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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS

Los Angeles Leadership Primary Academy (also referrSdIdNB Ay | a a[!' [t ! é YR &
shall:

9 Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
O/ FtEAF2NYAL 9RdZOFGA2Y [/ 2RS OKSNBAYFITFTUSNI d9RD [/ 2F

9 Not charge tuition. (Ed. Code4g605(e)(1).)

I Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of haterimes set forth in section 422.55 of the Penal Code, including
immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.)

1 Except as provided in Education Code section 47605(e)(2), admission to a charter school shall not be
determined according to thplace of residence of the pupil, or of his or her parent or legal guardian,
within this state, except that an existing public school converting partially or entirely to a charter
school under this part shall adopt and maintain a policy giving admissidar@nee to pupils who
reside within the former attendance area of that school. (Ed. Code 8 47605(e)(1).)

9 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).)

9 Except for existing pupils of Charter School, determine attendap@epublic random drawing if the
YdzY o SNJ 2F LlzZLIAf a ¢K2 gArakK (2 FGGSYyR / KIFNISNI { OK
shall be extended to pupils currently attending Charter School and pupils who reside in the Los
Angeles Unified School Distiic 6 I £ 82 NBFSNNBR (G2 KSNBAYy Fa a[!!{
not result in limiting enroliment access for pupils with disabilities, academicalkathweving pupils,

English learners, neglected or delinquent pupils, homeless pupils, or pupilsare economically
disadvantaged, as determined by eligibility for any free or redyméce meal program, foster youth,

or pupils based on nationality, race, ethnicity, or sexual orientation, and shall not require mandatory
parental volunteer hours as ariterion for admission or continued enrollment. (Ed. Code 8§
47605(e)(2)(B).)

1 Charter school shall not encourage a pupil currently attending the Charter School to disenroll from
the Charter School or transfer to another school for any reason, inclualimgpt limited to, academic
performance of the pupil or because the pupil exhibits any of the characteristics described in
Education Code section 47605(e)(2)(B)(iii). (Ed. Code § 47605(e)(4).)

9 If a pupil is expelled or leaves Charter School withoutlgmting or completing the school year for
ye NBFaz2yz / KFENGSN { OKk22f &aKhftt y2iAFfe (KS &adzL
known address within 30 days, and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card, and health information.
(Ed. Code § 47605(e)(3).)
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I Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code
sections 60605 and 60851 and anther statewide standards authorized in statute or pupil
assessments applicable to pupils in Adrarter public schools. (Ed. Code § 47605(d)(1).)

 /2yadzZ G 2y F NB3Idz I NJ 6l arazr gAGK / KFENISN { OK22f¢
schod Q&8 SRdzOF GA2ylf LINRPINIYaAadP 09RP / 2RS 2 ntcnpoR

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
O2NLIR N} GA2YyS A& | yR &aKlftf 0SS GKS SEOf dzaA @tBe LIzt A C
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section
3540) of Division 4 of Title | of the Government Code. Charter School shall comply with all provisions of

the EERA and shall act independently from LAtdSEDbllective bargaining purposes. In accordance with

the EERA, employees may join and be represented by an organization of their choice for collective
bargaining purposes.

bh¢9Y ¢KA& [/ KFENIGSNI O2y il Aya ALISOABSG dHCIBWNIOET A{D
the Assurances, Affirmations, and Declaratigestion above. The FSDRL should be highlighted in gray

within each Charter element or section. The final section of the Charter provides a consolidated

addendum of the FSDRL. This ititiemal redundancy facilitates efficient charter petition review while

ensuring ready access to the FSDRL for any given section of the Charter. To the extent that any

inconsistency may exist between any provision contained within the body of the CharténeafRG&DRL

contained in the addendum, the provisions of the FSDRL addendum shall control.
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ELEMENT 1: THE EDUCATIONAPROGRAM

G¢KS SRdzOIF GA2y Lt LINRPINIY 2F GKS OKIFNISN a0OKz22f>X R
GKS OKIFNISNI a0K22f A& FGdSYLIWAy3 G2 SRdzOI 4ST 6KI

century, and how learning best occurs. The goals ideadfin that program shall include the objective

of enabling pupils to become se¥2 G A @F 1 SRY O2YLISGSy( Z(Ed gode & A FSf 2

47605(c)(5)(A)().)

G¢KS Fyydza t 3I2Ffa F2NJ GKS OKLF NI SNJ a OK 2 édfpurstightNJ | f f
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served, and specific annual actions to achieve those goals. A charter
petition may identify additional shool priorities, the goals for the school priorities, and the specific
Fyydzt £ FOGA2ya G AEd CodeR 87805(c)bK3(9. 5 A2 f & d¢

GLT GKS LINPLRZASR OKINISNI a0K22f gAff ASNWBS KAIK
charter school will inform parents about the transferability of courses to other public high schools and

the eligibility of courses to meet college entrance requirements. Courses offered by the charter school
that are accredited by the Western Association of 8ols and Colleges may be considered transferable

and courses approved by the University of California or the California State University as creditable
dzy RSNJ G KS a! ¢ (2 aDé¢ |RYA&aairzya ONRGSNXI Yl & oS
(Ed. ©de 8§ 47605(c)(5)(A)(iii).)

LOCAICONTROIFUNDINGFORMULALCFFANDLOCAICONTROL ANBCCOUNTABILIFYAN(LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations
related to AB 97 (2013) (Local Contrah8ing Formula), as they may be amended from time to time,
which include the requirement that Charter School shall annually submit a Local Control and
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the
Chater Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals
identified in the charter pursuant to Education Coéetson 47605(c)(5)(A)(ii), using the Local Control and
Accountability Plan template adopted by the State Board of Education, as it may be changed from time to
time. Charter School shall comply with all requirements of Education Code section 47606.5¢nisliid

L

a

(

y2i0 fAYAGSR (2 GKS NBLJANBYSYyd GKFG / KFENISN { OK2 2 f

other school personnel, parents, and pupils in developing the local control and accountability plan and

annual update to the local controly R | OO2dzy il 6 Af A& LI ydé O09RD / 2RS

ACADEMICALENDAR ANSCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code
section47612.5, and the number of school days requiredClayibrnia Code of Regulationstle 5, section
11960.

MATHEMATICBLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics Placement Act
of 2015.

TRANSITIONAKINDERGARTEN

Los Angeles Leadership Primary Academy Renewal 7



Charter School shall comply with all applicable requirements regarding transitional kindergarten. For
purposes of admission to Charter School, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in tranmital kindergarten at Charter School shall be
O2yaARSNBR SEA&alGAY3 &a0GdzRSyda 2F / KINIHSN { OKz22f T2
and lottery.

WASCACCREDITATION

If Charter School serves students in gradd 9before Charter Schogtaduates its first class of students,
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC)
accreditation.

ENGLISHEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective English
language acquisition program that also affords meafid ¥ dzf | yR SljdzA Gl o6t S | 00Saa
academic curriculum. Instructional plans for English Learners must be (1) based on sound educational
theory; (2) adequately supported with trained teachers and appropriate materials and resources) and (3
periodically evaluated to make sure the program is successful and modified when the program is not
successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools
Division (CSD) that certifies thaharter School has adopted and is implementing either the LAUSD Master

Plan for English Learners and Standard Engish LeaonérsK | NI SNJ { OK22f Qa 24y 9y 3
Master Plan. If Charter School chooses to implement its own EL Master Plan, nhshplaprovide a

RSGFAf SR RSAONRLIIAZ2Y 2F [/ KIFINIGSNI {OK22f Qa 9[ LINEIAN.

T 126 / KINISNI {OK22fQa 9[ alaidSNItfly LINPOARSA |
limited to Long Term English Learners (LTELS) with astiefé&nglish language acquisition

LINPANF Y +ta ¢Sttt a YSIYyAy3IFdzZ |yR SldzadlroftS IO
curriculum

| 26 9y3AftAAK [ SINYSNEQ aLISOAFAO ySSRa gAafft oS A
What services will be offered

How, where, and by whom the servicedlwe provided

How Charter School will evaluate its EL program each year, and how the results of this

evaluation will be used to improve the program, including the provision of EL services

= =4 -4 =9

Each year, Charter School shall provide to the CSD a reportammital evaluation of the effectiveness
of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the
CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requiremerts.

Charter School shall reclassify English Learners in accordance with federal and state requirements.

Los Angeles Leadership Primary Academy Renewal 8



Charter School shall provide parent outreach services and meaningfully inform parents with limited
English proficiency of important informatisagarding Charter School matters to the same extent as other
parents.

STUDENTS WITBISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, setion 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student othervekgible to enroll in Charter School shall be denied,
RANBSOGf& 2N AYRANBOGte&> FRYAadaaAzy RdzS (2 F RAAl 07
services. Charter School acknowledges that policies and procedures are in place to ensure the
recruitment, enrollment, service, and retention of students with disabilities at LAdSibrized charter

schooals, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter School
intenRa G2 2LISNIGS a || aaoOKz22f 2F GKS RAAGNAROGE F2N
I aSY2N} yRdzY 2F ! YRSNAGFYRAY3 6aah! é0 o0& |yR 06Si;
provision and funding of special education services comsistith applicable state law and the LAUSD
{LISOALfT 9RdzOFGA2Yy [20Ff tfly | NBdndshall becpnsidesedba [ 2 O f
GLJzof A0 aoOK22f 2F (GKS 5A&0GNAOGE F2N Lldz2N1JR2aSa 27
47641(H. However, Charter School reserves the right to make written verifiable assurances that it may
become an independent local educational agency (LEA) and join a SELPA pursuant to Education Code
section 47641 (a) either on its own or with a grouping of atrasthool LEAs as a consortium following the
requirements of Education Code section 56195.3(b). In this instance, Charter School will execute a MOU

with LAUSD on provisions of special education as a member of-BAId8D SELPA.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a-Bistliet SELPA under the
provisions of Education Code section 56195.1(a). As a -Ehigjléict SELPA, the District has created two
charter school sections (Distrioperated Programsand Chartefoperated Programs) under the
administration of one single Administrative Unitsuant to a reorganization plan approved by the Board

of Education on January 4, 2011 (149410. Full implementation of the reorganized LAUSD SELPA
commenced intte 20132014 school year requiring all Distratithorized charter schools to elect one of

the three options available under the LAUSD SELPA. Prior to an option election, alldditdazed
charter schoolswere required to participate as a school dfet District under the DistrieDperated
Programs Unit. Prior to the beginning of the 28AL4 school year, all Distriauthorized charter schools,
20KSNJ GKIFy GK2a8 GKFd KIR LINB@GAz2dAateé SESOdziSR |y
were requirel to execute a new MOU setting forth the LAUSD SELPA option election for the remainder of
the charter petition termThe Charteloperated Program schools do not have LEA status for the purposes
of special education but will function in a similar role iatteach charter school will be responsible for all
special education requirements, including but not limited to services, placement, due process, related

Los Angeles Leadership Primary Academy Renewal 9



services, special education classes, and special education supports. Charter schools that haveelected
participate in a Districbperated programs option may apply for membership in the Chaoparated
Program section of the SELPA. Charter schools accepted for participation in the -Opeartted
Programs section receive support from a Special Educ@tirector for the Charteoperated Programs.

1 4SS 2F 5AaidNA O Peldies ndIrcradlirés atd RazECSydieme Y

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the
terms, conditions andequirements of orders imposed upon the District pertaining to special education.

lff OKIFNISNI 80K22f & | NB NBIdANBR (2 dzAS GKS 5Aa&idNJ
Welligent, the Districtvide webbased software system used fomlme Individualized Education

t NEINFYa 0aL9t aédovo |yR GNIO{AYy3a 2F NBEFTGSR &aSNBAC
education.

All charter schools are required to interface with My Integrated Student Information System (MiSiS) via a

web basel Application Programming Interface (API). MiSIS is a suite of applications which is designed to
capture all student data.

GENERALNFORMATION

The contact person for Charter School is: Arina GoldrinegRavin,
CEO/Superintendent

The contact address f@harter School is: 2670 Griffin Ave., Los
Angeles, CA 90031

The contact phone number for Charter School is: 213 3818484

Thecurrent address of the Charter School is: 2670 Griffin Ave., Los
Angeles, CA 90031

This location is in LAUSD Board District: 2

This location is in LAUSD Local District: E

The grade configuration of Charter School is: TK5

The number of students in the first year will be: 430

The grade level(s) of the students in the first year will be: TK5

/ K NI SNJ { OK 2 2 ta@ &f instrazfob iR 221-22R: T A NJ August 16, 2021

The enroliment capacity 430

The type ofnstructionalcalendar (e.g. traditional/yeamund, single Traditional

track/multi-track, extended day/year) will be:

The bell schedule for Charter School 8:152:45 (M, Tu, Th, Fr);
8:151:30 (W)

The term of this Chartdor Middle and High Performing schools July 1, 2@1to June 30,
2026

COMMUNITY NEED FOR CARTERSCHOOL

Los Angeles Leadership Primary Acadenaysmall T4 dual immersion (Spanish/Englistmarter

school located iincoln Heights, just north of downtown Los Angel&€ ALPA is operated by the Los
Angeles Leadership Academy, a California nonprofit corporation, which also operates Los Angeles
Leadership Academy charter school,-A% secondary school originally founded in 20@rrently:

Los Angeles Leadership Primary Academy Renewal 10



1 LALPA, opened in 2011, serves approximately 325 studentsSmwitl an additional 18
students in a privately funded ganded TK (ETK) class; our students®8% qualify for Free or
Reduced Price Lunch (FRPL), 54% are English Learners (EL), 5% are Students with Disabilities
(SWD), 1% are Foster/Homeless Youth (F/HY), 84% are Hispanic/Latino, 12% are White, 2% are
African Ameican, and 1% are Asian.

¢ [2a !'y3aStSa [SIRSNAKALI ! OparR8&fYas ArgdleR ReadSrshipOK 2 2 £ ¢
Academy charter schookhich shares a campus with LALPA, opened in 2002 and serves
approximately 251 students in gradesS6and

f LosAngelep SF RSNBEKALI ! OF RSY@ | A3K { QK2a2{t> oda[[!![[!'€ 01X 3
located less than half a mile awagerves approximately 244 students in gradek?9
collectivelz. G KS ag495syident énfoliment is 95.4% FRPL, 25.7% EL, 10.5% SWD,
0.6% F/HY, 91.9% Hispanic/Latino, 5.3% White, 0.2% African American and 1.8% Asian.

Across all grade$, ALPA and LAlfdcus on engaging students through studeeintered, constructivist
problembased learning approachésat actively engage each of our students in the learning process
Our students are scholars, activists, and creators who demonstoatenitment to our values of social
justice and leadership.

Over the past charter term, LALPA has achieved some naabtemplishments:

9 The CA Charter Schools Association rated LALPA an 8/10 Similar Schools Ranking, meaning
LALPA iamong the top 30% of schools across the state serving a similar population of
students

T 2KAES [![t!@QAABDERERY 03 RFFSRfes n EnglisRUangdage Arts
(ELA) and Math on the California Assessment of Student Performance and Progress (CAASPP)
exam are lower than the statewide averageach of our subgroups outperformed their
peers across the state in both ELA altéth, in some cases by dramatic margins

. O AWA DD A a
LALPA State LALPA| State
SHIBEEBIDIIEE -25.6 -30.1 448 | 637
Disadvantaged )
0 carne 31 451 524 | -68.6
ha - 237 26.6 438 | 622
e DISADHIHE 378 | -88.1 52.4 | -119.4

If the state served more SED students (we serve 98% compared to just 60.7% across the
state), or more Latinx (we serve 84% compared to 55% across the state), or more ELs (54% at
LALPA v. 18.6% statewide), w¢/ 2 6 2 dzNJ 4 OK22f g ARS &a02NBa ¢2dzZ R
well.

1 Awardeda competitive $750,000 grant in 2018 from the California Department of Education
fora! NI A &G&E 1 {yYiledfRAS y (B { dzLJLJ2 NIi IthyoRgh Br@tsRS YA O 9 Y NA O
integration programand another $25,000 grant from Great Public Schools Now in 2020 for
2dzNJ wSF RSNEQ ¢KSIFGSNI LINPANI YO

1 The Middle School and High School are operated under the same charter petition; both charter schools are

operated by Los Angeles Leadership Academy, a 501(c)(3) corporation, and both charter schools are authorized by

the[ 2& ! yaStSa ! yAFASR {OK22f S5A&0GNAROG o6a[!!{5¢ 2NJ a5Aali
2 https://datal.cde.ca.gov/dataquest/
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1 Opened the Roger Lowenstein Library and Media Centigh a bilingual library angdart-
time Library Clerk, and launched a weekly Reading Program with community volunteers who
read weekly with our studentsll coordinated by a former LALA Board member. We also
have a Reading Pals program in which older students read to younger peers to hetgigorom
literacy for our youngest studentdVe received over 50000k donationdor our library
from Wijaba(The World Is Just a Book Away), a nonprofit that helps build libraries at
primary schools and orphanages around the world.

1 The Urban Garden Progracontinues to be managed and operated by volunteers. Garden
beds have been renovated and all students5Tgarticipate in planting and harvesting of the
garden plants. Volunteers collaborate with teachers in planning and facilitating letbsans
are aligred to the Next Generation Science Standards (NGSS) and also to elements of our
social justice mission and curriculumALPA students also take walking field trips to the
LALA HS Urban Farm program.

9 The Leadership Team, comprised of the site administsaand teacher leaders, participated
in two days of professional development at thestructional Leadership InstituigLl)
facilitated by the University of Washingtofollowed by a smaljroup school visit by the ILI
that focused on deepening learning iastructional leadership including observing and
analyzing classroom instruction and determining teacher PD needs.

1 Developed secured private funding, and enrolled a full classrooisxparded Transitional
Kindergarten launched ire01819.

1 Held severahnnual school community events includingnnual Thanksgiving Community
Dinner(all staff membersservedinner to families and community membgr&nnual Winter
CommunityToy Drive (every student at LALPA receives a)gAnnualCommunity Cleatup/
Beautification @y, a community service to our neighbors in which students and their
families participate in cleanp work in the surrounding streets.

1 Launchedpartnershipwith Lincoln Heights Tutoring Program to provafesite afterschool
tutoring to students in all grade levels; some of the tutors that are hmsdgaid staffire
from LALAHS.

9 Our music program received donations of ukuleles from Heads Up Youth Foundation. This is
the third year that Education Through Mudié has funded half of the dd®r our Music
Program.

1 Students showcase their work and projects through school wide events, like a Science Fair,
Spelling Bee, Winter and Spring Performances, and Robot Exhibit.

1 HomeSchool partnership througtonstant communicatioby administrators ad the
Parent Outreachparentteacher conferences, parent workshops, volunteering, and a parent
resource center

1 Referrals are made toutside providers through community partnershigsch as Violence
Intervention Program (VIP) and Barrio Action.

9 Extracurricular activities through after school programs, After School All Stars and Everybody
Deserves Music

LALPAMEETSTHE CHARTERRENEWAL CRITERIA UNDEREDUCATIONCODE§ 47607 .2

As detailed in the newAUSD Policy and Procedures for Charter Schamgjast 11,2020 a [ ! | { 5
/ KFNISNI t2ft A0@£403 LIzNRdzZEyd G2 | YSy RheSeyidval crite?a (0 KS
prescribed in Education Code sections 47607 and 47607.2 requires gptioreged analysis
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w Qiterion 1: Doesthe renewal petition include a ound educational program, a reasonably
comprehensive description of the 15 elementsrequired for petitions, anaffirmation of
each of the conditionsdescribed in Education Gode section 47605(e), and are petitioners
likely to succesgully implement the program et forth in the petition? (E. Code, 8
47607(b).)

w Qiterion2:Isthe charter school dhigh,¢ amiddle¢ or dowe performing? (see E. Code, §8§
47607(c),47607.2(a),and 47607.2(b).) Has the charter school attained measurable
increases in academic achievement schoolwide and for numerically significant
subgroups served by the charter school, and doesthe charter school have strong
postsecondary outcomes if applicable?

w Qiterion3: Arethe charter school&enrollment or dismissal practicesdiscriminatory, or does
the charter school have substantial fiscal or governance issues? (E. Code, 47607(e).)®

We address each of these criterion in turn.

LALPAMEETERITERION FORRENEWAL WITH 8OUNDEDUCATIONAPROGRANSTRONGCAPACITY ANA
COMPREHENSINEHARTERETITION

As detailed in the LAUSD Charter Palicy/ NA G SNRA2Yy ™M aNBIljdzANBa |y Fylfeéa.
letters added for clarity):
[a] Whether the petition includes a sound educational program;
[b] Whether the petition ontains a reasonably comprehensive description of the 15 elements
required for petitions;
[c] Whether the petition contains an affirmation of each of the conditions described in
Education Code section 47605(e); and
[d] Whether the charter school is likely successfully implement the program set forth in the
petition. Education Code section 47607(b) provides that renewals are governed by the standards
and criteria described in section 47605 applicable to initial petitions. (The LAUSD Boardtmay
considerthe community impact analysis or District fiscal analysis in determining whether to
grant or deny a renewal petitior).

Regarding subparts (b) and (c) above, we respectfully submitihlalP Aerein presentsa reasonably
comprehensive description of all 15 elements required for charter petitions and that the Affirmations,
Assurances and Declarations contained above, wtocisist ofi K S 5 AF&déralJStaté &nd District

Required Languageneet the requirenents of Education Code section 47605(e).

As for the soundness ¢f | [ tebu@adional program and the capacity of our team to implement the

program detailed throughout these pagessubparts (a) and (d) above[ ! | { 5Qa / KIF NI SNJ t 2f
0KF G Gea&dssed thrbugh the past performance of the existing charter school as indicators of likely

future performance, including any applicable benchmarks that have been established. The LAUSD Board
gAtt SEIFYAYS (KS OKI NI S NJchafdt sciobl peiformBe®2 NR Ay F 2 dzNJ

1) Governance

2) Student Achievement and Educational Performance

3) Organizational Management, Programs and Operations
4) Fiscal Operation$¢

3 LAUSD Policy and Procedures for Charter S¢hfagisist 11, 2020.
4 |bid.
5 Ibid., p.28.

Los Angeles Leadership Primary Academy Renewal 13



These four criteria directly align with the LAUSD Charter Schools Di¥&immual Oversight Visit review

systemLy [![t! Qd Yz2ad NBOSyl !'yydzZft h@SNBAIKG wSLR2 NI
May 1, 2020, LALPA received adé! O O2 Y L¥ ik Govelanee, and8cat NB F AQAISy G ¢

three remaining categaes:

2019-20:

SUMMARY OF RATINGS
(4)=Accomplished (3)=Proficient (2)=Developing (1)=Unsatisfactory

] . Organizational

Governance Student. Achievement and Management, Programs, and Fiscal Operations
Educational Performance .

Operations

In the May 1, 2020 Oversight Repart{ 5 a4+ FF y20SR &a4SOSN}f da! NBra 27
Progress

Governance
1 (G1) The Governing Board has fully implemented the organizational structure set forth in
approved charter, including any mandated committees/councils, and a highly developed system
for the evaluation of the school leader(s), such as:
o Evidence of Bylawsrganizational chart, Board Members, Board Meeting Agendas,
Board Meeting Agendas, Board Meeting Calendars.
0 ELAC meetings included agendas and-signvith dates such as 41-19, 1121-19,
and213HnY gAGK (2LIA0& adzOK | a[ bt NEaAaSKENKYAYy2 P
5FraKo2FNR 5FGF 2y 9y3tAaakK [ SINYSNE>X FyR wS
0 520dzySyida LISNIIFIAYAYy3 (G2 S5ANBOG2NAE YR tNRY
1 (G2) The Governing Board complies with most material provisions of the Brown Act
0 Brown Act trainig was conducted during the Board Meeting January 28, 2020. The
Board of Directors provides opportunity for open public participation as noted on each
Agenda. This is done via Zoom Board Meetings.
A Minutes of meetings have not been posted since the lasie@tings since
January 28, 2020. Some of the agendas and minutes have different items, for
example:
- 12/4/19 has Public Session, Communications and minutes; Reports,
New Business, Closed Session and Open session; while the Minutes
include items that areot consistent; such as no New Business, no
Closed Session and no Open session updates.
1 (G5) The Governing Board has established and monitors comprehensive policies and procedures
to ensure staffing in compliance with applicable provisions of and thaerheaelated to
qualifications, clearances, credentialing, and assignment requirements.
o Agendas include standing items suclcds9 h Qa wWSLIR2 NI X t NAYOA LI £ w8
Leadership Council Report, Parent Teacher Report, Athletic Director Report, and Board
Committee Report which provides a level of consistency for reporting purposes.

e
e
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Student Achievement and Educational Performance
1 (A1) All subgroups demonstrated growth in CAASPP ELA performance froh&1@1701819,
whereas:

0 18.42% of English Learnatsidents Met or Exceeded the Standards, an increase of 7.78
percentage points.

0 38.78% of Latino students Met or Exceeded the Standards, an increase of 6.76
percentage points.

0 38.36% of Socioeconomically Disadvantaged students Met or Exceeded the Standards,
an increase of 9.22 percentage points.

0 22.22% of Students with Disabilities Met or Exceeded the Standards, an increase of 6.09
percentage points.

1 (A2) All subgroups demomated growth in CAASPP Math performaneaf 20172018 to
20182019, whereas:

0 9.21% of English Learners students Met or Exceeded the Standards, an increase of 1.76
percentage points.

0 25.85% of Latino students Met or Exceeded the Standards, an incre@sfof
percentage points.

0 23.97% of Socioeconomically Disadvantaged students Met or Exceeded the Standards,
an increase of 6.09 percentage points.

o0 11.12% of Students with Disabilities Met or Exceeded the Standards, an increase of 1.44
percentage points.

Organizational Management, Programs, and Operations
T ohn0o ¢KS a0K22f KlFa adomaidlyidAalrtte AYLX SYSY(dSR

instructional program designed to meet the learning needs of all students, including its
subgroups, and generglmodifies instruction based on data analysis. The school leadership
shared that the school continues to develop practices to disaggregate and analyze data on a
more consistent bases to address changes and supports needed in the classroom such as the use
of manipulatives for Math instruction, increase student talk, and checking or understanding.
Based on the conversation with the leadership team and in responses to the oversight questions
such strategies are being used across content areas. Evidenédgat@v binder included:

0 Lesson plan for first grade;

o 2"grade ELA/SLA and Math quarterly plans which include reading skills, writing,
vocabulary strategies, math focus and standards as well as a sample weekly lesson plan
with weekly concepts, essential questions, and standards to be covered (FLT, modeling,
voabulary, strategies and frequency words);

o 3Ygrade ELA/ELD lesson plans with objectives, standards, essential questions for both
English and math;

o 4" grade weekly lesson plans covering all subjects with Big Idea, essential question,
standards to be coved, reading and writing strategies, FLT and homework;

o 5" gradelesson plans with unit being taught, objective and FLT by subject area;
introduction;

o0 ETK lesson plans with FLT, subject area;

0 Several Art lessons with learning objectives, FLTs, standddiessed, content, media,
techniques, vocabulary and material list.

1 (O5) The school has substantially implemented the key features of the educational program
described in the charter, evidence provided as part of the binder included:
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0 LALPA student ohe month sheet which includes a specific celebrations tracker themed
and aligned to social justice principles such as: inquiry, creator, wellbeing, activist,
integrity, love, community, empowerment/courage and scholar;

0 Several teacher PD sigmmeetingswith topics such as integration of music in the
classroom, arts in the classrooms; possibilities and payoffs; STEAM enrichment after
school program with scope of services;

o Student of the month celebrations with themes aligned to Mandala Words and
descrigions.

In addition, the school leadership noted the following:

LALPA became a recipient of a state grant for Art Integration. Since then, LALPA has worked
diligently to integrate Art with the core subjects. Professional Development has been provided
to teachers. The Visual Arts teacher provided-tmene coachindo classroom teachers as

well. Since the Fall of 2019. LALPA has added Music class for all students TK/Kinder through
Fifth grade. Students have also continued with weekly Visual Arts classes. As a result, there is
more extensive communication betweetl seachers at LALPA in relation to student needs.

1 (O7) The school has a highly developed school climate and student discipline system in place
that is aligned with the principles of the Discipline Foundation Policy and School Climate Bill of
Rights. Thachool has significantly declined in their rate of suspension from-2013 to 2018
19. Based on the Data and Accountability Reportfor2018 & KS & OK2d&-éclval Ay | Yy R
suspension event rate was 0.3%

o Student of the Moth activities;

o0 Behavior contacts;

o Daily behavior trackers;

o A discipline procedure flow chart to aid in tieBlexpectations for behavior and
interventions;

0 Activities such as assemblies, reading pals, and volunteer readers schedule to promote
an example of good citizenship.

Fical Operations

[2a !'y3StSa [ SIRSNEKALI t NAYFNE ! OFRSY2Qa FAaort O
since the 20182016 fiscal year. According to the 262@19 independent audit report, the school has

positive net assets of $4,186,733 and meome of $314,18%.

Inthe threeprior years of this charter ternacross the four categoriesALPA has receivede rating of

anék! OO0O2YLX A &AKSR o6MdyDd 3D 25ASENYNIYIORSYZT A y2 T nomoyé kKt NB F A OA §
Operations, twice iOrganizational Management and once in Governance), four ratings of
GHEKSSPSE2LIAYT 6G6A0S Ay {GdzRSYyid ! OKAS@SYSyids 2yO0
al yI3SyYSydosz FyR 2yS NI {A-3¥83 Student Aaniévement Zdllaivikgighd O 0 2 NEB
in our CAASPP scores in 2017 from the prior ye®W§ note that many schools experienced a dip in

performance that second year of the new CAASPP tests, and since that time, LALPA has exhibited steady
growth, both schoolwide and across subgroups, dsitl below.

5 LAUSD CSD Annual Oversight Visit Report, & 1, 2020
7 Annual Oversight Visit Reports dated February 14, 2019 _January 17, 2018 and November 3, 2016.
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Atour last renewal in 2016, LALPA was assigwedt 6 SY OKY Il N] a¢ o6& [! ! {5® ¢ KS
these benchmarks and current status of each (annual updates have been provided to CSD staff as
required):

INSTRUCTIONAL

LALPA will provide yearly student achievement report to the Charter Schools Division with an annual
academic performance analysis and seffection, due no later than October 1, that reports on the
a0K22fQa LINPINBaa (261 NR GKS LISSNFLEARY ihciadng buii toNA S § &
limited to schoolwide and subgroup performance and progress as measured by the Smarter Balanced
l3aSaaySyitasz /9[5¢x 2GKSNJ adlFadS adlkyRFNRAT SR YSt
assessments.

During the May 1, 220 CSD Annudversight Visit, CSdaff noted thatLALPA had timeBprovided
the annual performance analysisand E Ff SOl A2y 2y (G(KS &d0K22f Qa LINE I N
GFrNBSGa ARSYGATASR Ay Ada OKIF NI SNWé

While the California AssessmentS@tiudent Performance and Progress (CAASPP) was not administered

in 2020 due to the Cowviil9 pandemic, in the most recent test administration in 2019, as detailed more

FdzZA t &8 06St263 [ ! [ifcrea@ss inthé pikedidge af stdhiBnis ivtioladiBve
aSik9EOSSRSR Ay 9[! | yR al (K IrafeRboth Ecfoolwideladdior y OS T N.
every significant subgroug all metrics showed increases over 2Qx&nging from 18.4 to 63.7 point

gains:

LALPA DFS Scores 2018 to 2019

ELA MATH
LALPA LALPA
All Students| 2019| 24.2 pts below | +21.5 points 43.2 pts below +18.4 points
2018| 45.7 pts below 61.6 pts below
English Learnery 2019 31 pts below +27.1 points 52.4 pts below +19.6 points
2018| 58.1 pts below 72.1 pts below

Socioeconomically
Disadvantaged 2019| 25.6 pts below | +23.8 points 44.8 pts below +19.7 points

2018| 49.4 pts below 64.4 pts below

Students
w/Disabilities 2019| 37.8 pts below | +63.7 points 52.4 pts below | +35.4 points

2018 _l 87.8pts below
Hispanic/Latinx] 2019 | 23.7 pts below | +21.9 points 43.8 pts below +18.5 points

2018| 45.6 pts below 62.3 pts below
Source:https://www.caschooldashboard.org/reports/19647330124818/2019

Looking at Met/Exceeded ratesimilarly,LALPA achieved growth schoolwide in both ELA and Math and
across all subgroupganging from one to nine percentage points.

8 LAUSD CSD Annual Oversight Visit Report, May 1, 2020.
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https://www.caschooldashboard.org/reports/19647330124818/2019

LALPA CAASPP Scores 2018 to 2019

BHA MATH
LALPA Growth LALPA Growth

All Sudents 2019 38% 25%

2018 31% 20%
English Learners 2019 18% 9%

2018 11% 7%
Sx?a oeconomically 38% 24%
Disadvantaged 2019

2018 29% 18%
Stuents 22% 11%
w/ Disabilities 2019

2018 16% 10%
Hispanic/ Latinx 2019 39% 26%

2018 32% 20%

Source:https://caasppelpac.cde.ca.gov/caaspp/

OPERATIONAL
LALPA will provide a description to the Charter Schools Division with annual verification, within 30 days, of
0KS aoOKz22tQa (GAYSte adzoyYAiaarzy (G2 /! [ton5{ 2F I ff¢

5dzNRy 3

GKS al & aun [!''{5 h@SNBRAIKIG =*A
6MET¢/ KI NIi SN 2

K MXZ H a ! {
SNJ LIN2PPARSR FyydzZt GSNAFAOFGAZ2Y T adz YA
¢CKS [!! {5 [/ KI NI SAdpart affitshadedysisf Qritertoa 1] iheKUAWSD Board of

Education will assess the extent to which charter school governing board members and staff have
successfully implemented the terms of their charter, addressed deficiencies, and demonstrated

capacity to continu¢o do so in the future based on evidence of past performaéida/e believe the
F2NBE3I2Ay3T RSY2yailiNrGSa FdzZfe GKFEG GKS [!'[t! Qa [/ 9h
Board are all firmly committed to successfully implementing the terms of hlagter and that when

challengesrise we have the capacity tpiickly address them and make necessary improvements.

LALPA has met all of the elements of Criterion 1.

LALPAMEETERITERIOR AS AMIDDLETIERSCHOOL WITBIRONGSCHOOLWIDE ANBUBGROUIPERBRMANCE

ON THECADASHBOARD AN EASURABLIECREASES ACADEMIACHIEVEMENEFACHYEAR OF THEHARTERERM

We are pleased that the CDEtermined thatLALPAA | daARRf S t SNF2NX¥AyYy 3 { OK2:
charter renewal, based on the California Dashbdadicators®

9 LAUSD Charter Policy,38.
10 https://iwww.cde.ca.gov/sp/ch/csperformcategory.asp.
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SCHOOL PERFORMANCE OVERVIEW . .
Los Angeles Leadership Primary

Academy [ 200

Explore the performance of Los Angeles Leadership Primary Academy under California's
Accountability System.

“@»

Chronic Absenteeism Suspension Rate English Learner Progress English Language Arts

' I ~, 4 ;_;‘ ; N, ' I \!

Yellow Green No Performance Color Yellow

Mathematics Basics: Teac.hers, In.st.ryctional Implementation of Academic Parent and Family
Materials, Facilities Standards Engagement
£

Ylon [sranoaco wr [sranoaso wer

Local Climate Survey Access to a Broad Course of
Study

Source: https://www.caschooldashboard.org/reports/19647330124818/2019

LALPA is in the Yellow, or thindghest of five tierson the 2019 Dashboar@raphic imnediately above)

for BLA, Mathematics and Chronic Absenteeiamd Green, or seconrkighest of the fiveiers, for

Suspension Rate. The English Learner Progress had no color rating in 2018 or 2019 due to the transition
to the new English Learn@roficieny AssessmestF 2 NJ / F t AF2NY ALl 69[t !/ 0% 0 dzi
English Learner students were making progress (more details on each of these are included below).

The Dashboard for 2019 indicates tha§LPAneets all of thdocal indicators Basics, Implementation of
Academic Standards, Parent and Family Engagement, Local Climate Survey and Access to a Broad Course
of Study.

For Middle Performing Schools, the LAUSD Charter Policy states the following considerations for
renewal:

Pursuant to Education Code section 47607.2(b), the LAUSD Board shall consider the following:

1) The schoolwide performance and performance of all subgroups of pupils served by the charter
school on both the state and local indicators on the California S@wsihboard;
2) The LAUSD Board shall provide greater weight to the performance on measurements of
academic performance on the California School Dashboard;
3) Until January 1, 2026, the LAUSD Board shall also consider clear and convincing evidence,
demonstrated ly verified data, showing either of the following:
a. The charter school achieved measurable increases in academic achievement, as defined
o |4 tftSrad 2yS @SFNRa LINP3INBaa F¥2N SI OK @
b. Strong postsecondary outcomes, as defined by college enrdl|rpersistence, and
completion rates equal to similar peefs

N>

L LAUSD Charter Policy, p-38.
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As a school servings gradesSK3)(b) is not applicable, thus we focus here firstfoh [ ts¢hébévide

Iy R

2dz0 ANR dzL) LISNF 2 NXYF yOS

2y

(ELA, math, and EL progressYye then turn to the clear and convincing evidence demonstrated by

AOBSNAFASR RIGI Z¢
students

California Dashboard

yIYStes

[ 11 { tmeasdrdbi tfEvdhJor curk 2 ¢ A y 3

Los Angeles Leadership Primary

Academy

LEARN MORE
English Language Arts

All Students State

£
Yellow

24.2 points below standard
Increased 21.5 Points ®

EQUITY REPORT
Number of Student Groups in Each Color
] D
0 0 3 0 0

Red Orange Yellow Green Blue

View More Details 9

LEARN MORE
Mathematics

£
Yellow

43.2 points below standard
Increased 18.4 Points ®

EQUITY REPORT
Number of Student Groups in Each Color
| N
0 0 3 0 1]

Red Orange VYellow Green Blue

View More Details &

Souce: https://www.caschooldashboard.org/reports/19647330124818/2019

hy GKS Hamd 51 &Ko 2 NR X24.p DAS in EIAda 21.5 poifit indrease Ov2reE1I8, |
and in Math,-43.2 [FS, an 18.4 point increase over 2018. In looking just at the percentage of students
who Met or Exceeded standards, in ELA, 38% of our students Met/Exceeded standaeigen

percentage point increase from 2018; and in Math, 25% of our students Met/Badestandards, five
percentage points higher than 2018 While we are very pleased with this growth, we recognize that
thereis far more work to be done.

['[t! Qa aO0O2NBa& RAR yaaursthSobvitle stdteS [ B [i-R4b DRSS cantpatds I
to the statewide average of2.5 DFSINEIA [ ! no!l®@a 5 C{ O2 Y LJ-385 HFSi
Math).r* But LALPAlid outperform2019state averages for all statistically significant subgroups, in
both ELA and Math

Sa
KS

2 https://www.caschooldashboard.org/reports/19647330124818/2019
13 https://caasppelpac.cde.ca.gov/caaspp
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https://www.caschooldashboard.org/reports/19647330124818/2019
https://www.caschooldashboard.org/reports/19647330124818/2019

2019 CAASPP LALPA v. CA Averages

ELA MATH
LALPA CA LALPA CA

All Students| 2019 | 24.2 pts below| 2.5 pts below 43.2 pts below | 33.5 pts below

English Learnery 2019| 31 pts below | 45.1 pts below 52.4 pts below | 68.6 pts below
Socioeconomically

Disadvantaged 2019| 25.6 pts below| 30.1pts below 44.8 pts below | 63.7 pts below
Students

w/Disabilities | 2019 | 37.8 pts below | 88.1 pts below 52.4 pts below| 119.4 pts below

Hispanic/Latinx| 2019 | 23.7 pts below | 26.6 pts below 43.8 pts below | 62.2 ptsbelow

¢tKS RAALINRGE o0SGoSSy [![t! Qa aOKz22f gARS 2dzid2YSa
underscores the differences in the student populatiofsr example, while 98% of our studears
Socioeconomically Disadvantaged (SEDly 60.7% oftudents statewide ar&ED* If the entire state

were serving a similar population of students as LALPA, we can assume that we would outperform

statewide averages for the schoolwide scores.

We know this assumption is correct thanks to data analysiswtied by he California Charter Schools
Association (CCS#youghits accountability frameworkbased on publicly available academic
indicators. CCSA ranks the Bscore given to every eligible public school in the stdftem lowest to
highest into percentiles (100) and 10 decile ranks. The 1st percentile is equivalent to the lowest 1% of
schools statewide, whilthe 15 decile translates to the bottom 10% of schoolsl(), according to the
a0K22f aQ I o HeCAASPP NBrvelzkly, thé tBgile rank is equivalent to a school having
an average O%in the top 10% of schools statewide (2Q0).Similar Students Rank (SSR) orders schools
on a *10 scaleaccording to how students perform on standardized test®ipared to schools serving
similar students statewidesSRunctions as a "proxy valsedd" measure by comparing each school's
performance to a prediction based on how schools with similar demographic characteristics perform.
This calculation factors in thgercentage of students who are:

1 Socioeconomic Disadvantaged (this includes FRPL, F/HY, migrant students, and students for
whom neither parent is a HS graduate),
Average Parent Education Level
% EL and RFEP
% SWD
% Students by Race/Ethnicity
% Mobility(indicating testtakers who were not enrolled at the school on Fall Census Day in
mid-October)®

= =4 =4 4 =4

1 https://datal.cde.ca.gov/dataquest/dgmsus/EnrCharterSub.aspx?cds=00&agglevel=state&year=ZD19

1S Dashboard Alternative School Status (DASS) schdémimerly referred to as Alternative Schools Accountability

Model (ASAM) schools are not included, nor are schools that are less than four years old or schools with fewer

than 30 CAASPP testkers.

BTOKY AOFt DdzA RSY 5801 Afa 2y (GKS /2yadNdzOdAaAz2y 2F G4KS /
Accountability Framework, CCSA, Updated Nov. 2048s://cdn2.hubspot.net/hubfs/3049635/CCSA
AccountabilityFrameworkTechnicalGuide2019.pdf
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'OO0O2NRAY3 G2 [/ {! Qa LALPA dgtdtd Radk BfA0yat wihheshideRtN] >
we serve is taken into account, ALPAas aSimilar Schots Rank oB/10, putting us in thetop 30%of
schools across the state serving a similar population of studefits

English Language Arts
[ ' [ t2012BLAerformance(-24 DFS) wastronger than three of the Resident Schools (Albion Street,
Gates Street and Hillside83 to-53 DF§ yet not quite as strong as Griffin and Huntington D¢itd

and-18 DFS)

2019 DFSHA

-14
20 18

24

-33
-40 -37

-53
LALPA Albion S. Gates S Griffin Ave. Hillsde Huntington Dr.

Sourcehttps://www.caschooldashboard.org

As noted above, our significant subgroups all outperformed state averages in 2019 in ELA:
1 ELs at LALPA had a DFSbf14.1 points higher than the state average4s.1
9 Hispanic/Latino had a DFS-88.7, 2.9 points above the statverage 0f26.6
i SED had a DFS-26.6, 4.5 points above the state rate of 30.1
T We also note that while our SWD subgroup was not statistically significant enough to be
reported in 2019 (it was in 2018), @B7.8, this small group of students was 50.3eiabove
the state average for their peers in the subgroup&8.118

English Learners Hispanic Socioeconomically
Disadvantaged

oy oy

FAAY
Yellow Yellow

Yellow
23.7 points below 25.6 points below
31 points below standard standard standard
Increased 27.1 Points ® Increased 22 Points ® Increased 23.8 Points @
Number of Students: 103 Number of Students: 144 Number of Students: 146

Souce: https://lwww.caschooldashboard.org/reports/19647330124818/2019

17 CCSA Snapshotshttps://www.ccsasnapshots.org/acadeatcountabilityreport
18 California School Dashboardttps://www.caschooldashboard.org
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Mathematics
In Math, our students made an 18.4 point gain4@ DFS, coming closer to the state averag&85
and outperforming four of the five Resident Schoedb (to-62), with Griffin Ave. a25 DFS.

2019 DFSMath

0
-10
-20
30 25
-40

43
50 -45
-51
-60 57
-62
-70
LALPA Albion . Gates S. Griffin Ave. Hillsde Huntington Dr.

Sourcehttps://www.caschooldashboard.org
As noted above, our significant subgroups all outperformed state averages in 20B@hintypically by
a significant margin
i ELs at LALPA had a DF$®2#, 14.1 points higher than the state average@8.6
1 Hismnic/Latino had a DFS €f3.8 18.4points above the state average 2.2
i SED had a DFS-4#.8 18.9points above the state rate @3.7
T We also note that while our SWD subgroup was not statistically significant enough to be
reported in 2019 (it was1i2018), ag52.4, this small group of students w&g points above the
state average for their peers in the subgroupbf9.4%°

English Learners Hispanic Socioeconomically
Disadvantaged

™ 1™ 1™

Yellow Yellow Yellow
52.4 points below 43.8 points below 44.8 points below
standard standard standard
Increased 19.6 Points ® Increased 18.5 Points ® Increased 19.7 Points ®
Number of Students: 103 Number of Students: 144 Number of Students: 146

Souce: https://lwww.caschooldashboard.org/reports/19647330124818/2019

19 California School Dashboarbttps://www.caschooldashboard.org
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English LearnelProgress

English Learner Student English Language Acquisition Results

Progress The percentage of current EL students who progressed at least one ELPI level,

maintained ELPI level 4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or

State decreased at least one ELPI Level.

100%
44.2% making
progress towards
English language
proficiency

75%

Number of EL Students: oo

129
25%
Performance Level

Low

0%
Souce:
https://www.caschooldashboard.org/reports/19647330124818/2019

— No performance colors were issued for any schools on the 2018 or 2019
Dashboard for the English Learner Progresshidr due to the transition to

the English Language Proficiency AssesssfentCalifornia. The Indicator

divides the four levels of the ELPAC exam into six ELPI ledelgetmine how

many students at a school gain at least one ELPI level that year on the ELPAC.

Based on this analysis, on the 2019 spring ELPAC, 44.2%1@Bdilrs gained

at least one ELPI level, 33.3% maintained ELPI levels 1, 2L, 2H, 3L or 3H, and

22.4%decreased at least one ELPI level.

75%
50%

25%
Across California in 2019, the statewide average was 42.9% of ELs gaining at
fSrad 2yS 9[tL tS@Sts> a2 [![t! Q& 9[& I N
average. CA averages in 2019 also indicate that 31.5%aimaid ELPI| levels

M>X H[Z HIZ o 2Nl ol oafAadakite tSaa 0GKIYyY
fSrad 2y 9[tL tS@St o¥tAaKite tSaa GKFy [!'[t! Qa H

h@SNI GKS OdzNNBy (G OKIFNISNI GSNYs [!'[t! Qa 9PImBOf I aa
spring 2020. As we have noted in our annual updates to CSD staff, our dual immersion program

inherently means that our English Learners receive less instruction each day in English, particularly in the
lower grades, where Spanish is the predominlanmguage.While a typical elementary school might

seek to reclassify most ELs who are continuously enrolled from Kindergarten by the third grade, at

LALPA, our goal is to reclassify students who are continuously enrolled from Kindelyefifém grade

given the amount of English language learning they receive each day. Our EL reclassification rates are

on par with otheiwhole schooldualimmersion programs, such as City Language Immersion Charter, 8%

EL reclassification rate in 2029; San Juan ES/ink LA AG NI y2 ' YAFTASRQa | OOt AYS
program had a 5.5% EL reclassification rate in ZIE9/iejo ES, also in Capistrano Unified, had a 10.1%
reclassification rate in 20120, up from 4.9% in 20189

20 hitps://www.caschooldashboard.org/reports/19647330124818/2019/acadepecformance#englistearner

progress
2! https://datal.cde.ca.gov/dataquest/

Los Angeles Leadership Primary Academy Renewal 24


https://www.caschooldashboard.org/reports/19647330124818/2019
https://www.caschooldashboard.org/reports/19647330124818/2019/academic-performance#english-learner-progress
https://www.caschooldashboard.org/reports/19647330124818/2019/academic-performance#english-learner-progress

‘ # of ELs Reclassified EL Reclassificatiorafe

2017 EL Reclassification 15 8.4%
2018 EL Reclassification 14 6.7%
2019 EL Reclassification 10 4.7%
2020 EL Reclassification 17 9.1%

Source:https://datal.cde.ca.gov/dataquest/

LALPA was unable to administer the ELPAC in spring 2020 due to thd €paitdemic and distance
learning. LALPA has administered the ELPA@trasnd will followall guidelines for digital
administration of the ELPAC this year and reclassificatitariaras outlined in the EL Master Plan.

Chronic Absenteeism

Los Angeles Leadership Primary / KNZR y AO o0as y IS yﬁbfceﬁwﬁge i Sthid@rdghidS & GKS a

Academy kindergarten through grade 8 who are absent 10 percent or more of the
AYaiuNdzOG A2yt RI2Ga@nthe ROSECADEBOER,, SY NRf f SR
Chronic Absentesism ['[t! Qa / KNRYAO !'06aSyadSSAay NI aGAy3 gl
[ sudenss JES 2.4% from 2018. There was no significant disparity in chronic

N absenteeism between our subgroups: ELs were chronically absent 11.9%,
!J_\ Hispanic/Latinos 10.8% and SED students?2.4

Yellow

Our schoolwide rate is slightly higher than the statewide average of
10.1%, but our two largest subgroups Hispanic/Latino (84% of our
students) and SED (98% of our students) align with state averages:
TS ST 1 Hispanic/Latino students at LALPA were 10.8%rtitally Absent

compared to the state average for the subgroup of 11%

9 SED at LALPA were 12.4% compared to state average for SED of 12.9%.

12.7% chronically absent
Declined 2.4% @

EQUITY REPORT

View More Details ¥

Suspension
In 201819, LALPA suspended three students for a suspension rate af @s%of our subgroups (EL,
Hispanic/Latino and SED) had one suspendibis. is lower than the

:\:sa::n?lsles Leadership Primary  iot6 rate of 3.498% In 201920, LALPA hatko suspensions. As

Year 2016-17 2017-18 2018-19 201920

Suspension Rate SuspenSIOn

Y number 1 0 3 2

{ \2! Suspension rate 0.2% 0.0% 0.5% 0.1%

Graen Expulsion

0.5% suspended at least number 0 0 0 0

e o Expulsion rate 00% | 0.0% 0.0% 0.0% o ,

' detailedinElemergsm | YR MnXZ [ ! [t! Qa NBAauz2NI UA

EQUITY REPORT
Number of Student Groups in Each Color
- -— -
0 0 2 1 0

Red Orange Yellow Green Blue

View More Details &

Behavioal Intervention and Supports (PBIS) efforts, along with Multi
Tiered System of Supports (MTSS) all are effectively implemented to
help our students exhibit positive behaviors.

(http://dg.cde.ca.gov/dataquest/ Internal Data)

2 https://lwww.caschooldashboard.org/reports/19647330133884/2019/acadestigagement#chronic

absenteeism

2 https://lwww.caschooldashboard.org/reports/ca/2019/conditioramd-climate#suspensionate
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Verified Data Convincingly Demonstrates THaALPAdas Achieved Measurable Increases In Academic
Achievement

We now turn tosection(3)(a) of/ NA & S Nihe WAUSDBoaéd shall also consider clear and convincing
evidence, demonstrated by verified data, showing .the school achieved measurable increases in

I OF RSYAO I OKAS@SYSyiliz a RSTAYSR o0& ®iThé lSB (G 2y S
Charter Policy offers the following definitions:

Until such time that the State Board of Education adopts a pepdl academic growth

YSI&adaNBX F2NJ GKS LJzN1I2aSa 2F GKAa t2fAde |yR t
LINE 3 Mgéodtk in achievement in ELA and Math from one academic year to the aeait

gAft YSI &dzZNE LINPINBaad dzaiAy3d G4KS INRPsGK YSGNRO
School Information+ system, for which charters shall be encouraged to provide Hata. T
5AaGNAOGQa SELSOGIGAZ2Y A& GKIG | OKEFNIGSNI 80K2 2
f S@Sta a aOKz22ta aSNWAYy3I aAYAfI N addzRSyd L2 L
current term of the charter (e.g., sevgrear, sixyear, fiveyear, or two-year term)? Charter

schools submitting verified data for this purpose must provide a clear explanation as to its

alignment with the requirements hereifEmphasis added?

At this time LALPA does not have access to the School Information+ SyeMJ 2 dzNJ 2 6y & ( dzZRSy (
individualgrowth data, thus we offer here what we can ttadfers verifiable data to show measurable
AYONBIF&aSa Ay 2dzNJ aiddzRSyidaQ I OFRSYAO 2dzi02YSaod

CAASPP Score Growth

CAASPP Mean Scale Score Growth While the CDE provig®R | G 2y &/ KFy3S 2@SH
2019 5th Grade Cohort for CAASPRIean Scale Scores for a grade level cohort,
3rd Grade |[4th Grade |5th Grade [2-Year i . .
201617  |p017.18 1201819  |crowth yve_npte that this is not an authgntlc demonstration of
ELA 23944 24351 25060 1127 individual student growth over time asdbesnot
Math 2387.4 24194 24920 1048 account for student attrition or new enrollments in a
2019 4ih Grade Cohort cohortand does not calculate individustudent
3rd Grade |4th Grade |1-Year growth, but rather looks at cohort averages each year
2017-18 |2018-19  |Growth That said, we are pleased that out §rade cohort in
ELA 2397.0 24504 534 . .
Math 23801 24324 45 8 20_19 demonstrated particularly stro_ng g_rovvth, with a
gain of 112.7 Mean Scale Score points in ELA and 104.8
2(?18 5(;“ Gfa:e C%hort e Mean Scale Score points in Math betwebgir 3¢
3rd Grade |4th Grade |5th Grade |2-Year . . h . .
2016.17  |2017-18  |2018-19  |Growth grade testing in 2_01_7 and ?grgde testing |n_2019. The
ELA 23839 24184 24311 472 2019 4" graders similarly achieved growth in one year
Math 2399.9 23990 24533 540 that was comparable to the 2018 NI} RSNBE Q 3INR 4 U |
2017 5t Grade Cohort over two years; 53.4 Mean Scal_e Score points in ELA
3rd Grade [4th Grade [5th Grade |2-Year and 48.8 Mean Scale Scores in Math.
2016-17 |2017-18 |2018-19  |Growth
ELA 2360.5 24114 2434.69 74.1 . . . .
Maih 23858 24468 24514 763 Asillustrated by this data, fluctuations in small cohorts

of just48-63 studentsare to be expected. The 20175
AN RSNE 3JIFIAYSR tnom aSlty Ygadets§aingduatdB2 phigsiagdingn Ay 9 [
H n m ' Qraderp gained 112.7 points, each over the same two year period betw&and3s" grades.

24 LAUSD Charter Policyp. 29
®This methodology is based on LAUSDOGs School I nformati
2 |bid, p. 33.
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ELA MSS Growth 20PD19 Math MSS Growth 2012019

2550.0 2500.0

2500.0 /
2450.0

2450.0 7

2400.0 2400.0 —

2350.0
2350.0
2300.0
2250.0 2300.0
3rd Grade 4th Grade 5th Grade 3rd Grade 4th Grade 5th Grade
=@==Class of 2018=@==Class of 2018 =@=Cl|ass of 2018=@==_Class of 2018
Class of 2017 Class of 2017

LALPA has clearly met the requirements of Criterion 2 and warrants-ygefaraenewal term.

LALPAALSOMEETERITERIOR FORRENEWAL OURBENROLLMENT ANDISMISSAPRACTICES ARBN-
DISCRIMINATORY ANBE DO NOTHAVEANY SUBSTANTIAEHSCAL ORBOVERNANCEACTORS

Pursuant to Education Co@47607(e)Criterion 3aské KSG KSNJ 1 KS OKI NIISNJ aOK22f
dismissal practices are discriminat@ydwhether the charter school has substantial fiscal or
governance factors as grounds for nonrenewal

LAUSD Charter Policy statéSubstantial fiscal factors may include, but are not limited to, issues related

G2 GKS OKI NIiSNJ a0K2 2 (naof fliniisiafd/of oth&r@ (é.¢, Sofittétal YA A Y y I 3
obligations, judgments/settlements, unpaid bills or debts,-feeservice arrangements, facilities

related costs, Prop. 39 ovatlocated space reimbursements, eté?). As noted under Criterion 1, LALPA
hasrSAGSR | NI GAYy3I FNRIF2NJ CAZONITTh2IB NI G4 RrtyMR FHVEBA §y
positive, with a net balance adpproximately$4M, equivalenti 2 2y S &SI NRa 2 LISNIF G Ay 3
[V {5 / KFNISNI t 2fubshadtialg@éancedagtordinday idciide, (b Are roflimited

to, issues related to the retention of faculty (such as school leadership and teachers) which rise to the

level of disruption of delivery of educational programs; conflicts of interest; or, violations oftvenB

Act or California Public Records A€t Again, as detailed above under Criterion 1, LALPA has received a
NFGAy3 FNRBY /{5 aillFF 2F danék! OO02YLIX A4AKSR T2N) D2¢O
over the charter termat 99% each yearurteachers are unionized and represented by the California

Teachers Association

¢CKS FAYLlFf 02y aATReSNaktdi dciogl is Aokisendirig $hé FuSINwha wish to attend.
Upon a finding that the charter school is not serving the pupils who wisttend, LAUSD must identify
evidence supporting this finding, including aggregate data reflecting pupil enroliment patterns at the
charter school. (Ed. Code, § 47606€d).LALPA served| students, including students who are
academically low achievinFRPLE_s SWDF/HY, or student with other special needs. Our racial/ethnic

27LAUSD Charter Policy,35.
28 |bid. p. 36.
2 bid.
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makeup is consistent with the DistricAs detailed in Element 7, below, we engage in outreach each

year in the surrounding community during our open enrollment period tormffamilies around the

school about our prograrg our dual immersion, constructivist model is appealing to many families,

AyOf dzZRAYy3 adGdzRSyda oAdK &LISQURALFA welchrieR these sjldentss K2 | NS
and is designed to meet their needs

LALPA meets all of the requirements of Criterion 3.

As demonstrated throughout the preceding pages and thorough data analysis, LALPA presents a sound
dual immersion educational program for our-Blstudents, and we are achieved measurable increases

in academic achievement year over year. Our team is-guellified with strong capacity to continue
implementing the program. We look forward to continuing our partnership with LAUSD for another five
year charter term.

SUCCESS OF TKEYFEATURES OF THEUCATIONAPROGRAM

As detailed throughout this charter petition, through our dual immersion prograudesitsare

developing flueng, communication and literacy in Spanish and English, while learning grade level content
standards through thematic teachilgy R LINP 2SOG ol aSR t SINYyAy3I dzyAaida
justice theme. Our students participate in active, haratslearning that engages them as their own

guestions drive much of the learning, fueled by their natural curiosity. Our tesielne attentive to what

students already know and to the cultural experiences and knowledge they bring to school, weaving this
experience and respect for different cultures into the curriculum. We embrace divesitgt encourage

our students to embracand celebrate it; as an asset they bring to the school.

LALPA serves the whole child, and is designed to provide enriching experiences for our students, most of
whom come from families who have limited exposure to the arts and opportunities for fes tyf extra
curricular activities we provide, which include:

1  Weekly Visual Art Classes: A credentialed teacher provides weekly lessons to all classes
between 45 minutes to 1 hour. The visual art lessons adhere to the Visual Art and Performing
Arts stamards and include art appreciation. Exploration of different media, Art Elements and
Principles of Design, and an annual Art Gallery Showcase. The Art teacher collaborates weekly
with classroom teachers to support integration of the Arts into the coreicuium.

1 Weekly Music Classes: A music teacher hired through our partner, Education Through Music LA,
provides weekly music lessons of8b minutes where students learn about World Music
history and learn to play different instruments starting in Kirgdeten with acoustic
instruments. Students in the upper grades learn to play the Xylophone, the recorder, and the
Ukelele. Each class performs a music selection twice a year: Winter and Spring Performance.

1 Robotics and Coding Afterschool Class: This @dasffered to students who have been identified
as High Achieving. The program is design to offer additional opportunities to engage in Science,
Math, technology, and engineering concepts as they work on tbailding skills through fun
challenges. Tlee classes are offered biweekly to students.

All students participate in 200 minutes every 10 days of P.E. and health lessons, and engagedém hands
learning about healthy eating and nutrition through our school garden and walking field trips to the
Urban Farm at LALA. Additional field trips may include The Grammy Museum, The Science Center,
Descanso Gardens, Griffith Observatory, Autry Museum, and more to support ourlgvatistandards.

Los Angeles Leadership Primary Academy Renewal 28



This past year the Leadership Team, comprised of the site @&tratiors and teacher leaders,
participatedin two days of professional development at thestructional Leadership Institui@LI)
facilitated by the University of Washingtpfollowed by a smaljroup school visit by the ILI that
focused on deepening leaing of instructional leadership including observing and analyzing
classroom instruction and determining teacher professional development needs. LALPA has since
incorporated the Five Dimensions of Teaching and Learning Instructional Framework intoamir sch
site professional development. Developed from multiyear research efforts at the University of
Washington, this framework provides a common language of instruction across grade levels and
curriculum for LALPA teachers and staff to continue to refineimaiructional practices.

The Five Elements focus on purpose (standards, learning target and teaching points); student
engagement (intellectual work, engagement strategies, and talk); curriculum and pedagogy
(curriculum, teaching approaches and/or s&rgies, scaffolds for learning); assessment for student
learning (assessment and adjustments); and classroom environment and culture (use of physical
environment, classroom routines and rituals, and classroom culture).

Guided by the instructional framework, LALPA lessons and instructional materials are based en grade
level standards, are meaningful and relevant beyond the task at hand, are appropriately challenging
and supportive, and help students learn and apply traredble knowledge and skills. Lessons are
intentionally linked to other lessons, while learning targets are clearly articulated and measurable.
¢KS GSIFOKAY3a LRAYydGa INB oFraSR 2y 1y2¢ftSR3IAS 27
target(s). &idents take ownership of their learning to develop, test, and refine their thinking, while
Sy3arasSySyid aidNrGS3aasSa OFLAGFEATS 2y yR 06dzAfR
culture and language to support rigorous and culturally relev@atning, and student talk reflects
disciplinespecific habits of thinking and ways of communication.

Additionally, teachers provide scaffolds for the learning task that support the development of the
targeted concepts and skills and gradually release responsibility, leading to student independence.
Students assess their own learning in relation to therléay target, and teachers create multiple
assessment opportunities and expect all students to demonstrate learning. Assessment methods
include a variety of tools and approaches to gather comprehensive and quality information about the
learning styles andeeds of each student, and teachers use observable systems and routines for
recording and using student assessment data. The physical arrangement of rooms are conducive to
student learning, including student access to resources. Classroom systems tmesréacilitate

student responsibility, and classroom discourse and interaction reflect high expectations and beliefs
Fo2dzi Fff aAddzRSydiaQ AyidaSttSOldzat OFLIOGATAGASE
accountability for learning.

We believe hese common systems and structures throughout the school have already benefited our

dzLJ2

Iy R

students as well as our teachers, as we all work collaboratively towards continuously improving LALPA to

realize better outcomes for our students and their families.

UCCES OCHOORG EDUCATIONAPROGRAM IMEETINGPECIFISIEEDS OF I3 UDENTPOPULATION

As detailed below, our MulTiered System of Supports (MTSS) program provides personalized academic

and behavioral support in the classroom (Tier 1) and may inclUderaéto:
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9 Student Assistance Prograw support program designed to provide strategies and supports
related to academics, sociamotional wellbeing, or any other accommodation that can
address the specific needs of the child to improve their learnipgesnce.
9 Before or after school intervention sessietise classroom teacher schedules tutoring sessions
of 3-5 students at any given time. Each session is between 30 minutes to one hour.
 ThelearningCentet KA & AYUGSNBSYy(GA2Yy MRESINSdsSighedto LIF NI 2 F
provide targeted literacy instruction, including addressing foundational skills, to small groups of
students twice per week. Each session is 45 minutes and includes no more than 6 students per
class. During that session, the teac further divides the students into teams based on their
reading level and provides rigorous targeted instruction on reading skills.

AREAS OEHALLENGE TIEHOOL HABXPERIENCED ARKDW THEYHAVEBEEMW ILLBEIMPROVED

AcademicAchievement

While weare pleased by the 2019 gains in our CAASPP scores, we recognize that there is considerable
room for growth in our scores. In order to continue making gains and improvements in the academic
achievement of our students, starting in 2020, for the first ime we adopted the statéssued Interim
Assessment Blocks (IABs) and Interim Comprehensive Assessments (ICAs), and have found them to be
very helpful in getting our young students comfortable with the format of the CAASPP test and the way
the questions a& asked prior to the actual test.

¢ KS L/ Huili ondhk $&fe blueprints as the summative assessments. The ICAs include the same

item types and formats, including performance tasks, as the summative assessments, and yield results

on the same verticadcale. The ICAs yield overall scale scores, overall performance level designations,

and claimlevel informationé®® ¢ KA & f0OBFAY AYyF2N¥IFGAZ2Y F2NJ 9[ ! AyOf c
and research and inquiry; for math, it includes concegtd piocedures, problem solving and modeling

& data analysis, and communicating reasoning.

¢ KS Iotus én smaller sets of targets than ICAs. They are intended to provide educators the ability
to check where students are at that moment in time, and use tesaldetermine next steps for
instruction£3! Focused IABs include up to three assessment targets for detailed understanding of a
a0dzRSydQa fSIFENyAy3ao

As with any standardized test, the more a test taker is familiar with the test format and methodology,
the more he/she is likely to demonstrate a stronger sopes evidenced by the billion dollar testep
industry. We have found that the availability of these ICA and IAB practice assessments do help our
students measurably in their performance on theusd CAASPP tests. The feedback the practice tests
provide to our teachers also helps to guide instruction and provide insights into which standards need
additional practice, rgeach or possibly additional support or interventions for specific students.

Interim assessment results were promising and we had anticipated growth in our 2020 CAASPP scores
before testing was canceled due to the Cetftipandemic. We are optimistic that continued use of this
strategy going forward will help realize increasestirdent achievement across the grade levels once
CAASPP testing resumes.

30 https://www.cde.ca.gov/ta/tg/sa/sbacinterimassess.asp
31 1bid.
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COVIB19 Pandemic

Like every entity and person across the nation and even across the world, LALPA has been dramatically
impacted by Covid9. The rapid shutdown in March 2020 was handled well by both our staff, teachers
and students/families as we all adjusted and pivote@nline learning. Staff mobilized quickly to

ensure that each student had a Chromebook for use at home. More than 300 Chromebooks and wifi hot
spots were distributed for students to use at home. Food service includes lunch and breakfast that can
be pcked up by families twice each week.

Thanks to a new MOU with our teachers (who are represented by CTA), students now have daily

synchronous learning with their teachers via Zoom. Students with special needs, including SWD, ELs and
others, receive intarentions and support daily via Zoom as well. LALPA was thrilled to receive a
PpnZannn ANI YG FTNRBY DNBIG tdzoftAO {OK22fta b2g G2 4&dz
which uses art and theater to create excitement around reading (in bothisdBrand Spanish) to

motivate students, and includes components of parent education to help parents learn how to best

support their children in developing literacy skills particularly during this crucial time when parents are

doing so much to supportthed KA f RNBy Qa f SINYyAy3a i K2YS RdzZNAy3A a:
includes funds for professional development for our teachers, workshops for parents led by our partners

at Inner City Arts and Education Through Musi; headphones for all studentsuase at home that

provide crucial noiseancellation from distractions in their surroundings and allow them to focus on

their reading, costumes and props for the theatrical productions in the spring, and assessments. We

look forward to seeing our first RRES NR& ¢ KSIF G SNJ LINRPRdzOG A2y & Ay al & Hn

EL Reclassification

l'a RAAOdzaaSR 102@0Ss [![t! Qa 9] NBOfIaaAaFTAOFIGAZ2Y N
that we are a whole school dual immersion program. Our students have limited timeniganriEnglish

each day, compared to a typical elementary school in which EL students are immersed in aroBhglish

or predominantly English program. As such, we do not expect our ELs to reclassify as rapidly as they

would at a typical elementary schoahd instead expect that ELs who come to LALPA in Kindergarten

and remain continuously enrolled will reclassify Bygsade.

That said, our faculty regularly analyzes ELPAC scores, breaking down the scores by grade level and by
the four domains of Listeng, Speaking, Reading and Writing, in the context of our instructional

strategies and curricula. Teachers communicate ELPAC results with the individual students, so that they
understand where they are, and what they need to accomplish in order to bessifidal. At the end of
201819, based on the spring 2019 ELPAC results, for example, the data showe@thgtatiers were
stronger in Listening Performance, whifé-8" graders were stronger in Speaking Performance. Thus,

for the 201920 school yearteachers were tasked with collaborating on the ways they teach listening
skills. LALPA teachers ward on breaking down listening activities into phases to ensure that Hety
students preactivate background knowledge. In all grade levels, teacloerssfon students

understanding the GIST of the listening text to allow students to build stamina in processing listening
texts. Kagan structures create the collaborative environméat &llow studentso share what they
understand from the listening text.hrough every stage of listening skills instructigachers use the
GOKAY1l Ff2dzRé aiaNI GS3e G2 YindeBiandibgofadisiedny3eyti & K2

Another point from the 2019 ELPAC data analysis showed thgtddg¢ELsad a negtive shift of
students out ofi K W/ell®eveloped level anddownwardinto the éSomewhat and éBeginning levels.
To address this, the first grade teach@sused in 201920 on teaching a specific skill: Describing a
picture. If students learn to descelpictures, they wilbe able to select a sentence that describes a
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implement the Accelerated Reading Program to build readiagiina as well as prdce answering
comprehension questions about a text.

While we unfortunately do not have direct erad-year ELPAC data from Spring 2020 due to the
pandemic, our teachers are now completing ELPAC testing of students remotely and we will engage in a
deep dat analysis shortly, continuing similar efforts in the year ahead.

STUDENT POPULATION © BE SERVED

TARGETPOPULATION

LALPAurrently serves students in grad@/K through 5 and is home to many students from

international families. The student population attending LALPA is primarily Mexican, Central American,
and South American nationality. Many students speak a language other than English as their first
language, \ith Spanish being the most commadviore than80% of the student population speaks a
language other than English in ihbomes, and nearly 60% are classified as English Learners.

LALPRE SRdzOI GA2ylFf LINRBINI Y Kl a o S@afivefubigeviapsioS Sy 2 dz3 K
meet the needs of all students, so that all students succeed, irrespective of individual differences and

despite the effects of poverty in thelommunity. Thestudent recruitment areasf Lincoln ha high

concentrations of familig living below the poverty linén fact98% of LALP#tudents are eligible for the

federal Free or Reduced Price Meals Progiafh.PAonstantly looks for ways to address community

needs with a supportive, responsive staff and program.

ENROLLMENTPLAN
The Charter Schoahticipates enrollmenfor its renewal term to grow as follows:

Grade 202122 | 202223 | 202324 | 202425| 202526
TK/K 72 72 72 72 72

1 72 72 72 72 72

2 72 72 72 72 72

3 72 72 72 72 72

4 71 71 71 71 71

5 71 71 71 71 71
Totals 430 430 430 430 430

GOALS AND PHILOSOPHY

MISSION

TheLALPArepares urban students to succeedsicondary schootollegeor on chosen career paths,

to live fulfilling, sekdirected lives, and to be effective leaders in creating a just, democratic, and fruman
world. An integrated inquiry-based and handen curriculumtaught through dual immersion in Spanish

and Engliskthallenges studestto think critically and creatively. Supportive relationships among

students, staff and families promote a community ofilweunded learners through attention to
a0dzRSyiaQ AYRAGARdAzZrf ySSRa FyR AyiSNBadGtao {GdzRSy
important social issues in a process of reflection, research, skill development, and community

partnership.
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VISION STATEMENT

Our vision is to create a seamless educational transitiof k2 students in a school system that is
focused on a rigorous, academic and social justice embedded curric@tudents understand their
role and responsibility as lifelong learsehey understand their obligation and responsibility to
themselves and their community.

[T[t! &aS8S1a G2 AYyONBlIasS 2dzNJ aGdzRSydaQ FoAftAde (2
changes in their community. We target the next generationtwdents and instill a drive and desire to

pursue higher education. Our ability to create a continuum of educational excellence will benefit the

future leaders who graduate from LALPA.

AN EDUCATEDPERSON IN THE21STCENTURY

[T [t! Q& SR dzO Ildesigredtd dmpadér ktiidénts kto&ome scholars, activists and leaders
who act with courage, kindness and integrity.

LALPA defines an educated person in th& @éntury as a sethotivated, reflective, competent, lifelong
learner who demonstrates and delops intellectual, personal, and civic qualities. An educated person
integrates into his or her thinking knowledge basic to core academic disciplines, and applies methods
used by the various academic disciplines designed to ask and answer questioitleassand show

proof, to measure and represent information, and to express ideas. Basic knowledge about the world
and deep knowledge about subjects of interest and importance are part of intellectual development, as
are skills for effectively using techingy and gathering informatiofeducated persons in the 21

Century must be familiar and comfortable with technology, and must be able to integrate it into all
aspects of life and work LALPA offers higfomputerto student ratios, ensuring substantiat@ess for

all students to technologyrurther, intellectual development involves the ability to communicate ideas
and information clearly and effectively, in a variety of contexts and for a variety of purpbses.

Personal development encompasses socigysjdal, emotional, and ethical competencies, as well as

practical skills, habits, and selfvareness? These include the ability to relate to people in a variety of
O2yGSEG&as (2 021 6A0GK tAFTSQa YIyeé QihbvefadigarSas G2
seltexpression, and to monitor and maintain emotional and physical fitffe&sjuality education also

Ayadrtta Klorda GKFG KSEL) 2yS KE@S O2yiNBt 2F 2y$
and to know when and he to follow social norm&: Selfawareness\ y @2t 3Sa NBO23Iy Al Ay 3 |
AGNBYIGKE YR fAYAGHGAZYAS (y26Ay3 6KHG 2yS sl yda

S2Edutopia. (207.) Technology IntegrationVhat is successful technology integratioh®ps://www.edutopia.org/technology
integration-guide-description

33Di Guardo M.C., Galvagno §2010) Information Systems and Service Research:-éit&€ion Analysis. In: D'Atri A., De
Marco M., Braccini A., Cabiddu F. (eds) Management of the Interconnected World. PYgsiag HD.
https://doi.org/10.1007/9783-790824049_51

34Zins, Joseph & EfiaMaurice. (2007). Social and Emotional Learning: Promoting the Development of All Students. JOURNAL
OF EDUCATIONAL AND PSYCHOLOGICAL CONSULTATI55.110.2880/10474410701413152.

35 Damon E. Jones et a2015.)4 9 | NI &mdti@nél Fundtionig and Public Health: The Relationship Between Kindergarten
{20AFf /2YLISGSYOS YR CdzidzNB 2 SffySaazxé -2296NROFY W2dzaNyYylLHf 27
36 Carol D. Leg2020)Practice that supports learning and development: A commentapplied Developmental Scier@:2,

pages 141145.
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interactions and relationships with othe?$.Social competencies include the alyilib relate to people

in a variety of contexts and to understand when and how to follow social norms and expecttions.
Physical competencies include the ability to monitor and maintain physical health and fitness.
Emotional competencies include the atyilio cope with challenges and setbacks, to set and achieve
goals, to gain wisdom from experiences, and to effectively express opinions, ideas and fé&thgsl
competencies include the ability to value diversity, to support equitable treatment foarad to

interact with the world with a sense of social justice, recognizing inequalities in society and taking action
to address those inequalities whenever possiBle.

| A@AO RS@St2LIYSyid NBFSNER G2 2ySQa ladisidnXobabetidr2

with others, mediating differences in order to build partnerships, and working to make the world a
better place for alf2 Civiemindedness requires balancing individual and collective needs,
ecological concerns, and environmental pressures to create solutions that are thoughtful, fair, and
practical within the local or global communityEffective citizens understand howsttures of power
function and how they shape the world in which we fv&hey work effectively and respectfully with
others, and are able to negotiate differences, build coalitions and create greater social awdfeness.
Citizenship requires balancing iadiual and collective needs, in fairness to all people and with
mindfulness of ecological and social interconnectedness in ansenaller global villag®. Thoughtful
citizens develop personal responses to injustice based on a personal philosophy and laetiefs
aboutthe social, economic, and political world ord&t. ALPA integratedevelopmentally appropriate

2

62 NJ
world2CivieY A Yy RSRy Saa NBFTSNAE (2 2yS8Qa FortArdGe G2 06802V¢

OdzNNA Odzf dzY G KNRdZAK OKAf RNBYQa fAGSNI GdzNB FyR 2GKS

basic civic knowledge and understaneithrole as active citizens. Civic leaders use practical tools to
access the levers of power to address social probléibey work in cooperation with others to attain
solutions to make the world a more just and caring plce.

a2NAYZ EFAY® oHnmmMOd {SEFm! g NBySaa tIFINI mY S5S8STAYyNGIARZ2YZ
Psychology Compass. 5. 8@823. 10.1111/j.1750004.2011.00387 .x.

38Han, H.S., Kemple, K.M. Components of Social Competedcgtiategies of Support: Considering What to Teach and
How.Early Childhood Edu84,241¢246 (2006). https://doi.org/10.1007/s1064306-0139-2

39 1bid.

401bid.

4lYoshioka, Emi & Kaneko, Sayuri. (2019). The Acquisition of Ethical Competence in Basic Education and the Present State of
Ethics Education. Open Journal of Nursing. 09-686 10.4236/0jn.2019.97052.

42 Ahrari, Seyedali & Othman, Jamilah & Hassan, Mdts8&lAbu Samah, Bahaman & Lawrence, Jeffrey. (2014). Understanding
Meaning and Characteristics of Civic Development in Higher Education. Asian Social Sciendf. {0.5839/ass.v10n16p50.

43 Quigley, Charles. 2011. "Call to Action: National Assessofi€tucational Progress." Woodland Hills, CA: Center for Civic
Educationhttp://new.civiced.org/resources/civieducationlinks/caltlto-action

44 NussbaumMartha. 2010. "The Liberal Arts Are Not Eliti€Hronicleof HigherEducation June 10.

45 Corporation for National Service. (2001.) A guide to Effective Citizenship Through AmeriCorps.
(https://www.nationalservice.gov/sites/default/files/resource/w195&-guideto-effective-citizenshipthrough-ac.pdf

46 |bid.

47 bid.

48 |bid.

49 Andermann, A., & CLEAR Collaboration (2016). Taking action on the social determinants of health in clinical practice: a
framework for health professional€MAJ : Canadian Medids$sociation journal = journal de I'Association medicale
canadiennel88(17-18), E474E483. https://doi.org/10.1503/cmaj.160177

501bid.
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While not every educatedgrson chooses to act as a leader, LALPA sees the natural and desirable
connection between education and leadershi#\ leader is a person who employs intellectual,
personal, and civic qualities to make the world a better pfdceleader considers alternae paradigms

to decide what is just and compassionaté leader takes action, with reflection and courage, in
partnership with other$? LALPAxpecsits students to examine their roles in the Charter School and in
the larger community, and to take actido realize their visions for a positive school community and a
better world. LALPA believes that by filling leadership roles (for example, student council) within the
Charter School and in the community at large, studemésinspired to become leadersavell as

educated people upon promotion from LALPA.

How LEARNINGBESTOCCURS

LAPA follows a whole child approach to education that is clearly defined by policies, practices, and
relationships that ensure each child in our school community is safegedgaupported, and

challengedWe engage all stakeholderseducators, families, policymakers, and community members to

focus on the longerm success of the students rather than shtstm achievement. Our curriculum

implementation is grounded on researdhy’ t A 3SG Qa [/ 2°d & NNHzP & DAA & dz ¢ K § 2 KiJ
Inquiry in Education Researetand Dual Language Education Research conducted by Virginia P, Collier

Wayne P. Thomas, and Kathryn Lindhdleary in 20027

TEACHERS ORGANIZETRISCTION SUCH THBYIUDENTS WILL
9 Be prepared to excel at threecondary school levadpllege level and in chosen careers;

i Become proficient in asking and answering questions according to the methods of major
academic disciplines, and learn to draw on several fields walppnoaching a problem;

T ' YRSNRGOlIYR K2g Odzf §dzNB &KI LJS&a AYRAGARdzZr £ aQ LIS
affect the culture and the broader society in which they live;

9 Develop a vision of a just and caring world, align their actions accomlitigpse visions, and
know how to act strategically to realize their visions;

Understand the relevance of learning to personal, community, and social goals;
Practice creative expression through the visual and performing arts;

Practice healthy living by rrdaining physical fithess, being conscious of diet, and understanding
how their developing bodies are functioning (as measured by the 5th grade Physical Fitness Test);
and

9 Demonstrate sethwareness, seflirection, and breadth in accomplishment.

= =4 A

51Jan M Lloyd (2004) Is Civic Responsibility a Purpose for Leadership Development Programs, Journal of Collegeeand Charac
5:9,, DOI: 10.2202/1940639.1402

52 |bid.

S8Kennedf YSNNE 9 22y 33 Y22Yy® OHAMyOd W[ SIFRAYI FT2NI/ABAO [ SIENYAyY
54 1bid.

55Wadsworth, B. J. (199@}iaget's theory of cognitive and affectitevelopment: Foundations of constructivigsth ed.).

Longman Publishing.

56 Marzano, Robert & Gaddy, Barbara & Dean, Ceri. (2000). What Works In Classroom Instruction.

5"Thomas, W. P., & Caollier, V. P. (2002). A national study of school effectivenesgdiagkminority students' loagrm

academic achievement. Santa Cruz, CA: Center for Research on Education, Diversity, and Excellence, University-of California
Santa Cruz. Available: www.crede.ucsc.edu/research/llaa/1.1_final.html

https://www.berkeleyschools.net/wp
content/uploads/2011/10/TWIAstounding_Effectiveness_Dual_Language_Ed.pdf?864d7e
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INSTRUTONAL ACTIVITY MUST
9 Be grounded in critical pedagogy, a democratic educational practice rooted in a dialogical praxis
in which students discover themselves as historical subjects with the power to question, critique,
and act in the interest of democratiife;
9 Include projectbased learning and other constructivist and experiential learning strategies
oriented to inquiry and depth;

1 Engage student interest, often allowing student choice of topics to explore in depth;

f Have meaning and relevance to studentnnnecting to their previous knowledge and
experience;

T wSTtSOG GSIOKSNBEQ O2YYAuUYSyld G2 o0Said LINY OUGAOSH
and

 Use thematic based teaching as an instructional method in which the emphasis is given on
choosirg a specific theme for teaching one or many concepts. It is based on integrating various
information to demonstrate the topic.

THEQHARTERCHOOL IS ORGANIZED T

9 Provide teachers common planning time to support an integrated curriculum, information
sharhg about students, and participatory decisioraking;

9 Create a working culture of democracy in which staff, students, and parents develop voice and
vision;

9 Support community members in becoming integrated into the life of the Charter School and
students ad participate in the productive, cultural, and civic life of the community;

 Make adult learning as high a priority as student learning so that teachers are supported in
constantly improving their practice and may serve as true examples of lifelongigarne

ALL STAKEHOLDERS BREECTED TO HELPHREW AND EVOLVE ASOL CULTURE THAT
1 Exemplifies respect, generosity, and fairness to all people;
f {dzLJLI2NIia aGdzRSyiaqQ ySSRa FyR AyiSNBadaT I yR
I Balances individual and collective needs.
9 Supports written anaral communication in multiple languages.

The LALPA learning community continually seeks to link curriculum, instructional practice, and the
/| KF NISNJ { OK22t Qa 2NBFYATIFIGA2y S LRfAOASATI FyR LINI O
is whenlearners:

Start with their own knowledge and experience as the basis for learning;

Feel that new ideas, information, and skills are relevant, useful, or important;

Are motivated by genuine interest or purpose;

Are known well by their partners in learning

Are challenged just beyond their present level of performance, and work to high expectations;
Regularly experience success or accomplish something difficult during the learning process;

| 2y &G NHz0G YSIyAy3d GKNRAAK (KSR SELISNASYy OSs at
Are engaged in activities that match personal learning styles;

Can focus without excessive distraction caused by physical surroundings or personal issues; and
Practice and apply new skills and concepts to real situations.

= =4 =4 -4 -8 _9_95_°5_2_-2
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REQUIREMENTS OEDUCATIONCODE § 47605( B)(5)(A)(_11)

LALPAwill pursuethe following schoolwide and subgroupoutcomegoals,basedon the state priorities

detailedin CaliforniaEducationCode8§ 52060(d).Studentperformanceand achievemenof schoot

wide, subgroupandindividualstudent progresswill be measuredoy multiple andvariedsummativeand
formative assessmentthat are alignedto state andfederalstandardgincludingthe new CommonCore)
andreflect proficiencymeasuregequiredby the CAASPRiswell asstate priorities detailedin California

EducationCode§ 52060(d).

Thefollowing chartdetailsthe CharterSchool@ goalsasof this petition submissionfor all pupils
pursuantto CaliforniaEducationCode8 52052 ,for eachof the eight (8) state prioritiesidentified in
CaliforniaEducationCode8 52060(d) includingspecificannualactionsthe CharterSchoobwill take to
achieveeachof the identified annualgoals. We note that asrequiredunderthe CaliforniaEducation
Code LALP& stakeholderswill engagen a collaborativeprocesseachyearto updateand preparean
annualLocalControland AccountabilityPlan(LCAPasa basisfor prioritizingallocationof funds. The

followingisintendedto beillustrative of the goalsandactions[ ! [ tahti€@atesat this pointintime.

LCFF STATE PRIORITIES

GOAL #1
Related State Priorities:
All students will have access thi@h-quality educational |[x 1 °4 x 7
program taught by welualified teachers. ' 2 5656 ° 8

Specific Annual Actions to Achieve Goal

0 Hire credentialed teacheréincluding for enrichmentsind ensue proper placementhrough a
comprehensive teacher recruitment and interview process, with support for teachers transferring
credentials from out of state

0 Purchase educational supplies and materials that are aligned to the CCSS, NGSS, and other applical
content sandards.

0 9yadaNB GKIG Fftf YSGNROa 2F GKS {OKz22f 1 002dzyi
met by monitoring internally using operational and custodial staff, and through regional oversight visits

0 Maintain a space that is condive to learning.

0 Ensure H students including English Learneasd SWDhave lesson plans and assessments that are alig
to CCSS, NGSS, and other applicable state content standards.

0 Offer PD foreéachers throughout the year asl2 unit and at theelementary school levéh the
implementation of standards. Topics will include strategies foraBdsSWDs

0 Track attendance records for all scheduled professional development pertaining to implementation of
standards provided both internally and e school site.

0 Ensure schedule allows enough time for all students, including SWD and ELs, to engage in all subject
available enrichments.

0 Qeate a budget that syports the hiring of needed teachers to offeomprehensive learningp all students.

Expected Annual Measurable Outcomes

Outcome #1Teachers will be hired and retained who are appropriately credentialed and assigned in accordan
with applicable law and the charter petition.
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Metric/Method for measuring: Percentage of teachers who are appropriately credentialed and assigned

APPLICABLE Baseline
SN CERoURs 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
All students (Schoalide teachers will teachers will  teachers will teachers will; teachers will be
and all subgroups) be fully be fully be fully be fully fully
credentialed credentialed credentialed credentialed: credentialed

Outcome #2:All students will have access to educational supplies and madégeincluding technology, that are

aligned to the CCSS, NGSS, and other applicable state content standards.
Metric/Method for Measuring: Inventory lists for boks, software licenses.

APPLICABLE Baseline
SN CERoURs 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will| students will
have access have access have access have access have access t(
All Students (Schoatide) to to standards | to standards | to standards ~ standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will| students will
have access haveaccess have access have access have access t(
English Learners to to standards | to standards | to standards ~ standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will| students will
. . have access have access have access have access have access t(
Socioecon. Disadv./Low
to to standards | to standards : to standards standards
Income Students . . . .
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will| students will
have access have access have access have access have access t(
Students with Disabilities to to standards | to standards : to standards standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will: students will | students will | students will: students will
have access have access have access have access have acces®
Latino Students to to standards | to standards : to standards standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
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Outcome #3The Charter School will fully implement the CCSS in ELA and Math in all grades and for all stude
Metric/Method for Measuring: Purchased textbookshline curriculum; curriculum pacing and lesson plans; teac

observations.
APPLICABLE Baseline
SN olEs 201920 2021-22 202223 202324 202425 202526
100% = 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
All Students (Schoatide) Implementa Implementati: Implementati. Implementati Implementation|
tion on on on
100% | 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
English Learners Implementa Implementati: Implementati. Implementati Implementation|
tion on on on
: . 100% = 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
Socioecon. Disadv./Low : ) . .
Implementa: Implementati: Implementati: Implementati: Implementation,
Income Students )
tion on on on
100% | 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
Students with Disabilities Implementa Implementati: Implementati: Implementati: Implementation|
tion on on on
100% @ 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
LatinoStudents Implementa Implementati: Implementati: Implementati: Implementation
tion on on on

Outcome #4:All teachers will attend training on CCSS, NGSS and other state content standards and the state
Frameworks along with integrated and designate® Efrategies to support EL students.
Metric/Method for measuring:PD attendance records

APPLICABLE Baseline
BN EeUES 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
teachers will teachers will: teachers will. teachers will: teachers will
All Students (Schowlide) attend PD  attend PD on attend PD on attend PD on attend PD on
on standards standards standards standards
standards
100% 100% of 100% of 100% of 100% of 100% of
teachers will teachers will: teachers will: teachers will | teachers will
attend PD | attend PD on attend PD on attend PD on attend PD on
on integrated integrated integrated  integrated and
English Learners integrated and and and designated ELJ}
and designated | designated | designated | for EL students
designated: ELD forEL ELD for EL: ELD for EL
ELD for EL  students students students
students

Outcome #5All students will have access to a broad course of student including ELA, Math, Scienceiand So
Science as well as enrichments in the Visual and Performing ArtsaiRiEe]d trips.
Metric/Method for measuring:Master schedule; student folders

APPLICABLE Baseline
USROS 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will | students will
All Students (Schoeakide) have access have access have access have access have access to
to abroad | to a broad to a broad to a broad | broad course o
course of course of course of course of student
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student student student student including
including including including including enrichments
enrichments enrichments: enrichments: enrichments
100% 100% of 100% of 100% of 100% of 100% of
students will. students will | students will | students will| students will
have access have access have access have access have access to
. toabroad | toabroad to a broad to a broad ' broad course o
English Learners
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments: enrichments
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will| students will
have access have access have access have access have access to
Socioecon. Disadv./Low toabroad | toa broad to a broad to a broad ' broad course o
Income Students course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments  enrichments
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will: students will
have access have access have access have access have access to
. e toabroad | toa broad to a broad to a broad ' broad course o
Students with Disabilities
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments  enrichments
100% 100% of 100% of 100% of 100% of 100% of
students will students will | students will | students will. students will
have access have access have access have access have access to
. toabroad | toa broad to a broad to a broad ' broad course o
Latino Students
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments enrichments
Outcome #6¢ KS aO0K22f FFOAfAdGe oAt 0 SepddédDhSARA. YR Ay a3
Metric/Method for measuring: SARC results; facilities inspection checklists
APPLICABLE Baseline
U EOUPS 201920 2021-22 2022-23 202324 202425 202526
facility | The Charter The Charter The Charter The Charter. The Charter
aAy School : School facility School facility School facility School facility
NB LJ- facility will | will receive  will receive = willreceive g Af f NXF
100% of NBOSA: aAy 3I aAy 3T aAy 3T gooR NBL
. thetime 322 R NNKBLJI AN NBLJI AN NBELJ AN 100% of the
';I]I dS;LIJIdseunt:Zr(oSucphsc))w'de on SARC 109% of the of thetime | of the time of the time tirrle on SAI?CE
report; time on on SARC on SARC on SARC | NB LJ2 NI &
X oSBT SARC NBLJ2 NI NBLJ2 NI NB L] NI ofitemson
items on: reports; ofitemson | ofitemson | of items on facilities
facilities . X gz facilities facilities facilities inspection
inspectio; items on inspection inspection inspection | checklists will
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n facilities | checklists will checklists will checklists wil be in
checklists inspection be in be in be in compliance/
in checklists = compliance/ . compliance/ compliance/ | good standing.
complian.  will be in good good good
ce/ good: compliance/; standing. standing. standing.
standing good
standing.
GOAL #2
Related State Priorities:
All students will meet high expectations for success thraaug® 1 x4 °7
. . . . . . 3 4]
dual immersiorinstructional progranwith integrated i 2 i 2 x8

curriculum

Specific Annual Actions to Achieve Goal

O¢ O« Ox¢ O¢ O¢ O¢ O¢ O¢ O«

Teachers will use data such as interim assessments to tailor andigsidection

Blended learning model ensures daily intervention and acceleration is available

PD and ongoing coaching for teachers

Multi-Tiered System of Supports with a Student Support Team

Tutoringbefore and after school and in Learni@gnter

Maintainthe technology and digital resources that will allow LALPA to differentiate instruction, develo
& 0 dzR S § Ceat@y skills and meet state standards.

9y It A&K [ly3Adzr3S t NPFAOASYOe ! aaSaavySyid F2ENS /
and reclassification.

EL students will receive integrated and designated ELD to support their language development
Teachers will use NWEA MAP scorestiga¢ data from online curricula, inlass assessments and other
interim assessments to createrggeted and differentiated instruction for each student

All teachers will receive comprehensive Pviole childinstructional approacheqersonal and civic
development,SWPBISand other learningstrategies and programs

Expected Annual Measurable Outcomes

Outcome #1Maintain high rate of studentg with annual increasesin grades 35 who met or exceeded standard:
in English Language Arts on CAASPP
Metric/Method for measuring: CAASPP

STUDENTSROUPS 2018-19

APPLICABLE i
Baseling 545195 202223 202324 202425 202526

-24.2 DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed: meet/exceed: meet/exceed: meet/exceed
state average state average state average state average state average

All Students (Schoatide) or meet or meet or meet or meet or meet

growth goal | growth goal = growth goal | growth goal  growth goal
set in annual: set in annual: setin annual: setin annual: set in annual
LCAP LCAP LCAP LCAP LCAP

-31.0 DFS will DFS will DFS will DFS will DFS will
meet/exceed | meet/exceed: meet/exceed: meet/exceed: meet/exceed
state average state average state average state average state average

English Learners or meet or meet or meet or meet or meet

growth goal | growth goal = growth goal | growthgoal = growth goal
set in annual: set in annual: setin annual: setin annual: set in annual
LCAP LCAP LCAP LCAP LCAP
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-25.6 DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed: meet/exceed: meet/exceed: meet/exceed
Socioecon. Disadv /Low state average state average state average state average state average
Income Students or meet or meet or meet or meet or meet
growth goal | growth goal . growth goal | growth goal | growth goal
set in annual: set in annual: setin annual: setin annual: setin annual
LCAP LCAP LCAP LCAP LCAP
N/A DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed: meet/exceed: meet/exceed. meet/exceed
state average state average state average state average state average
Students with Disabilities or meet or meet or meet or meet or meet
growth goal | growth goal ;| growth goal | growth goal | growth goal
set in annual: set in annual: setin annual: setin annual: setin annual
LCAP LCAP LQAP LCAP LCAP
-23.7 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed: meet/exceed meet/exceed meet/exceed
state average state average state average state average state average
Latino Students or meet or meet or meet or meet or meet
growth goal | growth goal = growth goal | growth goal  growth goal
setin annual setin annual: setin annual setin annual: setin annual
LCAP LCAP LCAP LCAP LCAP

in Math on CAASPP

Metric/Method for Measuring: CAASPP

Outcome #2Maintain high rate of studentg with annual increasesin grades 35 who met or exceeded standard:

APPLICABLE Baseline
BN EeUES 201819 2021-22 202223 202324 202425 202526
-43.2 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed: meet/exceed meet/exceed meet/exceed
state average state average state average state average state average
All Students (Schoolwide) or meet or meet or meet or meet or meet
growth goal | growth goal = growth goal | growth goal  growth goal
set in annual: set in annual: set in annual: setin annual: set in annual
LCAP LCAP LCAP LCAP LCAP
-52.4 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed: meet/exceed meet/exceed meet/exceed
state average state average state average state average state average
English Learners or meet or meet or meet or meet or meet
growthgoal | growth goal = growth goal | growth goal  growth goal
setin annual setin annual: setin annual setin annual: setin annual
LCAP LCAP LCAP LCAP LCAP
-44.8 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed: meet/exceed meet/exceed meet/exceed
Socioecon. Disadv./Low state average state average state average state average state average
Income Students or meet or meet or meet or meet or meet
growth goal | growth goal = growth goal | growth goal . growth goal
setin annual setin annual: setin annual setin annual: setin annual
LCAP LQAP LCAP LCAP LCAP
N/A DFS will DFS will DFS will DFS will DFS will
Students with Disabilities meet/exceed meet/exceed: meet/exceed meet/exceed meet/exceed
state average state average state average state average state average
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or meet or meet or meet or meet or meet
growth goal | growth goal = growth goal | growth goal . growth goal
set in annual setin annual: setin annual setin annual: setin annual
LCAP LCAP LCAP LCAP LCAP
-43.8 DFS will DFS will DFS will DFS will DFS will
meet/exceed;: meet/exceed meet/exceed: meet/exceed. meet/exceed
state average state average state average state average state average
Latino Students or meet or meet or meet or meet or meet
growth goal | growth goal = growth goal | growth goal  growth goal
set in annual setin annual: setin annual setin annual. setin annual
LCAP LCAP LCAP LCAP LCAP

Outcome #3English Learner students will make annual progress in proficiency as measured by the ELPAC.
Metric/Method for Measuring: Percentage of students who progress at least one performance level on the EL

eachyear.
APPLICABLE Baseline
SR TR e 201819 2021-22 2022-23 202324 202425 202526
44.1% | % of ELs wh¢ % of ELs wh¢ % of ELs whé % of ELs whe % of ELs whd
advance at | advance at | advance at | advance at advance at
least one ELF least one ELF least one ELF least one ELF least one ELP
level onthe | levelonthe : level onthe | level onthe ! level on the
ELPAC willi: ELPAC will. ELPAC will: ELPAC will. ELPAC will
English Learners meet or meet or meet or meet or meet or
exceed state. exceed state exceed state. exceed state exceed state
average or . average or = average or = average or average or
growth goal | growth goal = growth goal | growth goal  growth goal
set in annual: set in annual: set in annual: setin annual: setin annual
LCAP. LCAP. LCAP. LCAP. LCAP.
Outcome #4English Learners will be reclassified annually.
Metric/Method for Measuring: Percentage of EL students who are reclassified.
APPLICABLE Baselin€
R 201920 2021-22 2022-23 202324 202425 202526
9% Asawhole Asawhole Asawhole Asawhole Asawhole
school dual school dual :school dual school dual :school dual
immersion immersion immersion immersion immersion
model, EL model, EL model, EL model, EL model, EL
reclassificatio. reclassificatio reclassificatio. reclassificatio reclassification
n goal is that : n goal is that  n goal is that | n goal is that goal is that

English Learners

students who
are
continuously
enrolled at
LALPA from k
will be
reclassified
by grade 5.

students who
are
continuously
enrolled at
LALPA from k
will be
reclassified
by grade 5.

students who
are
continuously
enrolled at
LALPA from k
will be
reclassified
by grade 5.

students who
are
continuously
enrolled at
LALPA from k
will be
reclassified
by grade 5.

students who
are
continuously
enrolled at
LALPArom K
will be
reclassified by
grade 5.

Outcome #: All teachers will attend training owhole
Metric/Method for measuring:PD agendas; attendance records

child SWPBISpersonal and civic development practices.

APPLICABLE Baseline 5100 202223 202324 20242 202526
STUDENTGROUPS 201920 3 5 5
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All Students (Schoelide
and all statistically significal
subgroups)

100%

100% of
teachers will
attend PD on

trauma

informed
practices and

other SEL
programs anc

strategies

100% of
teachers will
attend PD on

trauma-

informed
practices and

other SEL
programs anc

strategies

100% of
teachers will
attend PD on

trauma

informed
practices and

other SEL
programs anc

strategies

100% of
teachers will
attend PD on

traumar

informed
practices and

other SEL
programs anc

strategies

100% of
teachers will
attend PD on

trauma

informed
practices and

other SEL
programs and

strategies

Outcome #: All students will participate in structudeprograms and lessons f8MPBIS, restorative justice and
sociatemotional learning to support their holistic development.
Metric/Method for Measuring: Purchased curricula, lesson plans.

APPLICABLE
S UDENERoURE 201920| 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will | students will | students will | students will | students will
participate in: participate in: participate in: participate in; participate in
lessonson | lessonson | lessonson i lessons on lessons on
whole child | whole child : whole child | whole child i whole child
All Students (Schoolwide) education, | education, . education, = education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: developmen ;| development
learning. learning. learning. learning. learning.
100% 100% of 100% of 100% of 100% of 100% of
students will | students will | students will | students will | students will
participate in: participate in: participate in; participate in. participate in
lessonson | lessonson : lessonson : lessons on lessons on
whole child | whole child i whole child | whole child i whole child
English Learners education, | education, = education, = education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development development: development: development. development
learning. learning. learning. learning. learning.
100% 100% of 100% of 100% of 100% of 100% of
students will | students will | students will | students will . students will
participate in: participate in: participate in: participate in: participate in
lessonson | lessonson lessonson | lessons on lessons on
. . whole child | whole child | whole child | whole child i whole child
Socoecon. Disadv./Low . . . . .
Income Students education, education, education, education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: development: development
learning. learning. learning. learning. learning.
100% 100% of 100% of 100% of 100% of 100% of
. . —_ students will | students will | students will | students will | students will
Students with Disabilities . . . . L . L . L .
participate in participate in: participate in participate in participate in
lessonson | lessonson : lessonson : lessons on lessons on
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whole child | whole child | whole child | whole child : whole child
education, education, education, education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: developmen | development: development
learning. learning. learning. learning. learning.
100% 100% of 100% of 100% of 100% of 100% of
students will | students will | students will| students will | students will
participate in: participate in: participate in: participate in; participate in
lessonson | lessonson lessonson | lessons on lessons on
whole child | whole child : whole child | whole child i whole child
Latino Students education, education, education, education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development development: development: development. development
learning. learning. learning. learning. learning.
GOAL #3
Related State Priorities:
All students and parents will feel supported and engaged|® 1 °4 °7
school life. ©2 x5 08
X 3 X 6

Specific Annual Actions to Achieve Goal

O¢ O«

Families will be given calendar of events at the beginning of the school year.
Parents will be notified of Parent meeting dates and tiraekast one month in advance. Meetings will

take place at a time convenient for parents, and child care will be provided to minimize barriers to

attendance.
The Charter School wilbst community service, outreach, and recruiting events (e.g. Fall Hestiva

O¢

Community Block Party) and increase ways families and stakeholders can provide feedback (e.g. col
boxes, comment option on LEA website)

O¢ O« O«

O¢ O«

Parentteacher conferences will be held twice annually.
Provide family services through community partners (¥l§. Services, Barrio Action)
Parents will be encouraged to attend classroom and schoolwide celebrations, performances and sho
student work.

Assist families in need with school uniforms
Parents will be invited to participate on the School Site Coup€itand ELAC, and to attend Board
meetings.

Parents will be invited to participate M5 3 dzf I NJ &

GF18K2t RSN Y&88GAy3a

t NAYOALI ¢

Parents will be invited but never required; to volunteer at the Charter School @lassrooms, in the schoq
yard, on field trips, and in helping plan school events and celebrations.

wWSFAYS [I[t!Qa {2t.L{ aeadsSvya | yR -adignadSieldfripsianies
cream socials

The Charter School will ensuréhsol safety and promote positive school climate throl§WPBIS and
schoolwide celebrations.

Expected Annual Measurable Outcomes
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Outcome #1:School Site CounclPTCGnd ELAC will be established and supported to be fully operational ard si

sustaining.
Metric/Method for measuring: Parent sigrn sheets; agendas
APPLICABLE Baseline
= e e el s 201920 2021-22 202223 202324 202425 202526
PTC/SSC PTCESC will PTCESC will PTCSSC will PTCESC will PTCESC will
held 6 | hold atleast. hold at least hold at least: hold at least. hold at least
annual = six meetings: six meetings: six meetings six meetings: six meetings
: meetings  annually; annually; annually; annually; | annually; ELA
2:]' dsgl‘ldgigtrﬁg:ﬁtd‘”'de combine ELAC will holl ELAC will holi ELAC will holi ELAC will holi  will hold at
d; ELAC at least three: at least three at least three: at least three; least three
Subgroups) . ) . ) .
held meetings meetings meetings meetings meetings
three annually. annually. annually. annually. annually.
annual
meetings
Outcome #2Parents will attend at least two engagement events annually.
Metric/Method for measuring: Parent sigrn sheets at parent meetings, sigmsheets
Srfg;;'g:ifps 28;;"2%9 202122 202223 202324 202425 202526
80% of = Establish anc Meet annual Meet annual Meet annual Meet annual
parents | maintain high goal (as set it goal (as set it goal (as set it goal (as set in
attended levels of LCAP) for LCAP) for LCAP) for LCAP) for
at least parent increased increased increased increased
two participation parent parent parent parent
engagem with at least | engagement. engagement; engagement. engagement
ent 80% of (as (as (as (as applicable]
All Students (Schoelide |activities.. parents | applicable) to applicable) to applicable) to to achieve at
and all Significant attending at . achieve at | achieve at | achieve at | least 80% of
Subgroups) least two | least 80% of least 80% of least 80% of parents
parent parents parents parents attending at
engagement attending at | attending at . attending at least two
activities least two least two least two parent
annually parent parent parent engagement
engagment | engagement. engagement  activities
activities activities activities annually
annually annually annually
Outcome #3:Suspension rate will not exceed 2%.
Metric/Method for Measuring: Suspension rate.
APPLICABLE Baseline
ol 201920 2021-22 202223 202324 202425 202526
0.1% Suspension: Suspension: Suspension: Suspension: Suspension
All StudentgSchoolwide) rate will be | rate willbe = rate willbe | rate willbe | rate will be
<% <% <% <% <%
0 Suspension: Suspension; Suspension; Suspension; Suspension
English Learners rate will be | rate willbe | rate willbe = rate willbe | rate will be
<% <% <% <% <%
Socioecon. Disadv. /Low 0 Suspe.nsion Suspe_nsion Suspe.nsion Suspe_nsion Suspe.nsion
Income Students rate will be | rate will be | rate will be | rate will be rate will be
<% <% <% <% <%
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Metric/Method for Measuring: Average Daily Attendance Rate

0 Suspension: Suspension; Suspension: Suspension; Suspension
Students with Disabilities rate will be | rate will be | rate willbe | rate will be rate will be
<% <% <% <% <%
0 Suspension: Suspension; Suspension: Suspension; Suspension
Latino Students rate will be | rate willbe | rate will be | rate will be rate will be
: <% <% <% <% <%
Outcome #4 Expulsion rate will not exceed 0.5%.
Metric/Method for Measuring: Expulsion rate.
APPLICABLE Baseline
T 2019-20 2021-22 202223 202324 202425 202526
0% Expulsion Expulsion Expulsion Expulsion = Expulsion rate
All Students (Schowlide) rate will be | rate willbe = rate willbe | rate willbe | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rate
English Learners rate will be | rate willbe : rate will be | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
5 X X X X ;
Socioecon. Disadv./Low 0% ExpuI.S|on Expul'5|on ExpuI.S|on Expul.smn E)fpulsmn rate
Income Students rate willbe | rate willbe | rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rate
Students with Disabilities rate will be . rate will be | rate willbe : rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rate
African American Studentg rate will be | rate will be | rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion = Expulsion rate
Latino Students rate willbe | rate will be | rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
Outcome #5Greater than 75% giarentswill feel LALPA is a safe school.
Metric/Method for Measuring:a L ¥SS8t al ¥S |G aOK22té & F n 2N o
APPLICABLE Baseline
SR TR e 201920 2021-22 202223 202324 202425 202526
95% of >75% of >75% of >75% of >75% of >75% of
parents | parentswill | parentswill | parentswill | parentswill | parentswill f
. agree agree the agree the agree the agree the agree the
All Students (Schoovide) LALPA is school is safe school is safe school is safe school is safe school is safe)
safe based on based on based on based on based on
annual survey annual survey annual survey annual survey annual survey
Outcome#6{ dza it Ay Fy | @SNI IS 5FAfe& ' GGSYRIyOS 6a! 5! ¢\

APPLICABLE Baseline| 5,105 202223 202324 202425 202526
STUDENTGROUPS 2018-19 ] 3
. 95.28% ADA will be: ADA will be i ADA willbe: ADA willbe: ADA will be
All Students (Schoatide) 595% 595%% 595% 5956 595%
Enalish Learners 94.8% - ADA willbe: ADA will be: ADA willbe: ADA willbe: ADA will be
9 >05% >95% >05% >95% >05%
Socioecon. Disadv./Low 94.9% - ADA willbe: ADA will be: ADA willbe: ADA willbe: ADA will be
Income Students >95% >95% >95% >95% >95%
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Students with Disabilities 96.1%  ADA willbe ADA willbe: ADA willbe: ADA willbe ADA will be
>95% >95% >95% >95% >95%

Latino Students 95.2%  ADA willbe  ADA willbe i ADA willbe: ADA willbe  ADA will be
>95% >95% >95% >95% >95%

Outcome #7Sustain a 10% or less chronically absentee rate.

Metric/Method for Measuring: Chronic Absenteeism Rate

APPLICABLE Baseline
ol R 2018-19 2021-22 202223 202324 202425 202526
12.7%  <10% chronic <10% chronic <10% chronic <10% chronic <10% chronic

All Students (Schowlide)

absentee rate

absentee rate

absentee rate

absentee rate

absentee rate

EnglishLearners

11.9%

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

Socioecon. Disadv./Low

Income Students

12.4%

<10% chronic
absentee rate

<10% chronic
absentee rate

<10%chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

Students with Disabilities

3.7%

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

LatinoStudents

10.8%

<10% chronic

absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic

absentee rate

Just as Charter School stakeholders (parents, teachers and staff) will be engaged in setting goals in the

/ K NISNJ { OK22f Qa
LINE INB & a

{OK22f Qa
provide an update to its students and parents about schoolwide academic performance. The schoolwide

datawill beshared during School Site Council meetings (which are open and publicized to the school
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community), during LCAP Annual Updates and feedback sessions, and through specialized family nights.
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GOALS FORENABLINGPUPILS TOBECOME ANOREMAIN SELFMOTIVATED, COMPETENT, AND LIFELONG

LEARNERS
Our program goals enable our students to becomemsafivated, confident, competent, lifelong
learners. Our goals empower students to generate soluttorgroblems through critical thinking,

innovate ideas, products and services fof' Zentury needs, and participate fully and functionally in the

diverse society in which they live.

SELFEFFICACY
Enabling students to become setiotivated is one of th@bjectives of our education program. A core
belief of LALPA is that motivation is strongly linked to-effi€acy, the idea that behavior and effort
make a difference in performané&Since achievement is a combination of both effort and ability,

increasy’ 3 |

AUdRSYyHEFFADSVRS 92T taSRBAGADSTE 8

AYLI O

0SS a

i KS

FOKAS@SYSyluo Ly 7l O-fficacy] o halitie ses@nd rost @riportdn2predictor a St F
&° DuizEbBaoratva prdgrar iR dghdd tolinGréageS IS Y S
motivation, giving students an opportunity to take responsibility for their own learning within the

OF FGSNI I

supportive construct of a group, controlling the amount of effort exerted and providing a sense-of self

oAt AGED

2F |

58 Barry J. Zimmermaf2000.)SelfEfficacy: An Essential Motive to Lea@mntemporary Educational Psycholo@, Issue
1,Pages 831,ISSNI361-476X https://doi.org/10.1006/ceps.1999.1016.
59 Slavin, Robert E. (2003). Educational psychology: theory and practice. Robert E. Skdin Boston, MA: Allyn and

Bacon.
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effA OF O& GKIFG 6Aft Ft2go Aydz FOFRSYAOA | yélficayi KSNI | N
also increases se#fsteem, thus enhancing the motivation to continue working and succeétiifgs is

especially important for students from low soeconomic backgrounds whose families may lack the

financial resources to provide incentives, enrichment, and emotional support.

MASTERY

Feeling the success of controlling the outcome through the application of effort is the first step.
Students build thiz sense of seléfficacy in classrooms where teachers distinguish between mastery
goals and performance goafsMastery goals are those motivated by gaining competence in the skills
being taught; performance goals are those motivated primarily by theelésigain positive judgment
and earn good gradé$ Mastery goals include improvement, progress, effort, learning, hard work, and
challenge. Emphasizing mastery goals rather than performance goals also helps to curb failure
avoidance. Failure avoidance ocs when students are more motivated to avoid failure than to seek
succes$®In a setting where mastery is emphasized, each student can attain learning goals regardless of
the performance of others. This environment is helpful for students from low somnmeaic

backgrounds because the emphasis on effort and improvement instead of performance meets them
where they are academically and helps them to move forveardheir own path, setting the stage for
success for every student regardless of socioeconoratost

GROWTHVIINDSET

The idea that intelligence can be developed and is not a fixed quantity is known as a growth findset.

Carol Dweck has identified two mindsets, fixed and growth. The fixed mindset, the idea that an
AYRAGARdzZE £ Q& ljadelfifed ahd Ubéhangegbie, id limifing dnd i@ éts achievement
ySaAlLGAgSted ¢KS INRGUK YAYyRaSGx GKS ARSI GKFG |y
developed, and improved, is encouraging and impacts achievement posffigelgcess idii 2 dza i |
LINE RdzOG 2F y Il ldzNF¥f FoAf AGeT ®Pidding this mihdReRisizOG 2 F A f
significant when serving students from low socioeconomic backgrounds because it teaches that

individuals have the power to develop their abilitieise to challenges, persist after failure or

disappointment, and seek mastery through effort all in spite of their economic circumstéties.

essential understanding drives motivation and fuels learning.

60 Wilson, Donna. (2010). Thinking for results: strategies for increasidgre achievement by as much as 30 percent.
Orlando, FL: BrainSMART.

61 Meera Komarraju, Dustin Nadlgj2013.)Seltefficacy and academic achievement: Why do implicit beliefs, goals, and effort
regulation matterd earning and Individual Differenc&&lume 25Pages 6772,ISSN 1046080,
https://doi.org/10.1016/j.lindif.2013.01.005.

62 Slavin, Robert E. (2003). Educational psychology: theory and practice. Robert E. Skdip Boston, MA: Allyn and

Bacon.

631d.

64 Mindset Works. (2017.) Decades of Scientific Research that Started a Growth Mindset Revolution. Mindset Works, Inc.
https://www.mindsetworks.com/science/

65 Dweck, Carol S. (2008). Mindset: the new psychology of success. New York, NY: Random House, Inc.

6t AQlG2yY /FOGKSNRAYS 3 YIKdzZ 9ftftl 9 bSfazys -2YsHNBad dRSymMiyad Wi |-
understanding and experience of success. Higher Education Research & Developmett.37. 1
10.1080/07294360.2018.1478803.

87 Claro, S.Paunesku, D., & Dweck, C. S. (2016). Growth mindset tempers the effects of poverty on academic
achievementProceedings of the National Academy of Sciences of the United States of AtiXieh), 86648668.
https://doi.org/10.1073/pnas.1608207113
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HOPE ANIREARNEDPTIMISM

Persisting in thedce of failure or disappointment is challenging for all students, but it is especially so for
students from low socioeconomic backgrouriélt.is this persistence, however, that delivers results.

Students from low socioeconomic backgrounds can feel hopddesause of their circumstanc®&sThey

may believe that they will never get ahead and their lives are fixed on a downward path no matter what

they do. Adding to this negative perception, statistics show that, for a number of reasons, students from

low sodoeconomic backgrounds perform less well than more affluent stud@ntss tempting for

students and teachers to make the assumption that little can be done to bridge this gap because

students from low socioeconomic backgrounds have fewer resources phhgtical and emotional, than

other students. But hopelessness can lead to learned helplessness, an adaptive response to
OANDdzraill yoSao daalye 1AR&E 6A0GK fSHFNYySR KStLX SaaysS
more likely to drop out of scho@ NJ 6 SO2 YS LINB Iy I y T Avsiding hoBeledsilessiidS A NJ (i &
its attendant learned helplessness is critical for these students. The natural consequence of being

hopeful and optimistic is that students will try harder. If they believe they havedeer to influence

GKSANI tATS LI GKas GKSe gAftf RS@St2L) 321fa FyR RNB
optimism are crucial factors inturning lew9 { & 0 dzZRSy (1 a A7Téahing hed&skilsOKA S 3S NA&
impacts all students positiveliput may maost significantly change the lives and futures of students from

low socioeconomic backgrounds. These skills will be taught throughout the core curriculum through PBL,
student activities, and literature.

INSTRUCTIONAL DESIGN

QURRICULAR ANONSTRUCTIONALDESIGN OF THEEDUCATIONPROGRAM KEYEDUCATIONALTHEORIES
AND RESEARCH

Sme of thecoreF ST GdzNBa 2F [ [t! Q& SRdzOFGA2y It LINRINIY Ay
9 Dual Immersiorand Culturally Responsive Pedagogy
9 Constructivist and Inquirdased Learning
1 Collaborative Learning Environment
1 Social JusticEhemed Learning

DUALLANGUAGHEMMERSION

A dual language immersion program provides integrated language and academic instruction for native
speakers of English and native speakers of another languagetheitioals of high academic
achievement, ifst and second language piciency, and crossultural understandinggC8 306(c)(1).)3

68 Adler, N., Snibbe, A2003. The role of psychosocial processes in explaining the gradient between socioeconomic status and

health. Current Directions in Psychological Science112123 doi:10.1111/14678721.01245

59 |bid.

0 YSNAOLY t a80K2t23A0Ft 1 4a20AF0A2Yy OYDPRDPO G9RdZOI GA2Y | yR a2
http://www.apa.org/pi/ses/resources/publications/factsheet
education.aspxhttp://www.apa.org/pi/ses/resources/publications/factshextucation.aspon 30Aug. 2015.

TWSYyaSys 9ONROP® dunnpod ¢SFEOKAYIA gAGK LIRGSNIE Ay YAYRY 6KFG o
Alexandria, VA: ASCD.

72]d.

732019 World Languages Standards, Appendix 1.
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Collier and Thomas have demstrated that dual language immersion has enormous effects on student
outcomes on national normeferenced tests. Dual language immersion is defined by LAUSD as a
LINEINF Y GKIFG AyOfdzZRSa aoAf Ay3ddzZ f A&AY IparlRero Af A G SN
language for at least six yearsgK at least 50% of instruction during the day in the partner language
OKNRdzZAK2dzi GKS LINRPINI YT fFy3Idzr3S | NI & ®byalR £ AdGSNT O
language immersion helps to nurture multigdaltural heritages, reduces behavior problems as students

feel valued and respected, and increases parental participation because parents feel welcomed as true
partners in the school community Research showing that dual immersion progracas sharpen

student focug’ andboost working memor{? andreading comprehensiaf?

O«

Research has found the benefitdf dual immersionpre twofold. The instruction can be one

of the most effective way for English learnef$to develop their language aratademic

skill$?, but it alsohelps native English speakers and English learners improve

their communication skilfS, empathy, and cultural awarenassot to mention giving them an
advantage in the job market. One study even suggests that bilingual instructioforeatal

GKS 2yaSi 27 Phteridfa, wédably bR hakiSglth@ Brain work harder as it
processes information in two languag®s

Besides the aforementioned benefits, dual language immersion allows teachers to focus on delivering a
high qualitycurriculum rather than a simplified version, allowing all students to participate in
meaningful, engaging learning experiences that promote achievement.

74 Collier, Virginia P., Thomas, Wayne P. (2004). The astounding effectiveness of dual language educatiAB& adlurnal of
Research and Practic2:1 Winter 2004. Accessed from

http://hillcrest.wacoisd.org/UserFiles/Servers/Server 345/File/Publications/ELL/Dual%20language%20sunayesdiot
from http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf
on 30 Aug. 2015.

5 https://achieve.lausd.net/cms/lib/CA01000043/Centricity/Domain/295/Intro%202015%20
%20P0licy%20DLP%20MBE%20revised.pdf

®1d.

77 Steele, Jennifer L., Robert Slater, Gema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Dual
Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017.
https://www.rand.org/pubs/research_briefs/RB9903.html

78 Grundy, John & Timmer, Kalinka. (2017). Bilingualism and working memory capacity: A comprehensivamabtsis.

Second language Research. 33.-328. 101177/0267658316678286.

79 Adesope, Olusola & Lavin, Tracy & Thompson, Terri & Ungerleider, Charles. (2010). A Systematic Review and Meta
Analysis of the Cognitive Correlates of Bilingualism. Review of Educational ReseRieW EDUC RES. 80. 20245.
10.3102/0034654310368803.

80 valentino, Rachel & Reardon, Sean. (2015). Effectiveness of Four Instructional Programs Designed to Serve English Learners.
Educational Evaluation and Policy Analysis. 37. 10.3102/0162373715573310.

81 Steele, Jennifer L., Robert Slgt&ema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Duall
Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017.
https://www.rand.org/pubs/research_briefs/RB9903.html

82 Umansky, llana & Reardon, Sean. (2014). Reclassification Patterns Among Latino English Learner Students in Bilingual, Dual
Immersion, and English Immersion Classrooms. American Educaf@saarch Journal. 51. 8992.
10.3102/0002831214545110.

83 Fan, Samantha & Liberman, Zoe & Keysar, Boaz & Kinzler, Katherine. (2015). The Exposure Advantage. Psychological
science. 10.1177/0956797615574699.

84 Bialystok E, Craik FI, Luk G. Bilingualisntonsequences for mind and brain. Trends Cogn Sci. 2012 Apr;16(6024i:
10.1016/j.tics.2012.03.001. PMID: 22464592; PMCID: PMC3322418.

85Williams, Conor P. (2018). Engliskanguage Learners, The Dual Immersion Solution: Instead of seeing Englisiade
learners as a costly challenge, districts are increasingly recognizing the assets they bring to their schools. Edutopia.
https://www.edutopia.org/article/duahmersionsolution
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Tosucceedinthetwentf A NE G OSy lddzNB X (2RI &éaninunkaiveERESy ia ySSi
cultural proficiencyandliteracyA y aS@SN} f 2F (GKS ¢2NIX RQa | y3dz 3
developing proficiency in English and subjspecificcontent literacy The development of

GKSaS tAGSNIOASa A& ONRGAOI Tt @Edlabdraedmia®mide & G dzRS y
variety of topics in culturally appropriate ways, and in multiple targgdture settings. As a

result, students are empowered to use their language proficiency and interculturality beyond

the classroom to build relationships, sust@ommunities and participate in or create business
opportunities with people around the world.

--2019 World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve
(WL Standard®)

LALPAs implementinghe new California WL Standards (and will adopt the new World Languages
Frameworks) to inform our dual immersion instruction. As the WL Standards recognize, students
learning a second (or third) language in school may begin instruction at a broad rfeggeyqoints

and proficiency levels, thus the WL Standards are connected to student performance, rather than grade
level. Further,ie amount of time it takes to learn another language and its cultures is linked to the
linguistic and cultural similarés and differences among the languages and cultures a student already
knows® The four performance levels are applicable to any secondary language acquisition:

Ranges and Text Types

Novice Learners use learned words and phrases (formulaic language).

Intermediate Learners use sentences and strings of sentences (created language

Advanced Learners use paragraphs and strings of paragraphs (planned langua

Superior Learners use coherent and cohesive mpéragraph texts (extended
language).

Within each performance level, there are additional phases:

Phases within each Range

Low Learners are just able to produce the text-type characteristic
of the range. Accuracy in comprehension and production is
low.

Mid Learners produce a wide variety of text types within the

range. Accuracy in comprehension and production is high.

High Learners begin to produce, but not consistently, text types
of the subsequent range. Accuracy in comprehension and
production is maintained in the current range of proficiency
and is low in the subsequent range.

It is important to recognize that language students may require more than one year to progress
from one proficiency range to the next and may spend a significant amount of time in two

86https://www.cde.ca.gov/be/st/ss/worldlanguage.asp
87 |bid.
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adjacentranges. . . . [I]t is common in the elementary school context for students who do not
have a heritage language background to remain at the Novice level for an extended period of
time .88

In other words, a child who has had no exposure to Spanish may remain at the Novice level in
elementary school when first exposed to Spanish for more than one year. The same can be said for a
child who has no exposure to English before starting Kindezgart

Ddz £ € Fy3dz-3S LINRPINI Ya adzOK Fa [![t! Qa dzasS (o2 I\
students. Instruction is provided in two languages over an extended period of time, from TK/K through
at least fifth grade with instruction in Spiah at least 50% of the time. Both languages are used for
instruction, and two groups of students are involved, native English speakers and students from another
language backgroun8panish. Both native English speakers and English learners are grougthetog
for coreacademic instruction, benefiting both groups of students as they learn from and with one
FY20KSNJ FYyR y2 OKAfR A& G0SKAYRE Ay fly3dza3IS €SI N
students are taught by wetjualified, credentialedeachers, all of whom are bilingual in English and
{ LI yAaKo® ¢KS 32Kfta 2F [!'[t! Qa RdzZrf AYYSNRAZ2Y LINP
1 Students will develop high levels of proficiency in their first language.
9 All students will develop proficiency in the second language.
1 Academigerformance will be at or above grade level.
1 All students will demonstrate positive cressltural attitudes and behaviors.

These goals are directljigned with thenew WL Standardsraphassoniil KS G KNBS / Qay I 2 Y
Cultures and Connections:

Canmunication

Realworld communication is purposeful and takes place in a variety thfeautic settings that

represent what a student will experience in the target cultures. These are the three modes of

reakworld communication:

w Interpretive: Language uss listen, view, and read using knowledge of cultural products,
practices, and perspectives.

w Interpersonal:Culturally appropriate listening and speaking, reading and writing, or viewing
and signing take place as a shared activity among language users.

w Presentational: Speaking, signing, and writing take place for an audience of listeners,
readers, and viewers in culturally appropriate ways.

Cultures

Students must acquire the ability to interact appropriately with targeturel bearers to
communicatesuccessfully. Culturally appropriate language usage requires an understanding of
the relationships between the products and practices of cultures and their underlying
perspectives. While acquiring knowledge of products, practices, and perspectives afghe t
cultures, learners engage in comparisons among their cultures and the targatesuland also
explore how cultures affect each other when they interact in multilingual and multicultural
communities.

88 2019 World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve (WL Standards)
(https://www.cde.ca.gov/be/st/ss/worldlanguagé.asp
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Connections

Language users address a varieftyopics appropriate for their age and range of proficiency

that increase their knowledge of numerous areas of the curriculum. As students develop their
ability to communicate in the target language and cultures, they are able to more fully address
topicsthat increase in complexity and learn how targerilture bearers understand and address
disciplinespecific and crosdisciplinary concept®

Culturally Responsive Teachimgembedded throughout thprogram,which values the diverse

experiences and culral backgrounds of students and in the surrounding communiachers are

trained to understand thafi (1 dzZRSy (12 Q Odzf G dzNJ f  r¢ @usisl SsREpdBting ayidR LIS NA& L.
addressing their unique learning neeals part otteaching the dwhole childé with the recognition that

Odzt GdzNB A& AYSEGNAROIO0fS FNRY &GdRSyiGaQ GKAYylAy3aZ

Culturally Responsive Teaching (GRT)f dzSa | yR o6dzAf Ra dzZLlRy addzRSydaqQ 7
knowledge and experience to support their learnargl achievement at schodi According to

I FYY2YRZ /we¢ af SOSNI3ISa GKS ONIAYyQa YSY2NER &adeaiasSy
FdGdzyAy3a (SIFOKAyYy3I G2 aiGdzRSydiaQ FlFYAEtALFN OdzZ § dzNI ¢
relationships of trgt and care that enable teachers to challenge students and hold high expect#tions.

CRT begins from the premise that culture is central to learning, recognizing that cultural ways of
1Y26Ay3 YR R2AYy3 I NB SY0SRRSR dérsfanding, R @A Rdzl £ & Q LIN.
communicating® Thus, CRT guides teachers to learn about students, understand cultural practices and

beliefs that may be different than their own, and work to help students draw upon the knowledge and
experiences they bring to school agyhseek to make sense of and master sctiased content.

CRThas been shown to increasatrinsic motivation for learningn that CRT creates a learning
SY@ANRYYSYy(l GKFG SyO2dzNF 3Sa LI NIAOALI GA2Y FyR LISN
experences and interest¥'

In designing thematic curricula and units of study, teachers attend to the three criteria outlined by
LadsonrBillingsfor CRT
1 Academic successstudents must be held to high expectations for learning and provided with
the tools needed to master content and competencies.
1 Cultural competence teachers must help students build upon their prior knowledge and
cultural experiences, andthus mustI&NJ, | 60 2dzi addzRSydaQ tAg@Sasz ol Of
9 Critical consciousnesgsstudents must develop an awareness of social inequities and develop a
broader social conscious to support their development as citizens able to critique society and
work towards a more socially just worfd.

89 hid.

% Gay, G., Culturally Responsive Teaching: Theory, Research and Practice (2010).

9 Aceves, T. C., & Orosco, M. J. (2014ulturally responsive teaching (Document No-2L Retrieved from University of

Florida, Collaboration for Effective Educator, Development, Accountability, and Reform Center website:
http://ceedar.education.ufl.edu/tools/innovatmmfigurations/

92 Hammond, ZCulturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor Among Culturally
and Linguistically Diverse StudentSorwin, 2015.

93 Gay, G.Culturally Responsive Teaching: Theory, Research, and Praclieachers College Press, &l (2010). Ladson

Billings, G. (2005). Beyond the big house: African American educators on teacher education. New York: Teachers College Press.
94 Wlodkowski, R. J., and M. B. Ginsberg. (199Bjversity and Motivation: Culturally Responsive TeachiSgn Francisco:
JosseyBass.

95 LadsonBillings, G. 1995. Toward a Theory of Culturally Relevant Pedagagyerican Educational Research Jourr2;3:
465491.
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LALPA has built a culture and educational program that helps diversity become a benefit rather than a
barrier for students, whether differences among students are by ethnicity, nationality, language,
religion, gender, or pysical, intellectual, and emotional needs and abilities. The Charter School
community respects and celebrates diversity through its activities that celebrate the historical, cultural,
linguistic, and personal assets that each student possesses. The edatatiogram helps students see
how diverse perspectives and values actually enhance their understanding and effectiveness in the
world.

CONSTRUCTIVIEEARNING
LALPA focuses on engaging students through handstudentcentered, constructivist learning.
Students are scholars, activists, and creators who will demonstrate love, courage, inquiry,
empowerment, integrity, community, and wedkeing through:

1 Collaboation: developing individual and collaborative working skills

1 Communication: articulating ides, opinions and information clearly; developing multilingualism
in English and Spanish
Creativity: using verbal, written, technical, and creative expressi@ctafely
Critical thinking: demonstrating problesolving skills and analytical thinking; evaluating,
synthesizing, and applying new information; using acquired skills to be a responsible citizen at
the Charter School and in the community.

T
1

Jerome Bruneposits that learning is an active process in which the learner uses existing schema to

make meaning of new information and experiences, a process called scaffSldimgropriately

organizing the information to be learned is the key to effective scafigldhdditionally, spiraling the

curriculum, or teaching skills in a sequential order, offers students the opportunity to build upon what

they already know their existing scaffoldthus facilitating the comprehension of new information. At

LALPA, curricidd A a (F dzZ3Ka4G &adNI GS3IAOrtfte FyR &aSldsSSyaalftte
instructional design.

Through constructivist learning practicetydentsd O2 y & (i NdzOG ¢ G KSANJ 2 gofi dzy RS NA i
way as they build, design, explore, experimattaw, model, playinvestigateand create. Theywork

actively with concrete materials, try out ideas, solve problems, make mistakes and correct them, and

have opportunities to stop and reflect on what they have dddy beingactively engged in their own
learningstudents are able to moreffectively understand and retain concepts and skillthe CCSS.

Sudentsalsoare able todemonstrate tleir learning both broadly and deeply. rohgh group learning,
studentscaninteract with and larn fromtheir peerson more complex tasks than they could engage in
alone,whichLINE A RSa AYYSRAIFIGS FSSRol O1=% SyO2dzN)} 3Sa GKSY
ideas, and helps develop communication and interpersonal sRidlachers alsscaffoldand

differentiate instruction by breaking down tasks, using modeling, prompting, and coaching to teach

strategies for thinking and problem solving to help students become proficient at conducting the

relevant inquiry activities (Blumenfeld et al., 1991).these ways,le OK a4 (G dzRSy (1 Q&8 SEA &G A y*
GKS2NASAE YR LISNODSLIiA2ya INB OKIffSyaSR G4KNRdAK O

% Bruner, J. (1966). Toward a Theory of Instruction. Cambridge, MA: Harvard UniversitA&cessed from
http://www.instructionaldesign.org/theories/constructivist.htmdn 29 Aug.
2015http://www.instructionaldesign.org/theories/constructivist.htmdn 29 Aug. 2015.
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A constructivist approach is derived from a number of educational models: situated learning theory,
expedtionary learning, experiential learning, projeleased learning, and collaborative learning.

Numerous independent researchers have documented the success of the constructivist model of

education with historically underserved populations, demonstratingeiased test scores, and perhaps

Y2NB AYLRNIIFYydftesz AYLNROSR &St FhReyfchalsoShow$hatl Yy R 6 K
students who attend schools that employ constructivist methodologies gain critical thinking skills,

deeper understandings, arldarning that last§¢ wdza K2y SG |f ownnov | daSNI
classrooms reflect a shift in teaching paradigms from [a] teadirected traditional classroom to

studentoriented, problemsolving learning environments that espouse a constructilistin research

based approach to learnirg§®

At LALPA, we employ constructivist strategies along with indpaisgd strategies, in which students are

challenged to construct evidendesed solutions to challenging questionsquiry based teaching is

often seen as a way of engaging students in the learning process through group work anghands

activities, and by challenging them to support conclusions with evidence and observations. Effective

inquiry is more than just asking questions. A complex pmesivolved when individuals attempt to

convert information and data into useful knowledge. These skills can be developed at any age. Bryn

Mawr science professor, Wilfred Franklin, desotibei 6 S&A G %X aLyljdzANE oF aSR | LILIN
education focus p student constructed learning as opposed to teacheNd Y& YA GG SR Ay T2 NX I
Inquiry based curriculum has been shown to develop independent and critical thinking skills, positive

attitudes and curiosity toward science and increased achievement in bibldgic O2 %00 Sy (G ®¢

COLLABORATIMEARNINGENVIRONMENT

Learning at LALPA takes placeafiaborative classroom settings. We are a small school with
approximately 72 students in each grade. Our small setting not only enables grade level teachers to
work closely together to establish consistency in the program offered at each grade, it afldas

employ a collaborative learning approach, which creates opportunities and fosters student
collaboration, engaging students through social interaction with peers and leading to deeper learning.

Collaborative learning is an instructional method iniebhstudents work ifpairs andgroups towards a

common academic goal. Collaborative learning invites higher levels of thought by promoting discussion

and reflection. In addition, collaborative learning helps students develop thinking and learning habits, a
criticalgoal foraNA &1 € SFNYSNARX 06SOlFdzaS AdG Aa AYLRNIOIFyYy(d G2
meaning is that it is obtained within a cultug®* The culture can be that of society or that created

within a collaborative classroom community, altwzZNE 2 F RAF £ 23dzS YR AV dzA NB @
learning fosters the development of critical thinking through discussion, clarification of ideas, and

SOt dz GAZ2Y 2%Deldpkh dvificdl thinkRgskilis sndluding those of evaluatiah an

97 Amaral, 2002; Mester, 2008; Hollins, King, J. and Hayman, 1994; Mathison & Young, 1995; Thornton & McEntee, 1995;
McCombs, 1994; O'Neil & Drillings,1997; Freire, 1995.

98 Marlowe and Page, 1998agor & Cox, 2003At-Risk Students: Reaching and Teaching ThenPr ans ky , 2002. iTo |
students where they are, first you have to find them. o
99 Rushton, S. P., Eitelgeorge, J., & Zickafoose, R. (2003). Connectit@pBrimurne's conditions of learning theory to
brain/mind principles: Implications for early childhood educat&atly Childhood Education Jourrgdl(1), 1:21.

100 https://j ustin.vashonsd.org/Resources/media/lnquiryBasedScience.pdfciting Hall & McCudy, 1990), (Kyle et al,

1988), (Kyle et al, 1982), and (Shymansky, 1984

101Wilson, Donna. (2010). Thinking for results: strategies for increasing student achievement by as much as 30 percent.
Orlando, FL: BrainSMART.

102Gokhale, Anuradha A. Collaborative learning enhances critical thidkinghal of Technology Educatidolume?7, Number 1
Fall 1995. Accessed framitp://scholar.lib.vt.edu/ejournals/JTE/v7nl/gokhale.jern1.html
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analysis, is one of the primary focus areas at LALPA. Therefore, the instructional design includes
educational experiences that are social, engaging, and stuoléeted in order to improve scholarship
and enhance creativity.

Lemke (1990) proposes thstudents need to ask questions as a way of engaging in the process of

meaning making®[ SY1 SQa O 2 yddchdslin iske3Fsen@aNi@ Both student engagement and

GKS &a20Alt 02y ai NYz@ischsBioh is2lilogieydiedty e tvekSddntsawitiNBed a

teacher playing only a moderating role, or perhaps having equal standing with the stiitféitiis is a

vital component of classrooms where students work to build meaning collaboratively, representing the
quintessential studententeredcld AN 2Y® [ SY1S 3I2Sa& 2y (2 rémodex a{ G dzR
FY20KSNJ Ay (GKS OflaaNRP2Y®d ¢KSe& YSRAIFIGS yR (NI yaf
dzy FI YAf AL NP ¢KSe& adzZJR2 NI yR Tl OAf AgisdoBanSl OK 23GKS
essentially individual process in the classroom (or anywhere else . . .). Learning is essentiai>social

A collaborative learning environment declares that everyone is a learner. In this environment, teachers

become facilitators who knowkt S A NJ a4 1 dzZRSy daQ Gt Syidaz LINA2N) a0OKz22f
knowledge enables teachers to take into account student backgrounds to support learning. Teachers

create a learning environment that is emotionally, intellectually, and psychologicallyasafe,

environment where learners can acknowledge what they do not know, take risks, and reflect on what

they have learned® True collaboration promotes social and emotional intelligence through active
fAa0SYAy3 IyR OF NBFdz 2t outhSihilireé dvdicante by Fllowing SuSedB © NB & LI
explore the unknown together in a safe forum. Finally, a collaborative learning environment allows

everyone to think on his or her own, interpret information, share ideas, and evaluate those ideas

through both personal and group perspectivés,

Collaborative learning processes can be incorporated in a variety of ways, such asedrfoppject,or
simplyposing a question and asking students to discuss their ideas with their neighbors. As Smith and
MacGregr state, "In collaborative classrooms, the lecturing/listening/ntaking process may not

disappear entirely, but it lives alongside other processes that are based in students' discussion and

active work with the course material®® Regardless of the spific approach taken, the goal is the same:

to shift learning from a teachearentered to a studententered model.Ford (2005)and Perkins and

Cook (2012) also havesearchthat supporsusingf f SEA 6t S ANR dzLIA y3& G2 4INR Y 2 i
usingdata to group students homogeneously and heterogeneously in smaller groups for collaborative

on 29 Aug2015http://scholar.lib.vt.edu/ejournals/JTE/v7nl/gokhale.jie/nl.htmlon 29 Aug. 2015.

103] emke, J. L. (1990)Talking science: Language, learning, and valuislex Publishing Corporation, 355 Chestnut Street,
Norwood, NJ7648 (hardback: ISB19-89391565-3; paperback: ISBN)-89391566-1).

1041pid.

105pid.

106 Dubé, B. Bessette, L. & Dorval, C. (2011). Differentiation and Explicit Teaching: Integration of Students with Learning
Difficulties. US-China Education Review

07 Gerlach J. M. (1994). "Is this collaboration?" In Bosworth, K. and Hamilton, S. J. (Eds.), Collaborative Learning: Underlying
Processes and Effective Techniques, New Directions for Teaching and Learning No. 59.

MacGregor, J. (1990). "Collaborative learning: Sltbinquiry as a process of reform" In Svinicki, M. D. (Ed.), The changing face

of college teaching, New Directions for Teaching and Learning No. 42.

Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?" In Goodsell, A. S., MaRerakt Tinto, V. (Eds.),
Collaborative Learning: A Sourcebook for Higher Education. National Center on Postsecondary Teaching, Learning, &
Assessment, Syracuse University.

108 Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?btm€zIl, A. S., Maher, M. R., and Tinto, V.
(Eds.), Collaborative Learning: A Sourcebook for Higher Education. National Center on Postsecondary Teaching, Learning, &
Assessment, Syracuse University.
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learning and small group instructidf?. Collaborate group work, described by many researchérs

SELR&Sa &aidRSyida (2 20G§KSNBQ thethoyightsin & lBwisWdodexty | £t 2 6
prepares students for sharing ideas in wholass discussion, and helps students make progress on tasks

they could not do alonelnquirybased or projecbasedlearning also links the curriculum content with

student) NBFf g2NI R SELISNASYyOSas YI1Ay3a tSENYyAy3I NBf S
outside of school. An integrated curriculum facilitates deep learning and connections across subjects

and teachers collaborate formally and informally to integ themes and concepts in designing and

instructing classes. Additionally, the interdisciplinary curriculum and use efvaé problems provide

equity and relevancy for an ethnically and culturally diverse student population. Prediderd tasks

promote collaborative, relevant, active, interdisciplinary learning wherein students exercise choice

about how and what they will learn, thereby increasing motivation and engagement and the

development of skills designed to help students succeed in the reddiwor

SOCIALUSTICHHEMATIGEARNING

As a school founded upon principles of social justidd_PA believes that even our youngest students
can meaningfully engage in learning and activities that help them develop skills and attributes that will
lead to lifelong activism and engagement in the communities in which they live. We seek to imscribe
each of our students the mentality of a social justice leader, witpiars of charactét®:

-Trustworthiness to be honest in communication and actions, be reliable, and have the courage to
do the right thing even when no one is watching.

‘Respecttreat others with respect, be tolerant and respecting of differences, use good manners,
be considerate of the feelings of others, and deal peacefully with disagreements.

‘Responsibility doing your best, being diligent, being sdi§cipline, being accouable for your

words and actions, choosing a positive attitude, and making healthy choices

-Fairnessplaying by the rules, listening to others, not blaming others carelessly, and treating other
people fairly

-Caring being kind, compassionate, showing gitade, helping people in need, and forgiving others
-Citizenship cooperating with others, getting involved in community affairs, being a good
community member, obeying the laws and rules, respecting the authority, protecting the
environment, and volunteering.

The Charter School is actively involved in community fite@ntinues this traditionThrough the
exploration of the elements of Social Justice, students learn to be active members of the community
including the following themés

109 Ford, M. P. (2005) Differentiation Through Flexiligouping: Successfully Reaching All Readers. Learning Point
Associates/North Central Regional Educational Laboratory (NCREL).

Perkins, J.H. & Cook, C. D. (2012) Addressing the literacy needs of striving readers. Using informative Assessments Towards
Effecive Literacy Instruction.

110 Cooperative Learning he Foundation for Active Learning. By David®insorand Roger TlohnsonNovember % 2018,

DOI: 10.5772/intechopen.81086

Slavin, R. E. (2014). Cooperative learning and academic achievement: Wigyalgmsork work?Anales de Psicologia, 39,

785c791.

Kagan, S. (1994Cooperativdearning San Clemente, CA: Kagan Cooperative Learning.

Kagan, S., Kagan, M., & Kagan, L. (28&chingocialstudiesstandardsthrough cooperativelearning:Providingfor all

learnersin generaleducationclassroomsPort Chester, NY: National Professional Resources, Inc.

11Jo0sephson, Michael Blaking Ethical DecisionMarina del Rey, CA: Josephson Institute of Ethics, 2002. Print.

112pjcower, Bree. (2012). Using Their Words: Six Elements of Social Justice Curriculum Design for the Elementary Classroom.
International Journal of Multicultural Education. 1417. 10.18251/ijme.v14i1.484.
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1 SelfLove and KnowledgeStudents will first learn about sdtive and knowledgso that they
can gather appreciation for who they are and where they come from.

1 Respect for othersConcurrently, students will learn about respecting others so that they can
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1 Issues for Social Injustic&tudents will learn how diversity impacts different groups of people,
specifically within the community. They will explore current issues related to social injustice
affecting the community.

1 Social Movements & Social Chandgtudents will learn about movements and efforts within the
community to bring about social change.

1 Awareness Raisingstudents will have opportunities to teach others about the issues they have
learned abait.

1 Social ActionStudents will have the opportunity to take action on an issue that affects them in
their community. Such actions may include participating in public meetings, petitions, and
campaigns.

6 Hements of Social Justice Curiculum

Each grade level will focus on one of the six elements of Social Justice
Each teacher is encouraged to display student work / artifacts on the assigned board (hallway) that

NEFt SO

Grade

Level

a

Social Juste Elenent

Description

Respect for Others

Teachers provide oppo rtunitie s for students to share
their knowledge about their own cultural background
with their classmates. The goal is to create a climate
of respect for diversit y through student s learnin g to
liste n with kindnes s and empathy to the experience s
of their peers. Students deconstruc t stere otypes
about their peersdidentities . Potential classroo m
activitie s include: Sharing of cult ural ABCbooks,
divers e family structures that includ e LGTBfamilies,
fiel d trip sto cultura | museums, guest speakers from
childre nsdamilies and cultur al centers,

1St

Seltlove and Knowledg

Teachers provide oppo rtunitie s for students to learn
about who they are and where they come from. A
sense of dignit y in their culture , heritage ,
ethnicity/race , religion , skin tone, gender etc. is
cultivate d in the classroom. Students learn about
differen t aspects of their identit y and hist ory
associated with it. Negativ e stere otype s about
students & identitie s are deconstructed . Potential
classroo m activitie s include: Wherel come from
poems, self-portraits that inclu de skin tone
identificati on, name poems, family interviews,
grandparent guest speakers, cultural abc books.
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Teachers move from 0 ¢ ebtatin g diversity 6to an
exploration of how diversit y has differentl y

d impacted variou s group s of people. Students learn
" Issues on Social Injustice | about the history of racism, sexism, classism,
homophobia, religiou s intoleranc e etc. and how
these forms of oppression have affecte d diff erent
commun ities. Teachers make link s that show how
th e hist orical roots of oppression impact the lived
experience s and material condition s of peopl e today .
Potential to pics of study includ e: Native American
genocide, Slavery, the Holocaust, anti-immigration
policie s and sentiment, media (mis) representati ons,
issues that face their own communities such as
gentrif ication, police brutality, etc.

Teachers share examples of movements of iconic and

rd Social Movements and Socil everyday people standing together to address the
3 issues of social injustic e they learned about in second
Change grade. Rather than leaving students feeling

overwhelmed and defeated, teachers help students
understan d that working together, ordinar y people
have unite d to create change. Potentialtopics of
studyinclude: Abolitio nism, civil rights movement,
the L.A. janitorsdstrikes, various labor movements,
1968 and 2006 Chicano student walkouts.

Teachers provide opportunitie s for students to teach
other s about the issues they have learned

about. This allows students who feel passionatel y
about particula r issues to become advocates by raising
awareness of other students, teachers, family and
community members. Itisimportan t to recogniz e that
while raisin g awareness is a necessary and impo rtan t
pre-curser for action, it by and of itsel f does not
translate into change. Potential activitie s include:
newsletters , pub lic servic e announcements, lette r
writing campaigns, creating documentaries, blogging.

4™ Awareness Raising

Teachers provide oppo rtunitie s to take action on

. . issues that affect students and their comm unities .
Sth Social Action Students identif y issues they feel passionate about
and learn the skill s of creatin g change firsthand.
Potential activitie s include: Letter writi ng
camp aigns, petitio ns, linking with local grassroot s
organization campaigns, speaking at public
meetings, attending and/ or organizing protests.

QURRICULUMAND INSTRUCTION

LALPAntegratesa program of leadership development with academic stddhe specific curricular

content and skills to be mastered are based on the CCSS, Next Generation Science Siandads { € 0 Z
History-Social Science Framework, Erfglis[ I y3dzZt 3S 5S@St 2LISyd {dF yRINR&
{GHES 12ydsSyd {GFyRFENRE oO0SEThSoOrfichl@ts taughNB F SNNB R 2
strategically in a sequential manner, ensuring that students master fundamental skills and knoatledge
designated points in time in order to assure that higher order skills and more complex knowledge have a
foundation in which to take root.
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Essential to the instructional program are the following principles:

Allocate sufficient time to attain essentiskills

Introduce new information in manageable and sequential units

LRSYGATe LINBNBljdzAaAaGS aiAatta FyR o0dzAftR 2y &aildzR

Review previously taught skills

Administer ongoing assessment to inform instruction

Provide immediate interventiostrategies (delivered by classroom teachers and instructional

assistants) during school for those students who are not demonstrating progress towards unit

goals and grade level standards

1 Provide additional support duringulti-Tiered System of Supporsther in the classroom or in
the Learning Center

= =4 =4 =8 -4 =9
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supplemen the CCSS. The curriculum balatbe need for both breadth and depth in all academic

areas. Curriculum, materials, and instructional actividiesbe chosen based on how well they reflect

best practices in education, align with the desired pupil ootes, and accommodate the interests and

passions of students and teachers. The criteria incorporate research data and understanding of cognitive

f SENYyAYy3a LINRPOSaasSaod ¢2 oSad FftA3dy GKS [/ KFENISN { OK
outcomes, metlods and materialglo not regard subject matter in isolation, but as parts that fit with the

overall objectives of the Charter School. For example, an important civic development outcome is that
students understand the principles of justice, independencg social equality. To have a full

appreciation of these principles, students must encounter them in varied ways throughout the Charter
{OK22t Qa | OGAGAGASAE YR OdzNNA Odzf dzYd® ¢KSNBF2NB I (K
cannot be simplytte sum of separate subject area materials. Instructional methods and materials must

support an integrated curriculum.

A combination of formative and summative assessments siliggh the learning outcomes. These

assessment tools give a holistic and coditid dz& LJA O dzNB 2 T SthaieRsSdfdighide LINE I NB
students and inform ongoing instruction. The whole LALPA learning comnsastyed to support

every student as he or she develops the skills and knowledge required to move through each grade

level. Assessments are administered at multiple pointt the beginning of a unit of study (diagnostic),

throughout the unit of study (formative) and at the end of the unit of study (summative). This approach

helps teachers determine areas of strength areakd, plan effective instruction, and gauge student

progress toward mastery while informing teacher instructional methods and intervention strategies

needed to ensure learning and student success.

INTELLECTUREVELOPMENT

An innovative, researechased curiculum begins with a focus on literacy in TK/Kindergarten, gradually
raising the complexity of ideas and application as students move from grade level to grade level. Literacy
is reinforced through emphasis on reading, writing, speaking, listening amdbyiacy development

across all content areas. At the same time, students develop proficiency in English and Spanish following
the 2019 California World Language Standards for Public Schools, Prekindergarten Through Grade
Twelve Studentsare also proficient in mathematics, science, and the social sciences. Students learn to
view problems through the lens of each academic discipline by practicing the methods of each and
understanding the language of the disciplines as well as the vocabufapljcation of classroom

learning through projects and communityiented work hel students realize the relevance of their

Los Angeles Leadership Primary Academy Renewal 61



studies to life experience and halthem to experience being practitioners of the disciplines. Instruction
helps students learn howto learn, asking critical questions and investigating possible answers with
research, logic, and experimentation. Studeats also exposed to the contributions of different

cultures in each subject area.

Students develop an understanding of the fundanads of the visual and performing arts, health
maintenance, physical fitness, technology, and information gathering. Instruction in these areas move
between study, application and reflection. The curriculunstag groundwork for students to express
themselves artistically, to regulate physical and emotional health, and to experience the benefits of
sports and a fitness program. Students also learn how to gather information from libraries, the Internet,
specialists, and other local resources. Studentdyamzhnological skills in their projects. Traydy and
exercise components of informed, critical judgment and develop effective communication. Students
apply these qualities in a wide variety of contexts.

Woven throughout the coursework in all contemteas is a focus on six areas of general intellectual
development!*® Studentsare asked to consider:
1. VIEWPOINT,; that is, perspectives that must be considered in analyzing new ideas and information
and what ideas are being presented.
2. They will be asked to esEVIDENCE in making judgments and to show how they know what they
know.
3. They will make CONNECTIONS within their work and to other issues of interest, sometimes in the
context of an integrated curriculum.
They will use SUPPOSITIONS to consider altermativemes and explanations.
5. They will be asked to find the RELEVANCE of their studies to their own lives and to explain why
their inquiries are important.
6. Finally, they will use varied means of COMMUNICATION to present ideas and qué&stions.

H

Studentsdemonstrate progress in intellectual development in their portfolios for each area and as a
particular focus of their culminating exhibitions.

PERSONADEVELOPMENT

The curriculum reflectthe belief that education must address students as whole peopétructionis
developmentally appropriate and promaénterpersonal, emotional, and practical skills so that
studentsare prepared to maintain healthy relationships, cope with life challenges, and set and achieve
personal and career goals. Viewing lifenfrthe perspective of ethics hedgtudents develop their own
rules for living and a basis for judging right and wrong actions. Ethical and emotional sensibility, keen
habits of mind, and breadth of knowledge contribate the development of a sophisticadevorld view
grounded in thought and feeling.

QVICDEVELOPMENT

Civic development is integrated into instruction through projbased learning; LALPA does not utilize a
specific curriculum. Working within a framework of civic leadership, the civic gawelat component

asls students how they might use their talents to benefit society. Students develop a personal
philosophy by considering principles of justice and compassion in current and possible social, political,
and economic contexts. Students idegténd map assets in their cultures and in their communities.

113Schunk, D. H. (1991)earning theories: An edational perspectiveMacmillan Publishing Co, Inc.
114 bid.
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Knowing about these assets helquip them to respond as they identify important social problems
affecting people in and outside of their communities. Through lessentered around the six pars of
character describe abovstudents build basic civic knowledge. Students practice thinking and acting
responsibly while participating in relifle problem solving situations and practicing democratic
deliberation. The problersolving in these profs will require students to synthesize and apply
intellectual, personal, and civic learning. The combination of study, practice and reflection will advance
a0dzZRSy G aQ OFLIOAdGe F2NJI OAGAO LI NGAOALN GAZ2Y

LEADERSHIP

LALPAlevelosa G dzZRSy (1 &4 Q f BroughdNdhckss afistddy, précficd, and reflection as
students form and advance their own visions of how the world ought to be. The leadership currisulum
folded into core subject areas that address component parts of civic leadership by mappindimsaiuc
activities onto the desired pupil outcomes of civic leadership. Teachers intageasix pillars of
charactersinto core subjects. This curriculum is broken down into categories such as Understanding
Leadership, Communication, Working with Othd?soblem Solving, and Making a Difference. All
projects are designed to promote group interaction, build-selfifidence, and allow students to explore
personal understanding. Community action projects and other leadership activities will also develop
leadership as a whole by integrating across all subject areas and synthesizing skills.

[1[t! Qa O2yOSLIiA2Yy 2F tSIFRSNRERKALI KAy3dSa 2y | aSya
independence and social equality provide a philosophical framework fdests to answer the
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to find purpose using their intellect, feelings, and ethical and civic sensibilities to consider how they

want to work for the commomgood. When they identify social problems to address, they use their

intellectual qualities to understand the nature of the problem, to evaluate solutions, and to gain

evidence supporting their intended action. Personal qualities are also critical tolgadership, such as

strong interpersonal skills and emotional and ethical sensibilities that inform vision. Finally, civic

development givestudents the skills to be effective leaders, so that they understand the basics of

governance, power dynamics, comanication, consultation with communities and stakeholders, and

generally how to work to realize a vision.

The Charter School sewvas a laboratory for democracy. The Charter School is conceived as a civic

laboratory as all membei@re asked to create aamocratic, just, caring and respectful community. The

Charter School promoteitizenship by asking students to evolve this community in accordance with

these key principles, as members who agree to participate in democratic decision making, to practice

faA Ny Saax OFNARYy3I yR NBaLISOGx: FyR (2 2FFSNJ FSSRolt O
up to its principles. The Charter School, thasks every member to be a leader who recognizes the

importance of his or her participation in community life and who will speak and act when observing that
something is wrong. Meaningful participation in this rideimocracy requirsthe use of intellectual,

personal and civic skills.

ENGLISHANGUAGRART$SPANISHANGUAGARTY CORE

The ELA curriculum is based on California Common Core State Standards for English Language Arts,

along with theReading / Language Arts FramewpfkLook aKindergarten Throughr@de Six in

California Public Schopbknd the 201%California World Languages Standards for Public Schools,
Prekindergarten Through Grade TwelVhe English Language Arts (BLBS®r public schools in
Californiagstablish high expectations for all sients with the goal that all student§ 6 SO2YS STFSOGA
language users so that they can succeed academically, pursue higher education, find challenging and
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rewarding work, participate in our democracy as informed citizens, appreciate and contribute to our
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other core curricula, including history, sociaelesnce, mathematics, science, and the visual and
LISNF2NX¥AY3I FNIaz (2 KSfL)I addzRSyida  OKAS@S adz00Saa
teachers use th®eading / Language Arts Framewdok planning and guidance. The framewdslalso

used asa reference guide during the selection of instructional materials and for professional

development activities.

LALPAasadopted the McGraw HiWonders(2017) curriculum for English Language Aats] the

mirrored Maravillasprogram from McGraw Hill for Spanish Language Arts to support students as they
become bilingual, biliterate and bicultural, bdibr use by students imfKKindergartenthrough fifth
grade.BothWondersand Maravillasincludesix units of study for eachlisgol year. Each unit consists of
teaching material fofive short stories (one per week) and a review weélke programs include aligned
instructional plans, themes, skills, strategies, and test preparation ndesigned for tandem teaching
inadualinty SNEA2Y LINPINIY adzOK Fa [!'[t! Qaod

Wonders/Maravillagntegrates science and social studies and builds content area knowledge through
nonfiction and informational texts. The curriculum includes text dependent questions and tasks to
ensure that reading and writing is based on evidence from ¥#xinders/Maravilasincorporates

leveled texts to differentiate instruction and enable students to develop close reading skills.
Wonders/Maravillaencourages students to show their understanding of a text in a variety of formats
artistic representations, writings, or oral presentations/performances. Vocabulary development is
weaved throughout anchor texts and interactive task&nders/Maravillagncludes text complexity
rubrics and embedded formative and summative assessments, with a focus on perforbeseae

tasks. This curriculum includes strategies to support English Learners and intervention component to
address the needs of all learners.

Addtionally, teachers use literature for interactive reatbuds and shared reading, leveled readers for
guided reading, and books from a variety of genres to support standssisd thematic units.

For Spanish language immersion, teachers use the Maspitbgram siddy-side with the World
Languages Standards to ensure students develop the appropriate communication skills that are
interpersonal, interpretive, and presentational.

Supplemental ELA/SIc@rricularresourcesnclude

Achieve3000providesonline differentiated instruction with the goal of improving reading

comprehension in pr& through 5th grade students. Teachers use Achieve3000 to establish a

baselineLexileNB I RAy 3 f S@St FT2NJ GKSANJ a0 dzRSy (i a -aigle8y Ay O2N
lessons and tools to foster academic growth and track student progress. The online program gives users
access to over 10,000 standasaligned English and Spanish Hiation texts. The majority of articles

are scaled on twelve different Lexilevéds in English, and seven levels in Spanish, allowing students with

a wide spectrum of abilities to access the same content. Achieve3000 aligns each of its lessons to state

and national standards. Prekindergarten through first grade students learn thidugls W{ YI NIi& ! y i

Taken from the i ntr oduc tfoomeryStata SpariategndentvfyPublicanstiuctidnd Conne | |
regarding the ELA standards.
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tailors instructional materialsdsed on the Lexile scores of each student. Ongoing assessment and
assignments give constant feedback to students, teachers, and administrators about student progress.

Renaissance Accelerated Readerindependent reading practice program that helps sttddo

become confident, lifelong readerAt the same time, the program helps teachers manage and monitor

OKAf RNByQa AYRSLISYRSY(d NBIFIRAY3I LINI OGAOSd 9 OK & dz
their own pace. When finished, tretudenttakes a short quiz on the computer. The program gives

students and teachaifeedback based on the quiz results, which the teacher then uses to help each

student set individual goals and direct ongoing reading practyeallowing students to select thei

own books to read, rather than having one assigned to them, it makes reading a much more enjoyable
experience as they can choose books that are interesting to tiEeachers help students select books

at an appropriate readability level that are chaligmg without being frustrating, ensuring that the

student can pass the quiz and experience success.

ELDPROGRAMCORB

Currently, English Learners receive standdrdsed, differentiatedntegrated ELInstruction in the core

curriculum as well as 3@5 minutes ofdesignated ELDstruction each day. ELD instruction is given
FOO2NRAY3A (G2 I+ aiddzRSyidQa FraaSaaSR LINPFAOASYyOe tS@
instruction focuses on development of mastery in the domains of listening, spgakiding, and

writing, providing the pathway to proficiency in tE. ACCSS.ALPA uses the ELD component for

Wonders our stateapproved ELA curriculum.

The ELD Component fdfondersensures that all English Learners master the English languageaaed h
access to the core curriculum through the following required components:
1 Wellarticulated, standard$ased, differentiatedeLDinstruction specifically designed for English
Learners
1 Wellarticulated, standardéased, differentiated instruction in thedpce curriculum with
Specially Designed Academic Instruction in EndiBIA(E
9 Structured activities designed to develop multicultural awareness and positivestem.

¢ KS 22y RSNEQ ogrsinst@ion lsieqgifiGaifyidesigned to create leagnéxperiences that
increase student engagement, build language skills, and inspire confidence. Lessons emphasize building
speaking, listening, reading, and writing skills to improve both academic and social language and
accelerate progress in the corassroom.Through its ELD componeiondersoffersa flexible ELL

program that includes: engaging content with scaffolding and support designed specifically for English
Learners; connected curriculum that supports learning in the core classrbbettargeted instruction is

used during the Designated ELD block to address the four language domains: Listening, Speaking,
Reading, and Writing.

Supplemental resources include

1 Achieve 3000

1 Learning AZ online program (leveled readers)

1 KagarStructures thesecollaborativelearning strategies offer a structured, safe environment
for English Learners of all proficiency levels to interact with their peers
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1 BrainPop EL Component
1 Math Talls (sentence starters specific to Mathjhese sentence stters are provided to
students and practiced in class to equip students with support to participate in class discussions.

MATHEMATICEURRICULUNCORE

Mathematics instruction at LALR#aligned with the new CA CCSS in Mathematics, guided by the 2013
CAMathematics Frameworksinstructionfocuses on activities in which students have concentrated
practice in basic skills while deepening their critical thinking. Computational fluency is developed in
concert with a chil@ developing number sense. Studens® a variety of strategies in computation and
problemsolving and learn to represent their thinking with appropriate models. Beginning in
TK/Kndergarten, students must be able to explain their thinking processes as they interact with other
students and lie teacher. Additionally, they must be able to communicate their strategies and findings
in writing.

All grade levelsise Houghton MifflirGo Math! Californiaspecifically designed for California teachers. It
incorporates the CCSS Mathematical Practices/ery lesson to develop mathematical thinking and
features exploratiordriven lessons that begin with problebrased situations and build to more abstract
problems. Go Mathlis a comprehensive GradeGkmathematics program developed to support the
CCS®r Mathematics and the NCTM Curriculum Focal Pointsractive lessons utilize researblased
instructional approaches and differentiated instructional resources to ensure success for all
students. The program emphasizes Big Ideas and depth of unaiedstg through interactive lessons,
research based instructional approaches, best practices from around the world, and differentiated
instructional resources to ensure success for all students.

As a supplement to classroom instruction, teachers andesitglhave acces&chieve 300 Math. This
program is designed to support Math fluency and mastery of skills through differentiated practice,
intervention, and feedback that mimics a personal tutoring sessionfaithlevels of scaffolding.

HISTORBOCIAESCIENCEURRICULUNICORE

In order to develop global citizens and agents of change, it is important for LALPA students to develop a
strong sense of the historical, social, economic, and political trends which have shaped thelwerld.
CCSS in History/SakSciencend the California State Framework for Social Studies and History (2016)
LINE 3A RS | F2dzy RI G Aig histoF/oblal sciéndelh&sparating retdthd) axng/ vivighg

into history and social science, teachers share stories, fdiyg,tbolk tales, historical fiction, and

nonfiction materials directly related to the concepts being taught. By listening to, reading, and
discussing literary works, students deepen their historical knowledge and develop a sense of ethical
literacy. In addion, students experience multiple perspectives on a topic through careful selection of
literature and nonfiction materials. This integrated approach to hisgmgial science is used as a way to

bring the content to life, deepening studefisnderstandimg of the content and helping them connect
learning across content areas. Further, the integrated approach creates authentic opportunities to think
critically, hear differing views, develop informed opinions, and research topics to express ideas in both
oral and written forms. The historgocial science curriculum is developed with the aim of mastering the
History-Social Science Content Standards for California Public Schools.

WondersMarvalliasincorporates extensive social studies content, and teachers atilizeAchieve

3000articles andBrainPopasa resource, along with other reference materials as previously described,
to access the knowledge and skills needed for the various units of SSodial justice themes for each
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grade (discussed under Ingttional Model, above) incorporate projebaised and constructivist
learning activities, often incorporating visual and performing arts activities, with social staldjesd
content.

SCIENCECORE

The science program follows an inquirgised approach developed around haratsinvestigations that
engage the learner in the practices of scientists and engineers. The science program encourages
curiosity, critical thinking skills, and connection to theural world. Students experience real world
application of science in the school garden as they plant, observe, and record their findings. The science
program supports the integration of math and language arts, developing high levels of academic
languagéan English and Spanish. The science program is aligre@rtamework for €2 Science

Education developed by the National Research Council, and the Next Generation Science Standards
(NGSSandthe various Disciplinary Core Ideas (DCIs) of Life Sciéargis,and Space Sciences, Physical
Sciencesind Engineering.

Inspire Sciencalesigned for grades TKEKA & RSaA 3y SR G2 &aLI N)] St SYSydl NB
empower them to ask more questions, think more critically, and generate innovative ideaghé/ith

proven 5E instructional frameworkyspire Sciengarovides an irdepth, collaborative, evidence based,

and a projectbased learning experience to place elementary science students on the path to career and
college readiness.

Kindergarten:
Forces & Mtion

Energy and the Sun

Weather

Plants and Animals

LYLI Ola 2y 9 NIKQa {eaiSva
Protecting Our Earth

= =4 =4 -8 -8 -9

Gradel:

Sound Energy

Light Energy

Use Energy to Communicate
Plants & Animals

Offspring & Their Parents
Earth & Space

= =4 =4 =4 -8 -4

Grade2:

Properties of Matter

Changes to Matter

91 NI KQ&a { dzZNF I OS

9F NIKQ& { dzNFFOS / KFy3Sa
Living Things in Habitats

Plants & Their Needs

=A =4 =4 =4 -8 =9

Grades3:
i Forces & Motion
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