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PUC LAKEVIEW CHARTER ACADEMY 

ASSURANCES, AFFIRMATIONS , AND DECLARATIONS  
 
PUC Lakeview Charter Academy (also referred to herein as ñPUC Lakeviewò and ñCharter 

Schoolò) shall:  

 

Å Be nonsectarian in its programs, admission policies, employment practices, and all other 

operations. (California Education Code (hereinafter ñEd. Codeò) Ä 47605(d)(1).) 

 

Å Not charge tuition. (Ed. Code § 47605(d)(1).) 

 

Å Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 

expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic 

that is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code. (Ed. 

Code § 47605(d)(1); Ed. Code § 220.) 

 

Å Except as provided in Education Code section 47605(d)(2), admission to a charter school shall not 

be determined according to the place of residence of the pupil, or of his or her parent or legal 

guardian, within this state, except that an existing public school converting partially or entirely to 

a charter school under this part shall adopt and maintain a policy giving admission preference to 

pupils who reside within the former attendance area of that school. (Ed. Code § 47605(d)(1).) 

 

Å Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).) 

 

Å Except for existing pupils of Charter School, determine attendance by a public random drawing if 

the number of pupils who wish to attend Charter School exceeds Charter Schoolôs capacity. 

Preference shall be extended to pupils currently attending Charter School and pupils who reside in 

the Los Angeles Unified School District (also referred to herein as ñLAUSDò and ñDistrictò). (Ed. 

Code § 47605(d)(2)(B).) 

 

Å If a pupil is expelled or leaves Charter School without graduating or completing the school year 

for any reason, Charter School shall notify the superintendent of the school district of the pupilôs 

last known address within 30 days, and shall, upon request, provide that school district with a copy 

of the cumulative record of the pupil, including a transcript of grades or report card, and health 

information. (Ed. Code § 47605(d)(3).) 

 

Å Meet all statewide standards and conduct the pupil assessments required pursuant to Education 

Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 

assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(c)(1).) 

 

Å Consult, on a regular basis, with Charter Schoolôs parents, legal guardians, and teachers regarding 
the schoolôs educational programs. (Ed. Code Ä 47605(c)(2).)   

 

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 

corporation, is and shall be the exclusive public school employer of Charter Schoolôs employees for 

the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with 

Section 3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all 

provisions of the EERA and shall act independently from LAUSD for collective bargaining purposes. 



 

 2 

PUC LAKEVIEW CHARTER ACADEMY 

In accordance with the EERA, employees may join and be represented by an organization of their 

choice for collective bargaining purposes. 

 

NOTE: This Charter contains specific ñDistrict Required Languageò (DRL), including the Assurances, 

Affirmations, and Declarations section above. The DRL should be highlighted in gray within each 

Charter element or section. The final section of the Charter provides a consolidated addendum of the 

DRL. This intentional redundancy facilitates efficient charter petition review while ensuring ready 

access to the DRL for any given section of the Charter. To the extent that any inconsistency may exist 

between any provision contained within the body of the Charter and the DRL contained in the 

addendum, the provisions of the DRL addendum shall control.  
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ELEMENT 1 ï THE EDUCATIONAL PROGRAM  
 

ñThe educational program of the charter school, designed, among other things, to identify those whom the charter 

school is attempting to educate, what it means to be an ñeducated personò in the 21st century, and how learning 

best occurs. The goals identified in that program shall include the objective of enabling pupils to become self-

motivated, competent, and lifelong learners.ò (Ed. Code § 47605(b)(5)(A)(i).) 

 

ñThe annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to 

Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for 

the grade levels served, or the nature of the program operated, by the charter school, and specific annual actions 

to achieve those goals. A charter petition may identify additional school priorities, the goals for the school priorities, 

and the specific annual actions to achieve those goals.ò (Ed. Code § 47605(b)(5)(A)(ii).) 

 

ñIf the proposed charter school will serve high school pupils, a description of the manner in which the charter 

school will inform parents about the transferability of courses to other public high schools and the eligibility of 

courses to meet college entrance requirements. Courses offered by the charter school that are accredited by the 

Western Association of Schools and Colleges may be considered transferable and courses approved by the 

University of California or the California State University as creditable under the ñAò to ñGò admissions criteria 

may be considered to meet college entrance requirements.ò (Ed. Code § 47605(b)(5)(A)(iii).) 

 
GENERAL INFORMATION  

 

¶ The contact person for Charter School is: Melissa Serio 

¶ The contact address for Charter School is: 11465 Kagel Cyn 

Lakeview Terrace, CA 91342 

¶ The contact phone number for Charter School is: 818-485-0342 

¶ The proposed address or ZIP Code of the target community to be served 

by Charter School is: Northeast San Fernando Valley 

¶ This location is in LAUSD Board District: 6 

¶ This location is in LAUSD Local District: NORTHEAST 

¶ The grade configuration of Charter School is: 6-8 

¶ The number of students in the first year will be: 350 

¶ The grade level(s) of the students in the first year will be: 6-8 

¶ Charter Schoolôs scheduled first day of instruction in 2019-2020 is: 
August 12, 2019 

¶ The enrollment capacity is: 

(Enrollment capacity is defined as the total number of students who may 

be enrolled in Charter School regardless of student residency.) 
350 

¶ The type of instructional calendar (e.g., traditional/year-round, single 

track/multi-track, extended day/year) will be: Traditional 

¶ The bell schedule for Charter School will be: Various (7:40 a.m. to 3:10 p.m.) 

¶ The term of this Charter shall be from:  July 1, 2019 to June 30, 2024 

 



 

 4 

PUC LAKEVIEW CHARTER ACADEMY 

DISTRICT REQUIRED LANG AUGE 

LOCAL CONTROL FUNDING FORMULA (LCFF)  AND LOCAL CONTROL AND 

ACCOUNTABILITY PLAN (LCAP)  
 

Charter School acknowledges and agrees that it must comply with all applicable laws and 

regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended 

from time to time, which include the requirement that Charter School shall annually submit a Local 

Control and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent 

of Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with 

Education Code sections 47604.33 and 47606.5, Charter School shall annually update its goals 

and annual actions to achieve those goals identified in the charter pursuant to Education Code 

section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by 

the State Board of Education, as it may be changed from time to time. Charter School shall comply 

with all requirements of Education Code section 47606.5, including but not limited to the 

requirement that Charter School ñshall consult with teachers, principals, administrators, other 

school personnel, parents, and pupils in developing the local control and accountability plan and 

annual update to the local control and accountability plan.ò (Ed. Code Ä 47606.5(e).) 

 

ACADEMIC CALENDAR AND SCHEDULES 
 

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in 

Education Code section 47612.5, and the number of school days required by California Code of 

Regulations, title 5, section 11960.   

 

MATHEMATICS PLACEMENT  
 

Charter School shall comply with all applicable requirements of the California Mathematics 

Placement Act of 2015. 

 

TRANSITIONAL K INDERGARTEN  
 

Charter School shall comply with all applicable requirements regarding transitional kindergarten. 

For purposes of admission to Charter School, transitional kindergarten shall be considered a part 

of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall 

be considered existing students of Charter School for purposes of Charter Schoolôs admissions, 

enrollment, and lottery.   

 

HIGH SCHOOL EXIT EXAMINATION  
 

Charter School shall comply with all applicable requirements of Education Code sections 60850 ï 

60859, including but not limited to the requirements of sections 60851.6 and 60852.3. 
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WASC ACCREDITATION  
 

If Charter School serves students in grades 9-12, before Charter School graduates its first class of 

students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and 

Colleges (WASC) accreditation. 

 

ENGLISH LEARNERS 
 

Charter School shall identify potential English Learners in a timely manner in accordance with all 

applicable legal requirements. Charter School must provide all English Learners with an effective 

English language acquisition program that also affords meaningful and equitable access to Charter 

Schoolôs core academic curriculum. Instructional plans for English Learners must be (1) based on 

sound educational theory; (2) adequately supported with trained teachers and appropriate materials 

and resources; and (3) periodically evaluated to make sure the program is successful and modified 

when the program is not successful.   

 

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD 

Charter Schools Division (CSD) that certifies that Charter School has adopted and is implementing 

either the LAUSD English Learner Master Plan or Charter Schoolôs own English Learner (EL) 

Master Plan. If Charter School chooses to implement its own EL Master Plan, the plan shall 

provide a detailed description of Charter Schoolôs EL program, and shall address the following:  

 

¶ How Charter Schoolôs EL Master Plan provides all of its English Learners, including but 
not limited to Long Term English Learners (LTELs) with an effective English language 

acquisition program as well as meaningful and equitable access to Charter Schoolôs core 

academic curriculum 

¶ How English Learnersô specific needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this 

evaluation will be used to improve the program, including the provision of EL services 

 

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the 

effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current 

EL Master Plan to the CSD. 

 

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 

requirements.  

 

Charter School shall reclassify English Learners in accordance with federal and state requirements. 

 

Charter School shall provide parent outreach services and meaningfully inform parents with 

limited English proficiency of important information regarding Charter School matters to the same 

extent as other parents. 
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STUDENTS WITH DISABILITIES  
 

Federal Law Compliance 

Charter School shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the 

Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education 

Improvement Act of 2004. 

 

Special Education Program 

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be 

denied, directly or indirectly, admission due to a disability or to Charter Schoolôs inability to 

provide necessary services. Charter School acknowledges that policies and procedures are in place 

to ensure the recruitment, enrollment, service, and retention of students with disabilities at 

LAUSD-authorized charter schools, including Charter School.  

 

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing 

Charter School intends to operate as a ñschool of the districtò for special education services, 

Charter School shall execute a Memorandum of Understanding (ñMOUò) by and between LAUSD 

and Charter School regarding the provision and funding of special education services consistent 

with applicable state law and the LAUSD Special Education Local Plan Area (ñSELPAò) Local 

Plan for Special Education  and shall be considered a ñpublic school of the Districtò for purposes 

of Special Education pursuant to Education Code Section 47641(b).  However, Charter School 

reserves the right to make written verifiable assurances that it may become an independent local 

educational agency (LEA) and join a SELPA pursuant to Education Code Section 47641 (a) either 

on its own or with a grouping of charter school LEAs as a consortium following the requirements 

of Education Code section 56195.3(b).  

 

SELPA Reorganization  

The Los Angeles Unified School District is approved to operate as a single-District SELPA under 

the provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has 

created two charter school sections (District-operated Programs and Charter-operated Programs) 

under the administration of one single Administrative Unit pursuant to a reorganization plan 

approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the 

reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-

authorized charter schools to elect one of the three options available under the LAUSD SELPA. 

Prior to an option election, all District-authorized charter schools were required to participate as a 

school of the District under the District-Operated Programs Unit. Prior to the beginning of the 

2013-2014 school year, all District-authorized charter schools, other than those that had previously 

executed an Option 3 Memorandum of Understanding (ñMOUò), were required to execute a new 

MOU setting forth the LAUSD SELPA option election for the remainder of the charter petition 

term. The Charter-operated Program schools do not have LEA status for the purposes of special 

education but will function in a similar role in that each charter school will be responsible for all 

special education requirements, including but not limited to services, placement, due process, 

related services, special education classes, and special education supports. Charter schools that 

have elected to participate in a District-operated programs option may apply for membership in 

the Charter-operated Program section of the SELPA. Charter schools accepted for participation in 
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the Charter-operated Programs section receive support from a Special Education Director for the 

Charter-operated Programs.  

 

Modified Consent Decree Requirements 

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to 

the terms, conditions and requirements of the Chanda Smith Modified Consent Decree (ñMCDò) 

and other court orders imposed upon the District pertaining to special education. The MCD is a 

consent decree entered in a federal court class action lawsuit initially brought on behalf of students 

with disabilities in LAUSD. It is an agreement of the parties approved by the federal court and 

monitored by a court-appointed independent monitor. The MCD includes nineteen statistically 

measureable outcomes and facilities obligations that the District has to achieve to disengage from 

the MCD and federal court oversight. All charter schools are required to use the Districtôs Special 

Education Policies and Procedures Manual and Welligent, the District-wide web-based software 

system used for online Individualized Education Programs (ñIEPsò) and tracking of related 

services provided to students during the course of their education. 

 

As part of fulfilling the Districtôs obligations under the MCD, student level data requests from 

District-operated and Charter-operated charter schools are made on a regular basis. The requested 

data must be submitted in the Office of the Independent Monitorôs (ñOIMò) required format in 

accordance with the OIMôs required timelines and as follows: 

 

ǒ  End of Year Suspension 

  

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of 

suspension, number of days suspended, and reason for suspension.  

 

ǒ Statewide Assessment Data   

 

The standard file including District ID.  

 

ǒ Norm day 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, 

school name and local district for all students enrolled on norm day.  

 

ǒ  CBEDS  

 

ǒ All Students enrolled as of December 1 of each school year  

 

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, 

school name and local district for all students enrolled on norm day.  

 

ǒ  Dropout 

District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last 

location, school name and local district  
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ǒ Monthly SESAC and Suspension data  

ǒ Graduation roster from all charter schools with 12th grade students with disabilities  

 

The MCD requires charter schools to implement the Districtôs integrated student information 

system, which is currently referred to as My Integrated Student Information System (MiSiS). 

MiSiS is a suite of applications which is designed to capture all District student data. All charter 

schools are required to utilize MiSiS directly or interface with MiSiS via a web based Application 

Programming Interface (API) in compliance with the requirements of the MCD and applicable 

timelines. Upon charter school full utilization of MiSiS either directly or via a web based API, the 

list of required data above will automatically be captured within MiSiS. 

1.1 Community Need for Charter School 

Introduction for Element One for PUC Lakeview Charter Academy 

 

Founded in 2004, PUC LAKEVIEW was opened in the Northeast San Fernando Valley to 

address the long waiting list for Community Charter Middle School, founded in 1999. Located in 

a community where the dropout rate from the local high schools was alarmingly high, both 

Community Charter Middle School and Lakeview Charter Academy were designed to better 

meet individual studentsô needs and inspire them with a love of learning that would result in 

them graduating from high school and college McMillen, M., Kaufman, P, and Klein S. (1997, 

July). Retrieved from http://nces.ed.gov/pubs/dp95/97473-3asp.  The community need and desire 

for the school has been made evident by the ongoing waiting list.  

 

The Partnerships to Uplift Communities 501c3 non-profit corporation was established in 2004 

and encompassed both Community Charter Middle School and Lakeview Charter Academy.  

Also known as PUC, Partnerships to Uplift Communities represents the belief that as students 

fulfill the schoolôs vision, the community will be uplifted and revitalized. The organization is 

grounded in 3 Commitments: Increase the college graduation rate by 5 times in the communities 

we serve; Students will become proficient within four years in PUC; and Students will commit to 

uplift our communities now and forever.  

 

Over the course of the past 15 years, PUC LAKEVIEW has established itself as jewel in the 

community. It is characterized by high achievement, high expectations for all students, a 

nurturing culture of mutual respect in which teachers believe every child will succeed, a high 

level of parent engagement, significant parent, student, and staff satisfaction, waiting lists, and a 

college going culture.  

 

In 1999, the founding 6th grade students at Community Charter Middle School began on the 

campus of California State University Northridge. This experience had such a profoundly 

positive effect on the studentsô vision of their future as college students, every year thereafter the 

school decided to begin their incoming 6th grade students on that same university campus.  Every 

PUC middle school in the Northeast San Fernando Valley engages in the same practice. Since its 

founding year, PUC LAKEVIEW has started each of their classes of incoming 6th grade students 

with one week on the university campus. The students return to their middle school campus 

deeply inspired by a vision of their future college graduation. With the memory of life on a 
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university campus fresh in their minds and determined to return there, they begin their middle 

school journey with the understanding that middle school success will be the first part of their 

journey back to a university.  

PUC Lakeview Charter Academy Today:  

 

Summary of Student Achievement Data:  
 

Analysis of schoolwide data over the current charter period indicates that PUC LAKEVIEW is 

an achieving school. While there are some fluctuations in achievement data year-to-year, the 

overall trend is that of increasing student performance and making progress toward achieving the 

goals established within the schoolôs LCAP in alignment with State Priorities.   

 

PUC LAKEVIEW demonstrated a clear pattern of growth when measured by the previous CST 

aligned assessment system. It should be noted that PUC LAKEVIEW did reach an API score of 

843 in 2013, which was the last year in which PUC LAKEVIEW was assigned an API aligned to 

the previous CA statewide assessment system. See Chart 1.A.  

 
Chart 1.A  Lakeview Charter Academy Accountability Progress Reporting 

API Statewide Ranking Similar School Ranking # of Students Tested 

843 7 10 344 

Source:  DataQuest 2012-13 Accountability Progress Reporting (APR) 

 

PUC LAKEVIEW outperformed the District and State on the 2013 API scores. See Chart 1.B. 

 
Chart 1.B Lakeview Charter Academy API Comparison 

YEAR PUC Lakeview LAUSD STATE  

2013 843 750 790 

Source:   Source:  DataQuest 2012-13 Accountability Progress Reporting (APR) 

Analysis of Academic Progress Over the Current Charter Term: 

Overall 2016-17 CAASPP Performance for PUC LAKEVIEW and 

Comparative/Neighboring Schools: 
 

Data analysis of CAASPP English Language Arts scores for 2016-17 demonstrate that PUC 

LAKEVIEW  outperformed all neighboring middle schools with the exception of Olive Vista. 

See Chart 1.C. Thirty three percent of students scored either ñMetò or ñExceededò in the area of 

English Language Arts. The school will continue to work on closing the ELA gap that is 

apparent between itself and LAUSD and the State.   
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In the area of Mathematics, PUC LAKEVIEW outperformed neighboring schools by a minimum 

of eight percentage points. All neighboring schools scored in the teens in the area of 

Mathematics, while twenty seven percent of PUC LAKEVIEWôs students scored at ñMetò or 

ñExceeded.ò  The school underperformed the District as a whole by only one percentage point 

and underperforms with the overall state average. The school will continue to work to close these 

gaps. 
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CHART 1.C 2016-17 CAASPP COMPARATIVE VALLEY MIDDLE SCHOOL RESULTS  

ENGLISH LANGUAGE 

ARTS 
MET/EXCEEDED  OVERALL  

MIDDLE SCHOOL 6TH 7TH 8TH   

PUC LAKEVIEW  24% 29% 48% 33% 

CHARLES MACLAY 19% 28% 33% 27% 

OLIVE VISTA 38% 31% 38% 36% 

SAN FERNANDO 

INSTITUTE OF APPLIED 

MEDIA 
15% 42% 21% 26% 

SAN FERANDO MS 17% 25% 29% 24% 

LAUSD 37% 39% 38% 40% 

STATE 47% 49% 49% 49% 
 

Source:  https://caaspp.cde.ca.gov/sb2017/Search?lstTestYear=2017 

 

 
CHART 1.D 2016-17 CAASPP COMPARATIVE VALLEY MIDDLE SCHOOL RESULTS  

MATHEMATICS  MET/EXCEEDED  OVERALL  

MIDDLE SCHOOL 6TH 7TH 8TH   

PUC LAKEVIEW  14% 18% 49% 27% 

CHARLES MACLAY 16% 14% 22% 17% 

OLIVE VISTA 19% 16% 19% 18% 

SAN FERNANDO 

INSTITUTE OF APPLIED 

MEDIA 
9% 21% 5% 12% 

SAN FERANDO MS 15% 18% 25% 19% 

LAUSD 28% 28% 27% 30% 

STATE 36% 37% 36% 38% 
 

Source:  https://caaspp.cde.ca.gov/sb2017/Search?lstTestYear=2017 

 

Overall School English Language Arts CAASPP Performance for PUC Lakeview Charter 

Academy: 

 

As indicated in Chart 1.E, PUC LAKEVIEWôs four-year data demonstrates overall progress in 

English Language Arts. The performance levels are Standard Exceeded, Standard Met, Standard 

Nearly Met, and Standard Not Met. Students scoring ñStandard Exceeded or Standard Metò 

increased two percentage points from 2015 and 2018. Moreover, from 2015 to 2018 there was a 

decrease of students performing in the area of ñStandard Not Metò by two percentage points, 

meaning more students moved up at least one band from the bottom performance band.   

  

https://caaspp.cde.ca.gov/sb2017/Search?lstTestYear=2017
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Chart 1.E 2015 to 2018 PUC Lakeview CAASPP ELA Performance for All Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report (Data is rounded to the nearest percentage in charts resulting in a 1% 

variation in some cases.) 

 

Sub-group CAASPP English Language Arts Performance: 

EL STUDENTS: Chart 1.F demonstrates that progress is happening in the schoolôs subgroup of 

English Learners (ELs) as well. Between 2015 and 2017 those scoring at ñStandard Nearly Metò 

or ñStandard Metò increased by nine percentage points. In 2018, the percent of EL students 

scoring at ñStandard Nearly Metò or ñStandard Metò decreased indicating EL student 

performance as a current area of challenge to be addressed in the 2018-19 school year. 

Chart 1.F 2015 to 2018 PUC Lakeview CAASPP ELA % for EL Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report 
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SPECIAL EDUCATION STUDENTS:  

PUC LAKEVIEWôs Special Education student subgroup has also shown progress from 2015 to 

2017, with seven percent scoring at ñStandard Metò in 2017. In addition, the number of students 

scoring either ñStandards Not Metò decreased by thirteen percentage points during the same time 

period. In 2018, there was a decrease in the percent of students with disabilities scoring at the 

ñStandard Metò level, but we are confident this is a minor fluctuation and the PUC LAKEVIEW 

SPED subgroup will continue making academic gains. 

Chart 1.G 2015 to 2018 PUC Lakeview CAASPP ELA % for SPED Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report 

 

Overall School Mathematics CAASPP Performance: 
 

As indicated in Chart 1.H, PUC LAKEVIEWôs three-year data shows Mathematics scores have 

remained flat, even while outperforming neighborhood schools. This is an area of growth for the 

school. 

 
Chart 1.H 2015 to 2018 PUC Lakeview CAASPP Mathematics Performance for All Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report 
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Sub-group CAASPP Mathematics Performance: 

EL STUDENTS: 

As indicated in Chart 1.I, English Learners (ELôs) at PUC LAKEVIEW have made progress in 

Mathematics increasing the percentage of students scoring at the ñStandard Nearly Metò and 

ñStandard Metò performance level from 6% to 15% between 2015 and 2018. 

Chart 1.I 2015 to 2018 PUC Lakeview CAASPP Mathematics % for EL Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report 

 

SPED STUDENTS: 

Analysis of the data in Chart 1.J shows that the percent of students with disabilities scoring in the 

ñStandard Nearly Metò and ñStandard Metò performance levels has decreased between the years 

2015 and 2018 by nine percentage points. This is an area of growth for the school. 

Chart 1.J 2015 to 2018 PUC Lakeview CAASPP Mathematics % for SPED Students 

 
Standard Exceeded           Standard Met         Standard Nearly Met         Standard Not Met 

Source: CAASPP Student Results Report 
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California Charter School Association Recommendation 
Based on the independent analysis of the schoolôs CAASPP data over the past three years, the 

California Charter School Association (CCSA) recommends renewal of PUC LAKEVIEW. 

CCSA has found PUC LAKEVIEW to be well above their required metric of average Distance 

from Level 3 on the SBAC scale score for all three years. Additionally, the school met CCSAôs 

target for maintaining Similar Schools rank for all 3 years. 

 

PUC Lakeview Charter Academy Overall Lexile School Performance 

One point of local data used to measure academic growth is Achieve3000ôs Level Set 

assessment, developed in collaboration with MetaMetrics®, to establish a baseline Lexile® 

level. Students then complete regular assessments to measure their growth in ability to 

comprehend informational text. 

Analysis of the Lexile data in Chart 1.K indicates progress each year in moving students from 

the lowest performance band of ñFar Belowò to the ñMeets/Approachesò and ñExceedsò 

performance band. 

Chart 1.K PUC Lakeview Lexile Performance Overall 

 
Exceeds         Meets/Approaches         Far Below 

Data Source:  Achieve3000 

 

Chart 1.L PUC Lakeview Overall Lexile Score Growth 

 

Data Source:  Achieve3000 
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PUC Lakeview Charter Academy Sub-group Lexile Performance: 

EL STUDENTS 

As indicated in Chart 1.M, the schoolôs EL students have shown Lexile growth each year 

increasing the percentage of students in the ñMeets/Approachesò performance band and 

decreasing the percentage of students in the ñFar Belowò performance band. In 2017-18, more 

EL students scored in the ñFar Belowò performance band at the beginning of the school year 

compared to previous years, indicating this yearôs EL students had greater needs than in the years 

before. As such, they did not increase their Lexile as greatly as in the years past. The 

implementation of targeted ELD instruction in 2018-19 will address these needs. 

Chart 1.M PUC Lakeview Lexile Performance for EL Students 

 

Exceeds         Meets/Approaches         Far Below 
Data Source:  Achieve3000 

 

Chart 1.N PUC Lakeview Lexile Score Growth for EL Students 

 

Data Source:  Achieve3000 

SPECIAL EDUCATION STUDENTS  

The data provided in Charts 1.O and 1.P indicate progress in Lexile performance and growth for 

the SPED subgroup each year increasing the percentage of students in the ñMeets/Approachesò 

performance band and decreasing the percentage of students in the ñFar Belowò performance 

band.   
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Chart 1.O PUC Lakeview Lexile Performance for SPED Students 

 

Exceeds         Meets/Approaches         Far Below 
Data Source:  Achieve3000 

 

Chart 1.P PUC Lakeview Lexile Score Growth for SPED Students 

 

Data Source:  Achieve3000 

PUC Lakeview Charter Academy English Learner Progress: 

Based on the data in Chart 1.Q students are advancing in overall language 

development as measured by the California English Language Development Test 

(CELDT). The school demonstrates it is making steady progress with EL students 

reducing the percentage of students scoring the ñBeginningò performance level by ten 

percentage points between the 2015-16 and the 2017-18 school year. After a drop in 

2016-17, the percentage of students scoring at the ñEarly Advancedò and ñAdvancedò 

performance levels have remained constant at thirty seven percent. 
  



 

 18 

PUC LAKEVIEW CHARTER ACADEMY 

 

PUC LAKEVIEWôs EL reclassification rate has decreased each year over the previous four 

years (see Chart 1.R). This is an area of growth for the school and we anticipate that the 

implementation of targeted ELD instruction in 2018-19 will reverse this trend. 

 
Chart 1.R RECLASSIFICATION RATE COMPARISON OVER FOUR YEARS  

 
Source: CDE Data Quest *NOTE: Reclassification rate is defined by the state as the number of EL students from prior 

census date who were reclassified by the following census date.  
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Chart 1.Q PUC LAKEVIEW 2016 -2018 CELDT OVERALL PERFORMANCE  
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Source: CELDT Monthly Student Score Files 
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Student Engagement: 

As indicated by Chart 1.S, PUC LAKEVIEW has achieved an attendance rate of 96% overall 

and in each subgroup, with the exception of SPED, indicating that the actions and services in the 

LCAP were very effective. The school will continue to focus on increasing SPED student 

attendance using the LCAP action plan. 

Chart 1.S PUC LAKEVIEW 2017-18 ATTENDANCE RATE BY SUB-GROUPS  

 

Source:  Data from LCAPs submitted. Attendance data gathered from internal Student Information System 

(PowerSchool). 

 

As shown in Chart 1.T, PUC LAKEVIEW has a two year retention rate over 90% for both 2016-

17 and 2017-18 indicating a high degree of family and student satisfaction with the school.  

Chart 1.T PUC LAKEVIEW 2 -YR RENTION RATE  

 
Source:  Data from LCAPs submitted. Retention data gathered from internal Student Information System 

(PowerSchool). 
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School Climate: 

Chart 1.U below shows that for the past three years the suspension rate has been two percent or 

lower with an expulsion rate of zero. Action steps to improve school climate implemented as part 

of the School Climate LCAP goal have shown success since 2015-16.  

Chart 1.U PUC Lakeview SUSPENSION & EXPULSION RATES 

PUC LAKEVIEW  2014-15 2015-16 2016-17 2017-18 

SUSPENSION 6.1% 0.6% 1.4% 2% 

EXPULSION 0.28% 0.0% 0.0% 0.0% 
 

Source: 2014-15 to 2016-17 is from CDE Data Quest that is publicly available. 2017-18 rates come from the 2017-18 

LCAP that was submitted and data gathered in April of 2018 from our internal Student Information System 

(PowerSchool). 

 

Student Surveys 

PUC Schools annually administers stakeholder surveys that cover different metrics 

depending on the stakeholder group. The Student Survey is modeled after Tripodôs 

7CsÊ framework of effective teaching. The survey measures essential elements of 

instructional practice. Student survey results aligned with the 7Cs framework offer a 

streamlined way to provide actionable feedback for teachers and school leaders. Better 

survey results on the 7Cs components predict higher student achievement, 

engagement and motivation, as well as success skills and mindsets (Ferguson & 

Danielson, 2014; Ferguson et al., 2015; Kane & Cantrell, 2010; Kane et al., 2013; 

Stuit, Ferguson, & Phillips, 2013). 

The 7Cs framework groups components into three conceptual categories: personal 

support (care and confer), curricular support (captivate, clarify, and consolidate); and 

academic press (challenge and classroom management). Analysis of data as 

highlighted in Chart 1.V show consistency and growth in each of the seven areas. 

Students mostly score their school in the seventies or above. Survey data for the 2017-

18 shows that ñChallengeò as one of the highest areas with 86 percent of students 

responding ñTotally or Mostly True.ò Students think that their school challenges them 

by pressing for rigorous thinking, quality work and being persistent. Safety was added 

during the 2017-18 school year and scored positively across the school. The items ñI 

feel physically safe in this classroomò and ñI feel that my teacher will address 

situations of harassment, teasing or bullying if I let the teacher knowò had 84% of 

student responses as being either ñAgreeò or ñStrongly Agree.ò Overall, students felt 

they were safe from being bullied and that their school provided a safe and nurturing 

environment. 



 

 21 

PUC LAKEVIEW CHARTER ACADEMY 

Chart 1.V PUC Lakeview 3-Yr Student Survey Responses 

 

Source:  PUC Internal Student Survey Results 

 

The Family Survey is administered annually to our parents/guardians as a necessary part of our 

continuous improvement process and is broken into six different categories:  Facilitation, Family 

Event, Family Expectations, Respect, Safety, and School Climate. Chart 1.W demonstrates that a 

majority of our parents/guardians are happy with the school. One key take away is that parents 

for both middle and high school have high expectations when it comes to their child graduating 

from high school or going to college. This is evident with an average of 96 percent of families 

responding either ñAgree or Strongly Agreeò when it comes to ñFamily Expectations.ò 
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Chart 1.W PUC Lakeview 3-YR FAMILY SURVEY RESPONSES  

 
Source:  PUC Internal Family Survey 

 

There are many factors that support the success of PUC LAKEVIEW including: 

1. Strong instructional leadership and support to teachers.  

Throughout our history, we have prioritized implementing strong common instructional practices 

across all of our classrooms. These common instructional practices include a strong emphasis on 

literacy across the curriculum, with a focus on celebrating writing, monitoring reading progress, 

and empowering readers through metacognitive strategies; vocabulary development, annotating 

for meaning, and use of cumulative assessments in Mathematics. There has also been increased 

focus on meeting the needs of English Learners and students with IEPs through co-teaching and 

Specially Designed Academic Instruction in English (SDAIE). 

2. A focus on differentiation, behavioral and academic intervention.  

After analysis, identifying and targeting students with specific needs; addressing student talents 

and offering needed support. We are a full-inclusion school. Throughout the past several years, 

we have dramatically refocused on providing holistic academic and emotional support to our 

students.   

In the area of academic support, we offer intervention and re-teaching before school, during 
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and with special focus on providing needed additional supports to our English Learners and 

students with IEPs.  

Beyond academics, we have focused on implementing restorative justice practices for our 

students experiencing behavioral difficulties, focusing on activating student engagement and 

interest, and emotionally rehabilitating our kids. Students struggling with behavioral difficulties 

are flagged for intervention, and receive weekly counseling from PUC LAKEVIEW 

administrators, from outside support staff (including our two Restorative Justice coordinators at 

PUC National), and from our developmental counseling staff members. We believe that this 

robust menu of academic and behavioral interventions is setting our students up for success, a 

conclusion that is certainly borne out in the data.  

3. We have focused on holistic teacher coaching and support.  

Throughout the past several years, we have prioritized teacher coaching and support.  

Every teacher at PUC LAKEVIEW regardless of their time in the teaching profession, is called on 

to set ambitious growth goals, and to work with administrators and other teachers to meet them. A 

key part of that is coaching and support. Teachers at PUC LAKEVIEW participate in four different 

layers of coaching and support: 

¶ By Grade Level, with observation and weekly meetings for grade level teams. 

¶ By Department, with observation and weekly meetings for Departmental teams, 

especially focused on subject matter competency (per CCSS). 

¶ By School, with observation and weekly whole-staff meetings, focused on reinforcing 

common instructional practices and tenets of our school culture (such as the ESLRs and 

Habits of a Scholar). 

¶ By PUC-wide meetings across schools every several months, with a focus on sharing best 

practices and reflecting on common trends across the schools.  

Our home office supports through curricular research and coaching, working side-by-side with 

teachers and school leadership. A particularly unique feature of our school is the closeness of 

support and feedback between administrators and teachers. In looking at the need of each 

teacher, PUC Administrators prioritize meeting with teachers on a weekly or bi-weekly basis. 

These meetings focus on observation and observation, debrief; on growth goals; on reflection on 

data; and on other matters of concern to teachers and administrators.  

5. Strong Staff that is committed to ensuring student success.      

PUC LAKEVIEWôs talented and energized staff that is allowed to utilize their talents in 

developing curriculum. 

 

6. Strong School Culture: 

The school recognizes the value of a strong culture and fully engages the community and 

capitalizes on the strength of the parents and other stakeholders. 

7. Standards and Data-Driven Culture:       
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The school focuses on CCSS ñpowerò standards as curriculum is developed. In addition, the 

school is focused on increasing the capacity of teachers to attain and analyze classroom data.  

 

8. Culture of Cohesion:           

Identifying successful practices, sharing with entire staff, employing practices as a group so that 

students feel equitably supported in every classroom as well as by our after-school staff and 

office personnel. Arts instruction supports our literacy and numeracy efforts, and participates in 

grade level team meetings as part of the grade teams. 

 

9. Ownership:         

All stakeholders take great pride in the success of PUC LAKEVIEW and take responsibility for 

any challenges faced. 

 

Of course, there are other contributing factors, including our Arts instruction, after-school 

program, tutoring program, homework support, creative time schedules, office support and more. 

The use of data has been critical to our success. Our understanding of data as a tool, not as an end 

or a means allows our staff to be creative, fun, rigorous, engaging, and successful in planning 

curriculum. 

 

The processes for data analysis at the student, classroom, and school-wide level has been a critical 

factor in creating a stronger culture of student achievement throughout the school and steadily 

raising student achievement at PUC LAKEVIEW. 

 

We are proud of the accomplishments of our students, families and staff.  

 

CHALLENGES: 

English Language Learners in the Context of PUC Schools 
Partnerships to Uplift Communities is a network of 12 schools in northeast Los Angeles and the 

northeast San Fernando Valley. We serve a population of approximately 5,000 students and 

approximately 13% are English Learners (ELs). Our elementary schools currently have the 

largest percentage of ELs, mostly due to kindergarten and first grade enrollment. 

As apparent in the data, our students classified as English Learners are one of our most 

vulnerable populations. This is specifically true for PUC LAKEVIEW. We see the need to focus 

intensively on increasing the language and literacy skills of our EL students. As with supports for 

any sub-group, we believe that the effective teaching practices for ELs will also positively 

impact the general population. Additionally, we recognize language learning and English 

Development as a life-long process. Thus, intentional language support and instruction will 

benefit all students of PUC regardless of their language classification. 

 

CHANGES: 

Recent Progress at PUC 

ELD Coordinator  
In the 2014-15 school year, PUC hired its first ELD Coordinator. Having someone in this role 

has given our teachers and leaders access to EL-specific expertise and has enabled us to set a 

vision for how to best support ELs moving forward. The ELD Coordinator has facilitated 

professional development both at school leader trainings and school sites, attended family nights 
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to help parents understand classification and CELDT results, and trained EL teacher leaders from 

each school during PUC-Wide PDs. Our Induction Coordinator has also supported this work by 

focusing every other year of Induction on ELs (with a focus on SPED on the alternate years). 

 

PUC-wide Professional Development 
As a data-driven organization, our Superintendents, Directors and School Leaders are constantly 

reflecting on our achievement, feedback from school leaders, and anecdotal data collected from 

school learning walks. The data from the 2014-2015 school year indicated that our organization 

needed to focus on developing our understanding and practices in Rigor, Cultural 

Responsiveness and Backwards Planning. During 2016-17 school year, all schools within the 

Partnerships to Uplift Communities network came together as an organization to develop our 

understanding of Rigor and Backwards Planning. We spent 4 full PD days throughout the year 

together and we referred to these as our ñPUC-Wideò days of learning as well as our 

ñCommunity of Practiceò events. On those days, we engaged in learning experiences together 

that would allow us to build common language and common understanding. We also provided 

choice sessions to teachers based on their interest, areas of growth, and content, to explore 

concrete strategies aligned to Rigor and Backwards Planning. Finally, our PUC wide days and 

Community of Practice days included planning time for teachers to meet with their content teams 

in order to apply their learning from the day. Our collective work as an organization speaks to 

our values around collaboration in order to support our student needs. Our vision for students, 

particularly English learners, to impact their community with their knowledge, begins with the 

educators in the organization taking ownership for learning and growing. 

 

The following two images reflect collective artifacts designed by PUCôs instructional team based 

on the learning from teachers in our organization wide PDs.   

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This image above shows rigor defined as ñstudents engaging in multiple iterations of application 

of learning that are intellectually stimulating in meaningful, novel, and real world contexts.ò  We 

know that rigor can be seen through teacher and student actions. ñIn order to engage in rigorous 

tasks independently, students must develop skills such as verbal and written evidence-based 
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communication, critical analysis, problem solving, engineering and modeling, procedural and 

conceptual mathematics, and technical skills coupled with content knowledge.ò  If students are 

expected to do this, it is expected that a ñteacher models curiosity, sets high expectations aligned 

to grade level standards in a growth mindset environment, and facilitates student centered 

productive struggle.ò  The language of this collective definition shows close alignment with the 

California ELA/ELD Framework and our vision for supporting our English Learners, which was 

also anchored in ideas from the Framework. 

 

The following image reflects our understanding and beliefs about planning. We know that in 

order to achieve rigorous lessons and an intellectually stimulating learning environment, this 

means teachers must be intentional with their planning. First, itôs important to identify the 

desired results of a unit or lesson- what will the students know, understand and be able to do? It 

is pivotal to anchor those results within the context of the standards and essential question. Next, 

teachers must determine the acceptable evidence that students have met the desired results. This 

means that theyôve planned a summative assessment with clear success criteria and with 

opportunities to collect data formatively throughout the unit or the lesson. With this vision for 

results and evidence, teachers then plan instruction by thinking about the lesson cycle, objectives 

and the learning experiences in which students will partake. Again, if an intellectually 

challenging curriculum is what we expect to be facilitated within our learning environments, 

especially with our English Learners in mind, then we must be intentional with our planning. If 

we hope to grow the language development and proficiencies of our ELs then using data to 

inform this cycle of backwards planning is critical. 

 

 

We recognized that in order for teachers to effectively backwards plan to implement a rigorous 

and stimulating curriculum, they first needed to grow their knowledge about their students. Who 
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are they as scholars and as people? What is their academic and personal story?  What do they 

aspire to? What do they need to realize their vision?  We believe that acquiring knowledge 

around students would prepare teachers to plan and facilitate learning in a responsive fashion. 

Thus, in the 2017-2018 school year, we began our work with Culturally Responsive Teaching 

(CRT). By focusing on CRT this year, we will build our teacherôs capacities for shared 

responsibility of all of our students, especially for our vulnerable subgroups like our English 

Learners. We believe that students learn best in environments that support and value their 

identities with teachers who are eager to know their individual stories and courageous to push 

and support them to achieve at their potential. Making the space for teachers to reflect on their 

beliefs and awareness of culture can allow for shifts in teacher practice that service the 

partnership and enhance learning environments and increase English Learner student growth. 

 

Lumicore English Language Development Cadre (ELD Cadre)  
In the summer of 2017 PUC Schools was awarded grant money from Lumicore to create an ELD 

Cadre, or cohort of stipend Teacher Leaders. We selected ten teachers across PUC to participate 

in professional learning communities and receive instructional coaching to improve achievement. 

These teachers were also interested in growing their leadership practices by opening their 

classrooms to other teacher observers and presenting at PUC-Wide professional development 

and Communities of Practice. We have found that investing in teacher leaders who are primed 

for leadership and driven to develop further is a successful way to increase student achievement 

across the organization. 

 

For the 2017-18 academic year, we focused on developing ELD Cadre members by engaging 

them in a Professional Learning Community (PLC) led by the ELD Coordinator and by 

supporting them with individual coaching as they conduct action research in their classrooms. 

The ELD Cadre members attended PLC meetings as well as engage in outside learning 

experiences, such as the CABE conference. For the 2018-19 academic year, the EL Cadre 

Memberôs role will shift from conducting action research in their classroom to sharing their 

expertise. They will present their action research findings, as well as other valuable tools to 

support English language development with their school site colleagues, as well as colleagues 

across PUC 

 

Based on the data shown throughout this section, we believe that our current PUC wide 

Professional Development efforts will impact learning and make progress toward the vision we 

have for our English Learners. 

 

PUC LAKEVIEW has embraced challenge over the past 5 years and is proud of the 

accomplishments of its students, staff, and community. ñOur mission is to ensure that every 

student graduates high school prepared for college success.ò We look forward to continuing our 

efforts to uplift the community and supporting the students at PUC LAKEVIEW.  
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1.2 STUDENT POPULATION TO BE SERVED 

Key Demographic Data 

PUC Lakeview currently serves 335 students in grades 6-8. PUC Lakeview recruits the majority 

of its students from the Northeast San Fernando Valley cities of Lakeview Terrance, San Fernando, 

Sylmar, and Pacoima. See the map below to help visualize the neighborhoods of Northeast San 

Fernando Valley.  

 

 

 
 

  

While PUC Lakeview will be open to any child who is eligible under the laws of California for 

admission to a public school, PUC Lakeview expects to serve a population that is representative 

of the Northeast San Fernando Valley (See Demographic Information). Given the high percent of 

Hispanics living in the Northeast Valley, we will enroll a student population that serves a high 

percentage of English Learners (ELs). Further, because of the low socio-economic status of 

families in the community, PUC Lakeview expects the majority of its population will be facing 

basic financial, social, and educational challenges. 

 

The school serves a student population that partly mirrors the diversity of the community, though 

with a significantly higher proportion of Latino students. The population in the Northeast San 

Fernando Valley area is: 84.8% Hispanic, 7.6%White, 3% Black, 3.5% Asian, .1% Native 

Hawaiian and Other Pacific Islander. .1% Some Other Race Alone, and .7% Two or More Races. 
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(Source: 2010 Census Demographic Profile Data)  

 

An important statistic for PUC Lakeview is the overall population in the area is very young, with 

more than 40% of the overall population aged below 24. These young people need educational 

opportunities that will support their needs and allow them to become educated people of the 21st 

Century. 

 

(Source: Census 2010:  Demographic Profile Data)    
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Socio Economic Data 

Based on the 2010 US Census, almost 30% of the population in the Northeast Valley live below 

the poverty level, slightly higher than the percentage overall in LA County. Income disparities 

and inequalities are evident, across communities.  

 

San Fernando Valley Residentsô Income 

The chart below shows the income breakdown by thousands of dollars, according to the 2010 US 

census. It shows, while many San Fernando Valley residents are upper class and upper middle 

class, nearly a third of all residents are near or below the poverty line. This is especially the case 

in the communities of Pacoima, Sylmar, Sun Valley, San Fernando, and Lakeview Terrace, all of 

which we serve. 
 

 

 
 

Data Source: 2010 US Census http://www.census.gov/ and https://en.wikipedia.org/wiki/San_Fernando,_California 

 

Education Enrollment and Attainment 

 

Finally, as depicted in the following chart, almost a third of the population in the Northeast San 

Fernando Valley has failed to earn a high school diploma and another fifth have only attained a 

high school or equivalent diploma.  

 

PUC Lakeview is needed in response to the continued high drop-out rate in the area we serve. 
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Education Attainment 

 

 
Data Source:  2010 US Census 

 

Current PUC Lakeview Enrollment Figures:   

Grade # of Students 

6th 106 

7th 114 

8th 115 

Grand Total 335 

 

School Demographics 

 

The graphs in Chart 1.V below highlight key data points underscore the need for PUC Lakeview 

Charter: 

 

¶ The majority were at one time English Language learners. 

¶ 89.4% of students receive Free or Reduced Lunch 

¶ 15.4% have special education services.  

¶ 16.3% of students are English Language Learners. 

  

Our student population is, therefore, one that requires a lot of individualized attention and 

academic and counseling support. We are committed to providing this.  
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Chart 1.V PUC Lakeview Student Demographics 

 

 
Source: CALPADS Fall 1 Snapshot 2017-18 
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1.3 Five Year Enrollment Plan 
 

LCA  2019-20 2020-21 2021-22 2022-23 2023-24 

Grade 6 113 109 128 109 113 

Grade 7 128 113 109 128 109 

Grade 8 109 128 113 113 128 

Total Students 350 350 350 350 350 
 

 

1.4 Surrounding Schools Demographic and Performance Data 
 

The schools listed in Chart 1.W below are located within 2 miles of PUC Lakeview. As the data 

indicates the student demographics of PUC Lakeview are very similar to the surrounding 

schools.  

 

Chart 1.W Surrounding Schools Demographic Data (2017-18 Fall 1) 

Address:  11465 Kagel Canyon St, Lake View Terrace, CA 91342 

Schools 
# of 

Students 
% Free & 

% of 

SPED 
% of ELs 

% Major 

Ethnicity #1 

% Major 

Ethnicity #2 

% Major 

Ethnicity #3 

  2017-18 
Reduced 

Lunch 
          

San 

Fernando 

Institute of 

Applied 

Media 

410 93.20% 18.00% 14.10% 

Hispanic or 

Latino; 

98.0% 

White; 1.2% 

African 

American/ Two 

or More 

Races/Filipino; 

0.2% 

Charles 

Maclay 

Middle 

616 95.80% 16.90% 24.20% 

Hispanic or 

Latino; 

92.2% 

African 

American; 

4.9% 

White; 1.9% 

Pacoima 

Middle 
1190 91.50% 13.30% 14.10% 

Hispanic or 

Latino; 

96.3% 

White; 1.7% 
African 

American; 1.1% 

San 

Fernando 

Middle 

747 94.40% 21.70% 23.40% 

Hispanic or 

Latino; 

95.0% 

White; 2.4% 

African 

American/ 

Asian; 0.8% 

Olive 

Vista 

Middle 

1164 91.70% 17.50% 17.60% 

Hispanic or 

Latino; 

94.8% 

White; 2.5% 
African 

American; 0.9% 

PUC 

Lakeview 

Charter 

Academy 

350 89.40% 15.40% 16.30% 

Hispanic or 

Latino; 

94.9% 

African 

American; 

2.3% 

Filipino; 1.1%  

Source: DataQuest/CDE Website 
 

       



 

 34 

PUC LAKEVIEW CHARTER ACADEMY 

1.5 V ISION &  M ISSION 

The mission of PUC Lakeview is to offer every enrolled student a dynamic learning environment 

within a small community committed to educational excellence and personal integrity. PUC 

Lakeview will guide and nurture its students as they discover and cultivate their unique gifts and 

talents, challenging each individual to achieve his or her full potential. PUC Lakeview will 

prepare its students to enter and succeed in college preparatory high schools and inspire in them a 

lifelong commitment to intellectual growth so that they will enrich and serve the communities in 

which they live.  

 

The vision for PUC Lakeview is guided by PUCôs 3 Commitments: 

 

1. Five times more college graduates within the communities we serve. 

2. After four years with us, students are proficient.  

3. Students commit to uplift our communities now and forever. 

 

Our goal is to continuously improve the quality of the education that we provide to our students 

and families, so that we can better prepare middle school students to successfully matriculate into 

high school and then graduate from college career-ready.  

 

Equipping students with the skills necessary to successfully graduate is essential to society. In a 

study conducted by the Annie E. Casey Foundation, researchers noted, ñIn 2007, nearly 6.2 million 

young people (16% of the 16-24 age group) were high school dropouts. Every student who does 

not complete high school costs our society an estimated $260,000 in lost earnings, taxes, and 

productivityò.  

1.6 EDUCATED PERSON OF THE 21ST CENTURY  

 

Carl Beriter (2002) asked, "What should it mean to be an educated person in the twenty-first 

century?" 1) To answer that question we must first recognize that there has been a major shift from 

a manufacturing-based economy to a knowledge-based economy. Linda Darling Hammond (2010) 

highlights that at least 70% of US jobs now require specialized knowledge and skills, which is a 

major shift from the beginning of the last century, where only 5% of jobs required specialized 

skills. 2) Our current system of education was established based on last century needs. As Ken 

Robinson opined, we cannot meet the challenges of the 21st century with the educational 

ideologies of the 19th century. 3) In 2008, the report, Benchmarking for Success: Ensuring U.S. 

Students Receive a World-Class Education (NGA et al., 2008) argued that in order to close the 

international education gap between the U.S. and other top-performing nations and retain its 

economic edge the US should adopt standards of "internationally benchmarked standards that 

would ensure students are equipped with the necessary knowledge and skills to be globally 

competitive." (p. 24). 4) Vivien Stewart states in her book, A World-Class Education, that "the 

hyperdigital and global world of the 21st century will demand different knowledge and skills from 

our students if they are to be successful." 
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With the adoption of the CA Common Core State Standards and their implementation, the US and 

California have shifted to providing our students with 21st century skills that will allow them the 

ability to develop the essential skills and knowledge which will allow them to be self-directed, 

self-motivated and self-relevant in an information-based society and economy. 

 

PUC LAKEVIEW defines a 21st century person as having the following foundational 21st 

century skills for college and career Readiness: 

 

Academic Skills and Knowledge 

¶ Demonstrate effective written and verbal communication to a variety of audiences. 

¶ Identify and understand mathematic facts, concepts, principles, and theories, applying them in 

problem situations within and outside the school setting. 

¶ Demonstrate comprehension of a variety of printed materials when reading for pleasure and/or 

information. 

¶ Demonstrate the ability to read, understand, question, and challenge the literal and implied 

meanings of fictional and non-fictional material. 

¶ Demonstrate a general understanding of history in order to perceive the complexities of social, 

economic, and political problems. 

¶ Demonstrate a general understanding of major concepts and processes that are common to all 

of the sciences. 

¶ Demonstrate understanding of the connections between content areas and apply knowledge by 

gathering, analyzing, interpreting, and integrating information 

¶ Demonstrate critical thinking and ability to solve problems when making decisions. 

¶ Demonstrate an ability to use technology efficiently to achieve specific goals. 

¶ Demonstrate the ability to evaluate information across a range of media. 

 

Non-Academic Skills 

¶ Demonstrate the desire to pursue learning as a life-long endeavor. 

¶ Formulate questions, make decisions, and seek answers using factual information, logical 

reasoning, and intuitive and creative thinking.   

¶ Demonstrate collaboration, teamwork interpersonal skills and respect and appreciate diversity 

in order to solve conflicts, strive for consensus, and function as both learner and teacher 

¶ Demonstrate self-confidence and leadership capabilities. 

¶ Demonstrate the ability to set priorities in order to achieve personal and community goals. 

¶ Understand, preserve, and appreciate their culture and the heritage of others. 

¶ Exercise personal responsibility and flexibility; set and meet high standards and goals for 

themselves and others. 

¶ Demonstrate the ability to engage intensely in tasks even when answers or solutions are not 

immediately apparent; push the limits of his/her own knowledge and abilities; generate, trust, 

and maintain own standards of evaluation; generate new ways of viewing a situation outside 

the boundaries of standard convention. 

¶ Demonstrate personal, social, and civic responsibility. 

¶ Demonstrate the ability to adapt to an ever-changing environment. 

¶ Participate in creative activity of her/his own and understand and engage with the artistic, 

cultural, and intellectual work of others. 
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These persons will be sophisticated, critical, and independent thinkers who are proficient in the 

use of modern technology and who view themselves as belonging to and serving a global society. 

They will have a strong sense of themselves and of their cultural values and will be keenly aware 

of the subtle differences in the cultural values of others. 

____________________________ 
1  Carl Bereiter, Liberal Education in a Knowledge Society, Chicago:  Open Court, 2002, p. 13 

 

2  Linda Darling-Hammond, The Flat World and Education, New York:  Teachers College Press, 2010, p. 2 
 

3  Ken Robinson, Out of Our Minds. West Sussex:  Capstone Publishing, 2001, p. 155 

 
4 Benchmarking for Success:  Ensuring U.S. Students Receive a World-Class Education, NGA et al., 2008, p. 24 

  

5 Vivien Stewart, A World-Class Education:  Learning from International Models of e 
Excellence and Innovation, 2012 ASCD  

1.7 HOW L EARNING BEST OCCURS 

The assumptions underlying PUC Lakeview are that students at the middle school level are in the 

process of developing the power to reason and they are learning to become responsible and 

informed contributors to society. Much of what we believe around how learning best occurs comes 

from Taking Center Stage; The CA Department of Educationôs 12 Recommendations for Middle 

Grades 

 (http://pubs.cde.ca.gov/tcsii/recsforsuccess/recsforsuccessindx.aspx).  

ñTaking Center Stage builds on and extends Caught in the Middle by showing how to combine a 

rich student-centered middle grades philosophy with the rigors of a standards-based educationò. 

In addition, Moran clearly articulates the importance of meeting each child as an individual when 

he says ñLearning best occurs when students are treated as individuals, with lessons tailored to 

their differences and taught in several ways. We believe that all children can learn, and that one 

childôs potential is not simply higher or lower than anotherôs, but rather expressed on different 

dimensions in different ways (Moran, 2009). The school believes that learning is best achieved in 

an environment that:  

 

¶ Fosters supportive relationships between students and adults on campus, 

¶ Focuses on studentsô individual needs, their natural curiosity and their desire to be challenged,  

¶ Promotes the joy of discovery, the pride of accomplishment and the satisfaction of personal 

growth,  

¶ Encourages questioning and appropriate experimentation  

¶ Is accepting of varied methods of demonstrating knowledge,  

¶ Promotes depth of learning,  

¶ Promotes physical and emotional health and well-being,  

¶ Is rich and demanding,  

¶ Is developmentally supportive,  

¶ Is psychologically safe,  

¶ Supports self-expression, creativity and appropriate risk-taking,  

¶ Models reflection and self-assessment,  

¶ Models continued learning, interest and enthusiasm,  

¶ Encourages multi-disciplinary and cross-curriculum study,  

¶ Is relevant and authentic,  

http://pubs.cde.ca.gov/tcsii/recsforsuccess/recsforsuccessindx.aspx
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¶ Models and requires high-level thinking skills and communication skills,  

¶ Is democratic and student centered,  

¶ Celebrates cultural and individual diversity,  

¶ Promotes the understanding that humans, while interdependent, must ultimately take 

responsibility for their own lives.ò 

 

1.8 HOW THE GOALS ENABLE SELF -M OTIVATED , COMPETENT L IFE -LONG L EARNERS 

 

The PUC Lakeview community (students, parents, teachers, and administrative staff) will be 

focused on fostering educational excellence and creating a dynamic and meaningful learning 

environment to ensure that all PUC Lakeview students are prepared for college success. 

 

Based on the research cited above regarding 21st century skills and our vision, it is imperative that 

our graduates are self-motivated; self-reliant; literate critical thinkers who are positive 

participating members of their community. To that end we have set goals that are aligned to 

achieve this vision. PUC Lakeviewôs graduates will be able to think, read, write, speak and listen 

confidently and effectively. They will be fluent in technology, creative in problem solving, literate 

in scientific and mathematical reasoning, self-motivated and committed to lifelong learning. They 

will be able to participate in their lives and communities by addressing complex community issues 

and can communicate capably across race, gender, sexual orientation and class lines. PUC 

Lakeviewôs graduates will be capable of making meaningful choices in their lives and in their 

communities. The following goals will support our students in becoming self-motivated, 

competent life-long learners. 

 

They demonstrate independence. 

Students can, without significant scaffolding, comprehend and evaluate complex texts across a 

range of types and disciplines, and they can construct effective arguments and convey intricate or 

multifaceted information. Likewise, students are able independently to discern a speakerôs key 

points, request clarification, and ask relevant questions. They build on othersô ideas, articulate their 

own ideas, and confirm they have been understood. Without prompting, they demonstrate 

command of Standard English and acquire and use a wide-ranging vocabulary. More broadly, they 

become self-directed learners, effectively seeking out and using resources to assist them, including 

teachers, peers, and print and digital reference materials. 

 

They build strong content knowledge.  

Students establish a base of knowledge across a wide range of subject matter by engaging with 

works of quality and substance. They become proficient in new areas through research and study. 

They read purposefully and listen attentively to gain both general knowledge and discipline-

specific expertise. They refine and share their knowledge through writing and speaking. 

 

They respond to the varying demands of audience, task, purpose, and discipline. 

Students adapt their communication in relation to audience, task, purpose, and discipline. They set 

and adjust purpose for reading, writing, speaking, listening, and language use as warranted by the 

task. They appreciate nuances, such as how the composition of an audience should affect tone 
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when speaking and how the connotations of words affect meaning. They also know that different 

disciplines call for different types of evidence (e.g., documentary evidence in history, experimental 

evidence in science). 

 

They comprehend as well as critique. 

Students are engaged and open-mindedðbut discerningðreaders and listeners. They work 

diligently to understand precisely what an author or speaker is saying, but they also question an 

authorôs or speakerôs assumptions and premises and assess the veracity of claims and the 

soundness of reasoning. 

 

They value evidence. 

Students cite specific evidence when offering an oral or written interpretation of a text. They use 

relevant evidence when supporting their own points in writing and speaking, making their 

reasoning clear to the reader or listener, and they constructively evaluate othersô use of evidence. 

 

They use technology and digital media strategically and capably. 

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening, 

and language use. They tailor their searches online to acquire useful information efficiently, and 

they integrate what they learn using technology with what they learn offline. They are familiar 

with the strengths and limitations of various technological tools and mediums and can select and 

use those best suited to their communication goals. 

 

They come to understand other perspectives and cultures.  

Students appreciate that the twenty-first-century classroom and workplace are settings in which 

people from often widely divergent cultures and who represent diverse experiences and 

perspectives must learn and work together. Students actively seek to understand other perspectives 

and cultures through reading and listening, and they are able to communicate effectively with 

people of varied backgrounds. They evaluate other points of view critically and constructively. 

Through reading great classic and contemporary works of literature representative of a variety of 

periods, cultures, and worldviews, students can vicariously inhabit worlds and have experiences 

much different than their own. 

 

They care about being precise.  
Mathematically proficient students organize their own ideas in a way that can be communicated 

precisely to others, and they analyze and evaluate othersô mathematical thinking and strategies 

based on the assumptions made. They clarify definitions. They state the meaning of the symbols 

they choose, are careful about specifying units of measure and labeling axes, and express their 

answers with an appropriate degree of precision. They would never say ñlet v be speed and let t be 

elapsed timeò but rather ñlet v be the speed in meters per second and let t be the elapsed time in 

seconds.ò They recognize that when someone says the population of the United States in June 2008 

was 304,059,724, the last few digits are meaningless.  

  

They construct viable arguments.  
Mathematically proficient students understand and use stated assumptions, definitions and 

previously established results in constructing arguments. They make conjectures and build a 

logical progression of statements to explore the truth of their conjectures. They break things down 
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into cases and can recognize and use counterexamples. They use logic to justify their conclusions, 

communicate them to others and respond to the arguments of others.  

  

They make sense of complex problems and persevere in solving them.  
Mathematically proficient students start by explaining to themselves the meaning of a problem and 

looking for the entry points to its solution. They consider analogous problems, try special cases 

and work on simpler forms. They evaluate their progress and change course if necessary. They try 

putting algebraic expressions into different forms or try changing the viewing window on their 

calculator to get the information they need. They look for correspondences between equations, 

verbal descriptions, tables, and graphs. They draw diagrams of relationships, graph data, search 

for regularity and trends, and construct mathematical models. They check their answers to 

problems using a different method, and they continually ask themselves, ñDoes this make sense?ò  

 

They are of service to their community. 

Students are achieving the vision will demonstrate proficiency in communicating their awareness 

of, purpose for, and link between community service and the schools mission, vision, and values. 

They assess the needs in the community and voluntarily are of service to their community service. 

 

Consistent with the California Charter Schools Act, these combined goals enable all students to 

become self-motivated, competent, and lifelong learners. Strong academic preparation aimed at 

career and college readiness gives students a foundation to continue learning over a lifetime. 

 

1.9 REQUIREMENTS OF CALIFORNIA EDUCATION CODE § 47605(B)(5)(A)(II ) 

Consistent with the California Charter Schools Act, these combined goals enable all students to 

become self-motivated, competent, and lifelong learners. Strong academic preparation aimed at 

career and college readiness gives students a foundation to continue learning over a lifetime. See 

Chart 1.X below: 

 

 Chart 1.X LCFF STATE PRIORITIES   

GOAL #1  

  

  

100% of teachers hold a valid CA teaching credential with 

appropriate English Authorization and are appropriately 

assigned.  

Related State Priorities:  

 χ1          δ4          δ7   

 δ2          δ5          χ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  
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Specific Annual Actions to Achieve Goal  

¶ Supervision and staffing of instructional program   

¶ Efficient Recruitment and Hiring Process   

¶ All core teacher candidates screened for employment will hold valid CA 

Teaching Credential with appropriate English learner authorization; PUC National 

Human Resources team will annually review credential status as required by law 

and the charter.   

¶ Focus on ELA Teachers to support EL Learners (increased data review, 

differentiation, CCSS, reading and writing)  

Expected Annual Measurable Outcomes   

Outcome #1: 100% of all teachers are fully credentialed and appropriately placed.  

  

Metric/Method for Measuring: CALPADS Annual Credential Report  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students (Schoolwide)  100%  100%  100%  100%  100%  100%  

   

GOAL #2  

  

Students, including all significant student groups (Hispanic or 

Latino, Socio-economically Disadvantaged, English Learners, and 

Students with Disabilities), will have access to standards aligned 

materials, literacy-leveled materials, and additional instructional 

materials as outlined in our charter petition.  

  

Related State Priorities:  

 χ1          δ4          δ7   

 δ2          δ5          χ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ Instructional and supplemental materials purchased will be aligned to CA 

Common Core State Standards and the charter petition.   

¶ Dedicated resources for the Arts to achieve VAPA Standards in support of 

CCSS.  
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Expected Annual Measurable Outcomes   

Outcome #1: All students have access to Standards-aligned instructional materials.  

  

Metric/Method for Measuring: SARC Report  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students (Schoolwide)  100%  100%  100%  100%  100%  100%  

 

GOAL #3  

  

Annually, 90% all items on Monthly site inspection 

checklists are compliant, 90% of bi-annual Facility 

Inspection checklists are compliant/good standing and 

100% of identified Required Corrections will be 

corrected within three months. If it is urgent or a safety 

related correction, it will be corrected immediately.  

Related State Priorities:  

 χ1          δ4          δ7   

 δ2          δ5          δ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ Supervision and staffing of custodial and maintenance staff.   

¶ Security maintenance and staffing.  

Expected Annual Measurable Outcomes   

Outcome #1: All school facilities are maintained and in good repair.  

Metric/Method for Measuring: The three ways we will measure are as follows:  1. 

Monthly  Site Repair Inspection Checklist, 2. Bi-Annual Facility Inspections Checklist, and 

3. Identified Required Corrections Repair Log.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  
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All Students (Schoolwide)  
90%/90%/  

100%  

90%/90%/  

100%  

90%/90%/  

100%  

90%/90%/  

100%  

90%/90%/  

100%  

90%/90%/  

100%  

 GOAL #4  

School will fully implement state-adopted ELA and 

Math academic content and performance standards 

for all students, including subgroups. School will 

seek to implement academic content and 

performance standards for all core subjects as they 

are adopted by the state. Teachers will participate in 

annual professional development on the 

implementation of the Common Core State 

Standards All students will gain academic content 

knowledge through the implementation of state- 

adopted academic content and performance 

standards.  

  

Related State Priorities:  

 δ1          δ4          δ7   

 δ2          δ5          χ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ Teachers will participate in Professional Development, trainings and 

workshops anchored in CA CCSS.   

¶ Dedicated Professional Development for the ARTs to achieve VAPA 

Standards in support of CCSS.  

¶ Selected teachers will participate in outside professional 

development, trainings, and workshops anchored in CA CCSS.  

Expected Annual Measurable Outcomes   

Outcome #1: 100% implementation of the CA Common Core State Standards (CCSS)  

Metric/Method for Measuring: Instructional Scope and Sequences and Lesson Plan 

Documents  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students (Schoolwide)  100%  100%  100%  100%  100%  100%  
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GOAL #5  

Parent access to opportunities for participation and 

input on decision-making.  

  

Related State Priorities:  

 δ1          δ4          δ7   

 δ2          δ5          δ8    

 χ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ School will provide a minimum of 6 Family Meetings.  

¶ School will invite a minimum of 2 parents to attend all School Advisory 

Council meetings.  

¶ PUC Parent Center will provide education workshops for parents in core 

areas of college knowledge, technology, and parenting, along with wellness and 

other enrichment offerings.  

Expected Annual Measurable Outcomes   

Outcome #1: Parents will have access to opportunities for participation and input on 

decision-making.  

Metric/Method for Measuring: Family Meeting Agendas/Sign-Ins, Site Advisory Council 

Agendas/Sign-ins, Parent Engagement Workshop Agendas/Sign-Ins  

Applicable   

Student 

Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students 

(Schoolwide)  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  

6 Family Nights, 

Minimum 2 Parents 

on SAC, 3 Parent 

Engagement 

Workshops  
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GOAL #6  

  

Improve college access and college readiness through a 

rigorous academic program.  

Related State Priorities:  

 χ1          χ4          χ7   

 χ2          δ5          χ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ Implementation of differentiated instruction and intervention for subgroups 

as an outgrowth of dedicated Professional Development for English Learners and 

subgroups.  

¶ Implementation of intervention programs (after school, Saturday School, 

summer school) to meet individual academic needs of specific students.  

¶ Students will utilize Newsela, Imagine Math, iReady, or other instructional 

technology resources to provide individualized instructional content to meet 

academic needs.  

¶ Implementation of ELD Standards Professional Development and with 

materials to support teachers with Integrated and Designated ELD instruction.  

¶ Creation of Student Master Schedule Course offerings Inclusion support for 

students with IEPs who are also EL and LI to ensure course access.  

  

Expected Annual Measurable Outcomes   

Outcome #1: Students will demonstrate growth in reading comprehension each year.  

Metric/Method for Measuring: Lexile assessment growth between Fall and Spring of each 

school year.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students 

(Schoolwide)  
+62 Lexile  +63 Lexile  +64 Lexile  +65 Lexile  +66 Lexile  +67 Lexile  

English Learners   +65 Lexile +66 Lexile  +67 Lexile  +68 Lexile  +69 Lexile  +70 Lexile  

Students with 

Disabilities  
 +73  Lexile +74 Lexile  +75 Lexile  +76 Lexile  +77 Lexile  +78 Lexile  
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Outcome #2: The school will annually increase the number of students achieving 

proficiency in Mathematics  

Metric/Method for Measuring: Percentage of students performing at or above proficiency 

level on CAASPP Mathematics Assessment                 

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students 

(Schoolwide)  

CAASPP 2017-

18 Baseline 

Performance 

1%  

increase 

above 

baseline 

3%  

increase above 

baseline  

5%  

increase above 

baseline  

8%  

increase 

above 

baseline  

12%  

increase above 

baseline  

English Learners  Same as above  

2%  

increase 

above 

baseline  

5%  

increase above 

baseline  

8%  

increase above 

baseline  

10%  

increase 

above 

baseline  

15%  

increase above 

baseline  

Socioeconomic 

Disadv/Low Income 

Students  

Same as above  

2%  

increase 

above 

baseline 

5%  

increase above 

baseline 

8%  

increase above 

baseline 

10%  

increase 

above 

baseline 

15%  

increase above 

baseline 

Foster Youth  Same as above  

2%  

increase 

above 

baseline 

5%  

increase above 

baseline 

8%  

increase above 

baseline 

10%  

increase 

above 

baseline 

15%  

increase above 

baseline 

Students with 

Disabilities  
Same as above  

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

African American 

Students  
Same as above  

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

Latino Students  Same as above 

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

Outcome #3: The school will annually increase the number of students achieving 

proficiency in English Language Arts/Literacy.  

Metric/Method for Measuring: Percentage of students performing at or above proficiency 

level on CAASPP English Language Arts/Literacy Assessment                 

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

All Students 

(Schoolwide)  

CAASPP 2017-

18 Baseline 

Performance 

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

English Learners  Same as above  

2%  

increase 

above 

baseline 

5%  

increase above 

baseline 

8%  

increase above 

baseline 

10%  

increase 

above 

baseline 

15%  

increase above 

baseline 



 

 46 

PUC LAKEVIEW CHARTER ACADEMY 

Socioeconomic 

Disadv./Low Income 

Students  

Same as above 

2%  

increase 

above 

baseline 

5%  

increase above 

baseline 

8%  

increase above 

baseline 

10%  

increase 

above 

baseline 

15%  

increase above 

baseline 

Foster Youth  Same as above  

2%  

increase 

above 

baseline 

5%  

increase above 

baseline 

8%  

increase above 

baseline 

10%  

increase 

above 

baseline 

15%  

increase above 

baseline 

Students with 

Disabilities  
Same as above  

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

African American 

Students  
Same as above 

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

Latino Students  Same as above 

1%  

increase 

above 

baseline 

3%  

increase above 

baseline 

5%  

increase above 

baseline 

8%  

increase 

above 

baseline 

12%  

increase above 

baseline 

Outcome #4: EL (from Fall 1) students will advance at least one performance level per the 

ELPAC each year.  

  

Metric/Method for Measuring: Percentage of students advancing at least one performance 

level on the ELPAC.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

English Learners  

TBD  1%  

increase 

above 

baseline  

3%  

increase above 

baseline  

5%  

increase above 

baseline  

8%  

increase 

above 

baseline  

12%  

increase above 

baseline  

Outcome #5: The school will annually increase the number of students reclassifying as 

Redesignated English Language Proficient (RFEP).  

Metric/Method for Measuring: Percentage of EL students (Fall 1) reclassifying annually.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2023  

2023-  

2024  

English Learners  
9.6% 1%  

increase 

above 

baseline  

3%  

increase above 

baseline  

5%  

increase above 

baseline  

8%  

increase 

above 

baseline  

12%  

increase above 

baseline  
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GOAL #7  

  

  

  

School will maintain a high ADA rate.  

Related State Priorities:  

 δ1          δ4          δ7   

 δ2          χ5          δ8    

 δ3          δ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶ School will hire and maintain Attendance Personnel/Staffing.  

¶ School will maintain an Attendance Incentives Program.  

Expected Annual Measurable Outcomes   

Outcome #1: The school will maintain > 96% average daily attendance(ADA)  

  

Metric/Method for Measuring: End of year average ADA.  

Applicable   

Student 

Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

All Students 

(Schoolwide)  

2017-18  

96%  

96%  96%  96%  96%  96%  

English 

Learners  

96%  96%  96%  96%  96%  96%  

Socioeconomic 

Disadv./Low 

Income 

Students  

96% 96%  96%  96%  96%  96%  

Foster Youth  *  96%  96%  96%  96%  96%  
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Students with 

Disabilities  

94%  96%  96%  96%  96%  96%  

African 

American 

Students  

* 96%  96%  96%  96%  96%  

Latino 

Students  

96%  96%  96%  96%  96%  96%  

Outcome #2:  Students will have a minimum of 3 unexcused absences in any school year.  

 Consider changing it to since it direct to chronic absenteeism: The percentage of chronic absenteeism 

(students exceeding 10% of the school year missed due to unexcused absences) will be 

less than 5% annually. 

Metric/Method for Me asuring: End of year report.  

Applicable   

Student 

Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

All Students 

(Schoolwide)  

2016-17  

13.8%  

1% decrease 

from baseline  
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline     
5% decrease 

from baseline  

English 

Learners  

16.4%  1% decrease 

from baseline   
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline 
5% decrease 

from baseline  

Socioeconomic. 

Disadv./Low 

Income 

Students  

14.3%  1% decrease 

from baseline   
2% decrease 

from baseline   
3% decrease 

from baseline     
4% decrease from 

baseline 
5% decrease 

from baseline  

Foster Youth  
*  1% decrease 

from baseline   
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline 
5% decrease 

from baseline  

Students with 

Disabilities  

22.4%  1% decrease 

from baseline   
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline 
5% decrease 

from baseline  

African 

American 

Students  

* 1% decrease 

from baseline  
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline 
5% decrease 

from baseline  

Latino 

Students  

13.1%  1% decrease 

from baseline  
2% decrease 

from baseline   
3% decrease 

from baseline    
4% decrease from 

baseline 
5% decrease 

from baseline  
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GOAL #8  

  

  

School will maintain a school culture conducive to 

student learning.  

Related State Priorities:  

 δ1          δ4          δ7   

 δ2          χ5          δ8    

 δ3          χ6           

Local Priorities:  

:δ  

:δ  

Specific Annual Actions to Achieve Goal  

¶  School will provide a variety of parent activities such as:  

¶ Parent Orientation  

¶ Back to School Night  

¶ Student-led Conferences  

¶ Celebration of Learning  

¶ School Advisory Council  

¶ Coffee with the Principal  

¶ Parent Meetings/Committees  

¶ Family Nights  

¶ Content Nights  

¶ School will provide trainings for Leaders on Parent Engagement  

¶ School will provide trainings for Teachers, Leaders and Families in Restorative Justice and 

Relational Interventions, Social-Emotional Learning  

¶ Social Emotional Counseling Services  

¶ Social Emotional Interventions such as:  

¶ Family Support Meetings  

¶ Incentives  

¶ Student and Family Engagement  

Expected Annual Measurable Outcomes   

Outcome #1: Annual Stakeholder Satisfaction Surveys shows positive results for school 

safety, educational and enrichment opportunities, using the feedback from Family and 

Student surveys with a minimum response rate of 50%.  
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Metric/Method for Measuring:   Student and Family Survey Favorable Responses 

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

Student Survey  
80% 

Favorable 

Responses 

80% Favorable 

Responses 
80% Favorable 

Responses 
80% Favorable 

Responses 
80% Favorable 

Responses 
80% Favorable 

Responses 

Family Survey 
80% 

Favorable 

Responses 

80% Favorable 

Responses 

80% Favorable 

Responses 

80% Favorable 

Responses 

80% Favorable 

Responses 

80% Favorable 

Responses 

Outcome #2: School will reduce its suspensions to < 3% of students.  

Metric/Method for Measuring: End of year report from PowerSchool.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

All Students 

(Schoolwide)  
2%  <3% <3% <3% <3% <3% 

English Learners  5%  <3% <3% <3% <3% <3% 

Socioeconomic. 

Disadv./Low 

Income Students  

2%  <3% <3% <3% <3% <3% 

Foster Youth  *  <3% <3% <3% <3% <3% 

Students with 

Disabilities  
6% <3% <3% <3% <3% <3% 

Afr ican 

American 

Students  

*  <3% <3% <3% <3% <3% 

Latino Students  2%  <3% <3% <3% <3% <3% 

Outcome #3:  Less than or equal to 1% of students will be expelled.  

 Metric/Method for Measuring: End of year report from PowerSchool.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

All Students 

(Schoolwide)  
0%  <1% <1% <1% <1% <1% 

English Learners  0%  <1% <1% <1% <1% <1% 

Socioeconomic. 

Disadv./Low 

Income Students  
0%  <1% <1% <1% <1% <1% 

Foster Youth  *   <1% <1% <1% <1% <1% 
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Students with 

Disabilities  
0%  <1% <1% <1% <1% <1% 

African 

American 

Students  
*   <1% <1% <1% <1% <1% 

Latino Students  0%  <1% <1% <1% <1% <1% 

Outcome #4:   

School will maintain a retention rate > 90% for returning sixth and seventh grade students.    

Metric/Method for Measuring:   End of year report from PowerSchool.  

Applicable   

Student Groups  

Baseline  
2019-  

2020  

2020-  

2021  

2021-  

2022  

2022-  

2032  

2023-  

2024  

All Students 

(Schoolwide)  

92%  90% of the 7th and 

8th grade classes will 

be comprised 

of students who were 

enrolled at school the 

prior academic year.  

90% of the 7th and 

8th grade classes will 

be comprised 

of students who were 

enrolled at school the 

prior academic year.  

90% of the 7th and 

8th grade classes will 

be comprised 

of students who were 

enrolled at school the 

prior academic year.  

90% of the 7th and 

8th grade classes will 

be comprised of 

students who were 

enrolled at school 

the prior 

academic year. 

90% of the 7th and 

8th grade classes will 

be comprised 

of students who were 

enrolled at school the 

prior academic year.  
 

  

1.10 I NSTRUCTIONAL DESIGN 

The assumptions underlying the PUC Lakeview curriculum are that students at the middle school 

level are in the process of developing the power to reason and are learning to become responsible 

and informed contributors to society. First, the school believes that learning is best achieved when 

associated with studentsô individual needs, their natural curiosity, and their desire to be challenged. 

Second, learning encourages risk, requires self-examination, and promotes the understanding that 

humans, while interdependent, must ultimately take responsibility for their own lives. Third, 

learning manifests itself in the joy of discovery, the pride of accomplishment, and the satisfaction 

of personal growth. Finally, learning is fostered by supportive relationships with teachers and 

administrators. PUC Lakeview was developed with recommendations from the middle school 

educational reform documents, Taking Center Stage, and its predecessor, Caught in the Middle, to 

provide for every middle grade student a common, comprehensive, academically-oriented core 

curriculum.  
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The rationale behind the PUC Lakeview curriculum is that a common core of knowledge exists, 

which all educated citizens should possess. This core includes lessons to be gained from the study 

of literature, history, science, mathematics, and the arts. We have developed our instructional 

framework with the end goal of laying the foundation so that students graduate from high school 

equipped not only to survive, but also to thrive in the 21st century. To meet the needs of the schoolôs 

targeted population and to achieve the schoolôs specific mission, we have drawn on empirical and 

academic research, as well as the success of the practical experience of educators in the schools in 

the PUC network.  

 

In order to achieve this mission and vision, PUC Lakeview will implement key design elements 

of the PUC model that have proven highly successful. Implementation of the PUC model will 

include the following design elements: 

 

¶ The school curriculum will prepare students with a common core of knowledge, 

irrespective of primary language or ethnic background. 

 

The assumptions underlying the PUC Lakeview curriculum are that students at the middle school 

level are in the process of developing the power to reason and are learning to become responsible 

and informed contributors to society. We have developed our instructional framework with the 

end goal of laying the foundation so that students graduate from high school equipped not only to 

survive, but also to thrive in the 21st century. PUC Lakeview will base its curriculum on the CA 

Common Core State Standards (CA CCSS), not only because it is required but because we believe 

that they accurately reflect the skills of the future. California Common Core State Standards for 

English Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects 

(2010) reports that ñéas a natural outgrowth of meeting the charge to define college and career 

readiness, the Standards also lay out a vision of what it means to be a literate person in the twenty-

first century.ò The standards are:  

 

o research and evidence based, 

o aligned with college and work expectations, 

o rigorous, and 

o Internationally benchmarked. 

 

PUC Lakeview will provide all students with the same rigorous content and will provide 

scaffolded supports so that all students can access and make use of that content knowledge. 

Students will not be placed into lower or higher tracks. Learning at PUC Lakeview will manifest 

itself in the joy of discovery, the pride of accomplishment, and the satisfaction of personal growth. 

PUC Lakeview believes that students rise to the meet the high bar that is set for them. High 

academic expectations, along with high standards, will be communicated, demonstrated, and 

internalized by all at PUC Lakeview ï parents, students, teachers, and administrators. 

 

¶ The school will provide a small, nurturing environment.  

PUC Lakeview will purposefully maintain a small school setting with a maximum of 360 students 

in which a strong sense of community will be fostered. Research, as well as practice, demonstrates 

the superiority of small schools. Small school researcher Mary Anne Raywid (1999) has written 

that the superiority of small schools has been established ñéwith a clarity and at a level of 
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confidence rare in the annals of education research.ò Evidence further indicates that small schools 

can narrow the achievement gap between White/middle class/affluent students and ethnic minority 

and poor students. PUC Lakeview agrees with findings from the Small Schools Project: ñIn small 

schools, student achievement increases, particularly for minority and low-income students. 

Student attendance improves, graduation rates rise, and college-going rates increase. Students are 

more engaged in their studies and are more likely to participate in extracurricular activities.ò 

(http://en.wikipedia.org/wiki/Small_schools_movement). ñAn extensive amount of research 

indicates that there may be many benefits from smaller learning communities (Supovitz & 

Christman, 2005; Howley, et al., 2000). The most important benefits include:ò 

 

¶ Raised student achievement  

¶ Increased attendance  

¶ Elevated teacher satisfaction,  

¶ Improved school climate 

 

ñSmaller schools may be especially important for disadvantaged students by more 

individualized attention and teachers being able to address different learning styles. Also, 

smaller schools may promote substantially improved achievement and higher graduation 

rates (Howley, et al., 2000).ò 

 

¶ The school will provide strategic effective reading instruction. 

With the shift to the CA CCSS it is imperative that PUC Lakeview ensures effective reading 

instruction. According to Irene Fountas and Gay Su Pinnell (2006)1, there are ten underlying 

principles of good reading instruction. These underlying principles, coupled with our mission to 

ensure PUC graduates are successful in college, guide our instructional methodologies.  

 

1. Students learn to read by reading continuous text. It is essential that students spend the bulk 

of their ñreadingò time processing text without stopping, as this process allows them to practice 

orchestrating the systems of strategic actions needed to process text efficiently. They need 

massive amounts of practice reading for meaning. Additionally, research supports the 

conclusion that students need sustained exposure to expository text to develop important 

reading strategies (Afflerbach, Pearson, & Paris, 2008), as expository text makes up the vast 

majority of the required reading in college and the workplace (Achieve, Inc., 2007). PUC 

scholars have time built into their weekly schedule for sustained reading. Within their content 

classes, they are given time for reading texts closely, often reading a text several times to 

practice making meaning of complex texts. 

2. Students need to read high quality texts to build a reading process. High quality texts can 

change the way children think and can greatly expand their language and thinking abilities. 

Moreover, students will not voluntarily read texts that are boring; instead, engaging texts, say 

Fountas and Pinnell, are ñtheir own rewardò (xxvii). Appendix A of the CA Common Core 

State Standards explicitly points out that opportunity and accountability for reading a great 

deal of high quality texts is crucial to closing the achievement gap between upper income 

students and the students we aim to serve, who are typically from homes where literacy is not 

                                                 
1 Fountas, Irene and Gay Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking, and Writing 

about Reading K-8 . Portsmouth, NH:  Heinemann. 2006. 

http://en.wikipedia.org/wiki/Small_schools_movement
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part of the equation:  ñThe consequences of insufficiently high text demands and a lack of 

accountability for independent reading of complex texts in Kï12 schooling are severe for 

everyone, but they are disproportionately so for those who are already most isolated from text 

before arriving at the schoolhouse door.ò2  PUC teachers in all disciplines devote planning time 

to carefully selecting texts that are worthy in style and content to put in front of students.  

3. Students need to read a variety of texts to build a reading process. Students need a steady 

diet of different genres of texts to help them learn to accommodate flexibly different kinds of 

texts well. To ensure that PUC students gain access to such variety, teachersô scope and 

sequences include fiction, non-fiction, poetry, drama, primary source documents, and literary 

non-fiction.  

4. Students need to read a large quantity of texts to build their reading process. Students 

must do a lot of reading each and every day. Reading builds fonts of knowledge, and students 

will bring all of their information and knowledge to new texts. In addition to SSR, PUC 

students log many miles of reading by reading to learn in science, social studies, and even arts 

and PE classes and by being held accountable for reading at home and recording their reading 

on reading logs. 

5. Students need to read different texts for different purposes. Effective readers know when 

they must read in order, when they can skip around, when they should slow down and notice 

how a writer has used language or presented information, and when they can skim to get the 

gist. To develop the ability to vary their reading process according to their purpose, PUC 

students are given the opportunity to practice reading for a variety of purposes. They are asked 

to read lab manuals prior to diving into hands on experiments; they read news articles to make 

connections to universal themes in social studies; they read plays in preparation for presenting 

them onstage in front of their families; and they read primary source documents to corroborate 

secondary source information. 

6. Students need to hear many texts read aloud. Listening to texts read aloud frees students 

from decoding and processing at the word level and allows them to attend fully to meaning. 

During read aloud, PUC teachers model expressive reading and pause to invite students to talk 

about texts that might otherwise be inaccessibly challenging for them. 

7. Students need different levels of support at different times. The staircase of complexity 

defined by the CA Common Core State Standards calls for students to learn how to read at 

different levels of sophistication as demanded by increasingly difficult texts. As they do this, 

students will need to learn new reading skills and expand on existing ones. For example, 

students may require small group instruction to help them navigate more difficult texts, or the 

opportunity to talk with peers and extend their thinking about other texts they may read 

independently. PUC teachers determine the most strategic level and type of support to build 

studentsô strategic actions as readers. 

                                                 
2  National Governors Association Center for Best Practices, Council of Chief State School Officers (2010). 

Common Core State Standards for Literacy, Appendix A: Research Supporting Key Elements of the Standards. 

Washington D.C.: National Governors Association Center for Best Practices, Council of Chief State School 

Officers. 
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8. Level means different things in different instructional contexts. What makes a text complex 

varies according to the purpose for reading and the support students will get with the text. Ideas 

and issues can make a text more difficult just as easily as sentence length and vocabulary can. 

When determining what texts to assign students and how to organize instruction around those 

texts, PUC teachers consider the qualitative and quantitative aspects of a text as well as the 

complexity of the task students are being asked to complete and the schema of the students 

themselves.  

9. The more students read for authentic purposes, the more likely they are to make a place 

for reading in their lives. PUC classrooms are structured to help students master knowledge 

called for in the adopted standards, so reading experiences are often contrived to help students 

master this body of knowledge. However, our teachers also aim to set up reading and writing 

experiences in the classroom that mirror those students will encounter in the real world, 

offering students the opportunity to select books according to their interests and to find 

information they are curious to learn. These experiences help students build lives as readers. 

10. Students need to see themselves as readers who have tastes and preferences. PUC teachers 

select texts for students to read with intentional instruction in mind. However, they also 

incorporate choice, as it breeds engagement. As PUC students come to know themselves 

through the books they select, they develop an awareness of their tastes as readers. 

 

¶ Teachers of all contents are considered teachers of Literacy. 

In a balanced literacy model, students receive the opportunity to work with a balance of texts at 

their independent, instructional, and beyond-instructional levels to expand their literacy 

understanding. They are given these texts in a context that best supports them to make meaning of 

the text and develop their reading skills. The main focus of the balanced literacy model is reading; 

however, the model allows for integration between and among all of the language arts areas and 

among all curricular content areas. Through a variety of writing routines, students learn what it 

means to be a writerðhow writers think, plan, compose, revise and share their work. Teachers 

provide students with opportunities to write 4-5 times per week, helping students to build 

momentum and skill over time. As with reading, students have the opportunity to work 

independently and with guidance on their writing. The various instructional settings used to 

provide students with a balanced literacy diet are outlined below. 

 

INDEPENDENT READING:  To support independent reading every day, we ensure that all 

teachers are dedicating time to helping students select books that they are interested in and that are 

at their independent level. This strategy is grounded in Krashenôs research summed up in his 

literature review, The Power of Reading. In short, his literary review concludes that in-school free 

reading programs provide some of the clearest evidence for the power of reading. In-school free 

reading programs are effective for vocabulary development, grammar test performance, writing 

and oral/aural language ability. Some studies also show that free reading results in better spelling 

progress. Free reading has been shown to have a profound effect on second language acquirers. 

Lucy Calkins, founder of the Teachers College Reading and Writing Project, has also written about 

the power of independent reading in The Art of Teaching Reading. Texts read during independent 

reading are at the studentôs interest or independent level. Readers enjoy the text and can 

comprehend it easily. Texts include short leveled articles from websites such as Newsela or 

TeenBiz, student magazines, longer novels, graphic novels, non-fiction trade books, etc.   

 



 

 56 

PUC LAKEVIEW CHARTER ACADEMY 

Other literacy strategies:  The strategic actions that readers use are essentially the same across 

text levels. Readers meet greater demands at every level because the texts are increasingly 

challenging. The teacherôs role is to mediate the reading so students notice more and think 

analytically about their reading without compromising the enjoyment of the text. This is based on 

the idea/research that the more successful readers are and the more text they read, the better they 

become. Strategies include small group instruction for students who read the same text. The group 

is homogeneous:  the students read at about the same level, demonstrate similar reading behaviors, 

and share similar instructional needs. These small groups are temporary; they change as teachers 

assess their studentsô growth and needs. Teachers introduce the text that they have selected and 

explicitly teach an effective strategy for processing the text based on the needs of the group of 

readers. The teacher may also engage the students in a few minutes of word study (see below) and 

may assign a written or oral response to the text. Then, the students read the text independently. 

The teacher may ask individual students to read a portion aloud and to talk with the teacher about 

the reading to gauge their understanding.  

 

Texts selected are at studentôs instructional level:  Teachers select a particular text that provides 

opportunities for students to expand their powers to process text. The text is ñjust rightòðthey can 

read it successfully with the support of your teaching. It offers a small bit of challenge to allow the 

processing systems to expand. The text presents opportunities for the readers to learn more. 

 

INTERACTIVE READ ALOUD: Interactive Read Aloud is a time when the teacher reads a piece 

of quality writing aloud to the whole class and stops at planned points to ask questions that elicit 

student response. Students learn to think deeply about text, to listen to others, and to grow their 

own ideas. 

 

Texts selected for interactive read aloud may be at studentsô frustration levels. Reading aloud 

allows students to experience a high quality text that they might not be able to access on their own.  

 

SHARED READING: Shared Reading is a type of focus lesson in which either enlarged print is 

utilized (such as a poem written on chart paper or a short story projected on the wall), or all students 

have the text to ñshareò the reading process with a group of students. The teacher uses this time, 

explicitly modeling reading strategies and skills that the students need to learn. The responsibility 

for reading is ñsharedò between the teacher and the students, although the teacher reads most of 

the text. Shared reading allows the whole class to discuss a complex text with support. 

 

Texts selected for shared reading may be at studentsô frustration levels. Following along while 

the teacher reads allows students to read texts that may be beyond their current ability individually. 

It helps students to internalize new language and the way words sound and to develop confidence 

to approach complex texts with less support.  

 

INDEPENDENT WRITING:  Students work individually on their own writing. The teacher 

provides a daily lesson based on the needs of the writers. Students draft, revise, or edit, depending 

on where they are with their writing piece. Teachers confer with students individually, providing 

specific teaching points to help the writer improve his writing and develop the process he or she 

uses for future writing. 
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GUIDED WRITING:  During guided writing, the teacher pulls small groups of students together 

to learn about a specific aspect of writing such as writerôs craft or conventions. These groups 

consist of students who have similar needs at a particular time and to whom the teacher must teach 

explicit strategies and skills. The teacher reforms the groups based on what the studentsô writing 

tells them about the studentsô emerging skills. 

 

WORD STUDY: Word study involves both the decoding (reading) and encoding (phonics and 

spelling) of our symbol system so students can make meaning from an authorôs message and 

convey meaning by creating their own message. Being able to solve words efficiently lets students 

direct their attention to the meaning of texts and aspects of the writerôs craft. For middle school 

students who struggle as readers, this involves the areas of phonics (letter/sound relationships) and 

automaticity for sight words. For students who are fluent readers, word study helps students 

formally add to their reading, writing, and speaking vocabularies, to nurture curiosity about words, 

and to develop ways of thinking and talking about them. Teachers work on morphemic analysis 

(using affixes and roots to denote meaning), and  they engage students in interactive vocabulary 

exercises, such as talking about how an unfamiliar word is used in a sentence or creating webs of 

synonyms to determine the nuances between words with similar meanings. 

  

Instructional Context for Teaching Reading 

Students need different levels of support as they engage in a variety of texts. PUC teachers provide 

these levels of support through a variety of instructional contexts:  whole group, small group, and 

individual teaching. Some of these contexts, summarized in the chart below, involve interaction 

with peers, and some focus on individual learning.  

  

Contexts for Teaching Reading 

Whole group teaching ¶ Interactive read aloud 

¶ Reading Mini-lessons 

¶ Word study lessons 

¶ Shared reading 

Small group teaching ¶ Metacognitive strategies 

¶ Book clubs (literature study) 

Individual teaching ¶ Independent reading 

¶ Reading conferences 

 

¶ Teachers use assessments and data to identify and fill learning gaps for individual 

students. 

 

PUC Schools Assessment System is designed to address instructional, evaluative, and predictive 

needs. At PUC Lakeview, we commit to ensure that all students are proficient within four years. 

To this end, we believe there is a need for internal measures in all content areas and to measure 

our progress toward this goal. Research indicates that when teachers use data to adjust their 

instruction, student learning is significantly impacted. ñIf teachers [and leaders] systematically 

examine their professional practices and their impact on student achievement, the results of such 

reflective analysis will finally transform educational accountability from a destructive and 

unedifying mess to a constructive and transformative force in educationò (Reeves, 2004). Further, 

in the case that a PUC Lakeview student is not progressing in a manner consistent with academic 
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success, PUC Lakeview will rapidly modify instructional methods and will pursue an intervention 

model to address the studentôs specific needs.  

 

¶ The school will infuse arts and physical education and health education into the academic 

program for all students. 

 

PUC Lakeview will implement an arts program that will be broken out into four disciplines: dance, 

music, theater, and visual arts. Music and visual arts are offered during the school day, as part of 

the instructional program, while dance and theater are offered after-school as enrichment activities. 

PUC Lakeview believes that ñéinvolvement in the arts provides a positive avenue of creativity, 

lifelong enhancement of the studentsô quality of life, increased cognitive ability, critical thinking, 

and verbal skills, and promotes gains in math and literacy. Arts learning can also improve 

motivation, concentration, confidence, and teamwork.ò (http://www.edutopia.org/arts-music-

curriculum-child-development) 

 

The primary goal of the PUC Lakeview physical education program is to instill in its students a 

life-long pursuit and understanding of the importance of healthy living. Research demonstrates 

that the majority of students spend only 8% of their physical education class time in actual activity 

and are, instead, generally waiting or observing (Gutfeld, G. and Sangriorgio, M. P.E or not P.E. 

Prevention. July 1993, Vol 45, Issue 7, p 18). PUC Lakeview believes that regular activity during 

the school day is strongly associated with higher concentration levels, as well as more directed, 

composed behavior (www.livestrong.com/article/529108-what-are-the-benefits-of-physical-

education-in-school/#ixzz207tQ5hOI). 

 

Based on this research and our core values, PUC Lakeview will allocate at least 140 minutes of 

physical and health education and 200 minutes of arts per week during regular instructional time, 

with additional opportunities for physical activities and arts engagement in the extended day 

program.  

 

¶ An extended day (after-school) program will provide students with a safe place, academic 

support, arts, athletics, clubs, as well as enrichment in a variety of areas. The program 

will be custom built to the interests and needs of the students.  

 

PUC Lakeview will use an extended day schedule to provide academically low-achieving students 

with extra support in order to meet grade-level requirements and to provide a variety of learning 

and enrichment opportunities for all students. For example, PUC Lakeview assumes five-to-ten 

percent of its students will have demonstrated difficulties with the established grade-level 

standards in the general education curriculum or significant difficulties with behavioral and social 

competence that they will require Response to Intervention (RtI) Tier 3 interventions. These 

interventions consist of intensive instruction with continuous progress monitoring and may include 

individual and small group instruction, which, in addition to the regular school day, will take place 

during the extended day. In addition, English learner (EL) students will be offered additional 

English Language Development (ELD) learning opportunities during the extended day program to 

ensure comprehension of instructional input. 

 

http://www.edutopia.org/arts-music-curriculum-child-development
http://www.edutopia.org/arts-music-curriculum-child-development
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The schools doors will be open from 7:00 a.m. to 6:00 p.m. PUC Lakeview is in agreement with 

recent findings by the Ed Sector report, extended learning models that build on the regular school 

day, but with learning methods that engage students in different ways, are most successful. 

ñExpanding time in schools is not just about increasing achievement in academic classrooms. 

Additional time also can open up opportunities to broaden studentsô exposure to different learning 

experiences. In poor neighborhoods, where the availability of such opportunities outside of school 

is often scant, the need for schools to provide such exposure is even greaterò  

(http://issuu.com/nationalcenterontimelearning/docs/caseformoretime). Thus, PUC Lakeview 

will offer after-school clubs that go beyond adding more time to the classroom and may include 

cooking, dance, theater, music, athletics, art, leadership development, tutoring, mentoring, 

homework support, gaming, and much more.  

 

¶ The school will implement supportive and purposeful teaching as the norm. 

 

The curriculum will be aligned to the CA CCSS and designed by teachers through a backwards 

planning model. PUC LAKEVIEW teachers embrace their role as intellectual architects. They use 

the learning cycle to maximize learning time and ensure that students master the standards. 

Research-based teaching strategies are strategically selected and curriculum is differentiated based 

on data. In addition, we believe learning is a social activity that requires students to interact with 

each other to build content knowledge. Students engage in inquiry and academic discourse to 

collaboratively construct meaning. Basic skills will be combined with advanced concepts; 

differentiated instruction will be practiced to meet the learning needs of all students. Based on Dr. 

Howard Gardnerôs theory of Multiple Intelligences, teachers will address the different type of 

learners in their classrooms; in accordance with Taking Center Stage, ñCurriculum content is 

presented in multiple ways: deductively, inductively, aurally, orally, visually, or by óhands-onô 

doing.ò  

 

¶ The school will implement an inclusion model for students with special needs, an 

immersion program for EL students, as well as strategies, such as pre-teaching, in order 

to build confidence and well-being.  

 

The PUC LAKEVIEW  school community is committed to designing learning experiences that 

differentiate for each population of students. Expectations are set high and made clear for students, 

while scaffolds are put in place for students requiring additional support. At PUC LAKEVIEW, 

students with learning disabilities and 504 plans are fully included in the general education 

classroom, while EL students are immersed into the English language with additional primary 

language support, as needed, and targeted English language development instruction (Additional 

specific information will be provided in Section 1.6.1). To meet the specific populations that it 

serves, data are disaggregated and carefully analyzed with the goal of revising pacing and offering 

strategic, differentiated support to ensure that all students master the standards. Bi-weekly 

meetings allow our staff to efficiently co-teach and co-plan lessons and assessments directly with 

the teachers to further ensure that differentiation is embedded into the classroom structure, 

curriculum, and environment. Further, teachers are culturally and linguistically responsive, 

believing different ways of thinking, speaking, and learning are resources to develop, rather than 

problems in need of repair.  

 

http://issuu.com/nationalcenterontimelearning/docs/caseformoretime
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¶ The school will strategically cultivate a positive school environment characterized by 

mutual respect through participation in the Community Circle from the Tribes program. 

 

PUC LAKEVIEW will work purposefully to inculcate in its students the core values of respect, 

caring, responsibility, and justice. Because community building is a necessary part of creating a 

positive school environment, PUC LAKEVIEW will use the Community Circle from the Tribes 

Program created by Jeanne Gibbs who, like PUC LAKEVIEW, believes that the classroom 

atmosphere impacts student learning. To create a Community Circle, each student sits with the 

teacher in an all-inclusive circle. Everybody in the circle then addresses the topic that has been 

introduced that day. The concluding portion of the circle includes reflection questions and 

statements of appreciation. The norms of the Circle are: active listening, mutual respect, no put-

downs, and right to pass. Both the Community Circle and regularly held community meetings are 

deemed essentials of the Homeroom program in which students and teachers explore the meaning 

and enactment of the schoolôs guiding principles and scholarly attributes. Evaluating the impact of 

these values is largely reliant on objective measures: pre-post comparisons of teacher perceptions 

of student behavior, as well as data from student and parent surveys while school climate is 

evaluated through suspension and retention rates. When the empirical research that has been 

collected at PUC schools is analyzed with a qualitative and quantitative lens, the positive findings 

include: increased empathy and compassion for peers, reduced disciplinary issues, as well as 

greater student engagement, reflection, and ownership of their learning. 

 

¶ The school will prioritize each childôs emotional and physical health in addition to their 
academic needs. Services will be identified and offered to alleviate the barriers to 

learning.  

 

Based on our 16-year experience in the Northeast San Fernando Valley, the population is faced 

with overwhelming challenges that may negatively impact studentôs school performance. To 

remedy this situation, PUC LAKEVIEW assumes a whole child approach as it understands: ñEven 

when low-income parents do everything they can for their children, their limited resources put kids 

at a huge disadvantageò (http://www.ascd.org/publications/books/109074/chapters/how-poverty-

affects-behavior-and-academic-performance.aspx). As is the case in all other PUC schools, PUC 

LAKEVIEW  will have a clinical counselor on staff to provide counseling for students and families. 

The goal is to develop a program in which interns earning their Marriage & Family Therapy (MFT) 

hours will provide a high level of support to students and families under the supervision of the 

Clinical Counselor. PUC LAKEVIEW will also work with various service providers that have 

been identified through community outreach and relations to ensure that each student is healthy, 

safe, engaged, and supported. PUC LAKEVIEW will work with families to link them with a 

variety of services that will include dental care, health care, vision, nutrition, and tutoring. This 

approach is best for ensuring long-term student success. 

 

¶ Collaboration among all stakeholders, including service providers, will sustain a culture 

in which all stakeholders are united in a vision of success for every child. Ongoing 

professional development and weekly meetings will be relevant, pertinent, and data-

driven.  
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PUC LAKEVIEW is committed to developing a team composed of all stakeholders. The team will 

increase student achievement through use of collaborative learning communities supported by the 

implementation of Critical Friends Group (CFG). Research cited by the National School Reform 

Faculty indicates, ñImplementation of a CFG promotes the values of reflective practice, shared 

leadership, authentic pedagogy, democracy, equity in opportunity, and social justice, resulting in 

improved learning for all studentsò (http://www.nsrfharmony.org/faq.html). Furthermore, teachers 

trained and participating in CFGôs are more thoughtful about connecting curriculum, assessment, 

and instruction, and believe that they can affect student achievement. These teachers have higher 

expectations for student learning, which, in turn, leads to greater student achievement. 

 

PUC LAKEVIEW believes that professional development is the cornerstone for educational equity 

and academic achievement for all students. ñResearch shows that teachers account for one-third of 

a schoolôs total impact on student achievementò (New NY 54). At PUC LAKEVIEW, professional 

development will be offered to enhance and improve staffôs role as effective educators and will 

enhance their ability to implement the instructional program and to fulfill the school mission. 

Professional development will be designed and delivered in response to specific teacher and 

student needs, as informed by data analysis. It will span a broad range of job embedded learning 

opportunities, including: co-planning, observing, co-teaching model lessons, interactive 

application based workshops, and examination of student work. It will also seek partnerships with 

external providers. Further, PUC LAKEVIEW recognizes professional development as ñéa 

proven method to recruit, retain, and developΟa high quality teaching force.ò (New NY, page 21). 
The following principles, identified by Richard Elmore in ñInvesting in Teacher Learning: Staff 

Development and Instructional Improvement in CSD #2, NYC,ò as effective strategies for using 

professional development to bring about system-wide change in instruction, will guide all 

professional development opportunities:  

o Instructional change is a long multistage process. 

o Shared expertise is the driver of instructional change. 

o A focus on system-wide and classroom specific improvement. 

o Clear expectations and responsibility for achieving them are shared by all. 

o Environment of collegiality, which results in learning for all. 

o Respect and care for the students and the adults working to meet their needs; 

o Focus on content and instruction (Elmore, 1997). 

 

1.11 CURRICULUM  

ENGLISH LANGUAGE ARTS (Core)  

READING, WRITING, RESEARCHING, SPEAKING AND LISTENING  

 

The ELA curriculum for students in grades 6-8 at PUC LAKEVIEW focuses on developing 

studentsô strength as readers, writers, researchers, listeners, speakers, and collaborators. PUC 

LAKEVIEW  students develop the skills in reading, writing, speaking, and listening that are the 

foundation for any creative and purposeful expression in language. Students will become familiar 

with their own applications of reading and writing processes, and learn how to monitor their own 

learning and growth in these areas. When working on various types of assignments such as research 

reports, literature logs or essays, students will understand the process of documenting the steps 
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followed to complete the task or project. Teachers will assess both the final product and the unique 

process undertaken in developing understanding. In this way, students not only demonstrate 

mastery of content, but also gain an understanding of their own processing skills, an essential 

component of their continued success as lifelong learners. Self-evaluation, peer feedback and 

teacher conferencing augment the process-based approach and all play important roles within the 

classroom.  

 
Sixth grade language arts students read, write, listen, and speak for information and understanding, for 

literary response and expression, for critical analysis and evaluation, for social interaction. Students develop 

greater focus and active engagement with text. Students study narration, exposition, and persuasion. 

Students read a wide variety of literacy selections and write narrative, persuasive, and descriptive text as 

they continue to extend their knowledge of Standard English. Classic and contemporary literature is used 

to increase each studentôs motivation to read while popular media will be a tool that is used to entice 

learners. A variety of prewriting strategies are used for planning and organization. Topics are developed 

with relevant facts, definitions, concrete details, quotations or other information and examples. Students 

engage with others to build on othersô ideas and to express their own clearly, distinguishing claims that are 

supported by reasons and evidence from claims that are not.  

 

Seventh grade language arts students read, write, listen, and speak for information and understanding, for 

literary response and expression, for critical analysis and evaluation, for social interaction. Students 

transition from learning to read to reading to learn. Students develop and practice academic vocabulary, in 

oral and written form, and strengthen independent reading skills. Students expand their writing skills with 

attention to organization and use greater documentation to support their writing. Students maintain a 

personal reading list to reflect their motivation to read. To respond to their reading of literary and 

information texts, students engage in a variety of writing activities and will publish writing. Through class 

lectures, brainstorming sessions with peers, and classroom discussion, students listen to comprehend and 

actively participate.  

 

Eighth grade language arts students will read, write, listen, and speak for information and 

understanding, for literary response and expression, for critical analysis and evaluation, for social 

interaction. Students strengthen readiness skills that prepare them for high school content. Students 

will analyze literacy elements and devices (character, plot, etc.). Students will read and think about 

a wide variety of literary selections and will extend their writing to construct their own arguments. 

To demonstrate a motivation to read, students engage in independent silent reading for extended 

periods of time and read voluntarily for a variety of personal and academic purposes. Writing 

requirements expand in length and depth. Students maintain a portfolio of writing that includes a 

variety of genres. Communication with others demonstrates a respect for differences and an ability 

to express personal opinions. They also integrate multimedia and visual displays into presentations 

to clarify information, strengthen claims and evidence, and add interest. 

 

MATHEMATICS (Core)  

The core curriculum for students in grades 6-8 is designed by teachers aligned to the CA Common 

Core State Standards and provides students with multiple opportunities to learn concepts and 

practice skills. Across grade levels, concepts are reviewed and extended in varying instructional 

contexts. The distinguishing features of the designed curriculum are a focus on real-life problem 

solving, student communication of mathematical thinking and appropriate use of technology. The 

curriculum also emphasizes balancing different types of instruction, using various methods for 

skills, practice, and fostering parent involvement in student learning. Teachers will design and 
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utilize various assessment tools that can be used both for planning instruction (formative 

assessment) and for assigning grades (summative assessment).  

 

Sixth grade mathematics is about (1) connecting ratio and rate to whole number multiplication and 

division and using concepts of ratio and rate to solve problems; (2) completing understanding of 

division of fractions and extending the notion of number to the system of rational numbers, which 

includes negative numbers; (3) writing, interpreting, and using expressions and equations; and (4) 

developing understanding of statistical thinking. 

 

Seventh grade mathematics is about (1) developing understanding of and applying proportional 

relationships; (2) developing understanding of operations with rational numbers and working with 

expressions and linear equations; (3) solving problems involving scale drawings and informal 

geometric constructions, and working with twoȤ and threeȤdimensional shapes to solve problems 

involving area, surface area, and volume; and (4) drawing inferences about populations based on 

samples. 

 

Eighth grade mathematics is about (1) formulating and reasoning about expressions and equations, 

including modeling an association in bivariate data with a linear equation, and solving linear 

equations and systems of linear equations; (2) grasping the concept of a function and using 

functions to describe quantitative relationships; (3) analyzing twoȤ and threeȤdimensional space 

and figures using distance, angle, similarity, and congruence, and understanding and applying the 

Pythagorean Theorem. (Common Core Standards.org) 

 

NGSS SCIENCE (Core) 

 

As the world faces issues such as global warming and a lack of an adequate water supply, middle 

school students require exposure to scientific knowledge. PUC LAKEVIEW students will be 

trained to master the scientific skills and content that is imperative to participate effectively in 

todayôs global society. Teachers will be facilitators, leading students to observe, question, and 

explore both the natural world and their own learning processes. Instruction will focus on 

understanding important relationships, processes, mechanisms, and applications of concepts. Less 

important is the memorization of specialized terminology and technical details. Our science classes 

will support studentôs ability to explain, analyze, and interpret scientific processes and phenomena 

more than their ability to recall specific facts. Each grade is exposed to a variety of science topics 

and projects throughout the year, drawing from earth and space sciences, life sciences, physical 

sciences and other fields. Each science topic contains a wide range of possible avenues for 

investigation and interdisciplinary integration. Students will employ research, writing, 

mathematics, problem-solving and communication skills, and a wide variety of computer software 

programs and material from selected websites. Critical to understanding science concepts is the 

use of scientific inquiry to develop explanations of natural phenomena. Therefore, it is 

recommended that students have the opportunity to develop their skills of analysis, inquiry, and 

design through active laboratory work on a regular basis in grades 6, 7, and 8.  
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PUC Lakeview will be transitioning to Next Generation Science Standards which are based on 

ñ3Dò learning. ñ3Dò learning is the purposeful and deliberate integration of three distinct 

dimensions:  Scientific and Engineering Practices (SEPs), Disciplinary Core Ideas (DCIs), and 

Crosscutting Concepts (CCCs). The emphasis is not on isolated facts but a focus on looking at 

science in a more integrated way. The NGSS represents a fundamental shift in science education 

and require a different approach. Teachers must first have a clear understanding of how the 

standards are structured and what each dimension means so that they can design inquiry based 

units and lessons rooted in phenomena and real world applications. 

 

Sixth grade science places focus on Earth Science. Students explore the organization of the 

universe and Earthôs place in it. The Geologic Time Table, the theory of continental drift and plate 

tectonics, and how fossils form help students create an overall view of planet Earthôs history. 

Students also explore geological characteristics of the Earth, including volcanoes, earthquakes, 

and factors of change such as erosion. Finally, students study global weather and changes in 

weather patterns. Sixth grade science creates a foundation for science to come. Sixth grade 

mathematics and science teachers coordinate and develop interdisciplinary theme units and 

activities with specific content from the adopted state content standards. Sixth grade students 

complete Earth Science with a clearer understanding of the world around them and demonstrate 

readiness to begin study of life in seventh grade. 

 

Seventh grade science places focus on Life Science. Students explore life from the cellular level 

to groups of organisms. The course focuses on understanding the development of life from genetic 

and evolutionary standpoints to the organization, structure and function of living things. Hands-on 

lab experiments enhance the concepts learned and stimulate critical thinking necessary to draw 

conclusions from observations. To further their understanding of the scientific method and 

practice, the culminating project for the year requires students to work in pairs to develop science 

experiments. Students conceive, design, run and report on the experiment of their choice. Students 

utilize the Internet and other resources to research the background of their topics and assist in 

developing their experiment. To help students select challenging projects, teachers arrange for 

speakers during the school year to conduct experiments with the students or demonstrate scientific 

technology. Teachers also closely monitor the progress of projects. Seventh grade science serves 

to develop experimental practice and curiosity in students to learn more about physical science in 

eighth grade. 

 

Eighth grade science places focus on Physical Science. Focusing on the concepts of Energy and 

Motion, students incorporate skills learned in mathematics to utilize formulas in calculating speed, 

force, heat and other quantities. Graphing data and interpreting trends from graphs assist students 

in drawing conclusions from lab experiments. Continuing the hands-on nature of the science 

program, students conduct experiments to investigate average speed, friction force of gravity, 

patterns of waves in wave tanks and many others. Given the more abstract nature of Physical 

Science questions posed include the critical thinking variety. Critical thinking questions draw upon 

the concepts learned and require students to consider multiple aspects of a given problem. Critical 

thinking questions will be included with the conclusion questions on labs and on exams. Use of 

pertinent data and information will be required as evidence to support their answers to these 

questions. Science teachers will develop a rubric to assess these questions in an effort to help 

students improve their critical thinking skills.  



 

 65 

PUC LAKEVIEW CHARTER ACADEMY 

The culminating project for eighth grade science is the portfolio project in Science Design. The 

project incorporates both mathematics and science and includes experimental design, calculations 

and reasoning. In preparation for this project, teachers continue to arrange for interactions with 

scientist and engineers. 

 
SOCIAL STUDIES (Core)  

The primary mission of the History and Social Science curriculum is to teach chronological and spatial 

thinking, research, evidence, point of view, and historical interpretation that will enable students to know 

themselves more fully as developing individuals in a changing historical context and as active participants 

in their local, national and world communities. The school will seek to nurture each studentôs enjoyment of 

history; teach a body of knowledge; develop skills in reading, research, writing and oral expression; 

implement learning activities which systematically develop critical thinking; and instill in students a sense 

of service to others and responsibility for their world. The History-Social Science program will examine 

global human experience in light of such unifying themes as the process of change over time and the 

interrelationships among societies. Information will be selected to stimulate student interest and 

understanding of historical concepts and patterns. Issues of race, religion, gender, ethnicity and class will 

be incorporated into the curriculum along with current events, geography, and an introduction to social 

sciences: anthropology, sociology, psychology, economics and international relations. Students in grade six 

expand their understanding of history by studying the people and events that ushered in the dawn of the 

major Western and non-Western ancient civilizations. Geography is of special significance in the 

development of the human story. Continued emphasis is placed on the everyday lives, problems, and 

accomplishments of people, their role in developing social, economic, and political structures, as well as in 

establishing and spreading ideas that helped transform the world forever. Students develop higher levels of 

critical thinking by considering why civilizations developed where and when they did, why they became 

dominant, and why they declined. Students analyze the interactions among the various cultures, 

emphasizing their enduring contributions and the link, despite time, between the contemporary and ancient 

worlds. Students in grade seven study the social, cultural, and technological changes that occurred in 

Europe, Africa, and Asia in the years A. D. 500Ð 1789. After reviewing the ancient world and the ways in 

which archaeologists and historians uncover the past, students study the history and geography of great 

civilizations that were developing concurrently throughout the world during medieval and early modern 

times. They examine the growing economic interaction among civilizations as well as the exchange of 

ideas, beliefs, technologies, and commodities. They learn about the resulting growth of Enlightenment 

philosophy and the new examination of the concepts of reason and authority, the natural rights of human 

beings and the divine right of kings, experimentalism in science, and the dogma of belief. Finally, students 

assess the political forces let loose by the Enlightenment, particularly the rise of democratic ideas, and they 

learn about the continuing influence of these ideas in the world today. Students in grade eight study the 

ideas, issues, and events from the framing of the Constitution up to World War I, with an emphasis on 

America's role in the war. After reviewing the development of America's democratic institutions founded 

on the Judeo-Christian heritage and English parliamentary traditions, particularly the shaping of the 

Constitution, students trace the development of American politics, society, culture, and economy and relate 

them to the emergence of major regional differences. They learn about the challenges facing the new nation, 

with an emphasis on the causes, course, and consequences of the Civil War. They make connections 

between the rise of industrialization and contemporary social and economic conditions.  
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ARTS (Core) 

The arts are core subjects, each containing a distinct body of knowledge and skills. Academic rigor 

is a basic characteristic of a comprehensive education in the arts, including the following:  

¶ Learning through active practice, rehearsal, and creation or performance of works in the 

arts  

¶ Reading about the arts and artists  

¶ Researching, writing, and communicating about the arts  

¶ Reflecting on the arts in thoughtful essay or journal writing on oneôs observations, feelings, 
and ideas about the arts  

¶ Participating in arts criticism on the basis of observation, knowledge, and criteria  

 

Students in grades 6 - 8 will have experiences in the four core visual and performing arts forms; 

Theatre, Music, Visual Arts, and Dance. In addition, students in the high school grades will take 

at minimum one year of arts classes and will be able to take additional courses if they so desire. 

 

DANCE, THEATRE, MUSIC, VISUAL ART  

The curriculum at PUC LAKEVIEW allows 6th and 7th graders to engage in a trimester of a 

year in each of three major Arts forms. This provides them with an introduction to the history, 

influence, and skills of each in the 7th grade they continue to build on the knowledge that they 

received the year before. By the end of their 7th grade year, each student would have 

experienced each art form. Students also have arts classes in 8th grade. In the high school 

grades all students will complete the ñFò requirement necessary for admission to a four year 

California public university. In addition, the students have an opportunity to take additional 

electives in art forms that are of particular interest to them.   

 

THEATRE  (GRADE 7)  

The theatre program at PUC LAKEVIEW is designed to help the seventh grade students learn how 

to express themselves, improve their focus, build confidence and self-esteem, think critically and 

problem solve, and work collaboratively in a respectful environment. Utmost importance is placed 

on creating a safe, supportive, and positive community in which students can explore and share 

ideas without fear of criticism, courageously practice creative expression, and be productive. 

Students will learn theatre terminology and learn how to perform fundamental and foundational 

skills such as pantomime, improvisation, and tableau. They will engage in voice work and learn 

how to speak with effective projection, articulation and expression. Students will delve into story 

and learn about character, objective, motivation, conflict, resolution, setting, and plot. Most of the 

work done in theatre class will involve working in groups; therefore, a major focus will be on how 

to effectively collaborate. Playwriting will also be taught with students learning how to properly 

structure a stage play script. They will learn about the process of cold-reading, breaking down a 

script and analyzing character elements, the use of props, blocking, memorizing, and rehearsing. 

Stage blocking notations will be learned, as well as what it means to be ñon-bookò and ñoff-book.ò   

 

MUSIC (GRADE 8)  

The music curriculum at PUC LAKEVIEW is designed to develop fundamental musicianship 

skills, as well as support student growth across disciplines in other content areas. This is achieved 

over the course of a year- long music class in the sixth grade. In this class our students are not only 

working on attaining high level musicianship skills, our students are also working on putting 
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mathematical concepts into action while engaging in a process of language acquisition through 

discipline specific academic discourse. Student engagement in the music specific systems of our 

classes enhances the elasticity of the brain and works the mind in a way that cannot be duplicated 

in any other content area. Through our music classes, students learn to develop critical-thinking 

and problem-solving skills in real time performance scenarios at the intersection of the heart, body, 

and mind. The experiences of rehearsing music in a classroom setting definitely instill multiple 

skills for success. Music students learn how to multi-task at immense levels by incorporating 

listening, keeping tempo, reading music, following the music director, in addition to physically 

using multiple parts of the mind and body. Students receive a holistic education regarding etiquette 

and respect while learning the foundations of how to rehearse and perform in an ensemble 

setting. It is with this experience that they gain a new confidence, believe they can succeed in 

whatever they choose, and realize their full potential. Our music program is designed to build a 

foundation that prepares students for success in a high school instrumental music class. The 

students will be sent to high school music classes fully prepared with fundamentals in keeping a 

steady tempo, rhythm (from whole notes/rests up to 1/16th's), harmony (major/minor triads), and 

reading notes on the grand staff (treble and bass clefs). The sixth grade music class uses drumming 

to apply concepts of music theory, composition, aesthetic valuing, improvisation, and 

performance. It is here where students begin to engage in processing, analyzing, and responding 

to sensory information through the language of music. The eighth grade music class uses 

keyboards as the means of deepening their understanding of that language. In this class, students 

build on what they have learned previously and add to that knowledge by developing keyboard 

skills that include reading, writing, performing, analyzing, creating, and connecting to music both 

historically and culturally. Many of the fundamentals listed are usually introduced during an 

Instrumental Music/Beginning Music class. Since our middle school students are being 

successfully trained, when they move on to high school, they are prepared for more advanced 

concepts such as: intervals up to a perfect fifth; major/minor/diminished/augmented seventh 

chords; arranging/composition and higher level sight reading. Through this course, students will 

not only develop strong-high-level- fundamental music skills, but they are better prepared for high 

school and have fostered skills needed to be successful in college and beyond. 

 

VISUAL ARTS (GRADE 8) 

The Visual Arts at PUC LAKEVIEW focus on making, looking at, discussing, and critiquing art. 

The courses help students learn how to think creatively and critically, problem solve, and express 

themselves. Students will develop artistic skill in a variety of materials and techniques such as 

contour drawing, perspective, charcoal and pastel blending, various painting techniques, 

composition, and color theory. Students will make connections to other contents such as language 

art, history, science, and math. Students will learn the language of the discipline and basic 

principles of visual arts. They will begin to understand the role art plays in different countries, 

communities, and among different individuals. Students are introduced to the history of art and 

potential careers in the arts field. Every art teacher administers a pre- and post-assessment along 

with performances and exhibitions throughout the year. All arts teachers document these 

performances in their on-line portfolios. In the high school grades AP level visual arts courses are 

offered.   
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PHYSICAL EDUCATION AND HEALTH (Non -Core) 

We strongly believe that middle school is an ideal time for students to gain knowledge and 

establish life-long practices of a healthy lifestyle. Students will engage in a variety of physical 

activities that include but not limited to team sports. The primary goal of the PUC LAKEVIEW 

physical education program is to instill in its students a life-long pursuit of healthy living. To do 

so, the PUC LAKEVIEW physical/health education program will focus on each studentôs 

individual short-term and lifelong physical/health goals and needs. Instruction will be augmented 

with lessons in nutrition and healthy life-style choices.   

 

SSR (Non-Core) 

Sustained Silent Reading (SSR) is a period of uninterrupted silent reading. It is based upon a single 

simple principle: Reading is a skill. And like all skills, the more you use it, the better you get at it. 

As reported in Jim Trelease's book, The Read Aloud Handbook, students do not read very much. 

In one reported study from the book, 90% of the students studied devoted only 1 percent of their 

free time to reading and 30% to watching television. 50% of the students read for an average of 

four minutes or less per day, 30% read two minutes per day, and 10% read nothing at all. In a 

comprehensive seven-year study conducted by John Goodlad, A Place Called School, it was 

reported that only 3 percent of class time is occupied by the act of reading in the middle school, 

and 2 percent in the high school. Therefore, with this research in mind, the goal of our SSR 

program is to increase the amount of reading, build a love for reading, and improve students 

reading comprehension. The SSR program will also increase studentsô access to literature as the 

Common Core reduces the percentage of literature and increases the percentage of informational 

text over time (8th grade: 45% literary & 55% informational). Four teachers per grade level will 

facilitate SSR which is a not for credit course. Assessment of reading levels or Lexile levels will 

be completed in English classes. Students will have SSR 25 minutes, 3- 4 times per week.  

 

HOMEROOM (Non -Core)  
PUC LAKEVIEW students will participate in an advisory period four times a week. Many narrative 

accounts attest to advisoryôs positive impact. Generally, studies have shown that students who do not feel 

an attachment to school staff are likely to have poorer attendance and to drop out more than students who 

feel that they are part of a supportive school environment. In addition, healthy relationships between 

teachers and students appear to facilitate academic achievement. At PUC LAKEVIEW, there are three main 

goals of the advisory program that are aligned with PUCôs Three Commitments:  

 

¶ College Ready Skills (PUC Commitment 1: Five times more college graduates within the communities 

we serve.):  

Students will build non-cognitive skills that include a range of behaviors that reflect greater student self-

awareness, self-monitoring, self-control, study skills, work habits, time management, help-seeking 

behavior, and social problem solving skills. They will begin to develop the behaviors, problem solving, 

and coping skills that allow students to successfully manage new environments and the new academic 

and social demands of high school and college. 
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¶ Academic Readiness & Intervention (PUC Commitment 2: After four years with us students are 

proficient):  

Students will be in an environment that promotes growth for every student. Given that all students have 

different needs, Advisory will be a place where students know what their academic needs are and how 

they are working towards their individual goals to ensure growth. Students will have the opportunity to 

work towards these goals through adaptive technology programs, small group learning, instruction and 

student practice.  

 

¶ Social Emotional (PUC Commitment 3: Students commit to uplift their community now and forever.):  

Students will be in an environment that fosters bonding within an advisory group so that they feel 

accepted and valued by their teacher and peers. Students will learn about their community through 

lessons and discussions of current events. They will also learn about how they can uplift their community 

within the school and outside of the school through community service.  

  

 

During his Community Circle, from the Tribes Program created by Jeanne Gibbs, will regularly be held. 

Community Circle was developed around the concepts of: Appreciation, Respect, Camaraderie, and 

Cooperation. Its emphasis is largely social and intended to produce a climate in which maximum learning 

is possible and where people enjoy school and are successful. Its purpose is to provide the scaffolding for 

unhampered learning by building the skills of community through class building, team building, and 

relationship skill building through cooperative learning strategies. Throughout the process students learn to 

use specific collaborative skills, and to reflect on both the interaction and the learning that is taking place. 

The process not only establishes a caring environment for cooperative learning, but provides structure for 

positive interaction and continuity for working groups.  

 

Intervention and Enrichment Programs PUC LAKEVIEW will implement a three-tiered early prevention 

system model. PUC LAKEVIEW will implement the PUC Pyramid of Intervention model that has proven 

to be successful and includes PUCôs Family Support Team (FST) model. PUC LAKEVIEW uses the term 

FST to emphasize the collaborative aspects of the team, and the fact that it is not only the student, but also 

the family, that needs support. The FST is a positive school-wide identification and intervention process. 

The PUC Family Support Team is what many other schools call a Student Support Team or Student Study 

Team (SST). PUC uses the term FST to emphasize the collaborative aspects of the team, and the fact that 

it is the family that needs support, not only the student. The Family Support Team is a positive school-wide 

early identification and early intervention process. The FST provides both academic and behavioral 

intervention. Working as a team, the student, parent/guardian, teachers, school administrator, and other 

appropriate school personnel identify the student's strengths and assets, upon which an improvement plan 

for school success can be designed. Concerns are seen as obstacles to student success and not descriptors 

of the student or his character. As a regular school process, the FST intervenes with school and community 

support and designs a practical improvement plan that all team members (school, student, parent/guardians) 

agree to follow. Follow-up meetings are planned to provide a continuous casework management strategy 

to maximize the student's achievement and school experience. The Pyramid of Intervention on the following 

page illustrates PUC LAKEVIEWôs multi-level approach to academic interventions and supporting the 

needs of struggling students. 

           

  



 

 70 

PUC LAKEVIEW CHARTER ACADEMY 

Innovative Curricular Components of the Educational Program 

 

The following is a list of the innovative curricular components at PUC Lakeview Charter 

Academy.   

1. Sound Instructional Planning: UC Lakeview Charter believes that sound instructional 

planning can support the needs of diverse students. We do not track our students, therefore 

teachers always plan their lessons to ensure that all students, whether they are identified 

as GATE, ELL, or students with IEPs can be successful.   

2. Thoughtful and Focused Professional Development:   Over the summer and throughout 

the school year professional development is focused on the use of Universal Design 

elements such as graphic organizers, and mind maps, as well as group work structures, 

and common reading and writing strategies across all content areas to ensure all students 

are set up for success.   

3. Weekly Lesson Plan Feedback:  Feedback provided by the administration to all teachers 

on a weekly basis ensures teachers are growing in their ability to use essential questions, 

hands on learning, academic discourse and checks for understanding to engage and ensure 

mastery of content by all students. 

4. Appropriate Academic and Intervention Support:  PUC Lakeview Charter Academy work 

hard to ensure all students get the appropriate academic and intervention support. This 

starts with early identification of student needs. Administration and teachers communicate 

weekly at staff meetings using a grade level meeting protocol. Teachers share anecdotal 

behavioral and academic data in order to identify student needs and to plan next steps. 

Next steps are always articulated in three ways, individual, classroom and schoolwide, in 

order to maximize impact. Examples of next steps include, for behavioral concerns, one 

on one student conferencing, a ñswarmò where all teachers meet with one student to 

discuss patterns across classes, parent phone calls, parent conferencing, and lunch 

intervention. Examples of next steps for academic concerns also includes one on one 

conferencing or meetings with families, but also often includes referral to schoolwide 

academic support systems. 

 

Intervention and Enrichment Programs 

 

Using data to ensure every child is successful.  

After each round of benchmark analysis, teachers create intervention class rosters and scope and 

sequences. Based on the structure of his or her classroom, the teacher has the autonomy to create 

intervention to support the needs of the students. Students with special needs receive immediate 

intervention throughout the week by the Inclusion Specialist. IEP students are required to meet with 

the resource teacher to check in on progress and to receive immediate intervention. The Inclusion 

Specialist conducts small group instruction, re-teaching, scaffolding of new concepts, and assessment 

support, as well as continued reflection on subject specific progress to ensure students are being 

prepared and not failing.  
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Common practices at PUC Lakeview  are intervention classes based on a specific standard or 

bundle of standards, reading intervention classes to increase comprehension and fluency and 

previewing intervention to increase vocabulary comprehension and retention, this is called 

Strategic intervention. As a school, we use TeenBiz as an online intervention tool.   

 

Additionally, all incoming 6th grade students take an additional class called Learning Lab. The 

focus of this class is English and Math and includes helping students with their study skills and 

organizational skills. 

 

Enrichment Program  

At the conclusion of each day all students have the option to participate in the after school 

program. The after school program includes three primary components: academic tutorial; 

homework assistance and enrichment/recreation operating right after school until 6:00 p.m. five 

days per week. Teachers provide additional support during lunch period for students who cannot 

attend academic tutorial or homework assistance. The goal is to raise academic levels, improve 

academic performance, strengthen social relationships and provide meaningful opportunities for 

children to increase self-esteem by expanding their skills in a variety of areas. 

 

During afterschool programing, tutors work directly under supervision of the Site Coordinator 

and School Leader. Tutors will provide one-on-one academic tutoring in subjects such as math, 

science, reading and writing and assist and/or facilitate enrichment activities. Some of the 

enrichment opportunities include cooking, photography, book scraping/ arts and crafts, and 

sports. The administration would be available for staff or parents questions or concerns. At 

6:00pm, the school officially ends its day.  

 

Instructional Materials  

There is no set textbook or curricular program. The selection of curriculum, materials and 

instructional activities will occur as a result of a collaboration that will take place between the 

principal (instructional leader of the school) and the teachers. All selections will be aligned with 

the CA CCSS and the academic content and performance standards. They will be aligned with the 

instructional philosophy, vision, and mission of the school.  

 

In PUC LAKEVIEW classrooms, sets of books provide basic reference materials for students. 

Teachers identify resource materials that best achieve learning through their curriculum design. 

PUC teachers choose resource materials based on recommendation by other PUC teachers (based 

on a track record of success with the same materials), researched by PUC National Instructional 

team members, and acquisition is approved by the Principal or Assistant Principal. Rather than 

support a single textbook approach, PUC LAKEVIEW employs a variety of supplementary 

materials (books, articles, primary source, photos, video, etc.) to present the CA CCSS within its 

curriculum. The Principal or Assistant Principal will be responsible for approving acquisition and 

ensuring the supplementary materials align with the CA CCSS.  

 

The following table provides a list of textbooks that have been used by schools in the PUC network 

and will be considered by PUC LAKEVIEW teachers. The textbook list will be updated as the list 

of approved CA CCSS textbooks is compiled by the state. PUC LAKEVIEW will use 

supplemental resources for ELD such as Connect, ña fun, 4-level, multi-skills course especially 
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written and designed for young adolescentsò and Oxford Picture Dictionary Reading Library ñNine 

readers based on topics in The Oxford Picture Dictionary with narratives on issues including 

society, school and the workplace.ò 
 

Subject Textbook 

Language Arts 1. Engage NY 

2. iReady  

Mathematics 1. Engage NY-Eureka 

2. iReady 

3. Khan Academy 

Social Science 1. TCI; History Alive 

2. McGraw Hill; Discovering Our Past 

Science 

 

1. Holt; Science & Technology 

2. McGraw Hill; Focus on Science 

3. Stem Scope 

English 

Language 

Development 

1. Leveled Texts 

2. iReady 

3. Rosetta Stone 

 

Resources that pair with these texts are Achieve 3000 for ELA; for Math, students use various 

computer resources, such as Think Through Math and the internet materials that go with CPM 

Math. 

 

Enrichment Program  

At the conclusion of each day all students have the option to participate in the after school program.  

 

The after school program includes three primary components: academic tutorial; homework 

assistance and enrichment/recreation operating right after school until 6:00 p.m. five days per 

week. The goal is to raise academic levels, improve academic performance, strengthen social 

relationships and provide meaningful opportunities for children to increase self-esteem by 

expanding their skills in a variety of areas. 

 

During afterschool programming, tutors work directly under supervision of the Site Coordinator 

and School Leader. Tutors will provide one-on-one academic tutoring in subjects such as math, 

science, reading and writing and assist and/or facilitate enrichment activities. Some of the 

enrichment opportunities include cooking, photography, book scraping/ arts and crafts, and sports. 

The administration would be available for staff or parentsô questions or concerns. At 6:00pm, the 

school officially ends its day.  
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Instructional Materials  

 

There is no set textbook or curricular program. The selection of curriculum, materials and 

instructional activities will occur as a result of a collaboration that will take place between the 

principal (instructional leader of the school) and the teachers. All selections will be aligned with 

the CA CCSS and the academic content and performance standards. They will be aligned with the 

instructional philosophy, vision, and mission of the school.  

 

In PUC Lakeview classrooms, sets of books provide basic reference materials for students. 

Teachers identify resource materials that best achieve learning through their curriculum design. 

PUC teachers choose resource materials based on recommendation by other PUC teachers (based 

on a track record of success with the same materials), researched by PUC National Instructional 

team members, and acquisition is approved by the Principal or Assistant Principal. Rather than 

support a single textbook approach, PUC Lakeview employs a variety of supplementary materials 

(books, articles, primary source, photos, video, etc.) to present the CA CCSS within its curriculum. 

The Principal or Assistant Principal will be responsible for approving acquisition and ensuring 

the supplementary materials align with the CA CCSS.  

 

The following is a list of textbooks that have been used by schools in the PUC network and will 

be considered by PUC Lakeview teachers. The textbook list will be updated as the list of approved 

CA CCSS textbooks is compiled by the state. PUC Lakeview will use supplemental resources for 

ELD such as Connect, ña fun, 4-level, multi-skills course especially written and designed for 

adolescentsò and Oxford Picture Dictionary Reading Library ñNine readers based on topics in The 

Oxford Picture Dictionary with narratives on issues including society, school and the workplace.ò 
 
English: 

Literature varies by grade level and unit of study. No text books for Reading/Language Arts. The school 

uses fiction/non-fiction short stories through these anchor novels, which are Common Core-aligned. In 

addition, there is a focus on expository text. 
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Title  Author  

To Kill a Mockingbird Harper Lee 

Lord of the Flies William Golden 

Romeo and Juliet William Shakespeare 

Fahrenheit 451 Ray Bradbury 

Merchant of Venice William Shakespeare 

Othello William Shakespeare 

The Great Gatsby F.Scott Fitzgerald 

Raisin in the Sun Lorraine Hasberry 

Their Eyes Were Watching God Zora Neale Hurston 

Beloved Toni Morrison 

Death of a Salesman Arthur Miller 

Frankenstein Mary Shelley 

Much Ado About Nothing William Shakespeare 

Hamlet William Shakespeare 

 

Foreign Language 

Title  Level Author  Publisher 
!Ven Conmigo! Nuevas vistas Uno 
 

Level One 
Advanced 

Barbara Kristof Holt, Rinehart and Winston 

!En español! Uno Level One McDougal Littell 

 

Gahala, Carlin, Heining-Boyton, 

Otheguy, Rupert 

!En español! Dos 
 

Level Two McDougal Littell 
 

Gahala, Carlin, Heining-Boyton, 
Otheguy, Rupert 

Mathematics 

Title  Level Author  Publisher 
Geometry  McDougall Littell Larson et al 2004 

Precalculus  Larson Houghton Mifflin 

Core Connections Integrated 1  Leslie Dietiker, et al College Preparatory 

Mathematics(CPM) 

Core Connections Integrated 2  Leslie Dietiker, et al College Preparatory 
Mathematics(CPM) 

Core Connections Integrated 3  Leslie Dietiker, et al. College Preparatory 

Mathematics(CPM) 

Trigonometry, Fifth Edition  Charles McKeague and Mark Turner Thomson 

Science 
Title  Level Author  Publisher 
Chemistry, 2005  Wilbraham, Stanley, Matta, Waterman  Prentice Hall  

Essentials of Anatomy and Physiology, 

2009 

 Marieb Prentice Hall, 4th ed., 

Prentice Hall Biology, 2006  Miller, Kenneth R., Levine, Joseph S Pearson Prentice Hall 

Physics:  Principles and Problems, 2004  Giancoli Prentice Hall 

Environmental Science for AP, 2012  Friedland & Relyea W.H. Freeman and 

Company/BFW 

Social Sciences 
Title  Level Author  Publisher 
World History: Modern Times, 

California Edition 

 Spielvogel Glencoe - McGraw Hill 

 

Western Civilization Since 1300, 7th 
Edition 

 Spielvogel 
 

Glencoe - McGraw Hill 
 

American Government, California 2006  McClenaghan, William A. 

 

Magruder's - Pearson/Prentice 

Hall 

Call to Freedom:  1865 to the Present, 
2003 

 Author Unknown Hold Rinehart Winston 
 

U.S. History Program  Author Unknown Teacher Curriculum Institute 

The American Pageant,15th Edition, 

2012 

 David Kennedy/Lizabeth Cohen Wadsworth Publishing 

 

History Alive,   Bert Bower, Wendy Frey TCI 
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1.12 GRADUATION REQUIREMENTS  

NOT APPLICABLE.  

 

 

1.13 I NSTRUCTIONAL M ETHODOLOGIES AND STRATEGIES  

The skilled teachers at PUC LAKEVIEW use a rich repertoire of instructional methods. In 

selecting the most appropriate ones, teachers consider the goals and objectives of the lesson and 

the unit, the studentsô prior learning, and strategies for maximizing cognitive engagement. Based 

on Dr. Howard Gardnerôs theory of Multiple Intelligences and Norman L. Webbôs Depth of 

Knowledge (DOK), we believe that our teachers must address the different types of learners in 

their classrooms and the degree of understanding students need to be successful.  

 

Following is a brief description of the general instructional methods PUC LAKEVIEW teachers 

employ to engage students with the content. 

 

 

 

 

METHODOLOGIES 

 

¶ Constructivist learning: PUC LAKEVIEW teachers facilitate learning by recognizing the 

knowledge that students bring to the classroom. Studentsô learning is supported through an 

inquiry process as students construct new understanding and meaning.  

¶ Problem Based and Inquiry Learning: PUC LAKEVIEW teachers give students a problem 

which the student must then solve by gathering data, organizing data, and attempting an 

explanation, ñwhereby students become increasingly accomplished problem-solvers given 

structure and guidance from mentors who scaffold students through coaching, task structuring, 

and hints, without explicitly giving students the final answers. An important feature of 

scaffolding is that it supports studentsô learning of both how to do the task as well as why.ò  

http://www.cogtech.usc.edu/publications/ hmelo_ep07.pdf. 

¶ Gradual Release Model:  The gradual release of responsibility model of instruction requires 

that the teacher shift from assuming ñall the responsibility for performing a task é to a 

situation in which the students assume all of the responsibility.ò( Pearson and Gallagher, 1983) 

The model provides teachers with an instructional framework for moving from teacher 

knowledge to student understanding and application. First, the teacher models his or her 

thinking and understanding of the content for students. Then, during guided practice, the 

teacher prompts, questions, and facilitates as students engage in tasks that increase their 

understanding. To consolidate their understanding of the content, students need opportunities 

to problem solve, discuss, negotiate, and think with their peers. Collaborative learning 

opportunities, such as stations, ensure that students practice and apply their learning while 

interacting with their peers. 

  

http://www.cogtech.usc.edu/publications/%20hmelo_ep07.pdf
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¶ Discovery learning: Discovery learning is when PUC LAKEVIEW teachers encourage 

students to derive their own understanding or meaning for something. We agree with the 

Middle Grades Task Force that ñdirect instruction and discovery instruction are 

complementary strategies used to enhance learningò  

(http://literacy4learning.lacoe.edu/differentiation/differentiation.html). 

¶ Experiential learning: PUC LAKEVIEW students learn by doing. Concrete objects or 

situations, from which our middle school students derive data for further thought or action, 

help them to make meaning out of their world. Concrete experiences at PUC LAKEVIEW 

include role-playing, interviewing, community service, and similar activities in which they are 

able to analyze a common experience and explore ideas and values. 

 

STRATEGIES 

 

¶ Heterogeneous grouping: PUC LAKEVIEW will provide all students with the same rigorous 

content and will scaffold support. Heterogeneous grouping has been shown to improve overall 

learning although some have called grouping at the middle level "the most important 

unresolved issue in education" (George 1988). In a review of research on ability grouping over 

a sixty-year period, Slavin (1987) concluded that "almost without exception, reviews from the 

1920s to the present have come to the same general conclusion: that between-class ability 

grouping has few if any benefits for student achievement." 

(http://rer.sagepub.com/content/57/3/293.abstract). At PUC LAKEVIEW, all students, 

including students identified for special education as well as English Learners, will be active 

members of the classroom. 

¶ Pre-teaching, or front loading:  Prior to lessons (on an as needed basis), PUC LAKEVIEW 

teachers will introduce students to the concepts that are to be presented in an upcoming lesson. 

PUC LAKEVIEW applies pre-teaching as a way to build bridges between prior knowledge 

and new concepts, content, or skills. Visual aids and graphic organizers may be used. Studentsô 

self confidence levels increase through the practice of pre-teaching. 

¶ Targeted re-teaching: When PUC LAKEVIEW assessments reveal that students are 

struggling with a particular skill or concept, students will receive targeted instruction that re-

teaches a particular skill or concept. PUC LAKEVIEW teachers will build on previous 

activities with an approach that is different from the one they initially used. Focus will be given 

to particular errors or omissions.  

¶ Teacher Lecture: Teacher lecture is a familiar and effective method for teaching at PUC 

LAKEVIEW  that is used thoughtfully and properly. Synthesized research on learning 

processes presented in How People Learn (1999) confirms, ñexpertsô abilities to think and 

solve problems depend strongly on a rich body of knowledge about subject matterò 

(http://www.centerforpubliceducation.org/Learn-About/21st-Century/Putting-it-all-

together.html). Facts acquired through lecture, text, or empirical research are an essential 

component of constructing knowledge. 

¶ Collaborative Learning: Students process information and derive knowledge through 

discussing course-related issues and topics with other PUC LAKEVIEW students. Evidence 

indicates that it, ñraises achievement, promotes positive self-concept, and raises regard for 

others. It appears to be especially useful for students from racial minority and low socio-

economic groups who have not excelled to the same degree as middle income majority-culture 

pupils in the traditional competitive classroom. Cooperative learning may also help to lessen 

http://literacy4learning.lacoe.edu/differentiation/differentiation.html
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the fatalistic attitude toward schooling that is often found among students from minority groups 

and those who have experienced repeated failure in the schools. When these students notice 

the value of their input and effort, a more internal locus of control and belief in one's ability is 

fostered. Social and work skills are imbeddedò 

(http://www.behavioradvisor.com/CoopLearning.html). 

¶ Cooperative Learning: Small groups of PUC LAKEVIEW students work together to solve a 

problem or complete a task. Cooperative learning brings students of varied ability together in 

small groups to increase student participation and involvement in the learning process. 

Students take responsibility not only for their own learning, but also share the responsibility 

for helping other members of the group achieve instructional goals (Slavin 1987). PUC 

LAKEVIEW  believes that the middle school classroom is an especially appropriate place to 

use cooperative learning strategies. Students working with others toward a common goal draw 

upon their interest in the peer group that gives meaning to the relationship. A number of studies 

have indicated that cooperative learning enhances academic learning, fosters intergroup 

relations, heightens self-esteem, improves mutual concern and trust, and increases the 

likelihood of positive social behavior (Educational Leadership, December 1989/January 

1990). 

 

1.14 STUDENT M ASTERY OF CA  CCSS AND OTHER STATE CONTENT STANDARDS 

 

All students at PUC LAKEVIEW will receive instruction that is designed to facilitate their 

attainment of the State learning standards. Next Generation Science Standards (NGSS), and the 

English Language Development Standards. Specific content in all subject areas will be drawn from 

the adopted (CA CCSS) and the California Content Standards. Teachers will design the curriculum 

to support varying learners and learning styles, including English Learner (EL) students and 

students with special needs. PUC LAKEVIEW will not utilize one particular textbook or program 

in any of the content areas. PUC LAKEVIEW believes that curriculum design is a tool that can be 

used to empower teachers. Research has found, ñTeachers are not likely to make changes to 

practice unless they judge them to be necessary or desirable, or if they are have opportunities to 

discuss change and to learn from others.ò (Appleton & Asoko, 1996; Arora, Kean, & Anthony, 

2000; Franke, Carpenter, Fennema, Ansell, & Behrend, 1998). Cross organizational teacher teams 

and instructional coaches provide teachers with opportunities to collaborate and learn from one 

another as milestone documents are developed. PUC LAKEVIEW underscores the value of its 

teachers as intellectual architects in this task. PUC LAKEVIEW also values the incorporation of a 

studentôs intellectual, social, emotional and political learning into curriculum design and will, 

therefore, hire culturally responsive teachers who ñrealize not only the importance of academic 

achievement, but also the maintaining of cultural identity and heritageò  

(http://www.intime.uni.edu/multiculture/ curriculum/culture/teaching.htm).  

 

All PUC LAKEVIEW teachers receive training in standards deconstruction, use of the testing 

blueprints, careful analysis of assessment data, and induction to the PUC model of effective 

teaching to support a college-ready environment that provides a high level of instruction. From 

this carefully guided work each teacher develops a standards driven, time bound scope & sequence 

with specific learning targets and óbig ideasô for each unit and lesson.  

http://www.behavioradvisor.com/CoopLearning.html
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PUC LAKEVIEW teachers will use the CA CCSS and the CA Content Standards as the backbone 

for the development of a scope and sequence. This scope and sequence will be used to make 

instructional plans and write lessons. The scope will inform the breadth of curriculum that students 

must be taught. The sequence will guide how the skills and subject material will be instructionally 

presented over time. The two work together in synchronization; they both have implications for 

the other. PUC LAKEVIEWô scope and sequence will be both horizontally and vertically aligned. 

Appropriate grade level and cross-grade level teams will be established to maximize collaboration 

on scope and sequence decisions. PUC LAKEVIEW teachers will modify their scope and sequence 

to ensure gaps in skills or content are addressed. There are many variables that inform a teacherôs 

scope and sequence but most important is the data teachers constantly collect and analyze. This 

data informs their lesson planning and includes planning for individual, small group or whole 

group needs. 

 

California began CA CCSS testing during the 2014-15 school year. PUC, as an organization, has 

embarked on a comprehensive initiative to ensure that we prepare teachers to prepare students with 

the knowledge and skills they need to succeed in college and in their careers. In our transition to 

the CA CCSS, PUC has utilized some of the resources provided by Engage NY and NYSED. Our 

focus has been on the six instructional shifts in ELA and Math. In addition, in the spring of 2013, 

a PUC school was part of the early adopters CA CCSS assessment pilot.  

 

The adoption of the CA Common Core State Standards (CA CCSS) demands significant shifts in 

the way teachers think about, design and deliver instruction to students. The content and structure 

of the CA CCSS strongly align with PUCôs approach to teaching and learning; however, we 

recognize as an organization that we need to 1) Ensure all stakeholders understand the teaching 

and learning requirements outlined by the common core and explicitly link current organizational 

practices to the CA CCSS, 2) identify and formally incubate bright spots in order to formally 

disseminate these best practices across our network.  

 

PUC places a high value on structuring time during the year for both grade level and content 

teachers within and across schools to convene and collaborate. Within schools, teachers meet in 

content and grade level teams one to two times monthly. Across our network, teachers meet in 

content teams 3-5 times a year. This cultural value of shared collaboration will provide a strong 

foundation as we focus these conversations on the CA Common Core State Standards. 

 

The following tables outline the conversations that occur during staff collaboration with regards 

to current PUC practices: 
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CA CCSS Focus in English Language Arts/Literacy 

Focus Description 

¶ Balancing 

Informational 

and Literacy 

Text 

There is a focus on reading more rich, non-fiction texts in all grade 

levels across all disciplines. The balance between fiction and non-

fiction ranges from 50%/50% in elementary to 30%/70% in High 

School.  

¶ Knowledge in 

the 

Disciplines  

Students build knowledge about the world through TEXT rather than 

the teacher or activities. 

¶ Staircase of 

Complexity 

Students read the central, grade appropriate text around which 

instruction is centered. Teachers are patient, create more time and space 

and support in the curriculum for close reading.  

¶ Text-based 

Answers 

Students engage in rich and rigorous evidence based conversations 

about text. 

¶ Writing from 

Sources 

Writing emphasizes use of evidence from sources to inform or make 

and argument. 

¶ Academic 

Vocabulary 

Students constantly build the transferable vocabulary they need to 

access grade level complex texts. This can be done by spiraling like 

content in increasingly complex tasks.  

 

Current Practices Aligned to ELA/Literacy:  

¶ Our schools have maintained a focus on reading across the content areas, increasing the amount 

of non-fiction text that student read throughout the day. Grade level and content teams utilize 

common reading strategies (i.e., Generating Interactions Between Schemata and Text (GIST), 

text annotation, etc.) to increase student access to content.  

¶ Our ELA Unit Framework which is focused on core literature includes a summative writing 

task that requires students   to use textual evidence to support their answers. Additionally, the 

unit framework integrates non-fiction texts that augment and support studentsô understanding 

of the key concepts in the literature.  

¶ The PUC model of writing: School sites develop common language around the stages in this 

model: writing a claim, providing reasons and evidence, making counterclaims and providing 

a rebuttal and drawing conclusions. PUC ELA teachers collaboratively designed an articulated 

writing rubric that is utilized across the network. In addition, a subset of our schools has 

incubated the use of the writing model and rubric in all content areas. 

¶ To deepen the shared ownership of literacy development across the content areas, PUC has a 

literacy performance task to the suite of benchmark assessments students take. The tasks 

require students to read two or three complex texts and writing an argumentative essay in which 

they take a stand on the topic at hand and utilize evidence from the texts to substantiate their 

claims. In grade level teams, teachers analyze the studentsô work to identify trends and next 

steps to increase studentsô skills across the content areas.  

¶ Content walls are utilized across the disciplines to provide a deep focus on meaningful 

language of the discipline. These walls include more than a list of words ï they build a web of 

content information grounded in the language of the discipline. Students and teachers utilize 

these walls to make sense of text and integrate vocabulary into both their writing and academic 

discourse.  
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¶ PUC places a premium on speaking like a scholar (I.e., using academic discourse scaffolded 

by the content walls and discourse sentence stems) in our classrooms. Teachers hold students 

accountable to use complete sentences, appropriate discourse structure and academic 

vocabulary in both whole and small group instruction. Moreover, students develop the habit of 

supporting their assertions with evidence, which is more often than not textual evidence. In the 

spirit of healthy debate, students are encouraged to push their peers to substantiate counter 

arguments with evidence. 

 

CA CCSS Focus in Mathematics 

Focus Description 

1. Depth of focus  Teachers significantly narrow and deepen the scope of how much time 

and energy is spent in the math classroom. They do so in order to focus 

deeply on only the concepts prioritized by the standards. 

2. Coherence  Teachers carefully connect learning within and across the grades so 

that students can build new understanding onto foundations build in 

previous years.  

3. Fluency Students are expected to have speed and accuracy with simple 

calculations; teachers structure class time and/or homework for 

students to memorize, through repetition.  

4. Deep 

Understanding 

Students deeply understand and can operate easily within a math 

concept before moving on. They learn more than the trick to get the 

answer right. They learn the math. 

5. Application Students are expected to use math and choose the appropriate concept 

for application even when they are not prompted to do so.  

6. Dual Intensity Students are practicing and understanding. There is more of a balance 

between these two things in the classroom ï both are occurring with 

intensity.  

 

 

Current Practices Aligned to Mathematics Standards: 

¶ PUC Math teachers in the middle-school grades utilize a process called a Math or Mad Minute, 

which is a timed skills drill conducted at the beginning of class. The teacher selects the 

underlying math skills/calculation students will need to build for the current unit and provide 

students with daily fluency practice. The teacher and students track their progress with these 

drills over time. This practice is an effective method to develop the procedural fluency required 

by the Standards for Mathematical Practice. 

¶ PUC teachers provide Mental Math practice to develop procedural fluency, the efficient use of 

estimation, and strategies for calculating quickly. 

¶ Mathematical Tools:  PUC teachers give students practice with different representations and 

tools, such as algebra tiles, number lines, and graphs, to help students make sound decisions 

about when each of the tools might be helpful. 

¶ All PUC teachers utilize the learning cycle (Accessing prior knowledge, extending prior 

knowledge, application and reflection) to organize instruction. By following this model, 

teachers limit direct instruction and provide structured and guided practice time prior to asking 

students to apply knowledge independently.  
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¶ To help students develop the modeling and representational skills required by the Standards 

for Mathematical Practice, PUC teachers provide students with rich, non-routine problems. 

Students must bring to bear all of the problem solving strategies in their toolkits (making 

charts, drawing pictures, creating formulas, guessing and checking, etc.) to solve the problems. 

They often have the opportunity to solve problems collaboratively, which gives them the 

opportunity to develop the ability to analyze problem solving approaches.  

¶ Error analysis:  PUC math teachers engage students in analyzing student errors. This practice 

helps students to uncover and correct misconceptions, use the language of the discipline to 

explain a problem solving process, and utilize procedural skill to solve problems accurately. 

 

Additional Support for the CCSS 

As part of our weekly leader meetings, we integrated an intensive focus on the CA CCSS so that 

all leaders have a firm understanding of the demand of the CA CCSS and the assessment system.  

 

Professional Development for Leaders 

 

¶ Leader Course of Study 

o Sessions at leader meetings approximately once per month on topics of greatest need; 

additional sessions on 3 early-out Tuesdays, and at 3 PUC-wide PDs 

o Differentiated into small groups as needed 

o May include book or topic study requiring outside reading 

 

Professional Development for Teachers 

¶ 4 Content-focused PDs 

¶ Cross- site analysis of performance tasks after B1 and B2 

¶ Performing arts teacher work on Common Core 

¶ Inclusion specialist team work on Common Core 

 

 

1.15 DEVELOPMENT OF TECHNOLOGY -RELATED SKILLS  

 

Evidence indicates that computers can help students improve their performance on tests of basic 

skills, but researchers investigating the use of technology in education have found that technology 

is most powerful when used as a tool for problem solving, conceptual development, and critical 

thinking (Culp, Hawkins, & Honey, 1999; Sandholtz, Ringstaff, & Dwyer, 1997; Means, 1994). 

To use technology effectively, teachers must understand how its use fits into the larger curricular 

and instructional framework. Courseware (computer software designed to be used in an 

educational program) should reflect curricular standards, and should take into account research on 

how students learn. Using technology in the curriculum framework can enhance important skills 

that will be valued in the workplace, such as locating and accessing information, organizing and 

displaying data, and creating persuasive arguments (Sandholtz et al., 1997; ñCritical Issue,ò 1999). 

The intent of the use of technology at PUC LAKEVIEW is to enhance the instruction and education 

of its students through the integrated use of technology in the support of a standards-based 

curriculum. In order to support the appropriate usage of technology, the PUC Director of 
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Instructional Technology and Assessments works with the leadership and staff of the Charter 

School. Technology facilitates the creation, location, organization, manipulation, and presentation 

of information by teachers, students, and administration. Technology also enhances 

communication and information exchange between teachers, parents, students, and administration. 

PUC LAKEVIEW students will be well-versed in the use of computer hardware and software, 

including email, the Internet, educational software, and reference material. They will use these 

technologies to locate, organize, manipulate, create, and present information. They will become 

information navigators with the help of their teachers and parents. 

 

In order to be ready to take CAASPP assessments, PUC Lakeview Charter Academy students will 

be well versed in the use of computer hardware and software, including email, the Intranet, 

educational software, keyboarding, and reference material. They will use these technologies to 

locate, organize, manipulate, create, and present information as required when taking CAASPP 

assessments. In addition, all students: 

¶ Take the SBAC interims in December and March to prepare. 

¶ Practice typing using Typing club 

¶ Take the training tests prior to taking the summer test 

¶ Use iReady weekly, that supports them in many of the thinking and computer navigation 

skills they need for CAASPP testing 

 

As a result, technology use at PUC LAKEVIEW shall be guided by the following principles: 

 

¶ The use of technology at PUC LAKEVIEW will not be viewed as a separate curricular area 

but as a tool used daily to support the existing curriculum. 

¶ It is essential to keep childrenôs needs at the center of technology implementation. 

¶ Ongoing staff development will be crucial to the successful implementation of the Technology 

Use Plan and effective technology integration. 

¶ Ongoing parent education about the applications and use of technology at PUC LAKEVIEW 

will be a critical component to student success. 

¶ Equitable hands-on experience with instructional technologies will be provided for all students 

at all grade levels. 

¶ Computers are a dynamic learning tool, used for information processing, skill development, 

artistic expression, writing and composition, research, and other numerous applications for 

daily life and learning. 

¶ The writing and editing process is enhanced by the use of computer applications. 

¶ Students will access an infinite source of visual information from an abundance of sources 

world-wide continually available to all learners to enhance and reinforce their learning 

experiences. 

¶ Communication with students who are geographically and culturally different will be enhanced 

by the use of telecommunications. 

¶ Teachers will collaboratively acquire, adapt and develop ideas that incorporate using 

technology in the learning process. 

¶ Teachers at every level and in all subject areas will recognize and take advantage of 

instructional technologies as powerful and concrete devices for teaching critical-thinking and 

problem-solving skills. 
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¶ Teachers will integrate technology into the curriculum while facilitating the learning process 

for students through modeling, coaching and monitoring. 

¶ Teachers will use a school-wide communication device to allow constant and promote collegial 

interaction. 

¶ Teachers will use the computer as an effective instructional tool for preparing materials and 

presenting lessons. 

¶ Teachers will be the instructional leaders in their classrooms and control how computers and 

technology are used to further learning outcomes. 

 

1.16 ACADEMIC CALENDAR  

 

PUC LAKEVIEW will adopt at least a 176-day instructional calendar divided into trimesters. 

Teachers and selected staff will be required to participate in 5 - 20 additional days during the 

summer to prepare for the upcoming school year, and additional professional development days 

during the year.  

 
 

  


