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Assurances, Affirmations, and Declarations

Gl obal Education Academy 2 (also referred to he

Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
(California Education Code (hereinafter AEd. Co

Not charge tuition. (Ed. Code 8 47605(d)(1).)

Not discrimnhate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in sectin55 of the Penal Code. (Ed. Code §
47605(d)(1).)

Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not
be determined according to the place of residence of the pupil, or of his or her parentgudegan,
within this state, except that an existing public school converting partially or entirely to a charter school
under this part shall adopt and maintain a policy giving admission preference to pupils who reside
within the former attendance arefatloat school. (Ed. Code 8§ 47605(d)(1).)

Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

Except for existing pupils of Charter School, determine attendance by a public random drawing if

thenumberopupi | s who wish to attend Charter School e
shall be extended to pupils currently attending Charter School and pupils who reside in the Los Angeles
Uni fied School Di strict (al so Dreferced) .t o( Ehde.r
47605(d)(2)(B).)

If a pupil is expelled or leaves Charter School without graduating or completing the school year for
any reason, Charter School shall notify the su
known address within 30 days, and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card, and health information.

(Ed. Code § 47605(d)(3).)

Meet all stéewide standards and conduct the pupil assessments required pursuant to Education
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in-cbarter public schools. (Ed. Code § 836)(1).)

Consult, on a regular basis, with Charter Scho
the school és educational programs. (Ed. Code A



Charter School hereby declares that Charter School, operated byit®masprofit public benefit
corporation, is and shall be the exclusive publ
the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with
Section 3540) of Division 4 ofitle | of the Government Code. Charter School shall comply with all
provisions of the EERA and shall act independently from LAUSD for collective bargaining purposes.

In accordance with the EERA, employees may join and be represented by an organiziwson o

choice for collective bargaining purposes.

NOTE: This Charter contains specific ADistrict |
Affirmations, and Declarations above. The DRL should be highlighted in gray within each Charter
elementor section. The final section of the Charter provides a consolidated addendum of the DRL.

This intentional redundancy facilitates efficient charter petition review while ensuring ready access to

the DRL for any given section of the Charter. To the extattdny inconsistency may exist between

any provision contained within the body of the Charter and the DRL contained in the addendum, the
provisions of the DRL addendum shall control.

Element 17 The Educational Program

ifiThe educati onal program of the charter school , desi gne
school is attempting to educate, what it means to be a
best occurs. The goals identi in that program shall include the objective of enabling pupils to become self
motivated, compet en(Ed Caagd7d05(H(®)0)HIg | earners. o

AThe annual goals for the charter school iedfparsuanato | pupi l
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for

the grade levels served, or the nature of the program operated, by the charter school, and specific annual actions

to achieve those goals. A charter petition may identify additional school priorities, the goals for the school priorities,

and the specific annual (Ea.cCode 84v6805(b)B)(AKig)hi eve t hose goal s.

il f the proposed c hh schoelpupis,ahdesaiptionvef thelmamer in wigich the aparter

school will inform parents about the transferability of courses to other public high schools and the eligibility of

courses to meet college entrance requirements. Courses offered by théeclsahool that are accredited by the

Western Association of Schools and Colleges may be considered transferable and courses approved by the
University of California or the California State Unive
may be considered to meet(EdGote8apes(bgsA)iilnce requirement .

Local Control Funding Formula (LCFF) and Local Control and
Accountability Plan (LCAP)

Charter School acknowledges and agrees that it must comply with all agheliaws and
regulations related to AB 97 (Local Control Funding Formula), as they may be amended from time
to time, which include the requirement that Charter School shall annually submit a Local Control
and Accountability Plan (LCAP)/annual update te ttos Angeles County Superintendent of



Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with Education
Code sections 47604.33 and 47606.5, Charter School shall annually update its goals and annual
actions to achieve thoseo@s identified in the charter pursuant to Education Code section
47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by the State
Board of Education, as it may be changed from time to time. Charter School shall comally with
requirements of Education Code section 47606.5, including but not limited to the requirement that
Charter School nshall consult with teacher s,
parents, and pupils i n ddCodegU7®(Hbm)y t he annual

Academic Calendar and Schedules

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Code section 47612.5, and the number of school days requiCadifognia Code of
Regulationstitle 5, section 11960.

Mathematics Placement

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

Transitional Kindergarten

Charter School shall comply with all applicabégjuirements regarding transitional kindergarten.

For purposes of admission to Charter School, transitional kindergarten shall be considered a part

of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall
becosi dered existing students of Charter Schoo
enrollment, and lottery.

High School Exit Examination

Charter School shall comply with the requirements of Education Code sections 60851.5 and
60851.6.

WASC Accreditation




If Charter School serves students in gradd2 Soefore Charter School graduates its first class of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

English Learners

Charter School shall identify potential English Learners (ELS) in a timely manner in accordance
with all applicable legal requirements. Charter School must provide all English Learners with an
effective English language acquisition program #isb affords meaningful and equitable access

to Charter School s academic core curricul um.
(1) based on sound educational theory; (2) adequately supported with trained teachers and
appropriate materials amdsources; and (3) periodically evaluated to make sure the program is
successful and modified when the program is not successful.

On an annual basis (on or about October 1), Charter School shall submit a certification to the
LAUSD Charter Schools Division (CSD) that certifies that Charter School has adopted and is
implementing either the LAUSD English Learner Master Riebharter Sh ool 6 s own Eng
Learner Master Plan. If Charter School chooses to implement its own EL plan, the plan shall
include, but is not limited to, the following:

6 How English Learnersodé6 needs wil/|l be i dent.i
6 What services will be offered

0 How, where, and bwhom the services will be provided

0 How Charter School will evaluate its EL program each year, and how the results of this

evaluation will be used to improve the program, including the provision of EL services
Each year, Charter School shall providethe CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current

EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance witialfedd state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency ofmportant information regarding Charter School matters to the same

extent as other parents.

1. General Information



GENERAL INFORMATION

- The contact person for Charter School is:

David Warken

- The contact address for Charter School is:

1717 7tAve., Los Angeles, CA
90019

- The contact phone number for Charter School is:

323-537-7225

- The proposed address or ZIP Code of the target community to : 90019
be served by Charter School is:

- This location is in LAUSD Board District: 1

- This location is in LAUSD Local District: West
- The grade configuration of Charter School is: TK-5

- The number of students in the first year will be: 220

- The grade level(s) of the students in the first year will be: TK-5

-Charter School

is:

0 s ofsnstriuctiah in P04 920201

August 21, 2019

- The enrollment capacity is:
(Enroliment capacity is defined as the total number of
students who may be enrolled in Charter School regardless of
student residency.)

308

- The type of instructional calendar (e.g., traditional/year-round,
single track/multi-track, extended day/year) will be:

traditional

- The bell schedule for Charter School will be:

Reqular Day Schedule
Teacher Hours: 7:3071 4:00
Student hours: 8:007 3:30

- The term of this Charter shall be from:

July 1, 2019 to June 30, 2024

Community Need for Charter School




2. Academic Performance Data and Other Absolute and Comparative Performance Indicators

Global Education Academy 2 (GEA 2) is a public chastdrool that has been-tmcated at two
LAUSD elementary school sites. During the first three years of existence, GEA 2 {easiicul

at Norwood Street School from 2015 school year through 204& school year in a racially
mixed neighborhood whose poptibn was primarily Hispanic and African American.
Approximately 94.1% of students attending the school were Hispanic, and 3.1% were African
American. And, 94.1% were classified as Socioeconomically Disadvantaged and 42.9% were
English Learners.

StartingSchool Year 201-48, GEA 2 is located in the inner city of Los Angeles)amated at
Arlington Heights Elementary School in a racially mixed neighborhood whose population is also
primarily Hispanic and African American. Approximately 82.1% of studemesding our school

are Hispanic, and 13.3% are African American. 79.8% are classified as Socioeconomically
Disadvantaged and 52.3% are English Learners.

The socieeconomic status of most families living in the neighborhood is lower middle class to
poor.And, ninetyseven percent (97%) of our school population qualifies for free or reduced lunch.

Categorical Funding

GEA 2 is a Title | funded school. We use our Title | funding to support our struggling students
and provide them with strategic and stured interventional instruction to close literacy and math

gaps that they have. Funds are used to hire intervention teachers and aides to proundanolush
pull-out opportunity to enhance learning. We also purchase supplemental, instructional, and
edwational supplies from this funding stream including online intervention programs such as
Lexia, ST Math, and Achieve3000. GEA 2 also receives Title Ill funding to support education of
English learners. Title Ill funding pays for bilingual instructioaides, professional development,

and educational materials and supplies that are used with EL students. Title Il is used to provide
teachers to collaborate before and after school and during summer months, attend conferences and
workshops to enhance thaustructional delivery.

Despite what many would consider to be insurmountable odds, GEA 2 is a school that has been
striving to provide the best educational experience for its students. GEA 2 was founded in 2014
15 with 35 students in gradesZ Thevery next school year, the first cohort of 2nd graders
matriculated into 3rd grade and took the new SBAC assessment. Unfortunately, in the middle of
that year, the classroom teacher left. These students had to adjust to a new teacher and preparing
for a new assessment. Needless to say, the SBAC results were below expectations. As these
students matriculated to the fourth grade, much of the time was spent on remediation. The same
cohort of the students matriculated to the 5th grade in-281academicchool year, with some



improvement still needing more remediation, yet more to be desired. However, a much brighter
picture of student achievement surfaced in 208 &s the school has matured with more stability
in both the teaching and administrativerar® has shown a positive trend of student achievement.

The school has only been operational for four (4) years and the culture of the school has now been
solidified.

GEA 26s California Assessment of Student Pertf
Balanced Assessment Consortium (SBAC) Data

Students in
similar
cohorts over
3 years
% %

#of not nearly % % % met +
ELA 5th students| met |plus/minus] met [plus/minus] met | plus/minus | exceed | plus/minus | exceed | Plus/minus
Year
2015-16 20 55 Baseline 30 Baseline | 15 Baseline 0 Baseline 15 Baseline
2016-17 20 60 5 25 -5 5 -10 10 10 15 0
2017-18 22 59 -1 18 -8 9 4 14 4 23 8
ELA 4th
2016-17 22 64 Baseline 23 Baseline 9 Baseline 5 Baseline 14 Baseline
2017-18 23 43 -21 30 7 26 17 0 -5 26 12
ELA 3rd
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2017-18 22 45 Baseline 36 Baseline 14 Baseline 9 Baseline 23 Baseline
%

#of % not nearly % % % met +
Math 5th students| met |plus/minus] met [plus/minus] met | plus/minus | exceed | plus/minus | exceed | Plus/minus
Year
2015-16 20 35 Baseline 40 Baseline | 25 Baseline 0 Baseline 25 Baseline
2016-17 20 45 10 35 -5 20 -5 0 0 20 -5
2017-18 22 59 14 32 -8 9 -11 0 0 9 -11
Math 4th
2016-17 22 48 Baseline 43 Baseline 9 Baseline 0 Baseline 9 Baseline
2017-18 23 22 -26 48 5 30 21 0 0 30 21
Math 3rd
2017-18 22 48 Baseline 13 Baseline | 35 Baseline 4 Baseline 39 Baseline

11




A Note Concerning Our Data

The data table above highlights the growth that we are seeing. As we examine the data, we should
be mindful of how the data is presented. It should be noted that when one calculates percentages,
one must also take into consideration the number of staaatit valid scores within each class

(i.e. Enrollment at GEA 2 is between 20 to 23, etc.). Considering this, then, one (1) out of two (2)
reflects fifty percent (50%); and one (1) out of four (4) is twdivy percent (25%). We,
therefore, believe, #t the current representation of our data with respect to how it was presented

in determining how student achievement is measured may be skewed. Therefore, in our analysis
below, we also include raw numbers (as well as percentages in some instancesatelgceflect

our student achievement data.

Constructing A Narrative of Our Student Data

GEA 2 received its approval to operate as a charter school beginning in school yehb 2@t

in any situation, the school started with one class of grageg#&ch. Many of the students came

to us due to parentsd di ssshadlsiasdfage intneed of smvallet h t
school and stronger instructional program. Our students participated in the SBAC assessment
examination began during the 202616 academic school yeayur second operating year as a

charter school with the first clas$ third graders. We had twenty (20) of our third grade (3rd)
students assessed. It is important to provide additional context for this cohort as a subgroup to
accurately represent what our data reflects concerning our overall student achievement&ndeav

This cohort of students had been with us for less than two (1.75) years.

Specific Challenges

During this time, we experienced challenges at our school that impacted our overall student
achievement goals and instructional programs with respeeptacing one of our teachers who
resigned mieyear. We proactively addressed this by hiring a replacement teacher effective
January 2016. However, the replacement struggled with fitting in with the culture of the school.
Subsequently, the replacement teaxdeft at the end of the school year.

For two years, GEA 2 clocated at Norwood Elementary School, we experienced several
challenges from dynamics associated with sharing a space and the lack of support to establish
technology connections and changicigssrooms. Therefore, it came as no surprise that our
student achievement data did not fare wel!/ Wi
standards. o However, GEA 2 achievement was cc
the enoliment continued to grow. As such, Norwood Elementary School could no longer house

GEA 2. Through application via Prop 39, the school had to move to the current location, Arlington
Heights Elementary School in 2018, thus losing about 33% of the statipopulation. Many

12



of the new students entering our school that year were with learning gaps in literacy and
mathematics. The vast majority of them came from the local area LAUSD schools. Only 13
students out of the 22 fifth graders were returningesitslin 201718.

In our school, every student matters, even one student who moved from one band to the next is
worth celebrating. All of our classroom teachers keep accurate records for every single student and
they are trained in knowing how to meet thsiudents where they are and differentiate their
instruction to close educational gaps. More importantly, our teachers can easily articulate each
studentdés strengths, hi s/ her weaknesses, and
learning and prade the appropriate interventions. Finally, our teachers ensure that our students
matriculate from one grade level to the next with adequate yearly progress. Teachers share
information about the students from one grade level to the next at the erftearehinning of

each school year as well as throughout the year when teachers conduct during routine weekly data
analysis meetings.

A CLOSER LOOK: UNPACKING OUR ELA AND MATH DATA FURTHER
Concerning Our Third (3rd) Grade Data

Specifically, our data stws that the third grade cohort in 2016, fifteen percent (15%) three

(3) studentsmet and exceeded the standards in ELA while twéagypercent (25%)- five (5)
studentd met and exceeded the standard in Math. A further disaggregation of treesbalaéd

that as these students moved into fourth (4th) grade, fifteen percent (15%) met and or exceeded
the standards in ELA. For math, twenty percent (20%ur (4) students met and exceeded
standards in 201&7. During the 201-2018 assessment,etde students, now in the fifth grade
showed twentithree percent (23%) met and exceeded the standards in ELA. We are proud to see
an increase of sixtgix percent (66%) of our students (from three (3) to five (5) students) meeting
or exceeding the standl. This demonstrates that our ability to create and maintain sustainability
with our staff undoubtedly contributed to this incremental gain. In Math, however, we observed a
decline with respect to students meeting or exceeding the standards. Oplgroere (9%) two

(2) students were in this category and almost half of our students did not meet the desired
benchmark standards. This is definitely an area that requires more work and additional support to
both the teachers and students.

The aboveaeferenced narrative reflects data analyses and trends for three consecutive years
(2015-2018) of our third (3rd) grade students.

13



Concerning our Fourth (4th) Grade Data

During the 20168017 academic year, sixty percent (60%) of our students did ndt three
standards in ELA. However, we were able to close this gap significantly during the@087
academic year; to fortthree percent (43%) of our students did not meet the standards in ELA, a
17% drop from previous year 4th graders. During the A01l&cademic year, forfive percent
(45%) of the fourth graders did not meet the standards in Math. However, thd2@ddrth
graders showed twentywo (22%) did not meet standards about 50% drop from previous year
fourth graders.

Conversely, we havmaintained a positive number of students for two consecutive years who meet
or exceed state standards in ELA and Math in the 4th grade cohorts. For examp&)Qi6e

had fifteen percent (15%) of students and doubled this during theZZdB7academigear with

26% of the students. Specifically, for mathematics: twenty percent (20%) of our students met or
exceed the standards during the 2Q087 academic year and thirty percent (30%) scored at this
level during the 2012018 academic year, a 50% gain

It has become evident that incremental gains have been made amongst the two different fourth
(4th) grade cohorts. Each year, we consistently view our summative data and immediately begin
to implement effective systems in place to accurately monitostadent achievement endeavors.

After carefully reviewing our data over the three years, a better picture emerges from our fourth
grade students during the 202018 academic year. For example, during the 2% academic

year, we had only three (3uskents meeting or exceeding standards in ELA. The following year,

we have twice as many students (6) meeting or exceeding the standards in ELA, a hundred percent
(100%) increase if percentage is used for this data analysis. We have seen an increaseaf numb
our students meeting and exceeding the standards in mathematics. For example, during the 2016
2017 academic year, only two (2) of the third grade students met exceeded the standards in
mathematics. The following year (262018), we have seen our nbers in the third grade cohort

tripled (300% in percentage) in size where seven (7) students met and exceeded the standards in
mathematics.

The aboveeferenced narrative reflects data analyses and trends for two consecutive years (2016
-2018) of our fouth (4th) grade students

Using Our SBAC Data to Strategically Inform Instructional Program
One of the most i mportant way that we measur e

our ability to effectively use data to inform our instructionalgpamn. Giving careful attention to
the aboveeferenced data along with a deede#e into our specific students at scoring at various

14



levels, our teachers work hard to monitor, assess, and provide strategic quality instruction with the
further goal of clomg educational gaps that our students have.

Addressing Learning Gaps

ELA

We have taken a very hard look at our students who have not reached desired levels of
achievement. In assessing our student data (consistent with the third (3rd) grade cdbbrt mo
approach), more than half (approximately 55%) students did not meet the standards in ELA; during
the 20162017 academic year, sixfgur percent (64%) of our students did not meet the standards,
demonstrating that an additional nine percent (9%) ofstugdents performed lower. However,
there was a considerable positive improvement during the-2018 academic year where only
forty-five percent (45%) of our students did not meet the standards. This is statistically significant
and reflects that we cted the gap by almost twenty percent (20%) from the previous year.
Intervention programs such daexia were purchased and implemented during the past two
academic years even with intermittent technology challenges. In addition, we incorporated
Achieve300 during the Spring 2018 academic year to strategically and systematically address
our ELA student achievement gaps Finally, all of our teachers are trained in the Observation
Protocol for Academic Literacies (OPAL) provided by experts from Loyola Mamynino
University.

Math

In mathematics, thirtfive percent (35%) of our students did not meet the standards iR15015

For both 201617 and 20172018 academic school years, feeight percent (48%) of our students

did not meet the standards. We recogrimat this is an area that we must continue to strategically
provide rigorous instructional methods. During the latter part of the-2016 academic year, we
successfully adopted and implemented ST Math asangeted interventioprogram toaddress
thefundamental skills that the students were lacking. We routinely use ST Math and Achieve3000
data formatively; these data provide a more accurate depiction of where our students are and we
tailored our professional and staff developments around auafore information with the further

goal of developing instruction rigorous instruction in mathematics. We also have incorporated
word problems to increase osirt u d eritical éeasoning and analyticskills, which promotes
increased levels of indepesmt thinking and student engagement.

Closing Gaps for Students Not Meeting and Nearly Meeting Standards
We are proud to share that we have been able to consistently close the gap for our students who
did not meet the standards in both ELA and mathiesialn 20162017 sixty percent (60%) of

our students did not meet the standard. However, we closed this gap significantly duringthe 2017
2018 academic where only fortliree percent (43%) of our students did not meet the standards.
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This reflects a daeasing of our gap in ELA by almost twenty percent (20%). This is consistent

al so with our math scores where we -fwmegpereentabl e t
(45%) to twentytwo percent (22%). With respect to our students who are neabting

standards, we are happy to report that there has been a five percent (5%) increased in ELA and
thirteen percent (13%) in mathematics.

SUBGROUP ACHIEVEMENT DATA ANALYSIS
The following provides relevant information pertaining to our subgrougS (8Slispanic/Latino,
and English Learners, etc.) populations. It needs to be noted that the number of our English

Learners and Students with Disabilities was too small to be considered a significant groups.

Hispanic/Latino

%

#of % not | plus/min | nearly % % % met +
ELA 5th students | met us met [plus/minus] met |plus/minus] exceed |plus/minus} exceed | Plus/minus
2015-16 19 37 |Baseline] 42 Baseline | 5 | Baseline 16 Baseline 21 Baseline
2016-17 20 55 18 25 -17 10 5 10 -6 20 -1
2017-18 18 61 6 17 -8 6 -4 17 7 23 3
ELA 4th
2016-17 17 59 |Baseline] 35 Baseline | 6 | Baseline 0 Baseline 6 Baseline
2017-18 20 40 -19 35 0 25 16 0 0 25 19
ELA 3rd
2017-18 19 a7 37 11 5 16
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%

#of % not | plus/min | nearly % % % met +
Math 5th students | met us met |plus/minus] met |plus/minus) exceed [plus/minus] exceed | Plus/minus
Year
2015-16 19 47 |Baseline] 32 Baseline | 21 | Baseline 0 Baseline 21 Baseline
2016-17 20 40 7 45 13 15 -6 0 0 15 6
2017-18 18 61 | 21 | 23 22 |6 9 0 0 6 -9
Math 4th
2016-17 19 63 |Baseline] 26 Baseline | 11 | Baseline 0 Baseline 11 Baseline
2017-18 20 15 -48 55 29 30 19 0 0 30 19
Math 3rd
2017-18 19 53 16 32 0 0 32
Student In Cohorts By
Grade Level
3rd Grade
ELA
2015-16 19 37 |Baseline] 42 Baseline | 5 | Baseline 16 Baseline 21 Baseline
2016-17 17 59 22 35 7 6 -1 0 -16 6 -15
2017-18 19 a7 -12 37 2 11 5 5 5 16 10
3rd grade
Math
2015-16 19 47 |Baseline] 32 Baseline | 21 | Baseline 0 Baseline 21 Baseline
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2016-17 19 63 16 26 6 11 -10 0 0 11 -10
2017-18 19 53 -10 16 -10 32 21 0 0 32 21
4th grade
ELA
2016-17 20 40 |Baseline] 45 Baseline | 15 | Baseline 0 Baseline 15 Baseline
2017-18 20 40 0 35 10 25 10 0 0 25 10
4th Grade
Math
2016-17 20 40 |Baseline] 45 Baseline | 15 | Baseline 0 0 15 Baseline
2017-18 20 15 25 55 10 30 15 0 0 30 15
English Learners
Students In Similar Cohorts
over 3 years
% % met

#of % not nearly % % +
ELA 5th students | met |plus/minusf met |plus/minusjmet|plus/minusjexceed|plus/minusjexceed|Plus/minusj
Year
2015-16 no data
2016-17 11 82 18
2017-18 4 0 0 0 0 0
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ELA 4th

2016-17 11 70 30 0 0 0
2017-18 7 86 14 0 0 0
ELA 3rd
2017-18 7 85 15 0 0 0
% % met

#of % not nearly % % +
Math 5th students | met |plus/minusf met |plus/minusjmet|plus/minusjexceed|plus/minusjexceed|Plus/minusj
Year
2015-16 no data
2016-17 no data
2017-18 4 75 25 0 0 0 0 0 0
Math 4th
2016-17 12 58 Baseline 33 Baseline | 8 | Baseline 0 Baseline 8 Baseline
2017-18 4 15 -43 55 22 30 22 0 0 30 22
Math 3rd
2017-18 7 71 15 14 0 14
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Student In Different
Cohorts By Grade Levels

3rd Grade

ELA

2015-16 no data

2016-17 11 70 Baseline 30 Baseline | 0 | Baseline Baseline 0 Baseline
2017-18 7 71 1 15 -15 14 14 14
3rd grade

Math

2015-16 no data

2016-17 12 58 Baseline 33 Baseline | 8 | Baseline Baseline 8 Baseline
2017-18 7 71 15 14 0 14

4th grade

ELA

2016-17 11 82 Baseline 18 Baseline | 0 | Baseline Baseline 0 Baseline
2017-18 7 86 4 14 -4 0 0 0 0 0
4th Grade

Math

2016-17 no data

2017-18 4 15 55 30 30

SES

Students In Similar Cohorts
Over 3years
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% % met

#of  ]% not nearly % % +
ELA 5 students| met [plus/minusf met [plus/minusjmet|plus/minusjexceed|plus/minusjexceed|Plus/minus|
Year
2015-16 17 35 | Baseline 41 Baseline | 6 | Baseline 18 Baseline 24 Baseline
2016-17 19 53 -18 27 -14 7 1 13 -5 20 -4
2017-18 16 56 3 25 -2 6 -1 12 -1 18 -2
ELA 4th
2016-17 15 53 | Baseline 27 Baseline | 7 | Baseline | 13 Baseline | 20 Baseline
2017-18 19 53 0 32 5 16 9 0 -13 16 -4
ELA 3rd
2017-18 16 50 19 25 6 31

% % met

#of  §% not nearly % % +
Math 5th students| met [plus/minusf met [plus/minusjmet|plus/minusjexceed|plus/minusjexceed|Plus/minusj
Year
2015-16 17 35 | Baseline 41 Baseline | 6 | Baseline 8 Baseline 14 Baseline
2016-17 15 47 12 40 -1 13 7 0 -8 13 -1
2017-18 16 69 12 25 -15 6 -7 0 0 6 -7
Math 4th
2016-17 19 68 | Baseline 26 Baseline | 5 | Baseline 0 Baseline 5 Baseline
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2017-18 19 21 -47 a7 21 32 27 0 0 27 22
Math 3rd

2017-18 16 50 19 25 6 31

Student In Different

Cohorts By Grade Levels

3rd Grade ELA

2015-16 17 35 | Baseline 41 Baseline | 6 | Baseline 18 Baseline 24 Baseline
2016-17 19 53 -18 27 -14 7 1 13 -5 20 -4
2017-18 16 50 -3 19 -8 25 18 6 6 31 11
3rd grade Math

2015-16 17 35 | Baseline 41 Baseline | 6 | Baseline 8 Baseline 14 Baseline
2016-17 19 68 33 26 -15 5 -1 0 -8 5 -9
2017-18 16 50 -18 19 -7 25 20 6 6 31 26
4th grade ELA

2016-17 19 53 | baseline 27 Baseline | 7 | baseline | 13 | baseline | 20 baseline
2017-18 19 21 -32 47 20 32 25 0 -13 32 12

22




4th Grade

Math
2016-17 15 47 | baseline 40 Baseline | 13 | baseline 0 baseline 13 baseline
2017-18 19 21 -36 47 7 32 19 0 0 32 19

Third Grade Cohorts

There is an overalmprovement for third (3rd) grade student cohort (e.g. third graders in 2015

16, 20162017, and 201-18 academic school years, etc.). In 2087 ten percent (10%) of our
students in ELA and twentgne percent (21%) in Math met and exceeded standards.aldy
experienced an increase with our Hispanic/Latino and SES students. After disaggregating these
same subgroups, eleven percent (11%) in ELA and twartyercent (26%) in Math are meeting

or exceeding standards.

Fourth Grade Cohorts

Our fourth (4th) grade student cohort (e.g., fougthders duringhe 201617 and 20172018)
improved 10% in ELA and 15% in Math for Hispanic and Latino students. We also experienced
an increase with our Hispanic/Latino and SES students. After disagggedhese same
subgroups, twelve percent (12%) in ELA and nineteen percent (19%) in Math are meeting or
exceeding standards.

Finally, during the 2012018 academic school year, approximately thirty percent (30%) of our
students are meeting and exceeditamdards.

Concerning Validity of Scores

We have valid SBAC scores for the majority of subgroups, whicls reflected above. However,
students with disabilities (SWD) and English Learners (EL) numbers were entirely too small to
accurately make &atevement comparisons. However, GEA 2 has been striving to meet the goal
to reclassify students to become Fluent English proficient (FEP). We routinely review our data and
monitor the progress that our EL students are making.
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Reclassification of English Learners
School Year Grade 7X Grades-5 Total Reclassification
201516 36 (82%) 8 (18%) 44  no data
201617 53 (82%) 21 (18%) 747 (15.9)
201718 41 (58%) 30 (42%) 71 7(9.5%)

Note: The data reported does not reflect the 2014-2015 academic school year due to it
being the first year of operations.

A Note RegardingReclassification of EL Students

During the 2014015 academic year, our first year of operation, 10 students (29%) of owr thirty
five (35) kindergarten second (kK2) students were classified as English learners. Our school has
continued to increase ime number of EL students that we serve as we gained enrollment and
added grade levels. In 202816, for example, our total enrollment doubled to seveigiyt (78)
students. Of these, ten percent (10%®ight (8) students- out of the total studergopulation

were classified as EL in the third grade where the students would be taking the SBAC as part of
the reclassification process. Due to the small number of EL students with SBAC data, there was
no reclassification processed. During the 20067 a&ademic year, in addition to a larger increase

in our total student population, approximately one hundred and twenty five (125), skwenty

(74) of our students were classified as EL, approximately 60% of the total student population. This
demonstratean increase of over four hundred percent (400%). Finally, during the22B/
academic year, our student population increased to one hundred and forty three students (143) with
half of our students classified as EL. With the newly developed suggestetiras for ELPAC

data to reclassify students, we have no doubt that more students will meet the threshold.

From the table above, it is evident that our EL student population is concentrated largely in grades
K-2 and very little pertinent data was awaile for reclassification purposes. The seven (7)
students that were reclassified in both years were students from our third through fi#thj3rd
grades. However, in 2022018, GEA 2 reclassified 37 students in gradéss] but this data

does notlsow in the above chart, since it was submitted later in the school year.

We are pleased with our overall instructional approach toward closing educational gaps for our
English Learners (EL). Each year since the 2BQ45 academic year (where none of students
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were reclassified due to students were enrolled for the first time and in graZlesvi€ have

continued to close literacy gaps for this student population. And while the gap has not closed
significantly, we are proud of the incremental growihttwe are witnessing as our reclassification

has closed each subsequent year sincéoumre port edo st atus. For exe
2017 school year, seventyur (74) of our students were classified as EL. By the end of that year,

seven (7rappoximately 15.9% of our students exited our EL program. The following year, we
reclassified an additional seven students (7).

Compared to LAUSD EL Students

During the 201718 academic school year, the total number of our student population indeased
one hundred and forty three (143) students. Of these, seweatyf1) were classified as EL. This

was an increase of over fiffyercent (50%). At the beginning of this year, almost ten percent
(approximately 9.5%) were reclassified. Summative daban fthe statedid not post our
reclassified student data information after the beginning of the school year. However, these
assessments will be posted next year and will provide an accurate picture coupled with relevant
scores for our EL student population

Comparatively speaking our EL reclassification rates of almost sixteen percent (15.9%) mirrors
LAUSDOGs aver agel7(\We6re 8nost pleased, tBoddgh,6with our reclassification

efforts compared to neighboring schools with similar student lpopns. Our school
outperformed Norwood Elementary School (whose EL reclassification rate is only 14.7%) by
almost thirtyfive percentage (35%) points. Furthermore, after reviewing our initial and
summative EL reclassifying data, we have noticed sicaniti growth in exiting our students out

of our EL program. Specifically, our total reclassification rate for our EL students is almaost fifty

one percent (51%). This dramatic change is something that we are not only proud of, but this
growth significanttyo ut per f or ms LAUSDO&s median recl assif|
Finally, were have been able to meet the literacy needs of ostuglents, whichs relatively
commendabl e given the | arge of EL stundbersts t h.
of students and the two neighborhood schools referenced who have considerably larger student
populationsis relatively difficult to make a fair and accurate comparison to our school with such

a significantly smaller student population. However, \@eehbeen able to meet the needs of our

EL students as reflected in the above yearly data analysis of our EL students.

Additional Information to Support the Continuing Effort to Increase Student Achievement

Due to the concerns regarding student acterdg based on SBAC data, the school has included
other formative assessment as well as intervention programs that are eidsede In addition

to examining the data from SBAC, the school implemented NWEA as its local measure of
achievement administer@afall, winter, and spring. The data used is based on the RIT score that
are nationally normed and based on growth. Even though it has been declared that NWEA is not
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completely aligned with the Common Core, it has been accepted as a viable alteorative f
measuring student achievement. GEA 2 has made attempts to implement the program; however,
relying on the technology services from LAUSD has been relatively problematic due to
intermittent internet access at Norwood Elementary for two consecutive acagams (2015

2016 and 201:2017). As a result of these challenges, we have been able to accurately measure
our student achievement by using data from the ZWIB academic school years. Specifically,

our student growth goals are measured based on ssudiial RIT scores assessed during the fall

and monitored all year. When students exceed or increase on these assessments, this demonstrates
growth consistent with similar national nomeferenced assessments. The following tables
summarize the perceage of students in each category who have met their growth goals from fall

to spring; if 50% or more of students in a cat
according the NWEA:

NWEA Data Summary

Fall 201771 Spring 2018

Math Kinder 13t 2nd 3 4t 5

% of students Met or Exceeded Projected| 97% 83% 88% 29% 79% 65%
Growth:

Mean RTI in Fall 2017: 132.6 159.6 | 175.8 | 186.8 189.3 196.5
Mean RTI in Spring 2018: 171.9 186.6 | 199.7 | 195.2 204.6 207.5
RTI Growth: 39.3 27.0 23.9 8.4 15.3 11.0
Reading Kinder [ 1% 2nd 3 4t 5

% of students Met or Exceeded Projected| 86% 70% 59% 57% 59% 70%
Growth:

Mean RTI in Fall 2017: 136.6 155.8 | 172.4 |[179.0 186.4 192.3
Mean RTI in Spring 2018: 171.1 179.3 | 186.8 | 190.5 198.0 204.7
RTI Growth: 34.5 23.5 14.4 115 11.6 12.4
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Language Kinder 1st 2nd 3rd 4th 5ih

% of students Met or Exceeded Projected| N/A N/A 65% 38% 71% 55%
Growth:

Mean RTI in Fall 2017: N/A N/A 170.1 | 182.1 190.7 195.5
Mean RTI in Spring 2018: 187.5 |[194.8 202.3 204.5
RTI Growth: 17.4 12.7 11.6 9.0

All of our students are meeting expected benchmarks with the exception of our third (3rd) graders
in math (29%) and language (38%), while the vast majority of them are achieving 50% growth or
more in one academic school year. Given the above informatienare pleased with our
collaborative approaches of using data to inform our instructional program and these internal data
analyses indicates that our teachers are doing an excellent job moving our students toward their
targeted and desired outcomes.

Student Attendance

Student attendance rate is a very important factor and a determinant in student achievement.
Research shows that students with chronic attendance issues develop gaps in their learning.
Whetheri t cbrenic absenteeism, taking a shiedve, and breaks during the summer, students
lose much of the information they have learned which contributes to gaps in their overall learning.

Addressing Absenteeism

Students at GEA 2 attend schoegjularlyand we are pleased that we have beele &b close the
chronic absenteeism that we had during 20&5chool year. Those students who must be away
from school has been utilizing the Board approved dieon independent study program starting
in school year 20187 in order to stay on pace Witheir peers. As a result of this implementation,
students have been completing their school work while away.

The table below shows the attendance rate as indicated via CALPADS/P2 data (ADA%):

201415 201516 201617 201718
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90.35 92.79 97.56 98.16

Targeted Intervention Program Progress

During the Spring of 2018, we successfully implemented our Achieve3000 intervention program
to address learning gaps for our thirifth (3rd-5th) grade students. In one month, our students
made significant gas with a ten (10) point increase in their Lexile levels. And while our students
Lexile levels are not where we would like for them to be overall, we are continuing to use
Achieve3000 with fidelity and assess their progress in comparison to formatelméakta.

Grade Level Student Baseline Lexiles Normed Lexiles
3 334 520820
4 469 740940
5 517 830-1010
ST Math
MI ND Research I nstitutedbs program is designe:t

hundred and sixty (160) studergarticipating in this program as of June 2018. The average
syllabus progress is 55% with the highest level at 76.7% (K) and lowest at 26.3% (third). For
examplein 201718, ST Math is being used daily for 30 minutes in the afternoon as reinforcement
to their common core aligned instruction in the morning. As such, our students are provided with
math instruction for 90 minutes a day, at least 30 to 40 minutes more than previous years.

Lexia

Lexia is a new program that we implemented and adopted fully during thel80a@ademic
school year. It supports teachers in providing differentiated literacy instruction for students of all
learning abilities. This researgroven program provides exgli, systematic, personalized
learning in the six areas of reading comprehension: decoding, fluency, vocabulary, sentence
construction and cohesion, reasoning and background knowledge, and working memory and
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attention. It provide teachers with data andishtspecific resources they need for individual or
smallgroup instruction. From our formative assessment data, we structure our staff and
professional developments to strategically identifying additional gaps. Our teachers are then
required to creatdevelop lesson plans that explicitly addresses the identified gaps and monitor
the growth that our students our making. More importantly, the principal and instructional coach
works closely with our teachers through structuteghrning Walksand individudized meetings
where we discuss the results and strategies/challenges that they are observing.

Grade Number of students completing tasks at ¢ Percentage of students completing tasks at
Level above grade level above grade level

K 15/19 79

K-1 9/17 53

1 11/17 65

2 12/23; 11/17 52; 65

3 6/22 27

4 13/23 57

5 12/21 57

The chart demonstrates that our students have been working diligently to complete the tasks in
reading comprehension around the six key areas proven to increase ceagmghension. Most

of the students are making good progress and many of our students are exceeding their respective
grade level expectations.

Summary

It should be noted, however, that we have had some success with students meeting or exceeding
the standards consistently over the past three academic years. What is even more impressive is
that 23% of our 5th graders, 26% of our 4th graders, and 23% thfimligraders met and exceeded
standards in ELA; whereas 9% of our 5th graders, 30% or our 4th graders, and 39% of our 3rd
grades met and exceeded standards in mathematics irl20Me attribute this to sustainability
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of our teachers and our overakkh®ol culture that fosters academic rigor and scaffolded
instruction. It should be noted, however, that we have had some success with students meeting or
exceeding the standards consistently over the past three academic years.

It is important to keep imind that GEA 2 has only had three (3) years of state testing data since

its inception. The number of students tested ranges from twenty (20 to-twerdy(23) students.
Therefore, the percentage data can be skewed when assessing student succése.or fai
Subsequently, we examined only raw numbers. Given this, our data demonstrates significant
growth of our students who are meeting and exceeding standards. We are seeing twice as many
(doubling) of our students meeting or exceeding the standakisArand math. As the school
matures in its operations and more services for our students, we are confident that our levels of
achievement will continue to increase.

Professional Development Efforts

The focus of our professional development during2B&8 2019 academic school year will be
differentiated instruction, classroom observations usgarning Walk protocoldNriting Across

The Curriculum andSocial Emotional Learningrinciples. The emphasis in ELD instruction
continues to be our main fos area since the vast majority of our students are English Learners,
in particular, grades . We have already begun the process of implementing professional
development in sharing effective instructional practices by implementing structured andcstrategi
Learning Walkswithin our school and our sister school, GEA. All teachers are trained in the
Observation Protocol for Academic Literagi@AL) to gauge their own teaching. We have also
engaged an instructional coach to carefully support our teaaiestadents in gradesS3for this
current academic school year.

For the last two years, the leadership of the school along with its sister school, our Board and
members of the CMO have negotiated with UTLA to increase the number of shortened Fridays
from 10 to 16 to provide teachers with additional time for professional development, instructional
planning, and collaboration time (8 Fridays for each). Teachers have every Tuesday afternoon
for an hour to plan and collaborate with the administratiahcare another. During Tuesday and
Thursday morning assemblies, 60 minutes each, teachers have additional time to prepare lessons,
analyze data, and create assessment to ensure student achievement. Each week, the teachers
receive three hours of planningdaprofessional development time. there is more details regarding
professional development efforts in a separate section later in the document.

SUCCESS OF THE INNOVATIVE FEATURES OF THE EDUCATIONAL PROGRAM

Innovative features of the educational prograciude our foreign language programs, global
education, educational morning assemblies, and focus on music education. The following provides
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a detailed description of each the previously mentioned innovative features that impacts our
educational focustalobal Education Academy 2.

Language and Culture Programs

Description- In the 2014/2015 school year, GEA 2 first began our Korean language program. All
students were placed in the targeted language programs based on their CELDT scores and parent
preference. Students with higher CELDT scores and Engiibhstudents were ated in the

Korean program, and students with lower CELDT scores were placed in the designated ELD time.
Beginning in the 2012016 academic school year, Kindergarten and first grade teachers began
tracking students based on their respective targeteddgaguogram. Teachers collaborate during
lesson planning time to decide which content standards will be successfully taught in English or
the target language. Students are introduced to the core content curriculum in one language first.
They are able to nk& connections later when similar content is reviewed and expanded upon in
the other language. Reading and writing are emphasized more heavily in English. The same
approach continued to be implemented in the 208 Bchool year. In July 2018, GEA 2 was
approved to add Spanish language program through the material revision process by the Charter
School Division. Current school year, both Korean and Spanish are offered as foreign language
electives.

Impact- We have seen an increase in our students bigihgnd biliteracy efforts where they are
learning to explain, analyze, and metacognitively think and evaluate in dual languages. Students
are learning to transfer knowledge between English and the target languages. More importantly,
our students are expding their global understanding of different cultures profoundly through
foreign language instruction. We are pleased that our students are developing and acquiring the
knowledge, skills, and mindsets needed to become active participants of the denvduiati
simultaneously building their intellectual vocabulary around what it means to become global
citizens.

Integration of Global Education

Description- Global education is a major component of the mission and vision of Global
Education Academy.2Global education is integrated throughout all subject areas ugiogeat
basedapproach, reading about current events, and fostering connections with schools outside of
the U.S.

Project Based Learning
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Students will learn about global topics usiagoroject based learning approach. A topic or
Aprobl emo will be introduced to students, and
solution to that problem that will require them to activate knowledge and learning in a variety of
subject areasFor example, a3grade teacher could introduce to students the problem of potable

water in many developing countries. As students research the problem, they will learn the
following:

0 Social Science: people and cultures from around the worléxpatience a lack of potable
water, social/governmental/corporate responsibility; cultural attitudes/practices in relation
to water; etc.

Science: concepts about water, chemical compounds, health, water conservation, water
sourcing, etc.

Math: percentageatculations of impurity, greater than/less than for impurity levels, ratios

to determine water needs for various populations; estimations of fresh water source levels;
etc.

Language Arts: reading of ndittion text, writing comparisons/contrasts betweemo t
different approaches to the problem, persuasive writing; etc.

(@]

[@]3

¢

Current Events
Students will have the opportunity to read about current events that are transpiring across the globe
as they access content and materials through such platfoAwchkiase300a@ndTime for Kids

Achieve 3000is a paid subscription to an online database of news articles, each one of which
having been edited and organized to meet the needs of students with various reading abilities. For
example, the teacher can dse a single article about chess to read witl{ gr&de class. This

same article will have been leveled to meet the reading needs of students at various lexile levels
so that all students in the class will be accessing the same content but at ddgediarg levels.

After reading the article, students take a quiz online, and their results are recorded in an online
database. The system records scores over multiple attempts and adjusts lexile levels automatically,
giving students versions of artisl¢hat are appropriate for individual needs. Students may also
access articles of their choosing, and thus many also progress faster as they access the system and
read more.

Time for Kidsis a news magazine that all students at GEA 2 receive. Theaiptibscprovides a

weekly news magazine for students in grades K through 5. The magazine provides information to
students about global topics as well and is often used as the theme or topic of instruction throughout
various subjects. For example, a kirgdeten class reading about global warming and polar bears

in aTime for Kidsnews article learned that the melting of arctic ice is affecting the viability of

32



polar bears. Students were able to access knowledge and patrticipate in learning across the boar
as follows:

ELA: reading norfiction text; using graphic organizers to present knowledge; writing non
fiction narratives; expanding academic vocabulary, etc.
Science: learning about animal characteristics and halzitatgaring/contrasting animals
using graphic organizers, learning about properties of water, understanding the problem of global
warming, etc.
Social Studies: various/social responses to global warming, various interactions between
animals and humansulture as a unified response to the natural world, etc.
Math: counting polar bears, understanding concepts of more/less, reading thermometers, etc.
Visual Arts: painting a polar bear, depictinglBnensional objects in-&imensions, using
creative tools such as paint, scissors, and various media in representations of objects, etc.

Connections to Other Schools
GEA 2 has and will maintain connections to schools outside of the U.S. in order to develop a global
sense of community. These cattions provide students at GEA 2 with the opportunity to learn
about foreign cultures firsthand as they interact with students from various countries, share
information, and develop appropriate responses to global concerns.

Impact-The integration of gibal education into all subject areas has increased student exposure
to global issues and concerns.  For example, global education is facilitated through the use of
Achieve3000 and Time for Kidsduring language arts and social studies blocks of time.
Integration of global issues during the morning assembly occurs on a weekly basis. As a result of
these kinds of activities, global education has become a more natural part of the curriculum.

Music Program with Student Performances

Description- During the 20172018 academic school year, GEA 2 shared a music teacher with
GEA who taught music to all of our students in grades. KAl students received one (1) hour

and a half of music instruction. Specifically, our instructor provides thirty (30)tesr{tminutes)

of formal music instruction to each of our eight (8) classrooms three (3) times a week. Each grade
level is presented with an engaging and -ageropriate curriculum that fosters a basic
understanding of musical rules, concepts, and theatetoncepts that is hawwh. For example,

our kindergarten and first grades-{K students learn basic music rules and concepts through
singing songs and dance; grades two and thr&d) @bply similar concepts through musical
recorders; and our fourtmd fifth graders (4tfbth) are taught using keyboards.

Our students apply their musical skills in class and have the opportunity to showcase their talents
two times during the academic year. In December, all our studess{&rform for our parents
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during our Wi nter Wonderland Music Performanc

musical abilities with another performance that highlights their progress and improvement from
the beginning of the school year. Discuss more in this area asetraattudent engagement and
their ability to apply constructivist approaches with respect to increasing student achievement
while developing a positive culture within the school.

Impact- Playing music requires basic knowledge of mathematical conkikeptsounting notes

and figuring out patterns. Musical training helps develop language and reasoning. It also helps
with handeye coordination and spatial intelligence. Overall, music stimulates brain activities that
has led to many benefits.

IncreasedUse of Literature

Descriptioni Third, Fourth and fifth grades have implemented literature book studies into the
curriculum. This is in addition to thEreasuresvhere a student is exposed to a-fasted series

of short stories or excerpts at a rate & @er week. The goal was to be able to provide students
with an authentic literature experience while still covering the Common Core State Standards.
Books are chosen to cover a range of cmssicular subjects with an emphasis on science and
social stdlies.

For the next five years covering the renewal period, teachers in grades 3, 4, and 5 will continue to
make literature selections that align with the standards and themes appropriate for each grade level
until the use offreasurediterature selectins becomes obsolete. Teachers will continue to teach

the skills and concepts presentedlmreasureso ensure that students are learning this relevant
content at each grade level. The development of these skills and concepts will also make use of
selectd Treasuresworkbook pages as appropriate. Thus, content fronTthasuresreading
program will ultimately supplement the teaching of the authentic literature selections.

Impact- Since the implementation of the use of literature books, students ltave ah increased
level of interest in the stories that they read. Skills are taught within the context of the story to

provide a more meaningful learning experience for the students.

Morning Assemblies

Descriptioni GEA 2 has been holding 30 minute@sblies on Tuesday and Thursday mornings
from 8:00 AM to 8:30 AM. From 7:30 to 8:30 AM the teachers plan and collaldoratee hour

All students are gathered in the auditorium for these assemblies. Assemblies are held as a whole
school activity. TheTuesday morning assembly is led by the Intervention teachers and the
Thursday morning assemblies are led by the Principal. The assemblies cover a variety of topics
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that include news of the week, awards, global education, nutrition, vocabulary, andt&harac
Counts.

Vocabulary Development

The principal provides students with a word of the month. This word is selected for its relevance

to other topics presented during the Thursday
vocabul ar y are provide®with d é@efinitien of the word and examples of its use in
sentences. Students are asked to provide definitions of the word in their own words and to make
sentences using the words. Students are often asked to complete these tasks in igrpaps or

and then present out to the whole group. Selected students are also asked to act out the words for
the whole group to observe. During quiz or game sessions, students are asked to recall the words,
provide definitions, use the words in sentenaasl/or act out the words for others to guess.

Civic Education - Character Counts

The principal and teachers routinely provide lessons and content related to Character Counts.
Character Counts focuses on the development of six character traits: trustworthiness, respect,
responsibility, fairness, caring, and citizenship. The princighating the morning assembly,
provides definitions and examples of each of the traits, ask students to listen to scenarios and
identify the traits, ask students to listen to definitions and identify the trait, involve students in
acting out scenarios thelustrate various traits, ask students to solve real life scenarios using the
traits. These lessons reinforce the positive sechaadd culture that GEA 2 is creating by providing
replacement behaviors for those that are less than positive.

Impacti For the students, Thursday morning assemblies provide learning opportunities for
enrichment and development of a positive school culture. For teachers, the additional 60 minutes
on Thursdays provide a designated time for teachers to meet, plan, and calabararriculum

and school committees.

Success of the school 6s educational program
population, including but not limited to students in numerically significant subgroups

GEA 2 has been very successful ireting the specific needs of our all of our students. GEA 2
provides a safe and welcoming learning environment in which all students can succeed. The
following table lists some of these subgroups, their needs, and how those needs were met. The
informaion provided in table is an overview of information detailed in the pages that follow. Since
GEA 2 is a very small school, the opportunity to individualize instruction in immense. Teachers
and administrator know each student and their families wellcrivdbon and student achievement
about each student is shared from one grade level to the next each year.
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Student
Subgroup

Needs

Meeting the Needs
Throughteé

Students with
Disabilities

Low academic performance
Poor selfesteem
Behavior issues

Development of
appropriate IEPs

Keeping to timelines

Involving parents in IEP
meetings

Providing MTSS

Providing informal/formal
counseling as needed

Creating school wide
system of positive behavior
supports

Foster Youth

Attendance at multiple schools
Gaps in education

Disruption

Emotional and social challenges
Acute chronic stressors

Poor academic penfmance

Development of
accelerated enrollment proce

Maintaining
communication between
sending and receiving school

Facilitating access to
services

Providing social/lemotiona
support

Providing MTSS

Designating onsite
personnel to track student
progress

Providing informal
counseling as needed

English Learners

Language acquisition delays
Poor sefesteem
Lag in accessing content

Providing integrated and
designatd ELD

Teaching rigorous and
relevant curriculum

Monitoring lessons using
OPAL

Creating school wide
system of positive behavior
supports

Providing informal
counseling as needed

Providing PD in area of
ELD instruction
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Socioeconomically |- Emotional and social challenges - Maintain school wide

Disadvantaged - Acute and chronic stressors system of positive behavior
Cognitive lags supports
Health and safety issues - Implementing MTSS for

struggling students
Providing connections to
social services
Providing informal

counseling
Latino and - Cultural disconnect with larger society - Affirming heritage
African Americans - Feelings of isolation/disaffection language and culture through
And, tothe extent that larger proportions of targeted lessons and curricul
these subgroups are also socioeconomically - Teaching using culturall
disadvantaged, all of the aforementioned issues responsive techniques
well - Provide supports as

described for the
socioeconomically
disadvantaged

For all of the aforementioned subgroups, GEA 2 provides access to a robust academic intervention
program that coordinates access to the strategies listed for each ofginewgud The intervention
program is characterized by use of both pusénd pultout strategies.

Pushin intervention will occur in the morning under the direction of the classroom teacher. Two
intervention teachers and four intervention instructional aides now provided support in the
classrooms to eight classroom teachers, ameevi@ntion instructional aide per approximately two
teachers. Intervention staff, during the morning piastessions, work with small groups or ene
onone to complete class work. Alternatively, intervention staff may be assigned to work with the
larger goup while the classroom teacher pulls small groups of students-irPinarvention is
designed to promote differentiated learning in the classroom, a key to providing-glosyis

with access to content and curriculum.

Pull-out intervention occurduring the afternoon for selected students in graeles Groups of
students are organized based on teacher input and data from the NWEA MAP benchmark tests that
identify students on the cusp of profecewe ency
intensive instruction focusing in SBAC content clusters in math and ELA. A stronger focus in

these specific content skills will enabl e st uc

or exceed standard. o

Addressing Challenges and Developing Appropriate Interventions
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One area of challenge that we have is meeting the néedsEL students. Since we have a large
percentage of our students as ELL, we need to insure we are using the correct straiegges to
their needs. The following are some of the strategies that GEA 2 will employ to meet this needs
of this group specifically.

O«

ELD coordinator position

Strengthening the intervention program (hiring an additional two interventionists)
Focusing orthe OPAL (Observation Protocol for Academic Literacy)

Providing professional development in critical areas

O« O¢ O«

ELD Coordinator Position

Because there is a high percentage of EL students at GEA 2, there are many students who struggle
with learning English owho struggle learning content through English. An ELD coordinator has
been selected to help with ELD instruction. This person is a certificated classroom teacher who
receives an annual stipend.

The duties of the ELD coordinator include the following:

[@]3

Collecting of and analyzing data related to CELDT/ELPAC testing

Collecting of and analyzing data related to reclassification

Performing peer observations of ELD lessons, both integrated and designated
Working with teachers as a coach to improve ELD utdion

Making a list of resources that teachers can use to improve ELD instruction
Providing PD to teachers in areas of need as identified through observation
Ensuring EL data reported to the State is accurate and timely

O¢ O¢ O« O¢ O¢ O

Each of the duties of the ELD aalinator is outlined in the table below with a description of the
data and a timeline for presentation to the administrative and teaching staff.

DUTY DESCRIPTION TIMELINE FOR
PRESENTATION

Collecting and ELD coordinator to acquire CELDT/ELPAC data from the Sta] As data are released

analyzing each year and to analyze based on the number of students | January/February
CELDT/ELPAC | achieving one year of progress or not, number/percentage of
data students taking test with prior year scores, and scores of stud

in each oflhe categories (listening, speaking, reading, writing)
determine school wide areas of need. This data is to be repo|
to administrative team and teaching staff at the end of Februg
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Collecting and
analyzing
reclassification
data

ELD coordinator to report on the following:
0 % reclassifying as a result of the release of
CELDT/ELPAC data in Jan/Feb.

0 % reclassifying as a result of completions of final repq
card data in June

0 Total # reclassifying throughout tlyear in June

0 List of potential reasons for students not reclassifying

List of potential actions to be taken the following year to incre

reclassification

March and June

Collecting and
Analyzing data
related to
AMAOQOs

ELD coordinator to present datagadministrative and teaching
staff that includes:

0 % of students achieving 1 year of progress on
CELDT/ELPAC
% of students taking test with prior year results
% of LTEL making progress on CELDT/ELPAC

O¢ O«

ELD coordinator to provide potential solutions.

SeptembgOctober

Performing Peer
Observations

ELD coordinator to select and observe teachers delivering EL|
lessons

ELD coordinator to compile data regarding number of
observations conducted and results therefrom including:

0 EL strategies in use as measubgdhe OPAL
instrument

0 Response of students

0 Any correlations between application of OPAL strated

and progress on the CELDT/ELPAC

List of potential topics for PD based on observations

Once a month
throughout the year

Working as a
Coach

ELD coordinatotto provide feedback to teachers observed
throughout the year. Data provided to administrative and
teaching staff include the following:

0 # of teachers to whom feedback was provided

0 Types of lessons observed whether they be integrate
designated

0 Consoidated list of topics covered during coaching
sessions

Areas of greatest need and potential solutions to meet these

Ongoing throughout
the year
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Making Lists of
Resources

ELD coordinator to provide administrative and teaching staff |
a list ofpotential resources to help meet needs identified throd
peer observations. These lists may include the following:
0 PD resources (online/offline) to meet instructional neg
of teaching staff
0 Online and offline teaching materials to meet needs d
studens
Interim assessment resources to help gauge student progres
accurately

Once a Month

to CALPADS at the time of reclassification
0 Printed CALPADS report of EL status and
reclassification mirrorsthatf Chart er S
PowerSchool system
CAASPP reporting of EL status matches that of
CALPADS and PowerSchool

O«

Providing PD to | ELD coordinator to provide ongoing PD opportunities to Monthly
Teachers administrative and teaching staff in an effort to bolster the EL
program. Dataiegarding the PD include the following:
0 Type and quantity of PD offered
0 PD completed by administrative and teaching staff
0 Impact of PD on administrative and/or teaching staff
Impact of PD on student outcomes
Ensuring EL ELD coordinator to confirm Monthly
Data Reporting | and State that:
Is Accurate 0 Reclassification data is accurately and timely submitt

GEA 2 has increased the number of intervention staff from four to six. (Funds haalbeated

to permit the hiring of four intervention aides and two intervention tegamaiking a total of six
intervention staff.) Furthermore, requirements for the positions have been upgraded. Intervention
aides are college graduates, and Intervenimschers additionally possess a California Teaching
Credential or a substitute permit issued by the CTC. To entice higher quality intervention teachers,

Strengthening the Intervention Program

the position also pays benefits.

The four intervention aides work in the classroom in the mornings under the direction of the
classroom teachers. They work emeone and with small groups of students providing extra
support to struggling students as well as facilitating classroom maragand behavior support.

Our two intervention teachers puaut small groups of students with the focus on achievement of
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academic standards in preparation for the SBAC tests and students with specific gaps in
achievement.

Intervention Teachers also mamitmorning Lexia sessions. Students who are struggling with
English Language are recommended by teachers to participate in these sessions to help develop
basic phonics and reading skills based on their level.

Focusing on the Observation Protocol foAcademic Literacy (OPAL)

The Observation Protocol for Academic Literacy (OPAL) was developed by professors at Loyola
Marymount University as a way to monitor and evaluate instruction for English Learners. The
protocol has four general domains that describe components of anvefflestson. The four
domains are Rigorous and Relevant Instruction, Interactions, Comprehensibility, and Connections.

All teachers at GEA 2 have been trained in the use and application of the protocol. Professional
development will include a review for tegers who have already completed training with a more
thorough overview for teachers. Administrative staff, board members, and existing teaching staff
who have received training in the OPAL instrument will provide ad hoc professional development
in the ue and application of the OPAL instrument on an as needed basis.

This ad hoc training will include as mentioned above a review of the instrument and protocol;
discussions about how each of descriptors of the instrument can be observed in a lesson; peer
observations using the OPAL instrument; coaching of teachers using the instrument and identified
protocols.

Since the OPAL addresses academic literacies, teacher application of strategies and components
outlined in each of the four domains will enhance ington for all English Learners at GEA 2.

This enhanced instruction will lead to better performance on informal assessments, benchmarks,
and ultimately the CAASPP.

Providing Professional Development in Critical Areas

There is an organizationalide focts to provide professional development in the following areas

as identified by both teachers and administrators: implemendaging Walks, Social Emotional
Learning, Differentiated Instructignand Writing Across the Curriculum Learning Walks is

currertly conducted at GEA 2 within the school and later will work with our sister school, GEA,

so that teachers can visit one another and observe instructional practices and share resources. The
preview of Social Emotional Learning and the embracing of thel&®\@bild concept will support

teachers in classroom management as well as behavior modifications. Differentiation of
instructional delivery is always a part of Gl
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student is meeting the standards basedhie or her background and learning styles. A strong

focus is on reclassification of eligible and letegm ELs and the enhancement of curricular
opportunities for the Gifted and Talented students. Writing has been challenging for many of our
students gpecially due to the fact that the vast majority of them come from homes where English

i's not the primary | anguage. Many of GEA 20:
strong exposure to English.

Each year, GEA 2 teachers participate in a-tlay professional development opportunity before

the start of the school year and two more days prior to the opening of school as part of their 194
day work year. During these four days of professional development days, teachers work on the
refinement ofthe Spanish and Korean language programs as well as reviewing released SBAC
data to improve instructional delivery. Since GEA 2 is such a small school, individual student data
is accessible and students are treated as individuals with focused leaatag fieachers pass on
information of each student and design intervention strategies based on their individual needs.

During the school year, the Principal spends at least one hour a day focusing on classrooms where
teachers are in need of moresupporb ased on student achievement
teaching experiences. The training of instructional aides to adequately support the classroom
teachers and the students takes place once every two weeks. The Principal takes the lead to work
with support staff include the special education teacher, intervention teacher, EL Coordinator, and
instructional aides, meeting and debriefing once a month.

In school year 20189, an instructional coach has been hired in to work more intensely with all
teachers, but especially with third, fourth and fifth grade classrooms to provide in classroom
support in instructional delivery and classroom management. The instructional coach, Dr. Mary
Anna Noveck, is very familiar with our organization and has pexvisupport in the past year.

She is currently an adjunct professor at the School of Education at the University of Southern
California. The instructional coach and the Principal will meet twice a month to review
observations and feedback with teacherbe Principal shall visit the classroom to observe the

i mpl ementation of recommendati ons made by Dr.
observation. The instructional coach will provide strategic instructional practices by modeling and
coachimg our teachers around the expected and desired outcomes. Our teachers will be closely
monitored and given appropriate feedback based on what is being observed around our formative
student data information.

Our teachers will continue to use llluminatecteate formative assessments that are aligned with
SBAC which will help us gauge where our students are and allow us to strategically deliver
instruction that addresses the weekly standards we are pursuing. Finally, our teachers receive
feedback immediatglby using this type of software and will adjust their instruction accordingly.
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SPECIFIC TARGETED AREAS IDENTIFIED VIA STUDENT ACHIEVEMENT DATA

ELD Instruction

One focus of PD during the past several school years has been targeted ELD instructipn durin
designated ELD time. Teachers continued to learn about the new ELPAC system making sure that
the teachers are familiar with the new assessment and achievement levels. In addition, the teachers
have been meeting and collaborate on differentiated insmycand provide integrated and
designated ELD instruction. For the 2018/2019 school year, ELD instruction will take place for
fifty (50) minutes each day. Professional Development will focus on review of past learning plus
the integration and use of teadiogy to better facilitate ELD instruction. The recent
implementation of the ELPAC requires the teachers to become more familiar with the new
assessment system and the use of the results for reclassification. Continuous professional
development in the aa of ELD instruction benefits students who struggle because of language
acquisition issues.

Next Generation Science Standards

GEA 2 has recently purchased FOSS Kits for all grades. The FOSS Kits and program are based
on the NGSS. Professional developmienthe use of an NGSS based science program will help
teachers to better understand the standards and the development of lessons based thereon. This
professional development will also include an overview of strategies for teaching literacy as it
relates tanformational text, a major component of the CAASPP ELA. It is expected that student
results will increase in part as a result of this PD for the reasons explained

[lluminate

llluminate contains an online databank of question items that teatdreraccess to develop a

variety of quizzes, tests, and exams. The items are for the most part standards based, and the test
format can be configured to imitate the SBAC. Results from the llluminate tests can be accessed
immediately, giving teachers the apfunity to modify instructional practices in real time. Results
include individual and classroom totals and item analysis.

An example of how llluminate is used formatively to guide instructional programming can be seen

in a recent observationofaSthg@de <cl ass. The teacher presente
such as raise/rise and lie/lay. As part of th
required to take an llluminate quiz. The results of the quiz were used to provide adféigdbalck

to students in their completion of other components of the IWT and to determine whether re
teaching was going to be necessary.
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Implementation of llluminate is schewlide. As such, schoatide support in using llluminate
will be provided on amngoing basis from llluminate staff, from school administration, and from
peers more proficient in its use.

In addition to ongoing topics for professional development focusing on critical needs, the
following table outlines potential and major topicsoofessional development during the course
of the 5year renewal term.

TOPIC TEACHER OUTCOMES STUDENT OUTCOMES
Project Better understand concept of project Learn content and concepts through
Based based learning integrated approach
Learning Increase number of projects that Having better understanding of
students arexposed to application of concepts
Further integrate lessons across the Increase ability to meet or exceed
curricula standards on SBAC performance based
Provide students with more rdike tasks
application experiences Remain engaged in the learning
Engage students in meaningful process
activities Increasingly see diverse concepts as|
being related
Cognitive Better understanding of what it takes| - Better ability to describe mathematical
Math to teach math with a cognitive approach| concepts using language
Increase number of cognitive strateg| - Increased ability to solve mathematical
in use to teach math concepts problems creatively
Integrate aspects of cognitive math | - Increase confidence in application of
with Acogni ti wsubjects| mathematical concepts and skills
such as science - Integration of skillsconcepts, and
applications thereof
- Better performance on SBAC
Questioning Increased knowledge and use of - Development of increased participation ratg
Techniques questioning techniques to promote studd - Development of higher level thinking skills
learning - Development of cognitive skills related to
Better use of questioning techniques| analysis of topics and concepts
promote student/teachdiscussion - Enhanced ability to answer inferential and
Increased incorporation of open endq other higher order questions
questions to promote discussion
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Brain - Better understanding of how the brai| - Exposure to content and strategies designe

Based functions maximize learning as it relates to the brain
Learning - Increase in theise of brain based - Higher interest in content
strategies to meet needs of students - Exposue to multiple/diverse formats
Increase use of diverse strategies to| - Better development of concepts and skills
meet needs of brain - Higher retention of information

- Better application of skills

3. Student Population to Be Served

GEA 2 will continue to servgrades TK5 regardless of racial, ethnic, linguistic, or economic
background. The Los Angeles area is characterized by diversity. Consistent with its stated mission,
GEA 2 will actively recruit students of diverse racial, ethnic, linguistic, and economic bacégroun
representative of surrounding neighborhoods.

Given that the Districtds current student pory
groups, GEA 2 will strive to maintain a balanced student population by actively recruiting from
all subgroups Characteristics of the GEA 2 student population will include:

Ethnic and racial diversity Located in a center of ethnic and racial diversity, GEA 2 will
actively recruit from all ethnic and racial subgroups, consistent with our belief thaeise
student body supports the charterods stated mi:
and global community.

Language Diversity Located in an area where many languages other than English as well as
nortmainstream forms ofiglish are spoken, GEA 2 will actively recruit from this linguistically
diverse community, consistent with our belief that a diverse linguistic mix of students supports the
charterodés stated mission to pr omotunicahowand ene s s
the desire to learn other languages. The linguistic diversity specifically represented at GEA 2
includes speakers of Spanish and-nmainstream forms of English.

Socioeconomic disadvantageocated in a center of socioeconomiveatsity that includes
historically disadvantaged neighborhoods, GEA 2 will actively recruit from underserved
neighborhoods, consistent with our commitment to extend opportunities to all students to

participate in an exemplary, rigorous curriculum and ashgcademic excellence.

Specific subgroups that GEA 2 will recruit, enroll, and educate, their specific
challenges/needs, and means whereby these challenges/needs will be met have been described
in table form in the previous section.

45



4. Five-Year Enrollment Rollout Plan

The school currently enrolls 156 students. Beginning with the 2019/20 school year, GEA 2 will
enroll two additional students per class, not to exceed the 10% cap that would require a material
revision. GEA 2 does reserve the right to apply for a material revision to increase enroliment
beyond the 10% cap and/or grade levels served at a later date as the anticipated enrollment rises.

The following table shows anticipated enrollment numbers for treewarterm.

Enroliment Roll-Out Plan
Grade 2019-2020 2020-2021 | 2021-2022 2022-2023 2023-2024
K (incl. TK) a4 44 44 66 66
1 44 44 44 44 66
2 44 44 44 44 44
3 44 44 44 44 44
4 22 44 44 44 44
5 22 22 44 44 44
Total 220 242 264 286 308

Goals and Philosophy

5. Vision and Mission Statements

Mission of Global Education Academy

The mission of Global Education Academy 2 is to create a safe and challenging learning
environment that emphasizes global awareness and leadership. GEA 2 is committediing
students with a wide variety of linguistic and cultural experiences that give students the opportunity
to develop a true understanding and respect for all people.
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Vision of Global Education Academy 2

Global Education Academy 2 will develop céizs of the world who are successful leaders not
only in their local communities, but in the international community as well. Through a balanced
curriculum that addresses academic, linguistic, social, physical, and emotional development,
Global Education Aademy 2 students will close the achievement gap.

Global Education Academy 2 believes its students will:

1. Achieve at or above federal, state and district academic expectations; and,

2. Acquire high levels of academic proficiency and literacy in Bhghnd in another language;

and,

3. Participate in a variety of multicultural experiences to develop understanding and respect for
all people.

To assure that future citizens contribute successfully, schools must offer a high quality public
educationa all students regardless of their race, ethnicity or secamomic status.

GEA 2 believes that a good education can empower students with a strong academic and
technol ogi cal skill base, and at the same tir
thinking and problem solving skills.

GEA 2 believes that new citizens of the twefitgt century will require multlingual skills, the
ability to communicate across cultures, and the ability to use integrated technology to actively
explore local, stte, national, and global issues.

GEA 2 believes that its overall mission will be achieved when students receive:

A wide variety of linguistic and cultural learning experiences that develop an
understanding of and respect for all people, tlagiguages and cultures.

A comprehensive balanced academic curriclt
academic, linguistic, social, physical, and emotional development using culturally and
linguistically relevant strategies and materials.

Opportunities to develop high levels of academic English and another language.
Opportunities to use technology for learning.

A safe and challenging learning community for students, parents, and faculty that
emphasizes global awareness and lesimie.

A safe and challenging learning community for students, parents, and faculty that seeks
to assure gradievel student achievement in all content areas and supports students with
learning differences.

The skills students develop at GEA 2 vaillow them to be successful leaders who:
0 are able to communicate in a multicultural/lingual environment; and,
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can bridge gaps between people of various cultural and socioeconomic background; and,
have the technol ogy t o sadvances sodiety; and,t oday o s
have the ability to critically analyze and solve problems facing their communities and the
world.

Characteristics of an S@eitdrycated Pe

Today's Students will enter a world that is yetmamgined, with technological advances that
produce both problems and solutions for the world population. Technological and demographic
changes exert intense pressure on schools to reexamine basic issues about the nature of schooling.
It is within this clanging world context that GEA 2 seeks to academically and socially prepare our
students to become responsible citizens and leaders who will have the knowledge, skills, and
mindsets required to engage locally, nationally, and globally. We will specifitalfsure this

around the belief that an educated citizen of th®& c&htury must have all of the following
characteristics:

O«

O«

O«

O«
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High levels of literacy and the ability to access core knowledge required to unddnstand
interconnected communities eflucation, business, government, technology, and the arts
The skills to analyze and think critically about information derived from a variety of
sources, presented in a variety of formats

Skill in written and oral communication in English, including #imlity to compose and
present ideas to audiences of various backgrounds

Oral and written skills in a language other than English, including the ability to
communicate effectively with speakers of that language

Competence in mathematics and the scigmasewell as an understanding of their kalg

in the technological Zicentury

Knowledge in the various social sciences with a focus on large issues, their intersection in
local and global contexts, and the role of language, culture, and leadersbgolving
conflict

Appreciation for the arts and a participatory interest in activities that require the use of
multiple intelligences

Technological competence in a variety of electronic media for use in communication and
research

Specifically, as itelates to technological competence, the following skills will be taught:

~

(0]

Use of technology to facilitate the gathering and creation of information whether it be
through access to online sources or internal databases, or through applications such as
Excd and Google Apps. that enable students to generate their own information
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Use of technology to facilitate and foster inquiry and investigation

Use of technology to organize and represent data through programs such as Word,
PowerPoint, and Excel

Use of tehnology to collaborate with others; i.e. videanferencing, messaging, bulletin
boards; social media

Use of technology to develop creative solutions to-liaproblems using applications.

(@]

O«

O«

GEA 2 believes that students will contribute successfultijed® F'century when schools offer an
exemplary education to all students, regardless of race, ethnicity, home language, -or socio
economic status. GEA 2 curriculum and instructional methods are inspired and guided by these
values and the belief that oglobal focus will prepare our students for leadership in the global
community.

1. How Learning Best Occurs

Learning best occurs when academic frameworks and school conditions are integrated and aligned
to the language abilities of students (Collier & Thomashool Effectiveness for Language
Minority Students1997). These conditions include the following psses and elements:

0 SociocCultural Processes Students learn best when the home, school, and community
work together to support learning within a constructivist school environment. This means
that the school must design daily learning activities thdtess the psychological and
interpersonal needs that have a serious effect on achievement, sometimes related to low
sociceconomic status, minority language or ethnic/racial status. GEA 2 will plan and
implement instruction designed to assist studentsexpand incrementally their
understanding of concepts and skills, including the linguistic competence needed to interact
with others about new learning (Tharp & GallimdRsusing Minds to Lifel991). GEA
2 will utilize culturally responsive pedagogy tisaeks to minimize discontinuities between
school instructional practices and the various interactive styles within student subgroups
by drawing on the cultural and language strengths of the student community (Banks &
Banks,Handbook of Research on Multlowral Education, 1995)Each student will be
accepted into the learning community with the respect due them, modeling larger socio
cultural processes at work.

(@]

Linguistic Processes Learning is mediated through language at both the social and
individual level (Vygotsky,Thought and Languagd,934). This includes subconscious
learning and metéinguistic aspects of the language system (Kraslemciples and
Practices,1981). For ¢achers to promote simultaneous cognitive and linguistic growth,
they must respect and build upon studentséo
and cultures. Culturalidifferent ethnic and language communication styles have an effect
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on clasroom discourse structures and require schools to reexamine their traditional
teaching protocols. Successful schools draw upon and utilize the home language
experiences of English learners, and they accept and utilize participatory interactive styles
of communication commonly used by African Americans (Gay, 200Qlturally
Responsive Teachihg Students feel accepted and respected when schools adopt an
additive philosophy toward teaching English to English learners and academic English to
nonrmainstreankEnglish speakers. An additive approach values the contributions of the
home and adds academic language patterns for school success. Such a philosophy embraces
and encourages learners to communicate with respect with those of other cultures.

Cognitive and Academic Development Schoolwork across the curriculum in language

arts, mathematics, science, social studies, the arts, and physical education forms the
foundation for studentsodé | inguistic and co
demonstratethat students in multilingual environments continue to experience cognitive
challenges as they become proficient in a language. Bruner (1986) taught that learning
increases as students participate in instructional conversations. Continued attention to
increment al growth wusing scaffolding techni
clarify, summarize, and predict. Continued attention to cognitive and linguistic growth
maintains early successes through the middle and upper grades, especially fus stude
adding or expanding academic English, also known as cognitive academic English
language proficiency (CumminEducational Framework1981). Proven methods, such

as reciprocal teaching (Palincsar and Brown, 1984) teach students how to respond
successtily to the growing linguistic and academic complexity of learning tasks as they

move through the elementary grades.

Parental Involvement Students learn best when their parents participate in their
academic growth. Gains in student learning are as®ocwith parental participation and
understanding of school practices (Cheducational Psychology Revie2001). GEA 2

will provide open lines of communication among parents, teachers, and administrators, and

will implement parent education and outregmiobgrams to create the foundation for
parent al participation. Meaningf ul experi e
and linguistic needs, will assist parents to understand the goals and methods of schooling
for tomorrowbds worl d.

Collaboration: Because all learning is social and depends on interaction, learning takes
place when students participate in academic conversations (Cohen, 1986). This means that
student collaboration will be evident within every classroom. In addition, collaboratio
between and among teachers within and across grade levels, and among teachers,
administrators, parents and other stakeholders will be scheduled and implemented on a
regular basis. Implementation of the social aspects of teaching and learning regs@es cl
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coll aboration among teachers, administrato
comprehensive plan and effective coordination of resources were found to be instrumental

in effective schools (North Central Educational Regional LaboratBlgments of
Comprehensive Schoo)04).

0 Accountability: Clear standards for success in all curricular areas, articulated among all
participants, will help assure the success of a rigorous academic program (North Central
Educational Regional LaboratgryElements of Comprehensive Schoo®)04).
Accountability will be guided by both formative and summative evaluation, and closely
aligned to Californiads Common Core standa
standards. To this end, a wplannedperformancebased assessment system will be
implemented on a regularly scheduled basis to inform the teaching and learning process,
and to assess eind-year progress toward goals.

[@]3

Technology. Student use of powerful technology is vital for reseanchcammunication.
This means that aegppropriate hitech tools will be integrated into the curriculum to
prepare students for success in an-ebhanging, technologically integrated world.

8. Address the requirements of Education Cod& 47605(b)(5)(A)(ii),
including:

LCFF STATE PRIORITIES

TEACHER ASSIGNMENTS AND CREDENTIALING
State Priority #1: Basic Services

Annual Goals Specific Measurable Outcomes
(Identify school wide and Annual Actions Method for Measuring: Credential Review Process
subgroup goals as
applicable)
2019-2020|2020-2021| 2021- 2022-2023 P023-2024

2022
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All students will be
taught by fully
credentialed teachers

who are Ahi
gualifiedo
Elementary and
Secondary Act
(ESEA).

During the pre-hire
process, a
credential review
will determine
whether or not a
potential hiree has a
credential
appropriate for the
given assignment.
For continuing
employees, this
review will occur
before the school
year begins.

100% of

teachers t
hold valid
credential

100% of
teachers
to hold
valid
credential

100% of
teachers
to hold
valid
credenti
al

100% of teachers to
hold valid credential

| 00% of
teachers
to hold
valid
credenti
Al

ACCESS TO INSTRUCTIONAL MATERIALS
State Priority #1: Basic Services

Annual Goals

(Identify schoolwide and
subgroup goals as

Specific
Annual Actions

Measurable Outcomes

Method for Measuring: Instructional Materials

applicable) Inventory
2019- |[2020- [2021- 2022-2023 2023-
2020 2021 2022 2024
All students will have | Instructional 100% of | 00% of |00% of |00% of students to | 00% of
access to materials and students [students [students have access to and fstudents
instructional supplies will be to have [to have o have puse of all o have
materials at no cost. purchased prior to access to faccess tojaccess fnstructional access
the start date of and use fand use foand |materials to and
of all of all use of use of
school to ensure instructionfnstructio fll all
that all students al hal nstructi nstructi
have access to said materials [naterials pnal onal
materials on the first material material

day of school.

]

S

FACILITIES MAINTENANCE
State Priority #1: Basic Services

Annual Goals

Specific
Annual Actions

Measurable Outcomes

Method for Measuring: Walkthrough Checklist
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(Identify school wide and 2019- [2020- |2021- 2022-2023 2023
subgroup goals as 2020 2021 2022 _
applicable)
2024
Facilities will be An annual All non-  [All non- [All non- [All non-urgent All non-
maintained to ensure | review will occur on jrgent  urgent  urgent fepairs will be rgent
the safety of students | July 1%t of each repairs  fepairs fepairs [completed within 60fepairs
and staff school year to will be will be  will be [ays of notice Wwill be
' identif completedicomplete complet complet
) y . within 60 |d within fed within ed within
malntena.lr_lce _|ssues. days of 60 days 0 days 60 days
Identified issues  hotice  |of notice fof notice of notice

will be
addressed/rectified
before the start of
the school year.

Monthly facility
walkthroughs will
occur after the
beginning of the
school year to spot
any new concerns.

Staff will be
trained in safety
procedures and
policies and will
alert administration
as soon as possible
of any issues that
arise

A log of needed
repairs and repairs
made will be kept by
administration

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS
State Priority #2

Annual Goals
(Identify school wide and
subgroup goals as
applicable)

Specific
Annual Actions

Measurable Outcomes

classroom walkthroughs

Method for Measuring: Informal and formal

2019-
2020

2020-
2021

2021-
2022

2022-2023

2023

2024
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State Content and 1. Purchase 100% off [100% off [100% offfL00% off 100% off
Performance course materials to  [classroomglassroomclassroo classrooms to classroo
Standards are fully meet needs that are P © s to ns to mpl ement msto
implemented in the aligned with the implementimplemenimpleme content and mpleme
instructional St ateds Co St at e[St at et performance nt
content [content [St at ptandards St at
program. performance and and content content
standards performanfperformangand and
2. Provide ce ce pberform perform
professional standards [standardspnce ance
development on standard standard
topics focused on S S
the State content
and performance
standards
3. Conduct
classroom
walkthroughs,
informal and formal
observations to
determine degree to
which State content
and performance
standards are being
implemented
4. Align teacher
performance
evaluations to
include
implementation of
State content and
performance
standards.
PARENT INVOLVEMENT
State Priority #3
Annual Goals Specific Measurable Outcomes
(Identify school wide and [ Annyal Actions Method for Measuring:
subgroup goals as
applicable)
Baseline [ 2019- [2020- 2021- [2022- |2023-
2020 | 2021 2022 2023 | 2024
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Parents will be highly At the beginning Currently  [75% of 0% of |85% of D0% of  P5% of
engaged throughout of the school year ess than |parents willparents |parents willparents wilparents
. 75% of participate will participate participate will
the 'S(fhoo'l ygar, organ!ze the parents n atleast participat |in at least Jn at least participatq
participating in a following: Monthly  participate fthree evente inat  [three three n at least
variety of meetings Coffee and Tea with [natleast Jeach year. Jeast events events eacthree
and activities the Principal; three three each year. |year. events
) ' events events each year
Monthly Parent bach year. b ach
Training; Monthly ear.
SAC meeting with at
least three parent
representatives;
Back-to-School
Night; Open House.
Conduct annual
parent survey to
determine needs
and concerns.
Track parent
participation rates.
Develop plan to
increase parent
participation.
STATEWIDE ASSESSMENTS
State Priority #4: Student Achievement
Annual Goals |Specific Measurable Outcomes
(Identify school wide and wual Actions for Measuring: SBAC
subgroup goals as
applicable)
Baseline | 2019- | 2020- | 2021- P22-20242023-
2020 | 2021 2022 2024

55




All students, Provide high Forall [Forall [Forall Forall For
including significant  |quality standards In 2016, ftudents ptudentsfstudents ptudents | all
subgroups, will meet |based instruction. 48% of  fnd pnd  jand pnd stude
targets set by the Differentiate students }ignificant [significa [significantpignificant| nts
State in the area of  |instruction based on | ¢- " ,Ub-grou.psm SUb'_ pub- _ pub- . and
] . . exceededBEA 2 willlgroups: groups: proups:G | signifi
English Language identified student standard neet state|GEA 2 |GEA 2 willEA 2 will | cant
Arts and _ need in ELA;  performanqwill meetjneet statemeet sub-
Mathematics. Assess student  [469% of |} targets. state  performanptate group
progress three times |students performafce targets performa | s:
per year using State |met or nce ce GEA
standards aligned exceeded targets. argets. 2 will
benchmark exam. standard meet
Provide struggling in math. statfe
students with MTSS &e;nir
(Multi-Tiered System e
of Supports) target
program. s.
Assess for
special education as
appropriate and
provide services
accordingly
ACADEMIC PERFORMANCE INDEX (API)
State Priority #4: Student Achievement
Annual Goals Specific Measurable Outcomes
(Identify school wide and Annual Actions Method for Measuring:
subgroup goals as
applicable)
Baseline| 2019- [ 2020- | 2021- | 2022- |2023-
2020 | 2021 | 2022 2023 | 2024
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The School will meet
its annual State
growth target as
established by the
CA State Board of
Education

Provide high quality
standards based
instruction.

Differentiate
instruction based on
identified student need

Assess student
progress three times
per year using State
standards aligned
benchmark exam.

Provide struggling
students with MTSS
program.

Assess for special
education as
appropriate and
provide services
accordingly

The
School
will meet
its annual
state
growth
target as
establishg
by the CA
State
Board of
Education

eet
tate
stablish
growth d state
targets rowth
schoolwidtargets
and for allschoolwi
humericallde and
y or all
significanthumeric
subgroupdally
significa
nt
subgrou

ps.

Meet stat
establish
d state

Meet state
establishe
d state

growth

targets

schoolwidg
and for all
numericall
y
significant
subgroups|

Meet
state
establish
ed state
growth
targets
schoolwi
de and
for all
numeric
ally
significa
nt
subgrou

ps.

Meet
State
establish
ed state
growth
fargets
schoolwi
e and forI
all
humericg
y
significa
subgrou]
S,

A-G COURSE/ CTE COURSE OF STUDY COMPLETION RATE(S) [High

School Only]
State Priority #4: Student Achievement

Annual Goals
(Identify school wide and
subgroup goals as
applicable)

Specific
Annual Actions

Measurable Outcomes
Method for Measuring:

Baseline

2019-
2020

2020-
2021

2021-
2022

2022-
2023

2023-
2024

Not Applicable

ENGLISH LEARNER ADEQUATE PROGRESS RATE
State Priority #4: Student Achievement

Annual Goals
(Identify school wide and
subgroup goals as
applicable)

Specific
Annual Actions

Method for Measuring: ELPAC (or other State
approved test of English language

Measurable Outcomes

development)

57



Baseline (2019- P020- | 2021- 2022-12023-
2020 2021 | 2022 | 2023 | 2024
EL students will Conduct PD for 57.4% ofp0% of | 62.50 | 65% of | 67.5% | 70%
advance at least one [teachers focused on [students [EL % of | EL of EL | of EL
level on the English  |ELD Standards, advance jstudents| EL student | student| stude
Language instruction, and the one levelwill stude | s will s will nts
Proficiency Master Plan for or more jadvance| nts advanc | advanc| will
Assessments for English Learners onthe Jatleast | will e at e at advan
California (ELPAC) Provide ELPAC. jone levell advan| least least | ce at
or other available integrated and on the ceat | one one least
State test) each year. |designated ELD ELPAC | least | level on| level one
instruction (or other| one the on the | level
Provide approve | level | ELPAC| ELPAC| on the
intervention support d test) on the| (or (or ELPA
through the MTSS each ELPA | other other | C (or
model to struggling year. C (or | approv | approv| other
students other | edtest)| ed appro
appro | each test) ved
ved year. each | test)
test) year. | each
each year.
year.
ENGLISH LEARNER RECLASSIFICATION RATE
State Priority #4: Student Achievement
Annual Goals Specific Measurable Outcomes
(Identify schoolwide and Annual Actions Method for Measuring:
subgroup goals as
applicable)
Baseline (2019- P020- |[2021- [2022- P023-
2020 | 2021 | 2022 2023 | 2024
School 6s Conduct PD for |13% of Meet or Meet or Meet or Meet or Meet or
reclassification rate teachers focused on [students [exceed [exceed|exceed |exceed |exceed
will meet or exceed ELD Standards, reclassif [the the the the the
that of the District. instruction, and the [y. reclassifireclassifreclassifi|reclassiffreclassi
Master Plan for cation [fication [cation |ication [fication
English Learners rate of |rate of [rate of |rate of [rate of
Provide the the the the the
integrated and District. |District.|District. |District. [District.
designated ELD
instruction
Provide
intervention support
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through the MTSS
model to struggling
students

AP EXAMINATION PASSAGE RATE [High Schools Only]
State Priority #4: Student Achievement

Annual Goals Specific Measurable Outcomes
(Identify schoolwide and Annual Actions Method for Measuring:
subgroup goals as
applicable)

Baseline | 2019- |2020- | 2021- |2022- |2023-
2020 | 2021 | 2022 2023 | 2024

Not Applicable

EAP COLLEGE PREPAREDNESS RATE [High Schools Only]
State Priority #4: Student Achievement

Annual Goals Specific Measurable Outcomes
(Identify school wide and Annual Actions Method for Measuring:
subgroup goals as
applicable)

Baseline| 2019- | 2020- | 2021- | 2022- | 2023-
2020 | 2021 | 2022 2023 | 2024

Not Applicable

SCHOOL ATTENDANCE RATE
State Priority #5: Student Engagement

Annual Goals Specific Measurable Outcomes
(Identify schoolwide and | Annual Actions Method for Measuring:
subgroup goals as
applicable)

Baseline 2019- | 2020- [ 2021- | 2022- | 2023-
2020 | 2021 | 2022 2023 | 2024
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School will maintain
a high ADA rate.

Communicate
attendance goals to
stakeholders at the
beginning of the year

Monitor
attendance rates and
statistics to keep
administration
informed of issues.

Use software
such as OneCall to
encourage
attendance

Acknowledge
perfect attendance at
assemblies and
through newsletters.

Develop plan to
increase ADA if
targets are not met.

Keep
stakeholders
informed of ADA and
pertinent issues.

~96%
ADA

>96%
ADA

>96.5%
ADA

>97%
ADA

>97%
ADA

>97%
ADA

CHRONIC ABSENTEEISM RATE
State Priority #5: Student Engagement

Annual Goals
(Identify school wide and
subgroup goals as
applicable)

Specific
Annual Actions

Measurable Outcomes
Method for Measuring:

Baseline

2019-
2020

2020-
2021

2021-
2022

2022-
2023

2023-
2024
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School will limit
chronic absenteeism.

Communicate
attendance goals to
stakeholders at the
beginning of the year

Monitor
attendance rates and
statistics to keep
administration
informed of issues.

Use software such
as OneCall to
encourage
attendance

Develop plan to
increase ADA if
targets are not met.

Keep stakeholders
informed of ADA and
pertinent issues.

Communicate
directly with parents
of students who are
chronically absent

Currently
chronic

absenteei
sm is not
a problem
at GEA 2.

Schoolw|School [SchoolwilSchoolw|School
ide 0% |wide |de 0% [ide 0% |wide
0% 0%

DROPOUT RATE [Middle and High Schools Only]
State Priority #5: Student Engagement

Annual Goals
(Identify school wide and
subgroup goals as
applicable)

Specific
Annual Actions

Measurable Outcomes
Method for Measuring:

Baseline

2019-
2020

2020-
2021

2021-
2022

2022-
2023

2023-
2024

Not Applicable
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GRADUATION RATE [High Schools Only]
State Priority #5: Student Engagement

Annual Goals

(Identify school wide and
subgroup goals as

Specific
Annual Actions

Measurable Outcomes
Method for Measuring:

applicable)
Baseline | 2019- | 2020- | 2021- | 2022- | 2023-
2020 | 2021 | 2022 2023 | 2024
Not Applicable
STUDENT SUSPENSION RATE
State Priority #6: School Climate
Annual Goals Specific Measurable Outcomes
(Identify school wide and [ Annual Actions Method for Measuring:
subgroup goals as
applicable)
Baseline | 2019- | 2020- | 2021- | 2022- | 2023-
2020 | 2021 | 2022 2023 | 2024
Charter School will Establish school |Current |Suspens|Suspen|Suspens|Suspen [Suspen]
maintain a wide positive suspensi|ion rate |sion ion rate [sion sion
suspension rate = behavior supports onrate |<1% rate < |<1% rate < |[rate <
<1% Provide PD to is <1% 1% 1% 1%

teachers and
administrators on
alternatives to
suspension

Provide additional
supports to students
and families that may
include informal
counseling, behavior
support plans,
meetings with family
members, use of
restorative practices,
etc.
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STUDENT EXPULSION RATE
State Priority #6: School Climate

Annual Goals

(Identify school wide and
subgroup goals as

Specific
Annual Actions

Measurable Outcomes
Method for Measuring:

applicable)
Baseline | 2019- |2020- | 2021- | 2022- |2023-
2020 | 2021 | 2022 2023 | 2024
Charter School will Establish school [Current |<1% [<1% |<1% <1% [<1%
maintain an wide positive expulsio |expulsio |expulsi |expulsio [expulsiojexpulsi
expulsion rate = <1% | behavior supports. nrateis [nrate |onrate|nrate [nrate |onrate
Provide PD to <1%

teachers and
administrators on
alternatives to
expulsion.

Provide
additional supports
to students and
families that may
include informal
counseling,
behavior support
plans, meetings with
family members,
use of restorative
justice, etc.
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[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE]
State Priority #6: School Climate

Annual Goals

(Identify school wide and
subgroup goals as

Specific
Annual Actions

Method for Measuring: Annual Stakeholder

Measurable Outcomes

applicable) Survey
Baseline | 2019- (2020- | 2021- |2022- |2023-
2020 | 2021 | 2022 2023 | 2024
Charter School will Survey Fewer |85% of [|90% of [95% of [97% of [98% of
maintain an stakeholders twice a |than respond |respon [respond |respond|respon
environment that is year regarding 85% of |ents will |dents |ents will [ents will|dents
positive and school climate. parents [provide |will provide |provide [will
welcoming. Analyze and have an provide|an an provide
report results to provided|overall [an overall |overall |an
Board an positive |overall |positive [positive |overall
Develop planto |overall |rating of |positive|rating of |rating of|positive
address positive [the rating |the the rating
shortcomings rating of [school [of the |school [school |of the
Share plan with  [the environ [school [environ |environ [school
Stakeholders school |ment environ|ment ment  |environ
environ ment ment
ment.
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BROAD COURSE OF STUDY
State Priority #7
Annual Goals Specific Measurable Outcomes
(Identify school wide and Annual Actions Method for Measuring: Annual Survey
subgroup goals as
applicable)
2019- | 2020- | 2021- 2022-2023 2023-
2020 2021 | 2022 2024
Charter School will Include subjects  |100% of | 100% 0f|100% o| 100% of student{100% o
provide to all such as computer students | studentgstudent| will be engaged |student]
students, including all |science, science, art, |will be will be | will be | through a broad| will be
subgroups, a broad music, and dance in  |engaged| engagedengage|course of study thjengage
course of study. the broad course of  [through gthrough {throughl includes such |througl
study as well as core |[broad broad | a broad subjects as | a broag
subjects of ELA, math, [couse of|course d course| computer sciencq course
science, and social study tha] study |of study science, art, musi| of study
studies. includes | that that | and dances well | that
Develop related  [such includegincludeq as core subjects |include
curriculum. subjects | such such | of ELA, math, such
Implement broad |as subjectysubject{ science, and |subject
course of study during [compute as as social studies. as
regular day program |science, |computelcomput comput
Support science, | science r r
implementation of art, science|science science
broad course of study |[music, art, [science science
through PD and use of|and dand music, | art, art,
specialized teachers infas well and | music, music,
the areas of music, as core |danceas| and and
dance, P.E. etc. subjects | well as | dance dance
Supplement broad |of ELA, core |as well as well
course of study math, subjects|as core as core
through addition of science, | of ELA, | subject subject]
selected and math, s of s of
courses/programs to |social science,| ELA, ELA,
the afterschool studies. and math, math,
program social |science science
Conduct annual studies.| , and , and
survey of students and social social
teachers to determine studies. studies
level of
implementation.
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LEADERSHIP SKILLS FOR THE 215" CENTURY
State Priority #8

Annual Goals Specific Measurable Outcomes

(Identify school wide and Annual Actions Method for Measuring: Student, Teacher,

subgroup goals as
orotb 9 Parent surveys

applicable)
2019- | 2020- | 2021- 2022-2023 2023-
2020 2021 | 2022 2024
Students will learn - Deliver a high 100% of |100% of [100% [100% of students |100%
how to be leaders in |quality standards students |students|of will indicate of
the 21stcentury. based curriculum so  |will will student|progress in student
that students have the |indicate |indicate |s will |becoming leaders|s will
skills to lead progress|progress|indicate|of the 21st indicate
Provide leadership |in in progres|century as progres
opportunities to becomin [becomin|s in measured by the |s in
students through g g becomilannual survey. |becomi
instructional strategies |leaders |leaders |ng ng
that include use of ofthe |ofthe |leaders leaders
cooperative groups 21stcent |21t of the of the
and reciprocal reading.|ury as  [century [21st 215t
Allow students measure|as century century
voice in establishing |d by the |measurelas as
curricular and annual |d by the |measur measur
achievement goals. survey. |annual |ed by ed by
Provide students survey. [the the
with leadership annual annual
opportunities within the survey. survey.
classroom and school.
Encourage
students to take
leadership
opportunities in the
community.

66



LCFF STATE PRIORITIES

GOAL #1

Improve Student Outcomes

Related State Priorities:
01 H a4 N7
n 2 N5 n 8
n 3 n 6

Local Priorities:

H: Gain Proficiency in two or more
languages
n:

Specific Annual Actions to Achieve Goal

O¢ O« O¢ O« O¢ O¢ O«

day

O«

Learners

O¢ O«

Provide high quality standards based instruction.
Differentiate instruction based on identified student need
Assess student progress three times per year using State standards aligned benchmark exam.
Provide struggling students with Multi-Tiered System of Supports (MTSS) program.
Assess for special education as appropriate and provide services accordingly
Provide instruction in 2" language for 50 minutes of day
Provide targeted/designated ELD/K( Korean) LD/S (Spanish) LD instruction for 30-40 minutes per

Provide integrated and designated ELD instruction
Provide intervention support through the MTSS model to struggling students

Conduct PD for teachers focused on ELD Standards, instruction, and the Master Plan for English

Expected Annual Measurable Outcomes

Outcome #1: All students, including significant subgroups, will meet targets set by the State in the area of E

Language Arts.

Metric/Method for Measuring: SBAC ELA

Applicable
Student
Groups

Base
line

2019-2020

2020-2021

2021-2022

2022-2023

2023-2024

All Students
(Schoolwide)

English
Learners

For all students
and significant
subgrouups:
GEA 2 will meet

For all students
and significant
subgrouups: GEA
2 will meet state
growth targets.

For all students
and significant
subgrouups: GEA
2 will meet state
growth targets.

For all students
and significant
subgrouups: GEA
2 will meet state
growth targets.

For all students and
significant
subgrouups: GEA 2
will meet state
growth targets.
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Socioecon.
Disadv./Low
Income
Students

Foster Youth

Students with
Disabilities

African
American
Students

Latino
Students

state growth
targets.

Outcome #2: All students, including significant subgroups, will meet targets set by the State in the ars

Mathematics.

Metric/Method for Measuring: SBAC MATH

Applicable Baseline] 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
Student
Groups
All Students | T.B.D iFor all students i For all students i For all students i For all students § For all students
(Schoolwide) and significant :and significant :and significant :and significant :and significant
: subgroups:GEA i subgroups:GEA i subgrouups:GEA: subgroups:GEA : subgroups:GEA
English 2 will meet 2 will meet 2 will meet state i 2 will meet 2 will meet state
Learners state growth state growth growth targets. :state growth growth targets.
targets. targets. targets.
Socioecon.
Disadv./Low
Income
Students
Foster Youth
Students
with
Disabilities
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African
American
Students

Latino
Students

Outcome #3: The Schoolwill meet its annual API growth target as established by the CA State B{

of Education

Metric/Method for Measuring: APl or other measure as implemented by the

State

Applicable Baseline 2019-2020 |2020-2021 |2021-2022 |2022-2023 |2023-2024

Student

Groups
All Students |The School :Meet state Meet state Meet state Meet state Meet state
(Schoolwide) [will meet its established iestablished :established iestablished :established

: annual APl APl growth API growth API growth API growth API| growth
English growth target: 2r9€ts targets targets targets targets
Learners . schoolwide schoolwide schoolwide schoolwide schoolwide
as establishe
by the CA and for all and for all and for alll and for all and for all

Socioecon. y the q numerically  inumerically inumerically inumerically :numerically
Disadv /Low State Boajr significant significant significant significant significant
Incomé of Education i subgroups.  isubgroups. isubgroups. isubgroups. subgroups.
Students
Foster Youth
Students
with
Disabilities
African
American
Students
Latino
Students
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Outcome #4: The School will meet its annual ELPAC growth target as established by the CA S|
Board of Education
Metric/Method for Measuring: ELPAC

Applicable Baseline | 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
Student
Groups
English 57.4% ofi 60% of EL 62.50% of EL  i65% of EL 67.5% of EL 70% of EL
Learners |[students:students will :students will students will students will students will
advance : advance at advance at least ; advance at least; advance at least: advance at
one level: least one level ;i one level on the :one level on the: one level on the : least one level
or more :on the ELPAC : ELPAC (or other : ELPAC (or ELPAC (or other: on the ELPAC
onthe i(or other approved test) iother approved iapproved test) i (or other
ELPAC. :approved test) i each year. test) each year.  each year. approved test)
each year. each year.

Outcome #5: The School will meet its annual ELPAC growth target as established by the CA St
Board of Education
Metric/Method for Measuring: ELPAC

Applicab Baseline [ 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
le
Student
Groups
English [~13% of :Meet or exceed ; Meet or exceed ; Meet or exceed : Meet or exceed ; Meet or exceed
Learners |students ithe the the the the
reclassify. i reclassification :reclassification :reclassification :reclassification :reclassification
rate of the rate of the rate of the rate of the rate of the
District. District. District. District. District.
Outcome #6: Students will meet growth target off Zanguage proficiency test
Metric/Method for Measuring: School Developed Proficiency Test
Applicable Baseline 2019-2020 | 2020-2021 | 2021-2022 | 2022-2023 2023-2024
Student
Groups
For All Results of Increase # of ilncrease # of ilncrease # of :lIncrease # of :lIncrease # of
Students the spring i students students students students students
and All 2019 test will: performing performing performing performing performing
b form the above 50% on : above 50% on ; above 50% on ; above 50% on ; above 50% on
Subgroups | p5seline. test by 5%. test by 5%. test by 5%. test by 5%. test by 6%.
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9. Becoming and Remaining SelMotivated, Competent, and Lifelong
Learners

GEA 2 believes that students who acquire and use learning strategies successfully are able to grow

in independence, cognitively, linguistically, and emotionally. As their success and confidence
grows, they expand their capacity to make responsible desisind critically think about the

future. Students who internalize successful learning processes are able to consider matters of

hi gher education as real and accessi bl e. GEA
support the growth of each studée 6 s confi dence in their own at
potential to pursue future learning in higher education and beyond.

To this end, GEA 2 goals include providing:

A comprehensive, rigorous academic curriculum that addresses eadhesht 6 s ac ade:
linguistic, social, physical, and emotional development using culturally and linguistically relevant
strategies and materials;

A wide variety of linguistic and cultural learning experiences designed to expand global
awareness anaatribute to understanding and respecting all people, their languages and cultures;

Opportunities to use a variety of forms of technology for learning and communicating;

Opportunities to develop high levels of academic English proficienexeliss proficiency in
another language;
- Opportunities to develop and practice critical thinking and leadership skills within the classroom
and school with the aim of developing future leaders for the local and international community.

A safe and challenging learning community for students, parents, and faculty that supports
students with learning differences and seeks to assure-lgralestudent achievement for all
students, in all subgroups, in all content areas.

GEA 2 believes thatwhen students are enabled with the necessary academic skills and
strategies to successfully seek out and use new information effectively, they will be motivated

to continue. When students are able to use critical thinking skills to solve academic aatl soci
problems successfully in school, they will seek similar opportunities owggt#ool And when
students find mutual respect in a culturally and linguistically diverse classroom, they will
participate with a respectful attitude toward others of des&asguages and cultures in the larger
community.

10. Instructional Design
In general, the following theories and research inform program development. Theories and

research specific to curricular subjects are referenced in subsecti@foitdign language program
is also part of the school s instructional fr
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1. Constructivism

Construct i vi s mumars makh reearbong in ielatibn td the anteradiion between their
experiences and their ideas. 0 For young chil
the child and the physical world. As children interact with the world around them, tiidy bu
knowledge about the world and construct their own knowledge (Piaget, 1967). It is also through
this interaction with the physical world that the child comes to understand symbols. The child
becomes responsible for his/her learning and is motivatddsityer confidence and success in

this learning process (Von Glasersfeld, 1989).

For the older child, constructivism continues but through more of a social process (Vygotsky,
1978). Vygotsky coined the phrase Zone of Proximal Development to desawbesocial
interactions facilitate and expand upon learning. The child is still constructing his/her knowledge,
but doing so in a social environment, through interactions with a peer or an adult who is more
knowledgeable. For example, as a child play$vaiocks of varying sizes, he/she will learn
concepts related to size, texture, mass, and weight. As the child begins stacking the blocks he/she
will also learn about such things as balance and support. When the child plays with another more
knowledgeal® child or adult, he/she will begin attaching language to these concepts already
learned.

In a constructivist classroom, the role of the instructor becomes that of facilitator, one who creates
the conditions for learning (Bauersfeld, 1995). As difator, the instructor:

- Helps the learner to get his/her own understanding

- Helps the learner to play an active role in the learning process
- Places emphasis on the learner

- Asks key questions

- Helps the learner to come to his/her cvamclusions

- Maintains dialogue with learners

- Supports the learner in becoming an independent thinker

Strategies that GEA 2 will use to facilitate constructivism in the classroom include the project and
task based approaches, the inquiry based rdethe cognitive approach, reciprocal questioning,
jigsaws, and structured controversies. All of the approaches require the teacher as facilitator to
present problems to students that they must grapple with and solve. Even the direct teaching
method is mployed at GEA 2 with a twist: the teacher begins with a problem that the students
must solve.
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For example, when presenting a simple grammar lesson about irregular plurals to a class of 1st
grade students, the teacher could simply provide a list @gufar nouns (man/men,
woman/women, person/people, child/children, etc.) and have students memorize the list. Taking
a more constructivist approach, the teacher could present a set of plural and singular nouns taken
from a literature book they are readtogstudents and ask them to sort the nouns in some fashion.

As students work in cooperative groups with the words, some will eventually realize that the words
can be sorted into word pairs or in categories such as singular or plural, or even intoaredjular
irregular. The teacher can help students along by asking key questions.

When students do this work together, they will be using language to discuss how they are sorting
the nouns, and as the teacher circulates to observe, he/she will be addangiszussion using

more academic language thereby increasing student knowledge in an indirect fashion. In both
ways, students have learned about the existence of plural nouns, but in the latter case, students
have taken more ownership over the proass have done so in a cooperative fashion. The
teacher has merely facilitated the learning process.

Constructivist teaching methods lead students to demonstrate better standardized achievement, and
perhaps more importantly, improved setinfidence. (Anaral, 2002; Mester, 2008; Hollins, King,

J. & Hayman, 1994; Mathison & Young, 1995; O'Neil & Drillings, 1997). Criticism of a
constructivist approach includes the fact that presenting lessons in this way requires a lot of time
and preparation, somethitigat teachers are often hard pressed to find. Oftentimes, a more direct
method of instruction delivers more content more quickly. Thus, a behavioral approach is
sometimes also taken at GEA 2.

2. Behaviorism

Behaviorism in education posits that léaginvolves a change in external behavior achieved
through using repetition and reinforcement (Chiesa, 1994). Desired behavior, not necessarily the
type managed by a classroom teacher when he/she is trying to get a child to stop talking during a
lesson,is rewarded and undesired behavior is punished. Using this approach, and taking our
example of learning about irregular plural nouns, the desired behavior could be writing the
irregular plural noun when given the stimulus of the singular noun. The teachlel show a list

of irregular plural nouns to students; have them memorize the list; practice reciting the list and/or
matching singular and plural nouns; then give the students a test. Correct responses could be
rewarded withextra free time, and incorrect responses couldduzessedy having the student

write the word pairs multiple times.

As opposed to the constructivist approach, the instructor in a behaviorist model becomes the

conductor, so to speak, leading all of tictivities in the classroom, and determining if the student
responses are correct or not. The teacher takes complete control. The learner has limited
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opportunities for reflection. The learning is deemed superficial in that interest is not in thalintern
processes of the learner but in the external changes (Staats, 1968)

3. An Eclectic Approach

What GEA 2 promotes is an eclectic approach that melds together both the constructivist and
behaviorist approaches. Teachers are given the opportunisgtechniques and strategies that
align with one or the other, and they are more appropriately used within the same unit of instruction
as opposed to relegating one unit or the other in its entirety to one approach or the other. An
example of how this wis is presented below.

A 1st grade teacher designs a unit on The Very Hungry Caterpillar. The unit includes lessons in
all the core subject areas including language arts, social studies, math, and science. One of the
standards in the area of languagts includes the learning of site words. As the teacher reads the
book he/she specifically points out the words that will be learned as site words. He/she writes
them on cards and practices reading the words with students. Words that are more diféiacrit t

are practiced more until they can be read fluently by students. The words are reviewed once or
twice each day during the morning routine. At the end of the week, the teacher takes each student
individually to test whether or not they can readvttoeds. If the student can read all of the words,

they earn a sticker. If the student misses some words they are given more practice and an additional
homework assignment to read the words at home with an adult. This is clearly a behavioral
approach tdearning of the site words.

For the science lesson, the teacher takes a different tack: this time it is constructivist. The teacher
pl aces some |ive butterflies in an observatio
the life cycle of acatr pi | | ar di fferent from that of a h
illustrate something from the observation box each day into a journal and comment on it. Over

the course of time, students are drawing pictures of eggs, caterpillars, and morkelsutfEnie

teacher makes copies of some of the student drawings for the whole class. The students are given

a circle with arrows on a sheet of paper and asked to arrange the pictures on the circle to make a
life cycle. Students are familiar with a lifeaty because they did something similar when they
studied about families. As they are arranging the pictures, the teacher circulates to hear the
rationale for the various placements. Some of the students get it spot on. Some seem a little
confused and redue a bit more questioning from the teacher. The teacher may ask students to try

and remember what happened in the observation box. The teacher may ask others to review the
drawings that they drew. In any case, the teacher avoids giving the answegtfortim the end,

most, if not all, students have pasted the pictures around the circle appropriately. The process has
taken several weeks to complete, but students can talk fluently about the lifecycle and are able to
make easy comparisons with othamaals.
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11. Curriculum and Instruction

All subjects taught at GEA 2 will be taught using standards developed and made public by the
California Department of Education. Each of these subject areas is further described below.

English Language Arts (Core)

GEA 2 will adopt the comprehensivealifornia Treasuregeading plan that is aligned to the
Common Core State Standards. It offers a gradual expansion of topical information and increasing
textual complexity. Adopted componentslude: 1) rigorous, researttased instructional
materials and assessments, 2) focused direct instruction, 3) professional development for
classroom teachers and administrators to insure integrity of implementation, and 4) a balance of
fiction and norfictional texts.

Our students will receive one hundred and twenty (120) instructional minutes daily in strategic
language arts instruction. We will measure and continue to formatively monitor our students
performance at the end of eachsigek instructional unit; using both the publisher and benchmark
assessments created by NWEA. Furthermore, our Unit skill assessments will identify student
success in meeting benchmarks, identifyeching needs, inform instructional planning, and
professional developemt.

GEA 2 expects all students to master complex word forms and fluency inlguadiditerature

and expository text, recall sequence, main ideas, and supporting details, and construct complete,
correct sentences to communicate ideas in written ositipns. The goal for students to enjoy

and appreciate a variety of literature at grBel or above is paramount. In addition, students

will develop competence in oral presentations, as the development of both oral and written
language is essential & multilingual environment (Tse, 2001).

GEA 2 will use a combination @ alifornia Treasuresnd trade books for reading/language arts
instruction and assessment. Core instructional concepts and skills will be taught systematically and
explicitly, consistent with current researtiased approaches. Systematic skill development will
continue throughout the higher grades. Skills and strategies drawn from the Common Core State
Standards and from the Districtdéds (LAUSD) rea

Provide all students with an exemplary foundation for continued learning.

Expose students to the best literature and informational texts available;

Teach learning strategies used by proficient readers for building comprehension and
vocabulary skillgo all students;

Teach the skills and strategies used by proficient writers to all students;

Develop a sense of the worthwhile use of free time in all students; and

Q¢ O« O«

O« O«
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0 Teach all students to read independently early through systematic, explicit instruction in
phonics.

All elements of the Common Core State Standards, as adopted by the California Department of
Education in 2010, will be implemented at each grade levidie California standards for

English/Language Development will be used in conjunction with the California Core standards.

English Language Development (ELD) (Core)

GEA 2 will adopttheusedtal i f orni a Treasuresod EThgberiesh Lan
includes a teacher'sd edition, activity books
California and with content provided in the T

Language and content instruction are inseparable (Cummins, 1981). But contestiarsand

ELD instruction have different purposes. Teachers use language to teach concepts and skills.
Students must acquire the language of their teachers in order to participate in learning. Even when
teachers use the most ideal sheltered strategib® imost enriched environment, students must
receive instruction in the English language as well as time to practice their new language.

English language development will be taught daily for 40 minutes, guided by the California ELD
Standards. Studentdgll be grouped by English proficiency level as well as need. Teachers will
target vocabulary, language patterns, functions, and grammar in need of clarification and
reinforcement . GEA 206s goal I's to makep new t
permanent residence in student memory, to be called up and used creatively to form new sentences
and ideas surrounding the selected theme or topic.

ELD is a critical part of the GEA 2 instructional day and is addressed by teachers in two or more
conexts.

During the instructional day, new words and language patterns are used and explained
within content lessons to assure comprehension of new material taught.

Every afternoon, direct instruction and reinforcement of new language offers students time
to hear it many times in different contexts, to ask for and receive clarifications, and to
practice in a safe environment. It offers teachers time to assure that students understand
the language used earlier in the day, clarify misunderstanding, andignonactice of

target language standards.

[@]3

[@]3

The themes and content for ELD lessons are drawn from the curriculum for language arts, math,
science, and social studies. Projects will reflect themes in California Treasures and other subject
areas. Languagesks will be determined by the California ELD standards on the basis of each
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chil dés ELD | evel and need. Students wil/ p a
proficiency. Activities for beginners include simple pointing, repeating, chgdsetween two

words, signaling yes or no, either/or, playing games, and singing songs. More advanced students
discover differences between and use a variety of verb forms, participate in purposeful dialogues,

tell and retell stories, offer opinions, sumnze, and predict. When ELD is closely aligned to

content, English learners gain confidence and begin to communicate complex ideas they may be
able to express in their own language, but are still learning to express in English.

Student progress in ELDilvbe monitored using regularly scheduled performance assessments.
Additional reinforcement and practice opportunities will be offered as needethss) after

school, on weekends and during the summer. GEA 2 expects all English learners to maie ade

or better yearly progress defined as mastery of one ELD level each school year, as measured on
the ELPAC. In addition, GEA 2 expects all English learners to ultimately achieve an overall score
of 4 or 5, and a score of 3 or more in each skill arethe ELPAC, and achieve academically to

meet criteria for reclassification as proficient in English.

Academic Language Development for nomainstream speakers of English (Core):GEA 2

students will reflect many linguistic backgrounds and include Hnggeakers whose home
language differs in structure and form from academic English, or stakdagith learners
(SELs). Examples of nemainstream English languages include those spoken in some African
American, Mexican American, and other communities.aélditive instructional approach will be

used to add academic English to existing home language patterns. GEA 2 will provide time and
place for Standarénglish learners to question, clarify, compare, and contrast new language
patterns in a safe envirommt. As with English learners, this additional time supports student
learning during the day and offers teachers an opportunity to assure comprehension in the content
areas.

GEA 2 will draw on current research and practice in providing effective atgtrufor SELs
(Center for Applied Linguistics, 1997). Consistent with GEA 2 goals, all students will acquire
academic English in an environment that valuedidliectical proficiency in oral and written
language. Research indicates that the acquisttioBtandard English is best achieved with a
program based upon three principles:

(@]

Extensive exposure to standard dialect speech and writing patterns throughout the school
day.

Activities that highlight and value different patterns of usage in btathdard andon
standard varieties of English.

Respect for and fostering of-fialectical identity among students, secure in both the value

of their home variety of English and able to use standard varieties in appropriate contexts.

(@]

[@]3
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To these ends, aehers will be trained in discourse patterns such asoedilesponse and other

speech interactions that have been found to be successful (Foster, 2002). Teachers will follow
instructional appr oaAchdemic Emgligth Mastery Byoain (hembitee  d i st
2006). Instruction will include the use of second language and balanced literacy approaches in the

cl assr oom. GEA 2 will Il nstitute a program si
which provides student access to reading nasera researchased approach to increasing

literacy development for both L1 and L2 speakers and for standard and other varieties of English
(McQuillan, 1997).

GEA 26s chosen instructional system is consi
offers a model for participating in structured academic dialogues that can be analyzed and
contrasted with nemainstream patterns. The scheaote use of graphic organizers provides
consistent academic language patterns for exploring meaning.in text

Mathematics (Core): Mathematics consists of both theoretical and applied approaches. Both
strands must be integrated to provide students with a complete curriculum. Based on the recently
approved Mathematics Framework for California Public Schools (@ailEoDepartment of
Education, 2005) and the California Common Core Standards, GEA 2 will provide instruction in
basic computational and procedural skills, including the ability to use mathematical reasoning to
analyze and solve problems. Teachers will foon helping students communicate with precision
about quantities, logical relationships, and unknown values using signs, symbols, models, graphs,
and appropriate mathematical terminology. Instruction will include opportunities to analyze
evidence, devefwlogical thinking, and connect mathematics to other disciplines and to everyday
life.

GEA 2 will adopt the statapproved McGravHill My Math as the primary textbook with
appropriate publisher assessments. Direct instruction as well as interacdtitiesetill be used

to review prerequisite skills at the beginning of a lesson and to provide immediate
feedback/correction during a lesson, or for an entire lesson to teach a new concept or skill.
Strategic reading skills necessary for math achievemginbe taught using graphic organizers
designed to identify relevant information from text and organize it for problem solving. Structured
classroom dialogue will be used to model effective thinking strategies to define problems and
clarify misconceptios. Students will be taught to utilize reciprocal reading groups to read math
problems, ask questions, select relevant information, define and solve problems.

GEA 2 will measure student pr ogweeksntervalssandn g pu
NWEA benchmark exams three times per year in October, February and June. The results of
periodic assessments will identify student progress toward goals and the efficacy of math
instruction. Teachers will use the results of periodic assessments to ideudi@ntst meeting
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benchmark criteria in each concept area and those in need of additional instruction. Results will
serve to inform instructional planning, instructional efficacy and professional development.

GEA 2 expects all students to work toward aneetrbenchmarks established by the district in
order to achieve a proficient or advanced score in mathematics on the Smarter Balanced
Assessment. Students will work toward proficiency in the following categories as specified by
grade levels in the Common f@oState Standards:

Number sense

Algebra and functions

Measurement and geometry

Statistics, data analysis, and probability
Mathematical reasoning

O¢ O¢ O« O¢ O«

History-Social Sciences (Core)As members of the global community, students at GEA 2 will
be offered daily opportunities to learn a rich and internationally relevant curriculum in history and
the social sciences aligned to the History and Social Sciences Framework for California Public
Schools (California Department of Education, 2005). Following that framework, GEA 2 will focus
on three basic strands of inquiry:

0 Knowledge and cultural understanding, including factual and conceptual knowledge from
history, humanities, geography, and the social sciences;
Democratic understanding and civic values, including a study of our national identity,
constitutional history, igic values, and our rights and responsibilities as citizens; and
Skills attainment and social participation, including study skills and reasoning that leads to

effective participation as citizens in both the national and global context.

[@]3

[@]3

Participationin the history/social sciences curriculum begins with the earliest grades, and follows
a developmental sequence to assist students to learn key concepts. GEA 2 will focus on the
following skills and concepts, as well as many others:

0 Developing chronolagal and spatial skills;

0 Distinguishing between research evidence, points of view, and the relationship between the
two;

0 Identifying and interpreting key historical events presented in the curriculum;

0 Synthesizing information from different historicalddor social science sources to reach
logical conclusions based upon evidence;

6 Conducting cosbenefit analysis of various historical events, and using evidence to support
a particular stance or interpretation; and

0 Connecting past events to present gimstances, seeing the continuity and variability of

historical processes.
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GEA 2 will adopt statapproved McGraw Hill Social Studies as the primary textbook with
appropriate publishersd assessments. sdlitorect i
review prerequisite skills at the beginning of a lesson, to provide immediate correctives during a
lesson, or to explicitly teach a new concept or skill for an entire lesson. Graphic organizers will be
used to classify ideas and language, sequerer@s® compare and contrast, summarize, and take

notes. Students will use reciprocal reading groups to engage in dialogues that model thinking
strategies and language patterns for asking questions, judging the reliability of resources,
distinguishing betwen fact and opinion, and clarifying meaning.

In addition, students will participate in community service projects to analyze critical concerns

and propose potential solutions for local, state, national, and global issues. These projects are
intendedte x pand studentsdé6 understanding of their f
leaders at the local, state, national and international levels in the 21st Century.

GEA 2 expects all students to work toward and meet benchmarks establishedsiohdbl in

order to assure a significant chance of achieving a proficient or advanced score in social science
for required state testing at the appropriate grade level. In addition, GEA 2 seeks to expand student
understanding, respect, and appreciatmrtlie complexity of the global community, offer tools

and develop the confidence to assume a positive leadership role with the ability set direction,
inspire others, and take proactive steps toward possible solution.

Science (Core): The systematic stydof natural phenomenon is the essence of sustained inquiry

in a rigorous science program. The language and content of scientific inquiry is a core element in
science curriculum, following principles laid out in the California Science Framework. Inquiry
involves both experimental and investigatory experiences, as well as direct instruction and reading
in the science areas. Effective science instruction provides multiple opportunities for students to
investigate observable natural phenomenon and scientificipdes. GEA 2 will provide a variety

of opportunities for students to use print resources and technology in the course of experimentation
and observation.

Graphic organizers will be used to record and communicate observations, take notes, record
sgjuences and data, summarize, and use evidence to predict.

GEA 2 will adopt statepprovedFOSS Kits(texts and materials) as the primary textbook/
publishersd assessments. Direct instruction
prerequisié skills of inquiry at the beginning of a lesson, to investigate and experiment during a
lesson, or for an entire lesson to explicitly teach a new concept or skill. Reciprocal reading groups
will be used to establish meaning from text using focused diakdo ask questions, define
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problems, determine relevant information, clarify misconceptions, and determine how to seek
empirical evidence.

GEA 2 will measure student progress periodica
The results operiodic assessments will determine student progress toward learning goals and the
efficacy of math instruction. Periodic assessments help teachers focus on the percentage of
students meeting benchmark criteria in each concept area and identify those af additional

assistance. Results serve to inform instructional planning, instructional efficacy and professional
development.

GEA 2 expects all students to work toward and meet benchmarks established by the district in
order to achieve a proficient or advanced score in science on the California Standards Test at the
appropriate grade level. The following areas, identified irbttience Content Standards (NGSS)

for California Public Schools (California Department of Education, 2003), form the basis of GEA

2 science instruction:

Life sciences

Physical sciences

Earth sciences

Investigation and experimentation

O« O« O« O«

In addition,GEA 2 seeks to expand student understanding of the role of science in solving human
problems in the 21st century. Student interest in science in all its manifestations is a valuable
national resource. The growth of scientific knowledge has resultedhrpbsttive and negative
applications. GEA 2 seeks to link the critical role of responsible leadership with student
understanding of scientific knowledge to make a better global world.

Visual and Performing Arts (Non-Core)

GEA 2 goals specify that atudents will receive weekly opportunities to learn about different art
forms and express themselves in that form creativity and with imagination. The arts in its many
manifestations open vistas for children of all backgrounds. Artistic experiencesnehlte
participation in performances in order to develop verbal and nonverbal means of expression,
following the Visual and Performing Arts Framework for California Public Schools (California
Department of Education, 2004). The GEA 2 arts program is geauindhe California Standards
for the Visual and Performing Arts and centers on five areas:

0 Artistic perceptioni processing, analyzing, and responding to information perceived by
the senses in dance, music, theater, and the visual arts;
Creative expresoni creation of original works that include application of the principles
of composition, arrangement, and performance;

[@]3
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Historical and cultural contexi understanding the historical contributions, roles,
functions, and development of various artistisciplines, including learning about
musicians, composers, artists, writers, actors, dancers, and choreographers of various
periods;

Aesthetic valuing analysis and critique of works in the visual and performing arts, as well

as applying the processeasdeskills to creative student products in various disciplines; and
Connections, relationships, and applicatibagplication of what students have learned in

one artistic discipline to projects made for other subject areas.

(@]

O«

O«

GEA 2 will provide varied pportunities to participate in a variety of creative endeavors and will
showcase student products to enrich the environment of the learning community. All students will
participate as completely as they are able in all aspects of the program.

Health and Physical Education (NorCore)

GEA 2 believes in providing students with a wellinded education that includes a broad course
of study. This broad course of study includes P.E. and health education.

GEA 2 will provide students with 100 minutes of P.E. per week in accordance with State law. P.E.
will be taught by the classroom teacher and a designated P.E. instructor. The content of the P.E.
lessons will follow standards set by the State and pulblishkne at the California Department of
Education website und@hysical Education Model Standards of 2005

The program/materials that GEA 2 has adopted to teach the physical education is SPARK. SPARK
provides teachers with activities and assessmdigsed with the California Department of
Educationds Physical Education Standards.

GEA 2 will provide students with health education for a minimum of 30 minutes per week during
designated science instructional time. The content of the health instrudticiollow the
standards published online at the California Department of Education website Heweldr
Education Content Standards March 2008

Foreign Language Program

OQur educational phil osophy at GEA 2 is that
provide the tools and education our students need to be ready to reach these goals. The skills
students develop at our school allows students to be sucdessfeits who: are able to
communicate in a multicultural/lingual environment, can bridge gaps between people of various
cul tur al and socioeconomic backgrounds,
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technologically advanced society, and hawe dbhility to critically analyze and solve problems
facing their communities and the word. Currently, the school provides Jédfcontained
classrooms. All students take either Korean or Spanish language program as part of the enrichment
program. Tis dual language approach supports the bilingual/biliteracy of our students through

a very structured language and literacy development process.

Since over ninety percent (90%) of our current students are Hispanic, using Spanish to support
stubnt s home/ heritage | anguage provides a coni
with their family members as well as maintain their Spanish literacy making the transfer to English
much smoother and expedient. Students who learn Spanishawellthe opportunity to engage

with their peers who are native Spanish speakers; therefore, affording students more time to
practice and use the Spanish language. It is critical that we provide added support to our English
learners whose primaramguage is Spanish by providing a sound primary language program in
Spanish, so that the students can be instructed explicitly the content and language objectives in
Spanish and explicit vocabulary development with written words to be used in context.

Furh er mor e, an i Edu c@antard facEsadiffeyemtrciiallengas tharhstudetd in

the past. Schools must provide students with access to college and careers that are relevant
in todaydés society. St uddknowledgeinamnettthedemandstheyp p e d
will face in todayds job market. This require:
global influence that is now a reality for our students, so they can be aligned to living and working

in a globalizé society. This globalization requires students to be lifelong learners that can work

well in a multicultural society. The educated person will need to be able to work cooperatively

with others from diverse backgrounds, identify and solve lgmd) and be able to resolve
problems in a constructive manner. Teaching Korean as a foreign language opens up the minds

of the students about living in a global society in Los Angeles and in their immediate
neighborhood.

A Typical Instructional Dg in Our Lanquage Program

As part of GEA 206s commitment to global educat
be a primary instructional goal for students. Students will participate in either one of two language
program models or strands.anguage instruction will be divided by time and subject according

to the matrix below. The matrix below illustrates a typical day in our Korean or Spanish Language
Program:

Sample Day: Grade-®& Instructional Lang
& Minutes
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Korean | English
or
Spanish
8:00 | All students meet for the Pledge of Allegiance, 15
announcements, and schapirit activities
8:15 | Opening classroom activities: Daily news, weather grap 15
and other oral language development
8:30 | Reading/language arts instruction 60
9:30 | Recess: Supervised organized activities
9:45 | Content Instruction (Math, Science, Social Science) 100
11:20( Lunch
12:00| Visual and Performing Arts/ Physical Education 30
12:30| Content Instruction (Math, Science, Social Science, ELA 90
2:00 | ELD Mixing 90
3:30 | Dismissal
Total 60 340

As indicated in the matrix above, subject matter will be presented in both languages throughout
the day. The ELD mixing portion of the day is when students from both language strands, Korean
or Spanish and English, mix together to promote interactiofcagtish language development.

Literacy Development

Students in the Korean strand of our language program will develop literacy skills in both Korean
and English beginning in kindergarten. Students in the Spanish strand will also develop literacy in
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English beginning in kindergarten. Teaching literacy io tanguages beginning in kindergarten

was successfully piloted by the Korean/English Dual Language Program of the LAUSD in 1993.
Prior to the LAUSD implementation, it was thought that development of literacy in two languages
beginning in kindergarten woulze confusing and counterproductive. However, research on this
practice of literacy development showed that students were competent and developed high levels
of literacy in both languages (Sohn & Merrill, 2008). This success ultimately led to its selectio

as a model bilingual program by both the California and U.S. Departments of Education. Finally,
the Spanish and Korean strands that our students are learning are assessed using California
Standards in English Language Development and the CCSS in ELA.

CURRICULAR AND INSTRUCTIONAL DESIGN

Teachers will use a variety of authentic, culitiolh, and ageppropriate materials. Some
strategies that our | anguage teachers wil/l u
interaction and involvement, inaing stuffed animals, puppets, storybooks, videos, and games
(American Council on the Teaching of Foreign Languages, 2011la; Georgia Department of
Education, 2010; Met, 2004; Walker, 2004; Gilzow & Rhodes, 2000; National Association of
District Supervisorof Foreign Languages, 1999; Atlanta Public Schools, n.d.). Teachers will

consider students6é individual |l earning rates
learners acquire language at different rates. While there are identifiable uragpesets of second
| anguage acquisition, there is also considera

ultimate level of achievement (Ellis, 2008; New Jersey Department of Education, 2008). Given

that our students will be at different farage levels in each classroom, we will be use

di fferentiated instruction to accommodate stu
for visual learners, class discussions for auditory learners, and group activities for kinesthetic
learners (Amegcan Council on the Teaching of Foreign Languages, 2011a; Sams, 2011; Georgia
Department of Education, 2010; National Association of District Supervisors of Foreign
Languages, 1999). GEA 2 will also be incorporating cultural activities into instrustich,as
introducing the foods, music, and dance that are enjoyed in the countries that speak the language

of Korean or Spanish.

We begin each academic year with benchmark assessments to determine the level of each student
and be able to monitor the pregs of students throughout the school year. Frequent student
assessments will be administered and the trimester report card will reflect the progress the student

is making during this period. Frequent formative assessments will be administered to provide
tteachers with precise data on studentsd stren
language learning, such as vocabulary, lettemd awareness, or syntactic understanding.
Examples of formative assessments include perforrbased products, sh as writing samples,
multimedia presentations, oral interviews, essay assignments, and quizzes. Teachers will be
provided with ongoing professional development, depending on the needs of the staff. GEA 2 will
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be working to provide teachers with ongoingfessional development opportunities, including
in-service workshops, demonstration lessons, participation in professional association conferences
(i.e., CABE conference) and collaboration with other teachers.

CURRICULAR AND INSTRUCTIONAL MATERIALS

All curriculum materials will be selected from the list of stadepted materials and aligned to the
standards$ased goals and objectives established in the charter. All subject areas will be taught
using a standarelsased approach. The standards that exachill use are posted on the California
Department of Education website and are known as the California Standards. They are included
herein by reference only.

The Foreign Language Program and Curriculum

Our Korean and Spanish language straaréstaught using a foreign language program model in
language arts only while other core curriculum; math, science and social studies, will be taught in
English. Students will receive 60 minutes per day of foreign language arts instruction. Spanish
speaking EL students are mixed into the Spanish language program and with EmdyigiEO)

or IFEP students are generally recommended for the Korean language program. However, to the
extent possible students are given recruiting realities and parent choatscacensidered when
placing a student in the language program. Content is delivered in both languages (English /
Spanish) without repetition or translation. Students will acquire either language naturally, as they
develop content knowledge and skillsilSkand content developed in one language will facilitate

the acquisition of second language and will be accessible in either language.

The Spanish strand uses fASonrisaso as its for
include: teacher marals, student portfolios, music CDs, authentic literature, classroom posters,
resource CDs, and supplemental online resources. However, because some students in the Spanish
strand might be more proficient in Spanish, due to their heritage language ctier teay select

the more difficult concepts from texts to teach in Spanish and will supplement using teacher
created/adapted materials. Sonrisas in Spanish will also be utilized as the Spanish assessment tools.
The Korean strand will continue to be tauigha Foreign Language in Elementary Schools (FLES)

model since there is no native Korean language speakers in the school. The Korean strand uses
AYes, You Can Speak Korean!o as its foreign
students acquire basvocabulary, grammar and expressions as they learn how to read proficiently.
The main features includes clear and concise explanation of how to read Korean, easy guide to
pronounce Korean alphabet properly, clagsk and homework activities, and flashrds with

basic vocabulary.

Curricular and Instructional Materials to be used for each core subject/program/grade
level
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Grade English Mathematics | History Social Science | Korean Spanish

Level Language Arts Science
and ELD

TK/Kinder | California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Achieve3000 LAUSD
GEA 2 Writing
Program

Grade 1 California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Achieve3000 LAUSD
GEA 2 Writing
Program

Grade 2 California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Achieve3000 LAUSD
GEA 2 Writing
Program

Grade 3 California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Achieve3000 LAUSD
GEA 2 Writing
Program
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Grade 4 California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Achieve3000 LAUSD
GEA 2 Writing
Program

Grade 5 California My Math CA Vistas FOSS Korean core literature Spanish
Treasures (K-6) | (McGraw Hill) | (MacMillan/ Kits titles, core
California McGraw-Hill) Yes, You Can Speak literature
Treasures ELD Korean, titles
(K-6) Translated versions of Sonrisas
Leveled Reading story cards from California | and
Library Treasures, Spanish
Core Literature Translated materials as titles
Titles made available from
Reading A-Z LAUSD
Achieve3000
GEA 2 Writing
Program

12. Instructional methods and Strategies

GEA 2 looks to welresearched teaching and learning strategies that offer the most promise for its
diverse multilingual, multicultural student body.

Reciprocal Teaching

Methods include the system developed by Anne Marie Palincsat and Ann Brdiaa 1980s

called reciprocal teaching or reciprocal reading, one of the most researched systems to demonstrate
positive results (Rosenshine and Meister, 1994). Reciprocal strategies engage students in
structured dialogues designed to create meaning fretruseng academic language patterns for
guestioning, clarifying, summarizing, and predicting. Such methods allow students to develop
control of new academic language and learning strategies while working within a constructive
environment to create meaniogoperatively. As students grow in their capacity to create meaning

in text, they grow their ability to consider various implications of the reading material. Reciprocal
teaching provides an environment for learning mediated through language (Vygotsky,
1934, Thought and Language It allows culturallydifferent ethnic and language communication
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styles to be compared with academic patterns (Gay, 200Qrally Responsive Teaching
Adopting an additive approach to linguistic differences, students addrazadiscourse patterns
to participate in reciprocal reading groups effectively.

Graphic Organizers

A schoolwide use of graphic organizers offers powerful tools for organizing complex information
visually in all subject areas. Students of diffeflinguistic backgrounds use visual maps to make
connections with prior knowledge, to collaborate with others, and successfully understand and
communi cat e. The term o6graphic organizero
patterns, each designéal demonstrate a different relationship between or among ideas, facts,
words, or events. Representing such relationships visually helps students think about what they
have read. Different graphic organizers are designed to establish sequence, idesgifgnchu
effect, compare and contrast, predict based on evidence, and much more. Their use produces a
statistically significant increase in retention and academic performance across grade levels,
especially with students of differing linguistic backgroundslvancement of Research in
Education, 2003).

Graphic organizers take many forms and create a visual language for thinking about information.
The variety of available forms provides a variety of visual patterns to display relationships and
derive new isights. Graphic organizers help:

AEnglish learners associate new concepts and vocabulary with previous learning;

AAIl students, especially students with linguistic or academic learning needs, better understand
what they read and build relationshipsvibeen concepts;

AAll students create a basis for questioning, comparing and contrasting, analyzing and synthesizing
information;

AAll students organize content for oral and written presentations.

Critical thinking skills are necessary for studeontathieve academic success. Graphic organizers
have been shown repeatedly to improve the ability to learn and retain knowledge. An independent
review of research conducted by the Institute for the Advancement of Research in Education
(IARE) (2003) showed atatistically significant increase in knowledge retention and academic
performance across grade

Project Based Learning

Project based learning is a method wherein students work in teams to sclvertdgdroblems.
The teacher presents a problem to students and engages students in dialogue to propose solutions
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to the problems. The solution to the problem often involvesiki-disciplinary approach and
requires students to access and utilize knowledge from various subjects.

For example, a project in kindergarten that would promote interaction could be centered on
neighborhood beautification. Students would discuss vealgsautify the neighborhood, select

the method they think is best, and organize their activities and work to complete the project.
Along the way, students are discussing things as a whole group, in small groups, and in pairs.
Similarly, in grade 4, stughts could organize a fundraiser for which they would be required to
discuss the benefits of various organizations, their plans for raising money, and financial pros
and cons for specific courses of action. In such projects all students have a re#yotasibil
engage, share, and work towards a common goal.

These kinds of projects also involve language and concepts from more than one content area. In
the case of the neighborhood beautification project, students could be involved in art, science,
and nath as they plan and organize a project to beautify through the planting of flowers. For
example, students would have to use art skills to pldtoveerbed science concepts to
understand what a plant needs; and math to plan for how many flowers aré. r&iedkrly,

the 4"grade project would require students to access multiple skills over several content areas.

Successful i mpl ementation of a project- based
reliance, and i mpr ov edBareon dt al.; 1098)eMuch of tHd aesearche t  a |
on the positive effects of project based learning was recently confirmed by Lam et. At. (2009)

Ther esearch demonstrates that PBL is an effecti
proceduressuchg@l anni ng, communicating, problem sol vi

Inquiry Based Learning

Inquiry based learning facilitates the role of students as scientists. Students pose questions,
observe and question phenomena, collect data, pose explandiweip hypotheses, test
hypotheses, collect additional data, and draw conclusions. This strategy can be used to answer
guestions not only in the field of science, but in mathematics, language arts, or history/social
science as well.

Taking an examplerém the field of language arts, instead of explicitly teaching 1st grade
students that quotations marks are used to note dialogue, the teacher could provide a set of
examples for students to analyze. Students could note that all of the examples iretiade sp
marks around words or word phrases. The teacher could lead students in a conversation that
asks questions about the function of such marks. Students could come up with their own
hypothesis about the function of said marks and design a researcthg@iamould include
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analyzing additional text to see if their hypothesis could be verified. In this way, students are
researchers unlocking the patterns of language themselves.

Inquiry based learning follows principles outlined by Dewey (1997) and ¥kgot1962).
Dewey noted the importance of allowing students to solve substantive and real world problems.
Vygotsky noted the importance of the role of the more knowledgeable peer, in this case the
teacher, in guiding the student to complete a task, laaudin so doing the learner is able to
acquire skills and concepts within the Zone of Proximal Development (ZPD).

Cooperative Learning

Cooperative Learning is a strategy in which students are organized into small groups or teams
of heterogeneous atiikks and engage in a variety of learning activities designed to increase
understanding. Each member of the team is responsible for learning individually and for helping
teammates to learn as well.

Johnson and Johnson (2009) propose five elements teraive learning that make it more
successful:

1. Positive interdependenceé Each group member has a belief that they are responsible
for a portion of the learning.

2. Faceto-face promotive interactoni Me mber s promote each oth
assisteach other with understanding and completion of the task.

3. Individual and group accountabilityi Each student demonstrates mastery and is
accountable for their learning.

4. Social skills These skills are taught and include leadership, decision makirgg
building, friendship, communication, and conflict management.

5. Group processing Group members reflect on their actions and how to improve
effectiveness.

As an example of cooperative learning, the teacher could provide students with a lesson on
identifying inferences based on a literary passage. The lesson would be a model of direct
instruction wherein the teacher presented and demonstrated the skéhtifyidg appropriate
inferences relative to a literary passage. To facilitate application of the skill, students would be
required in groups to read a series of passages and state and discuss with other group members
whether or not they believe the inéeice is appropriate to the passage. Members could be
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required to document the opinions and rationale of each member and come up with a group
consensus. This would be reported out to the class and the end of the project.

Other examples of group work inde jigsaws, insideutside circle, the Rally Table, Team Game
Tournament, or the previously described Reciprocal Teaching. The effectiveness of cooperative
learning has been documented through the research of such theal@tasen, D. W., Johnson,

R. T., & Holubec, E. J. (1994ndRossand Smyth (1995).

Direct Instruction

Direct Instruction is a more traditional met h
in the previous section on Collaborative Learning, the teacher presents a skill or concept to
students, engages the students in applying the skill, amd ithe the students demonstrate
knowledge of the concept or application of the skill. This approach is in contrast to inquiry or
project based learning. While there are proponents on both sides of the spectrum, GEC schools
have found that use of theseieais strategies has been successful. Use of an inquinpject
basedapproach to facilitate learning of all required standards would be very time consuming.
Simply put, there is not enough time in the year to conduct an inquiry or project on euamrgdreq

piece of learning. The teacher must balance use of these various strategies to ensure that students
are learning how to become independent learners and are acquiring the mass of information that is
required at each grade level.

GEA 2 will assue that teachers learn and practice successful implementation of direct instruction;
ESL and SDAIE instructional strategies; the use of graphic organizers; reciprocal reading
strategies that include the use of structured dialogues; strategies for intetgetinology in the
classroom; projedbased learning; differentiated instruction; and understanding by design.

For our Korean and Spanish Language programs, the following instructional strategies will be
used:

Delivering a Rigorous and Relevant Currculum - When teaching content in the target language,
teachers will ensure that: students are yet engaged in problem solving and critical thinking;
students have access to materials, technology and resources in the target language; curriculum and
teachingsupports studentsd understanding of i nstr
studentsé strengths and needs,; related conten
language; and, students are provided with opportunities to trasishier between the primary

language and target language.
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Establishing Relevant ConnectionsWhen teaching content in the target language teachers will
ensure that: i nstructional topics will be rel
stucents will be enabled to make connections between subject matter concepts and prior learning;
and, content will build of life experiences and interests to make subject matter relevant and
meaningful.

Ensuring Comprehensibilityi When teaching content indlarget language, teachers will ensure

that content is comprehensible by: using scaffolding strategies such as outlines, webs, semantic
maps, compare/contrast charts, KWL charts etc.; amplifying student input through
guestioning/restating/rephrasing/exgarg/contextualizing; explaining key terms and clarifying
idiomatic expressions; using gestures and/or visuals to illustrate concepts; providing frequent
feedback and checks for understanding; and using informal assessments of student learning to
adjust irstruction while teaching.

Providing for Meaningful Interactionsi When teaching content in the target language, teachers
will ensure that students engage in meaningful interactions by: facilitating student autonomy and
choice by promoting active listamg, questioning, and/or advocating; making decisions about
modifying procedures and rules to support student learning; effectively communicating subject
matter knowledge in the target language; and using flexible groupings to promote positive
interactionsand accommodations for individual and group learning needs.

13. Development of TechnologyRelated Skills

GEA 2 is committed to providing students with technology skills requisite for tH@entury.
This includes supporting studedevelopment of technologylated skills and student use of
technology. The following table presents somé&c2mtury technology skills and the ways in
which they will be developed at GEA 2.

215t Century Ways in Which It Will Be Developed
Skill
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Collabomtion

Google Docs The collaborative function of Google Docs will
allow multiple users to interface within a document or slide
presentation. Each user will be able to add comments to the doc
and/or edit the document. This type of collaboration will allow
multiple urs in different locations to collaborate in the creation of
product.

Project Based Learningi Project based learning will provide
opportunities for collaboration as students come up with solutions
real life problems. As part of the collabtive processstudents may
be grouped together in teams to solve different problems or to co
solving the same type of problem. The end product of the project
could be a report, poster, or a PowerPoint presentation designed
produced using technaig.

Communication| -

E-Mail 7 Students will be required to communicate with teache
and peers using an internairail server. Use of-mail will promote
communication skills specifically related to writing.

SKYPE or other video/audio based conferencing platforms
Students will learn how to communicate using these formats as th
work on Google Docs or complete projects, or share information.
Students will be able to interface with teacher, peers, and or outsi
experts as they complete these projects.

Bulletins Boardsi Students will be able to write and post
comments about various subjects as they research projects, shar
and/or acquire additional information.

Creativity,
Problem
Solving, Critical
Thinking

Use of project based learning that has been integrated with techn
will ensure students have the creative tools to express their thoug
knowledge, and questions. Creativity is developed and arises as
result of solving complex problem3he use of project based learnir
IS one way to present these problems to students.

Presentation

Students will become familiar with a variety of different formats fo
presenting knowledge and ideas. The following are some of the t
that studentsvill be using to develop their presentation skills:
PowerPoint/ Google Slides

Video Production and editing

Animation

Sound

Google Docs/Word

O¢ O¢ O¢ O¢ O«
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Productivity

Use of technology, as it becomes increasingly more familiar to
students will allow for greater productivity. For example, as stude
develop their keyboarding skills, they will be able to create word
documents of increasing length and complexity to mgteh ever
growing skill set.

Reflection

Students at GEA 2 are already involved in reflecting on their learn
and growth through the use refflection journals. These reflection

journals will be transitioned to online and computer formats allowi
students more practice in applying and using technology to facilitg
all aspects of the learning process.

Social
Networking

Students will learn about the existence of various social networkir]
tools such as Facebook, Twitter, Snapchat etc. andcibi&gctive

ability to shape opinions, share knowledge and open inquiries.
Students will also learn about responsible behavior when it come;
use of the various media.

Preparing to Take State Standardized Assessments

GEA 2 will ensure that studerase equally competent in taking computer based state assessments
through the use of the following:

[@]3

llluminatei A bank of test items aligned with the CCSS, the use of which will allow
teachers to create assessments that mimic the SBAC. Students wifirgetice in

expressing knowledge and concepts through test items that inform and function align with

the SBAC.

O«

NWEA MAP T The NWEA MAP test is a benchmark test aligned to the CCSS and mimics
the SBAC thus helping to prepare students for the differentiqonespes.

three times per year and allows students to practice their test taking skills.

(@]

SBAC Practice Test$ These are practice tests developed by the state that allow students
to experience the SBAC in practice mode; another way to exgtodents to the content

and features of the SBAC.

14. Descr

Transitional Kindergarten

I ption of the school 6s Transi
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GEA 2 will offer transitional kindergarten (TK) tany student whose"sirthday falls between

September 1 and December 1 of the enrollment year. Students in transitional kindergarten will be
integrated with students in the regular kindergarten program and will be taught the core curriculum.
However, TKstudents will receive special supports to enable them to access the curriculum. These
special supports include small group work,-omeone with the teacher or Intervention Aide, extra

time with manipulatives, extended play, etc. In addition, GEA2pmllovi de st udent s v
multiple means of engagement, (2) multiple means of representation, and (3) multiple means of
expression. o GEA 2 TK teachers wildl Aconsi de
modalities of each student to ensure ineome n t i n e aranbitionale&Kmdemartend  (
IMPLEMENTATION GUIDEthe California Department of Education; 2013). GEA 2 will comply

with all applicable State laws and regulations regarding transitional kindergarten.

Academic Calendar and Schedules

15. Academic Calendar and Schedules
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Global Education Academy

School Year Calendar (190 days)

August/September2018 - 27 Instructional Days

Sun | Mon | Tue | Wed | Thu Fri_| Saf
12 13 14 15 16 17 |18
EBElE H 23 |24 |19
26 27 28 29 30 31 1
2 3 4 S é 7 s
2 10 11 12 13 14 |15
16 17 18 19 20 21 |22
23 24 25 26 27 29
30
October2018 -22 Instructional Days
Sun [Mon |Tue |Wed [Thu | Fri | Sai
1 2 3 4 5 é
7 Bl [0 [ [12 |13
14 15 16 17 18 19 |20
21 22 23 24 25 27
28 29 30 31
November 2018 -14 Instructional Days
Sun_| Mon [ Tue [ Wed | Thu Fri_| Sat
1 2 :
4 S é Fi 8 9 10
1 [12 (13 [14 [15 |7
18 19 20 21 22 23 | 24
25 26 27 28 29 30
December2018 -15 Instructional Days
Sun | Mon |Tue |Wed |Thu | Fri | Saf
]
2 3 4 S é 7 8
9 10 11 12 13 14 |15
16 17 18 19 20 22
23 24 25 24 27 28 |29
30 31
January 2019 - 18 Instructional Days
Sun | Mon | Tue | Wed | Thu Fri Sat
1 2 3 4 5
& 7 8 9 10 11 12
1 14 15 16 17 18 19
20 21 22 23 24 26
27 28 29 30 31
Approved by t

2018-2019

8/20/18 First Dayfor Teaching Stoff

8/22/18 First Day of Instruction

8/28/18 Board of Directors Meeting (5:30 pm)
9/03/18 Labor Doy Legal Holiday

9/25/18 Boord of Directors Meeting [5:30 pm)
9/28/18 Minimum Day-School out at 12:30 pm

10/08/18 Pupil Free Day
10/23/18 Boord of Directors Meeting (5:30 pm)
10/26/18 Minimum Day-School out ot 12:30 pm

11/12/18 Veteran’s Day Legal Holiday Observed
11/16/18 Minimum Day —School ocut at 12:30 pm
11/19/18~11/23/18 Thanksgiving Holiday {5 Days)
11/27/18 Board of Directors Meeting (5:30 pm)

12/21/18 Minimum Day—-Schoolout ot 12:30 pm
12/24/18~12/31/18 Winter Break [6 Days)

1/1/19~1/4/19 Winter Break [4 Days)

1/07/19 Closses Resume

1/21/19 Mortin LutherKing, Jr. Legol Holiday
1/22/19 Board of Directors Meeting (5:30 pm)
1/25/19 Minimum Day-School out at 12:30 pm
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Global Education Academy

School Year Calendar (190 days)

February 2019- 19 Instructional Days

Sun [ Mon | Tue | Wed | Thu Fri | Sat
1 2
3 4 S & 7 8 3
10 11 12 113 14 15 |16
17 18 19 120 21 23
24 25 26 |27 28
March2019- 20 Instructional Days
Sun | Mon | Tue | Wed | Thu Fri Sat
1 2
3 4 S 6 7 8 ?
10 11 12 113 14 15 16
17 18 19 120 21 2
24 25 26 | 27 28 29 30
31
April2019- 17 Instructional Days
Sun | Mon |Tue |Wed |Thu [ Fri | Saf
1 2 3 4 S é
7 8 9 10 11 12 113
14 15 16 17 18 19 |20
21 22 23 24 25 27
28 29 30
May 2019- 22 Instructional Days
Sun Mon | Tue | Wed | Thu | Fri Sat
1 2 3 4
S é 7 8 9 10 11
12 13 14 15 16 17 18
19 20 21 22 23 24 25
26 |27 |28 [29 [a0 [Nl
June 2019- 14 Insfructional Days
Sun Mon | Tue | Wed | Thu | Fri Sat
1
2 3 4 3 & 7 8
9 10 11 12 13 14 15
16 17 18 19 21 22
23 24 25 26 27 28 29
30

yved by the Board of Directors, May

2018-2019

2/18/19 Presidents’ Doy Legal Holiday
2/22/19 Minimum Day-Schoolout at 12:30 pm
2/26/19 Board of Directors Meeting [5:30 pm)

3/22/19 Minimum Day-School out at 12:30 pm
3/26/19 Board of Directors Meeting [5:30 pm)

3/29/19 Cesar ChavezDay Observed

4/1/19-4/5/19 Spring Break Week [5 Days)
4/23/19 Board of Directors Meeting [5:30 pm)
4/26/19 Minimum Day-Schoolout at 12:30 pm

5/27/19 Memorial Doy Legal Holiday
5/28/19 Board of Directors Meeting [5:30 pm)
5/31/19 Minimum Day-School out at 12:30 pm

6/20/19 Last Day of Instruction Minimum Day No AfterSchoc
6/21/19 Last Doy forTeachers
6/25/19 Board of Directors Meeting [5:30 pm)

o) 23 2017
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16. Sample Daily Schedules

SampleREGULAR Day: Grade K5

Instructional Lang. &

Minutes
Korean or English
Spanish
8:00 All students meet for the Pledge of Allegiance, announcements, 15
and schoaekpirit building activities.
8:15 Opening classroom activities: Daily news, weather graph 15
and other oral language development.
8:30 Reading/language arts instruction 60
9:30 Recess: Supervised organized activities N/A
9:40 ContentArea Instruction 100
(Math, Science, or Social Studies)
11:20 Lunch N/A
12:00 Visual & Performing Arts 30
12:30 Content Area Instruction 90
(Math, Science, Social Studies)
2:00 English Language Arts Instruction 50
2:50 ELD Instruction 40
3:30 Dismissal
Sub Total 60 340
Grand Total Both Language 390
SampleEarly DismissalDay: Grade K5 Instructional Lang. & Minutes

Korean or English
Spanish
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8:00 All students meet for the Pledge of Allegiance, 15
announcements,
and schookpirit building activities.
8:15 Opening classroom activities: Daily news, weather gre 15
and other oral language development.
8:30 Reading/language arts instruction 60
9:30 Recess: Supervised organized activities N/A
9:40 Content Area Instruction 100
(Math, Science, or Social Studies)
11:20 Lunch N/A
12:00 Content Area Instruction 90
(Math, Science, Social Studies)
2:00 English Language Arts Instruction/ELD 60
2:30 Dismissal
Sub Total 60 280
Grand Total Both Languages 330
SampleShortenedDay: Grade K5 Instructional Lang. & Minutes
Korean or English
Spanish
8:0( All students meet for the Pledge of Allegiance, 15
announcements,
and schoaokpirit building activities.
8:19  Opening classroom activities: Daily news, weather gral 15
and other oral language development.
8:3( Reading/language arts instruction 60
9:3( Recess: Supervised organized activities N/A
9:4( Content Area Instruction 100
(Math, Science, or Soci&tudies)
11:2( Lunch N/A

100




12:0( Content Area Instruction 90
(Math, Science, Social Studies)
2:00 English Language Arts Instruction/ELD 30
2:00 Dismissal
Sub Total 60 250
Grand Total Both Languages 300
SampleMinimum Day: Grade K5 Instructional Lang. & Minutes
Korean or English
Spanish
8:0( All students meet for the Pledge of Allegiance, 15
announcements,
and schoaokpirit building activities.
8:19  Opening classroom activities: Daily hews, weather gra 15
and other oralanguage development.
8:3( Reading/language arts instruction 60
9:3( Recess: Supervised organized activities N/A
9:4( Content Area Instruction 100
(Math, Science, or Social Studies)
11:2( Lunch N/A
12:0( Content Area Instruction 30
(Math, Science, Social Studies)
2:30 Dismissal
Sub Total 60 160

Grand Total Both Languages

210
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17. Instructional Days and Minutes Calculator

Number

Number Number Number Number of Instr.

of Instr. of Instr. of Instr. of Instr. Minutes

Number | Minutes |Number of| Minutes | Number | Minutes Minutes Minutes Total Above/

of Per Early | PerEarly of Per Number Per Total Req'd Per|Numberof| Below

Grades | Regular | Regular | Dismissal| Dismissa |[Minimum|Minimum|of [Cther]| [Other] | Numberof | State Instr. State

Grades | Offered Days Day Days | Day Days Day Days Day Instr. Days Law Minutes Req't.
TKK Yes 132 390 39 330 10 210 9 300 190 36000 | 69150 | 33150
1 Yes 132 390 39 330 10 210 9 300 190 50400 | 69150 | 18750
2 Yes 132 390 39 330 10 210 9 300 190 50400 | 69150 | 18750
& Yes 132 390 39 330 10 210 9 300 190 50400 | 69150 | 18750
4 Yes 132 390 39 330 10 210 9 300 190 54000 | 69150 | 15150
5 Yes 132 390 39 330 10 210 9 300 190 54000 | 69150 | 15150
6 No 0 54000 0 -54000
7 No 0 54000 0 -54000
8 No 0 54000 0 -54000
9 No 0 64800 0 -64800
10 No 0 64800 0 -64800
11 No 0 64800 0 -64800
12 No 0 64800 0 -64800

18. Recruitment of Teachers

Teacherwill be recruited using the following strategies:

0 Networking using social media platforms such as Facebook, public bulletin boards,
Craigslist, etc.

0 Posting of positions on Edjoin and other job posting websites

0 Participating in University job fairs

0 Posing available positions in University schools of education
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Working with teacher education programs to identify potential candidates for intern
positions

Working with teacher education programs to identify potential candidates from the
graduating class

Promoting existing intervention teachers to-filhe teacher status

Applying for shortterm staff permits to the California. Commission on Teacher
Credentialing for those with potential to fulfill university teacher credential requirements

(@]

O« O«

Additionally,t eacher s wi | | be recruited to meet the |
bilingual programs i.e. Korean and Spanish strands. This requires that sufficient number of
teachers for each strandXbe either Spanish or Koreapeaking.

Furthermoe, GEA 2 seeks to hire faculty and staff who represent the diversity of the community
in which the school is | ocated, who are commi't
excellence in teaching methodology, and who are compassionate amd carin

As part of the hiring process for teachers, candidates undergo a rigorous screening process that
includes a formal interview, demonstration lesson in front of peers, background clearance,
credential verification, and reference checks. GEA 2 adheadbrequirements of Every Student
Succeeds Act (ESSA) as it relates to the hiring of credentialed teachers and paraprofessionals.

GEA 2 teachers will;

[@]3

Design curriculum around the California State Standards in the area of ELA, math, science,
socialstudies, and other subjects.

Teach standards based lessons that are rigorous and relevant, make connections to prior

l earning and the studentsd backgrounds, 1| nc
is comprehensible for all students includiigs.

Maintain a classroom environment that is conducive to learning.

Collaborate with peers in a professional learning community that is data driven.

Provide students with multiple opportunities to apply learning through the incorporation of
project basetearning

Seek to make connections and communicate with all stakeholders.

(@]

O« O¢ O«

(@]

19. Professional Development

GEA 2 will implement a comprehensive staff development program designed to achieteriong
results and to address the school goalsriacaium, instructional practices and evaluation.
Professional development activities will be selected and organized to meet needs identified
through data collection and analysis. Data collected from the Smarter Balanced Assessment,
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publ i s her s, dNWBAsbenesnarknexants,sand SBAC results, classroom observations,
performance evaluations, parent surveys, etc. will provide administrative staff with information to
organize staff development activities. Needs identified through data collection wiibbiéz&ed

to maximize return on investment. For example, if data collection reveals greater student need in
the area of reading comprehension, more resources (time and money) will be allocated to
professional development that focuses on strategies fogaisiag proficiency in the area of
reading comprehension. Completion of any staff development activity will initiate a new round of
data collection to assess efficacy and to plan for future professional development.

Professional development will occur anveekly basis and periodically throughout the year. Every
Tuesday afternoon from& p.m. is set aside for professional development activities for the entire
teaching staff. There are two pupil free days each year that are used for professional davelopme
as well as 10 minimum days.

GEA 2 will utilize various sources to provide professional development to its staff. Professional
development will be given by the administrative staff, experienced GEA 2 teachers, and/or outside
consultants, as well as tugh conference and workshop attendance. All training will follow a
researckbased design to clarify roles and responsibilities, and to offer maximum support for
teacher learning, including expert training followed by classroom demonstratiocngssn
coaching, ceteaching with collegial support and feedback. Experienced teachers with expertise
and the ability to demonstrate knowledge of methodology, instructional practices and assessment
will assist and support new, inexperienced teachers in supporgvegtaboration.

GEA 2 will assure that teachers have multiple opportunities to learn and practice successful
implementation of 1) Common Core implementation; 2) direct instruction; 3) scaffolded
instructional strategies; 4) the use of graphic orgasizZg) reciprocal reading; 6) the use of
structured student discussion; 7) strategies for addressing language development in English,
Spanish, and Korean at the various language development levels; 8) integration of technology in
the classroom; 9) projetiased learning in which students apply skills and concepts; 10)
differentiated instruction; and 1Understanding by Design.

Teacher teams will meet regularly for grddeel articulation related to instructional practices and
results, and to collaborafer the provision of differentiated instruction to meet special student
needs, provide support services and extended or enhanced learning opportunities. Teacher groups
will meet regularly to articulate across grade levels to assure consistent alignimetructional

practices and lesson design, curriculum mapping, and instructional pacing for all grade levels.

GEA 2 will assure that teachers have multiple opportunities to visit other classrooms, observe

demonstration lessons, participate in peer bag cceteach lessons using newly acquired
strategies, and discuss outcomes.
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Parents will participate in instructional workshops and classroom visits to learn about and observe
instructional practices and examine student work related to standards. Parents will participate in
planning performance events and learning demonstrati@isassist other parents to focus on
standards, instructional pacing, standdrdsed evaluation and grading practices.

Implications of this focused and resealised professional development plan will be evident in
student achievement of the Commonr€8tate Standards, ability to use technology for a variety
of purposes, knowledge of two more languages, and the ability to make practieabrieal
application of knowledge and skills learned.

Meeting the Needs of All Students
Intervention and Enrichment Programs

In general, students who are struggling to meet the standards will benefit from -tieradti

system of supports (MTSS). The MTSS is a comprehensive system of differentiated supports that
includes universal screening, evide#t@sed instruction, formative assessments, progress
monitoring and research basterventions. The key to the success of students in the MTSS is

the use of data to drive selection of strategies appropriate for the individual. Students will be
selected to remve said supports based on formative assessments given to students in the classroom
and on universal screenings such as the trianr
formative assessments will provide information as to how the strategiesogkengvand if

additional changes are required.

GEA 2 will also provide selected struggling students with a combination of push in and pull out
intervention. Pusin intervention occurs in the morning in the classroom. The intervention
teacher or TA wdes under the direction of the classroom teacher and provides students with
individual or small group instruction to meet identified needs. -®uilintervention occurs in the
afternoon. Students are organized into groups based on the NWEA MAP tesacret &nd
administrative input. Typically, pubbut intervention in the afternoon focuses on the bubble
students, those who are on the cusp of proficiency. -Pusttervention in the morning focuses

on students who are far below proficiency.

If the MTSS is not meeting the needs of a student who is far below proficiency on any of the
standardized tests, GEA 2 will initiate a Student Success and Progress Team (SSPT) meeting to
which the parent, teacher, administrator, and special education teachgitade iAt this meeting

the studentds needs are discussed, and sol ut
successful. The SSPT will meet once again in six weeks to determine if the additional supports
have been beneficial. (These extra supportg imelude oneon-one time with the teacher or
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intervention teacher, use of specially designed materials, extra homework, or placement in the
afterschool program.) If the supports have not been successful, new strategies will be devised and
implemented foanother six weeks. At the end of this-sigek period, if the student has not made
progress, the student may be screened for special education services.

GEA 2 also recognizes the existence of giftedness, thadare multiple forms of ability:
intelledual, high achievement, leadership, creative, and visual and performing arts. Gifted
students will be identified through the use of formative assessments, universal screenings, parent
and teacher input. Students identified in this manner will receieached curriculum that is to

be delivered by the classroom teacher and designated TAs/intervention teachers as part of the push
in or pulkout model. This enriched curriculum will not simply be additional work, but rather will
focus on depth of knowlg as it relates to each of the abilities. Gifted students will be engaged
by the depth, complexity, novelty, and acceleration of the curriculum. Administrator and teacher
oversight will indicate whether or not the strategies have been successful.

In order to better meet the needs students thus identified, GEA 2 will develop an individualized
curriculum. This individualized curriculum may focus on one or the other of the aforementioned
forms of giftedness. For example, a student who demonstratesskegdability may be given
opportunities to lead classroom discussions, moderate a group of students performing a task,
represent the school at community functions, or serve on a student council.

Students who are gifted will also benefit frone #ame system of differentiated supports designed

to meet the needs of struggling students. Gifted students will be involved with a variety of
groupings in and out of the classroom. For example, homogeneous groupings of gifted students
will allow the teaher/provider to accelerate the curriculum and go into greater depth than
otherwise possible. Heterogeneous groupings will allow the gifted student to take leadership roles
as he/she teaches and assists other students with their learning. Variableggringite and
outside the classroom will be the norm.

20. English Learners

GEA 2 is required to timely identify potential English Learners (ELs) and provide them with an
effective English language acquisition program that affords meahingfa c cess t o t he
academic core curriculum. Instructional plans for English Learners must be (1) based on sound
educational theory; (2) adequately supported with trained teachers and appropriate materials and
resources; and (3) periodically evalihte make sure the program is successful and modified
when the program is not successful.

On an annual basis (on or about October 1), GEA 2 shall submit a certification to the LAUSD
Charter Schools Division (CSD) that certifies that Charter School will either adopt and implement
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LAUSDOGs English Loeiammlee mevats t € h awkPtErglish [®arreo ol 6 s
Master Plan. If Charter School chooses to implement its own EL plan, the instructional plan shall
include, but is not limited to, the following:

6 How English Learnersodé6 needs wil/|l be ident.i
6 What services will be offered

0 How, whee, and by whom the services will be provided

0 How the school will evaluate its EL program each year, and how the results of this

evaluation will be used to improve the program, including the provision of EL services

GEA 2 has adopted and will implemenL AUSDO6s Engli sh Learner Mast
GEA 2 decide to adopt its own EL Master Plan, it shall submit same to LAUSD/CSD.

GEA 2 shall provide to the CSD an annual report of its EL program assessment.

Upon request, GEA 2 shall provide a copy of isrent EL Master Plan to the CSD.

GEA 2 shall administer the ELPAC annually in accordance with federal and state requirements.
GEA 2 shall ensure that it will provide parent outreach services and meaningfully inform parents
with limited English proficieny of important information regarding school matters to the same
extent as other parents.

Process for Identifying English Learners

Appropriate California Dept. of Education procedures and assessment will be used to identify
English learners, asseseithlevel of English and home language development, and monitor their
progress toward proficiency in English in accordance with California guidelines for
reclassification. GEA 2 will comply with all legal prescribed procedures in this area including, but
not limited to the following.

GEA will establish a system for enrollment that assures trained staff will assist parents of potential
English learners. Parent responses on the Home Language Survey will determine whether or not
to proceed with English langge assessment.

0 Required assessment in English will take place within 30 school days of enrollment using
the ELPAC. Any student with an overall score of 1 through 3 in the listening/speaking area
will be classified as an English learner. In addition, stusl in grade 2 and above who
receive an overall score of 4 or 5 and a score of 1 or 2 in either the reading or writing skill
area will be classified as an English learner.

Parents will be notified of test results and offered ample opportunity to covitulthe
school regarding required and appropriate services.

[@]3

Educational Program for English Lanquage Acguisition
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GEA 2 will provide instruction in English | an
level of English proficiency and designed gopport the academic content areas using-state
adopted ELD materials. Instruction will take place for480minutes each day using a designated

ELD model. Designated ELD will occur in the classroom. English learners from all language
strands will be mixé to participate in appropriately leveled ELD activities designed and
implemented by a trained, qualified teacher.

Language and content instruction are inseparable (Cummins, 1981). GEA 2 will modify instruction
to make the academic language of instruction comprehensible without compromising the core
content, providing an ideal environment for language acquisition agditive development.
Specially Designed Academic Instruction in English (SDAIE) and other ELD models such as the
language through content approach will be used to ensure appropriate instruction across the
curriculum while developing academic English. dmars will use Into/Through/Beyond
framework in structuring lessons and include, where appropriate, preview/review of the core skills
and concepts in the primary language. All teachers will be trained and qualified to deliver SDAIE
in all academic contemireas.

GEA 2 will promote a handsn, multtmodal approach that makes extensive use of manipulatives,
reciprocal reading, graphic organizers, and other SDAIE strategies. GEA 2 will also support and
value the home languages of its students within aruictsinal framework consistent with current

laws and regulations on language use in the classroom. As a promoter of global education, the
development of the home language will receive special emphasis, where possible.

How the Program Will Meet Current ELStandards

Progress in ELD will be evaluated using regularly scheduled performance assessments and yearly
ELPAC results. It is expected that all English learners will work toward mastery of the California
ELD Standards and make adequate yearly progress. Adequater&gdu@ss is defined as mastery

of one ELD level each school year.

Services and Supports for ELs

GEA 2 will closely monitor student progress and will provide additionalass, aftesschool, and
summer opportunities for reinforcement and practicegdes to help students meet expectations.
Much of this support is based on results from the various assessment tools used to evaluated EL
progress described in the subsequent sed®mtess for Monitoring Progress of ELs and
Reclassified (RFEP) Student3his same section also describes how the data will be used and
what supports will be given as a result.
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Process for Annual Evaluation of EL Program

On a yearly basis, data related to the progress of EL students will be presented to the Instruction
and Curriculum Committee of the GEC board. Data to be collected will include the following:

% meeting yearly progress on the ELPAC

% attaining proficiency on the ELPAC

% reclassifying

CAASPP results

Results of internal benchmarks

O¢ O¢ O¢ O¢ O«

The committee will usehke data to prepare an evaluation of the EL program. The evaluation will
include a description of the program, commendations, and recommendations for improvement.
The committee will submit the evaluation to the board for their review and consideratien. T
results of the evaluation will also be made available to the Charter School Division.

Process and Specific Criteria for Reclassification

As per LAUSD Master Plan, students will be identified for reclassification based on the following
criteria:

[@]3

Score of Basic or above on the most recent California Content Standards Test (CST) or
CMA in Englishlanguage arts English proficiency on the ELPAC: Overall level of Early
Advanced (level 4) or Advanced (level 5) with each domain score (Listening, Speaking,
Reading, and Writing) Intermediate (level 3) or higher

Teacher evaluation based on student grades/progress report marks*

Parent consultation and approval

O« O«

The school team will review all referrals for reclassification and examine evidence submitted to
substantiate claims that the student has no academic deficit in any academic area. When the team
determines that all current reclassification criteria have been met, parents will be notified and the
student will be reclassified.

Process for Monitorin@rogress of ELs and Reclassified (RFEP) Students

Progress of ELs and RFEP students will be monitored on a yearly, monthly and weekly basis.
Progress will be monitored using a variety of assessment and evaluation tools that will provide
feedback to tea@ns and administrators as they design educational opportunities for these groups
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of students. Each of the evaluation tools used to monitor progress and how the results are used are
described below:

ELPACT Annual results of the ELPAC test will indicatdether or not ELs are making adequate
yearly progress (one level or more). Results will be analyzed yearly as they are made available in
January/February. Students who have not made adequate yearly progress will be assigned to
specialized pulbut groupdn the afternoon to receive intensified designated ELD instruction (in
addition to that which occurs in the classroom) for up to four times per week.

NWEA MAPT Results from this triennial benchmark test will provide teachers and the ELD
coordinator withinformation regarding progress of both ELs and RFEPs in ELA and Math in
comparison with national norms. The test also provides goals for students in both of the
aforementioned subject areas and reports growth made in meeting these goals. Information fro
these data points will inform creation of pollit groups in the afternoon designed to meet needs
of students who are on the cusp of proficiency.

llluminate i Results from the use of these formative tests on a weekly basis (quizzes and tests)
will provide valuable and timely information to teachers allowing them to create differentiated
learning opportunities for both ELs and RFEPs as lessons and units of instruction progress.

Grades Triennial grade reports will apprise administrators and the ELDdauator of progress

made in learning English and content. This aggregated and disaggregated information will be used
in the development of school wide strategies to meet the needs of ELs and RFEP students. Such
strategies may include after school tutlsiigtudy clubs, pubut and pustin groupings, etc.

Access to Full Curriculum

GEA 2 will provide access to the full curriculum for all EL students using integrated ELD
instruction. Integrated ELD instruction is the practice including ELD instnuctvithin the
context of content instruction. Integrated ELD instruction occurs using a variety of strategies.

For example, while teaching a unit on Native American tribes in the state of California, a third
grade teacher could incorporaB.AD strategiesto help students learn the language used to
describe these peoples and their culture. GLAD strategies include a variety of techniques designed
to building language while delivering content: content maps; vocabulary charts; sentence
patterning chartsetc.

Teachers will also provide full access to the curriculum by delivering content sisahigred

strategies Sheltering is a way of providing content such that it is rigorous and relevant;
comprehensible; provides opportunities for interactiod;rmakes connections with prior learning,
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student interests, and the community. The specific protocol that GEA 2 uses to monitor such
lessons is th®bservation Protocol for Academic Literacy (OPAL).

The OPAL was designed by Loyola Marymount University to guide teachers in their development
and delivery of lessons that are meaningful to students and offer maximum potential to learn
language and content. All lessons at GEA 2 are delivered with the @RAind. Informal and

formal observations of teacher lessons include a discussion of the OPAL, and training in the OPAL
is provided to all teachers as part of the professional development plan.

Process for Monitoring Progress and Support for LongnTEeks

According to the English Learner Master Plan of LAUSD, loergn English Learners are students
Ain grfl2dewsho6 have not reclassified after five
definition, GEA 2 will not have longerm English learneras it is a K5 school.

However, at the beginning of each year in grades 4 and 5, teachers will identify potential long
term English Learners using data described above in the section above on EL program evaluation.
Criteria for identification as a pottal long-term English Learner include the following:

[@]3

Failure to advance one level or more on ELPAC in the prior year

Failure to attain proficiency on the ELPAC

Scoring in the lowest quartile on the CAASPP in either Mathematics or ELA, or both
Failure tomeet growth targets on internal benchmarks (NWEA)

O« O¢ O«

Once a student is identified as a potential #argn English learner, he/she will receive one or
more of the following supports:

6 Small group intervention in either a puishor pullout model descrilik elsewhere in
petition

0 Differentiated instruction/Onren-one tutoring

0 Extra time using educational software (i.e. Achieve3000, Lexia, etc.)

0 Test prep tutorials

0 Advanced, conterbased ELD emphasizing oral and written academic language
development focusingn expository text

0 Support intervention that teaches academic language through science or social science
content.

0 Access to instruction aligned to content standards

0 Focus on study skills and critical thinking in all content areas

21. Gifted and Talented (GATE) Students and Students Achieving Above Grade Level
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Identification for GATE eligibility

Potential candidates for identification as gifted and talented will be referred for assessment by a
parent, teacher, friend, or by sedferral. The referral will be screened and the recommendation

to continue the process will be made by certificated personnel and supported by school records.
Identification will be accomplished through a process that consists of the following stepscii) sear
and referral, 2) preliminary review and screening by certificated personnel to determine potential
eligibility, 3) assessment/case review as appropriate (such as auditions/demonstrations/ high
achievement/ psychological services assessment for intelledtility) and 4) parent notification

of eligibility.

How the School Will Meet the Educational Needs of this Subgroup

The GEA 2 curriculum provides an enriched curriculum for student to:

Acquire a foreign language beginning in kindergarten,

Develop awareness and respect for world cultures and languages, and

Develop communication and leadership skills to responsibly participate in the future global
community.

O« O¢ O«

GEA 2 assures that its program of curriculum and instruction will prepareidérgs, including
underrepresented students, for identification as gifted and talented and provide opportunities that
promote student achievement. GEA 2 will take definite steps to ensure that students of diverse
groups are not excluded or isolated fromstérs and classes.

GEA 2 will offer both pultout enrichment programs that have been found to be effective by

researchers (Rogers, 2005) as well aslass clustering of heterogeneous and homogeneous
groups with differentiated instruction.

How the School Will Monitor Progress of this S@Eyoup

Student assessment systems, which emphasize portfolio and perfotraaadeasks, will be used

to allow for a wider differentiation of instruction and performance by students of varying skill
levels. Adlitional results on the NWEA MAP will allow comparison of students in this subgroup
with peers nationwide.

22.  Students Achieving Below Grade Level
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Identifying Students Achieving Below Grade Level Including Students Strugglinghaitipet
Language Acquisition (Spanish or Korean)

GEA 2 will use a variety of tools to identify students achieving below grade level including

students who are struggling with target language (Spanish or Korean) acquisition.
Collectively, theseools represent a broad array of assessments that can be used at various
stages of the learning process to identify struggling students. Their use in identifying students

in this category is described below.

Assessment Name How It IsUsed

Illuminate An online bank of standards aligned test items that ca
used to create quizzes or tests. Can be used
summatively and formatively to identify students who
not meeting standards.
allows studerst to take and grade quizzes on their g
during the course of the lesson. Summative style test
also be administered using llluminate and scd
immediately using the online testing features. Prov
teachers and students information as to how stallents
are learning and if they are struggling to achieve g
level standards.

NWEA MAP A benchmark exam given three times per year in ELA
math. Provides information as to how students
meeting/not meeting standards. Also provides compal
with national norms.

LAUSD writing benchmark Given twice a year. Along with the rubric used to scorg
writing samples provides information as to whether or
students are at grade level in their writing performa
Provides both summative and formative information.

CAASPP s tHBBAC are given once a year and provide stakehol
with concrete information regarding the achievemen
standards. The information can also be used formative
modify learning structures and inputs.

End of unit/chapter tests Typical |l y, esputhdt ipsovide r ssimati
information regarding
knowledge and learning over the course of a unit. Ca
used formatively as it often informs-teaching strategie
to meet needs of struggling students.

113



Informal Assessments These include a variety of strategies designed to prd

Given on the spot information to teachers regarding student learning du
the course of a lesson. These include such thing
plickergmou?] , hand signals, questioning, and monitor
of pair $ares or group work. Teachers gain insight
how struggling students are learning or not learning
are able to redesign lesson strategies on the fly to me
needs of these students.

Teacher Developed Standards Based Assessmel| These assessments are criterion based, thus giving te

Spanish oKorea information regarding how well students have lear
content standards for Korean or Spanish. They are ¢
once a year in June. Interpretation of the assess
results also relies onformal assessments in Spanish
Korean that are given throughout the year.

How the SchooWill Meet and Monitor the Educational Needs of These Students

Once a student is identified as achieving below grade level or as struggling with acquisition of
Spanish or Korean, he/she will receive support through a highly structured intervention program
as described in the sectitmtervention and Enrichment Programa

GEA 2 will monitor progress of students in this category using the aforementioned assessment
tools. If a student is not able to achieve at grade level with supports of the MTSS, intervention

program, or the SSPT as described previously, and uporugtidra of all interventions and
supports, he/she may be evaluated for special education services.

23. Socio-Economically Disadvantaged/Low Income Students

How the school will identify students in this group:

The overwhelming majority of students at GEA 2 falls into this category. Students
are identified as socieconomically disadvantaged primarily through participation in the
free/reduced lunch program and secondarily through exhibition of traits associatbeéingtiso
disadvantaged. Conditions associated with this category include emotional and social challenges;
acute and chronic stressors; cognitive lags; and, health and safety issues.

Each of these conditions will be treated as described in the tabie. bel

Condition School Response on(s) Responsible
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Emotional
and
Social
Challenges

Embody respect by giving it to students

Encourage discipline through positive
relationships

Embed development of social skills
throughout thelay

Be inclusive by using affiliate language sug
as fAour school 0, Aoul

Celebrate effort as well as achievement

Thank students for small things such as
making it to class

All Staff All the Time

Acute and
Chronic
Stressors

Recognize the signs of strasapathetic/rude
behavior

Seek positive discipline processes for
correcting such behavior

Alter the environment by reducing parallels
with prison, reducing homework stress, using
cooperative structuresstead of topdown
authoritarian structures

Empower students by introducing conflict
resolution skills, teaching the value of restituti
teaching social skills and stress reduction
techniques

All Staff All the Time

Cognitive
Lags

Seesupports for students achieving below grade level.

Health and
Safety Issueg

Conducting health screenings

Administrative staff to
schedule during the
1strimester each year

Provide parent training in areas of critical
needs

Administrative staff tg
schedule and provide
throughout the year
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Providing links to community resources for

providing needed services
Provide an enriching school environment
Minimize negative stress
Cognitively challengingurriculum
Tutoring and pullout services
Foster close relationships
Plenty of exercise options

All Staff All the Time

Lack of
Enrichment

Provide field trip opportunities

Administrative Staff

Opportunities

Provide after school enrichment program

Administrative Staff
in conjunction with
after school program
coordinator

Provide enriching curriculum through Glob:

Education, Language immersion, and music
instruction

All Staff All the Time

Provide access to community resources
offering enrichment activities

County Museums

Local sports clubs

Tutorial programs

Boys and Girls clubs

YMCA/YWCA

Administrative Staff at
Beginning and End o
Year

Organize various events to enrich educatig

program
Harvest Festival
Winter/Spring Performances
Inspire Week
Theme Day

All Staff Throughout
the Year
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Provide high quality instruction using a All Staff All the Time
variety of relatec&pproaches and strategies

Inquiry based instruction

Project based instruction

Brain based learning

Cognitive approaches

Lack of - Referral to cost effective sources of uniforn| All Staff All the Time
School - Access to school uniforms owned by the
Uniform school

Facilitation of uniform exchanges and
uniform handme-downs

Meeting the challenges of the so@&oconomicallydisadvantaged will require that all staff
including teachers, administration and support staff implement these strategies on a daily basis.
Some of these actions will require administrative support such as the scheduling of assessment,
recruiting the best staff, scheduling health screenings, and prowadimdemically enriching
activities and parent training.

Monitoring Progress of students in this category will include collecting data on behavior referrals,
suspensions, expulsions, and student surveys.

Students with Disabilities

Students with Disabilities

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectl , admi ssion due to a disability
provide necessary services. Charter School acknowledges that policies and procedures are in place
to ensure the recruitment, enrollment, service, and retention of students with desabiiti
LAUSD-authorized charter schools, including Charter School.
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Prior to LAUSD Board of Education approval, Charter School shall execute a Memorandum of
Understanding (AMOUO) by and between LAUSD an:¢
funding of special education services consistent with the requirements of the LAUSD Special
Education Local Pl an Area (ASELPAO) Local Pl a

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a-Shisfjtect SELPA under

the provisions of Education Code section 56195.1(a). As a divigtect SELPA, the District has
created two charter school sections (Distoperated Programs and Charogerated Programs)
under the administration of one single Adrstraitive Unit pursuant to a reorganization plan
approved by the Board of Education on January 4, 2011 (149/)06-ull implementation of the
reorganized LAUSD SELPA commenced in the 2@0D34 school year requiring all Distrct
authorized charter schools €lect one of the three options available under the LAUSD SELPA.
Prior to an option election, all Distrietuthorized charter schools were required to participate as a
school of the District under the Distr€tperated Programs Unit. Prior to the begignof the
20132014 school year, all Distri@uthorized charter schools, other than those that had previously
executed an Option 3 Memorandum of Understand
MOU setting forth the LAUSD SELPA option election for ttemainder of the charter petition
term. The Charteoperated Program schools do not have LEA status for the purposes of special
education but will function in a similar role in that each charter school will be responsible for all
special education requireents, including but not limited to services, placement, due process,
related services, special education classes, and special education supports. Charter schools that
have elected to participate in a Distragierated programs option may apply for memineren

the Charteioperated Program section of the SELPA. Charter schools accepted for participation in
the Charteoperated Programs section receive support from a Special Education Director for the
Charteroperated Programs.

Modified Consent Decree Rquirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to

the terms, conditions and requirements of@mandaSmithModifiedCons ent Decr ee (T
and other court orders imposed upon the District pertaining to special education. The MCD is a
consent decree entered in a federal court class action lawsuit initially brought on behalf of students
with disabilities in LAUSD. It isan agreement of the parties approved by the federal court and
monitored by a cowdppointed independent monitor. The MCD includes nineteen statistically
measurable outcomes and facilities obligations that the District has to achieve to disengage from
theMCD and federal court oversight. AIlIl <charter
Education Policies and Procedures Manual and Welligent, the Distdetwebbased software
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system used for online 1 ndi vi mdurackingzot reélate d u c at
services provided to students during the course of their education.

As part of fulfilling the Districtds obligat.i
District-operated and Charteperated charter schools are madaoegular basis. The requested

data must be submitted in the Office of the I
accordance with the Ol M6s required timelines
0 End of Year Suspension

District ID, CSIS ID, last name, firstame, date of birth, gender, grade, date of suspension,
number of days suspended, and reason for suspension.

-

0 St atewi de Assessment Dat a

The standard file including District ID.

0 Norm day

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

0 CBEDS

-

0 Al | Students enrolled as of December 1 o

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

0 Dropout

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, lastripcatio
school name and local district

o] Mont hly SESAC and Suspension dat a

o] Graduation roster from al/l charter schoo
The MCD requires charter school s t oormatop!| e men
system, which is currently referred to as My Integrated Student Information System (MiSiS).

MiSiS is a suite of applications which is designed to capture all District student data. All charter
schools are required to utilize MiSiS directly or ifee with MiSiS via a web based Application
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Programming Interface (API) in compliance with the requirements of the MCD and applicable
timelines. Upon charter school full utilization of MiSiS either directly or via a web based API, the
list of required dat above will automatically be captured within MiSiS.

24. Students in Other Subgroups
Foster Youth

Foster youth at GEA 2 are identified at the time of enrollment when filling out enrollment forms.
Foster youth face a litany of problertigat are not uncommon to other subgroups that will be
monitored at GEA 2. These problems include health, behavioral, and social issues, disruption in
general, gaps in education, and poor academics. Issues related to social/emotional skills, poor
academis, and the need for medical services have been described above in the section on
socioeconomically disadvantaged students. Other issues specific to Foster Youth are described
below.

Condition School Response Person(s) Responsib

Attendance| - Provide a welcoming environment
at Multiple | - Assign an individual to be the point person for all issuAll the Time andhe
Schools | related to the foster youth. At GEA 2, this person is the Principal

principal.

Provide stable environment at school

Maintain daily sbedules and routines

Provide consistency in supports

Keep child informed of upcoming changes

Maintain contact with prior/future schools in order to
facilitate transfer of information and documentation

Gaps in |- Enroll students as quickly as possible GEA 2
Education | - Enact policy to enroll foster youth even in the event nq  Administration
all enrollment information is readily present

Identify educational needs as quickly as possible and
begin intervention process to address needs if present

Disruption | - Provide informal/formal counseling to student to help | School Counselor o
him/her deal with the many disruptions that arise as are§y anas needed basis
foster home placement
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Students in this category will be monitored using student surveys, informal/formal assessments,
and teacher observation.

Standard English Learners

Standard English learners will be identified through teacher observation, the ELPAC, and data
collected through informal assessments of English language usage. (All students at GEA are given
the ELPAC upon enrollment in kindergarten.) The needs of staidetiiis subgroup will be met
through a variety of activities as described in the section enfitademic Language Development

for nonmainstream speakers of English (CorEhe progress of students in this subgroup will be
monitored using teacher obgation and data collected through informal assessments of English
language usage.

Students Struggling with Foreign Language Program

Students struggling with foreign language program will be identified through the yearly
administration othe teacher developed standards based language proficiency test in either Spanish
and Korean, and through interim assessments and classroom assignments. Students thus identified
will receive a multitiered system of supports (MTSS) through the afternadiropt intervention
program. To the extent possible, the interventionists will work with students using any or all of
the following strategies under the direction of the classroom teacher:

Differentiate lessons and assignments based on ability
Provide oneon-one and small group intervention
Support students with use of primary language

Increase use of visuals and pérguistic clues

Repeat lessons given to whole class

Simplify language related to task and/oncept acquisition
Provide translations when appropriate

25. A Typical Day

A typical day at the GEA 2 campus in Los Angeles begins with the morning assembly on
Tuesdays and Thursdays in the auditorium and Mondays, Wednesdalsidayd in front of

the school office. To develop a sense of school unity, all students will line up (or be seated in the
auditorium) by class and grade level. Students will recite the Pledge of Allegiance and the
student pledge. The student pledge i®Hsws:
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| pledge to respect my friends, family, school and my community.
I will work hard each and every day so that | can be the change | wish to see in the world.

Students will have the opportunity to sign up to lead the student body in thesespledliger

reciting the pledge, the principal will address the students to make announcements and/or provide
instruction to the school as a whole. This will be followed by a brief student presentation on
Expected Student Learning Results

Students areeld to their respective classrooms where they begin work on their language arts
instruction. Using motivating and wefllanned lessons, teachers guide students through a rigorous
oral and written language development program, fostering a love of readinigeappromotion of

critical thinking skills. Students are engaged in both sgrailip and larggroup instruction, with
several centers set up in the classroom to provide a variety of literacy and language experiences.

Students then participate in a hamh, manipulativebased math lesson, where mathematical
concepts are illustrated and made relevant through a dynamic approach to numeracy. Both the
Spanish and Korean strands will have a strong emphasis on compretmsgdnteaching
methods to maximizthe time spent in class to promote second language acquisition. Teachers are
seen using hanesn methods, including the use of realia, picture files, storytelling atedlireg,

visual aids, and graphic organizers to make the language comprehensibte fisst

Students then move to Social Studies, Science, Physical Education, and Arts instruction,
depending on the day of the week. In Social Studies, students are engaged in lively discussions of
historical narratives meant to bring alive their inteiasthe past and the world around them.
Science students participate in experiments designed to demonstrate basic scientific principles,
with ample use of manipulatives and readrld materials. Physical Education classes are geared

to the appropriate largmotor skills of the students, and foster a sense of respect, teamwork, and
fair play. In art class, students are exposed to a variety of media and participate actively in the
creation and appreciation of all areas of the performing and fine arts.

During the day, students have a structured and supervised recess for 20 minutes. Recess will be
staggered by grade level. Students and teachers havenimdi@ lunch break.

Students are dismissed by 3:30 pm, sent home with the homework tasks and othels rtateria
enhance learning throughout the day. However, GEA 2 also offers asdftal program, which
includes supervised homework time, enrichment activities, and preview/review activities
coordinated with the regular school day curriculum.
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It is evidentto any visitor that GEA 2 students are orderly, yet enthusiastic, respectful of one
another and other cultures, active and curious children who are anxious to learn and acquire skills
across the curriculum.

Element 2i Measurable Pupil Outcomes and  Element 37 Method by

which Pupil Progress Toward Outcomes will be

Measured
AThe measurable pupil outcomes identified for use by t
part, means the extent to which all pupils of the school demonstrate that they have attained the skills, knowledge,
and attitudes specifiedasogal s i n t he school 6s educational program. P

address increases in pupil academic achievement both schoolwide and for all groups of pupils served by the charter
school, as that term is defined in subparagraph (B) airagraph (3) of subdivision (a) of Section 47607. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served, or the nature of the program operated, by the charteosclich Code § 47605(b)(5)(B).)

AThe method by which pupil progress in meeting those pt
the method for measuring pupil outcomes for state priorities shall be consistent with the way infornmiatieported
on a school accou(t &die 84ra0yb)(B)Eport card. o

Measurable Goals of the Educational Program

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code
88 47605(c)(1), 60605.)

Charter School shall comply with all applicable laws and regulations related to AB 97 (Local

Control Funding Formula) and AB 484, as they may be amended from time to time, including all
requirements pertaining to pupil outcomes.

Standardized Testing

Charter School agrees to comply with and adhere to state requirements for participation and
administration of all statenandated tests, including compubarsed assessments. Charter School
shall submit and maintain ttp-date and accurate California Longiinal Pupil Achievement

Data System (CALPADS) data in accordance with the requiremen@alifbornia Code of
Regulations, title 5, section 8&harter School hereby grants authority to the State of California

to provide a copy of all test results diredthythe District as well as Charter School. Upon request,
Charter School shall submit, in the requested format (e.g., CD), a copy of the results of-all state
mandated tests to the District.
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A Areasonabl y c¢ompr e h eimaslditiongdthe Disttict Requived wi | |
Language, the following:

1. Measurable Goals of the Educational Program
Please see tables in Element 1.
Measurable Pupil Outcomes: Summative Assessment Performance Targets
Performance Targets Aligned to State Priorities
2. Measurable Pupil Outcomes: Summative Assessments Performance Targets

Performance Targets Aligned to State Priorities

Please see tables in Element 1.

3. For schools that primarily serve grades that do not participate in CAASPP (e-8., a K
school ), i nclude the school s annual me as ul
CAASPP and the school 6s plan for venestefssi ng
the standards and measurable goals for the grade lévetluded in the LCFF table in

Element 1, such goals do not need to be repeated here but can be incorporated herein

by reference to the table.

N/A

4, Other Performanc&argets

Please see tables in Element 1.

5. Method for Measuring Pupil Progress Toward Outcomes: Formative Assessment

It is imperative that students, teachers, parents, and administrators have a clear and accurate idea
of the Charter School ds goals for the instruc
required to measure progress. When assessing students dligarse population such as the one

served by GEA 2, it is particularly important to ensure that measurement is done in a culturally
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responsive, valid and reliable way. The job of any school is to meet the required standards and
expectations of the stasmd district where it resides, and this will also be the case for GEA 2.
Overall, GEA 2 believes that assessment should follow these core principles:

1. ContinuityT assessment should be-going so that it provides a useful body of evidence
in judging perfemance;O

2. Integrationi assessment should be an integral part of the curriculum planning and
instruction in a classroon®

3. Involvementi all stakeholders should have an investment in the results and are part of the
process at each step;

4. Appropriatenes$ assessments should respect the cultural and linguistic varieties present
in the student population, and be free of any biasand

5. Collaboratiori teachers, parents and students are part of a larger team seeking the best and
most appropete forms of assessment and instruction.

O

With the aforementioned in mind, GEA 2 will conduct a variety of ongoing assessments
throughout the school year. Progress in English language arts will be assessed using periodic
California Treasures reading assments at approximatelyvgeek intervals. NWEA benchmark
assessments will be given three times per year according to a schedule outlined previously.
Teachers will work together to provide special assistanceteaching for students within a grade

level who need to improve in any given area and to plan enrichment for students who can move
ahead.

A similar analysis of progress using quarterly McGHdiv Math assessments will take place.
Analysis of results will seek patterns of success and weaknesglavilify remediation and
enrichment, as appropriate.

End-of-unit assessments in McGraw Hill Social Studies and Foss Kits will be utilized to assess
progress. In addition, gradevel assignments will be selected to demonstrate mastery of standards
in socdal studies and science monthly. Teachers will establish a system of rubridsouse
assessmentdor each subject area that will be used to standardize the scoring of student products
in social studies and science. Teachers will meet at least twoath by grade level to agree on
criteria for fourpoint rubrics that will describe desired academic behavior and identify differences
between scores that clearly communicate what students must do to be successful. Criteria will
serve to evaluate produasd teachers will work with students to help them understand how to
achieve the highest scores. Teachers will assure consistency of scoring by collaborating to
consistently apply rubric criteria to writing and other assignments. Samples of student products
will be kept in an academic portfolio to display progress over the year.
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Teachers will collaborate to plan school events that showcase artistic endeavors and display
learning in all subject areas to create an enriched environment. In each displayeot stud
accomplishment, a clear connection will be made between the product or performance and
standards that were mastered to accomplish the task.

In addition to the above, use of NWEA MAP benchmark testing on a quarterly basis will allow
teachers to measupeogress in meeting state standards in the areas of English language arts and
math. For science, llluminate will be used on a quarterly basis to assess students in their progress
in meeting state standards. Results on these quarterly benchmark testsideilicgrriculum
development and lesson planning to meet identified needs.

The following table outlines some of the specific formative assessments that will be used within
each subject area.

SUBJECT ONGOING FORMATIVE ASSESSMENT
ENGLISH Students will demonstrate the ability to read, write, speak and listen as shown
LANGUAGE on periodic California Treasures skill assessments, fluency assessments, and
ARTS written performance assessments.

To meet state and federal expectations, GEA 2 expects a minimum of 60% of
students to demonstrate adequate reading progress each year by meeting
growth targets on the NWEA MAP test each quarter in order to meet or
exceed the standard on the CAASPP test.

MATHEMATICS | Students will develop an understanding of the formal, logical reasoning
system that governs mathematical inquiry, from basic computation to higher
forms of numeracy by successfully completing end-of-unit McGraw-Hill Math
periodic assessments with scores of 70% or higher.

Students will also take the NWEA MAP test quarterly to assess progress in
mathematics. To meet state and federal expectations, GEA 2 expects a
minimum of 60% of students to demonstrate adequate mathematics progress
each year by meeting growth targets on the NWEA MAP test each quarter in
order to meet or exceed the standard on the CAASPP test.

ENGLISH English learners will demonstrate mastery of listening, speaking, reading and
LANGUAGE writing standards at their assessed ELD level, as shown on periodic
DEVELOPMENT | performance assessments. Students will be assessed on a quarterly basis for
both oral and written English proficiency, scoring 65% on their grade
appropriate Informal Reading Inventory administered by their teachers.
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Overall, students will make at least one year of progress in one academic
year as shown by completing the standards for one ELD level each academic
year.

SOCIAL
STUDIES

All students will demonstrate mastery of standards in history, geography, and
other social studies areas by successfully completing periodic end-of-unit
McGraw Hill Social Studies assessments with scores of 70% or higher.

Students will also participate successfully in grade-level multi-task projects
designed to apply critical concepts and skills as well as general knowledge of
current events, as appropriate. These projects will be documented in
portfolios and reflective journals.

All assignments and projects will be graded on an established standards-
based four-point scale using grade-level in- house assessment rubrics
developed to guide student performance and assessment. Students will
achieve a 3 or higher on the four-point scale.

SCIENCE

All students will demonstrate mastery of science standards, including
fundamental concepts in the fields of life sciences, physical sciences, earth
science by completing investigations and engaging successfully in scientific
methodology, and successfully completing Foss end-of- unit assessments
with a score of 75% or higher.

Additionally, all assignments and projects will be graded on an established
four-point scale using grade level in-house assessment rubrics to guide
student performance and assessment. Students will achieve a 3 or higher on
the four-point scale.

Assignments and projects will be scored and recorded in a science journal.

FOREIGN
LANGUAGE

Students will make at least one year of progress in one academic year as
shown by completing the standards for one foreign language level each
academic year as derived from the American Council on the Teaching of
Foreign Languages (ACTFL). Students will also take a teacher developed
standards based assessment at the end of each year with demonstrating 70%
accuracy or greater.
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6. Data Analysis and Reporting

TYPE OF DATA TO BE COLLECTED

As outlined in the table above, a variety of data will be collected. This data comes in the form of
guarterly benchmark assessments using the NWE
assessments; informal reading inventories; and graded mskescts, and portfolios. The data
collected in this fashion is formative in nature and will be used to inform curriculum and instruction

as described in the following section.

ROLE AND USE OF DATA TO INFORM CURRICULUM AND INSTRUCTION

Teachers and adnistrative staff will use the formative assessment data to inform curriculum and
instruction.

A central GEA 2 mission is to teach the Common Core State Standards in ELA and math and the
California standards in other subject areas. All forma#igsessment data collected will be
measuring the degree to which students have achieved these standards.

The responsibility for ensuring that students master the standards falls ultimately with the principal
working in close collaboration with teachers. Aykcomponent in that process is an accurate,
reliable student reporting system that offers appropriate and useful information to teachers, the
principal, and parents. Accurate and reliable data that addresses the integrity of the instructional
program andchootwide outcomes will be used to inform all stakeholders.

Teachers will meet individually with the principal and as a team to review all the appropriate
evidence, including portfolios, writing samples, reading records, classroom observations, self
monitoring data, standardized tests and assessments, and other data that sheds light on student
performance. Students who are not meeting the standards will be assisted in that effort through
instructional changes and additions as warranted by the skitioovl&dge area.

The principal and teachers will discuss in a structured, systematic fashion the progress students
are making toward the required standards and objectives. Periodic monthly meetings will be
supplemented by team meetings, where the principal will functianfasilitator and guide to
introduce new ideas for improving instruction, on the basis of outcome data. A primary use of data
will be to inform methods of differentiated instruction. Based on assessment data, students may
be assigned to ormrone or smkh group sessions with an intervention teacher or aide. These
sessions may be designed using a pagr pullout model depending on the needs of the students.

Ultimately, the administration and use of classroom assessments falls to the teacherhand eac
teacherdos i mplementation is monitored by GEA
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ROLE AND USE OF DATA TO MONITOR AND IMPROVE THE EDUCATIONAL
PROGRAM AND OPERATIONS

As described above, the use of data will inform and improve instruction by guiding curriculum
developmenand providing differentiated instruction to students. Additionally, data will be used
to improve the educational program and operations by informing the following:

- Development of a budget aligned to identified needs

- Hiring of intervention teehers and intervention aides

- Selection and purchase of additional instruction materials
- Selection and acquisition of various software programs

- Type of professional development offered

- Provision of informal counseling to students

- Creation of an afteschool program

- Strengthening of home/school collaboration

For example, if the formative assessments given at the beginning of a school year indicate that a
majority of students is not meeting targets in English language artsghibel could coordinate

the following: development of a budget that provides more money to strengthen the English
language arts program; hiring of intervention teachers and aides with specific expertise in
developing English language proficiency; purchaissdditional reading programs including more
fiction and noHfiction titles for class libraries; purchase of reading software programs such as
LEXIA and Achieve3000; provision of PD to teachers in the area of English language arts and
English Language De&lopment (ELD); provision of informal counseling to students whose
anxiety levels about testing in ELA may be high; development and creation of aschibeit
program aligned with the regular day program goals of improving ELA achievement;
strengtheninghte home/school collaboration by providing parents with skills to help children
develop literacy skills at home.

ROLE AND USE OF DATA TO INFORM STAKEHOLDERS OF SCHOOL
PERFORMANCE

School performance data, and in some cases individual data, vahdred with stakeholders
including parents, students, staff, the Board of Trustees, and the community. The following table
outlines the role and use of data for each of these stakeholders.
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Stakeholder

Role and Use of School and Individual Performance Data

Parents

Elicit support for school wide initiatives

Promote school through collective understanding of school goa
and achievement

Give parents information about needs of students so that they ¢
help at home

Keep paents informed to make decisions regarding school choi
options

Students

Keep informed of individual and school wide progress
Develop metacognitive understanding of the role of data
Establish personal achievement goals

Develop a sense of shared responsibility

Staff

Guide selection of school wide initiatives

Elicit support of school wide initiatives

Promote sense of shared responsibility
- Provide information used to guide organizatiompiffessional
development

Provide motivation and information to develop a differentiated
instruction

Guide development of curriculum designed to meet student neg

The Board of
Trustees

Provide information for decision makimgocesses in general
Promote connectedness with the school

Approve budgets aligned with school needs

Provide focused support to administration

Elicit support for school wide initiatives

GEA 2 considers parents to beiategral part of the educational process. As such, GEA 2 will
make every effort to share relevant data with parents in a timely fashion. The following outlines

how this data will be shared.

Student Progress Marks This data is conveyed to parents ireport card format three times per

year at the end of each reporting trimester in November, March, and June. Classroom teachers are
responsible for preparing the report cards. The first two reporting periods (November/March)
coincide with parent/teacheonferences, and it is during the conference session that the report is

explained and given to the parent.
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NWEA MAP : Individual benchmark scores are shared with parents at parent conferences. A
report downloaded from the system is given to parenakihome. Overall scores of the school

in meeting growth targets is shared with parents in newsletter format at the conclusion of testing
in January and June.

CAASPP Data Individual data from the state testing system is shared with parents throiigh ma
and in person. The mailing of individual reports occurs in the fall as they are made available by
the state. In person explanation of the data occurs at the parent conference. Schoolwide progress
on the CAASPP is reported to parents in the newsletterat sometime during the fall when this

data is made available by the state.

CELDT/ELPAC Data: Individual data from this test is shared with parents as it becomes
available in the winter. Teachers share this data by sending home report sheetedduetbe
state. This data is also covered during the parent conference.

Meeting AMAOSs: This schoolwide data is shared with parents in newsletter format as it is made
available in the fall.

LAUSD Site Visit: Data from this visit is shared with patemat some point during the year as the
visit is completed and the scores are made available.

7. Grading, Progress Reporting, and Promotion/Retention

GEA 2 believes that grading policies must include consideration of several variables that indicate
student progress toward achievement of giadel standards: standardized assessments, teacher
designed performance assignments and assessments, teaelneatan, and other factors. GEA

2 will offer multiple opportunities for students to demonstrate their learning in a variety of diverse
assignments and assessments in all areas of instruction, including but not limited to periodic end
of- unit tests, pedrmance assignments and assessments, projects and performances.

Students will be scored in all elements of the educational program using a consistent criteria
described in a-point inhouse assessment rubric for each assignment. All curricula, instalctio
activities, materials, textbooks and assessments will be aligned to support student progress toward
achievement of standards. At the beginning of each year, teachers will inform students and parents
of the scope of standards to be met for the grads as well as instructional strategies designed

to promote language development, academic success, and respect for differences.

GEA 2 will focus on the meaningful application of language arts concepts and skills to other
curriculum areas and provide vatiepportunities for students to read and understand text across
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the curriculum. Periodic writing assignments will be designed to measure the application of
language arts standards to the social studies and science.

Student progress toward achievementlicwricular areas will be assessed using point scale,
as indicated below.

Score Level Explanation

4 Advanced | stydent completes assignment correctly and with ease. Examination of
the work product indicates that the student has already attained beyond
the standard.

3 Proficient | student completes assignment successfully. Examination of the work
product indicates that the student has mastered the standard and is
ready for the next step. There may be some minor errors, but nothing to
indicate that the standard has not been met.

2 Approaching | stydent completes the assignment with difficulty. Examination of the
Proficient | work product indicates that the student has struggled with elements of
the standard. Key portions of the assignment are left undone or are done
incorrectly.

1 Basic Student is unable to complete the assignment. Examination of the work
product indicates that the student has not understood the standard or its
application. Most of the assignment is left undone or is completed
incorrectly.

Student progress toward global citizenship and awareness is also assessed-scalg etng.
A basic rubric for scoring work, attitude, and application in this area is presented as follows:

Score Level Explanation

E Excellent Student understands concept and is able to make viable plans to solve
real world problems. Sees the problem in context and is able to make
connections to other issues.

S Satisfactory | student understands concept and is able to make viable plans to solve
real world problem. May or may not see problem in context and has
difficulty making connections to other issues.
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N Needs Student has limited understanding of the concept. Can make only
Improvement [ y,dimentary plans to solve real world problems. Sees no connection
with other issues or problems.

U Unsatisfactory [ siydent has little to no understanding of the concept. Can make no
cohesive plan to use concept in solving real world problem. Sees no
connection with other issues or problems.

Beginning in kindergarten, rubrics will be established that define the specific academic
performance behaviors necessary to achieve each of the four scores in each subject area. Teachers
and studentsvill use the system of rubrics daily when modeling new academic behavior, when
assessing the progress of an assignment, or when evaluating a final product. School consensus
among classrooms and grade levels will establish consistent grading criteriaeamioggade

level and among grade levélsRubrics will clarify and explain each score so that academic

behavior is related to growth toward mastery of standards. It is the expectation of GEA 2 that
students will meet gradevel standards as expectedfallo ng t he year és academ

Classroom assignments and assessments will be judged on the basis of established rubrics for the
grade level and subject. Teachers will discuss the evaluation process with students so that students
will understand théifferences between scores and be able to work toward a higher score. Teachers
and students will discuss the evaluation process with parents so that parents will understand the
differences between scores and be able to support their children to world tbwgher
achievement. Quarterly scores will be assigned after considering growth over the short term and
an assessment of the studentés i mprovement.

When state assessment results are consistent with teacher evaluation, evaluation can be more easily
madem t he basis of the studentds current demons
are not consistent with teacher evaluation, the teacher and principal will discuss discrepancies and
determine possible areas for investigation. Monitoring oflestti progress will establish the
student O0s current | earning patterns. Oppor tu
standardized assessment or in daily learning will be provided.

TYPE AND FREQUENCY OF PROGRESS REPORTING

The type of progress reporting using a fpoint scale has been described in the previous section.
Progress reporting will take place every trimester as indicated in the school calendar. Reporting
for the first two trimesters will coincide with pareetither conferences so that parents are made
aware of their childds progress in meeting st

PROMOTION/RETENTION POLICY AND PROCEDURES
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It is the intention of the board of GEA 2 that no student be retained. Giverckhef lavidence

regarding the positive impact of retention and the overwhelming evidence that retention has a
negative effect on student selteem and academic progress, the board requests that measures

other than retention be used to promote studenesaccThese measures may include but are not

limited to the following:

Differentiated instruction

Team teaching

Participation in pusin and pultout intervention

Tiers 13 strategic intervention

Oneon-one tutoring

Participation in the afterschool and summer enrichment programs
Assessment for special education services

If the aforementioned strategies fail to result in academic improvement, retention may be

considered when all of the following critease met:

English Language
Arts
(for EO, IFEP, RFEP,

Grades 15 :
reporting periods.
Grades 1 and 2: Fluency Assessment (SOAR or DIBELS) w

Progress Report scor

and ELD 5) . . _ .
score below the 25%tile givemthin the final 60 days of the schot
year.
Mathematics Gradesi5: Progress Report scor
(for EO, IFEP, three reporting periods
RFEP, and ELD 5) Grades®: A score of fAStandard

CAASPP from the previous year

English Language
Development

(for EL students only;
levels 1-4)

Grades 15: Student remains at same ELD level for two or mg
years based on the overall score of the annual CELDT/ELPAC

Grades 15: ProgressRepr t s cor e of Al1l0
ELD Reading, ELD Writing, ELD Listening and ELD Speaking f
all three reporting periods

Primary Grades Only
(K-2)

It is strongly recommended that primary grade students not
retained.

The parent will benotified by the second trimester report that there is a possibility of retention.

All cases of recommended retention will be reviewed by a committee composed of the classroom

teacher, the principal, the RST, and the parent. The committee will reviesvtthe d e nt 6 s
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and academic progress to date during ti&i®ester and make a decision for retention or
promotion based on the aforementioned criteria and any other pertinent information. The
committee will meet no later than 60 days prior to the @ntlhe school year. A decision for
retention must be unanimous.

Element 41 Governance

AThe governance structure of the charter school, i nclu
charter school to en¢dCadedp4a60eb)(b5)@).) i nvol vement . 0O

General Provisions

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations
of Charter School.

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governing board and/or nonprofit corporation are and remain consistent with the provisions of this
Charter. In the event that the governing board and/apmodit corporation operating Charter
School amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD
within 30 days of adoption.

Charter School shall send to the CSD copies of all governing board meeting agendas at the same
time that they are posted in accordance with the Brown Act. Charter School shall also send to the
CSD copies of all board meeting minutes within one week of governing board approval of the

mi nut es. Ti mely posting of ag eehstteavsll saisiydhismi n ut ¢
requirement.

The District reserves the right to appoint a single representative to the Charter School governing
board pursuant to Education Code section 47604(b).

Legal and Policy Compliance

135



Charter School shall comply withi applicable federal, state, and local laws and regulations, and
District policy as it relates to charter schools, as they may be amended from time to time.

Charter School shall comply with all applicable federal and state reporting requiremeatsnhacl
but not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act
of 1999, and Education Code section 47604.33.

Charter School shall comply with the Brown Act and the Public Records Act.

Charter School and all employeasd representatives of Charter School, including members of
Charter School s governing board, members of
councils, Charter School administrators, and managers, shall comply with federal and state laws,
nongofit integrity standards, and LAUSD charter school policy, regarding ethics and conflicts of
interest, and shall otherwise enter into all transactions and conduct business with all persons and
entities, Iincluding related parties, at ar mos

Chater School shall notify parents, guardians, and teachers in writing within 72 hours of the

issuance of a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of
Non-Renewal, or equivalent notice, by the LAUSD Board of Edunatio

Title IX, Section 504, and Uniform Complaint Procedures

Charter School shall designate at least one employee to coordinate its efforts to comply with and
carry out its responsibilities under Title IX of the Education Amendments of 1972 (TitentX)
section 504 of the Rehabilitation Act of 1973
complaint filed with Charter School alleging its noncompliance with these laws or alleging any
actions which would be prohibited by these laws. Chartko@cshall notify all its students and
employees of the name, office address, and telephone number of the designated employee or
employees.

Charter School shall adopt and publish complaint procedures providing for prompt and equitable
resolution ofstudent and employee complaints alleging any action that would be prohibited by
Title IX or Section 504.

Charter School shall adopt and implement specific and continuing procedures for notifying
applicants for admission and employment, students and tpavérelementary and secondary
school students, employees, sources of referral of applicants for admission and employment, and
all unions or professional organizations holding collective bargaining or professional agreements
with Charter School, that ChartSchool does not discriminate on the basis of sex or mental or
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physical disability in the educational programs or activities which it operates, and that it is required
by Title IX and Section 504 not to discriminate on any such basis.

Charter School dil establish and provide a uniform complaint procedure in accordance with
applicable federal and state laws and regulations, including but not limited to all applicable
requirements o€alifornia Code of Regulationsitle 5, section 4600 et seq.

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil
fees, including Education Code sections 490189013, and extend its uniform complaint

procedure to complaints filed pursuant to Education Code sectiiir849

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the
Local Control Funding Formula legislation provisions set forth in Education Code section 52075.

Responding to Inquiries

Charter School, including st nonprofit corporation shall promptly respond to all inquiries,
including but not limited to inquiries regarding financial records from the District, and shall
cooperate with the District regarding any inquiries. Charter School acknowledges that Charter
School, including but not limited to its nonprofit corporation, is subject to audit by LAUSD,
including, without limitation, audit by the District Office of the Inspector General. Charter School
shall provide the District with current and accurate contdotmation for Charter School, Charter
School administrators, and Board members.

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related
to Charter School 6s oper at i omdscovemd by the Distict,h o f
Charter School, including but not limited to its nonprofit corporation, employees, and
representatives, shall cooperate with any resulting inquiry and/or investigation undertaken by the
District and/or the Office of the Inspec General Investigations Unit.

Charter School acknowledges and agrees that persons and entities that directly exercise control

over the expenditure of Charter School 6s pub
appropriate District charter sablooversight.

Notification of the District

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or
notices of workplace hazards, investigations by outside regulatory or investigative agencies,
lawsuits, changes ioorporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal
complaints or notices, within one week of receipt of such notices by Charter School. Unless
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prohibited by law, Charter School shall notify the CSD in writing of any intervadstigations
within one week of commencing investigation. Charter School shall notify the CSD within 24
hours of any dire emergency or serious threat to the health and safety of students or staff.

Student Records

Upon receipt of a student records regufrom a receiving school/school district, Charter School
shall transfer a copy of the studentds compl e
accordance with Education Code section 49068. Charter School shall comply with the
requirements ofalifornia Code of Regulations, title 5, section 3024, regarding the transfer of
student special education records. In the event Charter School closes, Charter School shall comply
with the student records transfer provisions in Element 15. Charter Stiadlat@amply with the
requirements of Education Code section 49060 et seq., which include provisions regarding rights

to access student records and transfer of records for youth in foster care.

Parent Engagement

Charter School shall not require a parenlegal guardian of a prospective or enrolled student to

perform volunteer service hours, or make payment of fees or other monies, goods, or services in

l i eu of performing volunteer service, as a ¢
enrollme nt , attendance, or participation in the
discriminate against a student in any manner because his/her parent cannot, has not, or will not
provide volunteer service to Charter School.

Federal Program Compliance

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic,
fiscal and other regulatory requirements of the Elementary and Secondary Education Act (ESEA,
also known as Every Student Succeeds Act (ESSA)) and apipdicable federal programs.
Charter School understands that it is a local educational agency (LEA) for purposes of federal
compliance and reporting purposes. Charter School agrees that it will keep and make available to
the District any documentation naesary to demonstrate compliance with the requirements of
ESEA and other applicable federal programs. Charter School also acknowledges that, as part of its
oversight of Charter School, the District may conduct program review for federal as well as state
conpliance.
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Governance Structure

GEC ORGANIZATIONAL CHART
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Decisionmaking at GEA 2 will take place under a set organizational structure, which is designed
to make maximum use of the resources in the Charter School and the community, while respecting
the fundamentally democratic concerns of all constituents. dlk®ving organizational chart

outlines the structure and communication channels in place at GBA 2.

Description of Major Roles and Responsibilities within the Governance Structure

Global Education Collaborative (GEC) Board of Directors The GEC Board of Directors shall

have oversight of all GEC schools including GEA. This oversight will include approving the
annual audit, approving monthly/yearly/quarterly and all interim budget reports that are to be filed
with LAUSD, the State, or Feeral Government, hiring/firing of the executive director and the
principals, establishing and approving the general instructional program of the Charter School,

139



approving contracts with vendors over $10,000 made on behalf of the Charter School, approval
of facilities contracts, development of the o
of various handbooks and policies, etc.

The GEC Board shall also have responsibility to ensure that the academic performance of the
Charter School is suchat it meets criteria for renewal established by the State. Additionally, the
Board shall ensure fiscal health of the Charter School by reviewing budgets on a monthly basis as
part of the approval process described above. Furthermore, the Boardmhdé pversight to

the school as it relates to matters in general, which may include such things as governance and
organizational management, all of which are categories of evaluation by the Charter Schools
Division.

In performing these various dutigbe GEC Board shall have access on a regular basis to the
following data points as described in table format below.

Month Reports

August - CAASPP results from previous school year
Enroliment/Attendance data

September - CAASPPresults from previous school year
Enroliment/Attendance

October . Achieve3000
. Enrollment/Attendance

November |- 2¥Benchmark NWEA MAP test
Enrollment/Attendance

December |- 15t Formal Teacher Observation
Enroliment/Attendance

January . Achieve3000
Recruitment
Enroliment/Attendance
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February |- 2"Benchmark NWEA MAP test
2"d Formal Teacher Observation
15'Writing Benchmark
CELDT/Reclassification
Recruitment
Enrollment/Attendance

March - Recruitment
Enrolliment/Attendance

April - Teacher Evaluation/Retention/Recruitment
Recruitment
Enrollment/Attendance

May - Recruitment
Enrollment/Attendance

June - 39Benchmark NWEA MAP test
24 Writing Benchmark
Recruitment
Enrollment/Attendance

Executive Director: The Executive Director (ED) oversees and advances all Global Education
CollaborativeSchools. S/he embodies and advocates for the mission, vision, and strategic direction
of the school. S/he is responsible for implementation of all board policies and directives. At the
CMO level s/he directly manages all positions in the CMO includindpthector of Operations

and all Business Managers, makes recommendations to the board on hiring/firing issues, develops
board policies for approval by the board, and oversees budgetary processes and reporting. At the
school level s/he oversees implemeotabf board policies, oversees and assists principals with
their jobs, evaluates principals yearly, and facilitates communication among all principals.

Director of Operations: The Director of Operations (DO) generally oversees budgetary processes
for all schools in the collaborative (GEC) and the collaborative itself. S/he also assists business
managers and principals in the development of budgets that are aligned with the vision/mission of
the school. S/he assists the executive director in collectidgaaalyzing a variety of data to
present to the board to enable it to make decisions and approve policy.

Principal: The Principal oversees implementation of board policies and directives at the school
site. S/he is responsible for the eayday opertions of the school. The principal has direct
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responsibility for the operational and instructional programs designed to deliver services to
students and their families. S/he develops curriculum with the teachers and organizes and provides
professional deslopment. S/he evaluates teachers and staff on a yearly basis and hires and fires
staff. The principal develops a budget that aligns with the vision and mission of the school with
help of a business manager or director of operations. The principavappexpenditures in
alignment with the budget.

Teaching Staff: The teaching staff includes all fully credentialed classroom teachers and the
Resource Specialist Teacher (RST). The teaching staff is responsible for delivery of the
curriculum and managinall aspects of the classroom including student academic and emotional
growth. The teacher is the primary link between the school and the parents/students and facilitates
this communication on a daily basis through various interactions and meetingpanettts,
students, and other staff.

Paraprofessionals and Support Staff: Paraprofessionals and support staff include instructional
aides and intervention teachers. The instructional aides and intervention teachers work under the
direction of teacher® provide additional instructional support to studentsamene or in small

groups.

Office Staff: The Office Staff includes the Office Manager and possibly a Receptionist and a
Resource Manager. The Office Manager is responsible for keeping, maintaining, and reporting
school records and data in CALPADS, PowerSchool, and other such programs. S has
responsibility for reporting attendance data to the District and the State. S/he also processes all
interest forms, enrollment forms, student applications, and lunch forms, and ensures that the
information provided on these forms is complete andrateu The Receptionist takes calls and
greets the public at the front desk. S/he is responsible for directing questions and calls to
appropriate individual within the organization. S/he also provides information to the public
regarding the school andsibperations and will perform other clerical duties as assigned. The
Resource Manager is responsible for managing the physical resources of the school. S/he ensures
that the facilities are welhaintained, that orders are received and distributed, tlugpraent is

logged and tracked. S/he also processes orders received from and approved by the principal.

School Site Council and CommitteesThe school site council (SSC) and committees provide
recommendations to the principal regarding the operatiandlinstructional programs of the
school. The SSC will also review and approve the Single School District Plan. As required by
law, the SSC also provides its approval of such things as the LCAP and expenditures related to
Title Ill and EL students. Th8SC committees are organized from among existing members of
the SSC and provide focused information in their respective areas.
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Committees under the School Site Council shall include the English Learner Advisory Committee
and other ad hoc committeeseated to address issues that arise at the school. These ad hoc
committees may include those designated to examine issues related to safety, facilities, budget,
curriculum, etc.

The School Site Council shall be composed of the following members indaocce with State
guidelines:

Principal

Teacher representatives
Classified employee
Parent representatives

oo op

Teacher and parent representatives will be selected by popular vote from amongsé tisar
respective groups. The same applies to the classified employee. Once the council is convened for
the first time, the council will select from among its members a presidentprgsalent and
secretary. The term of office for all duly selecteembers shall be one academic year.

Governing Board Composition and Member Selection

The Global Education Academy 2 (GEA 2) will be operated by Global Education Collaborative
(GEC), a nonprofit public benefit corporation. The governing board of GEC will act as the Board
of Trustees of GEA 2.

The GEA 2 will be governed pursuant to the imgaand guidelines established by the Board of
Trustees. This board will consist of three to fifteen voting members elected to represent the
diversity of experiences and backgrounds that are representative of the school.

The board will be composed of membewhose collective resume provides the requisite
knowledge to manage all the schools under its jurisdiction. The composition of the board will
reflect the interests of the community it serves. In this way, the board will be able to support
administrativestaff in their efforts to meet the needs of the community.

Criteria and Process for Selecting Governing Board Members

Board members will be elected through a nomination process. The president may appoint a
committee to designate qualifiednchdates for election to the board of directors at least thirty (30)
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days before the date of any election of directors. The nominating committee, formed on an ad hoc
basis, shall make its report at least seven (7) days before the date of the electguclorogter

time as the board of directors may set and the secretary shall forward to each board member, with
the notice of meeting required by the GEC bylaws, a list of all candidates nominated by committee.
Cumulative voting by directors for the electiohdirectors shall not be permitted. The candidates
receiving the highest number of votes up to the number of directors to be elected shall be elected.
Each director shall cast one vote per available seat.

The criteria for nomination of candidates to Beard and potential considerations shall include
at a minimum:

Experience at a managerial or administrative level in either a public or private setting
Dedication to the vision and mission of Global Education Collaborative schools
- Knowledge ofbudgets and development of budgeiasistent with the vision and
mission
Belief that all students can achieve success with the appropriate inputs
Basic knowledge of educational systems and their organization
Possession of unique skill/awledge that will benefit the organization

Additionally, candidates will be sought that will be able to fully comply with all of the
responsibilities as set forth belo®:

Establish all major educational policies consistent with the charter atedastd District
regulations©O
Implement and oversee major administrative policies to ensure smooth operation of the school;
0]

Approve all major changes to the Gchool s ov

Approve and adopt an annual operating budget for the scbool;
Review and approve all grant and fundraising requests and receipts; Approving compensation
schedules and employee benefits offerirtds;

Reviewing and approving all major purchaaes contracts within limits set by the Boa@;

Selecting the school 6s extern&dl auditor and

Encourage and promote parental involvement through community outreach and parent
education and training;

Sekct and evaluate the Principal of the scHobl.
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Governance Procedures and Operations

LOCATION AND FREQUENCY OF BOARD/COMMITTEE MEETINGS
The location of the board meetings will be as follows:

Global Education Academy
4141 S. Figueroa St.
Los Angeles, CA 90037

The board will meet once a month generally on tfiEuésday of the month with the exception of
a combined November/December meeting. Committee meetings shall be held quarterly as needed
and will be announced the month prior at a regbéard meeting.

PROCESS AND TIMELINE FOR SETTING ANNUAL CALENDAR OF BOARD AND
COMMITTEE MEETINGS

The process for setting the annual calendar of board meetings is as follows:

1. The Director of Operations prepares an initial draft of the school calenBeabruary for
the school year that begins in July of the following calendar year. The school calendar
includes the dates for each of the regular board meetings from July through June of the
following year.

2. The calendar is reviewed by the Executiveebior who then asks for feedback from school
staff by the end of March. After receiving feedback, and when deemed appropriate, the
calendar is revised accordingly.

3. The calendar is submitted to the board for review in the April board meeting. Suggestions
if any, are made at this time, and the calendar is revised accordingly

4. The calendar is submitted to board for official approval in May.

Committee meetings as noted above will be held quarterly and announced the month prior at a
regular board meeting.

LOCATION FOR POSTING BOARD AND COMMITTEE MEETING AGENDAS

All board and committee meeting agendas will be posted physically at the front entrance of the
school . Al | board and committee meeting age.:
websiteand that of Global Education Collaborative. For regular board meetings, the posting will

occur at minimum 72 hours prior, and for the special board meetings 24 hours prior.
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PROCEDURES TO ASSURE COMPLIANCE WITH KEY BROWN ACT
REQUIREMENTS

The GEC boarf trustees ensures that all actions taken by the board are in compliance with
Brown Act Requirements. The procedures used to ensure this are as follows:

6 The Board, the Executive Director, and Director of Operations will receive Brown Act
training oncea yeatr.

The Executive Director and Director of Operations will review key Brown Act

requirements at selected board meetings with the board members throughout the year.

The Executive Director and Director of Operations will consult frequently with legal
counsel to ensure that procedures consistent with the Brown Act are followed.

(@]

(@]

In particular, the Board of Trustees will follow key Brown Act procedures as it relates to posting
of agendas, agendizing closed sessions, compliance with ADA, teleconferencing, public comment,
etc.

Agendas for regular board meetings will be postetkadt 72 hours in advance at the Charter
School location in a place visible to the public. Agendas will additionally be posted at each
location from which a board member is calling in or videaferencing. For special board
meetings, the agendas will pested at least 24 hours in advance at locations previously specified.
And for emergency meetings, the agendas will be posted at least 3 hours in advance at locations
previously specified.

QUORUM REQUIREMENTS

A quorum of board members is requiredrttiate any board meeting and to take action on any
agendized item. The quorum is defined as fifty percent of existing board members plus one.

BOARD ACTION (VOTING) REQUIREMENTS

The Board will vote on agendized action items only. Each board mesndléhave a single vote

on each action item. A simple majority of board members present at the board meeting shall
prevail on each action item presented to the Board. The board may vote to delay action until a
later meeting, whether regular or special.

Every act or decision done or made by a majority of the directors present at a meeting duly held at
which a quorum is present is the act of the board of directors, unless the articles of incorporation
or bylaws of this corporation, or provisions of thalifornia Nonprofit Public Benefit Corporation

Law, particularly those provisions relation to appointment of committees (Section 5212), approval

146



