 

Our two intervention teachers pull-out small groups of students with the focus on achievement of 
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academic standards in preparation for the SBAC tests and students with specific gaps in 

achievement. 

Intervention Teachers also monitor morning Lexia sessions. Students who are struggling with 

English Language are recommended by teachers to participate in these sessions to help develop 

basic phonics and reading skills based on their level.  

  

  

  

Focusing on the Observation Protocol for Academic Literacy (OPAL) 

  

The Observation Protocol for Academic Literacy (OPAL) was developed by professors at Loyola 

Marymount University as a way to monitor and evaluate instruction for English Learners. The 

protocol has four general domains that describe components of an effective lesson. The four 

domains are Rigorous and Relevant Instruction, Interactions, Comprehensibility, and Connections.  

All teachers at GEA 2 have been trained in the use and application of the protocol. Professional 

development will include a review for teachers who have already completed training with a more 

thorough overview for teachers.  Administrative staff, board members, and existing teaching staff 

who have received training in the OPAL instrument will provide ad hoc professional development 

in the use and application of the OPAL instrument on an as needed basis.  

This ad hoc training will include as mentioned above a review of the instrument and protocol; 

discussions about how each of descriptors of the instrument can be observed in a lesson; peer 

observations using the OPAL instrument; coaching of teachers using the instrument and identified 

protocols.  

Since the OPAL addresses academic literacies, teacher application of strategies and components 

outlined in each of the four domains will enhance instruction for all English Learners at GEA 2. 

This enhanced instruction will lead to better performance on informal assessments, benchmarks, 

and ultimately the CAASPP.  

Providing Professional Development in Critical Areas 

  

There is an organizational-wide focus to provide professional development in the following areas 

as identified by both teachers and administrators: implementing Learning Walks, Social Emotional 

Learning, Differentiated Instruction, and Writing Across the Curriculum.  Learning Walks is 

currently conducted at GEA 2 within the school and later will work with our sister school, GEA, 

so that teachers can visit one another and observe instructional practices and share resources.  The 

preview of Social Emotional Learning and the embracing of the Whole Child concept will support 

teachers in classroom management as well as behavior modifications.  Differentiation of 

instructional delivery is always a part of Global Education Academiesô focus to ensure that every 
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student is meeting the standards based on his or her background and learning styles.  A strong 

focus is on reclassification of eligible and long-term ELs and the enhancement of curricular 

opportunities for the Gifted and Talented students.  Writing has been challenging for many of our 

students especially due to the fact that the vast majority of them come from homes where English 

is not the primary language.  Many of GEA 2ôs students come to us in Kindergarten without a 

strong exposure to English.   

  

Each year, GEA 2 teachers participate in a two-day professional development opportunity before 

the start of the school year and two more days prior to the opening of school as part of their 194-

day work year.  During these four days of professional development days, teachers work on the 

refinement of the Spanish and Korean language programs as well as reviewing released SBAC 

data to improve instructional delivery.  Since GEA 2 is such a small school, individual student data 

is accessible and students are treated as individuals with focused learning needs.  Teachers pass on 

information of each student and design intervention strategies based on their individual needs.   

  

During the school year, the Principal spends at least one hour a day focusing on classrooms where 

teachers are in need of more support based on student achievement and the length of the teachersô 

teaching experiences.  The training of instructional aides to adequately support the classroom 

teachers and the students takes place once every two weeks. The Principal takes the lead to work 

with support staff include the special education teacher, intervention teacher, EL Coordinator, and 

instructional aides, meeting and debriefing once a month. 

  

In school year 2018-19, an instructional coach has been hired in to work more intensely with all 

teachers, but especially with third, fourth and fifth grade classrooms to provide in classroom 

support in instructional delivery and classroom management.  The instructional coach, Dr. Mary 

Anna Noveck, is very familiar with our organization and has provided support in the past year.  

She is currently an adjunct professor at the School of Education at the University of Southern 

California.  The instructional coach and the Principal will meet twice a month to review 

observations and feedback with teachers.  The Principal shall visit the classroom to observe the 

implementation of recommendations made by Dr. Noveck in conjunction with the Principalôs own 

observation.  The instructional coach will provide strategic instructional practices by modeling and 

coaching our teachers around the expected and desired outcomes. Our teachers will be closely 

monitored and given appropriate feedback based on what is being observed around our formative 

student data information. 

  

Our teachers will continue to use Illuminate to create formative assessments that are aligned with 

SBAC which will help us gauge where our students are and allow us to strategically deliver 

instruction that addresses the weekly standards we are pursuing. Finally, our teachers receive 

feedback immediately by using this type of software and will adjust their instruction accordingly. 
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SPECIFIC TARGETED AREAS IDENTIFIED VIA STUDENT ACHIEVEMENT DATA  

  

ELD Instruction 

One focus of PD during the past several school years has been targeted ELD instruction during 

designated ELD time. Teachers continued to learn about the new ELPAC system making sure that 

the teachers are familiar with the new assessment and achievement levels.  In addition, the teachers 

have been meeting and collaborate on differentiated instruction, and provide integrated and 

designated ELD instruction. For the 2018/2019 school year, ELD instruction will take place for 

fifty (50) minutes each day. Professional Development will focus on review of past learning plus 

the integration and use of technology to better facilitate ELD instruction.  The recent 

implementation of the ELPAC requires the teachers to become more familiar with the new 

assessment system and the use of the results for reclassification.  Continuous professional 

development in the area of ELD instruction benefits students who struggle because of language 

acquisition issues. 

Next Generation Science Standards 

GEA 2 has recently purchased FOSS Kits for all grades. The FOSS Kits and program are based 

on the NGSS. Professional development in the use of an NGSS based science program will help 

teachers to better understand the standards and the development of lessons based thereon. This 

professional development will also include an overview of strategies for teaching literacy as it 

relates to informational text, a major component of the CAASPP ELA. It is expected that student 

results will increase in part as a result of this PD for the reasons explained 

  

 

 

Illuminate  

  

Illuminate contains an online databank of question items that teachers can access to develop a 

variety of quizzes, tests, and exams. The items are for the most part standards based, and the test 

format can be configured to imitate the SBAC. Results from the Illuminate tests can be accessed 

immediately, giving teachers the opportunity to modify instructional practices in real time. Results 

include individual and classroom totals and item analysis. 

  

An example of how Illuminate is used formatively to guide instructional programming can be seen 

in a recent observation of a 5th grade class. The teacher presented a lesson on ñconfusing verbsò 

such as raise/rise and lie/lay. As part of the must doôs and may doôs of the lesson, students were 

required to take an Illuminate quiz. The results of the quiz were used to provide additional feedback 

to students in their completion of other components of the IWT and to determine whether re-

teaching was going to be necessary. 
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Implementation of Illuminate is school-wide.  As such, school-wide support in using Illuminate 

will be provided on an ongoing basis from Illuminate staff, from school administration, and from 

peers more proficient in its use. 

  

In addition to ongoing topics for professional development focusing on critical needs, the 

following table outlines potential and major topics for professional development during the course 

of the 5-year renewal term. 

  

TOPIC TEACHER OUTCOMES STUDENT OUTCOMES 

Project 

Based 

Learning 

·        Better understand concept of project-

based learning 

·        Increase number of projects that 

students are exposed to 

·        Further integrate lessons across the 

curricula 

·        Provide students with more real-life 

application experiences 

·        Engage students in meaningful 

activities 

·        Learn content and concepts through an 

integrated approach 

·        Having better understanding of 

application of concepts 

·        Increase ability to meet or exceed 

standards on SBAC performance based 

tasks 

·        Remain engaged in the learning 

process 

·        Increasingly see diverse concepts as 

being related 

Cognitive 

Math 

·        Better understanding of what it takes 

to teach math with a cognitive approach 

·        Increase number of cognitive strategies 

in use to teach math concepts 

·        Integrate aspects of cognitive math 

with ñcognitiveò teaching of other subjects 

such as science 

·  Better ability to describe mathematical 

concepts using language 

·  Increased ability to solve mathematical 

problems creatively 

·  Increase confidence in application of 

mathematical concepts and skills 

·  Integration of skills, concepts, and 

applications thereof 

·  Better performance on SBAC  

Questioning 

Techniques 

·        Increased knowledge and use of 

questioning techniques to promote student 

learning 

·        Better use of questioning techniques to 

promote student/teacher discussion 

·        Increased incorporation of open ended 

questions to promote discussion 

·  Development of increased participation rates 

·  Development of higher level thinking skills 

·  Development of cognitive skills related to 

analysis of topics and concepts 

·  Enhanced ability to answer inferential and 

other higher order questions 
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Brain 

Based 

Learning 

·        Better understanding of how the brain 

functions 

·        Increase in the use of brain based 

strategies to meet needs of students 

·        Increase use of diverse strategies to 

meet needs of brain 

·  Exposure to content and strategies designed to 

maximize learning as it relates to the brain 

·  Higher interest in content 

·  Exposure to multiple/diverse formats 

·  Better development of concepts and skills 

·  Higher retention of information 

·  Better application of skills 

 

3.            Student Population to Be Served 

  

GEA 2 will continue to serve grades TK-5 regardless of racial, ethnic, linguistic, or economic 

background. The Los Angeles area is characterized by diversity.  Consistent with its stated mission, 

GEA 2 will actively recruit students of diverse racial, ethnic, linguistic, and economic backgrounds 

representative of surrounding neighborhoods.  

  

Given that the Districtôs current student population consists predominantly of various minority 

groups, GEA 2 will strive to maintain a balanced student population by actively recruiting from 

all subgroups.  Characteristics of the GEA 2 student population will include: 

  

·       Ethnic and racial diversity:  Located in a center of ethnic and racial diversity, GEA 2 will 

actively recruit from all ethnic and racial subgroups, consistent with our belief that a diverse 

student body supports the charterôs stated mission to promote responsible participation in the local 

and global community.  

 

·       Language Diversity:  Located in an area where many languages other than English as well as 

non-mainstream forms of English are spoken, GEA 2 will actively recruit from this linguistically 

diverse community, consistent with our belief that a diverse linguistic mix of students supports the 

charterôs stated mission to promote awareness of and respect for intercultural communication and 

the desire to learn other languages.  The linguistic diversity specifically represented at GEA 2 

includes speakers of Spanish and non-mainstream forms of English.     

·        Socioeconomic disadvantage: Located in a center of socioeconomic diversity that includes 

historically disadvantaged neighborhoods, GEA 2 will actively recruit from underserved 

neighborhoods, consistent with our commitment to extend opportunities to all students to 

participate in an exemplary, rigorous curriculum and achieve academic excellence.  

  

Specific sub-groups that GEA 2 will recruit, enroll, and educate, their specific 

challenges/needs, and means whereby these challenges/needs will be met have been described 

in table form in the previous section.   
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4.                Five-Year Enrollment Rollout Plan 

  

The school currently enrolls 156 students.  Beginning with the 2019/20 school year, GEA 2 will 

enroll two additional students per class, not to exceed the 10% cap that would require a material 

revision.  GEA 2 does reserve the right to apply for a material revision to increase enrollment 

beyond the 10% cap and/or grade levels served at a later date as the anticipated enrollment rises. 

  

The following table shows anticipated enrollment numbers for the renewal term.   

  

Enrollment Roll-Out Plan 

Grade 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

K (incl. TK) 44 44 44 66 66 

1 44 44 44 44 66 

2 44 44 44 44 44 

3 44 44 44 44 44 

4 22 44 44 44 44 

5 22 22 44 44 44 

Total 220 242 264 286 308 

  

Goals and Philosophy 

  

5.    Vision and Mission Statements 

  

Mission of Global Education Academy 

The mission of Global Education Academy 2 is to create a safe and challenging learning 

environment that emphasizes global awareness and leadership. GEA 2 is committed to providing 

students with a wide variety of linguistic and cultural experiences that give students the opportunity 

to develop a true understanding and respect for all people. 
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Vision of Global Education Academy 2 

Global Education Academy 2 will develop citizens of the world who are successful leaders not 

only in their local communities, but in the international community as well. Through a balanced 

curriculum that addresses academic, linguistic, social, physical, and emotional development, 

Global Education Academy 2 students will close the achievement gap. 

Global Education Academy 2 believes its students will: 

1.    Achieve at or above federal, state and district academic expectations; and, 

2.    Acquire high levels of academic proficiency and literacy in English and in another language; 

and, 

3.     Participate in a variety of multicultural experiences to develop understanding and respect for 

all people. 

To assure that future citizens contribute successfully, schools must offer a high quality public 

education to all students regardless of their race, ethnicity or socio-economic status. 

GEA 2 believes that a good education can empower students with a strong academic and 

technological skill base, and at the same time develop each studentôs creative potential, critical 

thinking and problem solving skills. 

GEA 2 believes that new citizens of the twenty-first century will require multi-lingual skills, the 

ability to communicate across cultures, and the ability to use integrated technology to actively 

explore local, state, national, and global issues. 

GEA 2 believes that its overall mission will be achieved when students receive: 

·     A wide variety of linguistic and cultural learning experiences that develop an 

understanding of and respect for all people, their languages and cultures. 

·     A comprehensive balanced academic curriculum that that addresses each studentôs 

academic, linguistic, social, physical, and emotional development using culturally and 

linguistically relevant strategies and materials. 

·     Opportunities to develop high levels of academic English and another language. 

·     Opportunities to use technology for learning. 

·     A safe and challenging learning community for students, parents, and faculty that 

emphasizes global awareness and leadership. 

·     A safe and challenging learning community for students, parents, and faculty that seeks 

to assure grade-level student achievement in all content areas and supports students with 

learning differences. 

  

The skills students develop at GEA 2 will allow them to be successful leaders who:  

ǒ are able to communicate in a multicultural/lingual environment; and, 
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ǒ can bridge gaps between people of various cultural and socioeconomic background; and, 

ǒ have the technology to succeed in todayôs technologically advanced society; and, 

ǒ have the ability to critically analyze and solve problems facing their communities and the 

world. 

   

  

6.                Characteristics of an ñEducated Personò in the 21st Century 

  

Today's Students will enter a world that is yet unimagined, with technological advances that 

produce both problems and solutions for the world population.  Technological and demographic 

changes exert intense pressure on schools to reexamine basic issues about the nature of schooling.  

It is within this changing world context that GEA 2 seeks to academically and socially prepare our 

students to become responsible citizens and leaders who will have the knowledge, skills, and 

mindsets required to engage locally, nationally, and globally.  We will specifically measure this 

around the belief that an educated citizen of the 21st century must have all of the following 

characteristics: 

  

ǒ High levels of literacy and the ability to access core knowledge required to understand the 

interconnected communities of education, business, government, technology, and the arts 

ǒ The skills to analyze and think critically about information derived from a variety of 

sources, presented in a variety of formats  

ǒ Skill in written and oral communication in English, including the ability to compose and 

present ideas to audiences of various backgrounds  

ǒ Oral and written skills in a language other than English, including the ability to  

communicate effectively with speakers of that language   

ǒ Competence in mathematics and the sciences as well as an understanding of their key role 

in the technological 21st century   

ǒ  Knowledge in the various social sciences with a focus on large issues, their intersection in 

local and global contexts, and the role of language, culture, and leadership in resolving 

conflict 

ǒ Appreciation for the arts and a participatory interest in activities that require the use of 

multiple intelligences  

ǒ Technological competence in a variety of electronic media for use in communication and 

research 

  

Specifically, as it relates to technological competence, the following skills will be taught: 

  

ǒ Use of technology to facilitate the gathering and creation of information whether it be 

through access to online sources or internal databases, or through applications such as 

Excel and Google Apps.  that enable students to generate their own information  
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ǒ Use of technology to facilitate and foster inquiry and investigation 

ǒ Use of technology to organize and represent data through programs such as Word, 

PowerPoint, and Excel 

ǒ Use of technology to collaborate with others; i.e. video-conferencing, messaging, bulletin 

boards; social media 

ǒ Use of technology to develop creative solutions to real-life problems using applications. 

  

GEA 2 believes that students will contribute successfully to the 21st century when schools offer an 

exemplary education to all students, regardless of race, ethnicity, home language, or socio-

economic status.  GEA 2 curriculum and instructional methods are inspired and guided by these 

values and the belief that our global focus will prepare our students for leadership in the global 

community.   

  

7.                How Learning Best Occurs 

  

Learning best occurs when academic frameworks and school conditions are integrated and aligned 

to the language abilities of students (Collier & Thomas, School Effectiveness for Language 

Minority Students, 1997). These conditions include the following processes and elements:  

  

ǒ Socio-Cultural Processes:  Students learn best when the home, school, and community 

work together to support learning within a constructivist school environment. This means 

that the school must design daily learning activities that address the psychological and 

interpersonal needs that have a serious effect on achievement, sometimes related to low 

socio-economic status, minority language or ethnic/racial status.  GEA 2 will plan and 

implement instruction designed to assist students to expand incrementally their 

understanding of concepts and skills, including the linguistic competence needed to interact 

with others about new learning (Tharp & Gallimore, Rousing Minds to Life, 1991).  GEA 

2 will utilize culturally responsive pedagogy that seeks to minimize discontinuities between 

school instructional practices and the various interactive styles within student subgroups 

by drawing on the cultural and language strengths of the student community (Banks & 

Banks, Handbook of Research on Multicultural Education, 1995). Each student will be 

accepted into the learning community with the respect due them, modeling larger socio-

cultural processes at work. 

  

ǒ Linguistic Processes:  Learning is mediated through language at both the social and 

individual level (Vygotsky, Thought and Language, 1934). This includes subconscious 

learning and meta-linguistic aspects of the language system (Krashen, Principles and 

Practices, 1981). For teachers to promote simultaneous cognitive and linguistic growth, 

they must respect and build upon studentsô prior learning in both first and second languages 

and cultures. Culturally-different ethnic and language communication styles have an effect 
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on classroom discourse structures and require schools to reexamine their traditional 

teaching protocols.  Successful schools draw upon and utilize the home language 

experiences of English learners, and they accept and utilize participatory interactive styles 

of communication commonly used by African Americans (Gay, 2000, Culturally 

Responsive Teaching).  Students feel accepted and respected when schools adopt an 

additive philosophy toward teaching English to English learners and academic English to 

non-mainstream English speakers. An additive approach values the contributions of the 

home and adds academic language patterns for school success. Such a philosophy embraces 

and encourages learners to communicate with respect with those of other cultures. 

  

ǒ Cognitive and Academic Development:  Schoolwork across the curriculum in language 

arts, mathematics, science, social studies, the arts, and physical education forms the 

foundation for studentsô linguistic and conceptual knowledge. Collier and Thomas (1997) 

demonstrated that students in multilingual environments continue to experience cognitive 

challenges as they become proficient in a language. Bruner (1986) taught that learning 

increases as students participate in instructional conversations.  Continued attention to 

incremental growth using scaffolding techniques expands studentsô ability to question, 

clarify, summarize, and predict. Continued attention to cognitive and linguistic growth 

maintains early successes through the middle and upper grades, especially for students 

adding or expanding academic English, also known as cognitive academic English 

language proficiency (Cummins, Educational Framework, 1981).  Proven methods, such 

as reciprocal teaching (Palincsar and Brown, 1984) teach students how to respond 

successfully to the growing linguistic and academic complexity of learning tasks as they 

move through the elementary grades.  

  

ǒ Parental Involvement:  Students learn best when their parents participate in their 

academic growth.  Gains in student learning are associated with parental participation and 

understanding of school practices (Chen, Educational Psychology Review, 2001). GEA 2 

will provide open lines of communication among parents, teachers, and administrators, and 

will implement parent education and outreach programs to create the foundation for 

parental participation. Meaningful experiences, responsive to parentsô cultural, economic 

and linguistic needs, will assist parents to understand the goals and methods of schooling 

for tomorrowôs world.   

  

ǒ Collaboration: Because all learning is social and depends on interaction, learning takes 

place when students participate in academic conversations (Cohen, 1986).  This means that 

student collaboration will be evident within every classroom. In addition, collaboration 

between and among teachers within and across grade levels, and among teachers, 

administrators, parents and other stakeholders will be scheduled and implemented on a 

regular basis.  Implementation of the social aspects of teaching and learning requires close 



51 
 

collaboration among teachers, administrators, parents, and students. To this end, a schoolôs 

comprehensive plan and effective coordination of resources were found to be instrumental 

in effective schools (North Central Educational Regional Laboratory, Elements of 

Comprehensive Schools, 2004). 

   

ǒ Accountability :  Clear standards for success in all curricular areas, articulated among all 

participants, will help assure the success of a rigorous academic program (North Central 

Educational Regional Laboratory, Elements of Comprehensive Schools, 2004). 

Accountability will be guided by both formative and summative evaluation, and closely 

aligned to Californiaôs Common Core standards as well as District and GEA 2 goals and 

standards.  To this end, a well-planned performance-based assessment system will be 

implemented on a regularly scheduled basis to inform the teaching and learning process, 

and to assess end-of-year progress toward goals.  

   

ǒ Technology:  Student use of powerful technology is vital for research and communication.  

This means that age-appropriate hi-tech tools will be integrated into the curriculum to 

prepare students for success in an ever-changing, technologically integrated world. 

  

  

8.                Address the requirements of Education Code § 47605(b)(5)(A)(ii), 

including:  

  

LCFF STATE PRIORITIES  

 TEACHER ASSIGNMENTS AND CREDENTIALING 

State Priority #1: Basic Services 
 

Annual Goals 

(Identify school wide and 

subgroup goals as 

applicable)  

Specific 

Annual Actions 

Measurable Outcomes 

Method for Measuring: Credential Review Process 
 

2019-2020 2020-2021 2021-

2022 

2022-2023 2023-2024  
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All students will be 

taught by fully 

credentialed teachers 

who are ñhighly 

qualifiedò as per the 

Elementary and 

Secondary Act 

(ESEA). 

During the pre-hire 

process, a 

credential review 

will determine 

whether or not a 

potential hiree has a 

credential 

appropriate for the 

given assignment.  

For continuing 

employees, this 

review will occur 

before the school 

year begins. 

100% of 

teachers to 

hold valid 

credential 

100% of 

teachers 

to hold 

valid 

credential 

100% of 

teachers 

to hold 

valid 

credenti

al 

100% of teachers to 

hold valid credential 

100% of 

teachers 

to hold 

valid 

credenti

al 

 

ACCESS TO INSTRUCTIONAL MATERIALS 

State Priority #1: Basic Services 

 

Annual Goals 
(Identify schoolwide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Instructional Materials 

Inventory   

 

2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023-

2024 

 

All students will have 

access to 

instructional 

materials at no cost. 

Instructional 

materials and 

supplies will be 

purchased prior to 

the start date of 

school to ensure 

that all students 

have access to said 

materials on the first 

day of school. 

100% of 

students 

to have 

access to 

and use 

of all 

instruction

al 

materials 

100% of 

students 

to have 

access to 

and use 

of all 

instructio

nal 

materials 

100% of 

students 

to have 

access 

to and 

use of 

all 

instructi

onal 

material

s 

100% of students to 

have access to and 

use of all 

instructional 

materials 

100% of 

students 

to have 

access 

to and 

use of 

all 

instructi

onal 

material

s 

 

FACILITIES MAINTENANCE 

State Priority #1: Basic Services  

 

Annual Goals Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Walkthrough Checklist   
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(Identify school wide and 

subgroup goals as 

applicable)  

2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023

-

2024 

 

Facilities will be 

maintained to ensure 

the safety of students 

and staff. 

·        An annual 

review will occur on 

July 1st of each 

school year to 

identify 

maintenance issues.   

·        Identified issues 

will be 

addressed/rectified 

before the start of 

the school year.   

·        Monthly facility 

walkthroughs will 

occur after the 

beginning of the 

school year to spot 

any new concerns.   

·        Staff will be 

trained in safety 

procedures and 

policies and will 

alert administration 

as soon as possible 

of any issues that 

arise 

·        A log of needed 

repairs and repairs 

made will be kept by 

administration  

All non-

urgent 

repairs 

will be 

completed 

within 60 

days of 

notice  

All non-

urgent 

repairs 

will be 

complete

d within 

60 days 

of notice  

All non-

urgent 

repairs 

will be 

complet

ed within 

60 days 

of notice  

All non-urgent 

repairs will be 

completed within 60 

days of notice  

All non-

urgent 

repairs 

will be 

complet

ed within 

60 days 

of notice  

 

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS 

State Priority #2 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Informal and formal 

classroom walkthroughs   

 

2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023

-

2024 
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State Content and 

Performance 

Standards are fully 

implemented in the 

instructional 

program. 

1.     Purchase 

course materials to 

meet needs that are 

aligned with the 

Stateôs Content and 

performance 

standards 

2.     Provide 

professional 

development on 

topics focused on 

the State content 

and performance 

standards 

3.     Conduct 

classroom 

walkthroughs, 

informal and formal 

observations to 

determine degree to 

which State content 

and performance 

standards are being 

implemented 

4.     Align teacher 

performance 

evaluations to 

include 

implementation of 

State content and 

performance 

standards. 

100% off 

classroom

s to 

implement 

Stateôs 

content 

and 

performan

ce 

standards 

100% off 

classroom

s to 

implement 

Stateôs 

content 

and 

performan

ce 

standards 

100% off 

classroo

ms to 

impleme

nt 

Stateôs 

content 

and 

perform

ance 

standard

s 

100% off 

classrooms to 

implement Stateôs 

content and 

performance 

standards 

100% off 

classroo

ms to 

impleme

nt 

Stateôs 

content 

and 

perform

ance 

standard

s 

 

PARENT INVOLVEMENT 

State Priority #3  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 
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Parents will be highly 

engaged throughout 

the school year, 

participating in a 

variety of meetings 

and activities. 

·        At the beginning 

of the school year 

organize the 

following: Monthly 

Coffee and Tea with 

the Principal; 

Monthly Parent 

Training; Monthly 

SAC meeting with at 

least three parent 

representatives; 

Back-to-School 

Night; Open House.        

·        Conduct annual 

parent survey to 

determine needs 

and concerns. 

·        Track parent 

participation rates. 

·        Develop plan to 

increase parent 

participation. 

Currently 

less than 

75% of 

parents 

participate 

in at least 

three 

events 

each year. 

75% of 

parents will 

participate 

in at least 

three events 

each year.  

80% of 

parents 

will 

participat

e in at 

least 

three 

events 

each 

year. 

85% of 

parents will 

participate 

in at least 

three 

events 

each year. 

90% of 

parents will 

participate 

in at least 

three 

events each 

year. 

95% of 

parents 

will 

participate 

in at least 

three 

events 

each year. 

 

STATEWIDE ASSESSMENTS 

State Priority #4: Student Achievement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: _______SBAC__________ 

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023-

2024 
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All students, 

including significant 

subgroups, will meet 

targets set by the 

State in the area of 

English Language 

Arts and 

Mathematics. 

·        Provide high 

quality standards 

based instruction. 

·        Differentiate 

instruction based on 

identified student 

need 

·        Assess student 

progress three times 

per year using State 

standards aligned 

benchmark exam. 

·        Provide struggling 

students with MTSS 

(Multi-Tiered System 

of Supports) 

program. 

·        Assess for 

special education as 

appropriate and 

provide services 

accordingly 

T.B.Dz 

In 2016, 

48% of 

students 

met or 

exceeded 

standard 

in ELA; 

46% of 

students 

met or 

exceeded 

standard 

in math. 

For all 

students 

and 

significant 

sub-groups: 

GEA 2 will 

meet state 

performanc

e targets. 

For all 

students 

and 

significa

nt sub-

groups:

GEA 2 

will meet 

state 

performa

nce 

targets. 

For all 

students 

and 

significant 

sub-

groups: 

GEA 2 will 

meet state 

performan

ce targets. 

For all 

students 

and 

significant 

sub-

groups:G

EA 2 will 

meet 

state 

performa

nce 

targets. 

For 

all 

stude

nts 

and 

signifi

cant 

sub-

group

s: 

GEA 

2 will 

meet 

state 

perfor

manc

e 

target

s. 

ACADEMIC PERFORMANCE INDEX (API) 

State Priority #4: Student Achievement 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 
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The School will meet 

its annual State 

growth target as 

established by the 

CA State Board of 

Education 

·        Provide high quality 

standards based 

instruction. 

·        Differentiate 

instruction based on 

identified student need 

·        Assess student 

progress three times 

per year using State 

standards aligned 

benchmark exam. 

·        Provide struggling 

students with MTSS 

program. 

·        Assess for special 

education as 

appropriate and 

provide services 

accordingly 

The 

School 

will meet 

its annual 

state 

growth 

target as 

established 

by the CA 

State 

Board of 

Education 

Meet state 

establishe

d state 

growth 

targets 

schoolwide 

and for all 

numericall

y 

significant 

subgroups. 

Meet 

state 

establish

ed state 

growth 

targets 

schoolwi

de and 

for all 

numeric

ally 

significa

nt 

subgrou

ps. 

Meet state 

establishe

d state 

growth 

targets 

schoolwide 

and for all 

numericall

y 

significant 

subgroups. 

Meet 

state 

establish

ed state 

growth 

targets 

schoolwi

de and 

for all 

numeric

ally 

significa

nt 

subgrou

ps. 

Meet 

state 

establish

ed state 

growth 

targets 

schoolwid

e and for 

all 

numerical

ly 

significant 

subgroup

s. 

 

A-G COURSE/ CTE COURSE OF STUDY COMPLETION RATE(S)  [High 

School Only] 

State Priority #4: Student Achievement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Not Applicable         

ENGLISH LEARNER ADEQUATE PROGRESS RATE 

State Priority #4: Student Achievement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: ELPAC (or other State 

approved test of English language 

development)   
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Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

EL students will 

advance at least one 

level on the English 

Language 

Proficiency 

Assessments for 

California (ELPAC) 

or other available 

State test) each year. 

·        Conduct PD for 

teachers focused on 

ELD Standards, 

instruction, and the 

Master Plan for 

English Learners 

·        Provide 

integrated and 

designated ELD 

instruction 

·        Provide 

intervention support 

through the MTSS 

model to struggling 

students 

57.4% of 

students 

advance 

one level 

or more 

on the 

ELPAC. 

60% of 

EL 

students 

will 

advance 

at least 

one level 

on the 

ELPAC 

(or other 

approve

d test) 

each 

year. 

62.50

% of 

EL 

stude

nts 

will 

advan

ce at 

least 

one 

level 

on the 

ELPA

C (or 

other 

appro

ved 

test) 

each 

year. 

65% of 

EL 

student

s will 

advanc

e at 

least 

one 

level on 

the 

ELPAC 

(or 

other 

approv

ed test) 

each 

year. 

67.5% 

of EL 

student

s will 

advanc

e at 

least 

one 

level 

on the 

ELPAC 

(or 

other 

approv

ed 

test) 

each 

year. 

70% 

of EL 

stude

nts 

will 

advan

ce at 

least 

one 

level 

on the 

ELPA

C (or 

other 

appro

ved 

test) 

each 

year. 

 

ENGLISH LEARNER RECLASSIFICATION RATE 

State Priority #4: Student Achievement  

 

Annual Goals 
(Identify schoolwide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Schoolôs 

reclassification rate 

will meet or exceed 

that of the District.  

·        Conduct PD for 

teachers focused on 

ELD Standards, 

instruction, and the 

Master Plan for 

English Learners 

·        Provide 

integrated and 

designated ELD 

instruction 

·        Provide 

intervention support 

~13% of 

students 

reclassif

y.  

Meet or 

exceed 

the 

reclassifi

cation 

rate of 

the 

District. 

Meet or 

exceed 

the 

reclassi

fication 

rate of 

the 

District. 

Meet or 

exceed 

the 

reclassifi

cation 

rate of 

the 

District. 

Meet or 

exceed 

the 

reclassif

ication 

rate of 

the 

District. 

Meet or 

exceed 

the 

reclassi

fication 

rate of 

the 

District. 
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through the MTSS 

model to struggling 

students 

AP EXAMINATION PASSAGE RATE [High Schools Only] 

State Priority #4: Student Achievement 

 

Annual Goals 
(Identify schoolwide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

Not Applicable        

EAP COLLEGE PREPAREDNESS RATE [High Schools Only] 

State Priority #4: Student Achievement   

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Not Applicable         

SCHOOL ATTENDANCE RATE 

State Priority #5: Student Engagement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 



60 
 

School will maintain 

a high ADA rate. 

·      Communicate 

attendance goals to 

stakeholders at the 

beginning of the year 

·        Monitor 

attendance rates and 

statistics to keep 

administration 

informed of issues. 

·        Use software 

such as OneCall to 

encourage 

attendance 

·        Acknowledge 

perfect attendance at 

assemblies and 

through newsletters. 

·        Develop plan to 

increase ADA if 

targets are not met. 

·        Keep 

stakeholders 

informed of ADA and 

pertinent issues. 

~96% 

ADA 

>96% 

ADA 

>96.5% 

ADA 

>97% 

ADA 

>97% 

ADA 

>97% 

ADA 

 

CHRONIC ABSENTEEISM RATE 

State Priority #5: Student Engagement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 
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School will limit 

chronic absenteeism. 

·        Communicate 

attendance goals to 

stakeholders at the 

beginning of the year 

·        Monitor 

attendance rates and 

statistics to keep 

administration 

informed of issues. 

·        Use software such 

as OneCall to 

encourage 

attendance 

·        Develop plan to 

increase ADA if 

targets are not met. 

·        Keep stakeholders 

informed of ADA and 

pertinent issues. 

·        Communicate 

directly with parents 

of students who are 

chronically absent 

Currently 

chronic 

absenteei

sm is not 

a problem 

at GEA 2. 

Schoolw

ide 0% 

School

wide 

0% 

Schoolwi

de 0% 

Schoolw

ide 0% 

School

wide 

0% 

 

DROPOUT RATE [Middle and High Schools Only] 

State Priority #5: Student Engagement 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Not Applicable         
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GRADUATION RATE [High Schools Only] 

State Priority #5: Student Engagement  

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Not Applicable         

STUDENT SUSPENSION RATE 

State Priority #6: School Climate 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Charter School will 

maintain a 

suspension rate = 

<1% 

·        Establish school 

wide positive 

behavior supports 

·        Provide PD to 

teachers and 

administrators on 

alternatives to 

suspension 

·        Provide additional 

supports to students 

and families that may 

include informal 

counseling, behavior 

support plans, 

meetings with family 

members, use of 

restorative practices, 

etc.   

Current 

suspensi

on rate 

is <1% 

Suspens

ion rate 

< 1% 

Suspen

sion 

rate < 

1% 

Suspens

ion rate 

< 1% 

Suspen

sion 

rate < 

1% 

Suspen

sion 

rate < 

1% 
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STUDENT EXPULSION RATE 

State Priority #6: School Climate 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: 

_____________________   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Charter School will 

maintain an 

expulsion rate = <1% 

·        Establish school 

wide positive 

behavior supports. 

·        Provide PD to 

teachers and 

administrators on 

alternatives to 

expulsion. 

·        Provide 

additional supports 

to students and 

families that may 

include informal 

counseling, 

behavior support 

plans, meetings with 

family members, 

use of restorative 

justice, etc.   

Current 

expulsio

n rate is 

< 1% 

< 1% 

expulsio

n rate 

< 1% 

expulsi

on rate 

< 1% 

expulsio

n rate 

< 1% 

expulsio

n rate 

< 1% 

expulsi

on rate 
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[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE] 

State Priority #6: School Climate 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Annual Stakeholder 

Survey   

 

Baseline 2019-

2020 

2020-

2021 

2021-

2022 

2022-

2023 

2023-

2024 

 

Charter School will 

maintain an 

environment that is 

positive and 

welcoming. 

·        Survey 

stakeholders twice a 

year regarding 

school climate. 

·        Analyze and 

report results to 

Board 

·        Develop plan to 

address 

shortcomings 

·        Share plan with 

Stakeholders 

Fewer 

than 

85% of 

parents 

have 

provided 

an 

overall 

positive 

rating of 

the 

school 

environ

ment. 

85% of 

respond

ents will 

provide 

an 

overall 

positive 

rating of 

the 

school 

environ

ment 

90% of 

respon

dents 

will 

provide 

an 

overall 

positive 

rating 

of the 

school 

environ

ment 

95% of 

respond

ents will 

provide 

an 

overall 

positive 

rating of 

the 

school 

environ

ment 

97% of 

respond

ents will 

provide 

an 

overall 

positive 

rating of 

the 

school 

environ

ment 

98% of 

respon

dents 

will 

provide 

an 

overall 

positive 

rating 

of the 

school 

environ

ment 
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BROAD COURSE OF STUDY 

State Priority #7 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Annual Survey   

 

2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023-

2024 

 

Charter School will 

provide to all 

students, including all 

subgroups, a broad 

course of study. 

·        Include subjects 

such as computer 

science, science, art, 

music, and dance in 

the broad course of 

study as well as core 

subjects of ELA, math, 

science, and social 

studies. 

·        Develop related 

curriculum. 

·        Implement broad 

course of study during 

regular day program 

·        Support 

implementation of 

broad course of study 

through PD and use of 

specialized teachers in 

the areas of music, 

dance, P.E. etc. 

·        Supplement broad 

course of study 

through addition of 

selected 

courses/programs to 

the afterschool 

program 

·        Conduct annual 

survey of students and 

teachers to determine 

level of 

implementation.  

100% of 

students 

will be 

engaged 

through a 

broad 

course of 

study that 

includes 

such 

subjects 

as 

computer 

science, 

science, 

art, 

music, 

and dance 

as well 

as core 

subjects 

of ELA, 

math, 

science, 

and 

social 

studies. 

100% of 

students 

will be 

engaged 

through a 

broad 

course of 

study 

that 

includes 

such 

subjects 

as 

computer 

science, 

science, 

art, 

music, 

and 

dance as 

well as 

core 

subjects 

of ELA, 

math, 

science, 

and 

social 

studies. 

100% of 

students 

will be 

engaged 

through 

a broad 

course 

of study 

that 

includes 

such 

subjects 

as 

compute

r 

science, 

science, 

art, 

music, 

and 

dance 

as well 

as core 

subject

s of 

ELA, 

math, 

science

, and 

social 

studies. 

100% of students 

will be engaged 

through a broad 

course of study that 

includes such 

subjects as 

computer science, 

science, art, music, 

and dance as well 

as core subjects 

of ELA, math, 

science, and 

social studies. 

100% of 

students 

will be 

engaged 

through 

a broad 

course 

of study 

that 

includes 

such 

subjects 

as 

compute

r 

science, 

science, 

art, 

music, 

and 

dance 

as well 

as core 

subject

s of 

ELA, 

math, 

science

, and 

social 

studies. 
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LEADERSHIP SKILLS FOR THE 21ST CENTURY 

State Priority #8 

 

Annual Goals 
(Identify school wide and 

subgroup goals as 

applicable)  

Specific  

Annual Actions 

Measurable Outcomes 

Method for Measuring: Student, Teacher, 

Parent surveys   

 

2019-

2020 

2020-

2021 

2021-

2022 

2022-2023 2023-

2024 

 

Students will learn 

how to be leaders in 

the 21stcentury. 

·        Deliver a high 

quality standards 

based curriculum so 

that students have the 

skills to lead 

·        Provide leadership 

opportunities to 

students through 

instructional strategies 

that include use of 

cooperative groups 

and reciprocal reading. 

·        Allow students 

voice in establishing 

curricular and 

achievement goals. 

·        Provide students 

with leadership 

opportunities within the 

classroom and school. 

·        Encourage 

students to take 

leadership 

opportunities in the 

community.    

100% of 

students 

will 

indicate 

progress 

in 

becomin

g 

leaders 

of the 

21stcent

ury as 

measure

d by the 

annual 

survey. 

100% of 

students 

will 

indicate 

progress 

in 

becomin

g 

leaders 

of the 

21st 

century 

as 

measure

d by the 

annual 

survey. 

100% 

of 

student

s will 

indicate 

progres

s in 

becomi

ng 

leaders 

of the 

21st 

century 

as 

measur

ed by 

the 

annual 

survey. 

100% of students 

will indicate 

progress in 

becoming leaders 

of the 21st 

century as 

measured by the 

annual survey. 

100% 

of 

student

s will 

indicate 

progres

s in 

becomi

ng 

leaders 

of the 

21st 

century 

as 

measur

ed by 

the 

annual 

survey. 
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LCFF STATE PRIORITIES 

GOAL #1 

Improve Student Outcomes Related State Priorities: 

ἦ 1         Ἠ 4         ἦ 7  

ἦ 2         ἦ 5         ἦ 8   

ἦ 3         ἦ 6          

Local Priorities: 

Ἠ:       Gain Proficiency in two or more 

languages 

ἦ: 

Specific Annual Actions to Achieve Goal 

ǒ Provide high quality standards based instruction. 

ǒ Differentiate instruction based on identified student need 

ǒ Assess student progress three times per year using State standards aligned benchmark exam. 

ǒ Provide struggling students with Multi-Tiered System of Supports (MTSS) program. 

ǒ Assess for special education as appropriate and provide services accordingly 

ǒ Provide instruction in 2nd language for 50 minutes of day 

ǒ Provide targeted/designated ELD/K( Korean) LD/S (Spanish) LD instruction for 30-40 minutes per 

day 

ǒ Conduct PD for teachers focused on ELD Standards, instruction, and the Master Plan for English 

Learners 

ǒ Provide integrated and designated ELD instruction 

ǒ Provide intervention support through the MTSS model to struggling students 

  

Expected Annual Measurable Outcomes  

Outcome #1: All students, including significant subgroups, will meet targets set by the State in the area of English 

Language Arts. 

Metric/Method for Measuring: SBAC ELA 

Applicable  

Student 

Groups 

Base

line 

2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

All Students 

(Schoolwide) 

 For all students 

and significant 

subgrouups: 

GEA 2 will meet 

For all students 

and significant 

subgrouups: GEA 

2 will meet state 

growth targets. 

For all students 

and significant 

subgrouups: GEA 

2 will meet state 

growth targets. 

For all students 

and significant 

subgrouups: GEA 

2 will meet state 

growth targets. 

For all students and 

significant 

subgrouups: GEA 2 

will meet state 

growth targets. 

English 

Learners 
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Socioecon. 

Disadv./Low 

Income 

Students 

 state growth 

targets. 

Foster Youth  

Students with 

Disabilities 

 

African 

American 

Students 

 

Latino 

Students 

 

        

  

Outcome #2: All students, including significant subgroups, will meet targets set by the State in the area of 

Mathematics. 

Metric/Method for Measuring: SBAC MATH 

Applicable  

Student 

Groups 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

All Students 

(Schoolwide) 
T.B.D

. 

For all students 

and significant 

subgroups:GEA 

2 will meet 

state growth 

targets. 

For all students 

and significant 

subgroups:GEA 

2 will meet 

state growth 

targets. 

For all students 

and significant 

subgrouups:GEA 

2 will meet state 

growth targets. 

For all students 

and significant 

subgroups:GEA 

2 will meet 

state growth 

targets. 

For all students 

and significant 

subgroups:GEA 

2 will meet state 

growth targets. 

English 

Learners 

Socioecon. 

Disadv./Low 

Income 

Students 

Foster Youth 

Students 

with 

Disabilities 
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African 

American 

Students 

Latino 

Students 

  

Outcome #3: The School will meet its annual API growth target as established by the CA State Board 

of Education 

Metric/Method for Measuring: API or other measure as implemented by the 

State 

Applicable  

Student 

Groups 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

All Students 

(Schoolwide) 

The School 

will meet its 

annual API 

growth target 

as established 

by the CA 

State Board 

of Education 

Meet state 

established 

API growth 

targets 

schoolwide 

and for all 

numerically 

significant 

subgroups. 

Meet state 

established 

API growth 

targets 

schoolwide 

and for all 

numerically 

significant 

subgroups. 

Meet state 

established 

API growth 

targets 

schoolwide 

and for all 

numerically 

significant 

subgroups. 

Meet state 

established 

API growth 

targets 

schoolwide 

and for all 

numerically 

significant 

subgroups. 

Meet state 

established 

API growth 

targets 

schoolwide 

and for all 

numerically 

significant 

subgroups. 

English 

Learners 

Socioecon. 

Disadv./Low 

Income 

Students 

Foster Youth 

Students 

with 

Disabilities 

African 

American 

Students 

Latino 

Students 
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Outcome #4: The School will meet its annual  ELPAC growth target as established by the CA State 

Board of Education 

Metric/Method for Measuring: ELPAC 

Applicable  

Student 

Groups 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

English 

Learners 

57.4% of 

students 

advance 

one level 

or more 

on the 

ELPAC. 

60% of EL 

students will 

advance at 

least one level 

on the ELPAC 

(or other 

approved test) 

each year. 

62.50% of EL 

students will 

advance at least 

one level on the 

ELPAC (or other 

approved test) 

each year. 

65% of EL 

students will 

advance at least 

one level on the 

ELPAC (or 

other approved 

test) each year. 

67.5% of EL 

students will 

advance at least 

one level on the 

ELPAC (or other 

approved test) 

each year. 

70% of EL 

students will 

advance at 

least one level 

on the ELPAC 

(or other 

approved test) 

each year. 

  

Outcome #5: The School will meet its annual ELPAC growth target as established by the CA State 

Board of Education 

Metric/Method for Measuring: ELPAC 

Applicab

le  

Student 

Groups 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

English 

Learners 

~13% of 

students 

reclassify.  

Meet or exceed 

the 

reclassification 

rate of the 

District. 

Meet or exceed 

the 

reclassification 

rate of the 

District. 

Meet or exceed 

the 

reclassification 

rate of the 

District. 

Meet or exceed 

the 

reclassification 

rate of the 

District. 

Meet or exceed 

the 

reclassification 

rate of the 

District. 

  

Outcome #6: Students will meet growth target on 2nd language proficiency test 

Metric/Method for Measuring: School Developed Proficiency Test 

Applicable  

Student 

Groups 

Baseline 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

For All 

Students 

and All 

subgroups  

Results of 

the spring 

2019 test will 

form the 

baseline. 

Increase # of 

students 

performing 

above 50% on 

test by 5%. 

Increase # of 

students 

performing 

above 50% on 

test by 5%. 

Increase # of 

students 

performing 

above 50% on 

test by 5%. 

Increase # of 

students 

performing 

above 50% on 

test by 5%. 

Increase # of 

students 

performing 

above 50% on 

test by 6%. 
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9.                Becoming and Remaining Self-Motivated, Competent, and Lifelong 

Learners 

  

GEA 2 believes that students who acquire and use learning strategies successfully are able to grow 

in independence, cognitively, linguistically, and emotionally.  As their success and confidence 

grows, they expand their capacity to make responsible decisions and critically think about the 

future. Students who internalize successful learning processes are able to consider matters of 

higher education as real and accessible.  GEA 2ôs academic goals and processes are designed to 

support the growth of each studentôs confidence in their own ability as well as their creative 

potential to pursue future learning in higher education and beyond.   

  

To this end, GEA 2 goals include providing:   

·       A comprehensive, rigorous academic curriculum that addresses each studentôs academic, 

linguistic, social, physical, and emotional development using culturally and linguistically relevant 

strategies and materials; 

·       A wide variety of linguistic and cultural learning experiences designed to expand global 

awareness and contribute to understanding and respecting all people, their languages and cultures; 

·       Opportunities to use a variety of forms of technology for learning and communicating; 

·       Opportunities to develop high levels of academic English proficiency as well as proficiency in 

another language;   

·       Opportunities to develop and practice critical thinking and leadership skills within the classroom 

and school with the aim of developing future leaders for the local and international community.    

·       A safe and challenging learning community for students, parents, and faculty that supports 

students with learning differences and seeks to assure grade-level student achievement for all 

students, in all subgroups, in all content areas. 

  

GEA 2 believes that when students are enabled with the necessary academic skills and 

strategies to successfully seek out and use new information effectively, they will be motivated 

to continue. When students are able to use critical thinking skills to solve academic and social 

problems successfully in school, they will seek similar opportunities outside of school. And when 

students find mutual respect in a culturally and linguistically diverse classroom, they will 

participate with a respectful attitude toward others of diverse languages and cultures in the larger 

community.   

  

10.              Instructional Design  

  

In general, the following theories and research inform program development. Theories and 

research specific to curricular subjects are referenced in subsection 11.  (Foreign language program 

is also part of the schoolôs instructional framework.  See page 68 for a full description.) 
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1.     Constructivism 

  

Constructivism is the belief that ñhumans make meaning in relation to the interaction between their 

experiences and their ideas.ò  For young children this is often meant to be the interaction between 

the child and the physical world.  As children interact with the world around them, they build 

knowledge about the world and construct their own knowledge (Piaget, 1967).  It is also through 

this interaction with the physical world that the child comes to understand symbols.  The child 

becomes responsible for his/her learning and is motivated by his/her confidence and success in 

this learning process (Von Glasersfeld, 1989).   

  

For the older child, constructivism continues but through more of a social process (Vygotsky, 

1978).  Vygotsky coined the phrase Zone of Proximal Development to describe how social 

interactions facilitate and expand upon learning.  The child is still constructing his/her knowledge, 

but doing so in a social environment, through interactions with a peer or an adult who is more 

knowledgeable. For example, as a child plays with blocks of varying sizes, he/she will learn 

concepts related to size, texture, mass, and weight.  As the child begins stacking the blocks he/she 

will also learn about such things as balance and support.  When the child plays with another more 

knowledgeable child or adult, he/she will begin attaching language to these concepts already 

learned.    

  

In a constructivist classroom, the role of the instructor becomes that of facilitator, one who creates 

the conditions for learning (Bauersfeld, 1995).  As a facilitator, the instructor:  

  

·   Helps the learner to get his/her own understanding 

·   Helps the learner to play an active role in the learning process 

·   Places emphasis on the learner 

·   Asks key questions 

·   Helps the learner to come to his/her own conclusions 

·   Maintains dialogue with learners 

·   Supports the learner in becoming an independent thinker 

  

Strategies that GEA 2 will use to facilitate constructivism in the classroom include the project and 

task based approaches, the inquiry based method, the cognitive approach, reciprocal questioning, 

jigsaws, and structured controversies.  All of the approaches require the teacher as facilitator to 

present problems to students that they must grapple with and solve.  Even the direct teaching 

method is employed at GEA 2 with a twist: the teacher begins with a problem that the students 

must solve.   
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For example, when presenting a simple grammar lesson about irregular plurals to a class of 1st 

grade students, the teacher could simply provide a list of irregular nouns (man/men, 

woman/women, person/people, child/children, etc.) and have students memorize the list.  Taking 

a more constructivist approach, the teacher could present a set of plural and singular nouns taken 

from a literature book they are reading to students and ask them to sort the nouns in some fashion.  

As students work in cooperative groups with the words, some will eventually realize that the words 

can be sorted into word pairs or in categories such as singular or plural, or even into regular and 

irregular.  The teacher can help students along by asking key questions.   

  

When students do this work together, they will be using language to discuss how they are sorting 

the nouns, and as the teacher circulates to observe, he/she will be adding to the discussion using 

more academic language thereby increasing student knowledge in an indirect fashion.  In both 

ways, students have learned about the existence of plural nouns, but in the latter case, students 

have taken more ownership over the process and have done so in a cooperative fashion.  The 

teacher has merely facilitated the learning process.  

  

Constructivist teaching methods lead students to demonstrate better standardized achievement, and 

perhaps more importantly, improved self-confidence. (Amaral, 2002; Mester, 2008; Hollins, King, 

J. & Hayman, 1994; Mathison & Young, 1995; O'Neil & Drillings, 1997).  Criticism of a 

constructivist approach includes the fact that presenting lessons in this way requires a lot of time 

and preparation, something that teachers are often hard pressed to find.  Oftentimes, a more direct 

method of instruction delivers more content more quickly.  Thus, a behavioral approach is 

sometimes also taken at GEA 2. 

  

2.  Behaviorism 

  

Behaviorism in education posits that learning involves a change in external behavior achieved 

through using repetition and reinforcement (Chiesa, 1994).  Desired behavior, not necessarily the 

type managed by a classroom teacher when he/she is trying to get a child to stop talking during a 

lesson, is rewarded and undesired behavior is punished.  Using this approach, and taking our 

example of learning about irregular plural nouns, the desired behavior could be writing the 

irregular plural noun when given the stimulus of the singular noun.  The teacher would show a list 

of irregular plural nouns to students; have them memorize the list; practice reciting the list and/or 

matching singular and plural nouns; then give the students a test.  Correct responses could be 

rewarded with extra free time, and incorrect responses could be addressed by having the student 

write the word pairs multiple times. 

  

As opposed to the constructivist approach, the instructor in a behaviorist model becomes the 

conductor, so to speak, leading all of the activities in the classroom, and determining if the student 

responses are correct or not.  The teacher takes complete control.  The learner has limited 
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opportunities for reflection. The learning is deemed superficial in that interest is not in the internal 

processes of the learner but in the external changes (Staats, 1968) 

  

3.   An Eclectic Approach 

  

What GEA 2 promotes is an eclectic approach that melds together both the constructivist and 

behaviorist approaches.  Teachers are given the opportunity to use techniques and strategies that 

align with one or the other, and they are more appropriately used within the same unit of instruction 

as opposed to relegating one unit or the other in its entirety to one approach or the other.  An 

example of how this works is presented below. 

  

A 1st grade teacher designs a unit on The Very Hungry Caterpillar.  The unit includes lessons in 

all the core subject areas including language arts, social studies, math, and science.  One of the 

standards in the area of language arts includes the learning of site words. As the teacher reads the 

book he/she specifically points out the words that will be learned as site words.  He/she writes 

them on cards and practices reading the words with students. Words that are more difficult to learn 

are practiced more until they can be read fluently by students.  The words are reviewed once or 

twice each day during the morning routine.  At the end of the week, the teacher takes each student 

individually to test whether or not they can read the words.  If the student can read all of the words, 

they earn a sticker.  If the student misses some words they are given more practice and an additional 

homework assignment to read the words at home with an adult.  This is clearly a behavioral 

approach to learning of the site words. 

  

For the science lesson, the teacher takes a different tack: this time it is constructivist.  The teacher 

places some live butterflies in an observation box in the classroom and asks the question ñHow is 

the life cycle of a caterpillar different from that of a human?ò  Students are merely asked to 

illustrate something from the observation box each day into a journal and comment on it.  Over 

the course of time, students are drawing pictures of eggs, caterpillars, and more butterflies.  The 

teacher makes copies of some of the student drawings for the whole class. The students are given 

a circle with arrows on a sheet of paper and asked to arrange the pictures on the circle to make a 

life cycle.  Students are familiar with a life cycle because they did something similar when they 

studied about families.  As they are arranging the pictures, the teacher circulates to hear the 

rationale for the various placements. Some of the students get it spot on. Some seem a little 

confused and require a bit more questioning from the teacher.  The teacher may ask students to try 

and remember what happened in the observation box.  The teacher may ask others to review the 

drawings that they drew.  In any case, the teacher avoids giving the answer forthright.  In the end, 

most, if not all, students have pasted the pictures around the circle appropriately.  The process has 

taken several weeks to complete, but students can talk fluently about the lifecycle and are able to 

make easy comparisons with other animals.      
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11.              Curriculum and Instruction 

  

All subjects taught at GEA 2 will be taught using standards developed and made public by the 

California Department of Education.  Each of these subject areas is further described below. 

  

English Language Arts (Core) 

  

GEA 2 will adopt the comprehensive California Treasures reading plan that is aligned to the 

Common Core State Standards.  It offers a gradual expansion of topical information and increasing 

textual complexity.  Adopted components include: 1) rigorous, research-based instructional 

materials and assessments, 2) focused direct instruction, 3) professional development for 

classroom teachers and administrators to insure integrity of implementation, and 4) a balance of 

fiction and non-fictional texts.  

  

Our students will receive one hundred and twenty (120) instructional minutes daily in strategic 

language arts instruction.   We will measure and continue to formatively monitor our students 

performance at the end of each six-week instructional unit; using both the publisher and benchmark 

assessments created by NWEA.  Furthermore, our Unit skill assessments will identify student 

success in meeting benchmarks, identify re-teaching needs, inform instructional planning, and 

professional development.   

  

GEA 2 expects all students to master complex word forms and fluency in grade-level literature 

and expository text, recall sequence, main ideas, and supporting details, and  construct complete, 

correct sentences to communicate ideas in written compositions.  The goal for students to enjoy 

and appreciate a variety of literature at grade-level or above is paramount.  In addition, students 

will develop competence in oral presentations, as the development of both oral and written 

language is essential in a multilingual environment (Tse, 2001).  

  

 GEA 2 will use a combination of California Treasures and trade books for reading/language arts 

instruction and assessment. Core instructional concepts and skills will be taught systematically and 

explicitly, consistent with current research-based approaches. Systematic skill development will 

continue throughout the higher grades. Skills and strategies drawn from the Common Core State 

Standards and from the Districtôs (LAUSD) reading goals include the following: 

  

ǒ Provide all students with an exemplary foundation for continued learning.    

ǒ Expose students to the best literature and informational texts available;  

ǒ Teach learning strategies used by proficient readers for building comprehension and 

vocabulary skills to all students;  

ǒ Teach the skills and strategies used by proficient writers to all students;  

ǒ Develop a sense of the worthwhile use of free time in all students; and  



76 
 

ǒ Teach all students to read independently early through systematic, explicit instruction in 

phonics.  

  

All elements of the Common Core State Standards, as adopted by the California Department of 

Education in 2010, will be implemented at each grade level.  The California standards for 

English/Language Development will be used in conjunction with the California Core standards.      

  

English Language Development (ELD) (Core)  

  

GEA 2 will adopt the use of California Treasuresô English Language Development.  This series 

includes a teacher'sô edition, activity books, and workbooks aligned with the ELD standards of 

California and with content provided in the Treasuresô readers. 

  

Language and content instruction are inseparable (Cummins, 1981). But content instruction and 

ELD instruction have different purposes.  Teachers use language to teach concepts and skills. 

Students must acquire the language of their teachers in order to participate in learning. Even when 

teachers use the most ideal sheltered strategies in the most enriched environment, students must 

receive instruction in the English language as well as time to practice their new language.  

  

English language development will be taught daily for 40 minutes, guided by the California ELD 

Standards.  Students will be grouped by English proficiency level as well as need.  Teachers will 

target vocabulary, language patterns, functions, and grammar in need of clarification and 

reinforcement. GEA 2ôs goal is to make new terms and patterns so familiar that they take up 

permanent residence in student memory, to be called up and used creatively to form new sentences 

and ideas surrounding the selected theme or topic. 

  

ELD is a critical part of the GEA 2 instructional day and is addressed by teachers in two or more 

contexts.  

  

ǒ During the instructional day, new words and language patterns are used and explained 

within content lessons to assure comprehension of new material taught. 

ǒ Every afternoon, direct instruction and reinforcement of new language offers students time 

to hear it many times in different contexts, to ask for and receive clarifications, and to 

practice in a safe environment.  It offers teachers time to assure that students understand 

the language used earlier in the day, clarify misunderstanding, and provide practice of 

target language standards. 

  

The themes and content for ELD lessons are drawn from the curriculum for language arts, math, 

science, and social studies.  Projects will reflect themes in California Treasures and other subject 

areas.  Language tasks will be determined by the California ELD standards on the basis of each 
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childôs ELD level and need.  Students will participate with the goal of advancing toward English 

proficiency.  Activities for beginners include simple pointing, repeating, choosing between two 

words, signaling yes or no, either/or, playing games, and singing songs.  More advanced students 

discover differences between and use a variety of verb forms, participate in purposeful dialogues, 

tell and retell stories, offer opinions, summarize, and predict. When ELD is closely aligned to 

content, English learners gain confidence and begin to communicate complex ideas they may be 

able to express in their own language, but are still learning to express in English. 

  

Student progress in ELD will be monitored using regularly scheduled performance assessments.    

Additional reinforcement and practice opportunities will be offered as needed: in-class, after-

school, on weekends and during the summer.  GEA 2 expects all English learners to make adequate 

or better yearly progress defined as mastery of one ELD level each school year, as measured on 

the ELPAC.  In addition, GEA 2 expects all English learners to ultimately achieve an overall score 

of 4 or 5, and a score of 3 or more in each skill area on the ELPAC, and achieve academically to 

meet criteria for reclassification as proficient in English. 

  

Academic Language Development for non-mainstream speakers of English (Core):  GEA 2 

students will reflect many linguistic backgrounds and include English speakers whose home 

language differs in structure and form from academic English, or standard-English learners 

(SELs).  Examples of non-mainstream English languages include those spoken in some African 

American, Mexican American, and other communities. An additive instructional approach will be 

used to add academic English to existing home language patterns.  GEA 2 will provide time and 

place for Standard-English learners to question, clarify, compare, and contrast new language 

patterns in a safe environment. As with English learners, this additional time supports student 

learning during the day and offers teachers an opportunity to assure comprehension in the content 

areas.   

  

GEA 2 will draw on current research and practice in providing effective instruction for SELs 

(Center for Applied Linguistics, 1997).  Consistent with GEA 2 goals, all students will acquire 

academic English in an environment that values bi-dialectical proficiency in oral and written 

language.  Research indicates that the acquisition of Standard English is best achieved with a 

program based upon three principles:  

 

ǒ  Extensive exposure to standard dialect speech and writing patterns throughout the school 

day. 

ǒ Activities that highlight and value different patterns of usage in both standard and non-

standard varieties of English.  

ǒ Respect for and fostering of bi-dialectical identity among students, secure in both the value 

of their home variety of English and able to use standard varieties in appropriate contexts.  
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To these ends, teachers will be trained in discourse patterns such as call-and-response and other 

speech interactions that have been found to be successful (Foster, 2002). Teachers will follow 

instructional approaches outlined in the districtôs Academic English Mastery Program (Lemoine, 

2006).  Instruction will include the use of second language and balanced literacy approaches in the 

classroom.  GEA 2 will institute a program similar to the districtôs Literacy Backpack Program 

which provides student access to reading materials, a research-based approach to increasing 

literacy development for both L1 and L2 speakers and for standard and other varieties of English 

(McQuillan, 1997). 

  

GEA 2ôs chosen instructional system is consistent with these approaches.  Reciprocal reading 

offers a model for participating in structured academic dialogues that can be analyzed and 

contrasted with non-mainstream patterns. The school-wide use of graphic organizers provides 

consistent academic language patterns for exploring meaning in text.  

  

Mathematics (Core):  Mathematics consists of both theoretical and applied approaches. Both 

strands must be integrated to provide students with a complete curriculum. Based on the recently 

approved Mathematics Framework for California Public Schools (California Department of 

Education, 2005) and the California Common Core Standards, GEA 2 will provide instruction in 

basic computational and procedural skills, including the ability to use mathematical reasoning to 

analyze and solve problems. Teachers will focus on helping students communicate with precision 

about quantities, logical relationships, and unknown values using signs, symbols, models, graphs, 

and appropriate mathematical terminology.  Instruction will include opportunities to analyze 

evidence, develop logical thinking, and connect mathematics to other disciplines and to everyday 

life.  

  

GEA 2 will adopt the state-approved McGraw-Hill My Math as the primary textbook with 

appropriate publisher assessments.  Direct instruction as well as interactive activities will be used 

to review prerequisite skills at the beginning of a lesson and to provide immediate 

feedback/correction during a lesson, or for an entire lesson to teach a new concept or skill.  

Strategic reading skills necessary for math achievement will be taught using graphic organizers 

designed to identify relevant information from text and organize it for problem solving.  Structured 

classroom dialogue will be used to model effective thinking strategies to define problems and 

clarify misconceptions. Students will be taught to utilize reciprocal reading groups to read math 

problems, ask questions, select relevant information, define and solve problems.  

  

GEA 2 will measure student progress using publishersô assessments at six-week intervals and 

NWEA benchmark exams three times per year in October, February and June. The results of 

periodic assessments will identify student progress toward goals and the efficacy of math 

instruction. Teachers will use the results of periodic assessments to identify students meeting 
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benchmark criteria in each concept area and those in need of additional instruction.  Results will 

serve to inform instructional planning, instructional efficacy and professional development. 

  

GEA 2 expects all students to work toward and meet benchmarks established by the district in 

order to achieve a proficient or advanced score in mathematics on the Smarter Balanced 

Assessment. Students will work toward proficiency in the following categories as specified by 

grade levels in the Common Core State Standards: 

  

ǒ Number sense  

ǒ Algebra and functions  

ǒ Measurement and geometry  

ǒ Statistics, data analysis, and probability  

ǒ Mathematical reasoning  

  

History-Social Sciences (Core):  As members of the global community, students at GEA 2 will 

be offered daily opportunities to learn a rich and internationally relevant curriculum in history and 

the social sciences aligned to the History and Social Sciences Framework for California Public 

Schools (California Department of Education, 2005). Following that framework, GEA 2 will focus 

on three basic strands of inquiry:  

ǒ Knowledge and cultural understanding, including factual and conceptual knowledge from 

history, humanities, geography, and the social sciences;  

ǒ Democratic understanding and civic values, including a study of our national identity, 

constitutional history, civic values, and our rights and responsibilities as citizens; and  

ǒ Skills attainment and social participation, including study skills and reasoning that leads to 

effective participation as citizens in both the national and global context.  

  

Participation in the history/social sciences curriculum begins with the earliest grades, and follows 

a developmental sequence to assist students to learn key concepts. GEA 2 will focus on the 

following skills and concepts, as well as many others:  

  

ǒ Developing chronological and spatial skills;  

ǒ Distinguishing between research evidence, points of view, and the relationship between the 

two;  

ǒ Identifying and interpreting key historical events presented in the curriculum;  

ǒ Synthesizing information from different historical and/or social science sources to reach 

logical conclusions based upon evidence;  

ǒ Conducting cost-benefit analysis of various historical events, and using evidence to support 

a particular stance or interpretation; and  

ǒ Connecting past events to present circumstances, seeing the continuity and variability of 

historical processes.  
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GEA 2 will adopt state-approved McGraw Hill Social Studies as the primary textbook with 

appropriate publishersô assessments. Direct instruction and interactive activities will be used to 

review prerequisite skills at the beginning of a lesson, to provide immediate correctives during a 

lesson, or to explicitly teach a new concept or skill for an entire lesson. Graphic organizers will be 

used to classify ideas and language, sequence events, compare and contrast, summarize, and take 

notes.  Students will use reciprocal reading groups to engage in dialogues that model thinking 

strategies and language patterns for asking questions, judging the reliability of resources, 

distinguishing between fact and opinion, and clarifying meaning.  

  

In addition, students will participate in community service projects to analyze critical concerns 

and propose potential solutions for local, state, national, and global issues. These projects are 

intended to expand studentsô understanding of their future role as responsible citizens and potential 

leaders at the local, state, national and international levels in the 21st Century. 

  

GEA 2 expects all students to work toward and meet benchmarks established by the school in 

order to assure a significant chance of achieving a proficient or advanced score in social science 

for required state testing at the appropriate grade level.  In addition, GEA 2 seeks to expand student 

understanding, respect, and appreciation for the complexity of the global community, offer tools 

and develop the confidence to assume a positive leadership role with the ability set direction, 

inspire others, and take proactive steps toward possible solution. 

  

Science (Core):  The systematic study of natural phenomenon is the essence of sustained inquiry 

in a rigorous science program. The language and content of scientific inquiry is a core element in 

science curriculum, following principles laid out in the California Science Framework. Inquiry 

involves both experimental and investigatory experiences, as well as direct instruction and reading 

in the science areas. Effective science instruction provides multiple opportunities for students to 

investigate observable natural phenomenon and scientific principles.  GEA 2 will provide a variety 

of opportunities for students to use print resources and technology in the course of experimentation 

and observation.   

  

Graphic organizers will be used to record and communicate observations, take notes, record 

sequences and data, summarize, and use evidence to predict.  

  

GEA 2 will adopt state-approved FOSS Kits (texts and materials) as the primary textbook/ 

publishersô assessments.  Direct instruction and interactive activities will be used to review 

prerequisite skills of inquiry at the beginning of a lesson, to investigate and experiment during a 

lesson, or for an entire lesson to explicitly teach a new concept or skill.  Reciprocal reading groups 

will be used to establish meaning from text using focused dialogues to ask questions, define 
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problems, determine relevant information, clarify misconceptions, and determine how to seek 

empirical evidence.   

  

GEA 2 will measure student progress periodically using publishersô assessments, as appropriate. 

The results of periodic assessments will determine student progress toward learning goals and the 

efficacy of math instruction. Periodic assessments help teachers focus on the percentage of 

students meeting benchmark criteria in each concept area and identify those in need of additional 

assistance.  Results serve to inform instructional planning, instructional efficacy and professional 

development.  

  

GEA 2 expects all students to work toward and meet benchmarks established by the district in 

order to achieve a proficient or advanced score in science on the California Standards Test at the 

appropriate grade level.  The following areas, identified in the Science Content Standards (NGSS) 

for California Public Schools (California Department of Education, 2003), form the basis of GEA 

2 science instruction:  

  

ǒ Life sciences  

ǒ Physical sciences  

ǒ Earth sciences  

ǒ Investigation and experimentation  

  

In addition, GEA 2 seeks to expand student understanding of the role of science in solving human 

problems in the 21st century.  Student interest in science in all its manifestations is a valuable 

national resource. The growth of scientific knowledge has resulted in both positive and negative 

applications.  GEA 2 seeks to link the critical role of responsible leadership with student 

understanding of scientific knowledge to make a better global world. 

  

Visual and Performing Arts (Non-Core) 

  

GEA 2 goals specify that all students will receive weekly opportunities to learn about different art 

forms and express themselves in that form creativity and with imagination.  The arts in its many 

manifestations open vistas for children of all backgrounds. Artistic experiences will include 

participation in performances in order to develop verbal and nonverbal means of expression, 

following the Visual and Performing Arts Framework for California Public Schools (California 

Department of Education, 2004). The GEA 2 arts program is grounded in the California Standards 

for the Visual and Performing Arts and centers on five areas:  

ǒ Artistic perception ï processing, analyzing, and responding to information perceived by 

the senses in dance, music, theater, and the visual arts;  

ǒ Creative expression ï creation of original works that include application of the principles 

of composition, arrangement, and performance;  



82 
 

ǒ Historical and cultural context ï understanding the historical contributions, roles, 

functions, and development of various artistic disciplines, including learning about 

musicians, composers, artists, writers, actors, dancers, and choreographers of various 

periods;  

ǒ Aesthetic valuing ï analysis and critique of works in the visual and performing arts, as well 

as applying the processes and skills to creative student products in various disciplines; and  

ǒ Connections, relationships, and applications ï application of what students have learned in 

one artistic discipline to projects made for other subject areas.  

  

GEA 2 will provide varied opportunities to participate in a variety of creative endeavors and will 

showcase student products to enrich the environment of the learning community. All students will 

participate as completely as they are able in all aspects of the program. 

  

Health and Physical Education (Non-Core) 

  

GEA 2 believes in providing students with a well-rounded education that includes a broad course 

of study.  This broad course of study includes P.E. and health education. 

  

GEA 2 will provide students with 100 minutes of P.E. per week in accordance with State law.  P.E. 

will be taught by the classroom teacher and a designated P.E. instructor.  The content of the P.E. 

lessons will follow standards set by the State and published online at the California Department of 

Education website under Physical Education Model Standards of 2005. 

  

The program/materials that GEA 2 has adopted to teach the physical education is SPARK.  SPARK 

provides teachers with activities and assessments aligned with the California Department of 

Educationôs Physical Education Standards. 

  

GEA 2 will provide students with health education for a minimum of 30 minutes per week during 

designated science instructional time.  The content of the health instruction will follow the 

standards published online at the California Department of Education website under Health 

Education Content Standards March 2008. 

  

 

Foreign Language Program 

  

Our educational philosophy at GEA 2 is that ñcollege begins with kindergartenò and we will 

provide the tools and education our students need to be ready to reach these goals. The  skills  

students  develop at our school allows  students to  be  successful leaders  who:  are able  to 

communicate in a multicultural/lingual environment, can bridge gaps between people of various 

cultural  and  socioeconomic  backgrounds, have  the  technology to  succeed  in todayôs 
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technologically advanced society, and have the ability to critically analyze and solve problems 

facing their  communities  and the  word.   Currently, the school provides TK-5 self-contained 

classrooms. All students take either Korean or Spanish language program as part of the enrichment 

program.  This dual language  approach supports  the bilingual/biliteracy  of  our students  through  

a very  structured  language and  literacy development  process. 

  

Since over ninety percent (90%) of our current students are Hispanic, using Spanish to support 

studentôs home/heritage language provides a conduit for the students to effectively communicate 

with their family members as well as maintain their Spanish literacy making the transfer to English 

much smoother and expedient. Students who  learn  Spanish  will have  the  opportunity to  engage  

with their  peers  who are  native Spanish speakers; therefore, affording  students  more time to 

practice and use the Spanish language. It is critical that we provide added support to our English 

learners whose primary language is Spanish by providing a sound primary language program in 

Spanish, so that the students can be instructed explicitly the content and language objectives in 

Spanish and explicit vocabulary development with written words to be used in context. 

Furthermore, an ñEducated Personò in the 21stCentury faces different challenges than students in 

the past. Schools  must  provide  students with  access  to college  and  careers that  are  relevant  

in todayôs society. Students must be equipped with skills and knowledge to meet the demands they 

will face in todayôs job market. This requires a strong literacy ability, with an understanding of the 

global influence that is now a reality for our students, so they can be aligned to living and working 

in a globalized society. This globalization requires students to be lifelong learners that can work 

well in a multicultural society. The  educated  person will  need  to be  able  to  work cooperatively  

with  others from diverse  backgrounds,  identify and  solve  problems, and  be  able to  resolve  

problems in  a constructive  manner. Teaching Korean as a foreign language opens up the minds 

of the students about living in a global society in Los Angeles and in their immediate 

neighborhood. 

  

A Typical Instructional Day in Our Language Program 

  

As part of GEA 2ôs commitment to global education, the acquisition of an additional language will 

be a primary instructional goal for students.  Students will participate in either one of two language 

program models or strands.  Language instruction will be divided by time and subject according 

to the matrix below. The matrix below illustrates a typical day in our Korean or Spanish Language 

Program: 

  

Sample Day:  Grade K-5 Instructional Lang 

& Minutes 
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Korean 

or  

Spanish 

English 

8:00 All students meet for the Pledge of Allegiance, 

announcements, and school-spirit activities 

 15 

8:15 Opening classroom activities:  Daily news, weather graph, 

and other oral language development 

 15 

8:30 Reading/language arts instruction 60  

9:30 Recess:  Supervised organized activities   

9:45 Content Instruction (Math, Science, Social Science)  100 

11:20 Lunch   

12:00 Visual and Performing Arts/ Physical Education  30 

12:30 Content Instruction (Math, Science, Social Science, ELA)  90 

2:00 ELD Mixing  90 

3:30 Dismissal   

 Total 60 340 

  

As indicated in the matrix above, subject matter will be presented in both languages throughout 

the day.  The ELD mixing portion of the day is when students from both language strands, Korean 

or Spanish and English, mix together to promote interaction and English language development.   

  

Literacy Development    

  

Students in the Korean strand of our language program will develop literacy skills in both Korean 

and English beginning in kindergarten. Students in the Spanish strand will also develop literacy in 
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English beginning in kindergarten. Teaching literacy in two languages beginning in kindergarten 

was successfully piloted by the Korean/English Dual Language Program of the LAUSD in 1993. 

Prior to the LAUSD implementation, it was thought that development of literacy in two languages 

beginning in kindergarten would be confusing and counterproductive.  However, research on this 

practice of literacy development showed that students were competent and developed high levels 

of literacy in both languages (Sohn & Merrill, 2008). This success ultimately led to its selection 

as a model bilingual program by both the California and U.S. Departments of Education. Finally, 

the Spanish and Korean strands that our students are learning are assessed using California 

Standards in English Language Development and the CCSS in ELA.  

  

CURRICULAR AND INSTRUCTIONAL DESIGN  

  

Teachers will use a variety of authentic, culture-rich, and age-appropriate materials. Some 

strategies that our language teachers will use are materials that encourage young studentsô 

interaction and involvement, including stuffed animals, puppets, storybooks, videos, and games 

(American Council on the Teaching of Foreign Languages, 2011a; Georgia Department of 

Education, 2010; Met, 2004; Walker, 2004; Gilzow & Rhodes, 2000; National Association of 

District Supervisors of Foreign Languages, 1999; Atlanta Public Schools, n.d.). Teachers will 

consider studentsô individual learning rates and styles. Teachers will take into account how young 

learners acquire language at different rates. While there are identifiable universal aspects of second 

language acquisition, there is also considerable variability in studentsô rates of learning and their 

ultimate level of achievement (Ellis, 2008; New Jersey Department of Education, 2008). Given 

that our students will be at different language levels in each classroom, we will be use 

differentiated instruction to accommodate studentsô diverse learning styles. For example, videos 

for visual learners, class discussions for auditory learners, and group activities for kinesthetic 

learners (American Council on the Teaching of Foreign Languages, 2011a; Sams, 2011; Georgia 

Department of Education, 2010; National Association of District Supervisors of Foreign 

Languages, 1999).  GEA 2 will also be incorporating cultural activities into instruction, such as 

introducing the foods, music, and dance that are enjoyed in the countries that speak the language 

of Korean or Spanish. 

  

We begin each academic year with benchmark assessments to determine the level of each student 

and be able to monitor the progress of students throughout the school year. Frequent student 

assessments will be administered and the trimester report card will reflect the progress the student 

is making during this period. Frequent formative assessments will be administered to provide 

teachers with precise data on studentsô strengths and weaknesses in specific areas of foreign 

language learning, such as vocabulary, letter-sound awareness, or syntactic understanding. 

Examples of formative assessments include performance-based products, such as writing samples, 

multimedia presentations, oral interviews, essay assignments, and quizzes. Teachers will be 

provided with ongoing professional development, depending on the needs of the staff. GEA 2 will 
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be working to provide teachers with ongoing professional development opportunities, including 

in-service workshops, demonstration lessons, participation in professional association conferences 

(i.e., CABE conference) and collaboration with other teachers.   

  

CURRICULAR AND INSTRUCTIONAL MATERIALS  

Al l curriculum materials will be selected from the list of state-adopted materials and aligned to the 

standards-based goals and objectives established in the charter. All subject areas will be taught 

using a standards-based approach. The standards that teachers will use are posted on the California 

Department of Education website and are known as the California Standards. They are included 

herein by reference only.          

  

The Foreign Language Program and Curriculum 

Our Korean and Spanish language strands are taught using a foreign language program model in 

language arts only while other core curriculum; math, science and social studies, will be taught in 

English. Students will receive 60 minutes per day of foreign language arts instruction.  Spanish-

speaking EL students are mixed into the Spanish language program and with English-only (EO) 

or IFEP students are generally recommended for the Korean language program. However, to the 

extent possible students are given recruiting realities and parent choice are also considered when 

placing a student in the language program.  Content is delivered in both languages (English / 

Spanish) without repetition or translation. Students will acquire either language naturally, as they 

develop content knowledge and skills. Skills and content developed in one language will facilitate 

the acquisition of second language and will be accessible in either language. 

  

The Spanish strand uses ñSonrisasò as its foreign language arts curriculum in Spanish. Materials 

include: teacher manuals, student portfolios, music CDs, authentic literature, classroom posters, 

resource CDs, and supplemental online resources. However, because some students in the Spanish 

strand might be more proficient in Spanish, due to their heritage language, the teacher may select 

the more difficult concepts from texts to teach in Spanish and will supplement using teacher 

created/adapted materials. Sonrisas in Spanish will also be utilized as the Spanish assessment tools. 

The Korean strand will continue to be taught in a Foreign Language in Elementary Schools (FLES) 

model since there is no native Korean language speakers in the school. The Korean strand uses 

ñYes, You Can Speak Korean!ò as its foreign language arts curriculum. This resource helps 

students acquire basic vocabulary, grammar and expressions as they learn how to read proficiently. 

The main features includes clear and concise explanation of how to read Korean, easy guide to 

pronounce Korean alphabet properly, class-work and homework activities, and flash cards with 

basic vocabulary. 

  

  

Curricular and Instructional Materials to be used for each core subject/program/grade 

level 
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Grade 

Level 

English 

Language Arts 

and ELD 

Mathematics History Social 

Science 

Science Korean  Spanish 

TK/Kinder California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Achieve3000 

GEA 2 Writing 

Program 

My Math  

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 

Grade 1 California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Achieve3000 

GEA 2 Writing 

Program 

My Math  

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 

Grade 2 California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Achieve3000 

GEA 2 Writing 

Program 

My Math 

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 

Grade 3 California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Achieve3000 

GEA 2 Writing 

Program 

My Math  

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 
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Grade 4 California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Achieve3000 

GEA 2 Writing 

Program 

My Math  

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 

Grade 5 California 

Treasures  (K-6) 

California 

Treasures ELD 

(K-6) 

Leveled Reading 

Library 

Core Literature 

Titles 

Reading A-Z 

Achieve3000 

GEA 2 Writing 

Program 

My Math  

(McGraw Hill) 

CA Vistas 

(MacMillan/ 

McGraw-Hill) 

FOSS 

Kits 

Korean core literature 

titles, 

Yes, You Can Speak 

Korean, 

Translated versions of 

story cards from California 

Treasures, 

Translated materials as 

made available from 

LAUSD 

Spanish 

core 

literature 

titles 

Sonrisas 

and 

Spanish 

titles 

  

 

 

12.             Instructional methods and Strategies 

  

GEA 2 looks to well-researched teaching and learning strategies that offer the most promise for its 

diverse multi-lingual, multi-cultural student body.   

  

Reciprocal Teaching 

  

Methods include the system developed by Anne Marie Palincsat and Ann Brown in the 1980s 

called reciprocal teaching or reciprocal reading, one of the most researched systems to demonstrate 

positive results (Rosenshine and Meister, 1994).  Reciprocal strategies engage students in 

structured dialogues designed to create meaning from text using academic language patterns for 

questioning, clarifying, summarizing, and predicting. Such methods allow students to develop 

control of new academic language and learning strategies while working within a constructive 

environment to create meaning cooperatively.  As students grow in their capacity to create meaning 

in text, they grow their ability to consider various implications of the reading material. Reciprocal 

teaching provides an environment for learning mediated through language (Vygotsky, 

1934,Thought and Language).  It allows culturally-different ethnic and language communication 



89 
 

styles to be compared with academic patterns (Gay, 2000,Culturally Responsive Teaching).  

Adopting an additive approach to linguistic differences, students add academic discourse patterns 

to participate in reciprocal reading groups effectively.  

  

Graphic Organizers 

  

A school-wide use of graphic organizers offers powerful tools for organizing complex information 

visually in all subject areas.  Students of differing linguistic backgrounds use visual maps to make 

connections with prior knowledge, to collaborate with others, and successfully understand and 

communicate.  The term ógraphic organizerô is used to describe a variety of visual mapping 

patterns, each designed to demonstrate a different relationship between or among ideas, facts, 

words, or events. Representing such relationships visually helps students think about what they 

have read.  Different graphic organizers are designed to establish sequence, identify cause and 

effect, compare and contrast, predict based on evidence, and much more.  Their use produces a 

statistically significant increase in retention and academic performance across grade levels, 

especially with students of differing linguistic backgrounds (Advancement of Research in 

Education, 2003).  

  

Graphic organizers take many forms and create a visual language for thinking about information. 

The variety of available forms provides a variety of visual patterns to display relationships and 

derive new insights. Graphic organizers help: 

  

Ā English learners associate new concepts and vocabulary with previous learning;  

Ā All students, especially students with linguistic or academic learning needs, better understand 

what they read and build relationships between concepts;  

Ā All students create a basis for questioning, comparing and contrasting, analyzing and synthesizing 

information;  

Ā All students organize content for oral and written presentations.  

  

Critical thinking skills are necessary for students to achieve academic success. Graphic organizers 

have been shown repeatedly to improve the ability to learn and retain knowledge. An independent 

review of research conducted by the Institute for the Advancement of Research in Education 

(IARE) (2003) showed a statistically significant increase in knowledge retention and academic 

performance across grade 

  

Project Based Learning 

  

Project based learning is a method wherein students work in teams to solve real-world problems.  

The teacher presents a problem to students and engages students in dialogue to propose solutions 
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to the problems.  The solution to the problem often involves a multi-disciplinary approach and 

requires students to access and utilize knowledge from various subjects. 

  

For example, a project in kindergarten that would promote interaction could be centered on 

neighborhood beautification.  Students would discuss ways to beautify the neighborhood, select 

the method they think is best, and organize their activities and work to complete the project.  

Along the way, students are discussing things as a whole group, in small groups, and in pairs. 

Similarly, in grade 4, students could organize a fundraiser for which they would be required to 

discuss the benefits of various organizations, their plans for raising money, and financial pros 

and cons for specific courses of action.  In such projects all students have a responsibility to 

engage, share, and work towards a common goal.   

  

These kinds of projects also involve language and concepts from more than one content area.  In 

the case of the neighborhood beautification project, students could be involved in art, science, 

and math as they plan and organize a project to beautify through the planting of flowers.  For 

example, students would have to use art skills to plan a flowerbed; science concepts to 

understand what a plant needs; and math to plan for how many flowers are needed. Similarly, 

the 4thgrade project would require students to access multiple skills over several content areas. 

  

Successful implementation of a project based approach leads to ñincreased attendance, self-

reliance, and improved attitudesò (Marx et al., 1997; Barron et al., 1998). Much of the research 

on the positive effects of project based learning was recently confirmed by Lam et. At. (2009). 

The research demonstrates that PBL is an effective in teaching students ñcomplex processes and 

procedures such as planning, communicating, problem solving, and decision making.ò 

  

Inquiry Based Learning 

  

Inquiry based learning facilitates the role of students as scientists.  Students pose questions, 

observe and question phenomena, collect data, pose explanations, develop hypotheses, test 

hypotheses, collect additional data, and draw conclusions.  This strategy can be used to answer 

questions not only in the field of science, but in mathematics, language arts, or history/social 

science as well. 

  

Taking an example from the field of language arts, instead of explicitly teaching 1st grade 

students that quotations marks are used to note dialogue, the teacher could provide a set of 

examples for students to analyze.  Students could note that all of the examples include special 

marks around words or word phrases.  The teacher could lead students in a conversation that 

asks questions about the function of such marks.  Students could come up with their own 

hypothesis about the function of said marks and design a research plan that would include 
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analyzing additional text to see if their hypothesis could be verified.  In this way, students are 

researchers unlocking the patterns of language themselves. 

  

Inquiry based learning follows principles outlined by Dewey (1997) and Vygotsky (1962).  

Dewey noted the importance of allowing students to solve substantive and real world problems.  

Vygotsky noted the importance of the role of the more knowledgeable peer, in this case the 

teacher, in guiding the student to complete a task, and that in so doing the learner is able to 

acquire skills and concepts within the Zone of Proximal Development (ZPD).  

  

Cooperative Learning 

  

Cooperative Learning is a strategy in which students are organized into small groups or teams 

of heterogeneous abilities and engage in a variety of learning activities designed to increase 

understanding.  Each member of the team is responsible for learning individually and for helping 

teammates to learn as well. 

  

Johnson and Johnson (2009) propose five elements to cooperative learning that make it more 

successful: 

1.   Positive interdependenceï Each group member has a belief that they are responsible 

for a portion of the learning. 

2.   Face-to-face promotive interactionï Members promote each otherôs success and 

assist each other with understanding and completion of the task. 

3.   Individual and group accountabilityï Each student demonstrates mastery and is 

accountable for their learning. 

4.   Social skillsï These skills are taught and include leadership, decision making, trust 

building, friendship, communication, and conflict management. 

5.   Group processingï Group members reflect on their actions and how to improve 

effectiveness. 

  

As an example of cooperative learning, the teacher could provide students with a lesson on 

identifying inferences based on a literary passage.  The lesson would be a model of direct 

instruction wherein the teacher presented and demonstrated the skill of identifying appropriate 

inferences relative to a literary passage.  To facilitate application of the skill, students would be 

required in groups to read a series of passages and state and discuss with other group members 

whether or not they believe the inference is appropriate to the passage.  Members could be 
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required to document the opinions and rationale of each member and come up with a group 

consensus.  This would be reported out to the class and the end of the project. 

  

Other examples of group work include jigsaws, inside-outside circle, the Rally Table, Team Game 

Tournament, or the previously described Reciprocal Teaching.  The effectiveness of cooperative 

learning has been documented through the research of such theorists as Johnson, D. W., Johnson, 

R. T., & Holubec, E. J. (1994) and Ross and Smyth (1995). 

  

Direct Instruction 

  

Direct Instruction is a more traditional method that requires the teacher to ñteach.ò  As alluded to 

in the previous section on Collaborative Learning, the teacher presents a skill or concept to 

students, engages the students in applying the skill, and then has the students demonstrate 

knowledge of the concept or application of the skill.  This approach is in contrast to inquiry or 

project based learning.  While there are proponents on both sides of the spectrum, GEC schools 

have found that use of these various strategies has been successful.  Use of an inquiry or project-

based approach to facilitate learning of all required standards would be very time consuming.  

Simply put, there is not enough time in the year to conduct an inquiry or project on every required 

piece of learning.  The teacher must balance use of these various strategies to ensure that students 

are learning how to become independent learners and are acquiring the mass of information that is 

required at each grade level.   

  

 

GEA 2 will assure that teachers learn and practice successful implementation of direct instruction; 

ESL and SDAIE instructional strategies; the use of graphic organizers; reciprocal reading 

strategies that include the use of structured dialogues; strategies for integrating technology in the 

classroom; project-based learning; differentiated instruction; and understanding by design.  

  

For our Korean and Spanish Language programs, the following instructional strategies will be 

used: 

  

Delivering a Rigorous and Relevant Curriculum - When teaching content in the target language, 

teachers will ensure that:  students are yet engaged in problem solving and critical thinking; 

students have access to materials, technology and resources in the target language; curriculum and 

teaching supports studentsô understanding of instructional topics; high expectations build upon 

studentsô strengths and needs; related content and materials are also provided in studentsô primary 

language; and, students are provided with opportunities to transfer skills between the primary 

language and target language. 
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Establishing Relevant Connections- When teaching content in the target language teachers will 

ensure that: instructional topics will be related to social conditions in the studentsô community; 

students will be enabled to make connections between subject matter concepts and prior learning; 

and, content will build of life experiences and interests to make subject matter relevant and 

meaningful. 

  

Ensuring Comprehensibilityï When teaching content in the target language, teachers will ensure 

that content is comprehensible by: using scaffolding strategies such as outlines, webs, semantic 

maps, compare/contrast charts, KWL charts etc.; amplifying student input through 

questioning/restating/rephrasing/expanding/contextualizing; explaining key terms and clarifying 

idiomatic expressions; using gestures and/or visuals to illustrate concepts; providing frequent 

feedback and checks for understanding; and using informal assessments of student learning to 

adjust instruction while teaching.    

  

Providing for Meaningful Interactionsï When teaching content in the target language, teachers 

will ensure that students engage in meaningful interactions by: facilitating student autonomy and 

choice by promoting active listening, questioning, and/or advocating; making decisions about 

modifying procedures and rules to support student learning; effectively communicating subject 

matter knowledge in the target language; and using flexible groupings to promote positive 

interactions and accommodations for individual and group learning needs. 

  

  

 

13.              Development of Technology-Related Skills 

  

GEA 2 is committed to providing students with technology skills requisite for the 21stCentury. 

This includes supporting student development of technology-related skills and student use of 

technology.  The following table presents some 21stcentury technology skills and the ways in 

which they will be developed at GEA 2. 

 

21st Century 

Skill 

Ways in Which It Will Be Developed 
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Collaboration ·       Google Docs ï The collaborative function of Google Docs will 

allow multiple users to interface within a document or slide 

presentation.  Each user will be able to add comments to the document 

and/or edit the document. This type of collaboration will allow 

multiple users in different locations to collaborate in the creation of a 

product. 

·       Project Based Learning ï Project based learning will provide 

opportunities for collaboration as students come up with solutions to 

real life problems.  As part of the collaborative process, students may 

be grouped together in teams to solve different problems or to compete 

solving the same type of problem.  The end product of the project 

could be a report, poster, or a PowerPoint presentation designed and 

produced using technology. 

Communication ·       E-Mail  ï Students will be required to communicate with teacher 

and peers using an internal e-mail server.  Use of e-mail will promote 

communication skills specifically related to writing. 

·       SKYPE or other video/audio based conferencing platforms ï 

Students will learn how to communicate using these formats as they 

work on Google Docs or complete projects, or share information.  

Students will be able to interface with teacher, peers, and or outside 

experts as they complete these projects. 

·       Bulletins Boards ï Students will be able to write and post 

comments about various subjects as they research projects, share 

and/or acquire additional information.  

Creativity, 

Problem 

Solving, Critical 

Thinking 

Use of project based learning that has been integrated with technology 

will ensure students have the creative tools to express their thoughts, 

knowledge, and questions.  Creativity is developed and arises as a 

result of solving complex problems.  The use of project based learning 

is one way to present these problems to students.   

Presentation Students will become familiar with a variety of different formats for 

presenting knowledge and ideas.  The following are some of the tools 

that students will be using to develop their presentation skills: 

ǒ PowerPoint/ Google Slides 

ǒ Video Production and editing 

ǒ Animation 

ǒ Sound  

ǒ Google Docs/Word 
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Productivity Use of technology, as it becomes increasingly more familiar to 

students will allow for greater productivity.  For example, as students 

develop their keyboarding skills, they will be able to create word 

documents of increasing length and complexity to match their ever 

growing skill set.   

Reflection Students at GEA 2 are already involved in reflecting on their learning 

and growth through the use of reflection journals.  These reflection 

journals will be transitioned to online and computer formats allowing 

students more practice in applying and using technology to facilitate 

all aspects of the learning process. 

Social 

Networking 

Students will learn about the existence of various social networking 

tools such as Facebook, Twitter, Snapchat etc. and their collective 

ability to shape opinions, share knowledge and open inquiries.  

Students will also learn about responsible behavior when it comes to 

use of the various media. 

  

Preparing to Take State Standardized Assessments 

  

GEA 2 will ensure that students are equally competent in taking computer based state assessments 

through the use of the following: 

  

ǒ Illuminateï A bank of test items aligned with the CCSS, the use of which will allow 

teachers to create assessments that mimic the SBAC.  Students will gain practice in 

expressing knowledge and concepts through test items that inform and function align with 

the SBAC. 

ǒ NWEA MAPï The NWEA MAP test is a benchmark test aligned to the CCSS and mimics 

the SBAC thus helping to prepare students for the different question types.   It is given 

three times per year and allows students to practice their test taking skills. 

ǒ SBAC Practice Testsï These are practice tests developed by the state that allow students 

to experience the SBAC in practice mode; another way to expose students to the content 

and features of the SBAC.    

 

 

                                                Transitional Kindergarten 

  

14.        Description of the schoolôs Transitional Kindergarten Program 
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GEA 2 will offer transitional kindergarten (TK) to any student whose 5thbirthday falls between 

September 1 and December 1 of the enrollment year.  Students in transitional kindergarten will be 

integrated with students in the regular kindergarten program and will be taught the core curriculum.  

However, TK students will receive special supports to enable them to access the curriculum.  These 

special supports include small group work, one-on-one with the teacher or Intervention Aide, extra 

time with manipulatives, extended play, etc.  In addition, GEA 2 will provide students withé ñ(1) 

multiple means of engagement, (2) multiple means of representation, and (3) multiple means of 

expression.ò GEA 2 TK teachers will ñconsider the individual interest levels and learning 

modalities of each student to ensure involvement in each lesson.ò (Transitional Kindergarten 

IMPLEMENTATION GUIDE, the California Department of Education; 2013).  GEA 2 will comply 

with all applicable State laws and regulations regarding transitional kindergarten.  

 

 

Academic Calendar and Schedules 

  

15.          Academic Calendar and Schedules  
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16.              Sample Daily Schedules 

  

Sample REGULAR Day: Grade K-5 Instructional Lang. & 

Minutes 

Korean or 

Spanish 

English 

8:00 All students meet for the Pledge of Allegiance, announcements,  

and school-spirit building activities. 

 15 

8:15 Opening classroom activities: Daily news, weather graph  

and other oral language development. 

 15 

8:30 Reading/language arts instruction 60  

9:30 Recess: Supervised organized activities N/A  

9:40 Content Area Instruction 

(Math, Science, or Social Studies) 

 100 

11:20 Lunch N/A  

12:00 Visual & Performing Arts  30 

12:30 Content Area Instruction 

(Math, Science, Social Studies) 

 90 

2:00 English Language Arts Instruction  50 

2:50 ELD Instruction  40 

3:30 Dismissal   

Sub Total 60 340 

Grand Total Both Languages 390 

  

  

Sample Early Dismissal Day: Grade K-5 Instructional Lang. & Minutes 

Korean or 

Spanish 

English 
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8:00 All students meet for the Pledge of Allegiance, 

announcements, 

and school-spirit building activities. 

 15 

8:15 Opening classroom activities: Daily news, weather graph  

and other oral language development. 

 15 

8:30 Reading/language arts instruction 60  

9:30 Recess: Supervised organized activities N/A  

9:40 Content Area Instruction 

(Math, Science, or Social Studies) 

 100 

11:20 Lunch N/A  

12:00 Content Area Instruction 

(Math, Science, Social Studies) 

 90 

2:00 English Language Arts Instruction/ELD  60 

2:30 Dismissal   

Sub Total 60 280 

Grand Total Both Languages 330 

  

Sample Shortened Day: Grade K-5 Instructional Lang. & Minutes 

Korean or 

Spanish 

English 

8:00 All students meet for the Pledge of Allegiance, 

announcements,  

and school-spirit building activities. 

 15 

8:15 Opening classroom activities: Daily news, weather graph  

and other oral language development. 

 15 

8:30 Reading/language arts instruction 60  

9:30 Recess: Supervised organized activities N/A  

9:40 Content Area Instruction 

(Math, Science, or Social Studies) 

 100 

11:20 Lunch N/A  
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12:00 Content Area Instruction 

(Math, Science, Social Studies) 

 90 

2:00 English Language Arts Instruction/ELD  30 

2:00 Dismissal   

Sub Total 60 250 

Grand Total Both Languages 300 

 

 

Sample Minimum  Day: Grade K-5 Instructional Lang. & Minutes 

Korean or 

Spanish 

English 

8:00 All students meet for the Pledge of Allegiance, 

announcements,  

and school-spirit building activities. 

 15 

8:15 Opening classroom activities: Daily news, weather graph  

and other oral language development. 

 15 

8:30 Reading/language arts instruction 60  

9:30 Recess: Supervised organized activities N/A  

9:40 Content Area Instruction 

(Math, Science, or Social Studies) 

 100 

11:20 Lunch N/A  

12:00 Content Area Instruction 

(Math, Science, Social Studies) 

 30 

2:30 Dismissal   

Sub Total 60 160 

Grand Total Both Languages 210 
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17.              Instructional Days and Minutes Calculator   

  

          

  
  

          

  

18.             Recruitment of Teachers 

  

Teachers will be recruited using the following strategies: 

  

ǒ Networking using social media platforms such as Facebook, public bulletin boards, 

Craigslist, etc. 

ǒ Posting of positions on Edjoin and other job posting websites 

ǒ Participating in University job fairs 

ǒ Posting available positions in University schools of education 
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ǒ Working with teacher education programs to identify potential candidates for intern 

positions 

ǒ Working with teacher education programs to identify potential candidates from the 

graduating class 

ǒ Promoting existing intervention teachers to full-time teacher status 

ǒ Applying for short-term staff permits to the California Commission on Teacher 

Credentialing for those with potential to fulfill university teacher credential requirements  

  

Additionally, teachers will be recruited to meet the language needs of the schoolôs immersion and 

bilingual programs i.e. Korean and Spanish strands.  This requires that sufficient number of 

teachers for each strand K-5 be either Spanish or Korean-speaking. 

  

Furthermore, GEA 2 seeks to hire faculty and staff who represent the diversity of the community 

in which the school is located, who are committed to the schoolôs vision/mission, who demonstrate 

excellence in teaching methodology, and who are compassionate and caring. 

  

As part of the hiring process for teachers, candidates undergo a rigorous screening process that 

includes a formal interview, demonstration lesson in front of peers, background clearance, 

credential verification, and reference checks.  GEA 2 adheres to all requirements of Every Student 

Succeeds Act (ESSA) as it relates to the hiring of credentialed teachers and paraprofessionals.   

  

GEA 2 teachers will: 

  

ǒ Design curriculum around the California State Standards in the area of ELA, math, science, 

social studies, and other subjects. 

ǒ Teach standards based lessons that are rigorous and relevant, make connections to prior 

learning and the studentsô backgrounds, includes multiple opportunities for interaction, and 

is comprehensible for all students including ELs. 

ǒ Maintain a classroom environment that is conducive to learning. 

ǒ Collaborate with peers in a professional learning community that is data driven. 

ǒ Provide students with multiple opportunities to apply learning through the incorporation of 

project based learning 

ǒ Seek to make connections and communicate with all stakeholders.  

  

19.              Professional Development 

  

GEA 2 will implement a comprehensive staff development program designed to achieve long-term 

results and to address the school goals, curriculum, instructional practices and evaluation. 

Professional development activities will be selected and organized to meet needs identified 

through data collection and analysis. Data collected from the Smarter Balanced Assessment, 
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publishersô assessments, NWEA benchmark exams, and SBAC results, classroom observations, 

performance evaluations, parent surveys, etc. will provide administrative staff with information to 

organize staff development activities. Needs identified through data collection will be prioritized 

to maximize return on investment. For example, if data collection reveals greater student need in 

the area of reading comprehension, more resources (time and money) will be allocated to 

professional development that focuses on strategies for increasing proficiency in the area of 

reading comprehension. Completion of any staff development activity will initiate a new round of 

data collection to assess efficacy and to plan for future professional development.  

  

Professional development will occur on a weekly basis and periodically throughout the year. Every 

Tuesday afternoon from 3-4 p.m. is set aside for professional development activities for the entire 

teaching staff. There are two pupil free days each year that are used for professional development 

as well as 10 minimum days. 

  

GEA 2 will utilize various sources to provide professional development to its staff. Professional 

development will be given by the administrative staff, experienced GEA 2 teachers, and/or outside 

consultants, as well as through conference and workshop attendance. All training will follow a 

research-based design to clarify roles and responsibilities, and to offer maximum support for 

teacher learning, including expert training followed by classroom demonstrations, in-class 

coaching, co-teaching with collegial support and feedback. Experienced teachers with expertise 

and the ability to demonstrate knowledge of methodology, instructional practices and assessment 

will assist and support new, inexperienced teachers in supportive peer collaboration.  

  

GEA 2 will assure that teachers have multiple opportunities to learn and practice successful 

implementation of 1) Common Core implementation; 2) direct instruction; 3) scaffolded 

instructional strategies; 4) the use of graphic organizers; 5) reciprocal reading; 6) the use of 

structured student discussion; 7) strategies for addressing language development in English, 

Spanish, and Korean at the various language development levels; 8) integration of technology in 

the classroom; 9) project-based learning in which students apply skills and concepts; 10) 

differentiated instruction; and 11) Understanding by Design. 

  

Teacher teams will meet regularly for grade-level articulation related to instructional practices and 

results, and to collaborate for the provision of differentiated instruction to meet special student 

needs, provide support services and extended or enhanced learning opportunities. Teacher groups 

will meet regularly to articulate across grade levels to assure consistent alignment of instructional 

practices and lesson design, curriculum mapping, and instructional pacing for all grade levels.  

  

GEA 2 will assure that teachers have multiple opportunities to visit other classrooms, observe 

demonstration lessons, participate in peer coaching, co-teach lessons using newly acquired 

strategies, and discuss outcomes.  
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Parents will participate in instructional workshops and classroom visits to learn about and observe 

instructional practices and examine student work related to standards. Parents will participate in 

planning performance events and learning demonstrations that assist other parents to focus on 

standards, instructional pacing, standards-based evaluation and grading practices.  

  

Implications of this focused and research-based professional development plan will be evident in 

student achievement of the Common Core State Standards, ability to use technology for a variety 

of purposes, knowledge of two more languages, and the ability to make practical real-world 

application of knowledge and skills learned. 

  

Meeting the Needs of All Students 

  

Intervention and Enrichment Programs 

  

In general, students who are struggling to meet the standards will benefit from a multi-tiered 

system of supports (MTSS).  The MTSS is a comprehensive system of differentiated supports that 

includes universal screening, evidence-based instruction, formative assessments, progress 

monitoring and research based-interventions.  The key to the success of students in the MTSS is 

the use of data to drive selection of strategies appropriate for the individual.  Students will be 

selected to receive said supports based on formative assessments given to students in the classroom 

and on universal screenings such as the triannual benchmarks using NWEAôs MAP tests.  Ongoing 

formative assessments will provide information as to how the strategies are working and if 

additional changes are required. 

  

GEA 2 will also provide selected struggling students with a combination of push in and pull out 

intervention.  Push-in intervention occurs in the morning in the classroom.  The intervention 

teacher or TA works under the direction of the classroom teacher and provides students with 

individual or small group instruction to meet identified needs.  Pull-out intervention occurs in the 

afternoon.  Students are organized into groups based on the NWEA MAP test and teacher and 

administrative input.  Typically, pull-out intervention in the afternoon focuses on the bubble 

students, those who are on the cusp of proficiency.  Push-in intervention in the morning focuses 

on students who are far below proficiency. 

  

If the MTSS is not meeting the needs of a student who is far below proficiency on any of the 

standardized tests, GEA 2 will initiate a Student Success and Progress Team (SSPT) meeting to 

which the parent, teacher, administrator, and special education teacher are invited.  At this meeting 

the studentôs needs are discussed, and solutions are proposed to help the student become 

successful.  The SSPT will meet once again in six weeks to determine if the additional supports 

have been beneficial.  (These extra supports may include one-on-one time with the teacher or 
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intervention teacher, use of specially designed materials, extra homework, or placement in the 

afterschool program.)  If the supports have not been successful, new strategies will be devised and 

implemented for another six weeks.  At the end of this six-week period, if the student has not made 

progress, the student may be screened for special education services. 

  

GEA 2 also recognizes the existence of giftedness, and that are multiple forms of ability: 

intellectual, high achievement, leadership, creative, and visual and performing arts.  Gifted 

students will be identified through the use of formative assessments, universal screenings, parent 

and teacher input.  Students identified in this manner will receive an enriched curriculum that is to 

be delivered by the classroom teacher and designated TAs/intervention teachers as part of the push-

in or pull-out model.   This enriched curriculum will not simply be additional work, but rather will 

focus on depth of knowledge as it relates to each of the abilities.  Gifted students will be engaged 

by the depth, complexity, novelty, and acceleration of the curriculum.  Administrator and teacher 

oversight will indicate whether or not the strategies have been successful.  

  

In order to better meet the needs students thus identified, GEA 2 will develop an individualized 

curriculum.  This individualized curriculum may focus on one or the other of the aforementioned 

forms of giftedness. For example, a student who demonstrates leadership ability may be given 

opportunities to lead classroom discussions, moderate a group of students performing a task, 

represent the school at community functions, or serve on a student council.   

         

Students who are gifted will also benefit from the same system of differentiated supports designed 

to meet the needs of struggling students.  Gifted students will be involved with a variety of 

groupings in and out of the classroom.  For example, homogeneous groupings of gifted students 

will allow the teacher/provider to accelerate the curriculum and go into greater depth than 

otherwise possible.  Heterogeneous groupings will allow the gifted student to take leadership roles 

as he/she teaches and assists other students with their learning. Variable groupings inside and 

outside the classroom will be the norm. 

  

20.             English Learners  

  

GEA 2 is required to timely identify potential English Learners (ELs) and provide them with an 

effective English language acquisition program that affords meaningful access to the schoolôs 

academic core curriculum. Instructional plans for English Learners must be (1) based on sound 

educational theory; (2) adequately supported with trained teachers and appropriate materials and 

resources; and (3) periodically evaluated to make sure the program is successful and modified 

when the program is not successful.  

  

On an annual basis (on or about October 1), GEA 2 shall submit a certification to the LAUSD 

Charter Schools Division (CSD) that certifies that Charter School will either adopt and implement 
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LAUSDôs English Learner Master Plan or implement Charter Schoolôs own English Learner 

Master Plan.  If Charter School chooses to implement its own EL plan, the instructional plan shall 

include, but is not limited to, the following:  

  

ǒ How English Learnersô needs will be identified  

ǒ What services will be offered  

ǒ How, where, and by whom the services will be provided  

ǒ How the school will evaluate its EL program each year, and how the results of this 

evaluation will be used to improve the program, including the provision of EL services  

  

GEA 2 has adopted and will implement LAUSDôs English Learner Master Plan. Should 

GEA 2 decide to adopt its own EL Master Plan, it shall submit same to LAUSD/CSD. 

  

GEA 2 shall provide to the CSD an annual report of its EL program assessment.  

Upon request, GEA 2 shall provide a copy of its current EL Master Plan to the CSD.  

GEA 2 shall administer the ELPAC annually in accordance with federal and state requirements.  

GEA 2 shall ensure that it will provide parent outreach services and meaningfully inform parents 

with limited English proficiency of important information regarding school matters to the same 

extent as other parents.  

  

Process for Identifying English Learners 

  

Appropriate California Dept. of Education procedures and assessment will be used to identify 

English learners, assess their level of English and home language development, and monitor their 

progress toward proficiency in English in accordance with California guidelines for 

reclassification. GEA 2 will comply with all legal prescribed procedures in this area including, but 

not limited to the following. 

  

GEA will establish a system for enrollment that assures trained staff will assist parents of potential 

English learners. Parent responses on the Home Language Survey will determine whether or not 

to proceed with English language assessment.  

ǒ Required assessment in English will take place within 30 school days of enrollment using 

the ELPAC. Any student with an overall score of 1 through 3 in the listening/speaking area 

will be classified as an English learner. In addition, students in grade 2 and above who 

receive an overall score of 4 or 5 and a score of 1 or 2 in either the reading or writing skill 

area will be classified as an English learner.  

ǒ Parents will be notified of test results and offered ample opportunity to consult with the 

school regarding required and appropriate services.  

  

Educational Program for English Language Acquisition 
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GEA 2 will provide instruction in English language development (ELD) based on each studentós 

level of English proficiency and designed to support the academic content areas using state-

adopted ELD materials.  Instruction will take place for 30-40 minutes each day using a designated 

ELD model. Designated ELD will occur in the classroom. English learners from all language 

strands will be mixed to participate in appropriately leveled ELD activities designed and 

implemented by a trained, qualified teacher.   

  

Language and content instruction are inseparable (Cummins, 1981). GEA 2 will modify instruction 

to make the academic language of instruction comprehensible without compromising the core 

content, providing an ideal environment for language acquisition and cognitive development.  

Specially Designed Academic Instruction in English (SDAIE) and other ELD models such as the 

language through content approach will be used to ensure appropriate instruction across the 

curriculum while developing academic English. Teachers will use Into/Through/Beyond 

framework in structuring lessons and include, where appropriate, preview/review of the core skills 

and concepts in the primary language. All teachers will be trained and qualified to deliver SDAIE 

in all academic content areas.  

  

GEA 2 will promote a hands-on, multi-modal approach that makes extensive use of manipulatives, 

reciprocal reading, graphic organizers, and other SDAIE strategies. GEA 2 will also support and 

value the home languages of its students within an instructional framework consistent with current 

laws and regulations on language use in the classroom. As a promoter of global education, the 

development of the home language will receive special emphasis, where possible. 

  

How the Program Will Meet Current ELD Standards 

  

Progress in ELD will be evaluated using regularly scheduled performance assessments and yearly 

ELPAC results. It is expected that all English learners will work toward mastery of the California 

ELD Standards and make adequate yearly progress. Adequate ELD progress is defined as mastery 

of one ELD level each school year.  

  

Services and Supports for ELs 

  

GEA 2 will closely monitor student progress and will provide additional in-class, after-school, and 

summer opportunities for reinforcement and practice designed to help students meet expectations.  

Much of this support is based on results from the various assessment tools used to evaluated EL 

progress described in the subsequent section Process for Monitoring Progress of ELs and 

Reclassified (RFEP) Students.  This same section also describes how the data will be used and 

what supports will be given as a result. 
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Process for Annual Evaluation of EL Program 

  

On a yearly basis, data related to the progress of EL students will be presented to the Instruction 

and Curriculum Committee of the GEC board.  Data to be collected will include the following: 

ǒ % meeting yearly progress on the ELPAC 

ǒ % attaining proficiency on the ELPAC 

ǒ % reclassifying 

ǒ CAASPP results  

ǒ Results of internal benchmarks 

  

The committee will use the data to prepare an evaluation of the EL program.  The evaluation will 

include a description of the program, commendations, and recommendations for improvement.  

The committee will submit the evaluation to the board for their review and consideration.  The 

results of the evaluation will also be made available to the Charter School Division.  

  

Process and Specific Criteria for Reclassification 

  

As per LAUSD Master Plan, students will be identified for reclassification based on the following 

criteria: 

  

ǒ Score of Basic or above on the most recent California Content Standards Test (CST) or 

CMA in English-language arts English proficiency on the ELPAC: Overall level of Early 

Advanced (level 4) or Advanced (level 5) with each domain score (Listening, Speaking, 

Reading, and Writing) Intermediate (level 3) or higher  

ǒ Teacher evaluation based on student grades/progress report marks*  

ǒ Parent consultation and approval  

 

 

The school team will review all referrals for reclassification and examine evidence submitted to 

substantiate claims that the student has no academic deficit in any academic area. When the team 

determines that all current reclassification criteria have been met, parents will be notified and the 

student will be reclassified. 

  

Process for Monitoring Progress of ELs and Reclassified (RFEP) Students 

  

Progress of ELs and RFEP students will be monitored on a yearly, monthly and weekly basis.  

Progress will be monitored using a variety of assessment and evaluation tools that will provide 

feedback to teachers and administrators as they design educational opportunities for these groups 
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of students.  Each of the evaluation tools used to monitor progress and how the results are used are 

described below: 

  

ELPACï Annual results of the ELPAC test will indicate whether or not ELs are making adequate 

yearly progress (one level or more).  Results will be analyzed yearly as they are made available in 

January/February.  Students who have not made adequate yearly progress will be assigned to 

specialized pull-out groups in the afternoon to receive intensified designated ELD instruction (in 

addition to that which occurs in the classroom) for up to four times per week. 

  

NWEA MAPï Results from this triennial benchmark test will provide teachers and the ELD 

coordinator with information regarding progress of both ELs and RFEPs in ELA and Math in 

comparison with national norms.  The test also provides goals for students in both of the 

aforementioned subject areas and reports growth made in meeting these goals.  Information from 

these data points will inform creation of pull-out groups in the afternoon designed to meet needs 

of students who are on the cusp of proficiency. 

  

Illuminateï Results from the use of these formative tests on a weekly basis (quizzes and tests) 

will provide valuable and timely information to teachers allowing them to create differentiated 

learning opportunities for both ELs and RFEPs as lessons and units of instruction progress. 

  

Grades- Triennial grade reports will apprise administrators and the ELD coordinator of progress 

made in learning English and content.  This aggregated and disaggregated information will be used 

in the development of school wide strategies to meet the needs of ELs and RFEP students.  Such 

strategies may include after school tutorials, study clubs, pull-out and push-in groupings, etc.    

  

Access to Full Curriculum 

  

GEA 2 will provide access to the full curriculum for all EL students using integrated ELD 

instruction.  Integrated ELD instruction is the practice including ELD instruction within the 

context of content instruction.  Integrated ELD instruction occurs using a variety of strategies.   

  

For example, while teaching a unit on Native American tribes in the state of California, a third 

grade teacher could incorporate GLAD strategies to help students learn the language used to 

describe these peoples and their culture.  GLAD strategies include a variety of techniques designed 

to building language while delivering content: content maps; vocabulary charts; sentence 

patterning charts; etc.   

  

Teachers will also provide full access to the curriculum by delivering content using sheltered 

strategies.  Sheltering is a way of providing content such that it is rigorous and relevant; 

comprehensible; provides opportunities for interaction; and makes connections with prior learning, 
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student interests, and the community.  The specific protocol that GEA 2 uses to monitor such 

lessons is the Observation Protocol for Academic Literacy (OPAL). 

  

The OPAL was designed by Loyola Marymount University to guide teachers in their development 

and delivery of lessons that are meaningful to students and offer maximum potential to learn 

language and content.  All lessons at GEA 2 are delivered with the OPAL in mind.  Informal and 

formal observations of teacher lessons include a discussion of the OPAL, and training in the OPAL 

is provided to all teachers as part of the professional development plan.   

  

Process for Monitoring Progress and Support for Long Term ELs 

  

According to the English Learner Master Plan of LAUSD, long-term English Learners are students 

ñin grades 6-12 who have not reclassified after five full years or more in U.S. schools.ò  By 

definition, GEA 2 will not have long-term English learners as it is a K-5 school. 

  

However, at the beginning of each year in grades 4 and 5, teachers will identify potential long-

term English Learners using data described above in the section above on EL program evaluation.  

Criteria for identification as a potential long-term English Learner include the following: 

  

ǒ Failure to advance one level or more on ELPAC in the prior year 

ǒ Failure to attain proficiency on the ELPAC 

ǒ Scoring in the lowest quartile on the CAASPP in either Mathematics or ELA, or both 

ǒ Failure to meet growth targets on internal benchmarks (NWEA) 

  

Once a student is identified as a potential long-term English learner, he/she will receive one or 

more of the following supports: 

  

ǒ Small group intervention in either a push-in or pull-out model described elsewhere in 

petition 

ǒ Differentiated instruction/One-on-one tutoring 

ǒ Extra time using educational software (i.e. Achieve3000, Lexia, etc.) 

ǒ Test prep tutorials 

ǒ Advanced, content-based ELD emphasizing oral and written academic language 

development focusing on expository text 

ǒ Support intervention that teaches academic language through science or social science 

content.  

ǒ Access to instruction aligned to content standards 

ǒ Focus on study skills and critical thinking in all content areas 

 

21.  Gifted and Talented (GATE) Students and Students Achieving Above Grade Level  
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Identification for GATE eligibility 

  

Potential candidates for identification as gifted and talented will be referred for assessment by a 

parent, teacher, friend, or by self-referral. The referral will be screened and the recommendation 

to continue the process will be made by certificated personnel and supported by school records. 

Identification will be accomplished through a process that consists of the following steps: 1) search 

and referral, 2) preliminary review and screening by certificated personnel to determine potential 

eligibility, 3) assessment/case review as appropriate (such as auditions/demonstrations/ high 

achievement/ psychological services assessment for intellectual ability) and 4) parent notification 

of eligibility. 

  

How the School Will Meet the Educational Needs of this Subgroup 

  

The GEA 2 curriculum provides an enriched curriculum for student to: 

ǒ Acquire a foreign language beginning in kindergarten,  

ǒ Develop awareness and respect for world cultures and languages, and  

ǒ Develop communication and leadership skills to responsibly participate in the future global 

community.   

  

GEA 2 assures that its program of curriculum and instruction will prepare all students, including 

underrepresented students, for identification as gifted and talented and provide opportunities that 

promote student achievement. GEA 2 will take definite steps to ensure that students of diverse 

groups are not excluded or isolated from clusters and classes.  

  

GEA 2 will offer both pull-out enrichment programs that have been found to be effective by 

researchers (Rogers, 2005) as well as in-class clustering of heterogeneous and homogeneous 

groups with differentiated instruction.  

  

 

 

 

How the School Will Monitor Progress of this Sub-Group 

  

Student assessment systems, which emphasize portfolio and performance-based tasks, will be used 

to allow for a wider differentiation of instruction and performance by students of varying skill 

levels.  Additional results on the NWEA MAP will allow comparison of students in this subgroup 

with peers nationwide.  

  

22.             Students Achieving Below Grade Level 
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        Identifying Students Achieving Below Grade Level Including Students Struggling with Target 

Language Acquisition (Spanish or Korean) 

  

GEA 2 will use a variety of tools to identify students achieving below grade level including 

students who          are struggling with target language (Spanish or Korean) acquisition.  

Collectively, these tools represent a         broad array of assessments that can be used at various 

stages of the learning process to identify struggling           students.  Their use in identifying students 

in this category is described below. 

  

Assessment Name How It Is Used 

Illuminate An online bank of standards aligned test items that can be 

used to create quizzes or tests. Can be used both 

summatively and formatively to identify students who are 

not meeting standards.  For example, the ñon the fly modeò 

allows students to take and grade quizzes on their own 

during the course of the lesson.  Summative style tests can 

also be administered using Illuminate and scored 

immediately using the online testing features.  Provides 

teachers and students information as to how well students 

are learning and if they are struggling to achieve grade 

level standards.   

NWEA MAP A benchmark exam given three times per year in ELA and 

math.  Provides information as to how students are 

meeting/not meeting standards.  Also provides comparison 

with national norms.  

LAUSD writing benchmark Given twice a year.  Along with the rubric used to score the 

writing samples provides information as to whether or not 

students are at grade level in their writing performance. 

Provides both summative and formative information.   

CAASPP Tests such as the SBAC are given once a year and provide stakeholders 

with concrete information regarding the achievement of 

standards. The information can also be used formatively to 

modify learning structures and inputs. 

End of unit/chapter tests Typically, publishersô tests that provide summative 

information regarding a studentôs application of 

knowledge and learning over the course of a unit.  Can be 

used formatively as it often informs re-teaching strategies 

to meet needs of struggling students. 
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Informal Assessments  

Given on the spot 

These include a variety of strategies designed to provide 

information to teachers regarding student learning during 

the course of a lesson.  These include such things as 

plickers[MOU2] , hand signals, questioning, and monitoring 

of pair shares or group work.  Teachers gain insight into 

how struggling students are learning or not learning and 

are able to redesign lesson strategies on the fly to meet the 

needs of these students. 

Teacher Developed Standards Based Assessment in 

Spanish or Korea 

These assessments are criterion based, thus giving teachers 

information regarding how well students have learned 

content standards for Korean or Spanish.  They are given 

once a year in June.  Interpretation of the assessment 

results also relies on informal assessments in Spanish or 

Korean that are given throughout the year. 

  

How the School Will Meet and Monitor the Educational Needs of These Students 

  

Once a student is identified as achieving below grade level or as struggling with acquisition of 

Spanish or Korean, he/she will receive support through a highly structured intervention program 

as described in the section Intervention and Enrichment Programs. 

  

GEA 2 will monitor progress of students in this category using the aforementioned assessment 

tools.  If a student is not able to achieve at grade level with supports of the MTSS, intervention 

program, or the SSPT as described previously, and upon exhaustion of all interventions and 

supports, he/she may be evaluated for special education services.    

  

23.             Socio-Economically Disadvantaged/Low Income Students 

  

   How the school will identify students in this group:  

  

                   The overwhelming majority of students at GEA 2 falls into this category.  Students 

are identified as socio-economically disadvantaged primarily through participation in the 

free/reduced lunch program and secondarily through exhibition of traits associated with being so 

disadvantaged.  Conditions associated with this category include emotional and social challenges; 

acute and chronic stressors; cognitive lags; and, health and safety issues. 

  

Each of these conditions will be treated as described in the table below. 

  

Condition School Response Person(s) Responsible 
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Emotional 

and  

Social 

Challenges 

·        Embody respect by giving it to students 

·        Encourage discipline through positive 

relationships 

·        Embed development of social skills 

throughout the day 

·        Be inclusive by using affiliate language such 

as ñour schoolò, ñour classò 

·        Celebrate effort as well as achievement 

·        Thank students for small things such as 

making it to class 

  

All Staff All the Time 

Acute and  

Chronic 

Stressors 

·        Recognize the signs of stress ï apathetic/rude 

behavior 

·        Seek positive discipline processes for 

correcting such behavior 

·        Alter the environment by reducing parallels 

with prison, reducing homework stress, using 

cooperative structures instead of top-down 

authoritarian structures 

·        Empower students by introducing conflict 

resolution skills, teaching the value of restitution, 

teaching social skills and stress reduction 

techniques 

  

All Staff All the Time 

Cognitive 

Lags 

See supports for students achieving below grade level. 

Health and  

Safety Issues 

·        Conducting health screenings  Administrative staff to 

schedule  during the 

1sttrimester each year 

·        Provide parent training in areas of critical 

needs 

Administrative staff to 

schedule and provide 

throughout the year 
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·        Providing links to community resources for 

providing needed services 

·        Provide an enriching school environment 

·        Minimize negative stress 

·        Cognitively challenging curriculum 

·        Tutoring and pullout services 

·        Foster close relationships 

·        Plenty of exercise options  

All Staff All the Time 

Lack of 

Enrichment 

Opportunities 

·        Provide field trip opportunities Administrative Staff 

·        Provide after school enrichment program Administrative Staff 

in conjunction with 

after school program 

coordinator 

  

·        Provide enriching curriculum through Global 

Education, Language immersion, and music 

instruction 

All Staff All the Time 

·        Provide access to community resources 

offering enrichment activities 

·        County Museums 

·        Local sports clubs 

·        Tutorial programs 

·        Boys and Girls clubs 

·        YMCA/YWCA  

Administrative Staff at 

Beginning and End of 

Year 

·        Organize various events to enrich educational 

program 

·        Harvest Festival 

·        Winter/Spring Performances 

·        Inspire Week 

·        Theme Day 

All Staff Throughout 

the Year 
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·        Provide high quality instruction using a 

variety of related approaches and strategies 

·        Inquiry based instruction 

·        Project based instruction 

·        Brain based learning 

·        Cognitive approaches 

All Staff All the Time 

Lack of 

School 

Uniform 

·        Referral to cost effective sources of uniforms 

·        Access to school uniforms owned by the 

school 

·        Facilitation of uniform exchanges and 

uniform hand-me-downs 

All Staff All the Time 

       

Meeting the challenges of the socio-economically-disadvantaged will require that all staff 

including teachers, administration and support staff implement these strategies on a daily basis.  

Some of these actions will require administrative support such as the scheduling of assessment, 

recruiting the best staff, scheduling health screenings, and providing academically enriching 

activities and parent training. 

  

Monitoring Progress of students in this category will include collecting data on behavior referrals, 

suspensions, expulsions, and student surveys.   

  

Students with Disabilities 

  

Students with Disabilities 

  

Federal Law Compliance 

Charter School shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the 

Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education 

Improvement Act of 2004. 

  

Special Education Program 

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be 

denied, directly or indirectly, admission due to a disability or to Charter Schoolôs inability to 

provide necessary services. Charter School acknowledges that policies and procedures are in place 

to ensure the recruitment, enrollment, service, and retention of students with disabilities at 

LAUSD-authorized charter schools, including Charter School.  
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Prior to LAUSD Board of Education approval, Charter School shall execute a Memorandum of 

Understanding (ñMOUò) by and between LAUSD and Charter School regarding the provision and 

funding of special education services consistent with the requirements of the LAUSD Special 

Education Local Plan Area (ñSELPAò) Local Plan for Special Education. 

  

SELPA Reorganization  

The Los Angeles Unified School District is approved to operate as a single-District SELPA under 

the provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has 

created two charter school sections (District-operated Programs and Charter-operated Programs) 

under the administration of one single Administrative Unit pursuant to a reorganization plan 

approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the 

reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-

authorized charter schools to elect one of the three options available under the LAUSD SELPA. 

Prior to an option election, all District-authorized charter schools were required to participate as a 

school of the District under the District-Operated Programs Unit. Prior to the beginning of the 

2013-2014 school year, all District-authorized charter schools, other than those that had previously 

executed an Option 3 Memorandum of Understanding (ñMOUò), were required to execute a new 

MOU setting forth the LAUSD SELPA option election for the remainder of the charter petition 

term. The Charter-operated Program schools do not have LEA status for the purposes of special 

education but will function in a similar role in that each charter school will be responsible for all 

special education requirements, including but not limited to services, placement, due process, 

related services, special education classes, and special education supports. Charter schools that 

have elected to participate in a District-operated programs option may apply for membership in 

the Charter-operated Program section of the SELPA. Charter schools accepted for participation in 

the Charter-operated Programs section receive support from a Special Education Director for the 

Charter-operated Programs. 

  

  

Modified Consent Decree Requirements 

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to 

the terms, conditions and requirements of the Chanda Smith Modified Consent Decree (ñMCDò) 

and other court orders imposed upon the District pertaining to special education. The MCD is a 

consent decree entered in a federal court class action lawsuit initially brought on behalf of students 

with disabilities in LAUSD. It is an agreement of the parties approved by the federal court and 

monitored by a court-appointed independent monitor. The MCD includes nineteen statistically 

measurable outcomes and facilities obligations that the District has to achieve to disengage from 

the MCD and federal court oversight. All charter schools are required to use the Districtôs Special 

Education Policies and Procedures Manual and Welligent, the District-wide web-based software 
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system used for online Individualized Education Programs (ñIEPsò) and tracking of related 

services provided to students during the course of their education. 

  

As part of fulfilling the Districtôs obligations under the MCD, student level data requests from 

District-operated and Charter-operated charter schools are made on a regular basis. The requested 

data must be submitted in the Office of the Independent Monitorôs (ñOIMò) required format in 

accordance with the OIMôs required timelines and as follows: 

  

ǒ    End of Year Suspension 

  

District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of suspension, 

number of days suspended, and reason for suspension.  

  

ǒ    Statewide Assessment Data   

  

The standard file including District ID.  

  

ǒ    Norm day 

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

  

ǒ    CBEDS  

  

ǒ    All Students enrolled as of December 1 of each school year  

  

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 

name and local district for all students enrolled on norm day.  

  

ǒ    Dropout 

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, last location, 

school name and local district  

  

ǒ    Monthly SESAC and Suspension data  

  

ǒ    Graduation roster from all charter schools with 12th grade students with disabilities  

  

The MCD requires charter schools to implement the Districtôs integrated student information 

system, which is currently referred to as My Integrated Student Information System (MiSiS). 

MiSiS is a suite of applications which is designed to capture all District student data. All charter 

schools are required to utilize MiSiS directly or interface with MiSiS via a web based Application 
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Programming Interface (API) in compliance with the requirements of the MCD and applicable 

timelines. Upon charter school full utilization of MiSiS either directly or via a web based API, the 

list of required data above will automatically be captured within MiSiS. 

  

24.             Students in Other Subgroups 

  

Foster Youth 

  

Foster youth at GEA 2 are identified at the time of enrollment when filling out enrollment forms.  

Foster youth face a litany of problems that are not uncommon to other subgroups that will be 

monitored at GEA 2.  These problems include health, behavioral, and social issues, disruption in 

general, gaps in education, and poor academics.  Issues related to social/emotional skills, poor 

academics, and the need for medical services have been described above in the section on 

socioeconomically disadvantaged students.  Other issues specific to Foster Youth are described 

below. 

  

Condition School Response Person(s) Responsible 

Attendance 

at Multiple 

Schools 

·        Provide a welcoming environment 

·        Assign an individual to be the point person for all issues 

related to the foster youth.  At GEA 2, this person is the 

principal. 

·        Provide stable environment at school 

·        Maintain daily schedules and routines 

·        Provide consistency in supports 

·        Keep child informed of upcoming changes 

·        Maintain contact with prior/future schools in order to 

facilitate transfer of information and documentation 

  

All Staff All the Time and the 

Principal 

Gaps  in 

Education  

·        Enroll students as quickly as possible 

·        Enact policy to enroll foster youth even in the event not 

all enrollment information is readily present 

·        Identify educational needs as quickly as possible and 

begin intervention process to address needs if present 

GEA 2 

Administration 

Disruption ·        Provide informal/formal counseling to student to help 

him/her deal with the many disruptions that arise as a result 

foster home placement 

School Counselor on 

an as needed basis 
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Students in this category will be monitored using student surveys, informal/formal assessments, 

and teacher observation.   

  

Standard English Learners 

  

Standard English learners will be identified through teacher observation, the ELPAC, and data 

collected through informal assessments of English language usage.  (All students at GEA are given 

the ELPAC upon enrollment in kindergarten.) The needs of students in this subgroup will be met 

through a variety of activities as described in the section entitled Academic Language Development 

for non-mainstream speakers of English (Core). The progress of students in this subgroup will be 

monitored using teacher observation and data collected through informal assessments of English 

language usage. 

  

Students Struggling with Foreign Language Program 

  

             Students struggling with foreign language program will be identified through the yearly 

administration of the teacher developed standards based language proficiency test in either Spanish 

and Korean, and through interim assessments and classroom assignments.  Students thus identified 

will receive a multi-tiered system of supports (MTSS) through the afternoon pull out intervention 

program.  To the extent possible, the interventionists will work with students using any or all of 

the following strategies under the direction of the classroom teacher: 

  

·       Differentiate lessons and assignments based on ability 

·       Provide one-on-one and small group intervention 

·       Support students with use of primary language 

·       Increase use of visuals and para-linguistic clues 

·       Repeat lessons given to whole class 

·       Simplify language related to task and/or concept acquisition 

·       Provide translations when appropriate 

  

 

25.             A Typical Day 

  

A typical day at the GEA 2 campus in Los Angeles begins with the morning assembly on 

Tuesdays and Thursdays in the auditorium and Mondays, Wednesdays, and Fridays in front of 

the school office.  To develop a sense of school unity, all students will line up (or be seated in the 

auditorium) by class and grade level. Students will recite the Pledge of Allegiance and the 

student pledge.  The student pledge is as follows: 
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I pledge to respect my friends, family, school and my community. 

I will work hard each and every day so that I can be the change I wish to see in the world. 

  

Students will have the opportunity to sign up to lead the student body in these pledges.  After 

reciting the pledge, the principal will address the students to make announcements and/or provide 

instruction to the school as a whole.  This will be followed by a brief student presentation on 

Expected Student Learning Results. 

  

Students are led to their respective classrooms where they begin work on their language arts 

instruction. Using motivating and well- planned lessons, teachers guide students through a rigorous 

oral and written language development program, fostering a love of reading and the promotion of 

critical thinking skills. Students are engaged in both small-group and large-group instruction, with 

several centers set up in the classroom to provide a variety of literacy and language experiences. 

  

Students then participate in a hands-on, manipulative-based math lesson, where mathematical 

concepts are illustrated and made relevant through a dynamic approach to numeracy. Both the 

Spanish and Korean strands will have a strong emphasis on comprehension-based teaching 

methods to maximize the time spent in class to promote second language acquisition. Teachers are 

seen using hands-on methods, including the use of realia, picture files, storytelling and re-telling, 

visual aids, and graphic organizers to make the language comprehensible to students. 

  

Students then move to Social Studies, Science, Physical Education, and Arts instruction, 

depending on the day of the week. In Social Studies, students are engaged in lively discussions of 

historical narratives meant to bring alive their interest in the past and the world around them. 

Science students participate in experiments designed to demonstrate basic scientific principles, 

with ample use of manipulatives and real-world materials. Physical Education classes are geared 

to the appropriate large-motor skills of the students, and foster a sense of respect, teamwork, and 

fair play. In art class, students are exposed to a variety of media and participate actively in the 

creation and appreciation of all areas of the performing and fine arts. 

  

During the day, students have a structured and supervised recess for 20 minutes. Recess will be 

staggered by grade level. Students and teachers have a 40-minute lunch break. 

  

Students are dismissed by 3:30 pm, sent home with the homework tasks and other materials to 

enhance learning throughout the day. However, GEA 2 also offers an after-school program, which 

includes supervised homework time, enrichment activities, and preview/review activities 

coordinated with the regular school day curriculum. 
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It is evident to any visitor that GEA 2 students are orderly, yet enthusiastic, respectful of one 

another and other cultures, active and curious children who are anxious to learn and acquire skills 

across the curriculum. 

  

Element 2 ï Measurable Pupil Outcomes and         Element 3 ï Method by 

which Pupil Progress Toward Outcomes will be 

                     Measured 

  

ñThe measurable pupil outcomes identified for use by the charter school. ñPupil outcomes,ò for purposes of this 

part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge, 

and attitudes specified as goals in the schoolôs educational program. Pupil outcomes shall include outcomes that 

address increases in pupil academic achievement both schoolwide and for all groups of pupils served by the charter 

school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The pupil 

outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the 

grade levels served, or the nature of the program operated, by the charter school.ò (Ed. Code § 47605(b)(5)(B).) 

  

ñThe method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent practicable, 

the method for measuring pupil outcomes for state priorities shall be consistent with the way information is reported 

on a school accountability report card.ò  (Ed. Code § 47605(b)(5)(C).) 

  

Measurable Goals of the Educational Program 

  

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code 

§§ 47605(c)(1), 60605.)   

  

Charter School shall comply with all applicable laws and regulations related to AB 97 (Local 

Control Funding Formula) and AB 484, as they may be amended from time to time, including all 

requirements pertaining to pupil outcomes.  

  

Standardized Testing  

  

Charter School agrees to comply with and adhere to state requirements for participation and 

administration of all state-mandated tests, including computer-based assessments. Charter School 

shall submit and maintain up-to-date and accurate California Longitudinal Pupil Achievement 

Data System (CALPADS) data in accordance with the requirements of California Code of 

Regulations, title 5, section 861.Charter School hereby grants authority to the State of California 

to provide a copy of all test results directly to the District as well as Charter School. Upon request, 

Charter School shall submit, in the requested format (e.g., CD), a copy of the results of all state-

mandated tests to the District. 
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            A ñreasonably comprehensiveò petition will include, in addition to the District Required 

Language, the following: 

  

1.    Measurable Goals of the Educational Program 

  

Please see tables in Element 1. 

  

                    Measurable Pupil Outcomes: Summative Assessment Performance Targets 

  

                    Performance Targets Aligned to State Priorities 

  

2. Measurable Pupil Outcomes: Summative Assessments Performance Targets 

  

                     Performance Targets Aligned to State Priorities 

  

Please see tables in Element 1. 

  

3. For schools that primarily serve grades that do not participate in CAASPP (e.g., a K-2 

school), include the schoolôs annual measurable goals for each grade not participating in 

CAASPP and the schoolôs plan for assessing student academic growth and achievement of 

the standards and measurable goals for the grade level.  If included in the LCFF table in 

Element 1, such goals do not need to be repeated here but can be incorporated herein 

by reference to the table. 

  

N/A 

 

4.                 Other Performance Targets 

  

Please see tables in Element 1. 

 
5.                 Method for Measuring Pupil Progress Toward Outcomes: Formative Assessment 

  

It is imperative that students, teachers, parents, and administrators have a clear and accurate idea 

of the Charter Schoolôs goals for the instructional program as well as the necessary benchmarks 

required to measure progress. When assessing students from a diverse population such as the one 

served by GEA 2, it is particularly important to ensure that measurement is done in a culturally 
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responsive, valid and reliable way. The job of any school is to meet the required standards and 

expectations of the state and district where it resides, and this will also be the case for GEA 2. 

Overall, GEA 2 believes that assessment should follow these core principles:  

1. Continuity ï assessment should be on-going so that it provides a useful body of evidence 

in judging performance; Ο 

2. Integration ï assessment should be an integral part of the curriculum planning and 

instruction in a classroom; Ο 

3. Involvement ï all stakeholders should have an investment in the results and are part of the 

process at each step; Ο 

4. Appropriateness ï assessments should respect the cultural and linguistic varieties present 

in the student population, and be free of any bias; and Ο 

5. Collaboration ï teachers, parents and students are part of a larger team seeking the best and 

most appropriate forms of assessment and instruction.  

Ο 

With the aforementioned in mind, GEA 2 will conduct a variety of ongoing assessments 

throughout the school year. Progress in English language arts will be assessed using periodic 

California Treasures reading assessments at approximately 6-week intervals. NWEA benchmark 

assessments will be given three times per year according to a schedule outlined previously. 

Teachers will work together to provide special assistance or re-teaching for students within a grade 

level who need to improve in any given area and to plan enrichment for students who can move 

ahead.  

A similar analysis of progress using quarterly McGraw-Hill Math assessments will take place. 

Analysis of results will seek patterns of success and weakness will identify remediation and 

enrichment, as appropriate.  

End-of-unit assessments in McGraw Hill Social Studies and Foss Kits will be utilized to assess 

progress. In addition, grade-level assignments will be selected to demonstrate mastery of standards 

in social studies and science monthly. Teachers will establish a system of rubrics ï in-house 

assessments - for each subject area that will be used to standardize the scoring of student products 

in social studies and science. Teachers will meet at least twice a month by grade level to agree on 

criteria for four-point rubrics that will describe desired academic behavior and identify differences 

between scores that clearly communicate what students must do to be successful. Criteria will 

serve to evaluate products and teachers will work with students to help them understand how to 

achieve the highest scores. Teachers will assure consistency of scoring by collaborating to 

consistently apply rubric criteria to writing and other assignments. Samples of student products 

will be kept in an academic portfolio to display progress over the year.  
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Teachers will collaborate to plan school events that showcase artistic endeavors and display 

learning in all subject areas to create an enriched environment. In each display of student 

accomplishment, a clear connection will be made between the product or performance and 

standards that were mastered to accomplish the task. 

In addition to the above, use of NWEA MAP benchmark testing on a quarterly basis will allow 

teachers to measure progress in meeting state standards in the areas of English language arts and 

math. For science, Illuminate will be used on a quarterly basis to assess students in their progress 

in meeting state standards. Results on these quarterly benchmark tests will guide curriculum 

development and lesson planning to meet identified needs.  

The following table outlines some of the specific formative assessments that will be used within 

each subject area. 

SUBJECT ONGOING FORMATIVE ASSESSMENT 

ENGLISH 

LANGUAGE 

ARTS 

Students will demonstrate the ability to read, write, speak and listen as shown 

on periodic California Treasures skill assessments, fluency assessments, and 

written performance assessments.  

To meet state and federal expectations, GEA 2 expects a minimum of 60% of 

students to demonstrate adequate reading progress each year by meeting 

growth targets on the NWEA MAP test each quarter in order to meet or 

exceed the standard on the CAASPP test.  

MATHEMATICS Students will develop an understanding of the formal, logical reasoning 

system that governs mathematical inquiry, from basic computation to higher 

forms of numeracy by successfully completing end-of-unit McGraw-Hill Math 

periodic assessments with scores of 70% or higher.   

Students will also take the NWEA MAP test quarterly to assess progress in 

mathematics. To meet state and federal expectations, GEA 2 expects a 

minimum of 60% of students to demonstrate adequate mathematics progress 

each year by meeting growth targets on the NWEA MAP test each quarter in 

order to meet or exceed the standard on the CAASPP test.  

ENGLISH 

LANGUAGE 

DEVELOPMENT 

English learners will demonstrate mastery of listening, speaking, reading and 

writing standards at their assessed ELD level, as shown on periodic 

performance assessments. Students will be assessed on a quarterly basis for 

both oral and written English proficiency, scoring 65% on their grade 

appropriate Informal Reading Inventory administered by their teachers.  
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Overall, students will make at least one year of progress in one academic 

year as shown by completing the standards for one ELD level each academic 

year.  

SOCIAL 

STUDIES 

All students will demonstrate mastery of standards in history, geography, and 

other social studies areas by successfully completing periodic end-of-unit 

McGraw Hill Social Studies assessments with scores of 70% or higher.  

Students will also participate successfully in grade-level multi-task projects 

designed to apply critical concepts and skills as well as general knowledge of 

current events, as appropriate. These projects will be documented in 

portfolios and reflective journals.  

All assignments and projects will be graded on an established standards- 

based four-point scale using grade-level in- house assessment rubrics 

developed to guide student performance and assessment. Students will 

achieve a 3 or higher on the four-point scale.  

SCIENCE All students will demonstrate mastery of science standards, including 

fundamental concepts in the fields of life sciences, physical sciences, earth 

science by completing investigations and engaging successfully in scientific 

methodology, and successfully completing Foss end-of- unit assessments 

with a score of 75% or higher.  

Additionally, all assignments and projects will be graded on an established 

four-point scale using grade level in-house assessment rubrics to guide 

student performance and assessment. Students will achieve a 3 or higher on 

the four-point scale.  

Assignments and projects will be scored and recorded in a science journal.  

FOREIGN 

LANGUAGE 

Students will make at least one year of progress in one academic year as 

shown by completing the standards for one foreign language level each 

academic year as derived from the American Council on the Teaching of 

Foreign Languages (ACTFL).   Students will also take a teacher developed 

standards based assessment at the end of each year with demonstrating 70% 

accuracy or greater. 
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6.                 Data Analysis and Reporting 

  

TYPE OF DATA TO BE COLLECTED  

  

As outlined in the table above, a variety of data will be collected.  This data comes in the form of 

quarterly benchmark assessments using the NWEA MAP test and Illuminate test; publishersô unit 

assessments; informal reading inventories; and graded tasks, projects, and portfolios.  The data 

collected in this fashion is formative in nature and will be used to inform curriculum and instruction 

as described in the following section. 

  

ROLE AND USE OF DATA TO INFORM CURRICULUM AND INSTRUCTION  

  

Teachers and administrative staff will use the formative assessment data to inform curriculum and 

instruction.  

  

A central GEA 2 mission is to teach the Common Core State Standards in ELA and math and the 

California standards in other subject areas.  All formative assessment data collected will be 

measuring the degree to which students have achieved these standards. 

The responsibility for ensuring that students master the standards falls ultimately with the principal 

working in close collaboration with teachers. A key component in that process is an accurate, 

reliable student reporting system that offers appropriate and useful information to teachers, the 

principal, and parents. Accurate and reliable data that addresses the integrity of the instructional 

program and school-wide outcomes will be used to inform all stakeholders.  

Teachers will meet individually with the principal and as a team to review all the appropriate 

evidence, including portfolios, writing samples, reading records, classroom observations, self- 

monitoring data, standardized tests and assessments, and other data that sheds light on student 

performance. Students who are not meeting the standards will be assisted in that effort through 

instructional changes and additions as warranted by the skill or knowledge area. 

The principal and teachers will discuss in a structured, systematic fashion the progress students 

are making toward the required standards and objectives. Periodic monthly meetings will be 

supplemented by team meetings, where the principal will function as a facilitator and guide to 

introduce new ideas for improving instruction, on the basis of outcome data. A primary use of data 

will be to inform methods of differentiated instruction.  Based on assessment data, students may 

be assigned to one-on-one or small group sessions with an intervention teacher or aide.  These 

sessions may be designed using a push-in or pull-out model depending on the needs of the students.  

Ultimately, the administration and use of classroom assessments falls to the teacher, and each 

teacherôs implementation is monitored by GEA 2ôs principal. 
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ROLE AND USE OF DATA TO MONITOR AND IMPROVE THE EDUCATIONAL 

PROGRAM AND OPERATIONS   

  

As described above, the use of data will inform and improve instruction by guiding curriculum 

development and providing differentiated instruction to students.  Additionally, data will be used 

to improve the educational program and operations by informing the following: 

  

·     Development of a budget aligned to identified needs 

·     Hiring of intervention teachers and intervention aides 

·     Selection and purchase of additional instruction materials 

·     Selection and acquisition of various software programs 

·     Type of professional development offered 

·     Provision of informal counseling to students 

·     Creation of an after-school program 

·     Strengthening of home/school collaboration 

  

For example, if the formative assessments given at the beginning of a school year indicate that a 

majority of students is not meeting targets in English language arts, the school could coordinate 

the following: development of a budget that provides more money to strengthen the English 

language arts program; hiring of intervention teachers and aides with specific expertise in 

developing English language proficiency; purchase of additional reading programs including more 

fiction and non-fiction titles for class libraries; purchase of reading software programs such as 

LEXIA and Achieve3000; provision of PD to teachers in the area of English language arts and 

English Language Development (ELD); provision of informal counseling to students whose 

anxiety levels about testing in ELA may be high; development and creation of an after-school 

program aligned with the regular day program goals of improving ELA achievement; 

strengthening the home/school collaboration by providing parents with skills to help children 

develop literacy skills at home.      

  

 

ROLE AND USE OF DATA TO INFORM STAKEHOLDERS OF SCHOOL 

PERFORMANCE 

  

School performance data, and in some cases individual data, will be shared with stakeholders 

including parents, students, staff, the Board of Trustees, and the community.  The following table 

outlines the role and use of data for each of these stakeholders. 
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Stakeholder Role and Use of School and Individual Performance Data 

Parents ·        Elicit support for school wide initiatives 

·        Promote school through collective understanding of school goals 

and achievement 

·        Give parents information about needs of students so that they can 

help at home  

·        Keep parents informed to make decisions regarding school choice 

options 

Students ·        Keep informed of individual and school wide progress 

·        Develop metacognitive understanding of the role of data 

·        Establish personal achievement goals 

·        Develop a sense of shared responsibility 

Staff ·        Guide selection of school wide initiatives 

·        Elicit support of school wide initiatives 

·        Promote sense of shared responsibility 

·        Provide information used to guide organization of professional 

development 

·        Provide motivation and information to develop a differentiated 

instruction 

·        Guide development of curriculum designed to meet student needs 

The Board of 

Trustees 
·        Provide information for decision making processes in general 

·        Promote connectedness with the school  

·        Approve budgets aligned with school needs 

·        Provide focused support to administration 

·        Elicit support for school wide initiatives 

  

  

GEA 2 considers parents to be an integral part of the educational process.  As such, GEA 2 will 

make every effort to share relevant data with parents in a timely fashion.  The following outlines 

how this data will be shared. 

  

Student Progress Marks: This data is conveyed to parents in a report card format three times per 

year at the end of each reporting trimester in November, March, and June.  Classroom teachers are 

responsible for preparing the report cards.  The first two reporting periods (November/March) 

coincide with parent/teacher conferences, and it is during the conference session that the report is 

explained and given to the parent. 
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NWEA MAP : Individual benchmark scores are shared with parents at parent conferences.  A 

report downloaded from the system is given to parents to take home.  Overall scores of the school 

in meeting growth targets is shared with parents in newsletter format at the conclusion of testing 

in January and June.   

  

CAASPP Data: Individual data from the state testing system is shared with parents through mail 

and in person.  The mailing of individual reports occurs in the fall as they are made available by 

the state.  In person explanation of the data occurs at the parent conference.  Schoolwide progress 

on the CAASPP is reported to parents in the newsletter format sometime during the fall when this 

data is made available by the state. 

  

CELDT/ELPAC  Data:  Individual data from this test is shared with parents as it becomes 

available in the winter. Teachers share this data by sending home report sheets developed by the 

state.  This data is also covered during the parent conference.  

  

Meeting AMAOs: This schoolwide data is shared with parents in newsletter format as it is made 

available in the fall. 

  

LAUSD Site Visit:  Data from this visit is shared with parents at some point during the year as the 

visit is completed and the scores are made available.   

  

7.                 Grading, Progress Reporting, and Promotion/Retention 

  

GEA 2 believes that grading policies must include consideration of several variables that indicate 

student progress toward achievement of grade-level standards: standardized assessments, teacher- 

designed performance assignments and assessments, teacher observation, and other factors. GEA 

2 will offer multiple opportunities for students to demonstrate their learning in a variety of diverse 

assignments and assessments in all areas of instruction, including but not limited to periodic end-

of- unit tests, performance assignments and assessments, projects and performances.  

Students will be scored in all elements of the educational program using a consistent criteria 

described in a 4-point in-house assessment rubric for each assignment. All curricula, instructional 

activities, materials, textbooks and assessments will be aligned to support student progress toward 

achievement of standards. At the beginning of each year, teachers will inform students and parents 

of the scope of standards to be met for the grade-level as well as instructional strategies designed 

to promote language development, academic success, and respect for differences.  

GEA 2 will focus on the meaningful application of language arts concepts and skills to other 

curriculum areas and provide varied opportunities for students to read and understand text across 
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the curriculum. Periodic writing assignments will be designed to measure the application of 

language arts standards to the social studies and science.  

Student progress toward achievement in all curricular areas will be assessed using a 4- point scale, 

as indicated below.  

Score Level Explanation 

4 Advanced Student completes assignment correctly and with ease. Examination of 

the work product indicates that the student has already attained beyond 

the standard. 

3 Proficient Student completes assignment successfully. Examination of the work 

product indicates that the student has mastered the standard and is 

ready for the next step. There may be some minor errors, but nothing to 

indicate that the standard has not been met. 

2 Approaching 

Proficient 
Student completes the assignment with difficulty. Examination of the 

work product indicates that the student has struggled with elements of 

the standard. Key portions of the assignment are left undone or are done 

incorrectly.  

1 Basic Student is unable to complete the assignment. Examination of the work 

product indicates that the student has not understood the standard or its 

application. Most of the assignment is left undone or is completed 

incorrectly.  

  

Student progress toward global citizenship and awareness is also assessed using a 4-scale rating. 

A basic rubric for scoring work, attitude, and application in this area is presented as follows:  

  

Score Level Explanation 

E Excellent Student understands concept and is able to make viable plans to solve 

real world problems. Sees the problem in context and is able to make 

connections to other issues.  

S Satisfactory Student understands concept and is able to make viable plans to solve 

real world problem. May or may not see problem in context and has 

difficulty making connections to other issues.  
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N Needs 

Improvement 
Student has limited understanding of the concept. Can make only 

rudimentary plans to solve real world problems. Sees no connection 

with other issues or problems.  

U Unsatisfactory Student has little to no understanding of the concept. Can make no 

cohesive plan to use concept in solving real world problem. Sees no 

connection with other issues or problems.  

  

Beginning in kindergarten, rubrics will be established that define the specific academic 

performance behaviors necessary to achieve each of the four scores in each subject area. Teachers 

and students will use the system of rubrics daily when modeling new academic behavior, when 

assessing the progress of an assignment, or when evaluating a final product. School consensus 

among classrooms and grade levels will establish consistent grading criteria across each grade 

level and among grade levels.ΟRubrics will clarify and explain each score so that academic 

behavior is related to growth toward mastery of standards. It is the expectation of GEA 2 that 

students will meet grade-level standards as expected following the yearôs academic pacing plan.  

Classroom assignments and assessments will be judged on the basis of established rubrics for the 

grade level and subject. Teachers will discuss the evaluation process with students so that students 

will understand the differences between scores and be able to work toward a higher score. Teachers 

and students will discuss the evaluation process with parents so that parents will understand the 

differences between scores and be able to support their children to work toward higher 

achievement. Quarterly scores will be assigned after considering growth over the short term and 

an assessment of the studentôs improvement.  

When state assessment results are consistent with teacher evaluation, evaluation can be more easily 

made on the basis of the studentôs current demonstration of progress. When state assessment results 

are not consistent with teacher evaluation, the teacher and principal will discuss discrepancies and 

determine possible areas for investigation. Monitoring of student progress will establish the 

studentôs current learning patterns. Opportunities to improve a studentôs performance in 

standardized assessment or in daily learning will be provided.  

TYPE AND FREQUENCY OF PROGRESS REPORTING 

The type of progress reporting using a four-point scale has been described in the previous section.  

Progress reporting will take place every trimester as indicated in the school calendar.  Reporting 

for the first two trimesters will coincide with parent/teacher conferences so that parents are made 

aware of their childôs progress in meeting state standards in all curricular areas.   

PROMOTION/RETENTION POLICY AND PROCEDURES  
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It is the intention of the board of GEA 2 that no student be retained.  Given the lack of evidence 

regarding the positive impact of retention and the overwhelming evidence that retention has a 

negative effect on student self-esteem and academic progress, the board requests that measures 

other than retention be used to promote student success.  These measures may include but are not 

limited to the following: 

·        Differentiated instruction 

·       Team teaching 

·       Participation in push-in and pull-out intervention 

·       Tiers 1-3 strategic intervention 

·       One-on-one tutoring 

·       Participation in the afterschool and summer enrichment programs 

·       Assessment for special education services 

  

If the aforementioned strategies fail to result in academic improvement, retention may be 

considered when all of the following criteria are met: 

  

English Language 

Arts 

(for EO, IFEP, RFEP, 

and ELD 5) 

·        Grades 1-5: Progress Report score for ELA of ñ1ò for all three 

reporting periods. 

·        Grades 1 and 2: Fluency Assessment (SOAR or DIBELS) with a 

score below the 25%tile given within the final 60 days of the school 

year. 

Mathematics 

(for EO, IFEP, 

RFEP, and ELD 5) 

·        Grades 1-5: Progress Report score for mathematics of ñ1ò for all 

three reporting periods 

·        Grades 3-5: A score of ñStandard Not Metò on the Mathematics 

CAASPP from the previous year 

English Language 

Development 

(for EL students only; 

levels 1-4) 

·        Grades 1-5: Student remains at same ELD level for two or more 

years based on the overall score of the annual CELDT/ELPAC 

·        Grades 1-5: Progress Report score of ñ1ò in all four sections 

ELD Reading, ELD Writing, ELD Listening and ELD Speaking for 

all three reporting periods 

Primary Grades Only 

(K-2) 
·        It is strongly recommended that primary grade students not be 

retained. 

  

The parent will be notified by the second trimester report that there is a possibility of retention.  

All cases of recommended retention will be reviewed by a committee composed of the classroom 

teacher, the principal, the RST, and the parent.  The committee will review the studentôs profile 
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and academic progress to date during the 3rdtrimester and make a decision for retention or 

promotion based on the aforementioned criteria and any other pertinent information.  The 

committee will meet no later than 60 days prior to the end of the school year.  A decision for 

retention must be unanimous. 

  

  

 

 
Element 4 ï Governance 

  

ñThe governance structure of the charter school, including, but not limited to, the process to be followed by the 

charter school to ensure parental involvement.ò (Ed. Code § 47605(b)(5)(D).) 

  

General Provisions 

  

As an independent charter school, Charter School, operated as or by its nonprofit public benefit 

corporation, is a separate legal entity and shall be solely responsible for the debts and obligations 

of Charter School.  

  

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its 

governing board and/or nonprofit corporation are and remain consistent with the provisions of this 

Charter. In the event that the governing board and/or nonprofit corporation operating Charter 

School amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD 

within 30 days of adoption.  

  

Charter School shall send to the CSD copies of all governing board meeting agendas at the same 

time that they are posted in accordance with the Brown Act. Charter School shall also send to the 

CSD copies of all board meeting minutes within one week of governing board approval of the 

minutes. Timely posting of agendas and minutes on Charter Schoolôs website will satisfy this 

requirement. 

  

The District reserves the right to appoint a single representative to the Charter School governing 

board pursuant to Education Code section 47604(b). 

  

Legal and Policy Compliance 
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Charter School shall comply with all applicable federal, state, and local laws and regulations, and 

District policy as it relates to charter schools, as they may be amended from time to time.   

  

Charter School shall comply with all applicable federal and state reporting requirements, including 

but not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act 

of 1999, and Education Code section 47604.33. 

  

Charter School shall comply with the Brown Act and the Public Records Act. 

  

Charter School and all employees and representatives of Charter School, including members of 

Charter Schoolôs governing board, members of Charter School or governing board committees and 

councils, Charter School administrators, and managers, shall comply with federal and state laws, 

nonprofit integrity standards, and LAUSD charter school policy, regarding ethics and conflicts of 

interest, and shall otherwise enter into all transactions and conduct business with all persons and 

entities, including related parties, at armôs length.    

  

Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the 

issuance of a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of 

Non-Renewal, or equivalent notice, by the LAUSD Board of Education.   

  

Title IX, Section 504, and Uniform Complaint Procedures 

  

Charter School shall designate at least one employee to coordinate its efforts to comply with and 

carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and 

section 504 of the Rehabilitation Act of 1973 (ñSection 504ò), including any investigation of any 

complaint filed with Charter School alleging its noncompliance with these laws or alleging any 

actions which would be prohibited by these laws. Charter School shall notify all its students and 

employees of the name, office address, and telephone number of the designated employee or 

employees. 

  

Charter School shall adopt and publish complaint procedures providing for prompt and equitable 

resolution of student and employee complaints alleging any action that would be prohibited by 

Title IX or Section 504. 

  

Charter School shall adopt and implement specific and continuing procedures for notifying 

applicants for admission and employment, students and parents of elementary and secondary 

school students, employees, sources of referral of applicants for admission and employment, and 

all unions or professional organizations holding collective bargaining or professional agreements 

with Charter School, that Charter School does not discriminate on the basis of sex or mental or 
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physical disability in the educational programs or activities which it operates, and that it is required 

by Title IX and Section 504 not to discriminate on any such basis. 

  

Charter School shall establish and provide a uniform complaint procedure in accordance with 

applicable federal and state laws and regulations, including but not limited to all applicable 

requirements of California Code of Regulations, title 5, section 4600 et seq.    

  

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil 

fees, including Education Code sections 49010 - 49013, and extend its uniform complaint 

procedure to complaints filed pursuant to Education Code section 49013.  

  

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the 

Local Control Funding Formula legislation provisions set forth in Education Code section 52075. 

  

Responding to Inquiries 

  

Charter School, including its nonprofit corporation shall promptly respond to all inquiries, 

including but not limited to inquiries regarding financial records from the District, and shall 

cooperate with the District regarding any inquiries. Charter School acknowledges that Charter 

School, including but not limited to its nonprofit corporation, is subject to audit by LAUSD, 

including, without limitation, audit by the District Office of the Inspector General. Charter School 

shall provide the District with current and accurate contact information for Charter School, Charter 

School administrators, and Board members. 

  

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related 

to Charter Schoolôs operations, or breach of the Charter, is received or discovered by the District, 

Charter School, including but not limited to its nonprofit corporation, employees, and 

representatives, shall cooperate with any resulting inquiry and/or investigation undertaken by the 

District and/or the Office of the Inspector General Investigations Unit. 

  

Charter School acknowledges and agrees that persons and entities that directly exercise control 

over the expenditure of Charter Schoolôs public funds shall be subject to all necessary and 

appropriate District charter school oversight. 

   

Notification of the District  

  

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or 

notices of workplace hazards, investigations by outside regulatory or investigative agencies, 

lawsuits, changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal 

complaints or notices, within one week of receipt of such notices by Charter School. Unless 
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prohibited by law, Charter School shall notify the CSD in writing of any internal investigations 

within one week of commencing investigation. Charter School shall notify the CSD within 24 

hours of any dire emergency or serious threat to the health and safety of students or staff. 

  

Student Records 

  

Upon receipt of a student records request from a receiving school/school district, Charter School 

shall transfer a copy of the studentôs complete cumulative record within ten (10) school days in 

accordance with Education Code section 49068. Charter School shall comply with the 

requirements of California Code of Regulations, title 5, section 3024, regarding the transfer of 

student special education records. In the event Charter School closes, Charter School shall comply 

with the student records transfer provisions in Element 15. Charter School shall comply with the 

requirements of Education Code section 49060 et seq., which include provisions regarding rights 

to access student records and transfer of records for youth in foster care.  

  

Parent Engagement 

  

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to 

perform volunteer service hours, or make payment of fees or other monies, goods, or services in 

lieu of performing volunteer service, as a condition of his/her childôs admission, continued 

enrollment, attendance, or participation in the schoolôs educational activities, or otherwise 

discriminate against a student in any manner because his/her parent cannot, has not, or will not 

provide volunteer service to Charter School.   

  

Federal Program Compliance 

  

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic, 

fiscal and other regulatory requirements of the Elementary and Secondary Education Act (ESEA, 

also known as Every Student Succeeds Act (ESSA)) and other applicable federal programs. 

Charter School understands that it is a local educational agency (LEA) for purposes of federal 

compliance and reporting purposes. Charter School agrees that it will keep and make available to 

the District any documentation necessary to demonstrate compliance with the requirements of 

ESEA and other applicable federal programs. Charter School also acknowledges that, as part of its 

oversight of Charter School, the District may conduct program review for federal as well as state 

compliance. 
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·       Governance Structure 

 

 
 

Decision-making at GEA 2 will take place under a set organizational structure, which is designed 

to make maximum use of the resources in the Charter School and the community, while respecting 

the fundamentally democratic concerns of all constituents. The following organizational chart 

outlines the structure and communication channels in place at GEA 2. Ο 

  

Description of Major Roles and Responsibilities within the Governance Structure 

  

Global Education Collaborative (GEC) Board of Directors: The GEC Board of Directors shall 

have oversight of all GEC schools including GEA.  This oversight will include approving the 

annual audit, approving monthly/yearly/quarterly and all interim budget reports that are to be filed 

with LAUSD, the State, or Federal Government, hiring/firing of the executive director and the 

principals, establishing and approving the general instructional program of the Charter School, 



140 
 

approving contracts with vendors over $10,000 made on behalf of the  Charter School, approval 

of facilities contracts, development of the organizationôs vision and mission statements, approval 

of various handbooks and policies, etc. 

  

The GEC Board shall also have responsibility to ensure that the academic performance of the 

Charter School is such that it meets criteria for renewal established by the State.  Additionally, the 

Board shall ensure fiscal health of the Charter School by reviewing budgets on a monthly basis as 

part of the approval process described above.   Furthermore, the Board shall provide oversight to 

the school as it relates to matters in general, which may include such things as governance and 

organizational management, all of which are categories of evaluation by the Charter Schools 

Division. 

  

In performing these various duties, the GEC Board shall have access on a regular basis to the 

following data points as described in table format below. 

  

Month Reports 

August ·        CAASPP results from previous school year 

·        Enrollment/Attendance data 

September ·        CAASPP results from previous school year 

·        Enrollment/Attendance 

October ·        Achieve3000 

·        Enrollment/Attendance  

November ·        1st Benchmark NWEA MAP test  

·        Enrollment/Attendance  

December ·        1st Formal Teacher Observation 

·        Enrollment/Attendance 

January ·        Achieve3000 

·        Recruitment 

·        Enrollment/Attendance 
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February ·        2nd Benchmark NWEA MAP test 

·        2nd Formal Teacher Observation 

·        1st Writing Benchmark 

·        CELDT/Reclassification 

·        Recruitment 

·        Enrollment/Attendance 

March ·        Recruitment 

·        Enrollment/Attendance 

April ·        Teacher Evaluation/Retention/Recruitment 

·        Recruitment 

·        Enrollment/Attendance 

May ·        Recruitment 

·        Enrollment/Attendance 

June ·        3rd Benchmark NWEA MAP test 

·        2nd Writing Benchmark 

·        Recruitment 

·        Enrollment/Attendance 

     

  

Executive Director: The Executive Director (ED) oversees and advances all Global Education 

Collaborative Schools. S/he embodies and advocates for the mission, vision, and strategic direction 

of the school. S/he is responsible for implementation of all board policies and directives. At the 

CMO level s/he directly manages all positions in the CMO including the Director of Operations 

and all Business Managers, makes recommendations to the board on hiring/firing issues, develops 

board policies for approval by the board, and oversees budgetary processes and reporting.  At the 

school level s/he oversees implementation of board policies, oversees and assists principals with 

their jobs, evaluates principals yearly, and facilitates communication among all principals. 

  

Director of Operations: The Director of Operations (DO) generally oversees budgetary processes 

for all schools in the collaborative (GEC) and the collaborative itself.  S/he also assists business 

managers and principals in the development of budgets that are aligned with the vision/mission of 

the school. S/he assists the executive director in collecting and analyzing a variety of data to 

present to the board to enable it to make decisions and approve policy. 

  

Principal :  The Principal oversees implementation of board policies and directives at the school 

site.  S/he is responsible for the day-to-day operations of the school. The principal has direct 
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responsibility for the operational and instructional programs designed to deliver services to 

students and their families.  S/he develops curriculum with the teachers and organizes and provides 

professional development.  S/he evaluates teachers and staff on a yearly basis and hires and fires 

staff.   The principal develops a budget that aligns with the vision and mission of the school with 

help of a business manager or director of operations.  The principal approves expenditures in 

alignment with the budget. 

  

Teaching Staff: The teaching staff includes all fully credentialed classroom teachers and the 

Resource Specialist Teacher (RST).  The teaching staff is responsible for delivery of the 

curriculum and managing all aspects of the classroom including student academic and emotional 

growth.  The teacher is the primary link between the school and the parents/students and facilitates 

this communication on a daily basis through various interactions and meetings with parents, 

students, and other staff.   

  

Paraprofessionals and Support Staff:  Paraprofessionals and support staff include instructional 

aides and intervention teachers.  The instructional aides and intervention teachers work under the 

direction of teachers to provide additional instructional support to students one-on-one or in small 

groups. 

  

Office Staff: The Office Staff includes the Office Manager and possibly a Receptionist and a 

Resource Manager.  The Office Manager is responsible for keeping, maintaining, and reporting 

school records and data in CALPADS, PowerSchool, and other such programs.  S/he has the 

responsibility for reporting attendance data to the District and the State.  S/he also processes all 

interest forms, enrollment forms, student applications, and lunch forms, and ensures that the 

information provided on these forms is complete and accurate.  The Receptionist takes calls and 

greets the public at the front desk.  S/he is responsible for directing questions and calls to 

appropriate individual within the organization.  S/he also provides information to the public 

regarding the school and its operations and will perform other clerical duties as assigned.  The 

Resource Manager is responsible for managing the physical resources of the school.  S/he ensures 

that the facilities are well-maintained, that orders are received and distributed, that equipment is 

logged and tracked.  S/he also processes orders received from and approved by the principal.   

  

School Site Council and Committees: The school site council (SSC) and committees provide 

recommendations to the principal regarding the operational and instructional programs of the 

school.  The SSC will also review and approve the Single School District Plan.  As required by 

law, the SSC also provides its approval of such things as the LCAP and expenditures related to 

Title III and EL students.  The SSC committees are organized from among existing members of 

the SSC and provide focused information in their respective areas. 
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Committees under the School Site Council shall include the English Learner Advisory Committee 

and other ad hoc committees created to address issues that arise at the school.  These ad hoc 

committees may include those designated to examine issues related to safety, facilities, budget, 

curriculum, etc. 

  

The School Site Council shall be composed of the following members in accordance with State 

guidelines: 

  

a.             Principal 

b.             Teacher representatives 

c.             Classified employee 

d.             Parent representatives 

  

Teacher and parent representatives will be selected by popular vote from among members of their 

respective groups.  The same applies to the classified employee.  Once the council is convened for 

the first time, the council will select from among its members a president, vice-president and 

secretary.  The term of office for all duly selected members shall be one academic year.  

  

·        Governing Board Composition and Member Selection 

  

The Global Education Academy 2 (GEA 2) will be operated by Global Education Collaborative 

(GEC), a nonprofit public benefit corporation. The governing board of GEC will act as the Board 

of Trustees of GEA 2.  

The GEA 2 will be governed pursuant to the bylaws and guidelines established by the Board of 

Trustees. This board will consist of three to fifteen voting members elected to represent the 

diversity of experiences and backgrounds that are representative of the school. 

The board will be composed of members whose collective resume provides the requisite 

knowledge to manage all the schools under its jurisdiction.  The composition of the board will 

reflect the interests of the community it serves.  In this way, the board will be able to support 

administrative staff in their efforts to meet the needs of the community. 

  

 

 

·       Criteria and Process for Selecting Governing Board Members  

  

Board members will be elected through a nomination process. The president may appoint a 

committee to designate qualified candidates for election to the board of directors at least thirty (30) 



144 
 

days before the date of any election of directors. The nominating committee, formed on an ad hoc 

basis, shall make its report at least seven (7) days before the date of the election or at such other 

time as the board of directors may set and the secretary shall forward to each board member, with 

the notice of meeting required by the GEC bylaws, a list of all candidates nominated by committee. 

Cumulative voting by directors for the election of directors shall not be permitted. The candidates 

receiving the highest number of votes up to the number of directors to be elected shall be elected. 

Each director shall cast one vote per available seat. 

The criteria for nomination of candidates to the Board and potential considerations shall include 

at a minimum: 

·    Experience at a managerial or administrative level in either a public or private setting 

·    Dedication to the vision and mission of Global Education Collaborative schools 

·  Knowledge of budgets and development of budgets consistent with the vision and  

 mission 

·    Belief that all students can achieve success with the appropriate inputs 

·    Basic knowledge of educational systems and their organization 

·    Possession of unique skill/knowledge that will benefit the organization  

Additionally, candidates will be sought that will be able to fully comply with all of the 

responsibilities as set forth below: Ο 

·       Establish all major educational policies consistent with the charter and state and District 

regulations; Ο 

·       Implement and oversee major administrative policies to ensure smooth operation of the school; 

Ο 

·       Approve all major changes to the schoolós overall goals, visions, and curriculum;Ο 

·       Approve and adopt an annual operating budget for the school; Ο 

·       Review and approve all grant and fundraising requests and receipts; Approving compensation 

schedules and employee benefits offerings; Ο 

·       Reviewing and approving all major purchases and contracts within limits set by the Board; Ο 

·       Selecting the schoolôs external auditor and receiving the auditor's report; Ο 

·       Encourage and promote parental involvement through community outreach and parent 

education and training; 

·       Select and evaluate the Principal of the school.Ο 
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Governance Procedures and Operations   

  

LOCATION AND FREQUENCY OF BOARD/COMMITTEE MEETINGS  

The location of the board meetings will be as follows: 

  

Global Education Academy 

4141 S. Figueroa St.  

Los Angeles, CA 90037 

  

The board will meet once a month generally on the 4thTuesday of the month with the exception of 

a combined November/December meeting. Committee meetings shall be held quarterly as needed 

and will be announced the month prior at a regular board meeting. 

  

PROCESS AND TIMELINE FOR SETTING ANNUAL CALENDAR OF BOARD AND 

COMMITTEE MEETINGS  

  

The process for setting the annual calendar of board meetings is as follows: 

  

1. The Director of Operations prepares an initial draft of the school calendar in February for 

the school year that begins in July of the following calendar year.  The school calendar 

includes the dates for each of the regular board meetings from July through June of the 

following year.   

2. The calendar is reviewed by the Executive Director who then asks for feedback from school 

staff by the end of March.  After receiving feedback, and when deemed appropriate, the 

calendar is revised accordingly. 

3. The calendar is submitted to the board for review in the April board meeting.  Suggestions, 

if any, are made at this time, and the calendar is revised accordingly 

4. The calendar is submitted to board for official approval in May. 

  

Committee meetings as noted above will be held quarterly and announced the month prior at a 

regular board meeting.  

  

LOCATION FOR POSTING BOARD AND COMMITTEE MEETING AGENDAS  

  

All board and committee meeting agendas will be posted physically at the front entrance of the 

school.  All board and committee meeting agendas will also be posted online on the schoolôs 

website and that of Global Education Collaborative.  For regular board meetings, the posting will 

occur at minimum 72 hours prior, and for the special board meetings 24 hours prior. 
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PROCEDURES TO ASSURE COMPLIANCE WITH KEY BROWN ACT 

REQUIREMENTS  

  

The GEC board of trustees ensures that all actions taken by the board are in compliance with 

Brown Act Requirements.  The procedures used to ensure this are as follows: 

  

ǒ The Board, the Executive Director, and Director of Operations will receive Brown Act 

training once a year. 

ǒ The Executive Director and Director of Operations will review key Brown Act 

requirements at selected board meetings with the board members throughout the year. 

ǒ The Executive Director and Director of Operations will consult frequently with legal 

counsel to ensure that procedures consistent with the Brown Act are followed. 

  

In particular, the Board of Trustees will follow key Brown Act procedures as it relates to posting 

of agendas, agendizing closed sessions, compliance with ADA, teleconferencing, public comment, 

etc.   

  

Agendas for regular board meetings will be posted at least 72 hours in advance at the Charter 

School location in a place visible to the public.  Agendas will additionally be posted at each 

location from which a board member is calling in or video-conferencing.  For special board 

meetings, the agendas will be posted at least 24 hours in advance at locations previously specified.  

And for emergency meetings, the agendas will be posted at least 3 hours in advance at locations 

previously specified.   

 

QUORUM REQUIREMENTS  

  

A quorum of board members is required to initiate any board meeting and to take action on any 

agendized item.  The quorum is defined as fifty percent of existing board members plus one.  

  

BOARD ACTION (VOTING) REQUIREMENTS  

  

The Board will vote on agendized action items only.  Each board member shall have a single vote 

on each action item.  A simple majority of board members present at the board meeting shall 

prevail on each action item presented to the Board.  The board may vote to delay action until a 

later meeting, whether regular or special. 

  

Every act or decision done or made by a majority of the directors present at a meeting duly held at 

which a quorum is present is the act of the board of directors, unless the articles of incorporation 

or bylaws of this corporation, or provisions of the California Nonprofit Public Benefit Corporation 

Law, particularly those provisions relation to appointment of committees (Section 5212), approval 


