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AFFIRMATIONS AND ASSURANCES
i LEAD Encino Charter School (also referred to herei

1 Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (hereinaft

1 Not charge tuition. (Ed. Code § 47605(d)(1).)

1 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code.
(Ed. Code & 47605(d)(1); Ed. Code § 220.)

1 Except as provided in Education Code section 47605(d)(2), admission to a charter school
shall not be determined according to the place of residence of the pupil, or of his or her parent or
legal guardian, within this state, except that an existing public school converting partially or
entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that school. (Ed. Code §
47605(d)(2).)

1 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

1 Except for existing pupils of Charter School, determine attendance by a public random

drawing if the number of pupils who wish to attend Charter School exceeds Charter Sc hool 6 s
capacity. Preference shall be extended to pupils currently attending Charter School and pupils

who reside in the Los Angeles Unified School Di s
AiDistricto). (Ed. Code A 47605(d)(2)(B).)

91 If a pupil isexpelled or leaves Charter School without graduating or completing the school year for
any reason, Charter School shall notify the supe
address within 30 days, and shall, upon request, provitls¢haol district with a copy of the cumulative

record of the pupil, including a transcript of grades or report card, and health information. (Ed. Code 8§
47605(d)(3).)

1 Meet all statewide standards and conduct the pupil assessments required pursuacdationEdade
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil assessments
applicable to pupils in neoharter public schools. (Ed. Code 8§ 47605(c)(1).)

T Consul t, on a regul ar b as alguardians, tnd tedtlhees regagdmg tisec h o o
school 6s educational progr ams. ( Ed. Code A 47605
Charter School hereby declares that Charter School, operated as or by its nonprofit public

benefit corporation, is and shall be the exclusive public school e mp | oy er of Charter
employees for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7
(commencing with Section 3540) of Division 4 of Title | of the Government Code. Charter School

shall comply with all provisions of the EERA and shall act independently from LAUSD for

collective bargaining purposes. In accordance with the EERA, employees may join and be
represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specifi ¢ ADi strict Required Language
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Assurances, Affirmations, and Declarations section above. The DRL should be highlighted in
gray within each Charter element or section. The final section of the Charter provides a
consolidated addendum of the DRL. This intentional redundancy facilitates efficient charter
petition review while ensuring ready access to the DRL for any given section of the Charter. To
the extent that any inconsistency may exist between any provision contained within the body of
the Charter and the DRL contained in the addendum, the provisions of the DRL addendum shall
control.

Aut hori zed Represent atbaeebds Signature
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INTRODUCTION AND OVERVIEW

Across the nation, there is clear and undeniable evidence demonstrating the need for systematic
education reform. One of the most influential reforms is the Charter School Movement. Charter
Schools enable local educators and parents/guardians to develop their own schools of choice. All
charter schools share in the universal goal of educational reform, but each differs in its overall
methods of delivery. National and state leaders, and research and data have proven that one size
does not fit all when it comes to learning environments and methods of teaching young people. True
reform and success for all students relies on an individualized approach, and a commitment to
reaching each student where they are and growing them accordingly.

The proposed public charter school, iLEAD Encino, has been operating under the supervision of
Acton-Agua Dulce Unified School District for two years. The school has been extremely successful-
demonstrated by a steady increase in standardized test scores and a wait list of approximately 500
learners. However, due to the new ruling in "Anderson Union High School District v. Shasta
Secondary Home School" and based on information shared during a meeting between the iLEAD
executive team and the LAUSD Charter Schools Division on March 31st, 2017, it is clear that a
transition to LAUSD would be in the best interest of all parties. This proposed charter will support
the purpose and goals of the California Charter Schools Act (Education Code section 47600 et
seq.), to provide opportunities for teachers, parents/families, pupils, and community members to
establish and maintain schools which operate independently from the existing school district
structure in order to improve pupil learning, with special emphasis on expanded learning
experiences for those identified as academically low as well as high achieving; encourage the use
of different and innovative teaching methods; create new professional opportunities for teachers,
including the opportunity to be responsible for the learning program at the school site; provide
parents/families and pupils with expanded choices in the types of educational opportunities that are
available within the public school system; provide a performance-based accountability system; and,
provide rigorous competition to stimulate continual improvements in all public schools.

This Petition proposes the establishment of a charter school called iLEAD Encino operated as a
California nonprofit public benefit corporation for educational purposes. iLEAD Encino will be located
within the territorial jurisdiction of the Los Angeles Unified School District with support services, if
any, designated and delineated through a mutually agreed upon Memorandum of Understanding
(MOU). iLEAD Encino will provide a voluntary public educational choice for parents/families with
learners in grades TK-12.

iLEAD Encino approaches each learner as a whole child. A whole-child approach lends itself to using

the vocabulary of #Al ear n &imiarlyjthe ngiureafdhe role 6f teacheuidl e nt or
this setting lends itself to the word Afacilitatoro
the drivero6s seats of their own education, ofsupporte
facilitators.

iLEAD Encino will provide quality educational guidance, curricular support, and selected resource
materials to ensure that | earners make appropriate
goals based on the California ContentStand ar ds ( CCS) . The School 6s object
nonjudgmental, and appropriate educational experience for all of its learners.

iLEAD Encino shall be a non-profit, classroom-based charter school located in Los Angeles,
California. iLEAD Encino will provide an exceptional academic program for all learners in grades TK-

4
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12 that encourages deeper thinking through self-directed learning in a developmentally appropriate
educational environment. ILEAD Encino will use personalized instruction to meet individual learner
needs. The program will continue to serve learners in Los Angeles Unified School District and greater
Los Angeles County. It is slated for launch in fall of the 2018-19 school year.

FOUNDING TEAM

The Founders of iLEAD Encino are committed to providing an innovative educational environment
in which learners feel safe, supported, and respected as they actively make progress both in
academics and social/emotional development. By engaging learners in a rigorous standards-based
curriculum, aligned with the CCS, the school promotes leadership, social/emotional and academic
growth, the ability to construct knowledge, and individual responsibility in a structured, supportive,
and caring environment. The goal is for each learner to demonstrate academic excellence,
responsible independence, integrity, and community leadership as they go forth as self-motivated,
competent, lifelong learners and successful citizens of the world. Through a team approach, the
facilitators at iLEAD Encino work closely with parents/guardians to help each learner reach their
optimal potential. The walls of the school extend to include the home environment, online learning
opportunities, workshop instruction and enrichment sessions, as well as meaningful service to the
community.

The founding team represents iLEAD Schools Development, an organization that is committed to
providing alternative educational options for children who need a different set of challenges and
opportunities for creativity. iLEAD is an organization that is passionate about providing alternative
models that differ from the model currently upheld by predominant education culture. At this time
iLEAD Schools Development is supporting charters in Southern California, Ohio, and Indiana.

Ms. Dawn M. Evenson, CEO, iLEAD Schools Development

Dawn Evenson brings forth more than three decades of experience as a district and charter school
teacher and administrator to her role as Executive Director of Education at iLEAD Schools
Development. In 2008, she helped iLEAD co-founder Amber Raskin launch the company's first
charter school, Santa Clarita Valley International School (SCVi), in Castaic, Calif. Since that time, Ms.
Evenson has worked tirelessly to create innovative, engaging, and supportive schools of choice for
families across California and the nation.

As a founding administrative member of iLEAD Schools Development, Ms. Evenson has been
instrumental in opening SCVi and iLEAD Lancaster and is responsible for overseeing iLEAD's
educational curriculum, including implementation of consistent project-based and social-emotional
learning principles across iLEAD's network of schools. She is experienced in the challenges of
setting up new schools, including streamlining culture, development, governance, systems, capacity
building and sustainability principles, and she is committed to cultivating school environments where
students are inspired to question, grow, and lead.

A native of Idaho and graduate of Whitworth University in Spokane, Washington, Dawn moved to
California in 1985 and began her career in education at Palmdale School District. She has spent
more than 32 years as a teacher and administrator in both primary and secondary district and charter
schools, and is active in the Association of California School Administrators and is the association's
Region XV president. In 2006, ACSA Region XV presented Ms. Evenson with the Middle School
Director of the Year Award.

Ms. Evenson has been married to her husband, David, a retired educator and scientist, since
1989. She is a proud cancer survivor, community activist, and the mother of three talented
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daughters, Emilie, Katelyn and Kelsey.

Amber Golden Raskin, CEO, iLEAD Schools Development

Amber Golden Raskin is a veteran charter school founder and operator who brings more than a

decade of experience in school governance and business management to her role as Founder

and Executive Director of Business Development & Advocacy for iLEAD Schools Development.

As Executive Director, Amber guides the governing boards and leadershi p f or al | of i LEAI
uni que school sites and oversees the nonprofit orga
business strategy.

In 2008, spurred to action by her personal experience in seeking innovative, individualized

schools of choice for her children in the Santa Clarita Valley, Ms. Raskin created SCVi, the

areabts fir st -basedchanter schoel.nAtongside toefounder Dawn Evenson, Ms.

Raskin I ed i LEADOs growth from 135 students at a si
of inventive, creative schools across California and the United States that enroll more than 3500

students and employs more than 400 staff members today.

Before founding iLEAD, Ms. Raskin worked as a producer in
Hollywood, where she was responsible for creating hundreds of ("

hours of network television. She oversaw multimillion-dollar Nevalee
budgets, hired and oversaw hundreds of staff, and led the MecPherson
development of new companies, including oversight of

accounting and managerial tasks. Her professional experience Sth Grade Learner

developing new programs and procedures informs her belief that
the systems, budget, and processes in any given organization
should conform to the people and human behavior that use them 1. ) L
-- not the other way around. [ like having the ability to
An entrepreneur and innovator at heart, Ms. Raskin is a frequent | make my own decisions
speaker and lecturer both nationally and internationally on issues | about my education and

relating to educational reform. She regularly advocates both in that the teachers are fun
Sacramento and Washington, D. C. for community, safety and R

educational issues, and thrives on challenges, particularly those and supportive.

that expand her mission to make a dent in the universe of \_ )
education.

Farnaz Mobasheri Kaufman, Director, iLEAD Encino

Farnaz Mobasheri Kaufman is the founder and director of iLEAD Encino, a highly successful
innovative hybrid charter school specializing in PBL and STEAM curriculum. iLEAD Encino opened 3
years ago at full capacity and has maintained a strong reputation with waitlists over 1000 all by word
of mouth! Her title, Director of Intellectual Curiosity, sets the tone for this school.O Her passion is
education reform.

Mrs. Kaufman has over 20 years of experience in public education. Prior to iLEAD Encino, she was a

teacher at Carpenter Community Charter, an LAUSD Affiliated charter school. Mrs. Kaufman was one

of the team membersonCar pent er 6s first charter and played a pi
time at Carpenter she served in several capacities including Curriculum Committee Chair, LEARN

and Governance board member, Lead teacher, UTLA Rep, Gifted Coordinator and PTA teacher rep.

Prior to working in education Mrs. Kaufmands focus
scholarship, she received her masters in Earth and Planetary Sciences from The Johns Hopkins

6
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University while earning her commission as an officer in the US Army Chemical Corps. Also having a
background in theatre, she found her true calling in STEAM education specializing in combining the
arts and sciences.

Mrs. Kaufman is an expert on differentiated curriculum and specializes in teaching Highly Gifted and
Twice Exceptional students. She conducts trainings for educators and parents on a regular basis.

Myron Breitstein, Financial Advisor, iLEAD Schools Development

Mr. Breitstein has over 15 years of experience in education both as a classroom teacher and in
school leadership. He graduated from the University of Puget Sound with a Bachelor of Arts in
Business Administration and a Minor is Asian Studies in 1998. After spending two years in Israel and
San Diego, CA, performing community service work, Mr. Breitstein returned to the University of Puget
Sound for a Masters of Arts in Teaching. Mr. Breitstein was a Grades 2-5 classroom teacher as well
as a member of the Charter writing committee, Governance Board Member, Budget and Finance
Committee Chair, and had other leadership roles while working at LAUSD. Mr. Breitstein was the
Founder of CALSTEAM Learning Center, a Project-Based Independent Charter School in Los
Angeles and joined iILEAD Schools Development as the Director of Client Services. He now works
with the iLEAD charter school leadership on budget development and supports each location with
finance and operations.

FOUNDING AFFILIATIONS & CONSULTANTS
The following organizations will assist the iLEAD Encino founders in successfully operating the
school.

California Charter Schools Association (CCSA): iLEAD Encino is a member of CCSA, a membership

and professional organization serving more than 618 public charter schools in the State of California.

Its mission is to improve learner achievementby stren gt heni ng and expanding Cal.
public charter school movement. CCSA will strengthen iLEAD Encino by providing an array of

products, services, expertise and financing tools to allow school leadership to focus on what matters

most: school quality and educating learners.

Charter School Development Center (CSDC): iLEAD Encino is a member of CSDC. CSDC is the

nationbés oldest charter school support organization
schools anywhere in the country. Their leadership trainings, publications, consulting and membership

services offer clients over 15 years of experience in charter school start-up, operational support and

advocacy. CSDC is recognized as the leading expert in charter school law, policy, finance, school

design, charter authorizing, governance, and personnel. The CSDC staff has assisted with the

drafting of charter laws in over 20 states across the country and plays a prominent role in the

decision making of school reform policy at both the state and national level.

Encino Neighborhood Council: iLEAD Encino is a member of the Encino Neighborhood Council. The
Encino Neighborhood Council has a dynamic education committee that is designed to give
stakeholders a forum for addressing issues important to the Encino community. Representatives
attend the monthly Educational Committee meeting giving iLEAD Encino the opportunity to
collaborate with local public (LAUSD), private, and charter schools. The Chamber Education
Committee works closely with the schools in Local District Northwest of the Los Angeles Unified
School District as well as private schools, colleges, and universities. Each spring the Chamber
sponsors the Teacher of the Year Awards to recognize outstanding performance in the classroom.

iLEAD Encino Chater School



ELEMENT 1: EDUCATIONAL PHILOSOPHY & PROGRAM

AThe educational program of the charter school, designed
the charter school is attempting to educat e, what it m e
century, and how learning best occurs. The goals identified in that program shall include the objective

of enabling pupils to become self-mot i vated, competent, arnkgl. dodef 1 ong I
47605(b)(5)(A)(i).)

AThe annual goals for the céandrfor each ssileghoapodf puipitsriderdified pupi |
pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of

Section 52060, that apply for the grade levels served, or the nature of the program operated, by the

charter school, and specific annual actions to achieve those goals. A charter petition may identify

additional school priorities, the goals for the school priorities, and the specific annual actions to

achi eve t ho(EdeCode8aV685(bd5)(A)ii).)

i | f proposed charter school will serve high school pupils, a description of the manner in which the

charter school will inform parents about the transferability of courses to other public high schools and

the eligibility of courses to meet college entrance requirements. Courses offered by the charter school

that are accredited by the Western Association of Schools and Colleges may be considered

transferable and courses approved by the University of California or the California State University as

creditable unde r the AAO to AGO admissions <criteria may be coc
requi r e nflednCGode.8&7605(b)(5)(A)(iii).)

LocAL CONTROL FUNDING FORMULA (LCFF) AND LocAL CONTROL AND
ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations
related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time,
which include the requirement that Charter School shall annually submit a Local Control and
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and
the Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections
47604.33 and 47606.5, Charter School shall annually update its goals and annual actions to achieve
those goals identified in the charter pursuant to Education Code section 47605(b)(5)(A)(ii), using the
Local Control and Accountability Plan template adopted by the State Board of Education, as it may
be changed from time to time. Charter School shall comply with all requirements of Education Code

section 47606. 5, i ncluding but not |l i mited to the
teachers, principals, administrators, other school personnel, parents, and pupils in developing the
| ocal contr ol and accountability plan and annual u

(Ed. Code § 47606.5(€).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education
Code section 47612.5, and the number of school days required by California Code of Regulations,
title 5, section 11960.

MATHEMATICS PLACEMENT

iLEAD Encino Chater School



Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For

purposes of admission to Charter School, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be

consi der ed existing student s of Charter School f C
enrollment, and lottery.

HIGH SCHOOL EXIT EXAMINATION

Charter School shall comply with all applicable requirements of Education Code sections 60850 1
60859, including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

ENGLISH LEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective
English language acquisition program that also affords meaningful and equitable access to Charter
S ¢ h o edredasademic curriculum. Instructional plans for English Learners must be (1) based on
sound educational theory; (2) adequately supported with trained teachers and appropriate materials
and resources; and (3) periodically evaluated to make sure the program is successful and modified
when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter
Schools Division (CSD) that certifies that Charter School has adopted and is implementing either the
LAUSD English Learner Master Plan orChar t er School 6s own English Lea
Charter School chooses to implement its own EL Master Plan, the plan shall provide a detailed
description of Charter Scddressthedfdlowlad: pr ogr am, and sha

T How Charter School 6s EL Master Pl an provides
limited to Long Term English Learners (LTELsS) with an effective English language acquisition
program as well as meaningful and equitableascs t o Charter School 6s cor
f How English Learnerso specific needs will be
1 What services will be offered

1 How, where, and by whom the services will be provided

1 How Charter School will evaluate its EL program each year, andltmwesults of this evaluation

will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current EL
Master Plan to the CSD.

iLEAD Encino Chater School



Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with limited

English proficiency of important information regarding Charter School matters to the same extent as
other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title 1l of the Americans
with Disabilities Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be

denied, directly or indirectly, admissiondue t o a disability or to Charter
necessary services. Charter School acknowledges that policies and procedures are in place to

ensure the recruitment, enrollment, service, and retention of students with disabilities at LAUSD-

authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval, Charter School shall execute a Memorandum of
Understanding (AMOUO) by and between LAUSD and Che
funding of special education services consistent with the requirements of the LAUSD Special
Education Local Plan Area (ASELPAO) Local Pl an for

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a-figjtect SELPA undethe
provisions of Education Code section 56195.1(a). As a shigleict SELPA, the District has
created two charter school sections (Distoperated Programs and Chatbgerated Programs)

under the administration of one single Administrative Unitspant to a reorganization plan approved

by the Board of Education on January 4, 2011 (14210 Full implementation of the reorganized
LAUSD SELPA commenced in the 202814 school year requiring all Distdatithorized charter
schools to elect one dhe three options available under the LAUSD SELPA. Prior to an option
election, all Districtauthorized charter schoolgere required to participate as a school of the District
under the DistricDperated Programs Unit. Prior to the beginning of the 2013 school year, all
District-authorized charter schools, other than those that had previously executed an Option 3
Me mor andum of Understanding (AMOUO), were requ
LAUSD SELPA option election for the remainder betcharter petition ternthe Charteioperated
Program schools do not have LEA status for the purposes of special education but will function in a
similar role in that each charter school will be responsible for all special education requirements,
including but not limited to services, placement, duecpss, related services, special education
classes, and special education supports. Charter schools that have elected to participate in a District
operated programs option mapply for membership in the Charoperated Program section of the
SELPA. Charter schools accepted for participation in the Chaptated Programs section receive
support from a Special Education Director for the Chayparated Programs.

Modified Consent Decree Reguirements

10
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All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the
terms, conditions and requirements of thkanda SmittMo di f i ed Consent Decr e
other court orders imposed upon the District pertaining to special estucdhe MCD is a consent

decree entered in a federal court class action lawsuit initially brought on behalf of students with
disabilities in LAUSD. It is an agreement of the parties approved by the federal court and monitored
by a courappointed indepemsht monitor. The MCD includesineteenstatistically measureable
outcomes and facilities obligations that the District has to achieve to disengage from the MCD and

feder al court oversight. Al | charter satibno ol s
Policies and Procedures Manual and Welligent, the Distiidé webbased software system used for
online Individualized Education Programs (Al EF

students during the course of their education.

As parto f fulfilling the Districtds obligations u
District-operated and Charteperated charter schools are made on a regular basis. The requested data

must be submitted in the OflIfMoc)e roefqg utihree d nfdoerpneant:c
with the Ol Més required timelines and as foll ow

0 End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, grade, date of suspension, number
of days suspended, and reason for suspension.

0 Statewide Assessment Data

The standard file including District ID.

0 Norm day

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name

and local district for all students enrolled on norm day.

0 CBEDS

O«

All Students enrolled as of December 1 of each school year

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.

0 Dropout
District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last location, school
name and local district

0 Monthly SESAC and Suspension data
0 Graduation roster from all charter schools with 12th grade students with disabilities
The MCD requires charter schools to i mplmment 1

which is currently referred to as My Integrated Student Information System (MiSiS). MiSIS is a suite
of applications which is designed to capture all District student data. All charter schools are required
to utilize MiSiS directly or interface with MiS via a web based Application Programming Interface
(API) in compliance with the requirements of the MCD and applicable timelines. Upon charter school

11
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full utilization of MiSIiS either directly or via a web based API, the list of required data above will
automatically be captured within MiSiS.

GENERAL INFORMATION

1 _The contact person for Charter School is: Farnaz Mobasheri Kaufman
1 The contact address for Charter School is: 17400 Vanowen Street, Los
Angeles, CA 91406

i1 The contact phone number for Charte6Gchool is: (818)697-8255

1 The proposed address orZIP Code of thetarget community to be @ Van Nuys, Studio City, Sherman
served byCharter School is: Oaks, and Encino

1 _This location is in LAUSD Board District: 3

9 This location is in LAUSD ocal District: Northwest

1 _The grade configuration of Charter School is: TK-12

1 The number of students in the first year will be: 535

1 The grade level(s) of the students in the first year will be: TK-10

1 # EAOOA O schellilddfirst dayOof instruction in 2018-2019 is:

8/21/18

1 The enroliment capacity is:
(Enroliment capacity is defined asthe total number of students who: 885
may be enrolled in Charter School regardless of student residengy

1 The type of instructional calendar (e.g. traditional/yearround, single

track/ multi -track, extended day/year) will be: Traditional/Single track

1 The bell schedule for Charter School will be: 8:30-3:30

9 The term of this Qarter shall be from: July 1, 20B to June 30, 203

MISSION, VISION &

GOALS OVERVIEW

iLEAD Encino shall be a free public charter school that supports learners in meeting their individual
and group goals through a whole person, whole family approach. Learners in the lower grades
meet grade level expectations through a variety of instructional approaches and learning
experiences which emphasize Project-Based Learning; individual, small group and whole group
settings; direct instruction; inquiry-based activities; problem-based learning; and integrated
curriculum. As learners grow in maturity and experience, they will have greater input into their own
educational program design. Utilizing staff support and personalized school counseling, learners at
the high-school level engage in comprehensive, integrated and academically rigorous projects for
meeting graduation requirements. Additionally, their educational experiences may include
internships, online courses, concurrent enrollment and mentor support. Learners realize their
potential as engaged learners and active community members while working toward a high-school
diploma, college and career readiness and gaining invaluable real-life experience.

MISSION
Mission Statement: Free to Think, Inspired to Lead

iLEAD stands for:

INTERNATIONAL - Learning foreign languages and cultures makes our learners
compassionate, open-minded world citizens.

LEADERSHIP - Practicing leadership from a young age prepares our learners for a

12
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lifetime of listening, collaborating, inspiring, and leading.

ENTREPRENEURIAL DEVELOPMENT - Encouraging learners to work in teams, take
risks and learn from failure nurtures the ability to innovate and ignites their entrepreneurial
spirit.

ARTS - Creating and exploring the world through the artistic experience enhances all
subject areas for our learners.

DESIGN THINKING - Participating in project-based learning leads to more meaningful
experiences and a deeper understanding for our learners.

The mission of iLEAD Encino is to provide a rigorous, relevant, inquiry-based, and collaborative
learning environment for all learners in grades TK-12 to prepare them for college and career.
iLEAD Encino will accomplish the mission through the following practices:

AConstructivist methods and project-based learning:i LEAD Encinods curricul ui
CCS through relevant |l earni ng tergspasthéydiscavers t hat enga
underlying concepts and develop deep understanding of subject matter. Learners are active
participants in meaningful learning as they engage in hands-on activities and experiences that build
on their prior knowledge. A key instructional approach is the use of projects that are conducive to
teaching higher-order thinking skills and real-world skills. Projects more closely resemble real-world
work, so learners develop skills for successful careers. Learners apply their understanding in
projects that gradually introduce more complexity, learner autonomy and choice of topics and
products, as learners are ready. These authentic powerful learning experiences foster self-
motivation and self-directedness, as learners discover and develop their uniqueness while striving to
reach their full potential.

Andividualized Learning Plans (ILPs): All learners, facilitators and parents/guardians
collaborate annually to create Individualized Learning Plans (ILPs) to guide instruction. Everyone
works together to reflect on, monitor, and make adjustments to the ILP as needed. The primary
goal of the ILP is to ensure that each child is treated in a unique and appropriate manner, and,;
therefore, will be working toward attainable goals aligned to his/her individual development.

Aattention to the whole child: A developmentally appropriate educational program, including
both instruction and a purposeful school culture, promotes adaptability, self-confidence, autonomy
and creativity for all children. Learners develop social-emotional skills as they learn to
communicate and problem-solve to effectively work, learn and live together. The educational
program promotes respect, understanding and appreci
environment.

ABuilding a strong partnership with home and community: Parents/guardians and
community partners are key resources to supporting
involves parents/ guardians and wor ks winhdatt hem t o s
home. iLEAD Encino seeks ways to involve community partners and provide learning experiences
that broaden | earnersd perspectives.

VISION

The vision of iLEAD Encino is that all learners will possess the knowledge, skills, and confidence to
achieve health and wellness, master academic standards, develop a deep understanding of subject
matter and collaborate effectively with the community in which they live. All learners will graduate
college-and-career ready, by meeting rigorous graduation requirements.

LEARNER OUTCOMES
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iLEAD Encino will prepare its graduates to demonstrate competency in:

COLLEGE AND CAREER READINESS
0 Possessing the knowledge and skills to continue learning beyond secondary school in both
postsecondary settings and the workplace

0 Having an open mind, while seeking to understand cultural norms and expectations for others

0 Possessing leverage-gained knowledge and skills to interact, communicate and work
effectively outside one's environment

0 Exhibiting the confidence and courage to take on new and challenging endeavors

0 Understanding the depth and breadth of college choice, and how it can apply as a cornerstone

to achieving any given | em@maparatorygals.educati onal and

CRITICAL THINKING

Analyzing and evaluating evidence, arguments, claims and beliefs

Acknowledging his/her own biases, considering other points of view, and synthesizing

multiple perspectives

Understanding and applying rhetorical strategies by demonstrating a deep understanding and

value of people, places and cultures

0 Thinking critically and working creatively in both digital and non-digital environments to
develop authentic and useful solutions

¢ O«

ACADEMIC ENGAGEMENT

0 Taking full ownership of learning activities

0 Displaying high levels of interest and energy

Demonstrating a willingness to ask questions, pursue answers, and consider alternatives
Taking risks in pursuit of quality

ZEST
0 Actively participating in his/her learning

0 Showing enthusiasm and invigorating others
0 Approaching new situations with excitement and energy
GRIT

0 Finishing whatever task and/or project that has been started
0 Sticking with a project or activity for more than a few weeks
0 Persevering even after experiencing failure

0 Working independently with focus

SELF-CONTROL 1 INTERPERSONAL AND INTRAPERSONAL
Remaining focused and resisting distractions

Remembering and following directions

Getting to work right away rather than procrastinating
Remaining calm even when criticized or otherwise provoked

O¢ O¢ O¢ O«

(@]

Handling interpersonal situations effectively

OPTIMISM

Quickly getting over frustrations and setbacks

Believing that effort will improve oneod6s future
Articulating positive aspirations

Staying motivated, even when things donét go wel |

O« O¢ O¢ O«
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GRATITUDE
0 Demonstrating appreciation for the benefits received from others

0 Recognizing and showing appreciation for his/her opportunities

SOCIAL INTELLIGENCE

Finding solutions during conflicts with others
Demonstrating respect for feelings of others
0 Knowing when and how to include others

O¢ O«

INTELLECTUAL CURIOSITY

Exploring new experiences with openness

Asking and answering questions to deepen understanding
Actively listening to others

Asking appropriately probing questions

O¢ O« O¢ O«

PURPOSE
0 Focusing and working towards a stated future outcome
0 Articulate an interesttheintdrastng wi t h the Awhyo behi

GROWTH MINDSET

Believing that s/he will become more intelligent, and/or capable, with hard work and practice
Taking on new challenges with optimism

Confidently discussing what s/he is learning

O¢« O¢ O«

It is the objective of iLEAD Encino to enable learners to become self-motivated, competent lifelong
learners. All educational programs and outcomes will be continuously monitored. Learner data will
be analyzed routinely to determine program efficacy that will drive instructional decision-making.

LEARNERS TO BE SERVED

iLEAD Encino will transition from the current hybrid model to a classroom-based public charter
school. It will continue to attract families by offering a unique project-based learning educational
program.

iLEAD Encino has created a school culture for learners in grades TK-12 where the individual child is

the primary focus. The School will educate learners with a wide range of learning strengths, styles

and needs by providing curricular choices and instructional methods and materials which reflect a

| earnerodos |l earning style, are appropriate to the |
the learner, while challenging his/her capabilities. ILEAD Encino seeks a diverse population and is

prepared to meet the unique needs of learners whose native language is not English, who are

eligible to receive special education services, who are wards of the state in foster care, or who live

in challenging socioeconomic circumstances.

DEMOGRAPHICS

iILEAD Encino is currently located in Los Angeles. The School serves learners within the Los

Angeles Unified School District and greater Los Angeles County. Based on the current enroliment

and the demographics of the area, iLEAD Encino Charter anticipates that the learner demographics

will reflect the following:

0 White: 80.5%
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Hispanic: 3.2%

Asian: 2.5%

Filipino: 1.2%
African-American: 3.2%

Native American: 0. 2%
Learners with Disabilities: 15%
504 Plan: 3%

English Language learners: 4%
Free/reduced lunch: 3.7%
Foster Youth: <1%?

O« O¢ O¢ O¢ O« O« O« O¢« O« O«

COMMUNITY NEED

iLEAD Encino will be the only charter school in this area of LAUSD that offers a project-based
learning (PBL) experience to TK-8 grade learners, and one of very few local sites to offer it to 9-12
learners. At this time, only TK-8 private schools in this area offer PBL, a focus on social-emotional
education, and this previously described level of individualized attention. Throughout ten years of
experience, iLEAD School Development has refined its professional learning content and delivery
to ensure facilitators are prepared to effectively implement a challenging, rigorous and responsive
PBL program to all grade levels.

iLEAD Encino will continue to create a culture of support and excellence for learners in grades TK-
12. Families of TK-8 learners will receive the support and information they need to realize the
importance of delineated high school education and programs available to learners following
graduation, and its high school learners will be thoroughly guided within the realm of college/post-
secondary planning and choice. Family programs include in-depth orientation to the school
philosophy and research-based instructional model, multiple and varied opportunities for staying
involved with the school, and Parent University, which is held several times throughout the year.
Workshops at Parent University cover a wide range of topics based on responses to parent and
learner surveys. Sample workshop topics include, but are not limited to, extending learning at home
and in the community, college choice and application processes, understanding developmental
phases in children, supporting learner collaboration, and understanding the phases of PBL. Several
of these workshops will also be made available online via YouTube to reach broader audiences.

1 Source: Census 2000, SCAG, Los Angeles Department of City Planning
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ATTENDANCE & ENROLLMENT PROJECTIONS
The following chart illustrates the annual learner enrollment projections by grade level. At capacity,
iLEAD Encino will serve a total of 885 learners in grades TK-12.

iLEAD Encino Classroom-Based Charter School
Enrollment Projections by Grade Level and Year
2018- 2019- 2020- 2021- 2023- 2024- 2025-
19 20 21 22 24 25 26
TK/K 30 30 30 30 30 30 30
il 30 30 60 60 60 60 60
2 30 30 30 60 60 60 60
3 30 30 30 30 60 60 60
4 60 60 60 60 60 60 60
5 60 60 60 60 60 60 60
6 65 65 65 65 65 65 65
7 65 65 65 65 65 65 65
8 65 65 65 65 65 65 65
9 50 75 90 90 90 90 90
10 50 75 75 90 90 90 90
11 0 50 75 75 90 90 90
12 0 0 50 75 75 90 90
Gr 240 240 270 300 330 330 330
TK-5
Gr 6- 195 195 195 195 195 195 195
8
Gr 9- 100 200 290 330 345 360 360
12
Total 535 635 755 825 870 885 885
S

ACADEMIC CALENDAR AND SCHEDULES

Number of Instructional Days:

175 Kindergarten: 36,000

Minutes

Grades 1-3: 50,400 Minutes
Grades 4-8: 54,000 Minutes

iLEAD Encino Chater School
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Grades 9-12: 64,800 Minutes

MEETING UC & CSU ADMISSION REQUIREMENTS

High school learners will be counseled to meet the successful completion of coursework
admission requirements for the University of California and California State University systems
(UC A-Gs), which are also widely considered to be optimal preparation for admission to other
private and out-of-st at e public coll eges and universities. iLE
enrollment in UC A-G coursework in either classroom settings or via appropriately chosen online
platforms of UC A-G approved courses such as iLEAD Online, Cyber High, Apex, UC Scout, BYU
Independent Study, etc. The iLEAD online courses are taught and/or monitored by appropriately
credentialed iLEAD-hired educators. An individualized or customized school schedule and
learning path will be offered to learners and families who choose to enroll in college courses and
other equivalent educational opportunities

NOTIFICATION TO PARENTS/GUARDIANS & LEARNERS OF THE TRANSFERABILITY OF
COURSES

iLEAD Encino will offer UC A-G-approved coursework. The current iLEAD Encino charter school,
as authorized by the Acton-Agua Dulce Unified School District, is already accredited by the
Western Association of Schools and Colleges (WASC) under its current hybrid charter. iLEAD
Encino will work via University of California-directed guidelines and approval processes to establish
and maintain an up-to-date approved-course list for the School.

Parents/guardians and learners will be notified when iLEAD Encino receives its own WASC

Accreditation, ensuring courses are transferable to other public schools and meeting UC A-G college
requirements (Ed. Code 47605(b)(5)(A)(ii))). Parents and learners will be notified via social media,

summer mailings, school brochures, parent informational events, recruitment and outreach efforts,

the school 6s website and newsl e ttargeteddoctimentgwilée ¢ o mmu n i
translated to meet the needs of non-English speaking households.

EDUCATIONAL PHILOSOPHY

PROCESS FOR ACHI EVI NG i LEAD Encinodés MISSION & VI SI
i LEAD Encinods unique approach to the whole child a
elementary and middle school required coursework, pursue a high school diploma, and prepare for

education beyond high school. In the lower grades, learners will progress on a continuum of

mastery of program goals and academic goals in alignment with the CCS. In addition to core and

elective courses, the high school program will offer flexible options such as credit recovery, online

courses, one-on-one tutorials, regular advisory meetings, and community internship and mentorship

as key components of its pathways to high school graduation as well as college and career

readiness. The school will promote agency, adaptability, self-confidence, autonomy and creativity

through the development of social and emotional skills, communication skills, and problem-solving

skills. The educational program will promote respect, understanding, and appreciation of diversity in

the school 6s multicultur aldes¢hesecommmenient . The progran

0 Project-based learning that is authentic, relevant, and rigorous
0 Advisory program/Morning Meetings
0 Restorative Practices/Ways of Council
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Multiple educational pathways for college and career readiness
Internship and community mentorship (middle and high school)

(@]

AUTHENTIC, RELEVANT and RIGOROUS LEARNING

i LEADOGs educational design and
target popul ation. i LEADGO6s sch
following instructional theories and methods:

phil osophy are consi
ol

o] designpdnéhgi ns wi t

Leadership

Learning occurs best when the school culture and environment have a significant impact on
learning. ILEAD Encino is in phase one of becoming a Leader in Me school. This follows The
Leader in Me model by Stephen Covey as a guide to create a school culture with a positive
learning environment aligning shared values. The Leader in Me is collaborative, ongoing and
based on leadership, character and learner achievement. This model, which teaches The 7 Habits
of Highly Effective People, is dedicated to increasing leadership skills in all learners. The Leader in
Me improves academic achievement and raises levels of accountability and engagement among
learners, parents and staff.

Entrepreneurial Development

Entrepreneurship is an essential skill in the 21st-century job market. Entrepreneurial skills are
required not only for future entrepreneurs, but also for our current and evolving job market.
Entrepreneurial development is a multidisciplinary form of education focusing on multiple subjects
and skills at once. Solving business problems requires knowledge of subjects such as math,
language, and arts. Entrepreneurship is not something you do alone. Instead learners work
together within their teams and with a variety of customers and clients. All learners, even those that
struggle academically, have the opportunity to rise to the top and demonstrate a unigue ability and
talent. Entrepreneurship can bring out the best in everyone. Selling, talking to customers, and
marketing are everyday business skills that are taught. At iLEAD Encino, we also encourage social
entrepreneurshipd businesses that generate income but can support social change at the same
time. In addition, at iLEAD Encino we use entrepreneurship to provide financial literacy education.
Innovation and creativity are at the heart of entrepreneurial development.

iLEAD Encino's instructional program reinforces the intrinsic motivations of play, passion, and
purpose, while teaching learners to work in teams, take risks, and learn from failure. These
parameters are keys to nurturing learners' natural curiosity, creativity, and ability to innovate. The
iLEAD Encino Entrepreneurial Fair brings this instructional theory to life as learners brainstorm
business ideas, utilize ELA and Math skills to create business plans and create marketing materials
for presentation at the Fair.

Arts

Years of research show that an education in the arts contributes to almost everything that we as a
nation say we want for children and demand from schools: academic achievement, social and
emotional development, civic engagement, and equitable opportunity.?

Involvement in the arts is associated with gains in math, reading, cognitive ability, critical thinking,

2 Ruppert, Sandra. Critical Evidence: How the Arts Benefit Student Achievement.» National Assembly of State Arts
Agencies. Washington, D.C.: 2006
http://www.nasaa-arts.org/Publications/critical-evidence.pdf
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and verbal skills. Arts learning can also improve motivation, concentration, confidence, and

teamwork. Strong arts programming in schools also help close gaps that has left behind some

children. According to Eric Cooper, President and Founder of the National Urban Alliance for

Ef fective Educati on, fArts education enables those
to have a more | evel playing field with children wh

iLEAD Encino believes that the arts are the cornerstone of all learning. In addition to offering such
coursework as visual arts, musical theatre and dance, the arts are woven into all subject areas and
we encourage learners to utilize artistic innovation, creation and exploration within their project-based
learning experiences and presentations.

Design Thinking

Learners learn best by participating in project-based learning (PBL) where they design
projects/products to convey their learning. Learners learn to take charge of their own learning by
actively designing, researching and developing in-depth studies on topics of interest. As they
develop skills, learners are increasingly responsible for deciding the topic, what the project consists
of, how to implement the project, and reflection on the project. Where possible, learners decide
what processes they will use to achieve the project goals and solve the original question. It is the
role of the facilitator to guide the learners, set expectations, ask probing questions, and encourage
learners to use multiple intelligences.

Passive, out-of-context learning is an inadequate path in preparing learners to work in today's world.
iLEAD Encino uses PBL to equip learners to solve complex problems using fundamental skills
(reading, writing, and math) and workplace skills (teamwork, problem solving, research gathering,
time management, information synthesizing, utilizing high-tech tools). According to the leading PBL
authority, The Buck Institute for Education (BIE), Project-Based Learning is a research-driven
approach to developing deeper learning and required competencies for success in college and
careers.

There is a growing body of research that supports the use of project-based learning. Schools where
PBL is practiced find a decline in absenteeism, an increase in cooperative learning skills, and
improvement in learner achievement. When technology is used to promote critical thinking and
communication, these benefits are enhanced.?

Social-Emotional Learning

Learning occurs best through the development of character, where learners learn how to become
active participants in a community, to understand their rights, and to enthusiastically fulfill their
responsibilities as members of society. Classrooms and schools are model communities where
learners learn the skills and practices they need to live as productive citizens of the greater
community. Learners learn to take full responsibility for their own learning.

iLEAD Encino Facilities

The iLEAD Encino site located at 17400 Vanowen Street, Lake Balboa, CA 91406, is made of
engaging, safe, fun spaces where learners can explore and experience learning in responsible and
engaging ways, to foster curiosity, problem solving, creativity, synergy, and critical thinking skills.
All iLEAD schools adopt an open-concept floor plan for classroom spaces to help facilitate its
Project-Based and Deeper-Learning educational model. iLEAD facilities adapt to the learner rather

a

than have its | earners adapt to the school s spaces

3 See ] PBL Research sources at end of Element 1
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on school/business environmental design and collaborates with experts in the field to refine
innovative and creative ways to arrange learning spaces, preferring alternative seating and round
tables, creating spaces where every learner can find their niches and learn in the way that suits
them best. Spaces are designed based on humerous ideas and concepts, including the Third
Teacher (O'Donnell, Wicklund Pigozzi and Peterson, 2010), From the Campfire to the Holodeck
(Thornburg, 2013), and The Maker Movement (Hatch, 2013).

PROGRAMS SUPPORTING iLEAD HOLISTIC EDUCATION
Morning Meeting and Advisory

Learners at iLEAD Encino will have the opportunity to participate in Morning Meetings or advisory
programs. These programs become essential support systems in a variety of areas including, without
limitation: academic achievement, social/emotional growth, portfolio development, and internships.

MORNING MEETING: TK-3

Morning Meeting is an engaging way to start a day, build a strong sense of community, and set

learners up for success socially and academically. Morning Meetings are a scaffolded predecessor

to our advisory program that serves grades 4-12. Morning Meetings are more guided and focus on

building community through Ways of Council and other group activities. During the Morning

Meetings, learners and facilitators gather together in a circle for 20-30 minutes and interact with

one another during four purposeful components:

1. Greeting: Learners and facilitators greet one another by hame and practice offering hospitality

2. Sharing: Learners share information about important events in their lives. Listeners often offer
empathetic comments or ask clarifying questions

3. Group Activity: Everyone participates in a brief, lively activity that fosters group cohesion and
helps learners practice social and academic skills (for example, reciting a poem, dancing,
singing, or playing a game that reinforces social or academic skills)

4. Morning Message: Learners read and interact with a short message written by their teacher.
The messageiscrafted t o hel p | earners focus on the work t hi

ADVISORY: 4-12
Advisory will serve as a safe place to build trusting relationships, academic mindset, health and
wellness,and 21st-Cent ury skil |l s. i LEAD?®O ®rsoadizatiorsforeagh pr ogr am f
learner and aims to teach social-emotional skills as in the following:

Advise learners about academic decisions while monitoring academic achievement

Provide developmental guidance (both formal and informal)

Foster communication between the home and school

Encourage supportive peer relationships

Practice conflict resolution

Promote an awareness of diversity and tolerance

Undertake community service within and outside the school

Facilitate community governance and conversations

Prepare learners for life transitions including career development and post-
econdary opportunities

Promote character development

Explore moral dilemmas

Explore the process of group development and have fun

O« O« O« N O« O« O« O« O« O« O« O¢ O«

INTERNSHIP & COMMUNITY MENTORSHIP
Middle school and high school learners may engage in internships throughout the school year to
foster skills and gain exposure to areas of interest. Internship opportunities come about naturally
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through the PBL process as learners engage with those outside the school community and find their
passions. Internships allow for learners to experience job training, community networking, and real-
world learning under the guidance of an adult mentor. Internships become essential components of

the | earner 6s por tliearhing @lanaLeatnerk wildseevhierdsehzes ds nteicately
connected to their community, thus will find ways to serve same community with which they are
connected.

PROJECT-BASED LEARNING

iLEAD Encino is part of the iLEAD Schools network. This organization is a proven leader in PBL,
which emphasizes deeper learning through authentic experiences. With PBL, learners gain in-
depth knowledge and understanding through hands-on, curriculum-based projects. Rather than
memorizing material, they inquire, research and discover answers to challenging questions and
real-world problems posed by their facilitators or created in collaboration with them. As a result,
learners retain knowledge for the long term. According to the nationally and globally renowned PBL
leader, Dr. Thom Markham, iLEAD is adding a substantial value to the PBL movement.

fiMany project-based learning schools focus on the core
tenets of 21 century learning, including_personalization,
authenticity, learner-centered inquiry, and deeper learning
revolving around a blend of skills with academic content.
However, PBL teachers often find themselves constrained by
the legacy of the past, either by continuing to place higher value
on content mastery rather than skills, or by teaching skills
without addressing the underlying child development practices
that foster healthy, skillful adults. In this regard, ILEAD Schools
has broken new ground for PBL and emerged as a leading
network that advocatesd and practicesd an | nt egr af
chil dé model il ncorporating se€
and true personalization. This emerging model of PBL is not
only a response to the concerns and priorities of the broader
world, but a necessary advance on the practice of project based
learning and inquiry based instruction. The next challenge is
build out a respectable, accountable, replicable method for the
model and to disseminate it nationally and globally. iLEAD has
risen to this challenge by putting in place practices and best
methods that represent the future of project based learning and
provide a road map for other networks and schools to follow. 0
Dr. Thom Markham (April 24th, 2016)

FACI LI TATORG6S ROLE
At iLEAD Encino, the teacher role is transformed into that of a facilitator. The learner,
parent/guardian, and facilitator form a cohesive educational team to ensure that every learner
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meets their academic and social-emotional potential. Facilitators support learners in crafting their
ILPs. They select appropriate materials, monitor progress and provide interventions. Facilitators
also individualize their approach to accommodate different learning styles and abilities. Their most
important role is to develop a trusting, caring relationship with their learners and families.

DEEPER LEARNING

Where deeper learning is the focus, the learners are motivated and challenged. They develop a
lifelong love of learning. They apply what they have learned in one subject area to newly
encountered situations in another. They can see how their learning relates to real life. Learners are
gaining indispensable knowledge, skills and beliefs.

When learners are developing knowledge, skills and academic mind-sets simultaneously, they
learn more efficiently. They acquire and retain more academic knowledge when they are engaged,
believe their studies are important and can apply what they are learning in complex and
meaningful ways. (Cambridge Handbook of the Learning Sciences, 2006, R. Keith Sawyer, ed.)

WHAT IT MEANS TO BE AN EDUCATED PERSON IN THE 215" CENTURY

The world has become a global marketplace with ever-expanding sources of information,

technology and advancement. Learners need to be able to apply their knowledge and problem

solving skills to new situations and develop coping
to learnd in a dynami c alSugcessfuhveorkars will gossess moreotilman and wor |
rote skills and factual information; they must be creators who can plan, problem-solve and achieve

multi-faceted goals.

To be an fAeducat e'dentprg tearrens mustibe able to ehink ctitically and

apply their understandings in novel contexts. They need to possess the awareness and skills

to navigate an ever more politically and economically interdependent world. Given the high stakes,

there is a crucial need for open-minded, tolerant citizens who are good communicators. Learners

need to work cooperatively with peers from diverse cultures and backgrounds and to value their
individual ity and commonalities as well as other pe

An educated person in the 215 century requires a solid grounding in core curriculum, including
fundamental skills and their application: language arts, mathematics, science, social sciences, the
arts, foreign languages and leadership. They need critical thinking skills to search for solutions to a
wide variety of problems. They must be willing to expose themselves to success and failure by
taking risks. They demonstrate practical ability to define problems, determine steps to find
solutions, and then implement these solutions.

An educated person in the 21% century is mentally and physically healthy, with an awareness of
their value and the value of others. They strive for balance in their work and recreation.

An educated person in the 21% century knows that learning and life are meaningful and joyful.
They understand the value of participating in the community around them to improve it. They
appreciate civic duties, the value of service, and the glorious opportunities afforded to us under a
democracy. 215 century learners will need to be leaders who demonstrate honesty, courage,
integrity, respect, kindness, and persistence.

An educated person in the 21% century must be knowledgeable in digital literacy through the use of
technology.
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THE ROLE OF TECHNOLOGY
When considering the role of technology, iLEAD facilitators target specific objectives in academic
content and 215 century skills that they want learners to understand and apply, then consider the
technology tools that will enable learners to meet those objectives. In many instances, the
technology tool provides access to information that enables deeper learning by allowing learners to
analyze information, create and share original content, or attain project results that would be
challenging to accomplish otherwise. Before every project design, facilitators refer to the California
Content Standards K-12 Technology Skills and design projects that offer technology literacy
through:
0 Opportunities for remote project accountability and contribution (at different times or from
different locations)
0 Wiki, Google calendars, Google classrooms, iLEAD Online courses delivered through a
learning management system and other tools for organizing content that is contributed
asynchronously by multiple users
Shared online calendars that assist facilitators, learners and parents/guardians in keeping
track of project deadlines and staying accountable to each other
Opportunities for consulting with content experts from outside the school that enable learners
to connect with people anywhere in the world. These opportunities eliminate geographic
barriers and set the stage for cross-cultural communication (using Google hangout, Skype,
Nepris, videoconference, etc.)
Utilizing the Writerds Workshop model or iteratiyv
introduce or utilize collaborative tools like Google Apps for Education or Microsoft SkyDrive and
Office Web Apps. This enables learners to store their work in the cloud, which allows them to
receive peer feedback and track edits on shared documents

O«

(@]
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Utilizing a Project Based Learning (PBL) approach puts the learners in the role of innovator,
challenging them to think creatively about solutions. Here too, technology serves key learning goals

as in the following example. Learners may choose to utilize a tool like Sketchtoshar e vi rt ual ide
sketchesd of raw ideas. I f theybére more inclined to
post virtual Aisticky notesod summari zing their creat
facilitators useedhteo nKmows® @amas é§ Nehat | eads into
projects. During the AKnows and Need to Knowso faci
Padlet( onl i ne program), Todayds Meet and ot her technol
process.

HOW LEARNING BEST OCCURS

i LEAD Encinods unique model reflects i LEAD School sb
i LEAD School s6 educational program design and philo
vision, mission and target populaton . i LEAD School s6 academic and soci

begins with a solid research base.

The commitment to constructivism and PBL is reflected in a learner-centered learning environment.

We believe that optimal learning occurs when learners are encouraged to explore the world around

them and takkifedkexp@Reahces enable | earners to ca
creativity, and, thus, develop self-motivation and an intrinsic love for learning. iLEAD believes that

true mastery of content best occurs when learners are given the means to explore, question, solve

problems, reflect, make mistakes, try again, and demonstrate their knowledge.

Learning must

i te Il earners to e
guestions, seek ir

X
own answer s, a
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(Brooks and Brooks, 1999) through experiences that are:

0 Culturally relevant with authentic meaning for the learner, incorporating language learning,
multicultural education and relevant reflection on cultural and individual diversity

O«

Zone of Proximal Development as determined by ongoing assessments

(@]

Ri gorous and demanding, promoting

depth of

Flexible in nature, offering learners autonomy to self-select reading, writing and other learning,

and simultaneously demanding learners be responsible for their own learning and their

community via self-reflection and self-assessment
Conducted in a psychologically and emotionally safe community where

(@]

parents/guardians/families are integral partners in the educational process

High expectations are the standard. Expectations and goals will be communicated to all learners,
including English Language Learners and those with disabilities. Learners will be provided targeted
support to achieve the stated goals, and meaningful opportunities for learners to demonstrate their
accomplishments and successes. Intensive individualized academic interventions and scaffolding
enable learners to retain concepts and skills that are delineated in the state standards. More
importantly, they then become equipped to handle the challenges of the future.

Through learner-centered, differentiated, hands-on activities, learners will come to understand that
they can achieve their academic and social-emotional goals. They develop confidence and
motivation to learn. Facilitators focus on learner achievement data to ensure that learning objectives

are met. Learners reflect on their own learning which helps them gain understanding of the way they

learn best, while developing critical competencies in their own metacognitive processes. Learners

see the relevance and application of their education in their daily lives.

GOALS & ACTIONS TO ACHIEVE THE EIGHT STATE PRIORITIES

LCFF STATE PRIORITIES

GOAL #1

Provide all students with a rigorous, creative, and broad curriculum to
maximize academic achievement and college/career readiness

Related State Priorities:

H1
H 2
n 3

H 4 H7
ns n 8
He6

Local Priorities:

S35

Specific Annual Actions to Achieve Goal

practices.

individuals, classes and grade levels

Conduct professional development to build understanding of common core learning outcomes and best

Analyze current year student assessment data to determine areas of strength and challenges met by

Curriculum plan developed by or in conjunction with facilitator to address identified needs of learners.

iLEAD Encino Chater School
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made.

All core teachers will hold appropriate credentials.

Ongoing review of MAP and or SBAC assessment data to inform curriculum decisions for grade levels,
classes, small groups and individual learners

All learners will be guided and supervised by qualified facilitators and studio director to ensure progress is

All learners and facilitators will have clean, safe, innovative spaces in which to conduct learning activities

Learners will be supported by a qualified facilitator that will evaluate student needs when making
decisions about the purchase of instructional materials, maintenance of records, communication with

parents, specials classes, oversight, business services and other activities necessary for the safe and
efficient operation of the studios and to maintain compliance with state and federal mandates.

Expected Annual Measurable Outcomes

iLEAD Encino Chater School

Outcome #1:
Metric/Method for Measuring:
APPLICABLE Baseline 2019- 2020- 2021- 2022- 2023-
STUDENT GROUPS 2020 2021 2022 2023 2024
CAASSP 1% 3% 4% 5% 6%
2017- @ increase increase | increase increase | Increase
2018  above = above above above babo?fe
Baseline baseline = baseline = *25¢n® baseline aseiine
levels of
Performa
All Students (Schoolwide) nce
NWEA
MAP
assessm
ent ELA
and
Math
Same as  Same as  Same as: Same | Same as Same as
English Learners Above @ Above @ Above as Above Above
Above
Same as | Same as | Same as  Same Same as | Same as
Socioecon. Disadv./Low Income Students Above Above Above as Above Above
Above
Foster Youth Same as | Same as | Same as Same Same as | Same as
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Above Above Above as Above Above
Above

Same as | Same as  Same as Same Same as Same as

Students with Disabilities Above Above Above as Above Above
Above

Same as Same as Same as  Same Same as  Same as

African American Students Above Above Above as Above Above
Above

Same as Same as Same as: Same | Same as  Same as

Latino Students Above Above Above as Above Above
Above

Same as  Same as  Same as: Same | Same as Same as

White Students Above Above Above as Above Above
Above

LCFF STATE PRIORITIES

GOAL #2

Learners will demonstrate mastery of common core standards through the
completion of Project Based Learning (PBL) tasks.

H 4
H5
n 6

Related State Priorities:
H1
H?2
H 3

H7
H8

Local Priorities:

Specific Annual Actions to Achieve Goal

S5

Project Based Learning.

instruction.

Facilitators review results of rubric assessment following PBL activity and use that data to inform

Facilitators will participate in initial and ongoing professional development in the essential elements of

Facilitators will continue to develop and implement a consistent format for presenting projects and
assessing student performance.

Grade level facilitator teams will design PBL projects that allow learners to demonstrate mastery of
common core standards, timelines for projects and criteria for performance levels.

Learners will have timely access to technology for completing PBL tasks and SBAC assessments
through the purchase and maintenance of computers for classroom use and assessment.

Professional development provided to facilitators in effective ways of using technology and classroom
computers to support PBL.

iLEAD Encino Chater School
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[ ——— e ———————
Expected Annual Measurable Outcomes
Outcome #2:
Metric/Method for Measuring:
APPLICABLE Baseline 2018- 2019- 2020- 2021- 2022-
STUDENT GROUPS 2019 2020 2021 2022 2023
PBL 5% 6% 7% 8% 9%
Profession | Increase increase lIncrease Increase Increase
al over over over over over
Developme | baseline baseline | baseline baseline baseline
nt,
Summer,
PBL
Monthly
. Coaching,
All Students (Schoolwide) PBL Online
learning,
Critical
Friends
Protocol,
iLEAD PBL
academic
rubrics
Baseline
. Same as Same as Same as | Same as Same as Same as
EngIISh Learners above above above above above above
Socioecon. Disadv./Low Income Students Same as Same as Same as | Same as Same as Same as
above above above above above above
Foster Youth Same as Same as Same as | Same as Same as Same as
above above above above above above
. . e Same as Same as Same as | Same as Same as Same as
Students with Disabilities above above above above above above
African American Students Same as Same as Same as | Same as Same as Same as
above above above above above above
Latino Students Same as Same as Same as | Same as Same as Same as
above above above above above above
- Same as Same as Same as | Same as Same as Same as
White Students above above above above above above
LCFF STATE PRIORITIES
GOAL #3
Related State Priorities:
Learners will demonstrate mastery of individual academic and social/lemotional goals. | H 1 H 4 H7
H 2 HS5 H 8
H3 H6
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Local Priorities:

Specific Annual Actions to Achieve Goal

S5

mastery.

Conduct professional development for facilitators in the development of Individualized Learning Plans (ILPs) based
on learner academic, social/emotional needs and interests

Facilitators will meet with parents and learners two times per year to develop and/or monitor progress towards

mastery of ILP goals and share the results of SBAC (as applicable), MAP, PBL rubrics and other data related to the
individual goals; facilitators will communicate regularly with parents and learners regarding progress toward

Expected Annual Measurable Outcomes

iLEAD Encino Chater School

Outcome #3:
Metric/Method for Measuring:
APPLICABLE Baseline 2018- 2019- 2020- 2021- 2022-
STUDENT GROUPS 2019 2020 2021 2022 2023
ILP Goal 5% 6% 7% 8% 9%
Academic | Increase Increase | Increase Increase Increase
Baseline, over over over over over
ILP Goal @ baseline | baseline  baseline baseline | baseline
Social
Emotional
All Students (Schoolwide) Baseline
Learner-
Led
Conferenc
es baseline
Learner
Showcase
baseline
. Same as Same as Same as | Same as Same as Same as
EngIISh Learners above above above above above above
Socioecon. Disadv./Low Income Students Same as Same as Same as | Same as Same as Same as
above above above above above above
Foster Youth Same as Same as Same as | Same as Same as Same as
above above above above above above
. . e Same as Same as Same as | Same as Same as Same as
Students with Disabilities above above above above above above
African American Students Same as Same as Same as | Same as Same as Same as
above above above above above above
Latino Students Same as Same as Same as | Same as Same as Same as
above above above above above above
- Same as Same as Same as | Same as Same as Same as
White Students above above above above above above
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CURRICULUM & INSTRUCTIONAL DESIGN

Instructional Materials

iLEAD Encino will select instructional materials that are in alignment with the California Common

Core State Standards. Materials selected are also aligned with educational philosophy and rigorous,

relevant and attainable learner outcomes. Some possible materials are listed in the following

sections, but the actual materials used may differ as instructional staff learns more about how well

different options work. Materials are chosen to promote active, purposeful engagement with content

where learners learn and show what they know by doing. Materials may also be selected to

enhance curricular integration, for example, where learners read a work of historical fiction to

enhance their understanding of History/Social Science content they are studying. In addition to
textbooks, supplemental materials will be used to d
l earnerés learning style and | evel of rpMlhdveor manc e,
opportunities to select materials appropriate to subtopics they have chosen such as literature for lit

circles or sources for research during the PBL process.

Online Learning Options

When appropriate, learners may participate in online learning programs. Some example of programs
learners may utilize to enhance their learning experiences are: BrainPop, iLEAD Online courses,
Mosa Mack, NewsELA, No Red Ink, BrainPop Jr., IREADY, UC Scout, IXL, ALEKs Math, Khan
Academy, APEX, Rosetta Stone, Discovery Streaming, and more.

Individualized Learning Plan (ILP)

At the start of each school year, learners and their facilitator (grades TK-5) or Advisor (grades 6-12),
in collaboration with parents/guardians, create an Individualized Learning Plan (ILP) that includes
individual goals (academically aligned to state standards and social/emotional goals). Each learner
then has an opportunity to reflect upon and evaluate their progress toward those outcomes, starting
at a basic level when they are younger and improving their ability to self-assess over time. At the
start of each school year they meet with their facilitator/advisor and their parent to review
assessments and set goals. Throughout the year, they meet to look critically at what they have
accomplished, reviewing assessment data and examining a portfolio that showcases what they have
learned throughout the school year. For example: at the Learner Led Conference (LLC) the learner
helps lead a discussion of their strengths and areas of growth (facilitators coach learners in taking
ownership of this process so that ultimately learners can lead these discussions). The group works
together to develop goals and strategies to overcome challenges.

Learner-Led Conference

The portfolio-based Learner Led Conferences help ensure that learners are making progress

toward their ILP goals and accountable to themselves, their families, their facilitators, and the

school community. In addition, the experience creates a powerful incentive for learners to develop

their skills through the communication of high expectations, public display of meaningful and

beauti ful work, and opportunities to showcase talen
learning styles.

Showcases of Learning

At the end of each year, learners prepare a presentation that can include a creative expression of
their personal growth from the year. It can be presented in a variety of ways, including but not limited
to: videos, websites, models, scrapbooks, etc. Presentations are opportunities for learners to self-
assess, demonstrate beautiful work, and show details about what they learned and how they applied
their learning. The true emphasis for the showcases of learning is on meaningful reflection on the

|l earnerés academic rawthd soci al/ emotional ¢
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To develop a successful, high quality showcase, learners collaborate with their facilitators and
advisors who offer prompts and guidance as to what learners should focus on for their
presentation. Learners may want to choose one project to focus on or one topic/activity/project from
each subject.

TEACHING METHODOLOGIES

i LEAD Encinobés educational design and philosophy ar
and target population. The school design begins with the use of research-based pedagogical

strategies and learning.

Constructivist Learning

Learners who attend iLEAD Encino will be educated through standards aligned curricula, which will
incorporate constructivist methods based on research about how people learn. Research shows
that each individual constructs knowledge rather than receiving it from others.* Constructivist
teaching is based on the belief that learners learn best when they gain knowledge through
exploration and active learning. Hands-on materials may supplement or replace textbooks, and
learners will be encouraged to think and explain their reasoning instead of memorizing and reciting
fact s. For example, a | earner may choose to constru
wheelchair ramps to learn and demonstrate mastery of algebraic reasoning skills. For high school
learners, internships will provide opportunities for improving written and oral communication.
Education is centered on themes and concepts and the connections between them, rather than
isolated information. According to brain- based research, authentic learning situations increase the
brain's ability to make connections and retain new information. Teaching strategies that enhance
brain-based learning include active learning, field trips, guest speakers, and real-life, authentic
projects that allow learners to use many learning styles and multiple intelligences.®

Project-Based Learning (PBL)

Learners take charge of their own learning by actively planning, researching and developing in-
depth study on a topic of interest. As learners develop knowledge and skills, they are increasingly
responsible for deciding the topic, what the project will consist of, how to implement the project, and
reflection on the project. Where possible, learners decide what processes they will use to complete
the project, according to their individual learning styles. It is the role of the facilitator to help the
learners, set expectations, facilitate questions, and encourage learners to use multiple
intelligences.®

Through project-based learning, learners will be motivated and challenged and, as a result, actually
look forward to their next assignment. They apply what they have learned in one subject area to
newly encountered situations in another. They can see how their classwork relates to real life while
gaining indispensable knowledge, skills and beliefs, including critical thinking, collaboration, grit,
and communication.

Mastery of Core Academic Content

4J. L. McBrien & R. S. Brandt. (1997). The Language of Learning: A Guide to Education Terms.
Alexandria, VA: Association for Supervision and Curriculum Development.

> Newell, Ronald J. Passion for Learning: How Project-based Learning Meets the Needs of 21st Century
Students. Lanham, MD: Scarecrow, 2003. Print.

6 Secretary's Commission on Achieving Necessary Skills (SCANS): Final Report Available." Academic
Innovations, Publisher of Career Choices. N.P., N.D. Web. 27 Apr. 2016
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Learners build their academic foundation in the subjects reading, writing, math and science. They
understand key principles and procedures, recall facts, use the correct language and draw on their
knowledge to complete new tasks. The following facilitate the process of Mastery of Core
Academic Content:

0 Critical Thinking and Problem Solving---learners think critically, analytically and creatively.
They know how to find, evaluate and synthesize information to construct arguments. They can
design their own solutions to complex problems.

Collaboration---learners work well in teams. They communicate and understand multiple
points of view, and they collaborate to achieve a shared goal.

Effective Communication---learners communicate effectively in writing and in oral
presentations. They structure information in meaningful ways, listen to and give feedback and
construct messages for particular audiences.

Self-Directed Learning---learners develop an ability to direct their own learning. They set
goals, monitor their own progress, and reflect on their strengths and areas for improvement.
They learn to see setbacks as opportunities for feedback and growth. Learners who learn
through self-direction are more adaptive than their peers.

A Growth Mindset---learners with a growth mindset have a strong belief in themselves.

They trust their own abilities and believe their hard work will pay off, so they persist to
overcome obstacles. They also learn from and support each other. They see the relevance

of their schoolwork to the real world and their own future success.

(@]

(@]

O«

(@]

Mastery of academic contentiscri t i cal to a | earnerdés future success
it is the foundation ofd and never overlooked ind deeper learning classrooms.

iLEAD Encino will follow the below outlined PBL process, which has been adopted and modified from
theBuckinst i tute for Educati on Gol BtghjlardiPBLIoe § Buictke d amtsit o h u«
Education, 2015):

iLEAD Project Design Guide for planning projects

iLEAD rubrics for assessing social emotional learning and academic rigor

Project tuning protocols for calibrating projects by providing administrative and peer feedback

to facilitators

Critical Friends protocols for providing feedback to facilitators and learners

Data Protocols to use existing data from formative and summative assessments to plan

and scaffold projects

O¢ O¢ O«

¢ O«

This process is taught to all facilitators through a mandatory week of professional development

prior to the start of the school year, Camp Make, hosted by the iLEAD Schools Makers team.

Every new facilitator at iLEAD Encino has a partner that they work with to guide them through

the PBL process as their mentor. This process is further developed through monthly

professional development led by members of the iLEAD Encino PBL team. This team consists

of facilitators that have beenrecognized as meeting AGol d Standard PBLO
facilitators at other iLEAD Schools to continue to provide leadership and support on site. In

these monthly meetings facilitators present their projects and participate in the critical friends

process of getting feedback from their peers. This allows proficient facilitators to model best

practices and for new facilitators to get meaningful feedback and help in a safe environment.

Essential elements include:

I.  The lens of the PBL process
An effective PBL process prepares the learner for real life experience - College and Career
Readiness. College and Career Readiness or 21st Century skills are embedded in every step
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of the project and combined with all knowledge, concepts and understandings. Universal
themes/concepts are the process roadmap for key knowledge, ideas, and concepts. The PBL
projects are built upon CCS, NGSS and other rigorous standards, concepts, and in-depth
understandings fundamental to subject areas and academic disciplines. In gold standard
projects, learners learn how to apply knowledge to the real world, and use it to solve
problems, answer complex questions, and create high-quality products. PBL equips learners
with an educational experience where they learn how to attain and implement critical thinking
skills not in an abstract and isolated way, but through cross-disciplinary and meaningful
inquiry. They learn how all subjects are interconnected and codependent in the authentic PBL
environment that is directly and purposefully linked to real-world experiences. All projects
include a focus on: project design, critical thinking, meaningful collaboration for authenticity,
social-emotional development and regulation. Projects also incorporate scaffolding to
accommodat e an i nlaelaefpedamnzahce. Saffoldingalsodasters the
development of other skills, concepts, intellectual capacities, and individual qualities such as
persistence, organizational skills, and inventiveness.

II.  Challenge/Problem or Question
This is the essence of the project and defines what the project is about. It is the beginning
guest of every project trajectory. Projects begin with a universal theme or concept that leads to
a problem to investigate and solve, or a question to explore and answer. It supports the
process rather than the product. It could be something real and tangible (the school needs
better furniture that would support group collaboration) or complex and puzzling (deciding who
needs better education and why)g.enmémda Ok @y aits birn ntgl
learners and communities together in the pursuit of answering a question or developing a
project that allows for personal and professional
because they must. They do so because they inquire and question. They learn because they
have a real need to know something, so they can use this knowledge concepts and skills to
solve a problem or answer a question that matters to them. The Challenge/Problem or
Question is introduc edllemersaunderstanchand can getengagédd wh e r
When facilitators plan and implement a project they (sometimes with learners) write the
universal theme or essential question that is open-ended and learner-friendly. This is done so

that the learnersalongwit h t he facilitators can formul ate one
guestionso that focuses the Anext stepsd and def i
plans.

lll.  Meaningful and Sustained Inquiry
Engaging in meaningful and sustained inquiry is a more dynamic, complex and multi layered
practice than simply "finding the right answer?"
sustained inquiry practice requires some serious energy and engagement, which implies a
good project endures more than a couple of days or a week. In PBL, the inquiry practice is
complex and puzzling. Faced with a real challenge or problem, learners are stimulated to ask
guestions. They seek answers through ongoing research, collaboration, and workshops that
hel p t hem fahdfingthechecespaeytools to come to a creative solution or
process. Projects can join distinctive data sources, blending the conventional thought of
"exploration" T perusing a book or looking at a site i with field-based methods such as
connecting with experts and study trips. Additionally, learners may interview or collaborate
with the authentic audience and/or consumers of the project for meaningful and constructive
feedback and help.

IV. Ingenuity/Authenticity
The moving force for iLEAD PBL process is ingenuity/authenticity. In a PBL sense, the idea of
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ingenuity and authenticity reflects the genuine connection of the project with the real-world.
This is the time when we pause and ask the learners:

What does the project/solution/process mean to you?

What does it mean to the community/authentic audience/partners/team(s)?

How does your project initiate an action in your community or wider parameters?
Does your project/problem/process/solution solve/respond to. . .. ?

The connection with the real-world stimulates learners' inspiration and learning. The ingenuity
and authenticity of a project can be developed through several aspects. It can have a real
connection, for example, when learners take care of issues like those confronted by
individuals in fields outside of school (e. g. , scientists desighing new wing shapes for
maximizing aircraft flight time; bankers creating new investment plans; legislators preparing
new proposals for educat i-wonldsjepsadiproceduresowell d i ncl ud
balanced with rigor (academic and college readiness standards). For example, learners may
respond to sustainability issues through scientific reports, project proposals and authentic
products which address current needs and incorporates ELA, math, sciences & art.
Authenticity can reflect on a situation surrounding the learners and their environment, such as
rearranging their learning space or creating a better schedule. It could also evolve from
responding to local, national or current world problems/needs. Most importantly, the lens of
authenticity allows learners to find or build personal and meaningful reflection in their project
by drawing on their values, cultures, traditions, norms, interests, passion, and backgrounds.

V. Learner Voice & Choice
PBL means learning through experiences along with learner-driven and engagement in
sustained inquiry. For these experiences to be meaningful, learners are given the freedom to
Avoice their opinion, preference, passiond and cl
project. Learners must feel the personal connection with the project question(s) and the
freedom to develop their own project. Facilitators act as the partners in the project process, and
plan, create, and collaborate with the learners throughout the whole process. A project should
never feel |l i ke a Al ocked boxo with definite stej
have the freedom to navigate the process, learning from mistakes/failures and constructive
feedback. HAVoi ce andrnersthaveé cordrol anchiaputroger evenyastep of tieea
project from development to implementation, creation, innovation, collaboration and
presentation. When allowed to choose, learners respond by generating meaningful questions
that help them research and build a set of tools for use with their project. Some learners and
groups may even collaborate with facilitators in the initial stages of planning and scaffolding a
project that includes close connection and meaningful outcomes.

VI. Reflection

AccordingtoJohnDewey, fEducation is a social process; e
preparation for I|ife but is Iife itself. 0 As sut
practice because AWe do not | earlnedtriomg exmpeeXx gearci

Effective PBL includes reflective practice that is purposefully scaffolded and multilayered.
Facilitators, learners, teams, and stakeholders engage in multiple reflective cycles before,
during, and after every project. Reflection include aspects such as: Trust and Support,
Communication, Making Decisions, Cooperating, Teamwork, Problem Solving, Leadership
Roles, Respecting Others, Giving and Receiving Feedback, Respecting Personal Differences,
Relationship with Audience, Project Ideas, and Process Work. The format of reflection can vary
from an individual or team discussion to project benchmarks, journals, professional panels, and
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Presentations of Learning (POLS). Reflection should always have a clear goal and objective.
Setting specific goals for reflection helps learners use reflective practice as an opportunity to
grow/revise/improve their work, further their knowledge/understanding/practice and experience
real-world opportunities where reflection is a routine part of a professional endeavor.

VII. Feedback & Revision
The next step after reflection is feedback and revision. The reflection serves as a map for
revision, based on the feedback. During the initial stages of feedback and revision, participants
learn the norms and sets of behavior related to revision and feedback. From constructive
criticism to peer feedback, learners become equipped with the necessary tools for engaged and
sustained feedback through rubrics, modeling, formal and informal feedback, and protocols.
Also, the most meaningful feedback for effective revision is the one that comes from authentic
audience or experts in the field. Facilitators are mindful of this process and include opportunities
for professional feedback where appropriate.

VIIl.  Authentic Audience/Product
One of the main reasons for choosing PBL is the opportunity for using and choosing authentic
audience and developing an authentic process/product. Authentic PBL involves complex
challenges that require judgments and a full array of tasks. At the same time, it requires an
authentic assessment that is seamlessly integrated within the process. Learners exhibit
various interests, passion, and performance scope/engagement based on the environment.
So, when developing the project, including learners is essential in targeting authentic
audiences and choices for authentic product/process. The process provides focus on
|l earner6s abilities to define, analyze, and assul
audience and product are vital for social emotional growth, whi ch adds greatly to
motivating power and encourages high-quality work. Learners tend to respond better when
their audience is wider than the classroom/school parameter. Finding the right balance
between stimulating external motivation and fearful authoritative performance anxiety is
i mportant in this process. I n addition, when | eal
designersodo of the PBL process and/or product ver :
about sharing the project with the targeted audience. This sense of teamwork and process-
oriented collaboration helps develop a healthy learning community where learners and
facilitators work together for a common cause.

APPROACH TO PBL

This framework is based on the BIE's publication, Setting the Standard for Project Based Learning: A
Proven Approach to Rigorous Classroom Instruction (Larmer, Mergendoller, & Boss, 2015), and
Deeper Learning competencies (William and Flora Hewlett Foundation).

Essential PBL Design Facilitator and Learner Tools | The Nature of Learning
Elements
Challenging Problem or Facilitators and learners use Master Core Content
Question pictures, videos or photos that Critical Thinking

provoke interest in a topic and Problem-Solving
Problems or questions withthe |[can be wusef ul t]|Collaboration
right level of challenge, curiosity and frame a problem Effective Communication
structure, and actionable steps | or question in a way that moves | Self-directed Learning
t hat i gni t e | e allearnersto action. An AAcademic Mi
helps learners Achieve project | Facilitators consider:
through sustained inquiry goals | TeacherTube, TED Ed, Skype,
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Google Hangouts or a guest
speaker as an Af
a project.

Facilitators use different tools to
sustain inquiry, such as using
Newsela, which offers daily
news articles from major
publications in English and
Spanish at five different reading

Master Core Content
Critical Thinking
Collaboration

Effective Communication

Self-directed Learning

| . An fAAcademic Mi
evels for learners in grades 2-
12.
Facilitators design authentic Master Core Content
projects using the iLEAD PBL Critical Thinking
Design Guide to identify and Problem-Solving
select K-12 challenging Collaboration
standards and matching Effective Communication
l'earnerds i nter|selfdirected Learning

An fAAcademic Mi
Facilitators use learning Master Core Content
management portals (Google Critical Thinking
classroom, EdModo, Echo, Problem-Solving
NOVARE etc.) to help learners Collaboration
manage, archive, and Effective Communication
showcase projects. Learner and | self-directed Learning
facilitators use Google accounts | An fAcademi ¢ Mi
to create Google Docs to work
collaboratively on their projects,
archive project documents, and
manage their work.
Learners use blogging Master Core Content
platforms, such as KidBlog, Critical Thinking
Edublogs, and Weebly that offer | Problem-Solving
learners virtual spaces to reflect | Collaboration
on their projects. Learners can Effective Communication
al so comment 0n|self-directed Learning
posts. An AAcademic Mi
Facilitators have regular Master Core Content
individual and team check ins. Critical Thinking
Facilitators use face-to face Problem-Solving
time or tools such as Collaboration
Screencast-O-Matic to provide | Effective Communication
oral feedback on learners Self-directed Learning
writing or work products, which | An fAcademi ¢ Mi
is a useful strategy for English
learners, learners with
disabilities, or struggling
reading. Also, tools such as
Educurious which offers
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learners access to project and
career experts who can provide
real- world feedback

Authentic Audience/ Product

Public displays of learner work
that demonstrate acquisition of
knowledge and skills along with
application in authentic contexts

In person or virtual
presentations by learners are
opportunities that help
showcase the PBL process. For
example, Biz Movie is a fun and
engaging way to demonstrate

Master Core Content
Critical Thinking
Problem-Solving
Collaboration

Effective Communication
Self-directed Learning

learning in a project. Learners
show what they know and can
do by creating animated
movies. Learners create and
run movie companies, learning
about entrepreneurship and
business.

An nNAcademic Mi

THE ROLE OF THE FACILITATOR

Facilitators will act as metacognitive coaches, serving as models, thinking aloud with learners and
practicing behavior they want their learners to use. They facilitate a learning process that includes
l earnerso6é interests and asapdiveati ons and is, therefo
The facilitator is most active in planning instruction in a project-based classroom. This role entails

content knowledge and sequencing of projects, provi
discussion, and evaluating learners. The faciltat or 6 s mai n goal is to underst a
strengths, challenges, passions and interests. By building strong relationships with learners,

facilitators are better able to design effective educational experiences. These may include, but are

not limited to, providing targeted instruction or support to learners with common needs during various

phases of PBL; planning whole class activities in preparation for project introduction; working

individually with learners to address specific needs; collaborating with resource specialists and other

peers to appropriately scaffold PBL for learners with special needs; pre-teaching or re-teaching skills

essential to the successful completion of the project.

EMPHASI S ON RON BERGER6S BEAUTI FUL WORK

Beautiful Work is a term and article by Ron Berger, Chief Academic Officer at Expeditionary Learning
and referenced by the Buck Institute of Education (BIE). It refers to the emphasis on projects in which
learners are expected to create high quality products through a process involving critique protocols,
public audiences, and models of excellence that takes place through multiple drafts and rehearsals.
Berger provides a starting point for discussion on how to engage learners in high quality work in a
project through a shift in school-wide culture and a sharp contrast from a traditional school setting
where the focus is generally on quantity rather than quality.

The term applies as much to their original scientific research and math solutions as to the eloquence
of writing or the precision of architectural drafting. Always, in all subjects, there is the quest for
beauty, for quality, and we critique all that we do for its level of care, craftsmanship and value. In
PBL, learners create original, beautiful work. The school itself is a gallery: elegant work is displayed
everywhere & on walls and on shelves § and learners take pride in the beauty of their product. All
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work is brought through multiple drafts or rehearsals to refine and improve it. In this process of
revision, learners engage in formal and informal critique sessions, and invite critique from

i ma s to eexperts from outside the school. Work is posted publicly in draft form and in final form for
public comment. Sometimes the sharing of work is through gallery exhibitions and other times
through publications, presentations, performances or projects for the community.

Passive, out-of-context learning is not adequate to prepare learners to work in today's world. iLEAD
Encino will use project-based learning to equip learners to solve complex problems using
fundamental skills (reading, writing, and math) and workplace skills (teamwork, problem solving,
research gathering, time management, information synthesizing, utilizing high-tech tools). Notably,
this new set of 21 century skills is promoted in the U. S. Department of Labor Secretary's
Commission on Achieving Necessary Skills (SCANS). The SCANS include:

Personal and social responsibility

Planning, critical thinking, reasoning, and creativity

Strong communication skills, both for interpersonal and presentation needs

Cross-cultural understanding

Visualizing and decision-making

Knowing how and when to use technology and choosing the most appropriate tool for the task

O¢ O¢ O¢ O¢ O« O«

There is a growing body of research that supports the use of project-based learning. iLEAD is part
of the national Deeper Learning Leadership Forum (DLLF) which focuses on meaningful and
rigorous learning through higher engagement and collaboration. Schools where project-based
learning is practiced find a decline in absenteeism, an increase in cooperative learning skills, and
improvement in learner achievement. When technology is used to promote critical thinking and
communication, these benefits are enhanced.

Thom Markham of PBL Global, a collaborative partner with the iLEAD Maker Schools Network,

wr i tAesnew, oughtful, innovative system of schools designed to reinvent education to match
the complexity of 21st century life will inevitably have failures as well as successes. iLEAD has
tremendous success with learners i they are engaged, articulate, knowledgeable, and emotionally
prepared for adulthood. o

COMMUNITY

Learning occurs best through the development of social/emotional skills where learners learn how to

become active participants in a community, understand their rights and to enthusiastically fulfill their
responsibilities as members of the society. The school environment is a model community where

learners explore the skills and practices they need to develop as productive citizens of the greater

communi ty. Learners grow to take full responsibility
learning environment, advisory, and internship/mentorship program gives learners the opportunity to

develop the character and skills necessary to be successful in a 21 Century society.

GRADES TK-3

In TK-3 settings, facilitators build strong relationships to create a safe learning environment that
allows learners to become active participants in the process of education. The learning process in
these grades focuses on learner social-emotional skill building, nurturing democratic decision-
making and problem solving between individuals. In TK-8, learning occurs through play-based and
inquiry-based, self-directed exploration. The experience is enriched through carefully developed
curriculum elements that foster social and emotional balance. Learners may be assigned to multi-

” Markham, Thom. (2016) Maker Schools Network
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age learning classrooms or advisories and may have multi-age learning experiences.

GRADE 4-12

In grades 4-12, iLEAD Encino uses an advisory program to foster the development of the whole
child for individualizing the educational experience and creating a supportive school environment.
Through advisory, learners and facilitators develop close relationships, creating a safe space for
activities such as social-emotional, personal and academic skill building and goal-setting,
monitoring and problem solving. Advisory provides the learners and facilitators a space to connect
and discuss their educational community, working collaboratively to address any challenges that
individual learners, the learning group, or the educational community is facing. Advisories are used
to facilitate every <c¢chil doés-makig processi Anatherkeyraspecn
of 9-12 advisories is that college planning is introduced and carried forth in that arena alongside
individually administered college counseling. The meetings provide time for facilitators to announce
upcoming activities and optional program opportunities. Advisories are multi-aged school families
that foster strong connections among all members of the iLEAD Encino community.

SAMPLE APPROACH TO CURRICULUM AND INSTRUCTION

Learners at iLEAD Encino will participate in an education program that is academically rigorous
and social-emotionally balanced. Using the iLEAD Learning Targets, which are aligned to the
CCS, an Individualized Learning Plan is designed for each learner.
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iLEAD Schools K-12 Learning '-rargets

Grade Language Arts Mathematics Science Social Studies
In , i jonal time
focuses on: 1) using numbers, including
written . to represent X
Socused on wnmmmm , such
as ing obj in a set; counting
devdopngmm that out a given number of objects:
mmmwmna comparing sets or numerals.
o ey i s ot
reading. Students develop Boiigns ine. and -
awareness so they can move on to des for -
decoding . In kinderg: ges i« S 9
students leam beginning skills to ” v g Mmmbmm
comprehend and analyze what they are mmdiw::m In kindergarten, students study Forces  [study of history—social science
$ in 10 devel sizes, ing the number of cbjects in MRWNM bsdtooll'r::herhrﬁes
Kindergarten v Z o | COMDNed sets, or counting the number AR e MVW
writing skills by using a combination of objects that remain n a set after Ecosystems: Animals, Plants, and Ther |and communities. Students
drawing, dictation, and writing to some are taken away. 2) Students Environment, Weather and Climate, and |being a good citizen, national symbols,
express opinions, an event, or Gescribe their physical world using Engineering work now and long ago.
information. With guidance and geometric ideas (e.g. shape, orientation. mwmw&nnm
support from adults, they leam to use WM)M%
digital tooks to produce and publish ify. name, and describe basic two-
= pvesetudnavm«yd
adults. In both writing and speaking, ways(es with dillerant sizes and
shudents laaem e conventions of onentations). as well as three-
X such as cubes,
basic shapes and spatial reasoning to
model objects in their environment and
to construct more shapes.
First- students extend their knowledge
of language arts by Jearning skills that
enable them to read fiuently and write more
. They will develop siallsto | In grade 1, Instructional time focuses Students in the first grade are ready to
decode and recognize i ingly compl on: 1) ping leam more about the world they live in,
words accurately and automatically addition, subtraction and strategies for about the choices they make, and about
Students increase their academic and addition and subtraction within 20; 2) wdent ies to other
content-specific vocabulary by reading a ing understanding of hﬁ?m St\:ﬁmFm They begin to leam how necessary itis
First variety of literature and imformational text. | number relationships and place value. wwm 3 S * |for and groups to work together
1 Students develop their including grouping in tens and ones; 3) P. “5"0- and and how to resolve
communication skills as they engage with | developing ing of knear - Pattems and Cydles, o . ing sense
peers and adults in collaborative measurement and i as design of place and relationships
that ing length units; 4) reasoning about provides readiness for new geographic
ies 10 express their ideas and attributes of, and composing and g and a deeper understanding of
experiences. They will leam to write for decomposing shapes.
purposes and apply their growing
knowledge of language structures and
In second grade, fluency.
jon, and analysis are the
focus of reading instruction. Students
ask and answer clarifying questions
about text (e.g.. who, what, why), use
fi of text (e.g., h gs. bold
typeface) to locate information in
expository text, and consider the author
S purpose as they analyze nformational Students in the second grade are ready
m#mmm to leam about people who make a
i wiite difference in their own lives and who
compositions by using comrect English | In grade 2, Instructional time focuses In second grade, students study mm"‘"dm‘“m"”m
conventions. leam to use on: 1)E ing g of base- |Stn Prop of Matter, people who have places in their
Second fi ials to locate # ten 2) Buiding fluency with X ips in jes. Students start their study
for their written compositions and oral | addition and subtraction; 3) Using Ecosystems, Earth's Systems: dpeoplembm*eam
Students develop intial skils in | standard units of measure: and 4) Processes that Shape the Earth, and studying the families and people they
editing and revising text at this grade and i know. oan make a
level. Students in second grade leam to MMM'-\M
9ive and follow multiple-step d leaming to improve their schools or
stories or recounting events, and i
their oral p ina
logical sequence. Students leam new
y and as
they read and speak about grade- level
texts and topics. They leam to use
ies and glossarnies to clarify the
meaning of words and to check and
correct their speling.
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:Mdgﬂemm:splxed Thm.gadqs_ rs prepare for leaming
m!;mllﬂ;'ﬂ Cﬂmhm_ynb_em and
. ; United States history in grade
cooventions, and wniting. bvaotonsl % s e
Students learn to use coutext as an :;tamadxml)da:'l:w:g o s g
v stratezy. They leamn » ‘multiphcaton - communily, students have
o refer 10 information in the text when and - for “ hmm'mMFm ot mmmmun:'
. u:&mmmm and division within 100; 2) developing ::wcrddpsh&osysm past and with the people whose
Third they ha They apply iall e it se- L#e |3CtVIDES have left ther mark on the land
strategies to deternune the theme or central unit fractions (fractions with z Inheritance and Variation of Traits: Life by ask :
message of text They leam about subject (1% 202 L i the | Cycles and Traits, and Weather and '"m"-
and verb agreement and verb tenses and use structure of rectangular a and of Clote C ;ndmy.en "‘n
ummmmmwhcmm“‘)mmm primary b g m“
(mplnma..hmm:mn| 5 jonal shapes. Xing 2 variety of texts. In third
English language conventions and acquire " m’mmg ':“
_Awy.mmem-m o Givics, histors S
writing assigaments. |chronclogy, and national identty.
Students in fourth grade read a wide range
of literature in different and
study the structural elements of poems, . . o
prose. and dramas than in previous years and | In grade 4, instructional time focuses The history of California is rich with
leam to summarize text in a concise mamner. |on: 1) generalizing and deepening ethnic, social. and cultural diversity,
As they analyze informational text, stadents |understanding of place value, including |In fourth grade. students study Energy, |economic energy. geographic variety,
consider its overall structure and using place value to understand Waves: Waves and Information and growing civic . The
Fourth organization, the differences between first- | multplication and division as well as the |Stn Fi and Inf of California history in the fourth grade
and secondhand accounts, and how the relationship between ; 2) Processing: Plants and Animals, Earth’s |pr with f :
author uses evidence 10 support pomts in the unde 9 walency. unit System: Processes that Shape the ies to leam in depth about
text. There is more focus on X and op with Earth, and their state, including the people who live
language and domain-specific 3) ing. paring, and here, and how to become engaged and
which supports reading and listening classifying two d i ati
. pdpesre
Srudents Jearn and practice a range of
strategies for acquiring vocabulary
independenty.
Fifth-grade read literature from
different times and cultures and
informational text. They focus on
namatve and informational texts
Students read two or more texts on a
topic and use a vanety ¢
and integrate i "
the texts. They analyze how structure.
point of view, visual elements,
4 contribute to the -
s In grade 5, instructional time focuses on
e et o e ™ e ez 1) deveipng
emderstund e anlliod's euidenios fluency with addition and subtraction of
i and i The course for grade five presents the
and the theme or of the multiplication of fractions and of story of the development of the nation.
wo&““{"“m dwision of fractions in lmited cases (unit |In fifth grade, is on the penod up to 1800.
divided by whole and Properties of Matter, Matter and This course focuses on the creation of a
details fom hhe text. In their writing. whole numbers divided by Energy mn Organisms . |new nation that would be peopled by
Fifth Mml bmlmrw fractions); 2) extending division to two- | Earth’s Sy Space st Stars i or bofnﬂpmd'\_e‘yobe
PIFases, and chimes 1 ik opioione 1o e ik W whace wals ek m B " byamnbudbry!lioions.l\oudaisd
ideas; and use 7 a6 developley wdarstasdtg of the Enl and concepts of self-
such as dialogue, description, and a8 w; govemment.
pacing. o develop the story line or number and decimal operatons; and 3)
projects that provide them with practice understanding of volume
in gathering information, using print and
information in notes. They leam the
conventions of standard
or and usage, capi
punctuation, and spelling, such as using
commas and quotations to set to
y indicating tites of
different kinds of documents and
sources.
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namratve and informatonal
texts. They read two or more texts on a
topic and use a vanety of
jes to

precise meaning of a word in order to
(anndnnwlmged

Spategies to detrmipe word DOINNG:,

“ . In grade 6, instructional time will focus
wormof:::mw“ on four critical areas: 1) connecting ratio
SREG D Sone ¢ £ and rate to whole number multipli Students in sixth-grade world history
:s“yk‘y"‘i'm. m:““* and division, and concepts of ratio and geography classrooms leam about
use them as evidence to support | e 15 solve problems: 2) the lives of the earest humans, the
their analysis and to distinguish ing of division of In sixth grade, students study Energy development of tools, the foraging way
Sixth that are supported by an author from |- < nclionof mExﬂlsSmEzmald&lm of e andl'-e of
those that are not. Students comp smber to o o Actvity, Organisms’ and Calls; |75 5 e JWE WS B L
e system of ratonal and R, and in P Egypt.
o mone 'S pX o g o sent I I, the & Ri Sey.
Thq“-hznlsm and | 3) writing, a, Mesoamerica, and the
through their mewmmmmﬂ Mediterranean basin.
reading and use it in their writing and ‘h'\h"; -
speaking. develop more
St skills, such as using
evidence from a variety of sources to
support their purpose or conclusion.
compositions and leam to try new
and use technology to
improve their writing product.
demonstrate a growing
by ing ideas and
information in two or more texts and
analyzing and evaluating textual
evidence more carefully. Their writing
reflects both a deeper understanding of |In grade 7. Instructional time will focus
texts and the i g mwwm(l)w The medieval and modem pernods
mdngmdmasheyg:u t g of and a -] provide 7th grade students with
evidence to support their claims and proportional relationships: (2) i to study the rise and fall of
concepts and ideas. Students loping undk g of op empires, the diffusion of refigions and
build on their communication with ratonal bers and g with |in th grade, students study Earth’s |languages, and signifs
Seventh collaboration skils from earber grades. and linear @) |Sy Ch R of people. ideas, and products. Over this
They engage in collaborative solvngpmbhmftnohmsdo Ecosystems, and Human Impact on period, the regions of the world became
discussions and are able to gs and 9 E more and more
acknowledge and analyze new constructions, and working with two- mmwnm
inf jon and, opr and three- shapes to solve from each other, there were more
modify their own view based on the problems involving area, surface area, of people, p and
new i . Students continue to | and volume; md(d)d’anngdevmoes ndeasnevuyeenuy
mnar::emm about populations based on samples.
vocabulary. They also learn to use
precise and concise
express themselves in ther speaking
and writing.
Students read and respord to significant
works of literature and examine how modern
works of fiction draw on traditional
and characters. Grven informatoral The eighth grade course of study begins
students read crincally the arguments and with an intensive review of the major
claums 10 a text, assessing whether ideas, ssues, and events that
the author's evidence is reasoned and In grade 8. instructional time will focus the founding of the nation. Students will
sufficient in addressing conflicting evidence mmm:m(i)fomnhmg oty Amndrican Bl M““
and viewpoints. Students, working on their | and reasoning about expressions and of a people who were try:
N e e e stil trying—to fulfill the promise of the
coberent appropriate to association in bivariate a linear
and aucsence Students connect equation. and solving inear equations h‘#"""mﬁ"ﬂ“ﬁ'ﬂy W’mdm"mﬂﬂﬂw;:::e
Eighth Shaix ading 10 thelc writing by dawing | and of linear aquations: (2) £ Under themes of freedom, equaiity. and liberty
ml from literary and short 3 GraspIg o M_f . Univ E;"lslnpnmsm and their definitions over time.
-y """F“’.’“"‘ g 2 : deﬂ\slnwamOlm This course will also explore the
projects. They engage in ips: (3) analyzing two- and geography of place, movement. and
au'mmloptabeudn&au space and figures ing with the Atfantic
mgmnp:sndnabknmfym using distance, angle, simianty, and ’:’E“""::m
own views in light of evi and g and a2
ochers. Students continue to acquire and applying the Pythagorean Theorem development, the Civil War and
Reconstruction,
and domain-specific vocabulary. K . e
mom-hnlumwmu industriaization.

iLEAD Encino Chater School

42



iLEAD Encino Chater School

43



































































































































































































