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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS

[2a !y3StSa [SIRSNEKALI t NAYINE ! OFrRSYe ol faz2 NB
shall:

9 Be nonsectarian in its programs, admisspamicies, employment practices, and all other operations.
O/ FEAF2NYAl 9RdzOF GA2Y [/ 2RS OKSNBAYFFGSNI a9R® / 2F

1 Not charge tuition. (Ed. Code 8§ 47605(e)(1).)

1 Not discriminate against any pupil on the basis of disability, gender, gendetitydegender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code, including
immigration status. (Ed. Code 6D5(e)(1); Ed. Code § 220.)

1 Except as provided in Education Code section 47605(e)(2), admission to a charter school shall not be
determined according to the place of residence of the pupil, or of his or her parent or legal guardian,
within this state, egept that an existing public school converting partially or entirely to a charter
school under this part shall adopt and maintain a policy giving admission preference to pupils who
reside within the former attendance area of that school. (Ed. Code § 4€RQ%|

1 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).)

91 Except for existing pupils of Charter School, determine attendance by a public random drawing if the
number of pupils who wish to attend Charter School exceeds SHddt { OK2 2t Q& O LJ OA (@
shall be extended to pupils currently attending Charter School and pupils who reside in the Los
lyaStSa ! yYATASR {OK22f S5AAGNROG 61 faz2 NBFSNNBR i
not result in limiting @roliment access for pupils with disabilities, academically-daWieving pupils,

English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or redyméze meal program, foster youth,

or pupils based on nationality, race, ethnicity, or sexual orientation, and shall not require mandatory
parental volunteer hours as a criterion for admission or continued enroliment. (Ed. Code 8§
47605(e)(2)(B).)

9 Charter school shall not encourage a pupil currently attending the Charter School to disenroll from
the Charter School or transfer to another school for any reason, including, but not limited to, academic
performance of the pupil or because the pupil extsbany of the characteristics described in
Education Code section 47605(e)(2)(B)(iii). (Ed. Code § 47605(e)(4).)

9 If a pupil is expelled or leaves Charter School without graduating or completing the school year for
any reason, Charter School shall mdtif § KS & dzZLISNAY i SYRSyid 2F (KS &aOK:
known address within 30 days, and shall, upon request, provide that school district with a copy of the
cumulative record of the pupil, including a transcript of grades or report card, anthhiedrmation.
(Ed. Code 8§ 47605(e)(3).)
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1 Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable pupils in norcharter public schools. (Ed. Code § 47605(d)(1).)

dzf G 2y | NB3Idz I NJ olFaArAas gAGK [/ KFENISN { OK22f

2 4

2y i
f QF SRdzOF GA2ylFf LINPINIYaAP 609RD / 2RS 2 ntcnp

K

D¢ =~
(@
N Qx

Charter School hereby deces that Charter School, operated as or by its nonprofit public benefit
O2NLR NI GA2yT A& |yR aKlff 68 (GKS SEOf dzaABS Lidzot A O
purposes of the Educational Employment Relations Act (EERA), Chapter 10ne(mng with Section

3540) of Division 4 of Title | of the Government Code. Charter School shall comply with all provisions of

the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with

the EERA, employees maynjand be represented by an organization of their choice for collective
bargaining purposes.

bhe¢9Y ¢KA& / KFENIGSNI O2y il Aya aLISOAFAO GCSRSNIfx {0
the Assurances, Affirmations, and Declaratisestion abee. The FSDRL should be highlighted in gray

within each Charter element or section. The final section of the Charter provides a consolidated

addendum of the FSDRL. This intentional redundancy facilitates efficient charter petition review while

ensuring redy access to the FSDRL for any given section of the Charter. To the extent that any

inconsistency may exist between any provision contained within the body of the Charter and the FSDRL
contained in the addendum, the provisions of the FSDRL addendum chiadiic
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G¢KS SRdAzZOF GA2Yy Il f LINPINFY 2F GKS OKINISNI a0K22f 3 R
0KS OKINISNI aOK22f A& FGdSYLWGAy3a (2 SRdzOF GS> oKI
century, andhow learning best occurs. The goals identified in that program shall include the objective

of enabling pupils to become se¥2 G A @I GSRZ O2YLISGSYy (G =Z(Ed gdee & A TS 2
47605(c)(5)(A)(i).)

G¢KS FyydzZ £ 32Ffa F2 idsand®rearksubyiodpNipdp idengfied pairgudix | £ £ L
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060,

that apply for the grade levels served, and specific annual actions to achieve those gaatbarter

petition may identify additional school priorities, the goals for the school priorities, and the specific
Fyydzl £ | OGA2ya (2EdCGCeg3BHC)EKO@y 2 a dé

GLFT GKS LINRPLR2ASR OKFNISNI a0OK22f gAff aSNBS KAIK &
charter school will inform parents about the transferability of courses to other public high schools and

the eligibility of courses to meet college emnce requirements. Courses offered by the charter school

that are accredited by the Western Association of Schools and Colleges may be considered transferable

and courses approved by the University of California or the California State University as aipéalit

dzy RSNJ G KS a! é (2 aDé¢ FRYA&aaAzya ONARGSNALF YIleée 0SS C
(Ed. Code 8 47605(c)(5)(A)(iii).)

LOCALCONTROIEUNDINGFORMULAL CFFANDLOCALCONTROL ANBCCOUNTABILIFYAN(LCAP)

Charter Schoohcknowledges and agrees that it must comply with all applicable laws and regulations

related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time,
which include the requirement that Charter School shall annually sulamitocal Control and
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33
and 47606.5, Charter School #hannually update its goals and annual actions to achieve those goals
identified in the charter pursuant to Education Code section 47605(c)(5)(A)(ii), using the Local Control and
Accountability Plan template adopted by the State Board of Educationyres/ibe changed from time to

time. Charter School shall comply with all requirements of Education Code section 47606.5, including but
y24 ftAYAGSR (2 G4KS NBIdANBYSYy(d GKFG / KFENGSN { OK2 2 ¢
other school grsonnel, parents, and pupils in developing the local control and accountability plan and

' yydz £ dzLJRIFGS (2 GKS t20Ft O2yGNRBEf FyR | OO2dzy il oAl

ACADEMICALENDAR ANSCHEDULES

Charter School shall offer, at a minimum, thember of minutes of instruction set forth in Education Code
section47612.5, and the number of school days requiredllifornia Code of Regulatigrigle 5, section
11960.

MATHEMATICBLACEMENT

Charter School shall comply with all applicable rezmaients of the California Mathematics Placement Act
of 2015.

REW, August 2020 Pager of 253



TRANSITIONAKINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten. For
purposes of admission to Charter School, transitional kindergastesll be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be
O2y4ARSNBR SEA&alGAY3I aGdzRSyida 2F / KINIGSN {OKz22f ¥F2
and lottery.

WASCACCREDITATION

If Charter School serves students in gradd 9before Charter School graduates its first class of students,
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC)
accreditation.

ENGLISHEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective English
language acquisition program thatalsé & 2 NRa YSI yAy3IFdz |yR SljdzAdGloftS |
academic curriculum. Instructional plans for English Learners must be (1) based on sound educational
theory; (2) adequately supported with trained teachers and appropriate materials and rEswEnd (3)

periodically evaluated to make sure the program is successful and modified when the program is not
successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools
Division (CSD) that itdies that Charter School has adopted and is implementing either the LAUSD Master

Plan for English Learners and StandardliEmd.earneror/ K NIi SNJ { OK22f Qa 26y 9y 3
Master Plan. If Charter School chooses to implement its own EL MdatertRe plan shall provide a
RSGFAf SR RSAONALIIAZ2Y 2F / KFENIGSN {OK22f Q& 9[ LINE 3INJ

T 126 / KFENISNI {OK22ftQa 9[ aladSNItfly LINPGARSA |
to Long Term English Learn€kS ELs) with an effective English language acquisition program as
gStt +ta YSIYyAy3aFdz |FyR SldzAidGrofS | 00Saa G2 /[ KI
| 26 9y3AfAAK [SENYSNARQ ALISOATAO ySSRa gAft o0S A
What services will be offered

How, where, and bywhom the services will be provided

How Charter School will evaluate its EL program each year, and how the results of this evaluation

will be used to improve the program, including the provision of EL services

=A =4 =4 =9

Each year, Charter School shall provide to@8D a report on its annual evaluation of the effectiveness
of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the
CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with dedesshte
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
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Charter School shall provide parent outreach services and meaningfully inform parents with limited
English proficiency of impontéinformation regarding Charter School matters to the same extent as other
parents.

STUDENTS WITIBISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities including,
but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans with Disabilities
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

Charter School shall ensure that nodt otherwise eligible to enroll in Charter School shall be denied,
RANBOGEE 2NJ AYRANBOGfe&>S FRYA&aaAzy RdzS (G2 | RA&lIOA
services. Charter School acknowledges that policies and procedures are intplaresure the

recruitment, enrollment, service, and retention of students with disabilities at LAdSrized charter

schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewireg Sbiaadol
AYyGSyRa (2 2LISNIGS Fa F aaoOKz22f 2F GKS RAAGNRAOGE
I aSY2N}yRdzy 2F | yRSNAEUIYRAY3 d6aah) é0 o6& FyR 0S¢
provision and funding of special educaticendces consistent with applicable state law and the LAUSD
{LISOALE 9RdzOFGA2Y [20Ff tfly | NBdnd shall peOcprsitieteda [ 2 O f
GLMzof A0 &a0K22f 2F GKS 5Aa0NAOGE¢ F2NJ LldzNdegienSa 2 7F
47641 (b). However, Charter School reserves the right to make written verifiable assurances that it may
become an independent local educational agency (LEA) and join a SELPA pursuant to Education Code
section 47641 (a) either on its own or with agping of charter school LEAs as a consortium following the
requirements of Education Code section 56195.3(b). In this instance, Charter School will execute a MOU

with LAUSD on provisions of special education as a member of-bAldSD SELPA.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as aBisigiet SELPA under the
provisions of Education Code section 56195.1(a). As a $igflict SELPA, the District has created two
charter school sections (Districbperated Programs and Charteperated Programs) under the
administration of one single Administrative Uniirgsuant to a reorganization plan approved by the Board

of Education on January 4, 2011 (149/10. Full implementation of theeorganized LAUSD SELPA
commenced in the 2022014 school year requiring all Distretithorized charter schools to elect one of

the three options available under the LAUSD SELPA. Prior to an option election, allddistddzed

charter schoolswere required to participate as a school of the District under the Disttiperated
Programs Unit. Prior to the beginning of the 2e€A(BL4 school year, all Distriatuithorized charter schools,

other than those that had previously executed an Option 3 Memoranddm o Y RSNR Gl YRAY I 0 «
were required to execute a new MOU setting forth the LAUSD SELPA option election for the remainder of
the charter petition termThe Chartetoperated Program schools do not have LEA status for the purposes
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of special education bwtill function in a similar role in that each charter school will be responsible for all
special education requirements, including but not limited to services, placement, due process, related
services, special education classes, and special education ssippbarter schools that have elected to
participate in a Districbperated programs option may apply for membership in the Chaspmrated
Program section of the SELPA. Charter schools accepted for participation in the -Gpartged
Programs sectioneceive support from a Special Education Director for the Chagierated Programs.

1 4S8 2F 5A&0GNROiPalisies andIBraradures alddmIysiein? Y

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to

terms, conditions and requirements of orders imposed upon the District pertaining to special education.

lff OKIFNISNI aOK22fa NB NBIldZANBR (2 dzaS GKS 5AaiNH
Welligent, the Districivide webbased software system used for online Individualized Education

t NE3INI YA O6aL9ta¢0d YR GNIOlAy3a 2F NBfFGSR aSNBAO
education.

All charter schools are required to interface with My Integrated Student Informatiste®y(MiSiS) via a

web based Application Programming Interface (API). MiSiS is a suite of applications which is designed to
capture all student data.

GENERAUNFORMATION

The contact person for Charter School is: Arina GoldringRavin,
CEO/Superintendent

The contact address for Charter School is: 2670 Griffin Ave., Los
Angeles, CA 90031

The contact phone number for Charter School is: 213 3818484

Thecurrent address of the Charter School is: 2670 Griffin Ave., Los
Angeles, CA 90031

Thislocation is in LAUSD Board District: 2

This location is in LAUSD Local District: E

The grade configuration of Charter School is: TK5

The number of students in the first year will be: 430

The grade level(s) of the students in the first year will be: TK5

/ KINISNJ { OK22f Qa aOKSRdA21-2R: T A NJ August 16, 2021

The enrollment capacity 430

The type ofnstructionalcalendar (e.g. traditional/yeamund, single Traditional

track/multi-track, extended day/year) will be:

The bell schedule for Charter School will be: 8:152:45 (M, Tu, Th, Fr);
8:151:30 (W)

The term of this Chartdior Middle and High Performing schobls July 1, 2@1to June 30,
2026
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COMMUNITY NEED FOR CHRATERSCHOOL

Los Angeles Leadership Primary Agaglis a small T dual immersion (Spanish/Englisiarter
school located irincoln Heights, just north of downtown Los Angel&ALPA is operated by the Los
Angeles Leadership Academy, a California nonprofit corporation, which also operates Los Angeles
Leadership Academy charter school,-AZsecondary school originally founded in 20@urrently:
1 LALPA, opened in 2011, ses\approximately 325 students in-BKvith an additional 18
students in a privately funded panded TK (ETK) class; our students%8% qualify for Free or
Reduced Price Lunch (FRPL), 54% are English Learnet®.(E4 re Students with Disabilities
(SWD), 1% are Foster/Homeless Youth (F/HY), 84% are Hispanic/Latino, 12% are White, 2% are
African American, and 1% are Asian.
9 [2a !'y3aStSa [SFRSNEKALI ! OlpdrsiYds Argald? ReadershfipOK 2 2 f ¢
Academy charter schookhich shares a campuwvith LALPA, opened in 2002 and serves
approximately 251 students in grades3gand
9 [2a !'y3aStSa [SIRSNBRKALI ! OF RSY@& LAI{KE {&KI2[2!f¢ 003 [
located less than half a mile awagerves approximately 244 students in gradek29
collectivelz. 1 KS aq 495 syident enfoliment is 95.4% FRPL, 25.7% EL, 10.5% SWD,
0.6% F/HY, 91.9% Hispanic/Latino, 5.3% White, 0.2% African American and 1.8% Asian.

Across all gradet, ALPA antALAocus on engaging students through studemintered, constructivist
problembased learning approachésat actively engage each of our students in the learning process
Our students are scholars, activists, and creators who demonsatmatanitment to air values of social
justice and leadership.

Over the past charter term, LALPA has achieved some notable accomplishments:
9 The CA Charter Schools Association rated LALPA an 8/10 Similar Schools Ranking, meaning

2019 CAASPP

Socioeconomically
Disadvantaged (SED)
English Learners (ELS)
Hispanic/Latinx
Students with Disabilities
(SWD)
LALPA iamong the top 30% of schools acsthe state serving a similar population of
students
T 2KAES [!I[t! @%AABDERBY @3 RBEN&fes {n EnghsiRUangihge Ads5 C{ 0
(ELA) and Math on the California Assessment of Student Performance and Progress (CAASPP)
exam are lower than thetatewide averagesach of our subgroups outperformed their
peers across the state in both ELA alféth, in some cases by dramatic margins

1 The Middle School and High School are operated under the sharéer petition; both charter schools are

operated by Los Angeles Leadership Academy, a 501(c)(3) corporation, and both charter schools are authorized by
GKS [2a !y3aStSa ! yAFTASR {OK22f 5AaGNROG oa[! ! {5¢ 2N as
2 https://datal.cde.ca.gov/dataquest/
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If the state served more SED students (we serve 98% compared to just 60.7% across the
state), or more Latinx (we serve 84% compared to 55% across the state), or more ELs (54% at
LALPA v. 18.6% statewide), krew our schoolwide scores would outperform the®t§ Q& | a
well.

1 Awardeda competitive $750,000 grant in 2018 from the California Department of Education
fora! NI A&Gaé ! {YRdgRAS Yy (& { dzLJLJ2 NI Ithfoeghbr@itsRS YA O 9y NA OF
integration programand another $25,000 grant from Great Public Schblae in 2020 for
2dzNJ wSIF RSNBQ ¢KSIGSNI LINEINF YO

1 Opened the Roger Lowenstein Library and Media Cemtigh a bilingual library angart-
time Library Clerk, and launched a weekly Reading Program with community volunteers who
read weekly with our studentsyll coordinated by a former LALA Board member. We also
have a Reading Pals program in which older students read to younger peers to help promote
literacy for our youngest studentd/Ve received over 50Book donationdor our library
from Wijaba(The World Iust a Book Away), a nonprofit that helps build libraries at
primary schools and orphanages around the world.

1 The Urban Garden Program continues to be managed and operated by volunteers. Garden
beds have been renovated and all students5Tarticipatein planting and harvesting of the
garden plants. Volunteers collaborate with teachers in planning and facilitating letssans
are aligned to the Next Generation Science Standards (NGSS) and also to elements of our
social justice mission and curriculumALPA students also take walking field trips to the
LALA HS Urban Farm program.

1 The Leadership Team, comprised of the site administrators and teacher leaders, participated
in two days of professional development at thestructional Leadership InstitutgLl)
facilitated by the University of Washingtpfollowed by a smaljroup school visit by the ILI
that focused on deepening learning of instructional leadership including observing and
analyzing classroom instructiomé determining teacher PD needs.

91 Developedsecured private funding, and enrolled a full classroomxpiirded Transitional
Kindergartenlaunched ire01819.

1 Held several annual school community events includignual Thanksgiving Community
Dinner(all staff membersservedinner to families and community membgra&nnual Winter
CommunityToy Drive (every student at LALPA receives a)ginnualCommunity Cleatup/
Beautification @y, a community service to our neighbors in which students and their
families participate in cleanp work in the surrounding streets.

1 Launchedartnershipwith Lincoln Heights Tutoring Program to provafesite afterschool
tutoring to students in all grade levels; some of the tutors that are hiregaid stafare
from LALAHS.

9 Our music program received donations of ukuleles from Heads Up Youth Foundation. This is
the third year that Education Through Mudié has funded half of the cost for our Music
Program.

9 Students showcase their work and projects through schadéwvents, like a Science Fair,
Spelling Bee, Winter and Spring Performances, and Robot Exhibit.

1 HomeSchool partnership througbonstant communicatioty administrators and the
Parent Outreachparentteacher conferences, parent workshops, volunteeregg a parent
resource center

1 Referrals are made toutside providers through community partnershigsch as Violence
Intervention Program (VIP) and Barrio Action.

9 Extracurricular activities through after school programs, After School All Stars anddglyeryb
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Deserves Music

LALPAMEETSTHE CHARTERRENEWALCRITERIA UNDEREDUCATIONCODE§ 47607 .2

As detailed in the newAUSD Policy and Procedures for Charter Schools, August 1&, @720 | { 5
/ KFNISN)t2f A08¢é0X LIzNREdzE yi G2 | YSyYy RNeSeidwal criiefla G KS /|
prescribed in Education Code sections 47607 and 47607.2 requires gpiforeged analysis

w Qiterion 1: Doesthe renewal petition include a sound educational program, a reasonably
comprehensive description of the 15 elementsrequired for petitions, anaffirmation of
each of the conditions described in Education Code section 47605(e), and are petitioners
likely to succesdully implement the program <et forth in the petition? (E. Code, 8
47607(b).)

w Qiterion2:Isthe charter school dhigh,¢ amiddle;¢ or dowe performing? (see Ed. Code, §8
47607(c),47607.2(a),and 47607.2(b).) Has the charter school attained measurable
increases in academic achievement schoolwide and for numerically significant
subgroups served by the charter school, and doesthe charter school have strong
postsecondary outcomes if applicable?

w Citerion3: Arethe charter school&enrollment or dismissal practicesdiscriminatory, or does
the charter school have substantial fiscal or governance issues? (Ed. Code, 47607(e).)?

We address each of these criterion in turn.

LALPAVIEETERITERION FORRENEWAL WITH 8OUNDEDUCATIONAPROGRANSTRONGCAPACITY ANA
COMPREHENSINGHARTERETITION

As detailed in the LAUSD Charter Palicy/ NA G SNA2Y M GNBIdzZANB& +y Fylfeéa;
letters added for clarity):
[a] Whether the petition includes a sound educational program;
[b] Whether the petition cordins a reasonably comprehensive description of the 15 elements
required for petitions;
[c] Whether the petition contains an affirmation of each of the conditions described in
Education Code section 47605(e); and
[d] Whether the charter school is likely sniccessfully implement the program set forth in the
petition. Education Code section 47607 (b) provides that renewals are governed by the standards
and criteria described in section 47605 applicable to initial petitions. (The LAUSD Boardtmay
consider te community impact analysis or District fiscal analysis in determining whether to
grant or deny a renewal petitiorf).

Regarding subparts (b) and (c) above, we respectfully submit_thbP Aerein presentsa reasonably
comprehensive description of all 15 elements required for charter petitions and that the Affirmations,
Assurances and Declarations contained above, wticisist ofi K S 5 AFadérdlJStaté &nd District

Required Languageneet the requirenents of Education Code section 47605(e).

As for the soundness ¢f | [ teHu@adional program and the capacity of our team to implement the

program detailed throughout these pagessubparts (a) and (d) above[ ! | { 5Q& / KI NI SNJ t 2¢
0KF G ea$asSed thrbugh the past performance of the existing charter school as indicators of likely

3 LAUSD Policy and Procedures for Charter S¢hagsst 11, 2020.
4 Ibid.
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future performance, including any applicable benchmarks that have been established. The LAUSD Board
gAff SEIFYAYS (KS OKI NI SNJchandt 8cRobl QaiforMdic®:2 NR Ay T2 dzNJ °

1) Governance

2) Student Achievement and Educational Performance

3) Organizational Management, Programs and Operations
4) Fiscal Operatiod$é

These four criteria directly align with the LAUSD Charter Scbadgor2 Annual Oversight Visit review

systemLy [![t! Q& Y2ald NBOSyid !yydzZdf h@SNBRAIKI wSLR2 NI
May 1, 2020, LALPA received adf ! OO 2 Y L3t ik GoteBhanée, anddcat N T Ai@AISy (0 ¢

three remaining categories:

2019-20:

SUMMARY OF RATINGS
(4)=Accomplished (3)=Proficient (2)=Developing (1)=Unsatisfactory

Student Achievement and Organizational

Governance - . Management, Programs, and Fiscal Operations
Educational Performance .

Operations

In the May 1, 2020 Oversight Repart{ 5 a il FF y20iSR aS@OSN}f da! NSla 27
Progress

Governance
1 (G1) The Governing Board has fully implemented the organizational structure set forth in
approved charter, including any mandated committees/councils, and a highly developed system
for the evaluation of the school leader(s), such as:
o Evidence of Bylawsrganizational chart, Board Members, Board Meeting Agendas, Board
Meeting Agendas, Board Meeting Calendars.
0 ELAC meetings included agendas and-signvith dates such as 1Q1-19, 1321-19, and
213HnT GAGK G2LAOCA adzOK Fa ¢t NEESyalkiNmaya 2
5FraKo2FNR 5FaGF 2y 9y3ftAakK [SINYSNEX FyR wSC
0 520dzySyidia LISNIIAYyAy3d (G2 5ANBOG2NE YR t NRyC
1 (G2) The Governing Board complies with most material provisions of the Brown Act
0 Brown Act trainig was conducted during the Board Meeting January 28, 2020. The Board
of Directors provides opportunity for open public participation as noted on each Agenda.
This is done via Zoom Board Meetings.
A Minutes of meetings have not been posted since the laseétings since January
28, 2020. Some of the agendas and minutes have different items, for example:
- 12/4/19 has Public Session, Communications and minutes; Reports, New
Business, Closed Session and Open session; while the Minutes include

®Ibid., p.28.
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items that arenot consistent¢ such as no New Business, no Closed
Session and no Open session updates.
1 (G5) The Governing Board has established and monitors comprehensive policies and procedures
to ensure staffing in compliance with applicable provisions of and thetehaelated to
qualifications, clearances, credentialing, and assignment requirements.
o Agendas include standing items such@$ 9 h Qa wSLI2NIZ t NARYOALJ f
Leadership Council Report, Parent Teacher Report, Athletic Director Report, and Board
Committee Report which provides a level of consistency for reporting purposes.

Student Achievement and Educational Performance
1 (Al) All subgroups demonstrated growth in CAASPP ELA performance frorh&1il201819,
whereas:

0 18.42% of English Learners students Met or Exceeded the Standards, an increase of 7.78
percentage points.

o0 38.78% of Latino students Met or Exceeded the @4ads, an increase of 6.76 percentage
points.

o 38.36% of Socioeconomically Disadvantaged students Met or Exceeded the Standards, an
increase of 9.22 percentage points.

0 22.22% of Students with Disabilities Met or Exceeded the Standards, an increase of 6.09
percentage points.

1 (A2) All subgroups demonstrated growth in CAASPP Math performamme20172018 to 2018
2019, whereas:

0 9.21% of English Learners students Met or Exceeded the Standards, an increase of 1.76
percentage points.

0 25.85% of Latino studestMet or Exceeded the Standards, an increase of 6.19 percentage
points.

0 23.97% of Socioeconomically Disadvantaged students Met or Exceeded the Standards, an
increase of 6.09 percentage points.

o 11.12% of Students with Disabilities Met or Exceeded thedafals, an increase of 1.44
percentage points.

Organizational Management, Programs, and Operations

T ohno ¢KS aOK22f KIFa adomadlydadAalrftte AYLX SYSyl
instructional program designed to meet the learning needs atatlents, including its subgroups,
and generally modifies instruction based on data analysis. The school leadership shared that the
school continues to develop practices to disaggregate and analyze data on a more consistent
bases to address changes anggaorts needed in the classroom such as the use of manipulatives
for Math instruction, increase student talk, and checking or understanding. Based on the
conversation with the leadership team and in responses to the oversight questions such strategies
arebeing used across content areas. Evidence provided in binder included:

0 Lesson plan for first grade;

o 2" grade ELA/SLA and Math quarterly plans which include reading skills, writing,
vocabulary strategies, math focus and standards as well as a sample weekly lesson plan
with weekly concepts, essential questions, and standards to be covered (FLT, modeling,
vocaabulary, strategies and frequency words);

o 3Ygrade ELA/ELD lesson plans with objectives, standards, essential questions for both
English and math;

(p)
Pl
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o 4" grade weekly lesson plans covering all subjects with Big Idea, essential question,
standards to be coved, reading and writing strategies, FLT and homework;

o 5" grade lesson plans with unit being taught, objective and FLT by subject area;
introduction;

0 ETK lesson plans with FLT, subject area;

o0 Several Art lessons with learning objectives, FLTs, standddigessed, content, media,
technigues, vocabulary and material list.

1 (O5) The school has substantially implemented the key features of the educational program
described in the charter, evidence provided as part of the binder included:

0 LALPA student ohe month sheet which includes a specific celebrations tracker themed
and aligned to social justice principles such as: inquiry, creator, wellbeing, activist,
integrity, love, community, empowerment/courage and scholar;

o0 Several teacher PD sigm meetings with topics such as integration of music in the
classroom, arts in the classrooms; possibilities and payoffs; STEAM enrichment after
school program with scope of services;

0 Student of the month celebrations with themedigned to Mandala Words and
descriptions.

In addition, the school leadership noted the following:

LALPA became a recipient of a state grant for Art Integration. Since then, LALPA has worked
diligently to integrate Art with the core subjects. ProfessibDevelopment has been provided

to teachers. The Visual Arts teacher provided-tmene coaching to classroom teachers as

well. Since the Fall of 2019. LALPA has added Music class for all students TK/Kinder through
Fifth grade. Students have also tooed with weekly Visual Arts classes. As a result, there is
more extensive communication between all teachers at LALPA in relation to student needs.

1 (O7) The school has a highly developed school climate and student discipline system in place that
is digned with the principles of the Discipline Foundation Policy and School Climate Bill of Rights.
The school has significantly declined in their rate of suspension from201g to 201819. Based
on the Data and Accountability Report for 2018 the schob Q& A yof-dchbdt sugpdmsion
event rate was 0.3%

0 Student of the Moth activities;

0 Behavior contracts;

o Daily behavior trackers;

0 A discipline procedure flow chart to aid in tier3lexpectations for behavior and
interventions;

0 Activities such as asswlies, reading pals, and volunteer readers schedule to promote an
example of good citizenship.

Fiscal Operations

[2a !'y3aStSa [SIRSNEKALI t NAYIFINE ! OFRSY&2Qa FA&AOI €
since the 2018016 fiscal year. Accortdj to the 2018019 independent audit report, the school has
positive net assets of $4,186,733 and net income of $3145181.

6 LAUSD CSD Annual Oversight Visit Report, May 1, 2020
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Inthe threeprior years of this charter termacross the four categorieEALPA has receivede rating of

Gnék! O02YLX AAaKSR oMU 3D 25MSENI/NIYIORSYZT 8 y2 T ndvioyé Kt NB FA OA &
Operations, twice in Organizational Management and once in Governance), four ratings of
GHEKS5S@SE2LIAYT o0GoAOS Ay { (dEhbeardd OrginikadtiG@SYSy iz 2y 0!
al yr3asSySydosz FyR 2y S NI GA-$83n Student dohieverheyit Adllawkgiardip O G 2 NB
in our CAASPP scores in 2017 from the prior yesE note that many schools experienced a dip in

performance that second yearf the new CAASPP tests, and since that time, LALPA has exhibited steady
growth, both schoolwide and across subgroups, as detailed below.

Atour last renewal in 2016, LALPA was assigwedt 6 SY OKY | N] 4¢ o6& [!! {5® ¢t KS
these benchmarksral current status of each (annual updates have been provided to CSD staff as
required):

INSTRUCTIONAL

LALPA will provide a yearly student achievement report to the Charter Schools Division with an annual
academic performance analysis agdlfreflection, due no later than October 1, that reports on the
a0K22fQa LINRPINBaa (26FNR GKS LISNF2NXYIFyOS GFNBSGaA
limited to schoolwide and subgroup performance and progress as measured by the Sasatered
laasSaaySyidaz /9[5¢xX 20KSNJ adlrasS adryRFENRAT SR YSI
assessments.

During the May 1, 2020CSD Annudversight Visit, CSaff noted thatLALPA had timel§provided
the annual performance analysis aselfNS Ff SOG A2y 2y GKS a0K22f Qa LINE 3 NJ
GFrNBSGaA ARSYUGAFTFASR Ay AdG&a OKIF NI SN

While the California Assessment of Student Performance and Progress (CAASPP) was not administered

in 2020 due to the Covil9 pandemic, in the most renétest administration in 2019, as detailed more

Fdzf t @ 0SSt 26535 [ ! [increades in&héd pRédge af sttidBritstwhol aéhiRved
aSik9EOSSRSR Ay 9[! YR al (K Irafe’ boih&Boolwiiehatdidr y OS F NJ
every significantsubgroupc all metrics showed increases over 2Qt&nging from 18.4 to 63.7 point

gains:

LALPA DFS Scores 2018 to 2019

ELA MATH
LALPA LALPA

All Students| 2019| 24.2 pts below | +21.5 points 43.2 pts below +18.4 points

2018| 45.7 ptshelow 61.6 pts below
English Learnery 2019 31 pts below +27.1 points 52.4 pts below +19.6 points

2018| 58.1 pts below 72.1 pts below

Socioeconomically

Disadvantaged 2019| 25.6 pts below | +23.8 points 44.8 pts below +19.7 points

2018 | 49.4pts below 64.4 pts below

7 Annual Oversight Visit Reports dated February 14, 2019 _January 17, 20M®aemiber 3, 2016.
8 LAUSD CSD Annual Oversight Visit Report, May 1, 2020.
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Students
w/Disabilities 2019| 37.8 pts below | +63.7 points 52.4 pts below +35.4 points

2018 _ 87.8 pts below

Hispanic/Latinx| 2019| 23.7 pts below | +21.9 points 43.8 pts below +18.5 points

2018| 45.6pts below 62.3 pts below
Source:https://www.caschooldashboard.org/reports/19647330124818/2019

Looking at Met/Exceeded ratesimilarly,LALPA achieved growtschoolwide in both ELA and Math and
across all subgroupganging from one to nine percentage points.

LALPA CAASPP Scores 2018 to 2019
HA MATH
LALPA Growth LALPA Growth

All Sudents 2019 38% 25%

2018 31% 20%
English Learners 2019 18% 9%

2018 11% 7%
Sqaoeconomlcally 38% 24%
Disadvantaged 2019

2018 29% 18%
Students 22% 11%
w/ Disabilities 2019

2018 16% 10%
Hispanic/ Latinx 2019 39% 26%

2018 32% 20%

Source:https://caasppelpac.cde.ca.gov/caaspp/

OPERATIONAL
LALPA will provide a description to the Charter Schools Division with aanfieation, within 30 days, of
0KS a0OKz22ftQa GAYSte adzmyAiaaizy G2 /!'[t!5{ 2F |ff |

5dzZNAYy3a GKS alé mMX Wwnun [!'1 {5 h@SNEAIKI A4
2

Gz /{5
GMETc Charter provided yy dz f GSNARTFTAOFI GA2Y 2F adzoYAaai ¥ /!

A
y 2

¢KS [!! {5 [ KI NI SAspartafitsha@alysisf @rifeGoa 1] th&LAGSD Bdard of

Education will assess the extent to which charter school governing board members and staff have
successfully implemented the terms of their charter, addressed deficiencies, and demonstrated

capacity to continue to do so in the future based on evidence of past performéiwe. believe the
F2NB3I2Ay3 RSY2yadNY G§Sa 7T dztdend PrindiphlteadhésSstaff,lajdt | Q& / 9 h
Board are all firmly committed to successfully implementing the terms of the charter and that when
challengesarise we have the capacity tpickly address them and make necessary improvements.

LALPA has met all dfé elements of Criterion 1.

LALPAVIEETERITERIOR AS AMIDDLETIERSCHOOL WITSBTRONGSCHOOLWIDE ANBUBGROUIPERFORMANCE
ON THECADASHBOARD ANMEASURABLEICREASES ACADEMIACHIEVEMENEACHYEAR OF THEHARTERERM

9 LAUSD Charter Policy,2&
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We are pleased that the CDIEtermined thatLALPAA | GaARRf S t SNF2NXYAY 3
charter renewal, based on the California Dashboard indicétors:

SCHOOL PERFORMANCE OVERVIEW . .
Los Angeles Leadership Primary
Academy [ 200

Explore the performance of Los Angeles Leadership Primary Academy under California's
Accountability System.

“»

Chronic Absenteeism Suspension Rate English Learner Progress English Language Arts
' I N, 4 E ; N, ' I \!
Yellow Green No Performance Color Yellow
Mathematics Basics: Teac.hers, In.st.rtlctional Implementation of Academic Parent and Family
Materials, Facilities Standards Engagement
' I N,
[sranonmo wer
Yellow
Local Climate Survey Access to a Broad Course of
Study

Source:https://www.caschooldashboard.orgéports/19647330124818/2019

LALPA is in the Yellow, or thindghest of five tierson the 2019 Dashboar@raphic immediately above)
for BLA, Mathematics and Chronic Absenteeiamd Green, or seconrdighest of the fiveiers, for

{ OK2 2

Suspension Rate. Thedlinh Learner Progress had no color rating in 2018 or 2019 due to the transition

to the new English Learn@roficiency Assessmesit 2 NJ / I f AF2NY Al o69[t! / 0ZX

English Learner students were making progress (more details on each of these are included below).

The Dashboard for 2019 indicates thaLPAneets all of thdocal indicators Basics, Implementation of

o dzii

Academic Standards, Parent and Family Engagement, Local Climate Survey and Access to a Broad Course

of Study.

For Middle Performing Schools, the LAUSD Charter Policy states the following considerations for
renewal:

Pursuant to Education Code section 47607.2(b), the LAUSD Board shall consider the following:

1) The schoolwide performance and performance of all subgroups of pupils served by the charter

school on both the state and local indicators on the California School bashb

2) The LAUSD Board shall provide greater weight to the performance on measurements of academic

performance on the California School Dashboard;

3) Until January 1, 2026, the LAUSD Board shall also consider clear and convincing evidence,

demonstrated by vefied data, showing either of the following:

10 https:/iwww.cde.ca.gov/sp/ch/csperformcategory.asp.
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a. The charter school achieved measurable increases in academic achievement, as defined

o G t£SIrad 2yS @SIFENDa LINPINBaa F2N SIOK &8
b. Strong postsecondary outcomes, as defined by college enrolmensispemce, and

completion rates equal to similar peets

As a school servings grades5,K3)(b) is not applicable, thus we focus here firstfoh [ ts¢hébéwide

YR adzo ANRBdzL) LISNF2NXYI yOS 2y (GKS 51 aKo2!| Miaforsg A 1 K &
(ELA, math, and EL progres$Yye then turn to the clear and convincing evidence demonstrated by
GOSNAFASR RFOGFZ¢ ylFYStez /! ! { tneastréb yBnhdoreuK2 g Ay 3 (|
students

California Dashboard
Los Angeles Leadership Primary

Academy
LEARN MORE LEARN MORE
English Language Arts Mathematics
Yellow Yellow
24.2 points below standard 43.2 points below standard
Increased 21.5 Points ® Increased 18.4 Points ®
EQUITY REPORT EQUITY REPORT
Number of Student Groups in Each Color Number of Student Groups in Each Color
- -— e - [ ]
0 0 3 0 0 0 0 3 0 0
Red Orange VYellow Green Blue Red Orange VYellow Green Blue
View More Details < View More Details <

Souce: https://www.caschooldashboard.org/reports/19647330124818/2019

hy GKS wnmd 5 &Ko 2 NRX24.p DASInEQ\Aa 2.5 doifitintrease ©@meB818, | NB
and in Math-43.2 DFS,ra18.4 point increase over 2018. In looking just at the percentage of students

who Met or Exceeded standards, in ELA, 38% of our students Met/Exceeded standareigen

percentage point increase from 2018; and in Math, 25% of our students Met/Excetadetheds, five

percentage points higher than 2038 While we are very pleased with this growth, we recognize that

thereis far more work to be done.

['[t!'Qa &a02NBa RAR Y aursthBdnide scdteS [ & (i -RASDET candphrksd S
to the statewide average of2.5 DFSInEIA [ ! fnto!®@& 5C{ O2 YLI-B&BHFSie (K
Math).'® But LALPAlid outperform2019state averages for all statistically significant subgroups, in

both ELA and Math

a
S aul

11 LAUSD Charter Policy, p-343.

2 https://www.caschooldashboard.org/reports/19647330124818/2019
B https://caasppelpac.cde.ca.gov/caaspp
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https://www.caschooldashboard.org/reports/19647330124818/2019

2019 CAASPP LALPA v. CA Averages

ELA MATH
LALPA CA LALPA CA

All Students| 2019| 24.2 pts below| 2.5 pts below 43.2 pts below | 33.5 pts below

English Learnery 2019| 31 pts below | 45.1 pts below 52.4 pts below | 68.6 pts below
Socioeconomically

Disadvantaged 2019| 25.6 pts below| 30.1pts below 44.8 pts below | 63.7 pts below
Students

w/Disabilities | 2019 | 37.8 pts below | 88.1 pts below 52.4 pts below| 119.4 pts below|

Hispanic/Latinx| 2019 | 23.7 pts below | 26.6 pts below 43.8 pts below | 62.2 pts below

¢KS RAALINRGE 06SiGs6SSy [!'[t! Qa aOKz22f 6ARS 2dzi02YSa
underscores the differences in the student populatioRgr example, while 98% of our studeate
Socioeconomically Disadvantaged (SBDly 60.7% of students stawide areSED* If the entire state

were serving a similar population of students as LALPA, we can assume that we would outperform

statewide averages for the schoolwide scores.

We know this assumption is correct thanks to data anaby@islucted by lhe California Charter Schools
Association (CCS#youghits accountability frameworkbased on publicly available academic
indicators. CCSA ranks the B§core given to every eligible public school in the stdtem lowest to
highest into percentiles €100) and 10 decile ranks. The 1st percentile is equivalent to the lowest 1% of
schools statewide, whilthe 15 decile translates to the bottom 10% ofremls (210), according to the
a0K22ftaQ F@SNI IS NBadz (ahdedle rankiS eqlivaleng to a sthodl aying S NB& S £
an average D&in the top 10% of schools statewide (2@0).Similar Students Rank (SSR) orders schools
on a }10 scaleaccording to how students perform on standardized tests compared to schools serving
similar students statewideSSRunctions as a "proxy valsedd" measure by comparing each school's
performance to a prediction based on how schools with similar demoggagtaracteristics perform.
This calculation factors in the percentage of students who are:

1 Socioeconomic Disadvantaged (this includes FRPL, F/HY, migrant students, and students for
whom neither parent is a HS graduate),
Average Parent Education Level
%EL and RFEP
% SWD
% Students by Race/Ethnicity
% Mobility (indicating testakers who were not enrolled at the school on Fall Census Day in
mid-October)?®

=A =4 =4 =4 =4

¥ https://datal.cde.ca.gov/dataquest/dqcensus/EnrCharterSub.aspx?cds=00&agglevel=state&yea282019

15 Dashboard Alternative School Status (DASS) schémimerly referred to as Alternative Schools Accountability

Model (ASAM) schools are not included, aog schools that are less than four years old or schools with fewer

than 30 CAASPP tesikers.

¢ SOKYAOFf DdzARSY 5SGFAfta 2y GKS /2yadaNdzOGArAz2y 2F GKS
Accountability Framework, CCSA, Updated Nov. 2@1i85://cdn2.hubspot.net/hubfs/3049635/CCSA
AccountabilityFrameworkTechnicalGuide2019.pdf
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' OO02NRAY3 (G2 [/ {! Qa LAPASs deFtite Rankdfioiyet wieNIhersideisN] =
we serve is taken into accounLALPAas aSimilar Schools Rank 810, putting us in thetop 30%of
schools across the state serving a similar population of studefits

English Language Arts
[ ! [ t2019 BLAderformance(-24 DFS) wastronger than three of the Resident Schools (Albion Street,

Gates Street and Hillside83 to-53 DFJ yet not quite as strong as Griffin and Huntington Ditd
and-18 DFS)

2019 DFSHA

-14
0 18

24

-33
-40 -37

-53

LALPA Albion S. Gates S. Griffin Ave. Hillsde Huntington Dr.
Sourcehttps://www.caschooldashboard.org

As noted above, our significant subgroups all outperformed state averages in 2019 in ELA:
1 ELs at LALPA had a DFSbf14.1 points higher than the state average4®.1
9 Hispanic/Latino had a DFS-28.7, 2.9 points above th&tate average 0f26.6
i SED had a DFS-26.6, 4.5 points above the state rate of 30.1
1 We also note that while our SWD subgroup was not statistically significant enough to be
reported in 2019 (it was in 2018), &87.8, this small group of students was B@oints above
the state average for their peers in the subgroup&8.11®

English Learners Hispanic Socioeconomically
Disadvantaged

SN,
‘—T—\ Yellow Yellow

Yellow
23.7 points below 25.6 points below
31 points below standard standard standard
Increased 27.1 Points ® Increased 22 Points ® Increased 23.8 Points ®
Number of Students: 103 Number of Students: 144 Number of Students: 146

17 CCSASnapshotshttps://www.ccsasnapshots.org/acadeaticountabilityreport
18 California School Dashboardttps://www.caschooldashboard.org
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Souce: https://www.caschooldashboard.org/reports/19647330124818/2019
Mathematics
In Math, our students made an 18.4 point gain48 DFS, coming closer to the state averafy88.5
and outperforming four of the five Resident Schoef#s(to-62), with Griffin Ave. a25 DFS.

2019 DFSMath

0
-10
-20
-0 25
-40
-50 - -45

-51
60 57
-62
-70
LALPA Albion S. Gates S. Griffin Ave. Hillsde Huntington Dr.

Sourcehttps://www.caschooldashboard.org
As noted above, our significant subgroups all outperfed state averages in 2019 Ntath, typically by
a significant margin
1 ELs at LALPA had a DF$2f4, 14.1 points higher than the state average 8.6
9 Hispanic/Latino had a DFS-48.8 18.4points above the state average @2.2
1 SED had a DFS-4#.8 18.9points above the state rate &3.7
1 We also note that while our SWD subgroup was not statistically significant enough to be
reported in 2019 (it was in 2018), @2.4, this small group of students wég points above the
state average for their peers in the subgroup-hf9.41°

English Learners Hispanic Socioeconomically
Disadvantaged

F 4 I ~, !/ I ~, l/ I \!

Yellow Yellow Yellow
52.4 points below 43.8 points below 44.8 points below
standard standard standard
Increased 19.6 Points ® Increased 18.5 Points ® Increased 19.7 Points ®
Number of Students: 103 Number of Students: 144 Number of Students: 146

Souce: https://www.caschooldashboard.org/reports/19647330124818/2019

19 Callifornia School Dashboartttps://www.caschooldashboard.org
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English LearnelProgress

English Learner Student English Language Acquisition Results

Progress The percentage of current EL students who progressed at least one ELPI level,

maintained ELPI level 4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or

State decreased at least one ELPI Level.

100%
44.2% making
progress towards
English language
proficiency

75%

Number of EL Students: oo

129
25%
Performance Level

Low

0%
Souce:
https://www.caschooldashboard.org/reports/19647330124818/2019

- No performance colors were issued for any schools on the 2018 or 2019
Dashboard for the English Learnogress Indicator due to the transition to

the English Language Proficiency AssesssfentCalifornia. The Indicator

divides the four levels of the ELPAC exam into six ELPI ledelgtmine how
many students at a school gain at lease ELPI level that year on the ELPAC.
Based on this analysis, on the 2019 spring ELPAC, 44.2%1@0Bdlrs gained

at least one ELPI level, 33.3% maintained ELPI levels 1, 2L, 2H, 3L or 3H, and
22.4% decreased at least one ELPI level.

75%
50%

25%
Across Californian 2019, the statewide average was 42.9% of ELs gaining at

fSrad 2yS 9[tL ftS@Sts> a2 [![t!Qa 9[a I N
average. CA averages in 2019 also indicate that 31.5% maintained ELPI levels
1,2L,2H,3Lor3H (slightly lés& I y [ ! [t ! Q&4 o0o0®x20 | YR HAn
fSFrad 2y 9[tL tS@St o0&t AaKGfe tSaa GKIy [![t! Qa H

h@SNJ G§KS OdzNNBy(d OKIFNISNI GSNXx [!'[t!Q&a 9] NBOfIl aa.
spring 2020. As we have noted in our annualatps to CSD staff, our dual immersion program

inherently means that our English Learners receive less instruction each day in English, particularly in the
lower grades, where Spanish is the predominant langudgRile a typical elementary school might

seek to reclassify most ELs who are continuously enrolled from Kindergarten by the third grade, at

LALPA, our goal is to reclassify students who are continuously enrolled from Kindetnafiféim grade

given the amount of English language learning thegiee each day. Our EL reclassification rates are

on par with otherwholeschooldualimmersion programs, such as City Language Immersion Charter, 8%

EL reclassificationrate in2089n T { 'y Wdzly 9{ Ay [ FLA&GNI Y2 ! YAFASF
programhad a 5.5% EL reclassification rate in 2009Viejo ES, also in Capistrano Unified, had a 10.1%
reclassification rate in 20220, up from 4.9% in 201892

20 hitps://www.caschooldashboard.org/reports/19647330124818/2019/acadepedormance#englistearner

progress
2! https://datal.cdeca.gov/dataquest/
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# of ELs Reclassified EL Reclassification Rate ‘

2017 EL Reclassification 15 8.4%
2018 ElReclassification 14 6.7%
2019 EL Reclassification 10 4.7%
2020 EL Reclassification 17 9.1%

Source:https://datal.cde.ca.gov/dataquest/

LALPA was unable to administer the ELPAC in spring 2020 due to thd €pw=itdemic and distance
learning. LALPA has administered the ELPAGthasmd will followall guidelines for digital
administration of the ELPAC this year and reclassificatitariaras outlined in the EL Master Plan.

Chronic Absenteeism

Los Angeles Leadership Primary / K N2 Yy A O

Academy

EARN MORE
Chronic Absenteeism
= -
Yellow

12.7% chronically absent
Declined 2.4% @
EQUITY REPORT
Number of Student Groups in Each Color
L]

-
0 0 3 0 0
Red Orange Vellow Green Blue

View More Details &

Suspension

I 64Sy (S gefcaéntgesiStudeizNdS a G KS
kindergarten through grade 8 who are absent 10 percent or more of the
AyaiaNuzOGA2yl t RI ®a@nthe RBECABBONII, SYNRBf f SR
[1[t! Qa /KNRYAO !06aSyiSSAaay NIXGAy3 gl
2.4% from 2018. There was no significant disparity in chronic

absenteeism between our subgroups: ELs were chronically absent 11.9%,
Hispanic/Latinos 10.8% and SED student4%2.

Our schoolwide rate is slightly higher than the statewide average of

10.1%, but our two largest subgroups Hispanic/Latino (84% of our
students) and SED (98% of our students) align with state averages:

9 Hispanic/Latino students at LALPA were 10.8% Chronfshsent

compared to the state average for the subgroup of 11%

1 SED at LALPA were 12.4% compared to state average for SED of 12.9%.

In 201819, LALPA suspended three students for a suspension rate gf €6#00of our subgroups (EL,

Hispanic/Latino and SED) had one suspendibis is lower than the

Los Angeles Leadership Primary 0 rate of 3.498% In 201920, LALPA hasho suspensions. As

Academy

Suspension Rate

o

LA

Green

0.5% suspended at least
once

Increased 0.5% ®

EQUITY REPORT
Number of Student Groups in Each Color
- L]
0 0 2 1 0
Red Orange Yellow Green Blue

View More Details

Suspension

number 1 0 3 2
Suspensionrate | 0.2% 0.0% 0.5% 0.1%
Expulsion

number 0 0 0 0
Expulsion rate 0.0% 0.0% 0.0% 0.0%

detailedinElemersm YR mMnX [![t! Qad NBad2NI GA
Behavioal Intervention and Supports (PBIS) efforts, along with Multi

Tiered System of Supports (MTSS) all are effectively implemented to

help our students exhibit positive behaviors.

22 https:/fwww.caschooldashboard.org/reports/19647330133884/2019/academtigagement#chronic

absenteeism

23 https:/fwww.caschooldashboard.org/reports/ca/2019/conditior d-climate#suspensionate
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(http://dg.cde.ca.gov/dataquest/ Internal Data)

Verified Data Convincingly Demonstrates THaALPAdas Achieved Measurable Increases In Academic
Achievement

We now turn tosection(3)(a) of/ N& G S Nihe bAUSDBoadd shall also consider clear and convincing
evidence, demonstrated by verified data, showing .the school achieved measuske increases in

I OF RSYAO | OKAS@SYSyYyidsz a RSTAYSR o0& ®WAThel\USDI 2y S
Charter Policy offers the following definitions:

Until such time that the State Board of Education adopts a gepdl academic growth

YSIFada2NB> F2NJ 6KS LldzN132asSa 2F GKA&a t2fAadeée FyR t
LINE 3 Mgéowth in achievement in ELA and Math from one academic year értbxtand

gAtft YSIFadaNB LINRPINBaa dzaiAy3d GKS INRBSGK YSIENRO
School Information+ system, for which charters shall be encouraged to provide data. The
5A&GNAOGQa SELISOGEFGAZ2Y A& (rteé sameor higker gt NJ & OK 2 2
f S@pSta +ra a0OKz22fta aSNWAYy3a AAYATI N addzRSy G LI2 Ld:
current term of the charter (e.g., sevemar, sixyear, fiveyear, or twaeyear term)? Charter

schools submitting verified data fonis purpose must provide a clear explanation as to its

alignment with the requirements hereifEmphasis addedd)

Al GKAA GAYS [!'[t! R2Sa y2i4 KIFI@S | 00Saa G2 GKS { OK
individualgrowth data, thus we offer here lmat we can thaoffers verifiable data to show measurable
AYONBI&asSa Ay 2dzNJ aGdzZRSyGdaQ I OFRSYAO 2dzi62YSao

CAASPP Score Growth

CAASPP Mean Scale Score Growth While the CDE provigd&R I G 2y &/ KFy3aS 2@SN

2019 5th Grade Cohort for CAASPP Mean Scale Scores for a grade level cohort,
3rd Grade |[4th Grade |[5th Grade [2-Year s . .
201647  |2017.18 1201819  |Growth yve_n_ote that this is noan auther_mc demonstration of

ELA 23944 24351  2506.9 1127 individual student growth over time asdbesnot

Math 23874 24194 24924 1048 account for student attrition or new enrollments in a

2019 4th Grade Cohort cohortand does not calculate individusiudent

3rd Grade [4th Grade [1-Year growth, but rather looks at cohort averages each year
2017-18 |2018-19  |Growth That said, we are pleased that ouf §rade cohort in

ELA 2397.0 24504 53.4 . )

Maih 23841 24324 154 2019 demonstrated particularly strong growth, with a

gain of 112.7 Mean Scale Score points in ELA and 104.8

2018 5th Grade Cohort Mean Scale Score points in Math between théir 3

3rd Grade |4th Grade |5th Grade |2-Year

L h o
201617  |2017-18  |2018-19  |Growth grade testing in 2017 and Yrade testng in 2019. The

ELA 23839 24184  2431] 472 2019 4" graders similarly achieved growth in one year

Math 2399.5 23990 24533 540 that was comparable to the 2018 N> RSNA Q 3INR g U |
2017 5th Grade Cohort over two years; 53.4 Mean Scal_e S(_:ore points in ELA
3rd Grade [4th Grade [5th Grade |2-Year and 48.8 Mean Scale Score points in Math.
2016-17  |2017-18  |2018-19  |Growth

ELA 23604 24114 24344 74.1 , , .

Math 23858 24268 2454 763 Asillustrated by this data, flucttians in small cohorts

of just48-63 studentsare to be expected. The 20175

24 LAUSD Charter Policyp. 29

Thismethd ol ogy is based on LAUSDO6s School I nformation+ pl
% |bid, p. 33.
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AN} RSNBE 3JIFIAYSR tnom aSly Ygtaters§ainpdBtNMB2 poishayiditien Ay 9 [ |
H n m PQraderp gained 112.7 points, each over the same two yeaog&etween 3 and 5" grades.

ELA MSS Growth 20PD19 Math MSS Growth 2032019

2550.0 2500.0

2500.0 /
2450.0

2450.0

2400.0 2400.0 o*—

2350.0
2350.0

2300.0

2250.0 2300.0

3rd Grade 4th Grade 5th Grade 3rd Grade 4th Grade 5th Grade
=@=Class of 2018=@==Class of 2018 =@=Class of 2018=@==_Class of 2018
Class of 2017 Class of 2017

LALPA has clearly met the requirements of Criterion 2 and warrants-gefareenewal term.

LALPAALSOMEETERITERIOR FORRENEWAL OURENROLLMENT ANDISMISSAPRACTICES ARBN-
DISCRIMINATORY ANBE DO NOTHAVEANY SUBSTANTIAHSCAL OROVERNANCEACTORS

Pursuant to Education Co&47607(e)Criterion 3aské KSGKSNJ 6§ KS OKF NIISNJ a0K22f ¢
dismissal practices are discriminat@ydwhether the charter school has substantial fiscal or
governance factors as grounds for nonrenewal

LAUSD Charter Policy statéSubstantial fiscal factors may include, but are not limited to, issues related

02 GKS OKINISNI 40K22tQa FAaorf &az2ft@SyoOeéx YAaavYlyl 3.
obligations, judgments/settlements, unpaid bills or debts,-fee-service arrangements, facilities

related costs, Prop. 39 ovaitlocated space reimbursements, eté?}. As noted under Criterion 1, LALPA

KFd NBOSAOGSR | NI GAYIntFNRIYCH § Gl a4 (H LDFNI2FA 216 & kIt yWNER F[A!
positive with a net balance aipproximately$4M, equivalenti 2 2y S &SI NR& 2LISNIF GAy 3

[T {5 [/ KINISNI t 2fuoshahtialhe@v&rance fictois Prnayandlide, BuE aredimited

to, issues related to the retention of faculty (such as school leadership and teachers) which rise to the

level of disruption of delivery of educational programs; conflicts of interest; or, violations of the Brown

Act or California Public Recordst&2® Again, as detailed above under Criterion 1, LALPA has received a
NFdAy3 FNBY /{5 adFFF 2F anék! O02YLIX A&AKSR F2NJ D2@.
over the charter termat 95 each yearour teachers are unionized and representadthe California

Teachers Association

¢ KS TFTAYLt 02y aATRehertdr dcifoyl is hak sergifg $hé pubilblivha wish to attend.
Upon a finding that the charter school is not serving the pupils who wish to attend, LAUSD must identify
evidencesupporting this finding, including aggregate data reflecting pupil enroliment patterns at the

2TLAUSD Charter Policy,3n
28 |pid. p. 36.
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charter school. (Ed. Code, § 47606&d).LALPA servedl students, including students who are

academically low achievingRPLELs SWDF/HY, or student v other special needs. Our racial/ethnic

makeup is consistent with the DistricAs detailed in Element 7, below, we engage in outreach each

year in the surrounding community during our open enrollment period to inform families around the

school about ar program¢ our dual immersion, constructivist model is appealing to many families,

AyOf dzRAY3 &a0dzRSYy (& 6AGK &LIS QBALHA wgl®i8eR thesé sfuBents K2 | NB
and is designed to meet their needs.

LALPA meets all of the requiremerdf Criterion 3.

As demonstrated throughout the preceding pages and thorough data analysis, LALPA presents a sound
dual immersion educational program for our-bkstudents, and we are achieved measurable increases

in academic achievement year over ye@ur team is welfjualified with strong capacity to continue
implementing the program. We look forward to continuing our partnership with LAUSD for another five
year charter term.

SUCCESS OF TKEYFEATURES OF THEUCATIONAPROGRAM

As detailed throubout this charter petition, through our dual immersion progratudentsare

developing flueng, communication and literacy in Spanish and English, while learning grade level content
standards through thematic teaching and project based learning Gniksl & Ay G S3aNI G6S (GKS ao
justice themes. Our students participate in active, harmslearning that engages them as their own

questions drive much of the learning, fueled by their natural curiosity. Our teachers are attentive to what
studentsalready know and to the cultural experiences and knowledge they bring to school, weaving this
experience and respect for different cultures into the curriculum. We embrace divesitgt encourage

our students to embrace and celebrate;ifs an asset #y bring to the school.

LALPA serves the whole child, and is designed to provide enriching experiences for our students, most of
whom come from families who have limited exposure to the arts and opportunities for the types of extra
curricular activitiesve provide, which include:

1 Weekly Visual Art Classes: A credentialed teacher provides weekly lessons to all classes between
45 minutes to 1 hour. The visual art lessons adhere to the Visual Art and Performing Arts
standards and include art appreciatiofexploration of different media, Art Elements and
Principles of Design, and an annual Art Gallery Showcase. The Art teacher collaborates weekly
with classroom teachers to support integration of the Arts into the core curriculum.

1  Weekly Music Classes:rdusic teacher hired through our partner, Education Through Music LA,
provides weekly music lessons of88 minutes where students learn about World Music history
and learn to play different instruments starting in Kindergarten with acoustic instruments.
Students in the upper grades learn to play the Xylophone, the recorder, and the Ukelele. Each
class performs a music selection twice a year: Winter and Spring Performance.

1 Robotics and Coding Afterschool Class: This class is offered to students wiheaaveéentified
as High Achieving. The program is design to offer additional opportunities to engage in Science,
Math, technology, and engineering concepts as they work on tbaitding skills through fun
challenges. These classes are offered biweekdyuents.

29 |bid.
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All students participate in 200 minutes every 10 days offakd health lessons, and engage in hands
on learning about healthy eating and nutrition through our school garden and walking field trips to the
Urban Farm at LALA. Additionaldi¢tips may include The Grammy Museum, The Science Center,
Descanso Gardens, Griffith Observatory, Autry Museum, and more to support ourlgvatlstandards.

This past year the Leadership Team, comprised of the site administrators and tessatens,
participatedin two days of professional development at thestructional Leadership Institut@LI)
facilitated by the University of Washingtofollowed by a smafjroup school visit by the ILI that

focused on deepening learning of instructioteddership including observing and analyzing

classroom instruction and determining teacher professional development needs. LALPA has since
incorporated the Five Dimensions of Teaching and Learning Instructional Framework into our school
site professionatlevelopment. Developed from multiyear research efforts at the University of
Washington, this framework provides a common language of instruction across grade levels and
curriculum for LALPA teachers and staff to continue to refine our instructional geacti

The Five Elements focus on purpose (standards, learning target and teaching points); student
engagement (intellectual work, engagement strategies, and talk); curriculum and pedagogy
(curriculum, teaching approaches and/or strategies, scaffoldefyning); assessment for student
learning (assessment and adjustments); and classroom environment and culture (use of physical
environment, classroom routines and rituals, and classroom culture).

Guided by the instructional framework, LALPA lessondrastdictional materials are based on grade
level standards, are meaningful and relevant beyond the task at hand, are appropriately challenging
and supportive, and help students learn and apply transferable knowledge and skills. Lessons are
intentionally inked to other lessons, while learning targets are clearly articulated and measurable.
¢KS G(GSIOKAY3 LRAYyGA FNB o0lFaSR 2y (yz2e¢fSR3IAS 27
target(s). Students take ownership of their learning to develoq, tewd refine their thinking, while
SyalFr3asSySyid adGNrdS3aIasSa OFLAGFEEATS 2y YR 0dzAf R
culture and language to support rigorous and culturally relevant learning, and student talk reflects
disciplinespecifichabits of thinking and ways of communication.

Additionally, teachers provide scaffolds for the learning task that support the development of the
targeted concepts and skills and gradually release responsibility, leading to student independence.
Studenst assess their own learning in relation to the learning target, and teachers create multiple
assessment opportunities and expect all students to demonstrate learning. Assessment methods
include a variety of tools and approaches to gather comprehensivejaality information about the
learning styles and needs of each student, and teachers use observable systems and routines for
recording and using student assessment data. The physical arrangement of rooms are conducive to
student learning, including studé access to resources. Classroom systems and routines facilitate
student responsibility, and classroom discourse and interaction reflect high expectations and beliefs
Fo2dzi Iff addzRSydiaQ AyiaStftSOtdza t @Qladdl 6 Af AGASaA
accountability for learning.

30While charter schools are exempt from this requirement of the Education Code, thielessemeets the
requirements of Education Code § 51210(a)(7) for elementary grades.
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We believe these common systems and structures throughout the school have already benefited our
students as well as our teachers, as we all work collaboratively towards continuously improving LALPA to
realize better otcomes for our students and their families.

SUCCESS GEHOOBEDUCATIONAPROGRAM INVIEETINGPECIFIBIEEDS OF IBSUDENTPOPULATION

As detailed below, our MuHTiered System of Supports (MTSS) program provides personalized academic
and behavioral spport in the classroom (Tier 1) and may include referral to:

9 Student Assistance ProgramA support program designed to provide strategies and supports
related to academics, sociamotional weltbeing, or any other accommodation that can address
the specifc needs of the child to improve their learning experience.

1 Before or after school intervention sessietise classroom teacher schedules tutoring sessions of
3-5 students at any given time. Each session is between 30 minutes to one hour.

 ThelLearning@ger-¢ KA A AYUGSNBSYyGA2Y LINBIANIY A& LI NI 27F |
targeted literacy instruction, including addressing foundational skills, to small groups of students
twice per week. Each session is 45 minutes and includes no more #tadetits per class. During
that session, the teacher further divides the students into teams based on their reading level and
provides rigorous targeted instruction on reading skills.

AREAS OEHALLENGE TIEHOOL HABXPERIENCED AKDW THEYHAVEBEEMW ILLBE IMPROVED

AcademicAchievement

While we are pleased by the 2019 gains in our CAASPP scores, we recognize that there is considerable
room for growth in our scores. In order to continue making gains and improvements in the academic
achievement of our students, starting in 2020, for the first time we adopted the statesssued Interim
Assessment Blocks (IABs) and Interim Comprehensive Assessments (ICAs), and have found them to be
very helpful in getting our young students comfortable with the format of the CAASPP test and the way
the questions are asked prior to the actual test.

¢ KS L/ Huii ondhk $&Be blueprints as the summative assessments. The ICAs include the same

item types and formats, including performance tasks, as the summative assessments, and yield results

on the samevertical scale. The ICAs yield overall scale scores, overall performance level designations,

and claimlevel informations®* ¢ KA & (OB EAEY AYF2NNIFGA2Yy F2NJ 9[! Ay Ofo
and research and inquiry; for math, it includes cautseand procedures, problem solving and modeling

& data analysis, and communicating reasoning.

¢ KS [Ifotus én sraller sets of targets than ICAs. They are intended to provide educators the ability
to check where students are at that moment in time, arse# results to determine next steps for
instruction£%? Focused IABs include up to three assessment targets for detailed understanding of a
a0dzRSyGQa tSINyAy3Io

As with any standardized test, the more a test taker is familiar with the test format andoahetibgy,
the more he/she is likely to demonstrate a stronger sopees evidenced by the billion dollar tegtep
industry. We have found that the availability of these ICA and IAB practice assessments do help our

3! https:/fwww.cde.ca.gov/ta/tg/sa/sbacinterimassess.asp
32 |bid.
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students measurably in their performanoa the actual CAASPP tests. The feedback the practice tests
provide to our teachers also helps to guide instruction and provide insights into which standards need
additional practice, réeach or possibly additional support or interventions for specitficients.

Interim assessment results were promising and we had anticipated growth in our 2020 CAASPP scores
before testing was canceled due to the Cotfiipandemic. We are optimistic that continued use of this
strategy going forward will help realize irases in student achievement across the grade levels once
CAASPP testing resumes.

COVIB19 Pandemic

Like every entity and person across the nation and even across the world, LALPA has been dramatically
impacted by Covid9. The rapid shutdown in Mar@®20 was handled well by both our staff, teachers

and students/families as we all adjusted and pivoted to online learning. Staff mobilized quickly to
ensure that each student had a Chromebook for use at home. More than 300 Chromebooks and wifi hot
spotswere distributed for students to use at home. Food service includes lunch and breakfast that can
be picked up by families twice each week.

Thanks to a new MOU with our teachers (who are represented by CTA), students now have daily

synchronous learning ith their teachers via Zoom. Students with special needs, including SWD, ELs and
others, receive interventions and support daily via Zoom as well. LALPA was thrilled to receive a
PpnZnann ANF yid FNRBY DNBFG tdzof AO (it prégtam thib yedr, (2 & dz
which uses art and theater to create excitement around reading (in both English and Spanish) to

motivate students, and includes components of parent education to help parents learn how to best

support their children in developinliteracy skills particularly during this crucial time when parents are

R2AYy 3 a2 YdzOK (2 adzLI2 NI GKSANI OKAf RNBWPA®I £ ST NYAY:
leverage this ornime funding via teacher training and parent education matetialensure continued

impact beyond the life of the grant termlhe grant includes funds for professional development for our

teachers, workshops for parents led by our partners at Inner City Arts and Education Through.Music
headphones for all students use at home that provide crucial noisancellation from distractions in

their surroundings and allow them to focus on their reading, costumes and props for the theatrical

productions in the spring, and assessments. We look forward to seeingow gt RSN a ¢ KSI| G SNJ
productions in May 2021!

EL Reclassification

l'a RA&AO0dzaaSR l02@0Ss [!'[t! Qa 9] NBOflFraaAFTAOIGAZ2Y NI
that we are a whole school dual immersion program. Our students have limited t&nrerig in English

each day, compared to a typical elementary school in which EL students are immersed in aroBhglish

or predominantly English program. As such, we do not expect our ELs to reclassify as rapidly as they

would at a typical elementary sobl and instead expect that ELs who come to LALPA in Kindergarten

and remain continuously enrolled will reclassify Bygsade.

That said, our faculty regularly analyzes ELPAC scores, breaking down the scores by grade level and by
the four domains of Liening, Speaking, Reading and Writing, in the context of our instructional

strategies and curricula. Teachers communicate ELPAC results with the individual students, so that they
understand where they are, and what they need to accomplish in order tedlagsified. At the end of
201819, based on the spring 2019 ELPAC results, for example, the data showe@thgtatlers were
stronger in Listening Performance, whifé-3" graders were stronger in Speaking Performance. Thus,
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for the 201920 schoolear, teachers were tasked with collaborating on the ways they teach listening

skills. LALPA teachers warll on breaking down listening activities into phases to ensure that tedy

students preactivate background knowledge. In all grade levels, teecfaEus on students

understanding the GIST of the listening text to allow students to build stamina in processing listening

texts. Kagan structures create the collaborative environmébat allow studentgo share what they

understand from the listeninget. Through every stage of listening skills instructieachers use the

GOKAY {1 Ff2dzR¢é adaNF dS3e G2 YeanieStandingof alistaiRglefti &8 K2 ¢

Another point from the 2019 ELPAC data analysis showed thgrddéELshad anegative shift of

students out ofti K Well®eveloped level anddownwardinto the 6SSomewhat and dBeginning levels.

To address this, the first grade teach&susd in 201920 on teaching a specific skill: Describing a

picture. If students learn to describe pictures, they Wlable to select a sentence that describes a
LIAOGdzNE® ¢2 | RRNKaa (KS aanderRiSyyestidreiirsygiadeReachés NS R a4 K:
continue toimplement the Accelerated Reading Program to build readiagiina as well as practice

answering comprehension questions about a text.

While we unfortunately do not have direct efad-year ELPAC data from Spring 2020 due to the
pandemic, our teacharare now completing ELPAC testing of students remotely and we will engage in a
deep data analysis shortly, continuing similar efforts in the year ahead.

STUDENT POPULATION TO BE SERVED

TARGETPOPULATION

LALPA&urrently serves students in grad&@/K through 5 and is home to many students from

international families. The student population attending LALPA is primarily Mexican, Central American,
and South American nationality. Many students speak a language dtla@ English as their first

language, with Spanish being the most comnidore than80% of the student population speaks a
language other than English in thbomes, and nearly 60% are classified as English Learners.

LALP® & SRdzOI G A 2 y I i flexitd Bnaudh toyalldistaff tafisdreative, unique ways to
meet the needs of all students, so that all students succeed, irrespective of individual differences and
despite the effects of poverty in thebtommunity. Thestudent recruitment areasf Lincoln ha high
concentrations of families living below the poverty tie fact98% of LALP#tudents are eligible for the
federal Free or Reduced Price Meals Progihaf#sh.PAonstantly looks for ways to address community
needs with a supportive, responsi staff and program.

ENROLLMENTPLAN
The Charter Schoahticipates enrollmentor its renewal term to grow as follows:

Grade 202122 | 202223 | 202324 | 202425 | 202526
TK/K 72 72 72 72 72

1 72 72 72 72 72

2 72 72 72 72 72

3 72 72 72 72 72

4 71 71 71 71 71

5 71 71 71 71 71
Totals 430 430 430 430 430
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GOALS AND PHILOSOPHY

MISSION

TheLALPArepares urban students to succeedsicondary schootollegeor on chosen career paths,

to live fulfilling, sekdirected lives, and to be effective leaders in creating a just, democratic, and humane
world. An integrated inquiry-based and handen curriculumtaught through dual immersion in Spanish

and Englisitchdlenges studergto think critically and creatively. Supportive relationships among

students, staff and families promote a community of wellinded learners through attention to

a0dzRSYy(aQ AYRAGARdIZ t ySSRa IyR AyGSNBoiad { ddzRSy
important social issues in a process of reflection, research, skill development, and community

partnership.

VISION STATEMENT

Our vision is to create a seamless educational transitioif K2 students in a school system that is
focused on aigorous, academic and social justice embedded curriculBtadents understand their
role and responsibility as lifelong learners. They understand their obligation and responsibility to
themselves and their community.

LALPA seekstoincreaseourstude® | 6 Af A& G2 dzyRSNAUGIYRI O2YYdzyA Ol
changes in their community. We target the next generation of students and instill a drive and desire to

pursue higher education. Our ability to create a continuum of educational exceNahdeenefit the

future leaders who graduate from LALPA.

AN EDUCATEDPERSON IN THE21STCENTURY

['[t! Qa SRdzOF GA2ylf 3I2Fta&a INBE RSaAAIYSR (G2 SYLRGSN]
who act with courage, kindness and integrity.

LALPA defies an educated person in the®2Century as a sethotivated, reflective, competent, lifelong
learner who demonstrates and develops intellectual, personal, and civic qualities. An educated person
integrates into his or her thinking knowledge basic toecacademic disciplines, and applies methods
used by the various academic disciplines designed to ask and answer questions, test ideas, and show
proof, to measure and represent information, and to express ideas. Basic knowledge about the world
and deep knowedge about subjects of interest and importance are part of intellectual development, as
are skills for effectively using technology and gathering informafimlucated persons in the 21

Century must be familiar and comfortable with technology, and nbasable to integrate it into all

aspects of life and work LALPA offers higtomputerto student ratios, ensuring substantial access for

all students to technology-urther, intellectual development involves the ability to communicate ideas
and informatbn clearly and effectively, in a variety of contexts and for a variety of purpéses.

33dutopia. (2007 .Jechnology IntegrationVhat is successful technology integratioh@ps://www.edutopia.org/technology
integrationguide-description

34Di Guardo M.C., Galvagno M. (2010) Information SystemsSamndice Research: A €itation Analysis. In: D'Atri A., De
Marco M., Braccini A., Cabiddu F. (eds) Management of the Interconnected World. PYigsiag HD.
https://doi.org/10.1007/9783-790824049_51
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Personal development encompasses social, physical, emotional, and ethical competencies, as well as
practical skills, habits, and selfvareness® These include the ality to relate to people in a variety of
O2yGSEGas G2 021 6AGK ftATSQa YlIyeée OKIFtfSy3asSaz 2
selfexpression, and to monitor and maintain emotional and physical fitffe&sjuality education also
yadAtfta KFroAda GKFIG KSELI 2yS KIFI@S O2y iUNRft 27F
and to know when and how to follow social norfiSelfawareness\ y @2 f @Sa NB O2 Ay Al
strengths and limitations, knowing what one wantdt®O KA S@S Ay A TS I yR 0S
interactions and relationships with othe?$.Social competencies include the ability to relate to people
in a variety of contexts and to understand when and how to follow social norms and expecfdtions.
Physical competencies include the ability to monitor and maintain physical health and fitness.
Emotional competencies include the ability to cope with challenges and setbacks, to set and achieve
goals, to gain wisdom from experiences, and to effectieglyress opinions, ideas and feelirtg&thical
competencies include the ability to value diversity, to support equitable treatment for all, and to
interact with the world with a sense of social justice, recognizing inequalities in society and takimg actio
to address those inequalities whenever possitile.

2y 80
Ay3a
Ay 3

I A\@AO RS@St2LIYSyli NBFSNAR (G2 2ySQa lFoAaAftAde (2 @2NJ
world®CivieYA Y RSRy Saa NBFSNER (2 2ySQa ihtaaktindiréspectilly 0 SO02 Y
with others, mediating differences in order to build partnerships, and working to make the world a

better place for alf* Civiemindedness requires balancing individual and collective needs,

ecological concerns, and environmenpaéssures to create solutions that are thoughtful, fair, and

practical within the local or global communityEffective citizens understand how structures of power

function and how they shape the world in which we f¢@hey work effectively and respiéally with

others, and are able to negotiate differences, build coalitions and create greater social awdreness.
Citizenship requires balancing individual and collective needs, in fairness to all people and with

mindfulness of ecological and social itennectedness in an evemaller global villag& Thoughtful

citizens develop personal responses to injustice based on a personal philosophy and a set of beliefs

€

35Zins, Joseph & Elias, Maurice. (2007). SociaEamational Learning: Promoting the Development of All Students. JOURNAL

OF EDUCATIONAL AND PSYCHOLOGICAL CONSULTATHK255.1170.2880/10474410701413152.

3 Damon E. Jones et a2015.)4 9 I NI &mdti@nél Kundtioning and Public Health: The Rmiatiip Between Kindergarten
{20AFf [/ 2YLISGSYyOS IyR CdzidzNB 2StffySaazé 229SNAOIY W2daNYyFf 27
87 Carol D. Leg(2020)Practice that supportkearning and development: A commentadpplied Developmental Scierigg:2,

pages 141145.

Ba2NAY S EFAYDd OnHnmmOod { St Fm! g NBySaa tIF NI mY 58FAyNiIAZ2YZ a$l
Psychology Compass. 5. 8@823. 10.1111/j.1750004.2011.00387 .x.

39Han, H.S., Kemple, K.M. Components of Social Competed@tmtegies of Support: Considering What to Teach and

How.Early Childhood EduB4,241¢246 (2006). https://doi.org/10.1007/s1064306-0139-2

40hid.

41 bid.

42Yoshioka, Emi & Kaneko, Sayuri. (2019). The Acquisition of Ethical Competence in Basic Education and the Present State of
Ethics Education. Open Journal of Nursing. 09-686 10.4236/0jn.2019.97052.

43 Ahrari, Seyedali & Othman, Jamilah & Hassan, MdiS&lAbu Samah, Bahaman & Lawrence, Jeffrey. (2014). Understanding
Meaning and Characteristics of Civic Development in Higher Education. Asian Social Sciendf.10.5839/ass.v10n16p50.

44 Quigley, Charles. 2011. "Call to Action: National Assessofié&ttucational Progress." Woodland Hills, CA: Center for Civic
Educationhttp://new.civiced.org/resources/civieducationlinks/callto-action

45 Nussbaum, Martha. 2010. "The Liberal Arts Are Not Eli@tronicleof HigherEducation June 10.

46 Corporation for National Service. (2001.) A guide to Effective Citizenship Through AmeriCorps.
(https://www.nationalservice.gov/sites/default/files/resource/w1952 guideto-effective-citizenshipthrough-ac.pdf

47 bid.

48 bid.
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aboutthe social, economic, and political world ordét. ALPA integrasdevelopmentally apmpriate

OdzNNA Odzf dzyY G KNRdzZAK OKAf RNBYyQa fAGSNI GdZNBE FyR 203KS]|
basic civic knowledge and understand their role as active citizens. Civic leaders use practical tools to

access the levers of power to addressial problems? They work in cooperation with others to attain

solutions to make the world a more just and caring plce.

While not every educated person chooses to act as a leader, LALPA sees the natural and desirable
connection between education a@nleadership? A leader is a person who employs intellectual,

personal, and civic qualities to make the world a better pficeleader considers alternative paradigms
to decide what is just and compassionaté leader takes action, with reflection aedurage, in
partnership with others® LALP&xpecsits students to examine their roles in the Charter School and in
the larger community, and to take action to realize their visions for a positive school community and a
better world. LALPA believes that by filling leadership roles (for example, studemtifavithin the

Charter School and in the community at large, studeméinspired to become leaders as well as
educated people upon promotion from LALPA.

How LEARNINGBESTOCCURS

LA PA follows a whole child approach to education that is clearly défby policies, practices, and

relationships that ensure each child in our school community is safe, engaged, supported, and

challengedWe engage all stakeholderseducators, families, policymakers, and community members to

focus on the longerm success fathe students rather than shotierm achievement. Our curriculum

AYLX SYSyYyGlFdA2y A& 3ANRdzyRSR 2y RBERI NPEQAYyvUAt 366 Q;
Inquiry in Education Researghand Dual Language Education Research conducted by VirgiGiallier

Wayne P. Thomas, and Kathryn Lindhdleary in 2002

TEACHERS ORGANIZE INSTRUCTION SUCH THAT STUDENTS WILL
9 Be prepared to excel at th@econdary school leveatpllege level and in chosen careers;

1 Become proficient in asking anghswering questions according to the methods of major
academic disciplines, and learn to draw on several fields when approaching a problem;

49 bid.

50 Andermann, A., & CLEAR Collaboration (2016). Taking action on the social determinants of health in cliniealgoracti

framework for health professional&MAJ : Canadian Medical Association journal = journal de I'Association medicale
canadiennel188(17-18), E474E483. https://doi.org/10.1503/cmaj.160177

51 1bid.

52 Jan M Lloyd (2004) Is Civic Responsibility a Purpose for Leadership Development Programs, Journal of College and Character,
5:9,, DOI: 10.2202/1940639.1402

53 1hid.

S4Kennedf YSNNE 3 22y 33 Y22y d O0Hnmy O ® W[ thd OReatiroof Detdddatic Ci@én® [ S+ NI Ay
55 bid.

56 Wadsworth, B. J. (199@}iaget's theory of cognitive and affective development: Foundations of construaibitsed.).

Longman Publishing.

57Marzano, Robert & Gaddy, Barbara & Dean, Ceri. (2000). What Works In Classroom Instruction.

58Thomas, W. P., & Collier, V. P. (2002). A national study of school effectiveness for language minority studésnsi long

academic achievement. Santa Cruz, @Ght& for Research on Education, Diversity, and Excellence, University of California

Santa Cruz. Available: www.crede.ucsc.edu/research/llaa/1.1_final.html

https://www.berkeleyschools.net/wp

content/uploads/2011/10/TWIAstounding_Effectiveness_Dual_Langu&ad.pdf?864d7e
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affect the culture ad the broader society in which they live;

9 Develop a vision of a just and caring world, align their actions according to those visions, and
know how to act strategically to realize their visions;

Understand the relevance of learning to personal, commuaity] social goals;
Practice creative expression through the visual and performing arts;

Practice healthy living by maintaining physical fithess, being conscious of diet, and understanding
how their developing bodies are functioning (as measured by thgfsttie Physical Fitness Test);
and

1 Demonstrate setawareness, seffirection, and breadth in accomplishment.

= =4 A

INSTRUCTIONAL ACTIVITY MUST
1 Be grounded in critical pedagogy, a democratic educational practice rooted in a dialogical praxis
in whichstudents discover themselves as historical subjects with the power to question, critique,
and act in the interest of democratic life;
1 Include projectbased learning and other constructivist and experiential learning strategies
oriented to inquiry and depth

1 Engage student interest, often allowing student choice of topics to explore in depth;

1 Have meaning and relevance to students, connecting to their previous knowledge and
experience;

T wSTFESOG GSHOKSNEQ O2YYAUYSYy(d @e2andlitingleadNdg;0O0 A OSa
and

1 Use thematic based teaching as an instructional method in which the emphasis is given on
choosing a specific theme for teaching one or many concepts. It is based on integrating various
information to demonstrate the topic.

THEGHARTERCHOOL IS ORGANIZED TO

9  Provide teachers common planning time to support an integrated curriculum, information
sharing about students, and participatory decisioaking;

1 Create a working culture of democracy in which staff, students, and padevislop voice and
vision;

1 Support community members in becoming integrated into the life of the Charter School and
students and participate in the productive, cultural, and civic life of the community;

1 Make adult learning as high a priority as studesdrhing so that teachers are supported in
constantly improving their practice and may serve as true examples of lifelong learners.

ALL STAKEHOLDERS ARE EXPECTED TO HELP DEVELOP AND EVOLVE A SCHOOL CULTURE THAT
1 Exemplifies respect, generosity, afaitness to all people;
f {dzZLJL2 NI a addzRSyiaQ ySSRa FyR AyiSNBadaT FyR
9 Balances individual and collective needs.
1 Supports written anaral communication in multiple languages.

The LALPA learning community continually seeks to link curricinstnctional practice, and the
/| KENISNJ { OK22ft Qa 2NHIYyAT FGA2y S LREtAOASAT | yR LINI O
is when learners:
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Start with their own knowledge and experience as the basis for learning;
Feel that new ideas, infaration, and skills are relevant, useful, or important;
Are motivated by genuine interest or purpose;

Are known well by their partners in learning;

Regularly expéence success or accomplish something difficult during the learning process;

Are engaged in activities that match personal learning styles;

= =4 =4 -4 -8 -9 _95_9_°9_-2

Practice and apply new skills and concepts to real situations.
REQUIREMENTS OEDUCATIONCODE§ 47605( B)(5)(A)(_11)

LALPAwill pursuethe following schoolwide and subgroupoutcomegoals,basedon the state priorities
detailedin CaliforniaeducationCode8 52060(d).Studentperformanceand achievemenbf schoot
wide, subgroupandindividualstudentprogresswill be measuredoy multiple andvariedsummativeand
formative assessmentthat are alignedto state andfederalstandardgincludingthe new CommonCore)
andreflect proficiencymeasuregequiredby the CAASPRswell asstate priorities detailedin California
EducationCodeg§ 52060(d).

Thefollowing chartdetailsthe CharterSchool@ goalsas of this petition submissionfor all pupils
pursuantto CaliforniaEducationCode8 52052 for eachof the eight(8) state prioritiesidentifiedin
CaliforniaEducationCode§ 52060(d) includingspecificannualactionsthe CharterSchoolwill take to
achieveeachof the identified annualgoals. We note that asrequiredunderthe CaliforniaEducation
Code LALP& stakeholderawill engagen a collaborativeprocesseachyearto updateandpreparean
annuallLocalControland AccountabilityPlan(LCAPasa basisfor prioritizingallocationof funds. The
followingisintendedto beillustrative of the goalsandactions[ ! [ tahti€lgatesat this pointintime.

Are challenged just beyond their present level of performance, and work to high expectations;
| 2y aiNHzOG YSEFyAy3a GKNRdzZAK GKSANI SELISNASYyOS:

Can focus without excessive distractiomusad by physical surroundings or personal issues; and

LCFF STATE PRIORITIES

GOAL #1
Related State Priorities:
All students will have access thggh-quality educational |* 1 °4 x7
program taught by welfualified teachers. ' ; 5556 58

Specific Annual Actions #chieve Goal

0 Hirecredentialed teacher@ncluding for enrichmentsind ensue proper placementhrough a
comprehensive teacher recruitment and interview process, with support for teachers transferring
credentials from out of state

0 Purchase educationaupplies and materials that are aligned to the CCSS, NGSS, and other applicabld
content standards.

O 9y&adaNB G(KFG Fff YSGNROa 2F GKS {OKz22t ! 002dzy/ i

met by monitoring internally using opeiahal and custodial staff, and through regional oversight visits.
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Maintain a space that is conducive to learning.
Ensure # students including English Learneasd SWDhave lesson plans and assessments that are alig

to CCSS, NGSS, and other applcstate content standards.

Ox¢

Offer PD foreachers throughout the year as<al2 unit and at the elementary school lewelthe

implementation of standards. Topics will include strategies forBUsSWDs

standards provided both internally and at the school site.

available enrichments.

0 Track attendance records for all scheduled professional development pertaining to implementation of
0 Ensure schedule allows enough time for all students, including SWD and ELs, to engage in all subject

0 Qeate a budget that symrts the hiring of needed teachers to offeomprehensive learningp all students.

Expected Annual Measurable Outcomes

Outcome #1Teachers will be hired and retained who are appropriately credentialed and assigned in accordan

with applicable law and the charter petition.

Metric/Method for measuring:Percentage of teachers whoeaappropriately credentialed and assigned

APPLICABLE Baseline
SRR RS 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
All students (Schoatide teachers will teachers will: teachers will. teachers will: teachers will be
and all subgroups) be fully be fully be fully be fully fully
credentialed credentialed: credentialed: credentialed: credentialed

Outcome #2:All students wilhave access to educational supplies and materials, including technology, that are

aligned to the CCSS, NGSS, and other applicable state content standards.
Metric/Method for Measuring: Inventory lists for boks, software licenses.

APPLICABLE Baseline
SRR RS 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will students will; students will | students will; students will
have access have access have access have access have access tq
All Students (Schoavide) to to standards | to standards | to standards: standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will students will; students will | students will| students will
have access have access have access have access have accest
English Learners to to standards | to standards to standards: standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
100% 100% of 100% of 100% of 100% of 100% of
students will students will; students will | students will| students will
. . have access have access have access have access have access tq
Socioecon. Disadv./Low
to to standards ' to standards : to standards standards
Income Students . . . .
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
Foster Youth * * * * * *
Students with Disabilities 100% 100% of_ 100% of_ 100% of_ 100% of_ 100% of_
students will: students will: students will: students will: students will
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have access

have access

have access

have access

have access tq

to to standards : to standards : to standards standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
100% 100% of 100% of 100% of 100% of 100%of
students will. students will;| students will | students will: students will
have access have access have access have access have access t(
Latino Students to to standards | to standards | to standards standards
standards aligned aligned aligned aligned
aligned materials materials materials materials
materials

Native Hawaiian/Pacific
Islander Students

*

Students of Two or More
Races

White Students

*

*

*

*

*

*

Outcome #3The Charter School will fully implement the CCSS in ELA and Math in all grades and for all stude
Metric/Method for Measuring: Purchased textbookshline curriculum; curriculum pacing and lesson plans; teac

observations.
APPLICABLE Baseline
T 201920 2021-22 2022-23 202324 202425 202526
100% = 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
All Students (Schoavide) Implementa Implementati: Implementati: Implementati: Implementation
tion on on on
100%  100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
English Learners Implementa. Implementati: Implementati: Implementati: Implementation
tion on on on
Foster Youth * * * * * *
: . 100% = 100% CCS: 100% CCSS 100% CCSS 100% CCSs 100% CCSS
Socioecon. Disadv./Low . . . .
Implementa Implementati: Implementati: Implementati. Implementation
Income Students )
tion on on on
100% | 100% CCS! 100% CCSS 100% CCSS 100% CCSS 100% CCSS
Students with Disabilities Implementa. Implementati: Implementati: Implementati: Implementation
tion on on on
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
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Latino Students

100%

100% CCS
Implementa
tion

100% CCSS
Implementati
on

100% CCSS
Implementati
on

100% CCSS
Implementati
on

100% CCSS
Implementation

Native Hawaiian/Pacific
Islander Students

*

*

*

*

Students of Two or More
Races

White Students

*

*

*

*

*

*

Outcome #4:All teachers will attend training on CCSS, N&sDther state content standards and the state

Frameworks along with integrated and designate® Birategies to support EL students.
Metric/Method for measuring:PD attendance records

APPLICABLE Baseline
SRR RS 201920 2021-22 202223 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
teachers will teachers will: teachers will: teachers will: teachers will
All Students (Schoavide) attend PD  attend PD on attend PD on attend PD on attend PD on
on standards standards standards standards
standards
100% 100% of 100% of 100% of 100% of 100% of
teachers will teachers will;: teachers will. teachers will; teachers will
attend PD | attend PD on attend PDon | attend PD on attend PD on
on integrated integrated integrated | integrated and
English Learners integrated and and and designated EL
and designated | designated | designated | for EL studentd
designated ELD for EL. ELD for EL. ELD for EL
ELD for EL.  students students students
students

Outcome #5All students will have accessadroad course of student including ELA, Math, Science and Social

Science as well as enrichments in the Visual and Performing Artsariélfie]d trips.
Metric/Method for measuring:Master schedule; student folders

APPLICABLE Baseline
T 201920 2021-22 2022-23 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will students will; students will | students will| students will
have access have access have access have access have access to
All Students (Schoside) toabroad | to a broad to a broad to a broad | broad course o}
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments enrichments enrichments
100% 100% of 100% of 100% of 100% of 100% of
students will students will; students will | students will; students will
have access have access have access have access have access to
. toabroad | to a broad to a broad to a broad | broad course of
English Learners
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments enrichments enrichments
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Foster Youth * * * * * *

100% 100% of 100% of 100% of 100% of 100% of
students will students will;| students will | students will: students will
have access have access have access have access have access to

Socioecon. Disadv./Low toabroad | to a broad to a broad to a broad | broad course o
Income Students course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments: enrichments

100% 100% of 100% of 100% of 100% of 100% of
students will. students will;| students will | students will: students will
have access have access have access have access have access to

. . - to abroad | to a broad to a broad to a broad  broad course o
Students with Disabilities
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments: enrichments
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *

100% 100% of 100% of 100% of 100% of 100% of
students will students will;| students will | students will: students will
have access have access have access have access have access to

. toabroad | to abroad to a broad to a broad | broad course o}
Latino Students
course of course of course of course of student
student student student student including
including including including including enrichments
enrichments enrichments: enrichments: enrichments
Native Hawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
White Students * * * * * *
Outcome#6¢ KS aOK22f FlFIOAfAGe gAtf 0 PepodddiSKRCE YR Ay 4 3|
Metric/Method for measuring:SARC results; facilities inspection checklists
APPLICABLE Baseline
S RSl 201920 2021-22 202223 202324 202425 202526
facility = The Charter The Charter The Charter. The Charter; The Charter
aArAy School | School facility School facility School facility School facility
NB LJ- facility will | will receive = will receive = willreceive ¢ A€ f NFH
100% of NBOSA: daAy 3 aAy 3 aGAy 3 gooR NBU
All Students thetime 322 R NNBLI AN NBLIJ AN NBLJI AN 100% of the
on SARC 100% of the. of the time of thetime | of thetime : time on SARQ
report; time on on SARC onSARC  onSARC N3X LJ2 NI 3
X o JE: SARC NB LJ2 NIi NB LJ2 NIl NB L} NI  of items on
items on: reports; ofitemson ofitemson @ of items on facilities
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facilities | o /B2 facilities facilities facilities inspection
inspectio; items on inspection inspection inspection | checklists will
n facilities | checklists wil: checklists will checklists wil be in
checklists inspection be in be in be in compliance/
in checklists = compliance/ compliance/ compliance/ good standing.
complian  will be in good good good
ce/ good: compliance/. standing. standing. standing.
standing good
standing.
English Learners * * * * * *
Foster Youth * * * * * *
Socioecon. Disadv./Low * * * * * *
Income Students
Students with Disabilities * * * * * *
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Flipino Sudents * * * * * *
Latino Students * * * * * *
NativeHawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
Whlte * * * * * *
GOAL #2
Related State Priorities:
All students will meet high expectations for success throag® 1 x4 °7
. .. . C 3 3
dual immersiorinstructional progranwith integrated 5 ; 5 2 x8

curriculum

Specific Annual Actions to Achieve Goal
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O¢ O¢ O¢ O¢ O¢ O«

& ( dzR S §@est@y skillm and meet state standards.

O«

O« O«

English Language Proficiency Assessment for’C& 2 N3/ A |
and reclassification.

EL students will receive integrated and designated ELD to support their language development
Teachers will use NWEA MAP scores;tigad data from online curricula, iolas assessments and other

Teachers will use data such as interim assessments to tailogwdd instruction

Blended learning model ensures daily intervention and acceleration is available
PD and ongoing coaching for teachers
Multi-Tiered System of Supports with a Student Support Team
Tutoringbefore and after school and in Learni@gnter
Maintain the technology and digital resources that will allow LALPA to differentiate instruction, develd

6GO[t !/ £0

interim assessments to create targeted and differentiated instruction for each student

development, SWPBISand other learningstrategies and programs

RGOl &

All teachers will receive comprehensive PWvivole childinstructional approacheqersonal and civic

Expected Annual Measurable Outcomes

Outcome #1Maintain high rate of studentg with annual increasesin grades 35 who met or exceede®FS
growth pointsin English Language Arts on CAASPP
Metric/Method for measuring:CAASPP

APPLICABLE Baseling
S DR ERGL S 201819 2021-22 202223 202324 202425 202526

-24.2 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed meet/exceed meet/exceed. meet/exceed
state average state average state average state average state average

. or meet or meet or meet or meet or meet
All Students (Schostide) growth goal | growth goal growth goal | growth goal | growth goal
set in annual set in annual: set in annual: set in annual: set in annual
LCARest. 47 | LCARest. 47  LCARest. 47 LCARest. 47 LCARest. 47
DFS points). DFS points). DFS points). DFS points). DFS points)

-31.0 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed meet/exceed meet/exceed. meet/exceed
state average state average state average state average state average

Enalish Learners or meet or meet or meet or meet or meet
9 growth goal | growth goal | growth goal | growth goal | growth goal
set in annual: set in annual setin annual: setin annual setin annual
LCARest. 47 | LCARest. 47  LCARest. 47 LCARest. 47 LCARest. 47
DFS points) DFS points). DFS points) DFS points). DFS points)
Foster Youth * * * * * *

-25.6 DFS will DFS will DFS will DFS will DFS will
meet/exceed meet/exceed meet/exceed meet/exceed: meet/exceed
state average state average state average state aveage: state average

Socioecon. Disadv./Low or meet or meet or meet or meet or meet
Income Students growth goal | growth goal growth goal | growth goal | growth goal
set inannual : set in annual set in annual: setin annual setin annual
LCARest. 47 LCARest. 47  LCARest. 47 LCARest. 47 LCARest. 47
DFS points). DFS points). DFS points) DFS points); DFS points)
Students with Disabilities N/A * * * * *
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
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Native Sudents

Asian Students

*

*

*

*

*

Flipino Sudents

*

*

*

*

*

Latino Students

-23.7

DFS will
meet/exceed
state average

or meet

growth goal
set in annual
LCARest. 47
DFS points)

DFS will
meet/exceed
stateaverage

or meet
growth goal
set in annual
LCARest. 47

DFS points)

DFS will
meet/exceed
state average

or meet

growth goal
set in annual
LCARest. 47
DFS points)

DFS will
meet/exceed
state average

or meet
growth goal
set in annual
LCARest. 47

DFS paits)

DFS will
meet/exceed
state average

or meet

growth goal
set in annual
LCARest. 47
DFS points)

Native Hawaiian/Pacific
Islander Students

*

*

*

*

*

Students of Two or More
Races

White Students

*

*

*

*

*

*

Outcome #2Maintain high rate of students with annual increasesin grades 35 who met or exceede®FS
growth pointsin Math on CAASPP
Metric/Method for Measuring: CAASPP

APPLICABLE Baseline
T 201819 2021-22 2022-23 202324 202425 202526

-43.2 DFS will DFS will DFS will DFS will DFS wiill
meet/exceed: meet/exceed meet/exceed: meet/exceed. meet/exceed
state average state average state average state average state average

All Students (Schoolwide) or meet or meet or meet or meet or meet
growth goal | growth goal | growth goal | growth goal | growth goal
set in annual setin annual setin annual setin annual set inannual
LCARest. 47 | LCARest. 47 LCARest. 47 LCARest. 47 LCARest. 47
DFS points). DFS points). DFS points). DFS points). DFS points)

-52.4 DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed meet/exceed: meet/exceed. meet/exceed
state average state average state average state average state average

English Learners or meet or meet or meet or meet or meet
growth goal | growth goal | growth goal | growth goal | growth goal
set in annual setin annual setin annual setin annual setin annual
LCARest. 47 | LCARest. 47  LCARest. 47 LCAP(est. 4 | LCARest. 47
DFS points). DFS points). DFS points) 7 DFS points DFS points)

Foster Youth * * * * * *

-44.8 DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed meet/exceed: meet/exceed. meet/exceed
state average stateaverage state average state average state average

Socioecon. Disadv./Low or meet or meet or meet or meet or meet

Income Students growth goal | growth goal  growth goal | growth goal | growth goal
set in annual setin annual set in annual setin annual set in annual
LCARest. 47 | LCARest. 47  LCARest. 47 LCARest. 47 LCARest. 47
DFS points). DFS points) DFS points). DFS paits) DFS points)

. . N/A DFS will DFS will DFS will DFS will DFS will

Students with Disabilities

meet/exceed: meet/exceed meet/exceed: meet/exceed. meet/exceed
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state average state average state average state average state average
or meet or meet or meet or meet or meet
growth goal | growth goal | growth goal | growth goal | growth goal
set in annual: setin annual setin annual: setin amual | setin annual
LCARest. 47 LCARest. 47 LCARest. 47  LCARest. 47 LCARest. 47
DFS points). DFS points). DFS points) DFS points); DFS points)
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *

-43.8 DFS will DFS will DFS will DFS will DFS will
meet/exceed: meet/exceed meet/exceed: meet/exceed. meet/exceed
state average state average state average state average state average

Latino Students or meet or meet or meet or meet or meet
growth goal | growth goal | growth goal | growth goal | growth goal
set in annual: set in annual set in annual: setin annual setin annual
LCARest. 47 LCARest. 47  LCARest. 47 LCARest. 47 LCARest. 47
DFS points). DFS points). DFS points) DFS points); DFS points)

Native Hawaiian/Pacific * * * * * *

Islander Students

Students of Two or More * * * * * *

Races

White Students * * * * * *

Outcome #3English Learner students will make annual progress in proficiency as measured by the ELPAC.
Metric/Method for Measuring: Percentage of students who progress at least one performance level on the EL

each year.
APPLICABLE Baseling 55107 202223 | 20232 20242 202526
STUDENTGROUPS 201819 & ) © w2 &
44.1% : % of ELs wh¢ % of ELs wh¢ % of ELs wh¢ % of ELs whe % of ELs whd
advance at | advance at | advance at | advance at: advance at
least one ELF least one ELF least one ELF least one ELF least one ELP
level on the : level onthe | level onthe @ level onthe | level on the
ELPAC willi ELPAC will. ELPAC will. ELPAC will. ELPAC will
Endlish Learners meet or meet or meet or meet or meet or
9 exceed state exceed state exceed state exceed state exceed state
average or | average or | average or = average or average or
growth goal | growth goal | growth goal | growth goal | growth goal
set in annual: set in annual setin annual: setin annual setin annual
LCAP. LCAP. LCAP. LCAP. LCAP.
Outcome #4English Learners will be reclassified annually.
Metric/Method for Measuring: Percentage of EL students who are reclassified.
APPLICABLE Baseling 555195 202223 202324 20242 202526
STUDENTGROUPS 201920 : 3 5 >
9% :10% 11% 12% 13% 14%

English Learners

Outcome #: All teachers will attend training ormhole child SWPBISpersonal and civic development practices.
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Metric/Method for measuring:PD agendas; attendance records

APPLICABLE Baseline
RN EROUS 201920 2021-22 2022-23 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
teachers will; teachers will: teachers will; teachers will: teachers will
attend PD on attend PD on attend PD on attend PD on attend PD on
trauma trauma trauma trauma trauma
All Students informed informed informed informed informed
practices anc practices anc practices anc practices and practices and
other SEL other SEL other SEL other SEL other SEL
programs anc programs anc programs anc programs anc¢ programs and
strategies strategies strategies strategies strategies

English Learners

*

*

*

*

*

Foster Youth

*

*

*

*

*

Socioecon. Disadv./Low
Income Students

*

*

*

*

*

Students with Disabilities

African American Sudents

American Indian/ Alaska
Native Sudents

Asian Students

Hlipino Sudents

Latino Students

NativeHawaiian/Pacific
Islander Students

Students of Two or More
Races

White

*

*

*

*

*

*

Outcome #: All students will participate in structured programs and lessonS¥PBIS, restorative justice and
socialemotional learning to support their holistic development.
Metric/Method for Measuring: Purchased curricula, lesson plans.

APPLICABLE
RN EREUS 201920| 2021-22 2022-23 202324 202425 202526
100% 100% of 100% of 100% of 100% of 100% of
students will . students will  students will . students will students will
participate in: participate in: participate in: participate in; participate in
lessonson = lessonson lessonson lessons on lessons on
whole child . whole child | whole child = whole child . whole child
All Students (Schoolwide) education, | education, @ education, = education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: development. development
learning. learning. learning. learning. learning.
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100% 100% of 100% of 100% of 100% of 100% of
students will ;| students will  students will: students will. studentswill
participate in: participate in: participate in: participate in; participate in

lessonson = lessonson lessonson lessons on lessons on
whole child = whole child | whole child  whole child . whole child
English Learner education, | education, education, = education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: development. development
learning. learning. learning. learning. learning.
Foster Youth * * * * * *

100% 100% of 100% of 100% of 100% of 100% of
students will: students will . studentswill | students will. students will
participate in: participate in: participate in: participate in: participate in

lessonson = lessonson lessonson lessons on lessons on
. . whole child = whole child | whole child = whole child | whole child
Socioecon. Disadv./Low : . . . .
Income Students education, | education, | education, : education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: development. development
learning. learning. learning. learning. learning.

100% 100% of 100% of 100% of 100% of 100% of
students will . students will  students will . students will students will
participate in: participate in: participate in: participate in: participate in

lessonson | lessonson i lessonson | lessons on lessons on
whole child | whole child | whole child | whole child | whole child
Students with Disabilities education, | education, = education, = education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
development: development: development: development. development
learning. learning. leaming. learning. learning.
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *

100% 100% of 100% of 100% of 100% of 100% of
students will: students will . students will; students will . studentswill
participate in: participate in: participate in: participate in; participate in

lessonson = lessonson lessonson lessons on lessons on
Latino Students whole child = whole child | whole child = whole child | whole child
education, | education, | education, | education, education,
SWPBIS, SWPBIS, SWPBIS, SWPBIS, SWPBIS,
personal and personal and personal and personal and personal and
civic civic civic civic civic
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development: development development: development development
learning. learning. learning. learning. learning.

Native Hawaiian/Pacific * * * * * *
Islander Students

Students of Two or More * * * * * *
Races

White Students * * * * * *

GOAL #3

All students and parents will feel supported and engaged

school life.

3 1 )
5 2 X
X 3 X

Related State Priorities:

4 57
5 58
6

Specific Annual Actions to Achieve Goal

O¢ O«

attendance.

O«

boxes, commast option on LEA website)

O« O¢ O«

student work.

Parentteacher conferences will be held twice annually.
Provide family services through community partners (e.g. VIP Services, Barrio Action)
Parents will be encouraged to attend classroom and schoolwide celebragpierisrmances and shows of

School Site CouncPTGnd ELAC, and to attend Board meetings.

& Parents will be invited to participate iegdzf | NJ a Gl { SK2f RSNJ YSSdiAy3a

t NAy OA LN £ ¢

yard, on field trips, and in helping plan school events and celebrations.

O WSTAYS
cream socials

[1[t! Q&

schoolwide celebrations.

{2t.

L{

aeaidsSva

Families will be given calendar of events at the beginning of the school year.
Parents will be notified of Parent meeting dates and times at least one month in advance. Meetings
take place at a time convenient for parents, and child care will beigegdvto minimize barriers to

The Charter School wilbst community service, outreach, and recruiting events (e.g. Fall Festival,
Community Block Party) and increase ways families and stakeholders can provide feedback (e.g. co

Assist families in neeid complying with school dress coBarents will be invited to participate on the

0 Parents will be invited but never required; to volunteer at the Charter School in classrooms, in the sc
Iy R -dligned Sedfripsiandc

0 The Charter School will ensure school safety and promote positive school climate t8dRgS and

Expected Annual Measurable Outcomes

Outcome #1:School Site CouncPTCnd ELAC will be established and supported to be fully operational and s

sustaining.
Metric/Method for measuring:Parent sigrn sheets; agendas
APPLICABLE Baseline
BN EEUPS 201920 2021-22 2022-23 202324 202425 202526
PTC/SS¢ PTCESC will PTCESC will PTCBSC will PTCSESC will PTCESC will
held 6 | hold at least: hold at least: hold at least: hold at least: hold at least
All Students annual | six meetings six meetings six meetings six meetings.  six meetings
meetings. annually; annually; annually; annually; | annually; ELA
combine ELAC will hol: ELAC will hol: ELAC will hol: ELAC will Hd:  will hold at
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d; ELAC at least three: at least three: at least three: at least three.  least three
held meetings meetings meetings meetings meetings
three annually. annually. annually. annually. annually.
annual
meetings
English Learners * * * * * *
Foster Youth * * * * * *
Socioecon. Disadv./Low * * * * * *
Income Students
Students with Disabilities * * * * * *
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
Latino Students * * * * * *
NativeHawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
Whlte * * * * * *
Outcome #2Parents will attend at least two engagement events annually.
Metric/Method for measuring: Parent sigrn sheets at parent meetings, sigmsheets
APPLICABLE Baseline
LR EREPE 201920 2021-22 2022-23 202324 202425 202526
80% of | Establish anc Meet annual. Meet annual Meet annual. Meet anntal
parents | maintain high goal (as set it goal (as set it goal (as set it goal (as set in
attended  levels of LCAP) for LCAP) for LCAP) for LCAP) for
at least parent increased increased increased increased
two participation parent parent parent parent
engagem with at least . engagement. engagement. engagement. engagement
ent 80% of (as (as (as (as applicable
activities.  parents  applicable) tc applicable) to applicable) tc to achieve at
All Students attending at . achieveat  achieve at | achieve at = least 80% of
leasttwo | least 80% of least 80% of least 80% of parents
parent parents parents parents attending at
engagement attending at . attending at . attending at least two
activities least two least two least two parent
annually parent parent parent engagement
engagement. engagement engagement.  activities
activities activities activities annually
annually annually annually
English Learners * * * * * *
Foster Youth * * * * * *
Socioecon. Disadv./Low * * * * * *
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Income Students
Students with Disabilities * * * * * *
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
LatinoStudents * * * * * *
Native Hawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
Whlte * * * * * *
Outcome #3:Suspension rate will not exceed 2%.
Metric/Method for Measuring: Suspension rate.
APPLICABLE Baseline 519 20222 202324 20242 20252
STUDENTSROUPS 201920 021 02223 023 02425 02526
0.1% Suspension: Suspension: Suspension; Suspension. Suspension
All Students (Schoavide) rate will be | rate will be | rate willbe | rate will be rate will be
<% <% <% <% <%
0 Suspension: Suspension: Suspension: Suspension: Suspension
English Learners rate will be | rate willbe | rate willbe @ rate willbe = rate will be
<% <% <% <% <%
Foster Youth * * * * * *
: . 0 Suspension: Suspension: Suspension; Suspension. Suspension
i%g%icg?qgi?sdv'/mw rate will be | rate will be | rate will be | rate will be rate will be
<% <% <% <% <%
0 Suspension: Suspension: Suspension: Suspension. Suspension
Students with Disabilities rate will be | rate will be | rate will be | rate will be rate will be
<% <% <% <% <%
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
0 Suspension: Suspension: Suspension: Suspension: Suspension
Latino Students rate will be | rate will be | rate willbe | rate will be rate will be
<% <% <% <% <<%
Native Hawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
White Students * * * * * *
REW, August 2020 Pagebl of 253




Outcome #4Expulsion rate will not exceed 0.5%.
Metric/Method for Measuring: Expulsion rate.

APPLICABLE Baselinel 05190 | 202203 | 20232 20242 202526
STUDENTSROUPS 201920 T g 4 425 5
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rats
All Students (Schoatide) rate will be | rate willbe = rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rate
English Learners rate will be | rate will be = rate will be | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
Foster Youth * * * * * *
. : ; : : :
Socioecon. Disadv. /Low 0% Expul_5|on Expul_smn Expul_3|on Expul_5|on E)fpulsmn ratg
Income Students rate will be . rate will be | rate willbe . rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion ratg
Students with Disabilities rate will be | rate will be | rate will be | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
0% Expulsion Expulsion Expulsion Expulsion | Expulsion rats
African American Studentg rate will be | rate will be | rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Flipino Sudents * * * * * *
0% Expulsion Expulsion Expulsion Expulsion | Expulsion ratg
Latino Students rate will be | rate willbe | rate willbe | rate will be | will be<0.5%
<0.5% <0.5% <0.5% <0.5%
Native Hawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
White Students * * * * * *
Outcome #5Greater than 75% of parents will feel LALPA is a safe school.
Metric/Method for Measuring:a L ¥SSt &l S |G a0OK22t¢ a I n 2N o
APPLICABLE Baseline
I T —— 201920 202122 202223 202324 202425 202526
95% of >75% of >75% of >75% of >75% of >75% of
parents | parentswill | parentswill | parentswill | parentswill | parentswill f
Al Students agree agree the agree the agree the agree the agree the
LALPA is school is safe school is safe school is safe school is safe school is saf¢
safe based on based on based on based on based on
annual survey annual survey annual survey annual survey annual surveyf
Outcome#6{ dza G Ay |y ! @SNI IS 5FAfe& ! GG§dSYRIFIyOS oa! 5! ¢
Metric/Method for Measuring:Average Daily Attendance Rate
APPLICABLE Baseline
SR SRS 201819 202122 202223 202324 202425 202526
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, 95.28% : ADA will be: ADA willbe: ADA willbe: ADA willbe: ADA will be
All Students (Schoavide) 595% 595% 595% 595%% 595%
Enalish Learmners 94.8% : ADA willbe . ADA willbe . ADA willbe . ADA willbe : ADA will be
9 >95% >95% >95% >95% >95%
Foster Youth * * * * * *
Socioecon. Disadv./Low 94.9% - ADA willbe: ADA willbe ADA willbe: ADA willbe: ADA will be
Income Students >95% >95% >95% >95% >95%
Students with Disabilities 96.1% : ADA willbe: ADA willbe ADA willbe: ADA willbe: ADA will be
>95% >95% >95% >95% >95%
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Hlipino Sudents * * * * * *
Latino Students 95.2% : ADA willbe: ADA willbe ADA willbe: ADA willbe: ADA will be
>95% >95% >95% >95% >95%
Native Hawaiian/Pacific * * * * * *
Islander Students
Students of Two or More * * * * * *
Races
White Students * * * * * *
Outcome #7Sustain a 10% or less chronically absentee rate.
Metric/Method for Measuring: Chronic Absenteeism Rate
APPLICABLE Baseline
RN EREURS 201819 2021-22 2022-23 202324 202425 202526
12.7% : <10% chronic¢ <10% chroni¢ <10% chronic <10% chroni¢ <10% chronid

All Student{Schooiwide)

absentee rate

absentee rate

absentee rate

absentee rate

absentee rate

English Learners

11.9%

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronig
absentee rate

Foster Youth

*

*

*

*

*

Socioecon. Disadv./Low
Income Students

12.4%

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10% chronic
absentee rate

<10%chronic
absentee rate

Students with Disabilities 3.7% | <10% chroni¢ <10% chroni¢ <10% chronic <10% chroni¢ <10% chronig
absentee rate absentee rate absentee rate absentee rate absentee rate
African American Sudents * * * * * *
American Indian/ Alaska * * * * * *
Native Sudents
Asian Students * * * * * *
Flipino Sudents * * * * * *
10.8% : <10% chronic <10% chroni¢ <10% chronic <10% chroni¢ <10% chronid

Latino Students

absentee rate

absentee rate

absentee rate

absentee rate

absentee rate

NativeHawaiian/Pacific
Islander Students

*

*

*

*

*
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Students of Two or More * * * * * *
Races

White Students * * * * * *

*Subgroup is ot statistically significant at this timer in some cases, such as parent engagement,
LALPA does not have the meansfficiently track parent participation by subgroup status

Just as Charter School stakeholders (parents, teachers and staff) will be engaged in setting goals in the

/ KF NISN) { OK22fQa Fyydzrft [/!t>X a2 G22 gAftf adl(1SK21
{OK22f Qa LINRPINBaa (206! NRAdZVYISISEIA yiBK S K/SK FaNil SINR{ AR X f:
provide an update to its students and parents about schoolwide academic performance. The schoolwide
datawill beshared during School Site Council meetings (which are open and publicized to the school
community), during LCAP Annual Updates and feedback sessions, and through specialized family nights.

Ly FyydzZ € a[/!t ' LIRIFIGSeE ySgatSGaGSNI Ffaz2 gAftt oS a

GOALS FORENABLINGPUPILS TOBECOME ANCREMAIN SELF-MOTIVATED, COMPETENT, AND LIFELONG
LEARNERS

Our program goals enable our students to become-sedfivated, confident, competent, lifelong
learners. Our goals empower students to generate solutions to problems through critical thinking,
innovate ideas, products and services fof Zmtury needs, and participate fully and functionally in the
diverse society in which they live.

SELFEFFICACY

Enabling students to become seffotivated is one of the objectives of our education program. A core
belief of LALPA is that motivation is strontihked to sekefficacy, the idea that behavior and effort
make a difference in performané@Since achievement is a combination of both effort and ability,

AYONBIaAy3a I &Iy 9IS LR AZLSHAS { &, iltfr,ld- OG (G KS
F OKAS@SYSyido Ly Tl Odfiicac]iobatieisddnd idstdhdor@ne medidor va St F
OF FGSNI FoAfAGRY 2F | #DdeRoBapaiadve progiain R 8e¥igné td inbrisaseS 38 ¥ §

motivation, giving students an oppontity to take responsibility for their own learning within the

supportive construct of a group, controlling the amount of effort exerted and providing a sense-of self
STFAOI O GKIG gAtft Ft2¢ Aya2 I Ol RSY sabhseHeffitaty 2 G K S NJ |
also increases setfsteem, thus enhancing the motivation to continue working and succeédifigs is

especially important for students from low socioeconomic backgrounds whose families may lack the

financial resources to provide inctves, enrichment, and emotional support.

MASTERY

Feeling the success of controlling the outcome through the application of effort is the first step.
Students build their sense of sdfficacy in classrooms where teachers distinguish between mastery
gods and performance goaf$Mastery goals are those motivated by gaining competence in the skills

59 Barry J. Zimmerma§2000.)SelfEfficacy: An Essential Motive to Lea@gntemporary Educational Psycholo@g, Issue
1,Pages 8®1,ISSN 036476X https://doi.org/10.1006/ceps.1999.1016.

60 Slavin, Robert E. (2003). Educational psyaholtheory and practice. Robert E. Slaviii€d.). Boston, MA: Allyn and
Bacon.

61 Wilson, Donna. (2010). Thinking for results: strategies for increasing student achievement by as much as 30 percent.
Orlando, FL: BrainSMART.

62 Meera Komarraju, Dustin Nadlgi2013.)Seltefficacy and academic achievement: Why do implicit beliefs, gaadseffort
regulation matterearning and Individual Differencé&glume 25Pages 6772,ISSN 1046080,
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being taught; performance goals are those motivated primarily by the desire to gain positive judgment

and earn good grade’8 Mastery goals include improvement, progress, effort, learning, hard work, and

challenge Emphasizing mastery goals rather than performance gdsdshelps to curb failure

avoidance. Failure avoidance occurs when students are more motivated to avoid #aitizi 2 F & F S| NJ 2
T I A f dzNBavoidanter ratNek thah being motivated to take risks amdk succes¥.In a setting

where mastery is emphasized, each student can attain learning gitalsut worrying about their own

performance otthe performance bothers. This environment is helpful for students from low

socioeconomic backgrounds because the emphasis on effort and improvement instead of performance

meets them where they are academically and helps them to move foraartheir own path, setting

the stage for success for every student regardless of socioeconomic status.

GROWTHMINDSET

The idea that intelligence can be developed and is not a fixed quantity is known as a growth ffindset.
Carol Dweck has identified two mindsets, fixed and growth.fikeel mindset, the idea that an
AYRADGARdzZE £ Q& ljdzt t AGASE YR FoAfAGASE | NB FAESR
yS3ariApgSted ¢KS INRBSGK YAYyRaSiz GKS ARSEH GKI G
developed, and impreed, is encouraging and impacts achievement posititfflydz00S da A ay Qi 2 dzi
LINE RdzOG 2F yIF GdzNFf FoAf AGeT “PioMaiingithis mMINBeRidzOG 2 F 1
significant when serving students from low socioeconomic backgrounds beitdeaehes that

individuals have the power to develop their abilities, rise to challenges, persist after failure or

disappointment, and seek mastery through effort all in spite of their economic circumstéhteis.

essential understanding drives motivati and fuels learning.

HOPE ANLREARNEIDPTIMISM

Persisting in the face of failure or disappointment is challenging for all students, but it is especially so for
students from low socioeconomic backgrourt@. is this persistence, however, that delivers results.
Students from low socioeconomic backgrounds can feel hopeless because of their circum&td@hegs.

may believe that they will never get ahead and their lives are fixed on a downward path no mhgter

they do. Adding to this negative perception, statistics show that, for a number of reasons, students from

https://doi.org/10.1016/j.lindif.2013.01.005.

63 Slavin, Robert E. (2003). Educational psychology: theory and practice. Robert E. Skdin Bston, MA: Allyn and

Bacon.

641d.

65 Mindset Works. (2017.) Decades of Scientific Research that Started a Growth Mindset Revolution. Mindset Works, Inc.
https://www.mindsetworks.com/science/

66 Dweck, Carol S. (2008). Mindset: the new psychology of success. New York, NY: Random House, Inc.

7t AQG2yX /FTGKSNAYS 9 YIKdzZ 9ttt 9 bStazys 2N yad dRSyMyad Wi |
understanding and experience of success. Higher Education Research & Developmet.37. 1
10.1080/07294360.2018.1478803.

68 Claro, S., Paunks, D., & Dweck, C. S. (2016). Growth mindset tempers the effects of poverty on academic
achievementProceedings of the National Academy of Sciences of the United States of Abi&X®h), 86648668.
https://doi.org/10.1073/pnas.1608207113

69 Adler, N., Snibbe, A2Q03. The role of psychosocial processes in explaining the gradient between socioeconomic status and
health. Current Directions in Psychological Science112,123. doi;10.1111/14678721.01245

70 |bid.

REW August 2020 Pageb5 of 253



https://doi.org/10.1111/1467-8721.01245

low socioeconomic backgrounds perform less well than more affluent studéhtis tempting for

students and teachers to make the assumptioattlittle can be done to bridge this gap because

students from low socioeconomic backgrounds have fewer resources, both physical and emotional, than

other students. But hopelessness can lead to learned helplessness, an adaptive response to
OANDdzy adil wadOSja®R & oA GK £ SFENYSR KSf L SaaySaa 060S02YS
Y2NB fA{1Ste (G2 RNRL) 2dzi 27F & OK 2"2A0oididag\dopel&sen2s¥ &hd LINS 3 y |
its attendant learned helplessness is criticaldar students. Tl natural consequence of being hopeful

and optimistic is that students will try harder. If they believe they have the power to influence their life

LI 6Kazx GKS& gAff RS@OSt2L) 32Ffa FYR RNBFYasZs 2Nl Ay
are crudal factors inturning lowf 9 { & G0 dzRSy G a AN Teahing thés&skills OrfpdctS &S NB ® £
students positively, but may most significantly change the lives and futures of students from low
socioeconomic backgrounds. These skills will be taught tiirout the core curriculum through PBL,

student activities, and literature.

INSTRUCTIONAL DESIGN

QURRICULAR ANONSTRUCTIONALDESIGN OF THEEDUCATIONPROGRAM KEYEDUCATIONALTHEORIES
AND RESEARCH

Some of thecore¥ S | (1 dzNB & edaichtiofal pfogramriclude:
() Dual Immersiorand Culturally Responsive Pedagogy
(i) Constructivist and InquirBased Learning
(iiif) Collaborative Learning Environment
(iv) Social Justicdhemed Learning

DUALLANGUAGHEMMERSION

A dual language immersion program provideegrated language and academic instruction for native

speakers of English and native speakers of another language, with the goals of high academic

achievement, ifst and second language piciEncy, and crossultural understandinggC8 306(c)(1).)*

CEd f ASNJ YR ¢K2YlFIa OFrft (GKS SF¥FFSOG 2F RdzZ® €I y3dz 3
Collier and Thomas have demonstrated that dual language immersion has enormous effects on student
outcomes on national normeferenced tests. Dual language imrai®n is defined by LAUSD as a

LINEANI Y GKIG AyOfdzRSa aoAftAy3ddzZ fAay yR o0AfAGSNF O
language for at least six yearsg) at least 50% of instruction during the day in the partner language
throughoutthe prd NI YT € F y3dzZr 3S I NI& FyR fAGSNIdal Ay aid NHzOG )

I YSNAOIY t a80K2ft23A0Ft 1 3a20AF0GA2Y O0Y®PRPO G9RdAzOF GA2Yy | yR &2
http://www.apa.org/pi/ses/resources/publications/factsheet
education.aspxhttp://www.apa.orgli/ses/resources/publications/factsheatducation.aspxn 30 Aug. 2015.

WSy aSys 9ONROP® ounnpod ¢SFEOKAY3I gAUK LIROSNIE@ Ay YAYRY 6KIFG o6
Alexandria, VA: ASCD.

=d.

742019 WorldLanguages Standards, Appendix 1.

5 Collier, Virginia P., Thomas, Wayne P. (2004). The astounding effectiveness of dual language educatitAB& dlurnal of

Research and Practic2:1 Winter 2004. Accessed from

http://hillcrest.wacoisd.org/UserFiles/Servers/Server 345/File/Publications/ELL/Dual%20language%20sunegessiot

from http://hillcrest.wacoisd.org/UserFiles/Servers/Server _345/File/Publications/ELL/Dual%20language%20survey.pdf

on 30 Aug. 2015.

76 https://achieve.lausd.net/cms/lib/CA01000043/Centricity/Domain/295/Intro%202015%20

%20Policy%20DLP%20MBE%20revised.pdf
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language immersion helps to nurture multiple cultural heritages, reduces behavior problems as students
feel valued and respected, and increases parental participation becausatp feel welcomed as true
partners in the school community Research showing that dual immersion progracas sharpen

student focug® andboost working memor¥ andreading comprehensiaff

Research has found the benefjts dual immersionjre twofold. The instruction can be one

of the most effective way3 for English learneféto develop their language aratademic

skill$3, but it alsohelps native English speakers and Endgiamers improve

their communication skilf8, empathy, and cultural awarenassot to mention giving them an
advantage in the job market. One study even suggests that bilingual instructioforeatall
GKS 2yasSi 27F PFlatkerindife, pré8uidatly byRmiakir thé [Bain work harder as it
processes information in two languag®s

Besides the aforementioned benefits, dual language immersion allows teachers to focus on delivering a
high quality curriculum rather than a simplified version, allgyvail students to participate in
meaningful, engaging learning experiences that promote achievement.

Tosucceedinthetwertf A N& G OSy (G dzNB X (2RI &@dnunicatieRE y ia y SSF
cultural proficiencyandliteracyA y & S@S NI f  Bdaged do&culmd\ih KRiditon té | y
developing proficiency in English and subjsgécificcontent literacy The development of

0KSaS fAGSNIFrOASAE A& ONRGAOIE (2 F2adSNJ addzRRSy
variety of topics in culturaflappropriate ways, and in multiple targetlture settings. As a

result, students are empowered to use their language proficiency and interculturality beyond

the classroom to build relationships, sustain communities and participate in or create business
opportunities with people around the world.

71d.

8 Steele, Jennifer L., Robert Slater, Gema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Duall
Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017.
https://www.rand.org/pubs/research_briefs/RB9903.html

7 Grundy, John & Timmer, Kalinka. (2017). Bilingualism and working memory capacity: A comprehensivarmabsis.

Second language Rearch. 33. 32340. 10.1177/0267658316678286.

80 Adesope, Olusola & Lavin, Tracy & Thompson, Terri & Ungerleider, Charles. (2010). A Systematic Review and Meta
Analysis of the Cognitive Correlates of Bilingualism. Review of Educational ReseREW EDUCRES. 80. 207245.
10.3102/0034654310368803.

81 valentino, Rachel & Reardon, Sean. (2015). Effectiveness of Four Instructional Programs Designed to Serve English Learners.
Educational Evaluation and Policy Analysis. 37. 10.3102/0162373715573310.

82 Steele, Jennifer L., Robert Slater, Gema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Dual
Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017.
https://www.rand.org/pubs/research_briefs/RB9903.html

83 Umansky, llana & Reardon, Sean. (2014). Reclassification Patterns Among Latino English Learner Students in Bilingual, Dual
Immersion, and English Immersi@lassrooms. American Educational Research Journal. 5001879
10.3102/0002831214545110.

84 Fan, Samantha & Liberman, Zoe & Keysar, Boaz & Kinzler, Katherine. (2015). The Exposure Advantage. Psychological
science. 10.1177/0956797615574699.

85 Bialystok E, Craik FI, Luk G. Bilingualism: consequences for mind and brain. Trends Cogn Sci. 2012 Apr;1&@)@di0
10.1016/j.tics.2012.03.001. PMID: 22464592; PMCID: PMC3322418.

86 Williams, Conor P. (2018). Englishanguage Learners, The Dual Immsien Solution: Instead of seeing English language
learners as a costly challenge, districts are increasingly recognizing the assets they bring to their schools. Edutopia.
https://wwwedutopia.org/article/dudammersionsolution
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--2019 World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve
(WL Standard$§}

LALPAs implementinghe new California WL Standards (and will adopt the new World Languages
Frameworks) to inform our dual immersion instruction. As the WL Standards recognize, students
learning a second (or third) language in school may begin instruction at a broad faewfeyopoints

and proficiency levels, thus the WL Standards are connected to student performance, rather than grade
level. Further,he amount of time it takes to learn another language and its cultures is linked to the
linguistic and cultural similarés and differences among the languages and cultures a student already
knows® The four performance levels are applicable to any secondary language acquisition:

Ranges and Text Types

Novice Learners use learned words and phrases (formulaic language).

Intermediate Learners use sentences and strings of sentences (created language

Advanced Learners use paragraphs and strings of paragraphs (planned langua

Superior Learners use cohent and cohesive muHparagraph texts (extended
language).

Within each performance level, there are additional phases:

Phases within each Range

Low Learners are just able to produce the text-type characteristic
of the range. Accuracy in comprehension and production is
low.

Mid Learners produce a wide variety of text types within the
range. Accuracy in comprehension and production is high.

High Learners begin to produce, but not consistently, text types
of the subsequent range. Accuracy in comprehension and
production is maintained in the current range of proficiency
and is low in the subsequent range.

It is important to recognize that language students may require more than one year to progress
from one proficiency range tthe next and may spend a significant amount of time in two

adjacent ranges. . . . [l]t is common in the elementary school context for students who do not
have a heritage language background to remain at the Novice level for an extended period of
time.8

In other words, a child who has had no exposure to Spanish may remain at the Novice level in
elementary school when first exposed to Spanish for more than one year. The same can be said for a
child who has no exposure to English before starting Kindengarte

87https://www.cde.ca.gov/be/st/ss/worldlanguage.asp

88 |bid.

892019 World Languages Standards for California Public Schools, Kindergarten Th@nagle Twelve (WL Standards)
(https://www.cde.ca.gov/be/st/ss/worldlanguagg.asp
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Ddz € € y3dzZ3S LINRPINI Ya adzOK Fa [![t! Qa dzasS (g2 1y
students. Instruction is provided in two languages over an extended period of time, from TK/K through
at least fifth grade with instruction in Spahi at least 50% of the time. Both languages are used for
instruction, and two groups of students are involved, native English speakers and students from another
language backgroun8panish. Both native English speakers and English learners are groupbéitoge
for coreacademic instruction, benefiting both groups of students as they learn from and with one
FY20KSNJ YR y2 OKAfR A& GO0SKAYRE Ay fFy3dz3S £ S| NJ
students are taught by wetjualified,credentialed teachers, all of whom are bilingual in English and
{ LI yAaK® ¢CKS 321 ta 2F [![t! Qa RdzZf AYYSNEAZ2Y LINE:
1 Students will develop high levels of proficiency in their first language.
1 All students will develop proficiency in the second larggia
1 Academic performance will be at or above grade level.
91 All students will demonstrate positive cressltural attitudes and behaviors.

These goals are directljigned with thenew WL Standardsraphassonii KS G KNBS / Qay I 2YY
Cultures and Carections:

Communication

Realworld communication is purposeful and takes place in a variety thfesntic settings that

represent what a student will experience in the target cultures. These are the three modes of

realworld communication:

w Interpretive: Language users listen, view, and read using knowledge of cultural products,
practices, and perspectives.

w Interpersonal:Culturally appropriate listening and speaking, reading and writing, or viewing
and signing take place as a shared activity among Eggusers.

w Presentational:Speaking, signing, and writing take place for an audience of listeners,
readers, and viewers in culturally appropriate ways.

Cultures

Students must acquire the ability to interact appropriately with targeturel bearers to
communicate successfully. Culturally appropriate language usage requires an understanding of
the relationships between the products and practices of cultures and their underlying
perspectives. While acquiring knowledge of products, practices panspectives of the target
cultures, learners engage in comparisons among their cultures and the tarjgtesyland also
explore how cultures affect each other when they interact in multilingual and multicultural
communities.

Connections

Language sers address a variety of topics appropriate for their age and range of proficiency
that increase their knowledge of numerous areas of the curriculum. As students develop their
ability to communicate in the target language and cultures, they are able te fody address
topics that ircrease in complexity and learn how targetliture bearers understand and address
disciplinespecific and crosdisciplinary concept®

90 |bid.
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Culturally Responsive Teachimgembedded throughout therogram,which values the derse

experiences and cultural backgrounds of students and in the surrounding commiieéighers are

trained to understand thaéi (G dzZRSy G 4 Q Odzt G dzNI f  hr¢ @uziél SeREdSting ayidcR LIS NE& LJ
addressing their unique learning neeas part ofteachngthe dwhole child¢ with the recognition that

Odzft GdzZNB A& AYySEGNAOFIGES FTNBY &iGdzRSyiGaQ GKAYlAy3IZ -

Culturally Responsive Teaching (GBT)f dzS&4 'y R o0dzAif Ra dzll2y aidzRSydaqQ 7
knowledge andexperience to support their learning and achievement at scRbatcording to

' FYY2YRZ /we¢ af SOSNIF3ISa GKS oNIAyQa YSY2NER aegadsSy.
FGlddzyAy3d (GSFOKAY3a (2 &addzRSy G aQ Fhrogh buddindd Odzf G dzNI £
relationships of trust and care that enable teachers to challenge students and hold high expectations.

CRT begins from the premise that culture is central to learning, recognizing that cultural ways of

knowing and doing are embeddediny RA @A RdzZ £ 4aQ LINPOS&aasSa FT2NJ GKAYlAY
communicating®® Thus, CRT guides teachers to learn about students, understand cultural practices and

beliefs that may be different than their own, and work to help students draw upon the knowledbe an
experiences they bring to school as they seek to make sense of and masterlsabedicontent.

CRThas been shown to increagmtrinsic motivation for learningn that CRT creates a learning

environment that encourages participation and persisterKeN\R dz3 K @ f dzAy3 a G dzRSy aQ
experiences and interests.

In designing thematic curricula and units of study, teachers attend to the three criteria outlined by
LadsonBillingsfor CRT
1 Academic successstudents must be held to high expectations for learning and provided with
the tools needed to master content and competencies.
1 Cultural competence teachers must help students build upon their prior knowledge and
cultural experiences, andthus mustIlNy” | 6 2dzi &addzRSydaQ tAg@gSaz ol Of
9 Critical consciousnessstudents must develop an awareness of social inequities and develop a
broader social conscious to support their development as citizens able to critique society and
work towards a more socially just worfd.

LALPA has built a culture and educational program that helps diversity become a benefit rather than a
barrier for students, whether differences among students are by ethnicity, nationality, language,
religion, gender, orlpysical, intellectual, and emotional needs and abilities. The Charter School
community respects and celebrates diversity through its activities that celebrate the historical, cultural,
linguistic, and personal assets that each student possesses. The iedatarogram helps students see

9 Gay, G., Culturally Responsive Teaching: Theory, Research and Practice (2010).

92 Aceves, T. C., & Orosco, M. J. (2014Qulturally responsive teaching (Document No-2C Retrieved from University of

Florida, Collaboration for Effective Educator, Development, Accountability, and Reform Center website:
http://ceedar.education.ufl.edlmdls/innovationconfigurations/

9 Hammond, ZCulturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor Among Culturally
and Linguistically Diverse StudentSorwin, 2015.

94 Gay, G.Culturally Responsive Teaching: TheorysBarch, and PracticeTeachers College Press, 2d ed. (2010). Ladson
Billings, G. (2005). Beyond the big house: African American educators on teacher education. New York: Teachers College Press.
9% Wlodkowski, R. J., and M. B. Ginsberg. (199B)versity and Motivation: Culturally Responsive Teachii®an Francisco:
JosseyBass.

9 LadsonBillings, G. 1995. Toward a Theory of Culturally Relevant Pedagagyerican Educational Research Jourrz®;3:
465491.
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how diverse perspectives and values actually enhance their understanding and effectiveness in the
world.

CONSTRUCTIVISEARNING
LALPA focuses on engaging students through handstudentcentered, constructivist learnn
Students are scholars, activists, and creators who will demonstrate love, courage, inquiry,
empowerment, integrity, community, and wedeing through:
(v) Collaboration: developing individual and collaborative working skills
(vi) Communication:  articulatingdés, opinions and information clearly; developing
multilingualism in English and Spanish
(vii)Creativity: using verbal, written, technical, and creative expression effectively
(viii) Critical thinking: demonstrating problesolving skills and analytical thinking;
evaluating, synthesizing, and applying new information; using acquired skills to be a
responsible citizen at the Charter School and in the community.

Jerome Bruner posits that learning is an active process in which the learner uses existing schema to
makemeaning of new information and experiences, a process called scaffSldipgropriately

organizing the information to be learned is the key to effective scaffolding. Additionally, spiraling the

curriculum, or teaching skills in a sequential order, ofsdtglents the opportunity to build upon what

they already know their existing scaffoldthus facilitating the comprehension of new information. At

[T [t! 2 OdzNNAOdz dzy Aa (F dzZa3Kd adNFrGSaAortte FyR &S|
instructional design.

Through constructivist learning practicetydentsad O2 y & (i NUzOG ¢ G KSANJ 2 60 dzy RS NA (
way as they build, design, explore, experiment, draw, model, piagstigateand create. Theywork

actively with concrete materials, try out ideas, solve problems, make mistakes and correct them, and

have opportunities to stop and reflect on what they have dddsg beingactively engged in their own
learningstudents are able to moreffectivelyunderstand and retain concepts and skitithe CCSS.

Sudentsalsoare able todemonstrate tleir learning both broadly and deeply. réagh group learning,
studentscaninteract with and learn frontheir peerson more complex tasks than they could engég
alone,whichLINE A RS& AYYSRAIFGS FSSRolO1X SyO2dzN} 3Sa GKSY
ideas, and helps develop communication and interpersonal sKilachers alsecaffold and

differentiate instruction by breaking down tasks, using mliry, prompting, and coaching to teach

strategies for thinking and problem solving to help students become proficient at conducting the

relevant inquiry activities (Blumenfeld et al., 1991).these ways,le OK & (i dzZRSy 1 Qa SEA &G A Y =
theoriesand plOSLIG A2y a | NB OKIFff SyaSR GKNRBdAdZAK O2y @SNAEI (A

A constructivist approach is derived from a number of educational models: situated learning theory,
expeditionary learning, experiential learning, projbetsed learningand collaborative learning.

Numerous independent researchers have documented the success of the constructivist model of
education with historically underserved populations, demonstrating increased test scores, and perhaps
Y2NB A YL} NIy (cordidencd arid whalesvielopinéht eXéiiResearch also shows that

97 Bruner, J. (1966). Toward a Theory of Instruction. Cambridge, MA: Harvard University Press. Accessed from
http://www.instructionaldesign.org/theories/constructivist.htndn 29 Aug.
2015http://www.instructionaldesign.org/theories/constructivist.htndn 29 Aug. 2015.

98 Amaral, 2002; Mester, 2008; Hollins, King, J. and Hayman, 1994; Mathisoouag, 1995; Thornton & McEntee, 1995;
McCombs, 1994; O'Neil & Drillings,1997; Freire, 1995.
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students who attend schools that employ constructivist methodologies gain critical thinking skills,
deeper understandings, and learning that la&t®kushton et al (2003) assert thatL y G SNI OG A @S
classrooms reflect a shift in teaching paradigms from [a] teadirected traditional classroom to
studentoriented, problemsolving learning environments that espouse a constructivist, brain research
based approach to learnirg®

At LALPAye employ constructivist strategies along with inqtiiigsed strategies, in which students are

challenged to construct evidendesed solutions to challenging questionsquiry based teaching is

often seen as a way of engaging students in the learninggss through group work and hande

activities, and by challenging them to support conclusions with evidence and observations. Effective

inquiry is more than just asking questions. A complex process is involved when individuals attempt to

convert information and data into useful knowledge. These skills can be developed at any age. Bryn

Mawr science professor, Wilfred Franklin, desctiheldl 6 Sa 0> daLyljdzANE oFaSR | LILN
education focus on student constructed learning as opposed to teathgrd YA G G SR AY T2 NX I (A 2
Inquiry based curriculum has been shown to develop independent and critical thinking skills, positive
FGOGAGdZRSE | yR OdzNAz2aAiite G26FNR A0ASy®S | yR AYONBI

COLLABORATIMEARNINGENVIRONMENT

Learning at LALPA takes placeodfiaborative classroom settings. We are a small school with
approximately 72 students in each grade. Our small setting not only enables grade level teachers to
work closely together to establish consistencyhia program offered at each grade, it allows us to
employ a collaborative learning approach, which creates opportunities and fosters student
collaboration, engaging students through social interaction with peers and leading to deeper learning.

Collaboraive learning is an instructional method in which students wonains andgroups towards a

common academic goal. Collaborative learning invites higher levels of thought by promoting discussion

and reflection. In addition, collaborative learning helpsdemts develop thinking and learning habits, a
critical goal foraNA &1 f SF NYSNARX 0SOFdzAS Al Aa AYLRNIFyd G2
meaning is that it is obtained within a cultug&? The culture can be that of society or that created

WitKAy | 02ttt 02N GAGS OflFaaNRB2yY O2YYdzyAdes | Odz {dz
learning fosters the development of critical thinking through discussion, clarification of ideas, and

SOt dzr GA2Yy 2%Deidpng dNificsl imking Skilsy iactbding those of evaluation and

analysis, is one of the primary focus areas at LALPA. Therefore, the instructional design includes
educational experiences that are social, engaging, and studiéemted in order to improve scholarship
andenhance creativity.

99 Marlowe and Page, 1998agor & Cox, 2003At-Risk Students: Reaching and Teaching ThenPr ansky, 2002. ATo |
students where they are, first you haveit;mafd t hem. 0

100Ryshton, S. P., Eitelgeorge, J., & Zickafoose, R. (2003). Connecting Brian Cambourne's conditions of learning theory to
brain/mind principles: Implications for early childhood educat&tatly Childhood Education Jourrgdl(1), 1321.

101 https:/fjustin.vashonsd.org/Resources/media/InquiryBasedScience.pdf(citing Hall & McCudy, 1990), (Kyle et al,

1988), (Kyle et al, 1982), and (Shymansky, 1984

102wilson, Donna. (2010). Thinking for results: strategies for increasing student achievement by as much as 30 percent.
Orlando, FL: BrainSMART.

103 Gokhale, Anuradha A. Collaborative learning enhances critical thikingial of Technology Educatidolume 7, Number 1
Fall 1995. Accessed framttp://scholar.lib.vt edu/ejournals/JTE/v7nl/gokhale.je7nl.html

on 29 Aug2015http://scholar.lib.vt.edu/ejournals/JTE/v7nl/gokhale.jiernl.htmlon 29 Aug. 2015.
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Lemke (1990) proposes that students need to ask questions as a way of engaging in the process of
meaning making®[ SY{1 SQa O2 ydd&idslin iPeFsenGaNt® Eoth student engagement and
GKS a20Alt 02y ail Nadiscusigh isalifloglieyiRestly Rees students, with the
teacher playing only a moderating role, or perhaps having equal standing with the stugf&this is a

vital component of classrooms where students work to build meaning collaborativehgsemting the
quintessential studerOSY § SNBER Of  aaNRB2Y® [ SY]1 S 32 Saonkoyie (12 &
FY20KSNJ Ay GKS OflaaNR2Y®d ¢KS& YSRAFGS FyR GNIyaft |
unfamiliar. They support and facilita@l OK 2 G KSNR& f SFNYyAy3a Ay O2dzyif Sa:
essentially individual process in the classroom (or anywhere else . . .). Learning is essentiaf¢social

A collaborative learning environment declares that everyone is a learner. In ir®@ement, teachers

0S02YS FILOAtAGFEOI2NR 6K2 (y2¢ GKSANI addzRSydaQ Gl S
knowledge enables teachers to take into account student backgrounds to support learning. Teachers

create a learning environment that is enimtally, intellectually, and psychologically safe, an

environment where learners can acknowledge what they do not know, take risks, and reflect on what

they have learned?’ True collaboration promotes social and emotional intelligence through active

liste’h y3 ' yR OF NEFdzA 20aSNBFiA2y 2F 20KSNAQ NBaLRyas
explore the unknown together in a safe forum. Finally, a collaborative learning environment allows

everyone to think on his or her own, interpret informati, share ideas, and evaluate those ideas

through both personal and group perspectivés.

Collaborative learning processes can be incorporated in a variety of ways, such aseartopgpject,or

simplyposing a question and asking students to discue# fdeas with their neighbors. As Smith and

MacGregor state, "In collaborative classrooms, the lecturing/listeningitakéng process may not

disappear entirely, but it lives alongside other processes that are based in students' discussion and

active wok with the course material*®® Regardless of the specific approach taken, the goal is the same:

to shift learning from a teacherentered to a studententered model.Ford (2005)and Perkins and

Cook (2012) also havesearchthat supporsusingfF t SEA0f S INRdzLIAy 3a (2T 4INRP Y2 (!
using data to group students homogeneously and heterogeneously in smaller groups for collaborative

104 emke, J. L. (1990)Talking science: Language, learning, and valuislex Publishing Corporation, 355 Chestnut Street,
Norwood, NJ 07648 (hardback: ISBN89391565-3; paperback: ISBN)-89391566-1).

105 pjd.

106 |pjd.

107Dubé, B. Bessette, L. & Dorval, C. (201Djfferentiation and Explicit Teaching: Integration of Students with Learning
Difficulties. US-China Education Review

108 Gerlach, J. M. (1994). "Is this collaboration?" In Bosworth, K. and Hamilton, S. J. (Eds.), Collaborative Learning: Wnderlyin
Processeand Effective Techniques, New Directions for Teaching and Learning No. 59.

MacGregor, J. (1990). "Collaborative learning: Shared inquiry as a process of reform" In Svinicki, M. D. (Ed.), The ¢hemging
of college teaching, New Directions for Teaching &earning No. 42.

Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?" In Goodsell, A. S., Maher, M. R., and {Hus.)V.
Collaborative Learning: A Sourcebook for Higher Education. National Center on Postsecondary Teadcdinipg,L&
Assessment, Syracuse University.

109 Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?" In Goodsell, A. S., Maher, M. R., and Tinto, V.
(Eds.), Collaborative Learning: A Sourcebook for Higher Education. National Cenfeosteecondary Teaching, Learning, &
Assessment, Syracuse University.
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learning and small group instructid#. Collaborate group work, described by many researcheérs

SELasSa &aidRSyida (2 20KSNBRQ LRAYyGa 2 Frigsobexs | 26
prepares students for sharing ideas in wholass discussion, and helps students make progress on tasks

they could not do alonelnquirybased or poject-basedlearning also links the curriculum content with
aGdzRSyGaQ NBIf $2NIR SELSNASYyOSaz YI{Ay3d fSINyAy3
outside of school. An integrated curriculum facilitates deep learning and connections acitgjscts

and teachers collaborate formally and informally to integrate themes and concepts in designing and
instructing classes. Additionally, the interdisciplinary curriculum and use eéwadd problems provide

equity and relevancy for an ethnicalind culturally diverse student population. Probldrased tasks

promote collaborative, relevant, active, interdisciplinary learning wherein students exercise choice

about how and what they will learn, thereby increasing motivation and engagement and the

development of skills designed to help students succeed in the real world.

SOCIALUSTICHHEMATIAEARNING

As a school founded upon principles of social justidd_PA believes that even our youngest students

can meaningfully engage in learning and actsitihat help them develop skills and attributes that will
lead to lifelong activism and engagement in the communities in which they live. We seek to inscribe in
each of our students the mentality of a social justice leader, witpiiars of charactet?

-Trustworthiness to be honest in communication and actions, be reliable, and have the courage to
do the right thing even when no one is watching.

‘Respecttreat others with respect, be tolerant and respecting of differences, use good manners,
be considerate of the feelings of others, and deal peacefully with disagreements.

‘Responsibility doing your best, being diligent, being seiécipline, being accotable for your

words and actions, choosing a positive attitude, and making healthy choices

-Fairnessplaying by the rules, listening to others, not blaming others carelessly, and treating other
people fairly

-Caring being kind, compassionate, showing tiftede, helping people in need, and forgiving others
-Citizenship cooperating with others, getting involved in community affairs, being a good
community member, obeying the laws and rules, respecting the authority, protecting the
environment, and voluntegng.

The Charter School is actively involved in community life and continues this traditimugh the
exploration of the elements of Social Justice, students learn to be active members of the community
including the following themés*

110 Ford, M. P. (2005) Differentiation Through Flexible Grouping: Successfully Reaching All Readers. Learning Point
Associates/North Central Regional Educational Laboratory (NCREL).

Perkins, J.H. & Cook, C. D. (2012) Addressing the literacy needs of striving readers. Using informative Assessments Towards
Effective Literacy Instruction.

111 Cooperative Learning’he Foundation for Active Learning. By Davidakinsorand Roger TJohnsonNovember % 2018,

DOI: 10.5772/intechopen.81086

Slavin, R. E. (2014). Cooperative learning and academic achievement: Why does groupwoAnelesk@e Psicologia, (30,

785791.

Kagan, S. (1994Fooperativdearning San Clemente, CA: Kagamoperative Learning.

Kagan, S., Kagan, M., & Kagan, L. (26chingocialstudiesstandardshrough cooperativelearning:Providingfor all

learnersin generaleducationclassroomsPort Chester, NY: National Professional Resources, Inc.

112Josephson, Michael Blaking Ethical DecisionMarina del Rey, CA: Josephson Institute of Ethics, 2002. Print.

113pjcower, Bree. (2012). Using Their Words: Six Elements of Social Justice Curriculum Design for the Elementary Classroom.
International Journabf Multicultural Education. 14.-17. 10.18251/ijme.v14i1.484.
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1 SelfLove andKnowledge Students will first learn about sdtive and knowledge so that they
can gather appreciation for who they are and where they come from.

1 Respect for othersConcurrently, students will learn about respecting others so that they can
developaSy asS 2F SYLI GKeé F2NJ20KSNEQ oF O] ANRPdzy R
GKS® fSIFENYy Fo62dzi 20KSNRQ Odzf (dzZNBad

91 Issues for Social Injustic&tudents will learn how diversity impacts different groups of people,
specifically within the community. &k will explore current issues related to social injustice
affecting the community.

1 Social Movements & Social Chandgtudents will learn about movements and efforts within the
community to bring about social change.

1 Awareness Raisingdtudents will have gportunities to teach others about the issues they have
learned about.

1 Social ActionStudents will have the opportunity to take action on an issue that affects them in
their community. Such actions may include participating in public meetings, petitinds,
campaigns.

6 Hements of Social Justice Curiculum

Each grade level will focus on one of the six elements of Social Justice

Each teacher is encouraged to display student work / artifacts on the assigned board (hallway) that
NEFft SOla GKS OflraaQ F¥20dza 2y |aaAa3dySR StSYSyiao

Grade Social Juste Element Description

Level

Teachers provide oppo rtunitie s for students to share
their knowledge about their own cultural background
with their classmates. The goal is to create a climate
of respect for diversit y through student s learnin g to
liste n with kindnes s and empathy to the experience s
of their peers. Potential classroo m activitie s include:
Sharing of cult ural ABCbooks, divers e family
structures that includ e LGTBfamilies, fiel d trip sto
cultura | museums, guest speakers from childre nsd
families and cultur al center s.

K Respect for Others

Teachers provide oppo rtunitie s for students to learn
about who they are and where they come from. A
sense of dignit y in their culture , heritage ,
ethnicity/race , religion , skin tone, gender etc. is
cultivate d in the classroom. Students learn about
differen t aspects of their identit y and hist ory
associated with it. Negative stereotypes about
students O identitie s are deconstructed . Potential
classroo m activitie s include: Wherel come from
poems, self-portraits that inclu de skin tone
identificati on, name poems, family interviews,
grandparent guest speakers, cultural abc books.

1% Seltlove and Knowledg
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Teachers move from 0 ¢ ebtatn g diversity 6to an
exploration of how diversit y has differentl y

d impacted variou s group s of people. Students learn
2" Issues on Social Injustice | about the hist ory of racism, sexism, classism,
homophobia, religiou s intoleranc e etc. and how
these forms of oppression have affecte d diff erent
commun ities. Teachers make link s that show how
the hist orical roots of oppression impact the lived
experience s and material condition s of peopl e today .
Potential topics of study includ e: Native Am erican
genocide, Slavery, the Holocaust, anti-immigration
policie s and sentiment, media (mis) representati ons,
issues that face their own communities such as
gentrif ication, police brutality, etc.

Teachers share examples of movements of iconic and

rd Social Movements and Socil Qveryday peo'ple_ §tan_ding together to add ress the
3 issues of social injustic e they learned about in second
Change grade. Rather than leavin g students feeling

overwhelmed and defeated, teachers help students
understan d that working together, ordinar y people
have unite d to create change. Potential topics of
study include: Abolitio nism, civil rights movement,
the L.A. janitors8strikes, various labor movements,
196 8 and 2006 Chicano student walkouts.

Teachers provide opportunitie s for students to teach
other s about the issues they have learned

about. This allows students who feel passionately
about particula r issues to become advocates by raising
awareness of other students, teachers, family and
community members. It is importan t to recogniz e that
while raisin g awareness is a necessary and impo rtan t
pre-curser for action, it by and of itsel f does not
translate into change. Potential activitie s include:
newsletters , pub lic servic e announ cements, lette r
writing campaigns, creating documentaries, blogging.

4" Awareness Raising

Teachers provide oppo rtunitie s to take action on

. . issues that affect students and their comm unities .
5th Social Action Students identif y issues they feel passionate about
and learn the skill s of creatin g change firsthand.
Potential activitie s include: Letter writi ng
camp aigns, petitio ns, linking wit h local grassroot s
organization campaigns, speaking at public
meetings, attending and/or organizing protests.

QURRICULUM ANDINSTRLCTION

LALPAntegrates a program of leadership development with academic studhe specific curricular

content and skills to be mastered are based on the CCSS, Next Generation Science SiaqadarDs { ¢ 0 X
History{ 2 OA f { OASYyOS CNI YSg2N] Xz 9y3IfA&K [Fy3ddza IS 5809
State Content Standards (colled @St @ NB T S NOOSRKRThé eurricUBMIB thught | 4 X &
strategically in a sequential manner, ensuring that students master fundamental skills and knowledge at
designated points in time in order to assure that higher order skills and more compesddge have a

foundation in which to take root.
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Essential to the instructional program are the following principles:
Allocate sufficient time to attain essential skills
Introduce new information in manageable and sequential units

Review previously taught skills

Administer ongoing assessment to inform instruction

Provide immediate intervention strategies (delivered by classroom teachers and instructional
assistants) duringchool for those students who are not demonstrating progress towards unit
goals and grade level standards

1 Provide additional support duringulti-Tiered System of Suppomtgther in the classroom or in
the Learning Center

=A =4 =4 =4 =4 =9

[ [t! Qa RAadlAdedd)ikcdng te dedelapmen dlintélidicuml, personal, and civic

IdentifyLINS NBlj dzA 8 A S &1 Afta YR 0dAfR 2y aGdRSyiaQ

idzZt t AGASE TFdzyRFIYSyidlt G2 GKS / KIFINIHSNI {OK22t Q& YA&:

supplement the CCSS. The curriculum balatieeneed for both breadth and depth in allaemic

areas. Curriculum, materials, and instructional activitiesbe chosen based on how well they reflect

best practices in education, align with the desired pupil outcomes, and accommodate the interests and
passions of students and teachers. Theetidt incorporate research data and understanding of cognitive

f SENYAYI LINRPOSiZaSad ¢2 o6Sad FftAdy GKS / KINISNI { OK:

outcomes, methods and materiad® not regard subject matter in isolation, but as parts thatfith the
overall objectives of the Charter School. For example, an important civic development outcome is that
students understand the principles of justice, independence and social equality. To have a full
appreciation of these principles, students masicounter them in varied ways throughout the Charter
{OK22ftQa FOUABAGASEA YR OdzNNA Odzf dzY® ¢ KSNBEF2NB X
cannot be simply the sum of separate subject area materials. Instructional methods and materials mus
support an integrated curriculum.

A combination of formative and summative assessments siigth the learning outcomes. These
FaaSaaySyid G22ta 3IAGS | K2t Aa0A0 lishéh useed ty gukle/ dz2 dza
students and infornongoing instruction. The whole LALPA learning commusiitgked to support

every student as he or she develops the skills and knowledge required to move through each grade

level. Assessments are administered at multiple pointt the beginning of a unitf study (diagnostic),
throughout the unit of study (formative) and at the end of the unit of study (summative). This approach
helps teachers determine areas of strength and need, plan effective instruction, and gauge student
progress toward mastery whiieforming teacher instructional methods and intervention strategies

needed to ensure learning and student success.

INTELLECTUREVELOPMENT

An innovative, researchased curriculum begins with a focus on literacy in TK/Kindergarten, gradually
raising thecomplexity of ideas and application as students move from grade level to grade level. Literacy
is reinforced through emphasis on reading, writing, speaking, listening and vocabulary development
across all content areas. At the same time, students develofigiency in English and Spanish following

the 2019 California World Language Standards for Public Schools, Prekindergarten Through Grade
Twelve Studentsarealso proficient in mathematics, science, and the social sciences. Students learn to
view problems through the lens of each academic discipline by practicing the methods of each and
understanding the language of the disciplines as well as the vocabufgpljcation of classroom

learning through projects and communityiented work helg students realize the relevance of their
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