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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS 
 

[ƻǎ !ƴƎŜƭŜǎ [ŜŀŘŜǊǎƘƛǇ tǊƛƳŀǊȅ !ŎŀŘŜƳȅ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[![t!έ ŀƴŘ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύ 
shall:  

 
¶ Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 
ό/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ όƘŜǊŜƛƴŀŦǘŜǊ ά9ŘΦ /ƻŘŜέύ Ϡ птслрόŜύόмύΦύ 

 

¶ Not charge tuition. (Ed. Code § 47605(e)(1).) 
 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that 
is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code, including 
immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.) 

 

¶ Except as provided in Education Code section 47605(e)(2), admission to a charter school shall not be 
determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 
within this state, except that an existing public school converting partially or entirely to a charter 
school under this part shall adopt and maintain a policy giving admission preference to pupils who 
reside within the former attendance area of that school. (Ed. Code § 47605(e)(1).) 

 

¶ Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).) 
 

¶ Except for existing pupils of Charter School, determine attendance by a public random drawing if the 
number of pupils who wish to attend Charter School exceeds ChartŜǊ {ŎƘƻƻƭΩǎ ŎŀǇŀŎƛǘȅΦ tǊŜŦŜǊŜƴŎŜ 
shall be extended to pupils currently attending Charter School and pupils who reside in the Los 
!ƴƎŜƭŜǎ ¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[!¦{5έ ŀƴŘ ά5ƛǎǘǊƛŎǘέύΦ tǊŜŦŜǊŜƴŎŜǎ ǎƘŀƭƭ 
not result in limiting enrollment access for pupils with disabilities, academically low-achieving pupils, 
English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically 
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, 
or pupils based on nationality, race, ethnicity, or sexual orientation, and shall not require mandatory 
parental volunteer hours as a criterion for admission or continued enrollment. (Ed. Code § 
47605(e)(2)(B).) 

 

¶ Charter school shall not encourage a pupil currently attending the Charter School to disenroll from 
the Charter School or transfer to another school for any reason, including, but not limited to, academic 
performance of the pupil or because the pupil exhibits any of the characteristics described in 
Education Code section 47605(e)(2)(B)(iii).  (Ed. Code § 47605(e)(4).)  

 

¶ If a pupil is expelled or leaves Charter School without graduating or completing the school year for 
any reason, Charter School shall notifȅ ǘƘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǇǳǇƛƭΩǎ ƭŀǎǘ 
known address within 30 days, and shall, upon request, provide that school district with a copy of the 
cumulative record of the pupil, including a transcript of grades or report card, and health information. 
(Ed. Code § 47605(e)(3).) 
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¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code 
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(d)(1).) 

 

¶ /ƻƴǎǳƭǘΣ ƻƴ ŀ ǊŜƎǳƭŀǊ ōŀǎƛǎΣ ǿƛǘƘ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŀǊŜƴǘǎΣ ƭŜƎŀƭ ƎǳŀǊŘƛŀƴǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ 
ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳǎΦ ό9ŘΦ /ƻŘŜ Ϡ птслрόŘύόнύΦύ   

 
Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit 
ŎƻǊǇƻǊŀǘƛƻƴΣ ƛǎ ŀƴŘ ǎƘŀƭƭ ōŜ ǘƘŜ ŜȄŎƭǳǎƛǾŜ ǇǳōƭƛŎ ǎŎƘƻƻƭ ŜƳǇƭƻȅŜǊ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŜƳǇƭƻȅŜŜǎ ŦƻǊ ǘƘŜ 
purposes of the Educational Employment Relations Act (EERA), Chapter 10.7 (commencing with Section 
3540) of Division 4 of Title I of the Government Code. Charter School shall comply with all provisions of 
the EERA and shall act independently from LAUSD for collective bargaining purposes. In accordance with 
the EERA, employees may join and be represented by an organization of their choice for collective 
bargaining purposes. 
 
bh¢9Υ ¢Ƙƛǎ /ƘŀǊǘŜǊ Ŏƻƴǘŀƛƴǎ ǎǇŜŎƛŦƛŎ άCŜŘŜǊŀƭΣ {ǘŀǘŜ ŀƴŘ 5ƛǎǘǊƛŎǘ wŜǉǳƛǊŜŘ [ŀƴƎǳŀƎŜέ όC{5w[ύΣ ƛƴŎƭǳŘƛƴƎ 
the Assurances, Affirmations, and Declarations section above. The FSDRL should be highlighted in gray 
within each Charter element or section. The final section of the Charter provides a consolidated 
addendum of the FSDRL. This intentional redundancy facilitates efficient charter petition review while 
ensuring ready access to the FSDRL for any given section of the Charter. To the extent that any 
inconsistency may exist between any provision contained within the body of the Charter and the FSDRL 
contained in the addendum, the provisions of the FSDRL addendum shall control. 
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ELEMENT 1: THE EDUCATIONAL PROGRAM 
ά¢ƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ŘŜǎƛƎƴŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘƻǎŜ ǿƘƻƳ 
ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ƛǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ŜŘǳŎŀǘŜΣ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀƴ άŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴέ ƛƴ ǘƘŜ нмǎǘ 
century, and how learning best occurs. The goals identified in that program shall include the objective 
of enabling pupils to become self-ƳƻǘƛǾŀǘŜŘΣ ŎƻƳǇŜǘŜƴǘΣ ŀƴŘ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴŜǊǎΦέ (Ed. Code § 
47605(c)(5)(A)(i).) 
 
ά¢ƘŜ ŀƴƴǳŀƭ Ǝƻŀƭǎ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŦƻǊ ŀƭƭ Ǉǳpils and for each subgroup of pupils identified pursuant 
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, 
that apply for the grade levels served, and specific annual actions to achieve those goals. A charter 
petition may identify additional school priorities, the goals for the school priorities, and the specific 
ŀƴƴǳŀƭ ŀŎǘƛƻƴǎ ǘƻ ŀŎƘƛŜǾŜ ǘƘƻǎŜ ƎƻŀƭǎΦέ (Ed. Code § 47605(c)(5)(A)(ii).) 
 
άLŦ ǘƘŜ ǇǊƻǇƻǎŜŘ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜǊǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ǇǳǇƛƭǎΣ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ƳŀƴƴŜǊ ƛƴ ǿƘƛŎƘ ǘƘŜ 
charter school will inform parents about the transferability of courses to other public high schools and 
the eligibility of courses to meet college entrance requirements. Courses offered by the charter school 
that are accredited by the Western Association of Schools and Colleges may be considered transferable 
and courses approved by the University of California or the California State University as creditable 
ǳƴŘŜǊ ǘƘŜ ά!έ ǘƻ άDέ ŀŘƳƛǎǎƛƻƴǎ ŎǊƛǘŜǊƛŀ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƳŜŜǘ ŎƻƭƭŜƎŜ ŜƴǘǊŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦέ 
(Ed. Code § 47605(c)(5)(A)(iii).) 
 
LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP) 
 
Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 
related to AB 97 (2013) (Local Control Funding Formula), as they may be amended from time to time, 
which include the requirement that Charter School shall annually submit a Local Control and 
Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent of Schools and the 
Charter Schools Division (CSD) on or before July 1. In accordance with Education Code sections 47604.33 
and 47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Education Code section 47605(c)(5)(A)(ii), using the Local Control and 
Accountability Plan template adopted by the State Board of Education, as it may be changed from time to 
time. Charter School shall comply with all requirements of Education Code section 47606.5, including but 
ƴƻǘ ƭƛƳƛǘŜŘ ǘƻ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ άǎƘŀƭƭ Ŏƻƴǎǳƭǘ ǿƛǘƘ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΣ 
other school personnel, parents, and pupils in developing the local control and accountability plan and 
ŀƴƴǳŀƭ ǳǇŘŀǘŜ ǘƻ ǘƘŜ ƭƻŎŀƭ ŎƻƴǘǊƻƭ ŀƴŘ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǇƭŀƴΦέ ό9ŘΦ /ƻŘŜ Ϡ птслсΦрόŘύΦύ 
 
ACADEMIC CALENDAR AND SCHEDULES 
 
Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Education Code 
section 47612.5, and the number of school days required by California Code of Regulations, title 5, section 
11960.   
 
MATHEMATICS PLACEMENT 
 
Charter School shall comply with all applicable requirements of the California Mathematics Placement Act 
of 2015. 
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TRANSITIONAL KINDERGARTEN 
 
Charter School shall comply with all applicable requirements regarding transitional kindergarten. For 
purposes of admission to Charter School, transitional kindergarten shall be considered a part of 
kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall be 
ŎƻƴǎƛŘŜǊŜŘ ŜȄƛǎǘƛƴƎ ǎǘǳŘŜƴǘǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀŘƳƛǎǎƛƻƴǎΣ ŜƴǊƻƭƭƳŜƴǘΣ 
and lottery.   
 
WASC ACCREDITATION 
 
If Charter School serves students in grades 9-12, before Charter School graduates its first class of students, 
Charter School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC) 
accreditation. 
 
ENGLISH LEARNERS 
 
Charter School shall identify potential English Learners in a timely manner in accordance with all 
applicable legal requirements. Charter School must provide all English Learners with an effective English 
language acquisition program that also aŦŦƻǊŘǎ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ 
academic curriculum. Instructional plans for English Learners must be (1) based on sound educational 
theory; (2) adequately supported with trained teachers and appropriate materials and resources; and (3) 
periodically evaluated to make sure the program is successful and modified when the program is not 
successful.   
 
On an annual basis, upon request, Charter School shall submit a certification to the LAUSD Charter Schools 
Division (CSD) that certifies that Charter School has adopted and is implementing either the LAUSD Master 
Plan for English Learners and Standard English Learners or /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǿƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ ό9[ύ 
Master Plan. If Charter School chooses to implement its own EL Master Plan, the plan shall provide a 
ŘŜǘŀƛƭŜŘ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ ǇǊƻƎǊŀƳΣ ŀƴŘ ǎƘŀƭƭ ŀŘŘǊŜǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎΥ  
 

¶ Iƻǿ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ 9[ aŀǎǘŜǊ tƭŀƴ ǇǊƻǾƛŘŜǎ ŀƭƭ ƻŦ ƛǘǎ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΣ ƛƴŎƭǳŘƛƴƎ ōǳǘ ƴƻǘ ƭƛƳƛǘŜŘ 
to Long Term English Learners (LTELs) with an effective English language acquisition program as 
ǿŜƭƭ ŀǎ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ŜǉǳƛǘŀōƭŜ ŀŎŎŜǎǎ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŎƻǊŜ ŀŎŀŘŜƳƛŎ ŎǳǊǊƛŎǳƭǳƳ 

¶ Iƻǿ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΩ ǎǇŜŎƛŦƛŎ ƴŜŜŘǎ ǿƛƭƭ ōŜ ƛŘŜƴǘƛŦƛŜŘ 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How Charter School will evaluate its EL program each year, and how the results of this evaluation 
will be used to improve the program, including the provision of EL services 

 
Each year, Charter School shall provide to the CSD a report on its annual evaluation of the effectiveness 
of its EL program. Upon request, Charter School shall provide a copy of its current EL Master Plan to the 
CSD. 
 
Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 
requirements.  
 
Charter School shall reclassify English Learners in accordance with federal and state requirements. 
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Charter School shall provide parent outreach services and meaningfully inform parents with limited 
English proficiency of important information regarding Charter School matters to the same extent as other 
parents. 
 
STUDENTS WITH DISABILITIES 
 
Federal Law Compliance 
 
Charter School shall adhere to all provisions of federal law related to students with disabilities including, 
but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004. 
 
Special Education Program 
 
Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be denied, 
ŘƛǊŜŎǘƭȅ ƻǊ ƛƴŘƛǊŜŎǘƭȅΣ ŀŘƳƛǎǎƛƻƴ ŘǳŜ ǘƻ ŀ Řƛǎŀōƛƭƛǘȅ ƻǊ ǘƻ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ ƴŜŎŜǎǎŀǊȅ 
services. Charter School acknowledges that policies and procedures are in place to ensure the 
recruitment, enrollment, service, and retention of students with disabilities at LAUSD-authorized charter 
schools, including Charter School.  
 
Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing Charter School 
ƛƴǘŜƴŘǎ ǘƻ ƻǇŜǊŀǘŜ ŀǎ ŀ άǎŎƘƻƻƭ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘέ ŦƻǊ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ǎŜǊǾƛŎŜǎΣ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǎƘŀƭƭ ŜȄŜŎǳǘŜ 
ŀ aŜƳƻǊŀƴŘǳƳ ƻŦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 ŀƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǊŜƎŀǊŘƛƴƎ ǘƘŜ 
provision and funding of special education services consistent with applicable state law and the LAUSD 
{ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ [ƻŎŀƭ tƭŀƴ !ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ  and shall be considered a 
άǇǳōƭƛŎ ǎŎƘƻƻƭ ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘέ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ ǇǳǊǎǳŀƴǘ ǘƻ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ section 
47641(b).  However, Charter School reserves the right to make written verifiable assurances that it may 
become an independent local educational agency (LEA) and join a SELPA pursuant to Education Code 
section 47641(a) either on its own or with a grouping of charter school LEAs as a consortium following the 
requirements of Education Code section 56195.3(b).  In this instance, Charter School will execute a MOU 
with LAUSD on provisions of special education as a member of a non-LAUSD SELPA. 
 
SELPA Reorganization  
 
The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Education Code section 56195.1(a). As a  single-District SELPA, the District has created two 
charter school sections (District-operated Programs and Charter-operated Programs) under the 
administration of one single Administrative Unit pursuant to a reorganization plan approved by the Board 
of Education on January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD SELPA 
commenced in the 2013-2014 school year requiring all District-authorized charter schools to elect one of 
the three options available under the LAUSD SELPA. Prior to an option election, all District-authorized 
charter schools were required to participate as a school of the District under the District-Operated 
Programs Unit. Prior to the beginning of the 2013-2014 school year, all District-authorized charter schools, 
other than those that had previously executed an Option 3 Memorandum oŦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύΣ 
were required to execute a new MOU setting forth the LAUSD SELPA option election for the remainder of 
the charter petition term. The Charter-operated Program schools do not have LEA status for the purposes 
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of special education but will function in a similar role in that each charter school will be responsible for all 
special education requirements, including but not limited to services, placement, due process, related 
services, special education classes, and special education supports. Charter schools that have elected to 
participate in a District-operated programs option may apply for membership in the Charter-operated 
Program section of the SELPA. Charter schools accepted for participation in the Charter-operated 
Programs section receive support from a Special Education Director for the Charter-operated Programs.  
 
¦ǎŜ ƻŦ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ Policies and Procedures and Data Systems 
 
All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
terms, conditions and requirements of orders imposed upon the District pertaining to special education.  
!ƭƭ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǳǎŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ tƻƭƛŎƛŜǎ ŀƴŘ tǊƻŎŜŘǳǊŜǎ aŀƴǳŀƭ ŀƴŘ 
Welligent, the District-wide web-based software system used for online Individualized Education 
tǊƻƎǊŀƳǎ όάL9tǎέύ ŀƴŘ ǘǊŀŎƪƛƴƎ ƻŦ ǊŜƭŀǘŜŘ ǎŜǊǾƛŎŜǎ ǇǊƻǾƛŘŜŘ ǘƻ ǎǘǳŘŜƴǘǎ ŘǳǊƛƴƎ ǘƘŜ ŎƻǳǊǎŜ ƻŦ ǘƘŜƛǊ 
education. 
 
All charter schools are required to interface with My Integrated Student Information System (MiSiS) via a 
web based Application Programming Interface (API). MiSiS is a suite of applications which is designed to 
capture all student data.  

 

GENERAL INFORMATION 

The contact person for Charter School is: Arina Goldring-Ravin, 
CEO/Superintendent 

The contact address for Charter School is: 2670 Griffin Ave., Los 
Angeles, CA 90031 

The contact phone number for Charter School is: 213 381-8484 

The current address of the Charter School is:  2670 Griffin Ave., Los 
Angeles, CA 90031 

This location is in LAUSD Board District: 2 

This location is in LAUSD Local District: E 

The grade configuration of Charter School is: TK-5 

The number of students in the first year will be: 430 

The grade level(s) of the students in the first year will be: TK-5 

/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǎŎƘŜŘǳƭŜŘ ŦƛǊǎǘ Řŀȅ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ нл21-22 is: August 16, 2021 

The enrollment capacity:  430 

The type of instructional calendar (e.g. traditional/year-round, single 
track/multi-track, extended day/year) will be: 

Traditional 

The bell schedule for Charter School will be: 8:15-2:45 (M, Tu, Th, Fr); 
8:15-1:30 (W) 

The term of this Charter for Middle and High Performing schools:  July 1, 2021 to June 30, 
2026 
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COMMUNITY NEED FOR CHARTER SCHOOL 

Los Angeles Leadership Primary Academy is a small TK-5 dual immersion (Spanish/English) charter 
school located in Lincoln Heights, just north of downtown Los Angeles.  LALPA is operated by the Los 
Angeles Leadership Academy, a California nonprofit corporation, which also operates Los Angeles 
Leadership Academy charter school, a 6-12 secondary school originally founded in 2002.  Currently: 

¶ LALPA, opened in 2011, serves approximately 325 students in TK-5 with an additional 18 
students in a privately funded Expanded TK (ETK) class; our students are 98% qualify for Free or 
Reduced Price Lunch (FRPL), 54% are English Learners (EL), 12.1% are Students with Disabilities 
(SWD), 1% are Foster/Homeless Youth (F/HY), 84% are Hispanic/Latino, 12% are White, 2% are 
African American, and 1% are Asian. 

¶ [ƻǎ !ƴƎŜƭŜǎ [ŜŀŘŜǊǎƘƛǇ !ŎŀŘŜƳȅ aƛŘŘƭŜ {ŎƘƻƻƭ όά[![! a{έύΣ part of Los Angeles Leadership 
Academy charter school, which shares a campus with LALPA, opened in 2002 and serves 
approximately 251 students in grades 6-8; and 

¶ [ƻǎ !ƴƎŜƭŜǎ [ŜŀŘŜǊǎƘƛǇ !ŎŀŘŜƳȅ IƛƎƘ {ŎƘƻƻƭ όά[![! I{Σέ ŎƻƭƭŜŎǘƛǾŜƭȅ ǿƛǘƘ LALA a{Σ ά[![!έύΣ 
located less than half a mile away,1 serves approximately 244 students in grades 9-12; 
collectivelyΣ ǘƘŜ a{ ŀƴŘ I{Ωs 495 student enrollment is 95.4% FRPL, 25.7% EL, 10.5% SWD, 
0.6% F/HY, 91.9% Hispanic/Latino, 5.3% White, 0.2% African American and 1.8% Asian.2 

 
Across all grades, LALPA and LALA focus on engaging students through student-centered, constructivist 
problem-based learning approaches that actively engage each of our students in the learning process. 
Our students are scholars, activists, and creators who demonstrate commitment to our values of social 
justice and leadership.   
 
Over the past charter term, LALPA has achieved some notable accomplishments:  

¶ The CA Charter Schools Association rated LALPA an 8/10 Similar Schools Ranking, meaning 

LALPA is among the top 30% of schools across the state serving a similar population of 
students. 

¶ ²ƘƛƭŜ [![t!Ωǎ ǎŎƘƻƻƭǿƛŘŜ ά5ƛŦŦŜǊŜƴŎŜ ŦǊƻƳ {ǘŀƴŘŀǊŘέ ό5C{ύ scores in English Language Arts 
(ELA) and Math on the California Assessment of Student Performance and Progress (CAASPP) 
exam are lower than the statewide averages, each of our subgroups outperformed their 
peers across the state in both ELA and Math, in some cases by dramatic margins: 

 

 
1 The Middle School and High School are operated under the same charter petition; both charter schools are 
operated by Los Angeles Leadership Academy, a 501(c)(3) corporation, and both charter schools are authorized by 
ǘƘŜ [ƻǎ !ƴƎŜƭŜǎ ¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ όά[!¦{5έ ƻǊ ά5ƛǎǘǊƛŎǘέύ .ƻŀǊŘ ƻŦ 9ŘǳŎŀǘƛƻƴΦ 
2 https://data1.cde.ca.gov/dataquest/ 

2019 CAASPP ELA  Math 

 LALPA State LALPA State 

Socioeconomically 
Disadvantaged (SED) 

-25.6 -30.1 -44.8 -63.7 

English Learners (ELs) -31 -45.1 -52.4 -68.6 

Hispanic/Latinx -23.7 -26.6 -43.8 -62.2 

Students with Disabilities 
(SWD) 

-37.8 -88.1 -52.4 -119.4 
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If the state served more SED students (we serve 98% compared to just 60.7% across the 
state), or more Latinx (we serve 84% compared to 55% across the state), or more ELs (54% at 
LALPA v. 18.6% statewide), we know our schoolwide scores would outperform the staǘŜΩǎ ŀǎ 
well. 

¶ Awarded a competitive $750,000 grant in 2018 from the California Department of Education 
for ά!Ǌǘƛǎǘǎ !ƳƻƴƎ ¦ǎ,έ {ǘǳŘŜƴǘ {ǳǇǇƻǊǘ ŀƴŘ !ŎŀŘŜƳƛŎ 9ƴǊƛŎƘƳŜƴǘ through an Arts 
integration program, and another $25,000 grant from Great Public Schools Now in 2020 for 
ƻǳǊ wŜŀŘŜǊǎΩ ¢ƘŜŀǘŜǊ ǇǊƻƎǊŀƳΦ 

¶ Opened the Roger Lowenstein Library and Media Center, with a bilingual library and part-
time Library Clerk, and launched a weekly Reading Program with community volunteers who 
read weekly with our students, all coordinated by a former LALA Board member. We also 
have a Reading Pals program in which older students read to younger peers to help promote 
literacy for our youngest students.  We received over 500 book donations for our library 
from Wijaba (The World Is Just a Book Away), a nonprofit that helps build libraries at 
primary schools and orphanages around the world.   

¶ The Urban Garden Program continues to be managed and operated by volunteers. Garden 
beds have been renovated and all students TK-5 participate in planting and harvesting of the 
garden plants.  Volunteers collaborate with teachers in planning and facilitating lessons that 
are aligned to the Next Generation Science Standards (NGSS) and also to elements of our 
social justice mission and curriculum.  LALPA students also take walking field trips to the 
LALA HS Urban Farm program.   

¶ The Leadership Team, comprised of the site administrators and teacher leaders, participated 
in two days of professional development at the Instructional Leadership Institute (ILI) 
facilitated by the University of Washington, followed by a small-group school visit by the ILI 
that focused on deepening learning of instructional leadership including observing and 
analyzing classroom instruction and determining teacher PD needs.  

¶ Developed, secured private funding, and enrolled a full classroom of Expanded Transitional 
Kindergarten, launched in 2018-19. 

¶ Held several annual school community events including:  Annual Thanksgiving Community 
Dinner (all staff members serve dinner to families and community members); Annual Winter 
Community Toy Drive (every student at LALPA receives a gift); Annual Community Clean-Up/ 
Beautification Day, a community service to our neighbors in which students and their 
families participate in clean-up work in the surrounding streets.  

¶ Launched partnership with Lincoln Heights Tutoring Program to provide onsite afterschool 
tutoring to students in all grade levels; some of the tutors that are hired as paid staff are 
from LALA HS. 

¶ Our music program received donations of ukuleles from Heads Up Youth Foundation.  This is 
the third year that Education Through Music-LA has funded half of the cost for our Music 
Program.  

¶ Students showcase their work and projects through school wide events, like a Science Fair, 
Spelling Bee, Winter and Spring Performances, and Robot Exhibit. 

¶ Home-School partnership through constant communication by administrators and the 
Parent Outreach, parent-teacher conferences, parent workshops, volunteering, and a parent 
resource center. 

¶ Referrals are made to outside providers through community partnerships such as Violence 
Intervention Program (VIP) and Barrio Action.  

¶ Extracurricular activities through after school programs, After School All Stars and Everybody 
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Deserves Music. 
 
LALPA MEETS THE CHARTER RENEWAL CRITERIA UNDER EDUCATION CODE § 47607 .2 
 
As detailed in the new LAUSD Policy and Procedures for Charter Schools, August 11, 2020 όά[!¦{5 
/ƘŀǊǘŜǊ tƻƭƛŎȅέύΣ ǇǳǊǎǳŀƴǘ ǘƻ ŀƳŜƴŘƳŜƴǘǎ ǘƻ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ !Ŏǘ ōȅ !Φ.Φ мрлрΣ άThe renewal criteria 
prescribed in Education Code sections 47607 and 47607.2 requires a three-pronged analysis: 
ω Criterion 1:  Does the renewal petition include a sound educational program, a reasonably 

comprehensive description of the 15 elements required for petitions, an affirmation of 
each of the conditions described in Education Code section 47605(e), and are petitioners 
likely to successfully implement the program set forth in the petition? (Ed. Code, § 
47607(b).) 

ω    Criterion 2: Is the charter school άhigh,έ άmiddle,έ or άlowέ performing? (see Ed. Code, §§ 
47607(c), 47607.2(a), and 47607.2(b).) Has the charter school attained measurable 
increases in academic achievement schoolwide and for numerically significant 
subgroups served by the charter school, and does the charter school have strong 
postsecondary outcomes, if applicable? 

ω Criterion 3: Are the charter schoolΩs enrollment or dismissal practices discriminatory, or does 
the charter school have substantial fiscal or governance issues? (Ed. Code, 47607(e).)3 

 
We address each of these criterion in turn. 
 
LALPA MEETS CRITERION 1 FOR RENEWAL WITH A SOUND EDUCATIONAL PROGRAM, STRONG CAPACITY AND A 

COMPREHENSIVE CHARTER PETITION 
 
As detailed in the LAUSD Charter PolicyΣ /ǊƛǘŜǊƛƻƴ м άǊŜǉǳƛǊŜǎ ŀƴ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ŦƻƭƭƻǿƛƴƎ όǎǳōǎŜŎǘƛƻƴ 
letters added for clarity): 

[a] Whether the petition includes a sound educational program; 
[b] Whether the petition contains a reasonably comprehensive description of the 15 elements 
required for petitions; 
[c] Whether the petition contains an affirmation of each of the conditions described in 
Education Code section 47605(e); and 
[d] Whether the charter school is likely to successfully implement the program set forth in the 
petition. Education Code section 47607(b) provides that renewals are governed by the standards 
and criteria described in section 47605 applicable to initial petitions. (The LAUSD Board may not 
consider the community impact analysis or District fiscal analysis in determining whether to 
grant or deny a renewal petition).4 

 
Regarding subparts (b) and (c) above, we respectfully submit that LALPA herein presents a reasonably 
comprehensive description of all 15 elements required for charter petitions and that the Affirmations, 
Assurances and Declarations contained above, which consist of ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ Federal, State and District 
Required Language, meet the requirements of Education Code section 47605(e).   
As for the soundness of [![t!Ωǎ educational program and the capacity of our team to implement the 
program detailed throughout these pages ς subparts (a) and (d) above -- [!¦{5Ωǎ /ƘŀǊǘŜǊ tƻƭƛŎȅ ƴƻǘŜǎ 
ǘƘŀǘ ǘƘŜǎŜ άŀre assessed through the past performance of the existing charter school as indicators of likely 

 
3 LAUSD Policy and Procedures for Charter Schools, August 11, 2020.   
4 Ibid. 
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future performance, including any applicable benchmarks that have been established. The LAUSD Board 
ǿƛƭƭ ŜȄŀƳƛƴŜ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ǊŜŎƻǊŘ ƛƴ ŦƻǳǊ ƪŜȅ ŀǊŜŀǎ ƻf charter school performance: 
 

1)  Governance 
2)  Student Achievement and Educational Performance 
3)  Organizational Management, Programs and Operations 
4)  Fiscal OperationsΦέ5 

 
These four criteria directly align with the LAUSD Charter Schools DivisionΩǎ Annual Oversight Visit review 
system. Lƴ [![t!Ωǎ Ƴƻǎǘ ǊŜŎŜƴǘ !ƴƴǳŀƭ hǾŜǊǎƛƎƘǘ wŜǇƻǊǘ ŦǊƻƳ [!¦{5Ωǎ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ 5ƛǾƛǎƛƻƴΣ ŘŀǘŜŘ 
May 1, 2020, LALPA received a 4/4 ς ά!ŎŎƻƳǇƭƛǎƘŜŘέ -- in Governance, and 3/4 ς άtǊƻŦƛŎƛŜƴǘέ -- in all 
three remaining categories:  
 
2019-20:  

 
 
In the May 1, 2020 Oversight Report, /{5 ǎǘŀŦŦ ƴƻǘŜŘ ǎŜǾŜǊŀƭ ά!ǊŜŀǎ ƻŦ 5ŜƳƻƴǎǘǊŀǘŜŘ {ǘǊŜƴƎǘƘ ŀƴŘκƻǊ 
Progress:έ  
 
Governance 

¶ (G1) The Governing Board has fully implemented the organizational structure set forth in 
approved charter, including any mandated committees/councils, and a highly developed system 
for the evaluation of the school leader(s), such as:  

o Evidence of Bylaws, organizational chart, Board Members, Board Meeting Agendas, Board 
Meeting Agendas, Board Meeting Calendars. 

o ELAC meetings included agendas and sign-ins with dates such as 10-71-19, 11-21-19, and 
2-13-нлΣ ǿƛǘƘ ǘƻǇƛŎǎ ǎǳŎƘ ŀǎ άtǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ tǳǊǇƻǎŜ ƻŦ 9[!/Σέ ǎƘŀǊƛƴƎ ƻŦ /! 
5ŀǎƘōƻŀǊŘ 5ŀǘŀ ƻƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎΣ ŀƴŘ wŜŎƻƳƳŜƴŘŀǘƛƻƴǎ ŦƻǊ 9[Ωǎ ƻƴ {t{!Φ 

o 5ƻŎǳƳŜƴǘǎ ǇŜǊǘŀƛƴƛƴƎ ǘƻ 5ƛǊŜŎǘƻǊǎ ŀƴŘ tǊƛƴŎƛǇŀƭΩǎ 9ǾŀƭǳŀǘƛƻƴǎΦ  

¶ (G2) The Governing Board complies with most material provisions of the Brown Act 
o Brown Act training was conducted during the Board Meeting January 28, 2020.  The Board 

of Directors provides opportunity for open public participation as noted on each Agenda.  
This is done via Zoom Board Meetings.  
Á Minutes of meetings have not been posted since the last 6 meetings since January 

28, 2020.  Some of the agendas and minutes have different items, for example:  
- 12/4/19 has Public Session, Communications and minutes; Reports, New 

Business, Closed Session and Open session; while the Minutes include 

 
5 Ibid., p. 28. 
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items that are not consistent ς such as no New Business, no Closed 
Session and no Open session updates.  

¶ (G5) The Governing Board has established and monitors comprehensive policies and procedures 
to ensure staffing in compliance with applicable provisions of and the charter related to 
qualifications, clearances, credentialing, and assignment requirements.  

o Agendas include standing items such as ς /9hΩǎ wŜǇƻǊǘΣ tǊƛƴŎƛǇŀƭ wŜǇƻǊǘΣ {ǘǳŘŜƴǘ 
Leadership Council Report, Parent Teacher Report, Athletic Director Report, and Board 
Committee Report which provides a level of consistency for reporting purposes.  

 
Student Achievement and Educational Performance  

¶ (A1) All subgroups demonstrated growth in CAASPP ELA performance from 2017-18 to 2018-19, 
whereas:  

o 18.42% of English Learners students Met or Exceeded the Standards, an increase of 7.78 
percentage points. 

o 38.78% of Latino students Met or Exceeded the Standards, an increase of 6.76 percentage 
points.  

o 38.36% of Socioeconomically Disadvantaged students Met or Exceeded the Standards, an 
increase of 9.22 percentage points.  

o 22.22% of Students with Disabilities Met or Exceeded the Standards, an increase of 6.09 
percentage points.  

¶ (A2) All subgroups demonstrated growth in CAASPP Math performance from 2017-2018 to 2018-
2019, whereas:  

o 9.21% of English Learners students Met or Exceeded the Standards, an increase of 1.76 
percentage points.  

o 25.85% of Latino students Met or Exceeded the Standards, an increase of 6.19 percentage 
points.  

o 23.97% of Socioeconomically Disadvantaged students Met or Exceeded the Standards, an 
increase of 6.09 percentage points.  

o 11.12% of Students with Disabilities Met or Exceeded the Standards, an increase of 1.44 
percentage points.  

 
Organizational Management, Programs, and Operations 

¶ όhпύ ¢ƘŜ ǎŎƘƻƻƭ Ƙŀǎ ǎǳōǎǘŀƴǘƛŀƭƭȅ ƛƳǇƭŜƳŜƴǘŜŘ ŀƴŘ ƳƻƴƛǘƻǊǎ ǘƘŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊΩǎ 
instructional program designed to meet the learning needs of all students, including its subgroups, 
and generally modifies instruction based on data analysis.  The school leadership shared that the 
school continues to develop practices to disaggregate and analyze data on a more consistent 
bases to address changes and supports needed in the classroom such as the use of manipulatives 
for Math instruction, increase student talk, and checking or understanding.  Based on the 
conversation with the leadership team and in responses to the oversight questions such strategies 
are being used across content areas.  Evidence provided in binder included:  

o Lesson plan for first grade;  
o 2nd grade ELA/SLA and Math quarterly plans which include reading skills, writing, 

vocabulary strategies, math focus and standards as well as a sample weekly lesson plan 
with weekly concepts, essential questions, and standards to be covered (FLT, modeling, 
vocabulary, strategies and frequency words);  

o 3rd grade ELA/ELD lesson plans with objectives, standards, essential questions for both 
English and math; 
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o 4th grade weekly lesson plans covering all subjects with Big Idea, essential question, 
standards to be covered, reading and writing strategies, FLT and homework;  

o 5th grade lesson plans with unit being taught, objective and FLT by subject area; 
introduction;  

o ETK lesson plans with FLT, subject area;  
o Several Art lessons with learning objectives, FLTs, standards addressed, content, media, 

techniques, vocabulary and material list.  

¶ (O5) The school has substantially implemented the key features of the educational program 
described in the charter, evidence provided as part of the binder included:  

o LALPA student of the month sheet which includes a specific celebrations tracker themed 
and aligned to social justice principles such as:  inquiry, creator, wellbeing, activist, 
integrity, love, community, empowerment/courage and scholar;  

o Several teacher PD sign-in meetings with topics such as integration of music in the 
classroom, arts in the classrooms; possibilities and payoffs; STEAM enrichment after 
school program with scope of services;  

o Student of the month celebrations with themes aligned to Mandala Words and 
descriptions.  

 
In addition, the school leadership noted the following:  
LALPA became a recipient of a state grant for Art Integration.  Since then, LALPA has worked 
diligently to integrate Art with the core subjects.  Professional Development has been provided 
to teachers.  The Visual Arts teacher provided one-to-one coaching to classroom teachers as 
well. Since the Fall of 2019.  LALPA has added Music class for all students TK/Kinder through 
Fifth grade.  Students have also continued with weekly Visual Arts classes.  As a result, there is 
more extensive communication between all teachers at LALPA in relation to student needs.  
 

¶ (O7) The school has a highly developed school climate and student discipline system in place that 
is aligned with the principles of the Discipline Foundation Policy and School Climate Bill of Rights. 
The school has significantly declined in their rate of suspension from 2017-2018 to 2018-19. Based 
on the Data and Accountability Report for 2018-19 the schooƭΩǎ ƛƴ ŀƴŘ ƻǳǘ-of-school suspension 
event rate was 0.3% 

o Student of the Moth activities; 
o Behavior contracts;  
o Daily behavior trackers;  
o A discipline procedure flow chart to aid in tier 1-3 expectations for behavior and 

interventions; 
o Activities such as assemblies, reading pals, and volunteer readers schedule to promote an 

example of good citizenship.  
 
Fiscal Operations 
[ƻǎ !ƴƎŜƭŜǎ [ŜŀŘŜǊǎƘƛǇ tǊƛƳŀǊȅ !ŎŀŘŜƳȅΩǎ ŦƛǎŎŀƭ ŎƻƴŘƛǘƛƻƴ ƛǎ ǇƻǎƛǘƛǾŜ ŀƴŘ Ƙŀǎ ōŜŜƴ ǳǇǿŀǊŘ ǘǊŜƴŘƛƴƎ 
since the 2015-2016 fiscal year.  According to the 2018-2019 independent audit report, the school has 
positive net assets of $4,186,733 and net income of $314,181.6 
 

 
6 LAUSD CSD Annual Oversight Visit Report, May 1, 2020. 
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In the three prior years of this charter term, across the four categories, LALPA has received one rating of 
άпέκ!ŎŎƻƳǇƭƛǎƘŜŘ όƛƴ DƻǾŜǊƴŀƴŎŜΣ ƛƴ нлму-мфύΣ ǎƛȄ ǊŀǘƛƴƎǎ ƻŦ άоέκtǊƻŦƛŎƛŜƴǘ όŀƭƭ ǘƘǊŜŜ ȅŜŀǊǎ ŦƻǊ CƛǎŎŀƭ 
Operations, twice in Organizational Management and once in Governance), four ratings of 
άнέκ5ŜǾŜƭƻǇƛƴƎ όǘǿƛŎŜ ƛƴ {ǘǳŘŜƴǘ !ŎƘƛŜǾŜƳŜƴǘΣ ƻƴŎŜ ŜŀŎƘ ƛƴ DƻǾŜǊnance and Organizational 
aŀƴŀƎŜƳŜƴǘύΣ ŀƴŘ ƻƴŜ ǊŀǘƛƴƎ ƻŦ άмέκ¦ƴǎŀǘƛǎŦŀŎǘƻǊȅ όƛƴ нлмт-18 in Student Achievement, following a dip 
in our CAASPP scores in 2017 from the prior year).7  We note that many schools experienced a dip in 
performance that second year of the new CAASPP tests, and since that time, LALPA has exhibited steady 
growth, both schoolwide and across subgroups, as detailed below. 
 
At our last renewal in 2016, LALPA was assigned two άōŜƴŎƘƳŀǊƪǎέ ōȅ [!¦{5Φ  ¢ƘŜ ŦƻƭƭƻǿƛƴƎ ŘŜǘŀƛƭǎ 
these benchmarks and current status of each (annual updates have been provided to CSD staff as 
required):  
 
INSTRUCTIONAL 
LALPA will provide a yearly student achievement report to the Charter Schools Division with an annual 
academic performance analysis and self-reflection, due no later than October 1, that reports on the 
ǎŎƘƻƻƭΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ǘŀǊƎŜǘǎ ƛŘŜƴǘƛŦƛŜŘ ƛƴ ƛǘǎ ŎƘŀǊǘŜǊ ŀƴŘ [/!tΣ ƛƴŎƭǳŘƛƴƎ ōǳǘ ƴƻǘ 
limited to schoolwide and subgroup performance and progress as measured by the Smarter Balanced 
!ǎǎŜǎǎƳŜƴǘǎΣ /9[5¢Σ ƻǘƘŜǊ ǎǘŀǘŜ ǎǘŀƴŘŀǊŘƛȊŜŘ ƳŜŀǎǳǊŜǎ ƻŦ ǇŜǊŦƻǊƳŀƴŎŜΣ ŀƴŘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴǘŜǊƴŀƭ 
assessments. 
 
During the May 1st, 2020 CSD Annual Oversight Visit, CSD staff noted that LALPA had timely άprovided 
the annual performance analysis and self-ǊŜŦƭŜŎǘƛƻƴ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ 
ǘŀǊƎŜǘǎ ƛŘŜƴǘƛŦƛŜŘ ƛƴ ƛǘǎ ŎƘŀǊǘŜǊΦέ8  
 
While the California Assessment of Student Performance and Progress (CAASPP) was not administered 
in 2020 due to the Covid-19 pandemic, in the most recent test administration in 2019, as detailed more 
Ŧǳƭƭȅ ōŜƭƻǿΣ [![t!Ωǎ ǎǘǳŘŜƴǘǎ ǊŜŀƭƛȊŜŘ increases in the percentage of students who achieved 
aŜǘκ9ȄŎŜŜŘŜŘ ƛƴ 9[! ŀƴŘ aŀǘƘ ŀƴŘ ǘƘŜ ά5ƛǎǘŀƴŎŜ ŦǊƻƳ {ǘŀƴŘŀǊŘέ ό5C{ύ rates both schoolwide and for 
every significant subgroup ς all metrics showed increases over 2018, ranging from 18.4 to 63.7 point 
gains: 
  
LALPA DFS Scores 2018 to 2019 

    ELA MATH 

    LALPA   LALPA   

All Students 2019 24.2  pts below +21.5 points 43.2 pts below +18.4 points 

  2018 45.7 pts below   61.6 pts below   

English Learners 2019 31 pts below +27.1 points 52.4 pts below +19.6 points 

  2018 58.1 pts below   72.1 pts below   

Socioeconomically 
Disadvantaged 2019 25.6  pts below +23.8 points 44.8 pts below +19.7 points 

  2018 49.4 pts below   64.4 pts below   

 
7 Annual Oversight Visit Reports dated February 14, 2019 _January 17, 2018 and November 3, 2016. 
8 LAUSD CSD Annual Oversight Visit Report, May 1, 2020. 
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Students 
w/Disabilities 2019 37.8 pts below +63.7 points 52.4   pts below +35.4 points 

  2018 101.4 pts below   87.8 pts below   

Hispanic/Latinx 2019 23.7 pts below +21.9 points 43.8 pts below +18.5 points 

  2018 45.6 pts below   62.3 pts  below   

Source:  https://www.caschooldashboard.org/reports/19647330124818/2019 
 

Looking at Met/Exceeded rates, similarly, LALPA achieved growth schoolwide in both ELA and Math and 
across all subgroups, ranging from one to nine percentage points. 
 

 
Source:  https://caaspp-elpac.cde.ca.gov/caaspp/ 
 
OPERATIONAL 
LALPA will provide a description to the Charter Schools Division with annual verification, within 30 days, of 
ǘƘŜ ǎŎƘƻƻƭΩǎ ǘƛƳŜƭȅ ǎǳōƳƛǎǎƛƻƴ ǘƻ /![t!5{ ƻŦ ŀƭƭ Řŀǘŀ ǊŜƭŀǘŜŘ ǘƻ 9ƴƎƭƛǎƘ ƭŜŀǊƴŜǊ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴΦ 
 
5ǳǊƛƴƎ ǘƘŜ aŀȅ мΣ нлнл [!¦{5 hǾŜǊǎƛƎƘǘ ±ƛǎƛǘΣ /{5 ƴƻǘŜŘ ǘƘŀǘ ǘƘŜ [![t!Ωǎ ƻǇŜǊŀǘƛƻƴŀƭ ōŜƴŎƘƳŀǊƪ ǿŀǎ 
άMET ς Charter provided ŀƴƴǳŀƭ ǾŜǊƛŦƛŎŀǘƛƻƴ ƻŦ ǎǳōƳƛǎǎƛƻƴ ǘƻ /![t!5{Φέ  
 
¢ƘŜ [!¦{5 /ƘŀǊǘŜǊ tƻƭƛŎȅ ƴƻǘŜǎ ǘƘŀǘΣ άAs part of its analysis [of Criterion 1], the LAUSD Board of 
Education will assess the extent  to which charter school  governing  board  members and  staff  have 
successfully implemented the  terms  of their charter, addressed deficiencies, and demonstrated 
capacity to continue to do so in the future based on evidence of past performance.έ9 We believe the 
ŦƻǊŜƎƻƛƴƎ ŘŜƳƻƴǎǘǊŀǘŜǎ Ŧǳƭƭȅ ǘƘŀǘ ǘƘŜ [![t!Ωǎ /9hκ{ǳǇŜǊƛƴǘŜndent, Principal, teachers, staff, and 
Board are all firmly committed to successfully implementing the terms of the charter and that when 
challenges arise we have the capacity to quickly address them and make necessary improvements. 
 
LALPA has met all of the elements of Criterion 1. 
 
LALPA MEETS CRITERION 2 AS A MIDDLE-TIER SCHOOL WITH STRONG SCHOOLWIDE AND SUBGROUP PERFORMANCE 

ON THE CA DASHBOARD AND MEASURABLE INCREASES IN ACADEMIC ACHIEVEMENT EACH YEAR OF THE CHARTER TERM 

 
9 LAUSD Charter Policy, p. 28. 

LALPA Growth LALPA Growth

All Students 2019 38% 6% 25% 5%

2018 31% 20%

English Learners 2019 18% 8% 9% 2%

2018 11% 7%

Socioeconomically 

Disadvantaged 2019
38%

9%
24%

6%

2018 29% 18%

Students 

w/ Disabilities 2019
22%

6%
11%

1%

2018 16% 10%

Hispanic/Latinx 2019 39% 7% 26% 6%

2018 32% 20%

ELA MATH

LALPA CAASPP Scores 2018 to 2019

https://www.caschooldashboard.org/reports/19647330124818/2019
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We are pleased that the CDE determined that LALPA iǎ ŀ άaƛŘŘƭŜ tŜǊŦƻǊƳƛƴƎ {ŎƘƻƻƭέ ŦƻǊ ǇǳǊǇƻǎŜǎ ƻŦ 
charter renewal, based on the California Dashboard indicators:10 
 

 
Source:  https://www.caschooldashboard.org/reports/19647330124818/2019 

 
LALPA is in the Yellow, or third-highest of five tiers, on the 2019 Dashboard (graphic immediately above) 
for ELA, Mathematics and Chronic Absenteeism; and Green, or second-highest of the five tiers, for 
Suspension Rate.  The English Learner Progress had no color rating in 2018 or 2019 due to the transition 
to the new English Learner Proficiency Assessments ŦƻǊ /ŀƭƛŦƻǊƴƛŀ ό9[t!/ύΣ ōǳǘ ппΦн҈ ƻŦ [![t!Ωǎ мнф 
English Learner students were making progress (more details on each of these are included below).   
 
The Dashboard for 2019 indicates that LALPA meets all of the local indicators:  Basics, Implementation of 
Academic Standards, Parent and Family Engagement, Local Climate Survey and Access to a Broad Course 
of Study.   
   
For Middle Performing Schools, the LAUSD Charter Policy states the following considerations for 
renewal: 
 

Pursuant to Education Code section 47607.2(b), the LAUSD Board shall consider the following: 
 
1) The schoolwide performance and performance of all subgroups of pupils served by the charter 

school on both the state and local indicators on the California School Dashboard; 
2) The LAUSD Board shall provide greater weight to the performance on measurements of academic 

performance on the California School Dashboard; 
3) Until January 1, 2026, the LAUSD Board shall also consider clear and convincing evidence, 

demonstrated by verified data, showing either of the following: 

 
10 https://www.cde.ca.gov/sp/ch/csperformcategory.asp. 

https://www.caschooldashboard.org/reports/19647330124818/2019
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a. The charter school achieved measurable increases in academic achievement, as defined 
ōȅ ŀǘ ƭŜŀǎǘ ƻƴŜ ȅŜŀǊΩǎ ǇǊƻƎǊŜǎǎ ŦƻǊ ŜŀŎƘ ȅŜŀǊ ƛƴ ǎŎƘƻƻƭΣ ƻǊ 

b. Strong postsecondary outcomes, as defined by college enrolment, persistence, and 
completion rates equal to similar peers.11 

 
As a school servings grades TK-5, (3)(b) is not applicable, thus we focus here first on [![t!Ωǎ schoolwide 
ŀƴŘ ǎǳōƎǊƻǳǇ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ 5ŀǎƘōƻŀǊŘΣ ǿƛǘƘ άƎǊŜŀǘŜǊ ǿŜƛƎƘǘέ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ŀŎŀŘŜƳƛŎ ƛƴdicators 
(ELA, math, and EL progress).  We then turn to the clear and convincing evidence demonstrated by 
άǾŜǊƛŦƛŜŘ ŘŀǘŀΣέ ƴŀƳŜƭȅΣ /!!{tt ǎŎƻǊŜǎΣ ǎƘƻǿƛƴƎ ǘƘŀǘ [![t! ƛǎ ŀŎƘƛŜǾƛƴƎ measurable growth for our 
students. 
 
California Dashboard 

 
Source: https://www.caschooldashboard.org/reports/19647330124818/2019 

 
hƴ ǘƘŜ нлмф 5ŀǎƘōƻŀǊŘΣ [![t!Ωǎ /!!{tt ǎŎƻǊŜǎ ŀǊŜ -24.2 DFS in ELA, a 21.5 point increase over 2018, 
and in Math, -43.2 DFS, an 18.4 point increase over 2018.  In looking just at the percentage of students 
who Met or Exceeded standards, in ELA, 38% of our students Met/Exceeded standards ς a seven 
percentage point increase from 2018; and in Math, 25% of our students Met/Exceeded standards, five 
percentage points higher than 2018.12  While we are very pleased with this growth, we recognize that 
there is far more work to be done. 
 
[![t!Ωǎ ǎŎƻǊŜǎ ŘƛŘ ƴƻǘ ƳŜŜǘ ǘƘŜ ǎǘŀǘŜ ŀǾŜǊŀƎŜǎ for our schoolwide scores ό[![t!Ωǎ -24.5 DFS compares 
to the statewide average of  -2.5 DFS in ELAΤ [![t!Ωǎ -поΦн 5C{ ŎƻƳǇŀǊŜǎ ǘƻ ǘƘŜ ǎǘŀǘŜΩǎ -33.5 DFS in 
Math).13  But LALPA did outperform 2019 state averages for all statistically significant subgroups, in 
both ELA and Math.  
  

 
11 LAUSD Charter Policy, p. 33-34. 
12 https://www.caschooldashboard.org/reports/19647330124818/2019 
13 https://caaspp-elpac.cde.ca.gov/caaspp 

https://www.caschooldashboard.org/reports/19647330124818/2019
https://www.caschooldashboard.org/reports/19647330124818/2019
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2019 CAASPP LALPA v. CA Averages 

    ELA   MATH 

    LALPA CA   LALPA CA 

All Students 2019 24.2  pts below 2.5 pts below   43.2 pts below 33.5 pts below 

English Learners 2019 31 pts below 45.1 pts below   52.4 pts below 68.6 pts below 

Socioeconomically 
Disadvantaged 2019 25.6  pts below 30.1pts below   44.8 pts below 63.7  pts below 

Students 
w/Disabilities 2019 37.8 pts below 88.1 pts below   52.4   pts below 119.4 pts below 

Hispanic/Latinx 2019 23.7 pts below 26.6 pts below   43.8 pts below 62.2 pts below 

 
¢ƘŜ ŘƛǎǇŀǊƛǘȅ ōŜǘǿŜŜƴ [![t!Ωǎ ǎŎƘƻƻƭǿƛŘŜ ƻǳǘŎƻƳŜǎ ŀƴŘ ǘƘŜ ƻǾŜǊŀƭƭ ǎǘŀǘŜǿƛŘŜ ŀǾŜǊŀƎŜǎ ǎƛƳǇƭȅ 
underscores the differences in the student populations. For example, while 98% of our students are 
Socioeconomically Disadvantaged (SED), only 60.7% of students statewide are SED.14 If the entire state 
were serving a similar population of students as LALPA, we can assume that we would outperform 
statewide averages for the schoolwide scores.   
 
We know this assumption is correct thanks to data analysis conducted by the California Charter Schools 
Association (CCSA) through its accountability framework, based on publicly available academic 
indicators.  CCSA ranks the DFS score given to every eligible public school in the state15 from lowest to 
highest into percentiles (1-100) and 10 decile ranks. The 1st percentile is equivalent to the lowest 1% of 
schools statewide, while the 1st decile translates to the bottom 10% of schools (1-10), according to the 
ǎŎƘƻƻƭǎΩ ŀǾŜǊŀƎŜ ǊŜǎǳƭǘǎ ƻƴ ǘƘŜ /!!{ttΦ /ƻƴǾŜǊǎŜƭȅΣ ǘƘŜ млth decile rank is equivalent to a school having 
an average DFS in the top 10% of schools statewide (91-100). Similar Students Rank (SSR) orders schools 
on a 1-10 scale according to how students perform on standardized tests compared to schools serving 
similar students statewide. SSR functions as a "proxy value-add" measure by comparing each school's 
performance to a prediction based on how schools with similar demographic characteristics perform. 
This calculation factors in the percentage of students who are: 

¶ Socioeconomic Disadvantaged (this includes FRPL, F/HY, migrant students, and students for 

whom neither parent is a HS graduate),  

¶ Average Parent Education Level  

¶  % EL and RFEP  

¶ % SWD 

¶ % Students by Race/Ethnicity 

¶ % Mobility (indicating test-takers who were not enrolled at the school on Fall Census Day in 

mid-October).16 

 

 
14 https://data1.cde.ca.gov/dataquest/dqcensus/EnrCharterSub.aspx?cds=00&agglevel=state&year=2019-20 
15 Dashboard Alternative School Status (DASS) schools ς formerly referred to as Alternative Schools Accountability 
Model (ASAM) schools are not included, nor are schools that are less than four years old or schools with fewer 
than 30 CAASPP test-takers. 
16 ¢ŜŎƘƴƛŎŀƭ DǳƛŘŜΥ  5Ŝǘŀƛƭǎ ƻƴ ǘƘŜ /ƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǘƘŜ /ŀƭƛŦƻǊƴƛŀ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ !ǎǎƻŎƛŀǘƛƻƴΩǎ !ŎŀŘŜƳƛŎ 
Accountability Framework, CCSA, Updated Nov. 2019; https://cdn2.hubspot.net/hubfs/3049635/CCSA-
Accountability-Framework-Technical-Guide-2019.pdf 

https://cdn2.hubspot.net/hubfs/3049635/CCSA-Accountability-Framework-Technical-Guide-2019.pdf
https://cdn2.hubspot.net/hubfs/3049635/CCSA-Accountability-Framework-Technical-Guide-2019.pdf
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!ŎŎƻǊŘƛƴƎ ǘƻ //{!Ωǎ !ŎŎƻǳƴǘŀōƛƭƛǘȅ CǊŀƳŜǿƻǊƪΣ LALPA has a State Rank of 4/10; yet when the students 
we serve is taken into account, LALPA has a Similar Schools Rank of 8/10, putting us in the top 30% of 
schools across the state serving a similar population of students.17  
 
English Language Arts 
[![t!Ωǎ 2019 ELA performance (-24 DFS) was stronger than three of the Resident Schools (Albion Street, 
Gates Street and Hillside, -33 to -53 DFS), yet not quite as strong as Griffin and Huntington Drive (-14 
and -18 DFS). 
 

 
Source: https://www.caschooldashboard.org 

 

As noted above, our significant subgroups all outperformed state averages in 2019 in ELA:   

¶ ELs at LALPA had a DFS of -31, 14.1 points higher than the state average of -45.1 

¶ Hispanic/Latino had a DFS of -23.7, 2.9 points above the state average of -26.6 

¶ SED had a DFS of -25.6, 4.5 points above the state rate of 30.1 

¶ We also note that while our SWD subgroup was not statistically significant enough to be 
reported in 2019 (it was in 2018), at ς37.8, this small group of students was 50.3 points above 
the state average for their peers in the subgroup of -88.1.18 
 

 

 
17 CCSA Snapshots. https://www.ccsasnapshots.org/academic-accountability-report  
18 California School Dashboard.  https://www.caschooldashboard.org 
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Source: https://www.caschooldashboard.org/reports/19647330124818/2019 
Mathematics 
In Math, our students made an 18.4 point gain to -43 DFS, coming closer to the state average of -33.5 
and outperforming four of the five Resident Schools (-45 to -62), with Griffin Ave. at -25 DFS.   
  

 
Source: https://www.caschooldashboard.org 

As noted above, our significant subgroups all outperformed state averages in 2019 in Math, typically by 
a significant margin:   

¶ ELs at LALPA had a DFS of -52.4, 14.1 points higher than the state average of -68.6 

¶ Hispanic/Latino had a DFS of -43.8, 18.4 points above the state average of -62.2 

¶ SED had a DFS of -44.8, 18.9 points above the state rate of 63.7 

¶ We also note that while our SWD subgroup was not statistically significant enough to be 
reported in 2019 (it was in 2018), at ς52.4, this small group of students was 67 points above the 
state average for their peers in the subgroup of -119.4.19 

 

 
Source: https://www.caschooldashboard.org/reports/19647330124818/2019 

 
 
 

 
19 California School Dashboard.  https://www.caschooldashboard.org  
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English Learner Progress 
 

Source: 
https://www.caschooldashboard.org/reports/19647330124818/2019 

 

No performance colors were issued for any schools on the 2018 or 2019 
Dashboard for the English Learner Progress Indicator due to the transition to 
the English Language Proficiency Assessments for California. The Indicator 
divides the four levels of the ELPAC exam into six ELPI levels to determine how 
many students at a school gain at least one ELPI level that year on the ELPAC.  
Based on this analysis, on the 2019 spring ELPAC, 44.2% of our 129 ELs gained 
at least one ELPI level, 33.3% maintained ELPI levels 1, 2L, 2H, 3L or 3H, and 
22.4% decreased at least one ELPI level. 
 

Across California in 2019, the statewide average was 42.9% of ELs gaining at 
ƭŜŀǎǘ ƻƴŜ 9[tL ƭŜǾŜƭΣ ǎƻ [![t!Ωǎ 9[ǎ ŀǊŜ ǇŜǊŦƻǊƳƛƴƎ ǎƭƛƎƘǘƭȅ ōŜǘǘŜǊ ǘƘŀƴ ǘƘŜ ǎǘŀǘŜ 
average.  CA averages in 2019 also indicate that 31.5% maintained ELPI levels 
1, 2L, 2H, 3L or 3H (slightly less ǘƘŀƴ [![t!Ωǎ ооΦо҈ύ ŀƴŘ нлΦм҈ ŘŜŎǊŜŀǎŜŘ ŀǘ 

ƭŜŀǎǘ ƻƴ 9[tL ƭŜǾŜƭ όǎƭƛƎƘǘƭȅ ƭŜǎǎ ǘƘŀƴ [![t!Ωǎ ннΦп҈ύΦ20   
 

hǾŜǊ ǘƘŜ ŎǳǊǊŜƴǘ ŎƘŀǊǘŜǊ ǘŜǊƳΣ [![t!Ωǎ 9[ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǊŀǘŜǎ ƘŀǾŜ ǊŀƴƎŜŘ ŦǊƻƳ пΦт҈ ǘƻ ŀ ƘƛƎƘ ƻŦ фΦм҈ 
spring 2020.  As we have noted in our annual updates to CSD staff, our dual immersion program 
inherently means that our English Learners receive less instruction each day in English, particularly in the 
lower grades, where Spanish is the predominant language.  While a typical elementary school might 
seek to reclassify most ELs who are continuously enrolled from Kindergarten by the third grade, at 
LALPA, our goal is to reclassify students who are continuously enrolled from Kindergarten by fifth grade, 
given the amount of English language learning they receive each day.  Our EL reclassification rates are 
on par with other whole school dual immersion programs, such as City Language Immersion Charter, 8% 
EL reclassification rate in 2019-нлΤ {ŀƴ Wǳŀƴ 9{ ƛƴ /ŀǇƛǎǘǊŀƴƻ ¦ƴƛŦƛŜŘΩǎ ŀŎŎƭŀƛƳŜŘ Řǳŀƭ ƛƳƳŜǊǎƛƻƴ 
program had a 5.5% EL reclassification rate in 2019-20; Viejo ES, also in Capistrano Unified, had a 10.1% 
reclassification rate in 2019-20, up from 4.9% in 2018-19.21 

 
20 https://www.caschooldashboard.org/reports/19647330124818/2019/academic-performance#english-learner-
progress  
21 https://data1.cde.ca.gov/dataquest/ 

CA ELPI 2019 

https://www.caschooldashboard.org/reports/19647330124818/2019
https://www.caschooldashboard.org/reports/19647330124818/2019/academic-performance#english-learner-progress
https://www.caschooldashboard.org/reports/19647330124818/2019/academic-performance#english-learner-progress
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# of ELs Reclassified EL Reclassification Rate 

2017 EL Reclassification 15 8.4% 

2018 EL Reclassification 14 6.7% 

2019 EL Reclassification 10 4.7% 

2020 EL Reclassification 17 9.1% 

Source:  https://data1.cde.ca.gov/dataquest/ 
 

LALPA was unable to administer the ELPAC in spring 2020 due to the Covid-19 pandemic and distance 
learning.  LALPA has administered the ELPAC this fall and will follow all guidelines for digital 
administration of the ELPAC this year and reclassification criteria as outlined in the EL Master Plan.   
 

Chronic Absenteeism  
/ƘǊƻƴƛŎ ŀōǎŜƴǘŜŜƛǎƳ ƳŜŀǎǳǊŜǎ ǘƘŜ άpercentage of students in 
kindergarten through grade 8 who are absent 10 percent or more of the 
ƛƴǎǘǊǳŎǘƛƻƴŀƭ Řŀȅǎ ǘƘŜȅ ǿŜǊŜ ŜƴǊƻƭƭŜŘΦέ22 On the 2019 CA Dashboard, 
[![t!Ωǎ /ƘǊƻƴƛŎ !ōǎŜƴǘŜŜƛǎƳ ǊŀǘƛƴƎ ǿŀǎ ȅŜƭƭƻǿΣ ŀǘ мнΦт҈Σ ŀ ŘŜŎƭƛƴŜ ƻŦ 
2.4% from 2018.  There was no significant disparity in chronic 
absenteeism between our subgroups:  ELs were chronically absent 11.9%, 
Hispanic/Latinos 10.8% and SED students 12.4%.   
  
Our schoolwide rate is slightly higher than the statewide average of 
10.1%, but our two largest subgroups Hispanic/Latino (84% of our 
students) and SED (98% of our students) align with state averages:  

¶ Hispanic/Latino students at LALPA were 10.8% Chronically Absent 
compared to the state average for the subgroup of 11% 

¶ SED at LALPA were 12.4% compared to state average for SED of 12.9%.  
 

Suspension 
In 2018-19, LALPA suspended three students for a suspension rate of 0.5%; each of our subgroups (EL, 

Hispanic/Latino and SED) had one suspension. This is lower than the 
state rate of 3.4%.23  In 2019-20, LALPA had two suspensions. As 

detailed in Elements м ŀƴŘ млΣ [![t!Ωǎ ǊŜǎǘƻǊŀǘƛǾŜ ƧǳǎǘƛŎŜ ŀƴŘ tƻǎƛǘƛǾŜ 
Behavioral Intervention and Supports (PBIS) efforts, along with Multi-
Tiered System of Supports (MTSS) all are effectively implemented to 
help our students exhibit positive behaviors.  

 

 
22 https://www.caschooldashboard.org/reports/19647330133884/2019/academic-engagement#chronic-
absenteeism 
23 https://www.caschooldashboard.org/reports/ca/2019/conditions-and-climate#suspension-rate 

Year 2016-17 2017-18 2018-19 2019-20 

Suspension 
number 1 0 

 
3 

 
2 

Suspension rate 0.2% 0.0% 0.5% 0.1% 

Expulsion 
number  0 0 

 
0 

 
0 

Expulsion rate  0.0% 0.0% 0.0% 0.0% 
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(http://dq.cde.ca.gov/dataquest/; Internal Data) 
Verified Data Convincingly Demonstrates That LALPA Has Achieved Measurable Increases In Academic 
Achievement 
We now turn to section (3)(a) of /ǊƛǘŜǊƛƻƴ нΣ ά[T]he LAUSD Board shall also consider clear and convincing 
evidence, demonstrated by verified data, showing . . . . the school achieved measurable increases in 
ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘΣ ŀǎ ŘŜŦƛƴŜŘ ōȅ ŀǘ ƭŜŀǎǘ ƻƴŜ ȅŜŀǊΩǎ ǇǊƻƎǊŜǎǎ ŦƻǊ ŜŀŎƘ ȅŜŀǊ ƛƴ ǎŎƘƻƻƭΦέ24  The LAUSD 
Charter Policy offers the following definitions: 

 
Until such time that the State Board of Education adopts a pupil-level academic growth 
ƳŜŀǎǳǊŜΣ ŦƻǊ ǘƘŜ ǇǳǊǇƻǎŜǎ ƻŦ ǘƘƛǎ tƻƭƛŎȅ ŀƴŘ tǊƻŎŜŘǳǊŜǎΣ ǘƘŜ 5ƛǎǘǊƛŎǘ ŘŜŦƛƴŜǎ άƻƴŜ ȅŜŀǊΩǎ 
ǇǊƻƎǊŜǎǎέ as growth in achievement in ELA and Math from one academic year to the next and 
ǿƛƭƭ ƳŜŀǎǳǊŜ ǇǊƻƎǊŜǎǎ ǳǎƛƴƎ ǘƘŜ ƎǊƻǿǘƘ ƳŜǘǊƛŎ ǎƘƻǿƛƴƎ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎ ŦǊƻƳ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ 
School Information+ system, for which charters shall be encouraged to provide data. The 
5ƛǎǘǊƛŎǘΩǎ ŜȄǇŜŎǘŀǘƛƻƴ ƛǎ ǘƘŀǘ ŀ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŘŜƳƻƴǎǘǊŀǘŜŘ ŜƛǘƘŜr the same or higher growth 
ƭŜǾŜƭǎ ŀǎ ǎŎƘƻƻƭǎ ǎŜǊǾƛƴƎ ǎƛƳƛƭŀǊ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴǎΣ ŦƻǊ ŜŀŎƘ ȅŜŀǊ ƻŦ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ 
current term of the charter (e.g., seven-year, six-year, five-year, or two-year term).25 Charter 
schools submitting verified data for this purpose must provide a clear explanation as to its 
alignment with the requirements herein. (Emphasis added.)26 

 
Aǘ ǘƘƛǎ ǘƛƳŜ [![t! ŘƻŜǎ ƴƻǘ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ {ŎƘƻƻƭ LƴŦƻǊƳŀǘƛƻƴҌ ǎȅǎǘŜƳ ŦƻǊ ƻǳǊ ƻǿƴ ǎǘǳŘŜƴǘǎΩ 
individual growth data, thus we offer here what we can that offers verifiable data to show measurable 
ƛƴŎǊŜŀǎŜǎ ƛƴ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ƻǳǘŎƻƳŜǎΦ 
 
CAASPP Score Growth 

While the CDE provides Řŀǘŀ ƻƴ ά/ƘŀƴƎŜ ƻǾŜǊ ¢ƛƳŜέ 
for CAASPP Mean Scale Scores for a grade level cohort, 
we note that this is not an authentic demonstration of 
individual student growth over time as it does not 
account for student attrition or new enrollments in a 
cohort and does not calculate individual student 
growth, but rather looks at cohort averages each year.  
That said, we are pleased that our 5th grade cohort in 
2019 demonstrated particularly strong growth, with a 
gain of 112.7 Mean Scale Score points in ELA and 104.8 
Mean Scale Score points in Math between their 3rd 
grade testing in 2017 and 5th grade testing in 2019.  The 
2019 4th graders similarly achieved growth in one year 
that was comparable to the 2018 5th ƎǊŀŘŜǊǎΩ ƎǊƻǿǘƘ 
over two years ς 53.4 Mean Scale Score points in ELA 
and 48.8 Mean Scale Score points in Math. 
 
As illustrated by this data, fluctuations in small cohorts 
of just 48-63 students are to be expected.  The 2017 5th 

 
24 LAUSD Charter Policy, p. 29. 
25 This methodology is based on LAUSDôs School Information+ platform https://laschoolinfo.coredistricts.org/. 
26 Ibid, p. 33. 

3rd Grade 

2016-17

4th Grade 

2017-18

5th Grade 

2018-19

2-Year 

Growth

ELA 2394.2 2435.1 2506.9 112.7

Math 2387.2 2419.4 2492.0 104.8

3rd Grade 

2017-18

4th Grade 

2018-19

1-Year 

Growth

ELA 2397.0 2450.4 53.4

Math 2384.1 2432.9 48.8

3rd Grade 

2016-17

4th Grade 

2017-18

5th Grade 

2018-19

2-Year 

Growth

ELA 2383.9 2418.4 2431.1 47.2

Math 2399.5 2399.0 2453.5 54.0

3rd Grade 

2016-17

4th Grade 

2017-18

5th Grade 

2018-19

2-Year 

Growth

ELA 2360.5 2411.4 2434.6 74.1

Math 2385.5 2446.6 2461.8 76.3

CAASPP Mean Scale Score Growth

2019 5th Grade Cohort

2019 4th Grade Cohort

2018 5th Grade Cohort

2017 5th Grade Cohort
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ƎǊŀŘŜǊǎ ƎŀƛƴŜŘ тпΦм aŜŀƴ {ŎŀƭŜ {ŎƻǊŜ Ǉƻƛƴǘǎ ƛƴ 9[!Σ нлмуΩǎ рth graders gained just 47.2 points and then 
нлмфΩǎ рth graders gained 112.7 points, each over the same two year period between 3rd and 5th grades.  
 

  
 
LALPA has clearly met the requirements of Criterion 2 and warrants a five-year renewal term. 
 
LALPA ALSO MEETS CRITERION 3 FOR RENEWAL:  OUR ENROLLMENT AND DISMISSAL PRACTICES ARE NON-
DISCRIMINATORY AND WE DO NOT HAVE ANY SUBSTANTIAL FISCAL OR GOVERNANCE FACTORS 
 
Pursuant to Education Code § 47607(e), Criterion 3 asks ǿƘŜǘƘŜǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ŜƴǊƻƭƭƳŜƴǘ ƻǊ 
dismissal practices are discriminatory and whether the charter school has substantial fiscal or 
governance factors as grounds for nonrenewal.  
 
LAUSD Charter Policy states: άSubstantial fiscal factors may include, but are not limited to, issues related 
ǘƻ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ŦƛǎŎŀƭ ǎƻƭǾŜƴŎȅΣ ƳƛǎƳŀƴŀƎŜƳŜƴǘ ƻŦ ŦǳƴŘǎ ŀƴŘκƻǊ ƻǘƘŜǊǎ όŜΦƎΦΣ ŎƻƴǘǊŀŎǘǳŀƭ 
obligations, judgments/settlements, unpaid bills or debts, fee-for-service arrangements, facilities-
related costs, Prop. 39 over-allocated space reimbursements, etc.).έ27  As noted under Criterion 1, LALPA 
Ƙŀǎ ǊŜŎŜƛǾŜŘ ŀ ǊŀǘƛƴƎ ŦǊƻƳ /{5 ǎǘŀŦŦ ƻŦ άоέκtǊƻŦƛŎƛŜnt ŦƻǊ CƛǎŎŀƭ hǇŜǊŀǘƛƻƴǎ ŀƴŘ [![t!Ωǎ ŦƛǎŎŀƭ Ǉƻǎƛǘƛƻƴ ƛǎ 
positive, with a net balance of approximately $4M, equivalent ǘƻ ƻƴŜ ȅŜŀǊΩǎ ƻǇŜǊŀǘƛƴƎ ŜȄǇŜƴǎŜǎΦ 
 
[!¦{5 /ƘŀǊǘŜǊ tƻƭƛŎȅ ƎƻŜǎ ƻƴ ǘƻ ǎǘŀǘŜΣ ά{ubstantial governance factors may include, but are not limited 
to, issues related to the retention of faculty (such as school leadership and teachers) which rise to the 
level of disruption of delivery of educational programs; conflicts of interest; or, violations of the Brown 
Act or California Public Records Act.έ28  Again, as detailed above under Criterion 1, LALPA has received a 
ǊŀǘƛƴƎ ŦǊƻƳ /{5 ǎǘŀŦŦ ƻŦ άпέκ!ŎŎƻƳǇƭƛǎƘŜŘ ŦƻǊ DƻǾŜǊƴŀƴŎŜΦ  ¢ŜŀŎƘŜǊ ǊŜǘŜƴǘƛƻƴ ǊŀǘŜǎ ƘŀǾŜ ōŜŜƴ ǎǘǊƻƴƎ 
over the charter term at 95% each year; our teachers are unionized and represented by the California 
Teachers Association. 
 
¢ƘŜ Ŧƛƴŀƭ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ƛǎ ǿƘŜǘƘŜǊ άThe charter school is not serving the pupils who wish to attend.  
Upon a finding that the charter school is not serving the pupils who wish to attend, LAUSD must identify 
evidence supporting this finding, including aggregate data reflecting pupil enrollment patterns at the 

 
27 LAUSD Charter Policy, p. 35. 
28 Ibid. p. 36. 
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charter school. (Ed. Code, § 47606(d).)έ29  LALPA serves all students, including students who are 
academically low achieving, FRPL, ELs, SWD, F/HY, or student with other special needs.  Our racial/ethnic 
makeup is consistent with the District.  As detailed in Element 7, below, we engage in outreach each 
year in the surrounding community during our open enrollment period to inform families around the 
school about our program ς our dual immersion, constructivist model is appealing to many families, 
ƛƴŎƭǳŘƛƴƎ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ǎǇŜŎƛŀƭ ƴŜŜŘǎ ŀƴŘ ǿƘƻ ŀǊŜ άƘŀǊŘ ǘƻ ǎŜǊǾŜέ ς LALPA welcomes these students 
and is designed to meet their needs.  
 
LALPA meets all of the requirements of Criterion 3. 
 
As demonstrated throughout the preceding pages and thorough data analysis, LALPA presents a sound 
dual immersion educational program for our TK-5 students, and we are achieved measurable increases 
in academic achievement year over year.  Our team is well-qualified with strong capacity to continue 
implementing the program.  We look forward to continuing our partnership with LAUSD for another five 
year charter term. 
 
SUCCESS OF THE KEY FEATURES OF THE EDUCATIONAL PROGRAM  

As detailed throughout this charter petition, through our dual immersion program, students are 
developing fluency, communication and literacy in Spanish and English, while learning grade level content 
standards through thematic teaching and project based learning units ǘƘŀǘ ƛƴǘŜƎǊŀǘŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǎƻŎƛŀƭ 
justice themes.   Our students participate in active, hands-on learning that engages them as their own 
questions drive much of the learning, fueled by their natural curiosity.  Our teachers are attentive to what 
students already know and to the cultural experiences and knowledge they bring to school, weaving this 
experience and respect for different cultures into the curriculum.  We embrace diversity ς and encourage 
our students to embrace and celebrate it ς as an asset they bring to the school.   

 

LALPA serves the whole child, and is designed to provide enriching experiences for our students, most of 
whom come from families who have limited exposure to the arts and opportunities for the types of extra 
curricular activities we provide, which include: 

 

¶ Weekly Visual Art Classes:  A credentialed teacher provides weekly lessons to all classes between 
45 minutes to 1 hour.  The visual art lessons adhere to the Visual Art and Performing Arts 
standards and include art appreciation. Exploration of different media, Art Elements and 
Principles of  Design, and an annual Art Gallery Showcase.  The Art teacher collaborates weekly 
with classroom teachers to support integration of the Arts into the core curriculum.  

¶ Weekly Music Classes: A music teacher hired through our partner, Education Through Music LA, 
provides weekly music lessons of 30-45 minutes where students learn about World Music history 
and learn to play different instruments starting in Kindergarten with acoustic instruments.  
Students in the upper grades learn to play the Xylophone, the recorder, and the Ukelele.  Each 
class performs a music selection twice a year: Winter and Spring Performance. 

¶ Robotics and Coding Afterschool Class: This class is offered to students who have been identified 
as High Achieving.  The program is design to offer additional opportunities to engage in Science, 
Math, technology, and engineering concepts as they work on team-building skills through fun 
challenges.  These classes are offered biweekly to students. 
 

 
29 Ibid.  



 

REV ς August 2020        Page 30 of 253 
 
 

All students participate in 200 minutes every 10 days of P.E.30 and health lessons, and engage in hands-
on learning about healthy eating and nutrition through our school garden and walking field trips to the 
Urban Farm at LALA.  Additional field trips may include The Grammy Museum, The Science Center, 
Descanso Gardens, Griffith Observatory, Autry Museum, and more to support our grade-level standards. 
 
This past year the Leadership Team, comprised of the site administrators and teacher leaders, 
participated in two days of professional development at the Instructional Leadership Institute (ILI) 
facilitated by the University of Washington, followed by a small-group school visit by the ILI that 
focused on deepening learning of instructional leadership including observing and analyzing 
classroom instruction and determining teacher professional development needs. LALPA has since 
incorporated the Five Dimensions of Teaching and Learning Instructional Framework into our school 
site professional development.  Developed from multiyear research efforts at the University of 
Washington, this framework provides a common language of instruction across grade levels and 
curriculum for LALPA teachers and staff to continue to refine our instructional practices.   
 
The Five Elements focus on purpose (standards, learning target and teaching points); student 
engagement (intellectual work, engagement strategies, and talk); curriculum and pedagogy 
(curriculum, teaching approaches and/or strategies, scaffolds for learning); assessment for student 
learning (assessment and adjustments); and classroom environment and culture (use of physical 
environment, classroom routines and rituals, and classroom culture).   
 
Guided by the instructional framework, LALPA lessons and instructional materials are based on grade-
level standards, are meaningful and relevant beyond the task at hand, are appropriately challenging 
and supportive, and help students learn and apply transferable knowledge and skills. Lessons are 
intentionally linked to other lessons, while learning targets are clearly articulated and measurable.  
¢ƘŜ ǘŜŀŎƘƛƴƎ Ǉƻƛƴǘǎ ŀǊŜ ōŀǎŜŘ ƻƴ ƪƴƻǿƭŜŘƎŜ ƻŦ ǎǘǳŘŜƴǘΩǎ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜ ƭŜŀǊƴƛƴƎ 
target(s).  Students take ownership of their learning to develop, test, and refine their thinking, while 
ŜƴƎŀƎŜƳŜƴǘ ǎǘǊŀǘŜƎƛŜǎ ŎŀǇƛǘŀƭƛȊŜ ƻƴ ŀƴŘ ōǳƛƭŘ ǳǇƻƴ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ōŀŎƪƎǊƻǳƴŘΣ ƭƛŦŜ ŜȄǇŜǊƛŜƴŎŜǎΣ 
culture and language to support rigorous and culturally relevant learning, and student talk reflects 
discipline-specific habits of thinking and ways of communication.   
 
Additionally, teachers provide scaffolds for the learning task that support the development of the 
targeted concepts and skills and gradually release responsibility, leading to student independence. 
Students assess their own learning in relation to the learning target, and teachers create multiple 
assessment opportunities and expect all students to demonstrate learning.  Assessment methods 
include a variety of tools and approaches to gather comprehensive and quality information about the 
learning styles and needs of each student, and teachers use observable systems and routines for 
recording and using student assessment data. The physical arrangement of rooms are conducive to 
student learning, including student access to resources.  Classroom systems and routines facilitate 
student responsibility, and classroom discourse and interaction reflect high expectations and beliefs 
ŀōƻǳǘ ŀƭƭ ǎǘǳŘŜƴǘǎΩ ƛƴǘŜƭƭŜŎǘǳŀƭ ŎŀǇŀōƛƭƛǘƛŜǎ ŀƴŘ ŎǊŜŀǘŜ ŀ ŎǳƭǘǳǊŜ ƻŦ ƛƴŎƭǳǎƛǾƛǘȅΣ Ŝǉǳƛty and 
accountability for learning.  
 

 
30 While charter schools are exempt from this requirement of the Education Code, this nonetheless meets the 

requirements of Education Code § 51210(a)(7) for elementary grades. 
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We believe these common systems and structures throughout the school have already benefited our 
students as well as our teachers, as we all work collaboratively towards continuously improving LALPA to 
realize better outcomes for our students and their families. 
 
SUCCESS OF SCHOOLΩS EDUCATIONAL PROGRAM IN MEETING SPECIFIC NEEDS OF ITS STUDENT POPULATION 

 
As detailed below, our Multi-Tiered System of Supports (MTSS) program provides personalized academic 
and behavioral support in the classroom (Tier 1) and may include referral to: 

¶ Student Assistance Program- A support program designed to provide strategies and supports 
related to academics, social-emotional well-being, or any other accommodation that can address 
the specific needs of the child to improve their learning experience.  

¶ Before or after school intervention sessions- the classroom teacher schedules tutoring sessions of 
3-5 students at any given time.  Each session is between 30 minutes to one hour. 

¶ The Learning Center- ¢Ƙƛǎ ƛƴǘŜǊǾŜƴǘƛƻƴ ǇǊƻƎǊŀƳ ƛǎ ǇŀǊǘ ƻŦ [![t!Ωǎ a¢{{Φ  Lǘ ƛǎ ŘŜǎƛƎƴŜŘ ǘƻ ǇǊƻǾƛŘŜ 
targeted literacy instruction, including addressing foundational skills, to small groups of students 
twice per week. Each session is 45 minutes and includes no more than 6 students per class.  During 
that session, the teacher further divides the students into teams based on their reading level and 
provides rigorous targeted instruction on reading skills.   

 
AREAS OF CHALLENGE THE SCHOOL HAS EXPERIENCED AND HOW THEY HAVE BEEN/W ILL BE IMPROVED  

 
Academic Achievement 
While we are pleased by the 2019 gains in our CAASPP scores, we recognize that there is considerable 
room for growth in our scores.  In order to continue making gains and improvements in the academic 
achievement of our students, starting in 2019-20, for the first time we adopted the state-issued Interim 
Assessment Blocks (IABs) and  Interim Comprehensive Assessments (ICAs), and have found them to be 
very helpful in getting our young students comfortable with the format of the CAASPP test and the way 
the questions are asked prior to the actual test.  
 
¢ƘŜ L/!ǎ άŀǊŜ built on the same blueprints as the summative assessments. The ICAs include the same 
item types and formats, including performance tasks, as the summative assessments, and yield results 
on the same vertical scale. The ICAs yield overall scale scores, overall performance level designations, 
and claim-level information.έ31  ¢Ƙƛǎ άŎƭŀƛƳ-ƭŜǾŜƭέ ƛƴŦƻǊƳŀǘƛƻƴ ŦƻǊ 9[! ƛƴŎƭǳŘŜǎ ǊŜŀŘƛƴƎΣ ǿǊƛǘƛƴƎΣ ƭƛǎǘŜƴƛƴƎ 
and research and inquiry; for math, it includes concepts and procedures, problem solving and modeling 
& data analysis, and communicating reasoning. 
 
¢ƘŜ L!.ǎ άfocus on smaller sets of targets than ICAs. They are intended to provide educators the ability 
to check where students are at that moment in time, and use results to determine next steps for 
instruction.έ32 Focused IABs include up to three assessment targets for detailed understanding of a 
ǎǘǳŘŜƴǘΩǎ ƭŜŀǊƴƛƴƎΦ 
 
As with any standardized test, the more a test taker is familiar with the test format and methodology, 
the more he/she is likely to demonstrate a stronger score ς as evidenced by the billion dollar test-prep 
industry.  We have found that the availability of these ICA and IAB practice assessments do help our 

 
31 https://www.cde.ca.gov/ta/tg/sa/sbacinterimassess.asp 
32 Ibid. 
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students measurably in their performance on the actual CAASPP tests.  The feedback the practice tests 
provide to our teachers also helps to guide instruction and provide insights into which standards need 
additional practice, re-teach or possibly additional support or interventions for specific students.  
Interim assessment results were promising and we had anticipated growth in our 2020 CAASPP scores 
before testing was canceled due to the Covid-19 pandemic.  We are optimistic that continued use of this 
strategy going forward will help realize increases in student achievement across the grade levels once 
CAASPP testing resumes. 
 
 
COVID-19 Pandemic 
Like every entity and person across the nation and even across the world, LALPA has been dramatically 
impacted by Covid-19.  The rapid shutdown in March 2020 was handled well by both our staff, teachers 
and students/families as we all adjusted and pivoted to online learning.  Staff mobilized quickly to 
ensure that each student had a Chromebook for use at home.  More than 300 Chromebooks and wifi hot 
spots were distributed for students to use at home.  Food service includes lunch and breakfast that can 
be picked up by families twice each week.  
 
Thanks to a new MOU with our teachers (who are represented by CTA), students now have daily 
synchronous learning with their teachers via Zoom.  Students with special needs, including SWD, ELs and 
others, receive interventions and support daily via Zoom as well.  LALPA was thrilled to receive a 
ϷрлΣллл ƎǊŀƴǘ ŦǊƻƳ DǊŜŀǘ tǳōƭƛŎ {ŎƘƻƻƭǎ bƻǿ ǘƻ ǎǳǇǇƻǊǘ ƻǳǊ wŜŀŘŜǊΩǎ ¢ƘŜŀǘŜǊ virtual program this year, 
which uses art and theater to create excitement around reading (in both English and Spanish) to 
motivate students, and includes components of parent education to help parents learn how to best 
support their children in developing literacy skills particularly during this crucial time when parents are 
ŘƻƛƴƎ ǎƻ ƳǳŎƘ ǘƻ ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀǘ ƘƻƳŜ ŘǳǊƛƴƎ άǎǘŀȅ ŀǘ ƘƻƳŜέ ƻǊŘŜǊǎΦ  LALPA will 
leverage this one-time funding via teacher training and parent education materials to ensure continued 
impact beyond the life of the grant term.  The grant includes funds for professional development for our 
teachers, workshops for parents led by our partners at Inner City Arts and Education Through Music-LA, 
headphones for all students to use at home that provide crucial noise-cancellation from distractions in 
their surroundings and allow them to focus on their reading, costumes and props for the theatrical 
productions in the spring, and assessments.  We look forward to seeing our first wŜŀŘŜǊΩǎ ¢ƘŜŀǘŜǊ 
productions in May 2021! 
 
EL Reclassification 
!ǎ ŘƛǎŎǳǎǎŜŘ ŀōƻǾŜΣ [![t!Ωǎ 9[ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǊŀǘŜǎ ŀǊŜ ƴƻǘ ŜǉǳƛǾŀƭŜƴǘ ǘƻ ŀ ǘȅǇƛŎŀƭ ŜƭŜƳŜƴǘŀǊȅ ǎŎƘƻƻƭ ƛƴ 
that we are a whole school dual immersion program.  Our students have limited time learning in English 
each day, compared to a typical elementary school in which EL students are immersed in an English-only 
or predominantly English program.  As such, we do not expect our ELs to reclassify as rapidly as they 
would at a typical elementary school and instead expect that ELs who come to LALPA in Kindergarten 
and remain continuously enrolled will reclassify by 5th grade. 
 
That said, our faculty regularly analyzes ELPAC scores, breaking down the scores by grade level and by 
the four domains of Listening, Speaking, Reading and Writing, in the context of our instructional 
strategies and curricula.  Teachers communicate ELPAC results with the individual students, so that they 
understand where they are, and what they need to accomplish in order to be reclassified.  At the end of 
2018-19, based on the spring 2019 ELPAC results, for example, the data showed that K-2nd graders were 
stronger in Listening Performance, while 3rd-5th graders were stronger in Speaking Performance.  Thus, 
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for the 2019-20 school year, teachers were tasked with collaborating on the ways they teach listening 
skills.  LALPA teachers worked on breaking down listening activities into phases to ensure that they help 
students pre-activate background knowledge. In all grade levels, teachers focus on students 
understanding the GIST of the listening text to allow students to build stamina in processing listening 
texts. Kagan structures create the collaborative environment that allow students to share what they 
understand from the listening text. Through every stage of listening skills instruction, teachers use the 
άǘƘƛƴƪ ŀƭƻǳŘέ ǎǘǊŀǘŜƎȅ ǘƻ ƳƻŘŜƭ ǘƻ ǎǘǳŘŜƴǘǎ Ƙƻǿ ǘƻ ƻǊƎŀƴƛȊŜ ǘƘŜƛǊ understanding of a listening text. 
 
Another point from the 2019 ELPAC data analysis showed that 1st grade ELs had a negative shift of 
students out of ǘƘŜ άWell Developedέ level and downward into the άSomewhatέ and άBeginningέ levels. 
To address this, the first grade teachers focused in 2019-20 on teaching a specific skill: Describing a 
picture. If students learn to describe pictures, they will be able to select a sentence that describes a 
ǇƛŎǘǳǊŜΦ ¢ƻ ŀŘŘǊŜǎǎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘ ǘƻ ǊŜŀŘ ǎƘƻǊǘ ǘŜȄǘ ŀƴŘ answer questions, first grade teachers 
continue to implement the Accelerated Reading Program to build reading stamina as well as practice 
answering comprehension questions about a text. 
 
While we unfortunately do not have direct end-of-year ELPAC data from Spring 2020 due to the 
pandemic, our teachers are now completing ELPAC testing of students remotely and we will engage in a 
deep data analysis shortly, continuing similar efforts in the year ahead. 
 

STUDENT POPULATION TO BE SERVED 

TARGET POPULATION 
LALPA currently serves students in grades TK/K through 5 and is home to many students from 
international families. The student population attending LALPA is primarily Mexican, Central American, 
and South American nationality. Many students speak a language other than English as their first 
language, with Spanish being the most common. More than 80% of the student population speaks a 
language other than English in their homes, and nearly 60% are classified as English Learners. 
 
LALPAΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ Ƙŀǎ ōŜŜn flexible enough to allow staff to find creative, unique ways to 
meet the needs of all students, so that all students succeed, irrespective of individual differences and 
despite the effects of poverty in their community. The student recruitment areas of Lincoln has high 
concentrations of families living below the poverty line; in fact 98% of LALPA students are eligible for the 
federal Free or Reduced Price Meals Program. LALPA constantly looks for ways to address community 
needs with a supportive, responsive staff and program.   
 
ENROLLMENT PLAN 
The Charter School anticipates enrollment for its renewal term to grow as follows: 
 

Grade 2021-22 2022-23 2023-24 2024-25 2025-26 

TK/K 72 72 72 72 72 

1 72 72 72 72 72 

2 72 72 72 72 72 

3 72 72 72 72 72 

4 71 71 71 71 71 

5 71 71 71 71 71 

Totals 430 430 430 430 430 
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GOALS AND PHILOSOPHY  

MISSION 
The LALPA prepares urban students to succeed in secondary school, college or on chosen career paths, 
to live fulfilling, self-directed lives, and to be effective leaders in creating a just, democratic, and humane 
world. An integrated, inquiry-based and hands-on curriculum taught through dual immersion in Spanish 
and English challenges students to think critically and creatively. Supportive relationships among 
students, staff and families promote a community of well-rounded learners through attention to 
ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎΦ {ǘǳŘŜƴǘǎ ŘŜǾŜƭƻǇ ƭŜŀŘŜǊǎƘƛǇ ǎƪƛƭƭǎ ōȅ ǘŀƪƛƴƎ ŀŎǘƛƻƴ on 
important social issues in a process of reflection, research, skill development, and community 
partnership. 
 
VISION STATEMENT 
Our vision is to create a seamless educational transition for TK-12 students in a school system that is 
focused on a rigorous, academic and social justice embedded curriculum.  Students understand their 
role and responsibility as lifelong learners. They understand their obligation and responsibility to 
themselves and their community.  
 
LALPA seeks to increase our studentǎΩ ŀōƛƭƛǘȅ ǘƻ ǳƴŘŜǊǎǘŀƴŘΣ ŎƻƳƳǳƴƛŎŀǘŜΣ ŀƴŘ ŜȄǇǊŜǎǎ ǘƘŜƛǊ ƴŜŜŘ ŦƻǊ 
changes in their community.  We target the next generation of students and instill a drive and desire to 
pursue higher education. Our ability to create a continuum of educational excellence will benefit the 
future leaders who graduate from LALPA. 
 
AN EDUCATED PERSON IN THE 21ST CENTURY 
 
[![t!Ωǎ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ ŀǊŜ ŘŜǎƛƎƴŜŘ ǘƻ ŜƳǇƻǿŜǊ ǎǘǳŘŜƴǘǎ ǘƻ ōŜŎƻƳŜ ǎŎƘƻƭŀǊǎΣ ŀŎǘƛǾƛǎǘǎ ŀƴŘ ƭŜŀŘŜǊǎ 
who act with courage, kindness and integrity. 
 
LALPA defines an educated person in the 21st Century as a self-motivated, reflective, competent, lifelong 
learner who demonstrates and develops intellectual, personal, and civic qualities. An educated person 
integrates into his or her thinking knowledge basic to core academic disciplines, and applies methods 
used by the various academic disciplines designed to ask and answer questions, test ideas, and show 
proof, to measure and represent information, and to express ideas. Basic knowledge about the world 
and deep knowledge about subjects of interest and importance are part of intellectual development, as 
are skills for effectively using technology and gathering information. Educated persons in the 21st 
Century must be familiar and comfortable with technology, and must be able to integrate it into all 
aspects of life and work.33 LALPA offers high computer to student ratios, ensuring substantial access for 
all students to technology. Further, intellectual development involves the ability to communicate ideas 
and information clearly and effectively, in a variety of contexts and for a variety of purposes.34 
 

 
33Edutopia. (2007.) Technology Integration: What is successful technology integration?  https://www.edutopia.org/technology-
integration-guide-description  
34 Di Guardo M.C., Galvagno M. (2010) Information Systems and Service Research: A Co-citation Analysis. In: D'Atri A., De 
Marco M., Braccini A., Cabiddu F. (eds) Management of the Interconnected World. Physica-Verlag HD. 
https://doi.org/10.1007/978-3-7908-2404-9_51 

https://www.edutopia.org/technology-integration-guide-description
https://www.edutopia.org/technology-integration-guide-description
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Personal development encompasses social, physical, emotional, and ethical competencies, as well as 
practical skills, habits, and self-awareness.35 These include the ability to relate to people in a variety of 
ŎƻƴǘŜȄǘǎΣ ǘƻ ŎƻǇŜ ǿƛǘƘ ƭƛŦŜΩǎ Ƴŀƴȅ ŎƘŀƭƭŜƴƎŜǎΣ ǘƻ ǾƛŜǿ ǘƘŜ ǿƻǊƭŘ ǿƛǘƘ ŜǘƘƛŎŀƭ ǎŜƴǎƛōƛƭƛǘȅΣ ǘƻ ƘŀǾŜ ŦŀŎƛƭƛǘȅ ƻŦ 
self-expression, and to monitor and maintain emotional and physical fitness.36 A quality education also 
iƴǎǘƛƭƭǎ Ƙŀōƛǘǎ ǘƘŀǘ ƘŜƭǇ ƻƴŜ ƘŀǾŜ ŎƻƴǘǊƻƭ ƻŦ ƻƴŜΩǎ ƭƛŦŜΥ ǘƻ ǎŜǘ ŀƴŘ ŀǘǘŀƛƴ ƎƻŀƭǎΣ ǘƻ ƭŜŀǊƴ ŦǊƻƳ ŜȄǇŜǊƛŜƴŎŜǎΣ 
and to know when and how to follow social norms.37 Self-awareness ƛƴǾƻƭǾŜǎ ǊŜŎƻƎƴƛȊƛƴƎ ƻƴŜΩǎ 
strengths and limitations, knowing what one wants to ŀŎƘƛŜǾŜ ƛƴ ƭƛŦŜΣ ŀƴŘ ōŜƛƴƎ ǊŜŦƭŜŎǘƛǾŜ ŀōƻǳǘ ƻƴŜΩǎ 
interactions and relationships with others.38  Social competencies include the ability to relate to people 
in a variety of contexts and to understand when and how to follow social norms and expectations.39 
Physical competencies include the ability to monitor and maintain physical health and fitness.40 
Emotional competencies include the ability to cope with challenges and setbacks, to set and achieve 
goals, to gain wisdom from experiences, and to effectively express opinions, ideas and feelings.41 Ethical 
competencies include the ability to value diversity, to support equitable treatment for all, and to 
interact with the world with a sense of social justice, recognizing inequalities in society and taking action 
to address those inequalities whenever possible.42 
 
/ƛǾƛŎ ŘŜǾŜƭƻǇƳŜƴǘ ǊŜŦŜǊǎ ǘƻ ƻƴŜΩǎ ŀōƛƭƛǘȅ ǘƻ ǿƻǊƪ ǎǘǊŀǘŜƎƛŎŀƭƭȅ ƛƴ ŀ ŘŜƳƻŎǊŀŎȅ ǘƻǿŀǊŘ ŀ Ǿƛǎƛƻƴ ŦƻǊ ŀ ōŜǘǘŜǊ 
world.43 Civic-ƳƛƴŘŜŘƴŜǎǎ ǊŜŦŜǊǎ ǘƻ ƻƴŜΩǎ ŀōƛƭƛǘȅ ǘƻ ōŜŎƻƳŜ ŀƴ ŜŦŦŜŎǘƛǾŜ ŎƛǘƛȊŜƴΣ interacting respectfully 
with others, mediating differences in order to build partnerships, and working to make the world a 
better place for all.44 Civic-mindedness requires balancing individual and collective needs,  
ecological concerns, and environmental pressures to create solutions that are thoughtful, fair, and 
practical within the local or global community.45 Effective citizens understand how structures of power 
function and how they shape the world in which we live.46 They work effectively and respectfully with 
others, and are able to negotiate differences, build coalitions and create greater social awareness.47 
Citizenship requires balancing individual and collective needs, in fairness to all people and with 
mindfulness of ecological and social interconnectedness in an ever-smaller global village.48 Thoughtful 
citizens develop personal responses to injustice based on a personal philosophy and a set of beliefs 

 
35 Zins, Joseph & Elias, Maurice. (2007). Social and Emotional Learning: Promoting the Development of All Students. JOURNAL 
OF EDUCATIONAL AND PSYCHOLOGICAL CONSULTATION. 17. 233-255. 10.1080/10474410701413152. 
36 Damon E. Jones et all. (2015.) ά9ŀǊƭȅ {ƻŎƛŀƭ-Emotional Functioning and Public Health: The Relationship Between Kindergarten 
{ƻŎƛŀƭ /ƻƳǇŜǘŜƴŎŜ ŀƴŘ CǳǘǳǊŜ ²ŜƭƭƴŜǎǎΣέ !ƳŜǊƛŎŀƴ WƻǳǊƴŀƭ ƻŦ tǳōƭƛŎ IŜŀƭǘƘ млрόммύ όнлмрύΥ ннуо-2290. 
37 Carol D. Lee. (2020) Practice that supports learning and development: A commentary. Applied Developmental Science 24:2, 
pages 141-145. 
38 aƻǊƛƴΣ !ƭŀƛƴΦ όнлммύΦ {ŜƭŦπ!ǿŀǊŜƴŜǎǎ tŀǊǘ мΥ 5ŜŦƛƴƛǘƛƻƴΣ aŜŀǎǳǊŜǎΣ 9ŦŦŜŎǘǎΣ CǳƴŎǘƛƻƴǎΣ ŀƴŘ !ƴǘŜŎŜŘŜƴǘǎΦ {ƻŎƛŀƭ ŀƴŘ tŜǊǎƻƴŀƭƛǘy 
Psychology Compass. 5. 807 - 823. 10.1111/j.1751-9004.2011.00387.x. 
39 Han, H.S., Kemple, K.M. Components of Social Competence and Strategies of Support: Considering What to Teach and 
How. Early Childhood Educ J 34, 241ς246 (2006). https://doi.org/10.1007/s10643-006-0139-2 
40 Ibid. 
41 Ibid. 
42 Yoshioka, Emi & Kaneko, Sayuri. (2019). The Acquisition of Ethical Competence in Basic Education and the Present State of 
Ethics Education. Open Journal of Nursing. 09. 676-686. 10.4236/ojn.2019.97052. 
43 Ahrari, Seyedali & Othman, Jamilah & Hassan, Md Salleh & Abu Samah, Bahaman & Lawrence, Jeffrey. (2014). Understanding 
Meaning and Characteristics of Civic Development in Higher Education. Asian Social Science. 10. 50-60. 10.5539/ass.v10n16p50. 
44 Quigley, Charles. 2011. "Call to Action: National Assessment of Educational Progress." Woodland Hills, CA: Center for Civic 
Education. http://new.civiced.org/resources/civic-education-links/call-to-action.  
45 Nussbaum, Martha. 2010. "The Liberal Arts Are Not Elitist." Chronicle of Higher Education, June 10. 
46 Corporation for National Service. (2001.) A guide to Effective Citizenship Through AmeriCorps. 
(https://www.nationalservice.gov/sites/default/files/resource/w1952-a-guide-to-effective-citizenship-through-ac.pdf 
47 Ibid.  
48 Ibid. 

https://www.tandfonline.com/doi/abs/10.1080/10888691.2019.1609735
http://new.civiced.org/resources/civic-education-links/call-to-action
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about the social, economic, and political world order.49 LALPA integrates developmentally appropriate 
ŎǳǊǊƛŎǳƭǳƳ ǘƘǊƻǳƎƘ ŎƘƛƭŘǊŜƴΩǎ ƭƛǘŜǊŀǘǳǊŜ ŀƴŘ ƻǘƘŜǊ ŦŀƳƻǳǎ ƘƛǎǘƻǊƛŎŀƭ ǘŜȄǘǎ ǘƻ ƘŜƭǇ ǎǘǳŘŜƴǘǎ ōǳƛƭŘ ǘƘŜƛǊ 
basic civic knowledge and understand their role as active citizens. Civic leaders use practical tools to 
access the levers of power to address social problems.50 They work in cooperation with others to attain 
solutions to make the world a more just and caring place.51  
 
While not every educated person chooses to act as a leader, LALPA sees the natural and desirable 
connection between education and leadership.52 A leader is a person who employs intellectual, 
personal, and civic qualities to make the world a better place.53 A leader considers alternative paradigms 
to decide what is just and compassionate.54 A leader takes action, with reflection and courage, in 
partnership with others.55 LALPA expects its students to examine their roles in the Charter School and in 
the larger community, and to take action to realize their visions for a positive school community and a 
better world. LALPA believes that by filling leadership roles (for example, student council) within the 
Charter School and in the community at large, students are inspired to become leaders as well as 
educated people upon promotion from LALPA. 
 
HOW LEARNING BEST OCCURS 
 
LALPA follows a whole child approach to education that is clearly defined by policies, practices, and 
relationships that ensure each child in our school community is safe, engaged, supported, and 
challenged. We engage all stakeholdersτeducators, families, policymakers, and community members to 
focus on the long-term success of the students rather than short-term achievement. Our curriculum 
ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƛǎ ƎǊƻǳƴŘŜŘ ƻƴ ǊŜǎŜŀǊŎƘ ƛƴ tƛŀƎŜǘΩǎ /ƻƴǎǘǊǳŎǘƛǾƛǎǘ ¢ƘŜƻǊȅ,56 aŀǊȊŀƴƻΩǎ vǳŀƭƛǘŀǘƛǾŜ 
Inquiry in Education Research,57 and Dual Language Education Research conducted by Virginia P. Collier, 
Wayne P. Thomas, and Kathryn Lindholm-Leary in 2001.58 
 
TEACHERS ORGANIZE INSTRUCTION SUCH THAT STUDENTS WILL: 

¶ Be prepared to excel at the secondary school level, college level and in chosen careers; 

¶ Become proficient in asking and answering questions according to the methods of major 
academic disciplines, and learn to draw on several fields when approaching a problem; 

 
49 Ibid. 
50 Andermann, A., & CLEAR Collaboration (2016). Taking action on the social determinants of health in clinical practice: a 
framework for health professionals. CMAJ : Canadian Medical Association journal = journal de l'Association medicale 
canadienne, 188(17-18), E474ςE483. https://doi.org/10.1503/cmaj.160177 
51 Ibid. 
52 Jan M Lloyd (2004) Is Civic Responsibility a Purpose for Leadership Development Programs, Journal of College and Character, 
5:9, , DOI: 10.2202/1940-1639.1402 
53 Ibid. 
54 KennedyΣ YŜǊǊȅ ϧ ²ƻƴƎΣ YƻƻƴΦ όнлмуύΦ Ψ[ŜŀŘƛƴƎ ŦƻǊ /ƛǾƛŎ [ŜŀǊƴƛƴƎΩΥ {ŎƘƻƻƭ [ŜŀŘŜǊǎ ŀƴŘ the Creation of Democratic Citizens. 
55 Ibid.  
56 Wadsworth, B. J. (1996). Piaget's theory of cognitive and affective development: Foundations of constructivism (5th ed.). 
Longman Publishing. 
57 Marzano, Robert & Gaddy, Barbara & Dean, Ceri. (2000). What Works In Classroom Instruction. 
58Thomas, W. P., & Collier, V. P. (2002). A national study of school effectiveness for language minority students' long-term 
academic achievement. Santa Cruz, CA: Center for Research on Education, Diversity, and Excellence, University of California-
Santa Cruz. Available: www.crede.ucsc.edu/research/llaa/1.1_final.html 
 https://www.berkeleyschools.net/wp-
content/uploads/2011/10/TWIAstounding_Effectiveness_Dual_Language_Ed.pdf?864d7e 
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¶ ¦ƴŘŜǊǎǘŀƴŘ Ƙƻǿ ŎǳƭǘǳǊŜ ǎƘŀǇŜǎ ƛƴŘƛǾƛŘǳŀƭǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ ŀƴŘ ŀŎǘƛƻƴǎΣ ŀǎ ǿŜƭƭ ŀǎ Ƙƻǿ ƛƴŘƛǾƛŘǳŀƭǎ 
affect the culture and the broader society in which they live; 

¶ Develop a vision of a just and caring world, align their actions according to those visions, and 
know how to act strategically to realize their visions; 

¶ Understand the relevance of learning to personal, community, and social goals; 

¶ Practice creative expression through the visual and performing arts; 

¶ Practice healthy living by maintaining physical fitness, being conscious of diet, and understanding 
how their developing bodies are functioning (as measured by the 5th grade Physical Fitness Test); 
and 

¶ Demonstrate self-awareness, self-direction, and breadth in accomplishment. 
 
INSTRUCTIONAL ACTIVITY MUST: 

¶ Be grounded in critical pedagogy, a democratic educational practice rooted in a dialogical praxis 
in which students discover themselves as historical subjects with the power to question, critique, 
and act in the interest of democratic life; 

¶ Include project-based learning and other constructivist and experiential learning strategies 
oriented to inquiry and depth; 

¶ Engage student interest, often allowing student choice of topics to explore in depth; 

¶ Have meaning and relevance to students, connecting to their previous knowledge and 
experience; 

¶ wŜŦƭŜŎǘ ǘŜŀŎƘŜǊǎΩ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ōŜǎǘ ǇǊŀŎǘƛŎŜǎ ƛƴ ŜŘǳŎŀǘƛƻƴΣ ǎƻŎƛŀƭ Ƨǳǎǘƛce, and lifelong learning; 
and 

¶ Use thematic based teaching as an instructional method in which the emphasis is given on 
choosing a specific theme for teaching one or many concepts. It is based on integrating various 
information to demonstrate the topic. 

 
THE CHARTER SCHOOL IS ORGANIZED TO: 

¶ Provide teachers common planning time to support an integrated curriculum, information 
sharing about students, and participatory decision-making; 

¶ Create a working culture of democracy in which staff, students, and parents develop voice and 
vision;  

¶ Support community members in becoming integrated into the life of the Charter School and 
students and participate in the productive, cultural, and civic life of the community;  

¶ Make adult learning as high a priority as student learning so that teachers are supported in 
constantly improving their practice and may serve as true examples of lifelong learners. 

 
ALL STAKEHOLDERS ARE EXPECTED TO HELP DEVELOP AND EVOLVE A SCHOOL CULTURE THAT: 

¶ Exemplifies respect, generosity, and fairness to all people; 

¶ {ǳǇǇƻǊǘǎ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎΤ ŀƴŘ 

¶ Balances individual and collective needs. 

¶ Supports written and oral communication in multiple languages. 
 
The LALPA learning community continually seeks to link curriculum, instructional practice, and the 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǊƎŀƴƛȊŀǘƛƻƴΣ ǇƻƭƛŎƛŜǎΣ ŀƴŘ ǇǊŀŎǘƛŎŜǎ ǘƻ ŀ ŎƻƴŎŜǇǘƛƻƴ ƻŦ Ƙƻǿ ƭŜŀǊƴƛƴƎ ōŜǎǘ ƻŎŎǳǊǎΣ ǿƘƛŎƘ 
is when learners: 
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¶ Start with their own knowledge and experience as the basis for learning; 

¶ Feel that new ideas, information, and skills are relevant, useful, or important; 

¶ Are motivated by genuine interest or purpose; 

¶ Are known well by their partners in learning; 

¶ Are challenged just beyond their present level of performance, and work to high expectations; 

¶ Regularly experience success or accomplish something difficult during the learning process; 

¶ /ƻƴǎǘǊǳŎǘ ƳŜŀƴƛƴƎ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ŜȄǇŜǊƛŜƴŎŜΣ άŘƻƛƴƎέ ƳƻǊŜ ƻŦǘŜƴ ƭƛǎǘŜƴƛƴƎΤ 

¶ Are engaged in activities that match personal learning styles; 

¶ Can focus without excessive distraction caused by physical surroundings or personal issues; and 

¶ Practice and apply new skills and concepts to real situations. 
REQUIREMENTS OF EDUCATION CODE § 47605( B)(5)(A)( II )   
 
LALPA will pursue the following school wide and subgroup outcome goals, based on the state priorities 
detailed in California Education Code § 52060(d).  Student performance and achievement of school-
wide, subgroup and individual student progress will be measured by multiple and varied summative and 
formative assessments that are aligned to state and federal standards (including the new Common Core) 
and reflect proficiency measures required by the CAASPP, as well as state priorities detailed in California 
Education Code § 52060(d).    
 
The following chart details the Charter SchoolΩs goals as of this petition submission, for all pupils 
pursuant to California Education Code § 52052, for each of the eight (8) state priorities identified in 
California Education Code § 52060(d), including specific annual actions the Charter School will take to 
achieve each of the identified annual goals.  We note that as required under the California Education 
Code, LALPAΩs stakeholders will engage in a collaborative process each year to update and prepare an 
annual Local Control and Accountability Plan (LCAP) as a basis for prioritizing allocation of funds.  The 
following is intended to be illustrative of the goals and actions [![t!Ωǎ anticipates at this point in time.  
 

LCFF STATE PRIORITIES 

GOAL #1 

 

All students will have access to a high-quality educational 
program taught by well-qualified teachers.    

Related State Priorities: 

 χ1         δ  4         χ  7  

 χ2         δ  5         δ  8   

 δ3          δ  6          

 

Specific Annual Actions to Achieve Goal 

ǒ Hire credentialed teachers (including for enrichments) and ensure proper placement through a 
comprehensive teacher recruitment and interview process, with support for teachers transferring 
credentials from out of state.  

ǒ Purchase educational supplies and materials that are aligned to the CCSS, NGSS, and other applicable state 
content standards.  

ǒ 9ƴǎǳǊŜ ǘƘŀǘ ŀƭƭ ƳŜǘǊƛŎǎ ƻŦ ǘƘŜ {ŎƘƻƻƭ !ŎŎƻǳƴǘŀōƛƭƛǘȅ wŜǇƻǊǘ /ŀǊŘ όά{!w/έύ ǇŜǊǘŀƛƴƛƴƎ ǘƻ ŦŀŎƛƭƛǘȅ ǉǳŀƭƛǘȅ ŀǊŜ 
met by monitoring internally using operational and custodial staff, and through regional oversight visits.  
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ǒ Maintain a space that is conducive to learning. 
ǒ Ensure all students, including English Learners and SWD, have lesson plans and assessments that are aligned 

to CCSS, NGSS, and other applicable state content standards. 
ǒ Offer PD for teachers throughout the year as a K-12 unit and at the elementary school level in the 

implementation of standards. Topics will include strategies for ELs and SWDs. 
ǒ Track attendance records for all scheduled professional development pertaining to implementation of state 

standards provided both internally and at the school site. 
ǒ Ensure schedule allows enough time for all students, including SWD and ELs, to engage in all subjects and 

available enrichments.  
ǒ Create a budget that supports the hiring of needed teachers to offer comprehensive learning to all students.  

Expected Annual Measurable Outcomes  

Outcome #1: Teachers will be hired and retained who are appropriately credentialed and assigned in accordance 
with applicable law and the charter petition.     
Metric/Method for measuring: Percentage of teachers who are appropriately credentialed and assigned 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All students (School-wide 
and all subgroups) 

100% 100% of 
teachers will 

be fully 
credentialed  

100% of 
teachers will 

be fully 
credentialed  

100% of 
teachers will 

be fully 
credentialed  

100% of 
teachers will 

be fully 
credentialed  

100% of 
teachers will be 

fully 
credentialed  

Outcome #2: All students will have access to educational supplies and materials, including technology, that are 
aligned to the CCSS, NGSS, and other applicable state content standards.  
Metric/Method for Measuring: Inventory lists for books, software licenses.               

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 

100% 100% of 
students will 
have access 

to 
standards-

aligned 
materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 

have access to 
standards-

aligned 
materials 

English Learners 

100% 100% of 
students will 
have access 

to 
standards-

aligned 
materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 

have access to 
standards-

aligned 
materials 

Socioecon. Disadv./Low 
Income Students 

100% 100% of 
students will 
have access 

to 
standards-

aligned 
materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 

have access to 
standards-

aligned 
materials 

Foster Youth *  *  *  *  *  *  

Students with Disabilities 
100% 100% of 

students will 
100% of 

students will 
100% of 

students will 
100% of 

students will 
100% of 

students will 
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have access 
to 

standards-
aligned 

materials 

have access 
to standards-

aligned 
materials 

have access 
to standards-

aligned 
materials 

have access 
to standards-

aligned 
materials 

have access to 
standards-

aligned 
materials 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 

100% 100% of 
students will 
have access 

to 
standards-

aligned 
materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 
have access 

to standards-
aligned 

materials 

100% of 
students will 

have access to 
standards-

aligned 
materials 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #3: The Charter School will fully implement the CCSS in ELA and Math in all grades and for all students.  
Metric/Method for Measuring:  Purchased textbooks/online curriculum; curriculum pacing and lesson plans; teacher 
observations.        

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 
100% 100% CCSS 

Implementa
tion 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementation 

English Learners 
100% 100% CCSS 

Implementa
tion 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementation 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

100% 100% CCSS 
Implementa

tion 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementation 

Students with Disabilities 
100% 100% CCSS 

Implementa
tion 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementation 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  
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Latino Students 
100% 100% CCSS 

Implementa
tion 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementati

on 

100% CCSS 
Implementation 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #4: All teachers will attend training on CCSS, NGSS and other state content standards and the state 
Frameworks along with integrated and designated ELD strategies to support EL students. 
Metric/Method for measuring: PD attendance records.  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 

100% 100% of 
teachers will 
attend PD 

on 
standards 

100% of 
teachers will 
attend PD on 

standards 

100% of 
teachers will 
attend PD on 

standards 

100% of 
teachers will 
attend PD on 

standards 

100% of 
teachers will 
attend PD on 

standards 

English Learners 

100% 100% of 
teachers will 
attend PD 

on 
integrated 

and 
designated 
ELD for EL 
students 

100% of 
teachers will 
attend PD on 
integrated 

and 
designated 
ELD for EL 
students 

100% of 
teachers will 
attend PD on 
integrated 

and 
designated 
ELD for EL 
students 

100% of 
teachers will 
attend PD on 
integrated 

and 
designated 
ELD for EL 
students 

100% of 
teachers will 
attend PD on 

integrated and 
designated ELD 
for EL students 

Outcome #5: All students will have access to a broad course of student including ELA, Math, Science and Social 
Science as well as enrichments in the Visual and Performing Arts, P.E., and field trips.  
Metric/Method for measuring: Master schedule; student folders.  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 

100% 100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 

have access to a 
broad course of 

student 
including 

enrichments  

English Learners 

100% 100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 

have access to a 
broad course of 

student 
including 

enrichments  
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Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

100% 100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 

have access to a 
broad course of 

student 
including 

enrichments  

Students with Disabilities 

100% 100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 

have access to a 
broad course of 

student 
including 

enrichments  

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 

100% 100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 
have access 
to a broad 
course of 
student 
including 

enrichments  

100% of 
students will 

have access to a 
broad course of 

student 
including 

enrichments  

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #6: ¢ƘŜ ǎŎƘƻƻƭ ŦŀŎƛƭƛǘȅ ǿƛƭƭ ōŜ ŎƭŜŀƴ ŀƴŘ ƛƴ άƎƻƻŘ ǊŜǇŀƛǊέ ƻǊ ōŜǘǘŜǊ ŀǎ reported on SARC.   
Metric/Method for measuring: SARC results; facilities inspection checklists 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students  

facility 
άƛƴ ƎƻƻŘ 
ǊŜǇŀƛǊέ 
100% of 
the time 
on SARC 
report; 
җфл҈ ƻŦ 
items on 

The Charter 
School 

facility will 
ǊŜŎŜƛǾŜ άƛƴ 
ƎƻƻŘ ǊŜǇŀƛǊέ 
100% of the 

time on 
SARC 

reports; 

The Charter 
School facility 
will receive 
άƛƴ ƎƻƻŘ 
ǊŜǇŀƛǊέ млл҈ 
of the time 
on SARC 

ǊŜǇƻǊǘǎΤ җфл҈ 
of items on 

The Charter 
School facility 
will receive 
άƛƴ ƎƻƻŘ 
ǊŜǇŀƛǊέ млл҈ 
of the time 
on SARC 

ǊŜǇƻǊǘǎΤ җфл҈ 
of items on 

The Charter 
School facility 
will receive 
άƛƴ ƎƻƻŘ 
ǊŜǇŀƛǊέ млл҈ 
of the time 
on SARC 

ǊŜǇƻǊǘǎΤ җфл҈ 
of items on 

The Charter 
School facility 
ǿƛƭƭ ǊŜŎŜƛǾŜ άƛƴ 
gooŘ ǊŜǇŀƛǊέ 
100% of the 

time on SARC 
ǊŜǇƻǊǘǎΤ җфл҈ 
of items on 

facilities 
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facilities 
inspectio

n 
checklists 

in 
complian
ce/ good 
standing 

җфл҈ ƻŦ 
items on 
facilities 

inspection 
checklists 
will be in 

compliance/ 
good 

standing. 

facilities 
inspection 

checklists will 
be in 

compliance/ 
good 

standing. 

facilities 
inspection 

checklists will 
be in 

compliance/ 
good 

standing. 

facilities 
inspection 

checklists will 
be in 

compliance/ 
good 

standing. 

inspection 
checklists will 

be in 
compliance/ 

good standing. 

English Learners *  *  *  *  *  *  

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

*  *  *  *  *  *  

Students with Disabilities *  *  *  *  *  *  

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students *  *  *  *  *  *  

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White *  *  *  *  *  *  

 

GOAL #2 

 

All students will meet high expectations for success through a 
dual immersion instructional program with integrated 

curriculum.  

Related State Priorities: 

 δ1         χ  4         δ  7  

 δ2         δ  5         χ  8   

 δ3         δ  6          

 

Specific Annual Actions to Achieve Goal 
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ǒ Teachers will use data such as interim assessments to tailor and guide instruction 
ǒ Blended learning model ensures daily intervention and acceleration is available 
ǒ PD and on-going coaching for teachers  
ǒ Multi-Tiered System of Supports with a Student Support Team 
ǒ Tutoring before and after school and in Learning Center 
ǒ Maintain the technology and digital resources that will allow LALPA to differentiate instruction, develop 
ǎǘǳŘŜƴǘǎΩ нмst Century skills and meet state standards.  

ǒ English Language Proficiency Assessment for CaƭƛŦƻǊƴƛŀ όά9[t!/έύ Řŀǘŀ ǿƛƭƭ ƘŜƭǇ ƛƴŦƻǊƳ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ 9[ǎ 
and reclassification. 

ǒ EL students will receive integrated and designated ELD to support their language development 
ǒ Teachers will use NWEA MAP scores, real-time data from online curricula, in-class assessments and other 

interim assessments to create targeted and differentiated instruction for each student 
ǒ All teachers will receive comprehensive PD in whole child instructional approaches, personal and civic 

development, SWPBIS, and other learning strategies and programs 

Expected Annual Measurable Outcomes  

Outcome #1: Maintain high rate of students ς with annual increases ς in grades 3-5 who met or exceeded DFS 
growth points in English Language Arts on CAASPP 
Metric/Method for measuring: CAASPP  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2018-19 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 

-24.2 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

 English Learners 

-31.0 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

-25.6 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Students with Disabilities N/A *  *  *  *  *  

African American Students *  *  *  *  *  *  

American Indian/Alaska *  *  *  *  *  *  
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Native Students 

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 

-23.7 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #2: Maintain high rate of students ς with annual increases ς in grades 3-5 who met or exceeded DFS 
growth points in Math on CAASPP  
Metric/Method for Measuring: CAASPP  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2018-19 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (Schoolwide) 

-43.2 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

English Learners 

-52.4 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP  (est. 4-
7 DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

-44.8 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Students with Disabilities 
N/A DFS will 

meet/exceed 
DFS will 

meet/exceed 
DFS will 

meet/exceed 
DFS will 

meet/exceed 
DFS will 

meet/exceed 
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state average 
or meet 

growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

state average 
or meet 

growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

state average 
or meet 

growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

state average 
or meet 

growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

state average 
or meet 

growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 

-43.8 DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

DFS will 
meet/exceed 
state average 

or meet 
growth goal 
set in annual 
LCAP (est. 4-7 
DFS points) 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #3: English Learner students will make annual progress in proficiency as measured by the ELPAC.   
Metric/Method for Measuring: Percentage of students who progress at least one performance level on the ELPAC 
each year. 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2018-19 

2021-22 2022-23 2023-24 2024-25 2025-26 

English Learners 

44.1% % of ELs who 
advance at 

least one ELPI 
level on the 
ELPAC will 
meet or 

exceed state 
average or 
growth goal 
set in annual 

LCAP. 
 

% of ELs who 
advance at 

least one ELPI 
level on the 
ELPAC will 
meet or 

exceed state 
average or 
growth goal 
set in annual 

LCAP. 

% of ELs who 
advance at 

least one ELPI 
level on the 
ELPAC will 
meet or 

exceed state 
average or 
growth goal 
set in annual 

LCAP. 

% of ELs who 
advance at 

least one ELPI 
level on the 
ELPAC will 
meet or 

exceed state 
average or 
growth goal 
set in annual 

LCAP. 

% of ELs who 
advance at 

least one ELPI 
level on the 
ELPAC will 
meet or 

exceed state 
average or 
growth goal 
set in annual 

LCAP. 

Outcome #4: English Learners will be reclassified annually.  
Metric/Method for Measuring: Percentage of EL students who are reclassified.     

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

English Learners 9% 10%  11%  12%  13%  14%  

Outcome #5: All teachers will attend training on whole child, SWPBIS, personal and civic development practices.  
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Metric/Method for measuring: PD agendas; attendance records.  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students  

100% 100% of 
teachers will 
attend PD on 

trauma-
informed 

practices and 
other SEL 

programs and 
strategies  

100% of 
teachers will 
attend PD on 

trauma-
informed 

practices and 
other SEL 

programs and 
strategies  

100% of 
teachers will 
attend PD on 

trauma-
informed 

practices and 
other SEL 

programs and 
strategies  

100% of 
teachers will 
attend PD on 

trauma-
informed 

practices and 
other SEL 

programs and 
strategies  

100% of 
teachers will 
attend PD on 

trauma-
informed 

practices and 
other SEL 

programs and 
strategies  

English Learners *  *  *  *  *  *  

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

*  *  *  *  *  *  

Students with Disabilities *  *  *  *  *  *  

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students *  *  *  *  *  *  

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White *  *  *  *  *  *  

Outcome #6:  All students will participate in structured programs and lessons for SWPBIS, restorative justice and 
social-emotional learning to support their holistic development. 
Metric/Method for Measuring:  Purchased curricula, lesson plans. 

APPLICABLE  
STUDENT GROUPS 2019-20 2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (Schoolwide) 

100% 100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 
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English Learners 

100% 100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

100% 100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

Students with Disabilities 

100% 100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

development 
learning. 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 

100% 100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 

100% of 
students will 
participate in 

lessons on 
whole child 
education, 
SWPBIS, 

personal and 
civic 
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development 
learning. 

development 
learning. 

development 
learning. 

development 
learning. 

development 
learning. 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

GOAL #3 

 

All students and parents will feel supported and engaged in 
school life.    

Related State Priorities: 

 δ1         δ  4         δ  7  

 δ2         χ  5         δ  8   

 χ3         χ  6          

 

Specific Annual Actions to Achieve Goal 

ǒ Families will be given calendar of events at the beginning of the school year.  
ǒ Parents will be notified of Parent meeting dates and times at least one month in advance. Meetings will 

take place at a time convenient for parents, and child care will be provided to minimize barriers to 
attendance. 

ǒ The Charter School will host community service, outreach, and recruiting events (e.g. Fall Festival, 
Community Block Party) and increase ways families and stakeholders can provide feedback (e.g. comment 
boxes, comment option on LEA website) 

ǒ Parent-teacher conferences will be held twice annually. 
ǒ Provide family services through community partners (e.g. VIP Services, Barrio Action) 
ǒ Parents will be encouraged to attend classroom and schoolwide celebrations, performances and shows of 

student work. 
ǒ Assist families in need in complying with school dress code Parents will be invited to participate on the 

School Site Council, PTC and ELAC, and to attend Board meetings. 
ǒ Parents will be invited to participate in regǳƭŀǊ ǎǘŀƪŜƘƻƭŘŜǊ ƳŜŜǘƛƴƎǎ ŀƴŘ ŦƻǊǳƳǎ όŜΦƎΦ ά/ƻŦŦŜŜ ǿƛǘƘ ǘƘŜ 
tǊƛƴŎƛǇŀƭέ 

ǒ Parents will be invited ς but never required ς to volunteer at the Charter School in classrooms, in the school 
yard, on field trips, and in helping plan school events and celebrations. 

ǒ wŜŦƛƴŜ [![t!Ωǎ {²t.L{ ǎȅǎǘŜƳǎ ŀƴŘ ŀƭǘŜǊƴŀǘƛǾŜ ǘƻ ǎǳǎǇŜƴǎƛƻƴΣ ƛƴŎƭǳŘƛƴƎ ǎǘŀƴŘŀǊŘǎ-aligned field trips and ice 
cream socials 

ǒ The Charter School will ensure school safety and promote positive school climate through SWPBIS and 
schoolwide celebrations.  

Expected Annual Measurable Outcomes  

Outcome #1:  School Site Council, PTC and ELAC will be established and supported to be fully operational and self-
sustaining. 
Metric/Method for measuring: Parent sign-in sheets; agendas 

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students  

PTC/SSC 
held 6 
annual 

meetings 
combine

PTC/SSC will 
hold at least 
six meetings 

annually; 
ELAC will hold 

PTC/SSC will 
hold at least 
six meetings 

annually; 
ELAC will hold 

PTC/SSC will 
hold at least 
six meetings 

annually; 
ELAC will hold 

PTC/SSC will 
hold at least 
six meetings 

annually; 
ELAC will hold 

PTC/SSC will 
hold at least 
six meetings 

annually; ELAC 
will hold at 
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d; ELAC 
held 
three 
annual 

meetings 

at least three 
meetings 
annually. 

at least three 
meetings 
annually. 

at least three 
meetings 
annually. 

at least three 
meetings 
annually. 

least three 
meetings 
annually. 

English Learners *  *  *  *  *  *  

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

*  *  *  *  *  *  

Students with Disabilities *  *  *  *  *  *  

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students *  *  *  *  *  *  

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White *  *  *  *  *  *  

Outcome #2: Parents will attend at least two engagement events annually. 
Metric/Method for measuring: Parent sign-in sheets at parent meetings, sign-in sheets  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students  

80% of 
parents 

attended 
at least 

two 
engagem

ent 
activities.  

Establish and 
maintain high 

levels of 
parent 

participation 
with at least 

80% of 
parents 

attending at 
least two 
parent 

engagement 
activities 
annually 

Meet annual 
goal (as set in 

LCAP) for 
increased 

parent 
engagement 

(as 
applicable) to 

achieve at 
least 80% of 

parents 
attending at 

least two 
parent 

engagement 
activities 
annually 

Meet annual 
goal (as set in 

LCAP) for 
increased 

parent 
engagement 

(as 
applicable) to 

achieve at 
least 80% of 

parents 
attending at 

least two 
parent 

engagement 
activities 
annually 

Meet annual 
goal (as set in 

LCAP) for 
increased 

parent 
engagement 

(as 
applicable) to 

achieve at 
least 80% of 

parents 
attending at 

least two 
parent 

engagement 
activities 
annually 

Meet annual 
goal (as set in 

LCAP) for 
increased 

parent 
engagement 

(as applicable) 
to achieve at 
least 80% of 

parents 
attending at 

least two 
parent 

engagement 
activities 
annually 

English Learners *  *  *  *  *  *  

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low *  *  *  *  *  *  
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Income Students 

Students with Disabilities *  *  *  *  *  *  

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students *  *  *  *  *  *  

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White *  *  *  *  *  *  

Outcome #3: Suspension rate will not exceed 2%.  
Metric/Method for Measuring: Suspension rate.               

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 
0.1% Suspension 

rate will be 
<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

English Learners 
0 Suspension 

rate will be 
<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

0 Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Students with Disabilities 
0 Suspension 

rate will be 
<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 
0 Suspension 

rate will be 
<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Suspension 
rate will be 

<2% 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  
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Outcome #4: Expulsion rate will not exceed 0.5%.  
Metric/Method for Measuring: Expulsion rate.               

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 
0% Expulsion 

rate will be 
<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

English Learners 
0% Expulsion 

rate will be 
<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

0% Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

Students with Disabilities 
0% Expulsion 

rate will be 
<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

African American Students 
0% Expulsion 

rate will be 
<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 
0% Expulsion 

rate will be 
<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion 
rate will be 

<0.5% 

Expulsion rate 
will be <0.5% 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #5: Greater than 75% of parents will feel LALPA is a safe school.    
Metric/Method for Measuring: άL ŦŜŜƭ ǎŀŦŜ ŀǘ ǎŎƘƻƻƭέ ŀǎ ŀ п ƻǊ ōŜǘǘŜǊ ŀǎ ƳŜŀǎǳǊŜŘ ōȅ ŀƴƴǳŀƭ ǎǳǊǾŜȅΦ                

APPLICABLE  
STUDENT GROUPS 

Baseline 
2019-20 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students  

95% of 
parents 
agree 

LALPA is 
safe 

>75% of 
parents will 
agree the 

school is safe 
based on 

annual survey 

>75% of 
parents will 
agree the 

school is safe 
based on 

annual survey 

>75% of 
parents will 
agree the 

school is safe 
based on 

annual survey 

>75% of 
parents will 
agree the 

school is safe 
based on 

annual survey 

>75% of 
parents will f 

agree the 
school is safe 

based on 
annual survey 

Outcome #6: {ǳǎǘŀƛƴ ŀƴ !ǾŜǊŀƎŜ 5ŀƛƭȅ !ǘǘŜƴŘŀƴŎŜ όά!5!έύ ǊŀǘŜ ƻŦ фр҈ !5!Φ    
Metric/Method f or Measuring: Average Daily Attendance Rate  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2018-19 

2021-22 2022-23 2023-24 2024-25 2025-26 
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All Students (School-wide) 
95.28% ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 

English Learners 
94.8% ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

94.9% ADA will be 
>95% 

ADA will be 
>95% 

ADA will be 
>95% 

ADA will be 
>95% 

ADA will be 
>95% 

Students with Disabilities 
96.1% ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 
95.2% ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 
ADA will be 

>95% 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  

Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

Outcome #7: Sustain a 10% or less chronically absentee rate.  
Metric/Method for Measuring: Chronic Absenteeism Rate  

APPLICABLE  
STUDENT GROUPS 

Baseline 
2018-19 

2021-22 2022-23 2023-24 2024-25 2025-26 

All Students (School-wide) 
12.7% <10% chronic 

absentee rate 
<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

English Learners 
11.9% <10% chronic 

absentee rate 
<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

Foster Youth *  *  *  *  *  *  

Socioecon. Disadv./Low 
Income Students 

12.4% <10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

Students with Disabilities 
3.7% <10% chronic 

absentee rate 
<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

African American Students *  *  *  *  *  *  

American Indian/Alaska 
Native Students 

*  *  *  *  *  *  

Asian Students *  *  *  *  *  *  

Filipino Students *  *  *  *  *  *  

Latino Students 
10.8% <10% chronic 

absentee rate 
<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

<10% chronic 
absentee rate 

Native Hawaiian/Pacific 
Islander Students 

*  *  *  *  *  *  
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Students of Two or More 
Races 

*  *  *  *  *  *  

White Students *  *  *  *  *  *  

*Subgroup is not statistically significant at this time, or in some cases, such as parent engagement, 
LALPA does not have the means to efficiently track parent participation by subgroup status. 
 
Just as Charter School stakeholders (parents, teachers and staff) will be engaged in setting goals in the 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ŀƴƴǳŀƭ [/!tΣ ǎƻ ǘƻƻ ǿƛƭƭ ǎǘŀƪŜƘƻƭŘŜǊǎ ǊŜŎŜƛǾŜ ǳǇŘŀǘŜǎ ŀƴŘ ǊŜǇƻǊǘƛƴƎ ƻƴ ǘƘŜ /ƘŀǊǘŜǊ 
{ŎƘƻƻƭΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ƳŜŜǘƛƴƎ ǘƘŜ ǎǘŀǘŜŘ Ǝƻŀƭǎ.  !ƴƴǳŀƭƭȅΣ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƭŜŀŘŜǊǎƘƛǇ ǘŜŀƳ ǿƛƭƭ 
provide an update to its students and parents about schoolwide academic performance. The schoolwide 
data will be shared during School Site Council meetings (which are open and publicized to the school 
community), during LCAP Annual Updates and feedback sessions, and through specialized family nights. 
!ƴ ŀƴƴǳŀƭ ά[/!t ¦ǇŘŀǘŜέ ƴŜǿǎƭŜǘǘŜǊ ŀƭǎƻ ǿƛƭƭ ōŜ ǎŜƴǘ ƘƻƳŜ ǘƻ ŦŀƳƛƭƛŜǎΦ 
 

GOALS FOR ENABLING PUPILS TO BECOME AND REMAIN SELF-MOTIVATED, COMPETENT, AND LIFELONG 

LEARNERS  
Our program goals enable our students to become self-motivated, confident, competent, lifelong 
learners. Our goals empower students to generate solutions to problems through critical thinking, 
innovate ideas, products and services for 21st Century needs, and participate fully and functionally in the 
diverse society in which they live. 
 
SELF-EFFICACY 
Enabling students to become self-motivated is one of the objectives of our education program. A core 
belief of LALPA is that motivation is strongly linked to self-efficacy, the idea that behavior and effort 
make a difference in performance.59 Since achievement is a combination of both effort and ability, 
ƛƴŎǊŜŀǎƛƴƎ ŀ ǎǘǳŘŜƴǘΩǎ ǎŜƴǎŜ ƻŦ ǎŜƭŦ-ŜŦŦƛŎŀŎȅ ǿƛƭƭ ǇƻǎƛǘƛǾŜƭȅ ƛƳǇŀŎǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƳƻǘƛǾŀǘƛƻƴ ŀƴd, in turn, 
ŀŎƘƛŜǾŜƳŜƴǘΦ Lƴ ŦŀŎǘΣ άǎǘǳŘƛŜǎ ƘŀǾŜ ŦƻǳƴŘ ώǎŜƭŦ-efficacy] to be the second most important predictor 
όŀŦǘŜǊ ŀōƛƭƛǘȅύ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘΦέ60 Our collaborative program is designed to increase 
motivation, giving students an opportunity to take responsibility for their own learning within the 
supportive construct of a group, controlling the amount of effort exerted and providing a sense of self-
ŜŦŦƛŎŀŎȅ ǘƘŀǘ ǿƛƭƭ Ŧƭƻǿ ƛƴǘƻ ŀŎŀŘŜƳƛŎǎ ŀƴŘ ƻǘƘŜǊ ŀǊŜŀǎ ƻŦ ƭƛŦŜΦ LƴŎǊŜŀǎƛƴƎ ŀ ǎǘǳŘŜƴǘΩǎ ǎŜƴse of self-efficacy 
also increases self-esteem, thus enhancing the motivation to continue working and succeeding.61 This is 
especially important for students from low socioeconomic backgrounds whose families may lack the 
financial resources to provide incentives, enrichment, and emotional support. 
 
MASTERY 
Feeling the success of controlling the outcome through the application of effort is the first step. 
Students build their sense of self-efficacy in classrooms where teachers distinguish between mastery 
goals and performance goals.62 Mastery goals are those motivated by gaining competence in the skills 

 
59 Barry J. Zimmerman (2000.) Self-Efficacy: An Essential Motive to Learn, Contemporary Educational Psychology,  25, Issue 
1,Pages 82-91,ISSN 0361-476X, https://doi.org/10.1006/ceps.1999.1016. 
60 Slavin, Robert E. (2003). Educational psychology: theory and practice. Robert E. Slavin (7th ed.). Boston, MA: Allyn and 

Bacon. 
61 Wilson, Donna. (2010). Thinking for results: strategies for increasing student achievement by as much as 30 percent. 

Orlando, FL: BrainSMART. 

62 Meera Komarraju, Dustin Nadler. (2013.) Self-efficacy and academic achievement: Why do implicit beliefs, goals, and effort 
regulation matter? Learning and Individual Differences, Volume 25, Pages 67-72, ISSN 1041-6080, 
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being taught; performance goals are those motivated primarily by the desire to gain positive judgment 
and earn good grades.63 Mastery goals include improvement, progress, effort, learning, hard work, and 
challenge. Emphasizing mastery goals rather than performance goals also helps to curb failure 
avoidance. Failure avoidance occurs when students are more motivated to avoid failure ƻǳǘ ƻŦ άŦŜŀǊ ƻŦ 
ŦŀƛƭǳǊŜέ ŀƴŘ Ǌƛǎƪ-avoidance, rather than being motivated to take risks and seek success.64 In a setting 
where mastery is emphasized, each student can attain learning goals without worrying about their own 
performance or the performance of others. This environment is helpful for students from low 
socioeconomic backgrounds because the emphasis on effort and improvement instead of performance 
meets them where they are academically and helps them to move forward on their own path, setting 
the stage for success for every student regardless of socioeconomic status. 
 
GROWTH MINDSET 
The idea that intelligence can be developed and is not a fixed quantity is known as a growth mindset.65 
Carol Dweck has identified two mindsets, fixed and growth. The fixed mindset, the idea that an 
ƛƴŘƛǾƛŘǳŀƭΩǎ ǉǳŀƭƛǘƛŜǎ ŀƴŘ ŀōƛƭƛǘƛŜǎ ŀǊŜ ŦƛȄŜŘ ŀƴŘ ǳƴŎƘŀƴƎŜŀōƭŜΣ ƛǎ ƭƛƳƛǘƛƴƎ ŀƴŘ ƛƳǇŀŎǘǎ ŀŎƘƛŜǾŜƳŜƴǘ 
ƴŜƎŀǘƛǾŜƭȅΦ ¢ƘŜ ƎǊƻǿǘƘ ƳƛƴŘǎŜǘΣ ǘƘŜ ƛŘŜŀ ǘƘŀǘ ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǉǳŀƭƛǘƛŜǎ ŀƴŘ ŀōƛƭƛǘƛŜǎ Ŏŀƴ ōŜ ƴǳǊǘǳǊŜŘΣ 
developed, and improved, is encouraging and impacts achievement positively.66

 {ǳŎŎŜǎǎ ƛǎƴΩǘ Ƨǳǎǘ ŀ 
ǇǊƻŘǳŎǘ ƻŦ ƴŀǘǳǊŀƭ ŀōƛƭƛǘȅΤ ƛǘΩǎ ŀ ǇǊƻŘǳŎǘ ƻŦ ǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ǿƻǊƪ ƘŀǊŘΦ67 Promoting this mindset is 
significant when serving students from low socioeconomic backgrounds because it teaches that 
individuals have the power to develop their abilities, rise to challenges, persist after failure or 
disappointment, and seek mastery through effort all in spite of their economic circumstances.68 This 
essential understanding drives motivation and fuels learning. 
 
 
 
HOPE AND LEARNED OPTIMISM 
Persisting in the face of failure or disappointment is challenging for all students, but it is especially so for 
students from low socioeconomic backgrounds.69 It is this persistence, however, that delivers results. 
Students from low socioeconomic backgrounds can feel hopeless because of their circumstances.70 They 
may believe that they will never get ahead and their lives are fixed on a downward path no matter what 
they do. Adding to this negative perception, statistics show that, for a number of reasons, students from 

 
https://doi.org/10.1016/j.lindif.2013.01.005. 
63 Slavin, Robert E. (2003). Educational psychology: theory and practice. Robert E. Slavin (7th ed.). Boston, MA: Allyn and 
Bacon. 
64 Id. 
65 Mindset Works. (2017.)  Decades of Scientific Research that Started a Growth Mindset Revolution. Mindset Works, Inc. 
https://www.mindsetworks.com/science/ 
66 Dweck, Carol S. (2008). Mindset: the new psychology of success. New York, NY: Random House, Inc. 
67 tƛŎǘƻƴΣ /ŀǘƘŜǊƛƴŜ ϧ YŀƘǳΣ 9ƭƭŀ ϧ bŜƭǎƻƴΣ YŀǊŜƴΦ όнлмуύΦ ΨIŀǊŘǿƻǊƪƛƴƎΣ ŘŜǘŜǊƳƛƴŜŘ ŀƴŘ ƘŀǇǇȅΩΥ ŦƛǊǎǘ-ȅŜŀǊ ǎǘǳŘŜƴǘǎΩ 
understanding and experience of success. Higher Education Research & Development. 37. 1-14. 
10.1080/07294360.2018.1478803. 
68 Claro, S., Paunesku, D., & Dweck, C. S. (2016). Growth mindset tempers the effects of poverty on academic 
achievement. Proceedings of the National Academy of Sciences of the United States of America, 113(31), 8664ς8668. 
https://doi.org/10.1073/pnas.1608207113 
69 Adler, N., Snibbe, A. (2003). The role of psychosocial processes in explaining the gradient between socioeconomic status and 
health. Current Directions in Psychological Science, 12, 119-123. doi:10.1111/1467-8721.01245 
70 Ibid. 

https://doi.org/10.1111/1467-8721.01245
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low socioeconomic backgrounds perform less well than more affluent students.71 It is tempting for 
students and teachers to make the assumption that little can be done to bridge this gap because 
students from low socioeconomic backgrounds have fewer resources, both physical and emotional, than 
other students. But hopelessness can lead to learned helplessness, an adaptive response to 
ŎƛǊŎǳƳǎǘŀƴŎŜǎΦ άaŀƴȅ ƪƛŘǎ ǿƛǘƘ ƭŜŀǊƴŜŘ ƘŜƭǇƭŜǎǎƴŜǎǎ ōŜŎƻƳŜ ŦŀǘŀƭƛǎǘƛŎ ŀōƻǳǘ ǘƘŜƛǊ ƭƛǾŜǎΣ ŀƴŘ ǘƘŜȅΩǊŜ 
ƳƻǊŜ ƭƛƪŜƭȅ ǘƻ ŘǊƻǇ ƻǳǘ ƻŦ ǎŎƘƻƻƭ ƻǊ ōŜŎƻƳŜ ǇǊŜƎƴŀƴǘ ǿƘƛƭŜ ƛƴ ǘƘŜƛǊ ǘŜŜƴǎΦέ72 Avoiding hopelessness and 
its attendant learned helplessness is critical for our students. The natural consequence of being hopeful 
and optimistic is that students will try harder. If they believe they have the power to influence their life 
ǇŀǘƘǎΣ ǘƘŜȅ ǿƛƭƭ ŘŜǾŜƭƻǇ Ǝƻŀƭǎ ŀƴŘ ŘǊŜŀƳǎΣ ǿƻǊƪƛƴƎ ƘŀǊŘ ǘƻ ŀŎƘƛŜǾŜ ǘƘŜƳΦ άIƻǇŜ ŀƴŘ ƭŜŀǊƴŜŘ ƻǇǘƛƳƛǎƳ 
are crucial factors in turning low-{9{ ǎǘǳŘŜƴǘǎ ƛƴǘƻ ƘƛƎƘ ŀŎƘƛŜǾŜǊǎΦέ73 Teaching these skills impacts all 
students positively, but may most significantly change the lives and futures of students from low 
socioeconomic backgrounds. These skills will be taught throughout the core curriculum through PBL, 
student activities, and literature. 

 

INSTRUCTIONAL DESIGN 
 
CURRICULAR AND INSTRUCTIONAL DESIGN OF THE EDUCATION PROGRAM:  KEY EDUCATIONAL THEORIES 

AND RESEARCH  
 
Some of the core ŦŜŀǘǳǊŜǎ ƻŦ [![t!Ωǎ educational program include: 

(i) Dual Immersion and Culturally Responsive Pedagogy 
(ii) Constructivist and Inquiry-Based Learning 
(iii) Collaborative Learning Environment 
(iv) Social Justice-Themed Learning 

 
DUAL LANGUAGE IMMERSION 
A dual language immersion program provides integrated language and academic instruction for native 
speakers of English and native speakers of another language, with the goals of high academic 

achievement, first and second language proficiency, and cross-cultural understanding (EC § 306(c)(1).).74 
CoƭƭƛŜǊ ŀƴŘ ¢ƘƻƳŀǎ Ŏŀƭƭ ǘƘŜ ŜŦŦŜŎǘ ƻŦ Řǳŀƭ ƭŀƴƎǳŀƎŜ ƛƳƳŜǊǎƛƻƴ ƻƴ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎ άŀǎǘƻǳƴŘƛƴƎΦέ75 
Collier and Thomas have demonstrated that dual language immersion has enormous effects on student 
outcomes on national norm-referenced tests. Dual language immersion is defined by LAUSD as a 
ǇǊƻƎǊŀƳ ǘƘŀǘ ƛƴŎƭǳŘŜǎ άōƛƭƛƴƎǳŀƭƛǎƳ ŀƴŘ ōƛƭƛǘŜǊŀŎȅ ŀǎ ǘƘŜ ƎƻŀƭΤ ǎǳǎǘŀƛƴŜŘ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ ǘƘŜ ǇŀǊǘƴŜǊ 
language for at least six years (K-5); at least 50% of instruction during the day in the partner language 
throughout the proƎǊŀƳΤ ƭŀƴƎǳŀƎŜ ŀǊǘǎ ŀƴŘ ƭƛǘŜǊŀŎȅ ƛƴǎǘǊǳŎǘƛƻƴ ƛƴ ōƻǘƘ ǇǊƻƎǊŀƳ ƭŀƴƎǳŀƎŜǎΦέ76 Dual 

 
71 !ƳŜǊƛŎŀƴ tǎȅŎƘƻƭƻƎƛŎŀƭ !ǎǎƻŎƛŀǘƛƻƴ όƴΦŘΦύ ά9ŘǳŎŀǘƛƻƴ ŀƴŘ ǎƻŎƛƻŜŎƻƴƻƳƛŎ ǎǘŀǘǳǎΦέ !ŎŎŜǎǎŜŘ ŦǊƻƳ 

http://www.apa.org/pi/ses/resources/publications/factsheet-

education.aspxhttp://www.apa.org/pi/ses/resources/publications/factsheet-education.aspx on 30 Aug. 2015. 

72 WŜƴǎŜƴΣ 9ǊƛŎΦ όнллфύΦ ¢ŜŀŎƘƛƴƎ ǿƛǘƘ ǇƻǾŜǊǘȅ ƛƴ ƳƛƴŘΥ ǿƘŀǘ ōŜƛƴƎ ǇƻƻǊ ŘƻŜǎ ǘƻ ƪƛŘǎΩ ōǊŀƛƴǎ ŀƴŘ ǿƘŀǘ ǎŎƘƻƻƭǎ Ŏŀƴ Řƻ ŀōƻǳǘ ƛǘΦ 
Alexandria, VA: ASCD. 

73 Id. 
74 2019 World Languages Standards, Appendix 1. 
75 Collier, Virginia P., Thomas, Wayne P. (2004). The astounding effectiveness of dual language education for all. NABE Journal of 

Research and Practice, 2:1 Winter 2004. Accessed from 

http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf Accessed 
from http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf  

on 30 Aug. 2015. 
76 https://achieve.lausd.net/cms/lib/CA01000043/Centricity/Domain/295/Intro%202015%20-

%20Policy%20DLP%20MBE%20revised.pdf 

http://www.apa.org/pi/ses/resources/publications/factsheet-education.aspxhttp:/www.apa.org/pi/ses/resources/publications/factsheet-education.aspx
http://www.apa.org/pi/ses/resources/publications/factsheet-education.aspxhttp:/www.apa.org/pi/ses/resources/publications/factsheet-education.aspx
http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf%20A
http://hillcrest.wacoisd.org/UserFiles/Servers/Server_345/File/Publications/ELL/Dual%20language%20survey.pdf
https://achieve.lausd.net/cms/lib/CA01000043/Centricity/Domain/295/Intro%202015%20-%20Policy%20DLP%20MBE%20revised.pdf
https://achieve.lausd.net/cms/lib/CA01000043/Centricity/Domain/295/Intro%202015%20-%20Policy%20DLP%20MBE%20revised.pdf
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language immersion helps to nurture multiple cultural heritages, reduces behavior problems as students 
feel valued and respected, and increases parental participation because parents feel welcomed as true 
partners in the school community.77 Research showing that dual immersion programs can sharpen 
student focus78 and boost working memory79 and reading comprehension.80 
 

Research has found the benefits [of dual immersion] are twofold. The instruction can be one 
of the most effective ways81 for English learners82 to develop their language and academic 
skills83, but it also helps native English speakers and English learners improve 
their communication skills84, empathy, and cultural awarenessτnot to mention giving them an 
advantage in the job market. One study even suggests that bilingual instruction may forestall 
ǘƘŜ ƻƴǎŜǘ ƻŦ !ƭȊƘŜƛƳŜǊΩǎ ŘƛǎŜŀǎŜ85 later in life, presumably by making the brain work harder as it 
processes information in two languages.86 

 
Besides the aforementioned benefits, dual language immersion allows teachers to focus on delivering a 
high quality curriculum rather than a simplified version, allowing all students to participate in 
meaningful, engaging learning experiences that promote achievement. 

 
To succeed in the twenty-ŦƛǊǎǘ ŎŜƴǘǳǊȅΣ ǘƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ ƴŜŜŘ ǘƻ ŘŜǾŜƭƻǇ communicative and 
cultural proficiency and literacy ƛƴ ǎŜǾŜǊŀƭ ƻŦ ǘƘŜ ǿƻǊƭŘΩǎ ƭŀƴguages and cultures, in addition to 
developing proficiency in English and subject-specific content literacy. The development of 
ǘƘŜǎŜ ƭƛǘŜǊŀŎƛŜǎ ƛǎ ŎǊƛǘƛŎŀƭ ǘƻ ŦƻǎǘŜǊ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ŀƴŘ ŎƻƭƭŀōƻǊŀǘŜ ƻƴ ŀ ǿƛŘŜ 
variety of topics in culturally appropriate ways, and in multiple target-culture settings. As a 
result, students are empowered to use their language proficiency and interculturality beyond 
the classroom to build relationships, sustain communities and participate in or create business 
opportunities with people around the world. 

 

 

77 Id. 

78 Steele, Jennifer L., Robert Slater, Gema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Dual-

Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017. 

https://www.rand.org/pubs/research_briefs/RB9903.html. 
79 Grundy, John & Timmer, Kalinka. (2017). Bilingualism and working memory capacity: A comprehensive meta-analysis. 

Second language Research. 33. 325-340. 10.1177/0267658316678286. 
80 Adesope, Olusola & Lavin, Tracy & Thompson, Terri & Ungerleider, Charles. (2010). A Systematic Review and Meta-

Analysis of the Cognitive Correlates of Bilingualism. Review of Educational Research - REV EDUC RES. 80. 207-245. 

10.3102/0034654310368803. 
81 Valentino, Rachel & Reardon, Sean. (2015). Effectiveness of Four Instructional Programs Designed to Serve English Learners. 

Educational Evaluation and Policy Analysis. 37. 10.3102/0162373715573310. 
82 Steele, Jennifer L., Robert Slater, Gema Zamarro, Trey Miller, Jennifer J. Li, Susan Burkhauser, and Michael Bacon, Dual-

Language Immersion Programs Raise Student Achievement in English. Santa Monica, CA: RAND Corporation, 2017. 

https://www.rand.org/pubs/research_briefs/RB9903.html. 
83 Umansky, Ilana & Reardon, Sean. (2014). Reclassification Patterns Among Latino English Learner Students in Bilingual, Dual 

Immersion, and English Immersion Classrooms. American Educational Research Journal. 51. 879-912. 

10.3102/0002831214545110. 
84 Fan, Samantha & Liberman, Zoe & Keysar, Boaz & Kinzler, Katherine. (2015). The Exposure Advantage. Psychological 

science. 10.1177/0956797615574699. 
85 Bialystok E, Craik FI, Luk G. Bilingualism: consequences for mind and brain. Trends Cogn Sci. 2012 Apr;16(4):240-50. doi: 

10.1016/j.tics.2012.03.001. PMID: 22464592; PMCID: PMC3322418. 
86 Williams, Conor P. (2018).  English-Language Learners, The Dual Immersion Solution:  Instead of seeing English language 

learners as a costly challenge, districts are increasingly recognizing the assets they bring to their schools. Edutopia. 

https://www.edutopia.org/article/dual-immersion-solution 

https://www.rand.org/pubs/research_briefs/RB9903.html
https://www.rand.org/pubs/research_briefs/RB9903.html
https://www.edutopia.org/article/dual-immersion-solution


 

REV ς August 2020        Page 58 of 253 
 
 

--2019 World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve 
(WL Standards)87 
 
LALPA is implementing the new California WL Standards (and will adopt the new World Languages 
Frameworks) to inform our dual immersion instruction.  As the WL Standards recognize, students 
learning a second (or third) language in school may begin instruction at a broad range of entry points 
and proficiency levels, thus the WL Standards are connected to student performance, rather than grade 
level.  Further, the amount of time it takes to learn another language and its cultures is linked to the 
linguistic and cultural similarities and differences among the languages and cultures a student already 
knows.88 The four performance levels are applicable to any secondary language acquisition: 
 
Ranges and Text Types  
Novice  

 
Learners use learned words and phrases (formulaic language).  
 

Intermediate  Learners use sentences and strings of sentences (created language).  

Advanced  Learners use paragraphs and strings of paragraphs (planned language). 

Superior Learners use coherent and cohesive multi-paragraph texts  (extended 
language). 
 

Within each performance level, there are additional phases: 
 

 
 
It is important to recognize that language students may require more than one year to progress 
from one proficiency range to the next and may spend a significant amount of time in two 
adjacent ranges. . . . [I]t is common in the elementary school context for students who do not 
have a heritage language background to remain at the Novice level for an extended period of 
time.89 

 
In other words, a child who has had no exposure to Spanish may remain at the Novice level in 
elementary school when first exposed to Spanish for more than one year.  The same can be said for a 
child who has no exposure to English before starting Kindergarten.   
 

 
87https://www.cde.ca.gov/be/st/ss/worldlanguage.asp 
88 Ibid. 
89 2019 World Languages Standards for California Public Schools, Kindergarten Through Grade Twelve (WL Standards) 

(https://www.cde.ca.gov/be/st/ss/worldlanguage.asp) 

https://www.cde.ca.gov/be/st/ss/worldlanguage.asp
https://www.cde.ca.gov/be/st/ss/worldlanguage.asp
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Dǳŀƭ ƭŀƴƎǳŀƎŜ ǇǊƻƎǊŀƳǎ ǎǳŎƘ ŀǎ [![t!Ωǎ ǳǎŜ ǘǿƻ ƭŀƴƎǳŀƎŜǎ ŦƻǊ ƭƛǘŜǊŀŎȅ ŀƴŘ ŎƻƴǘŜƴǘ ƛƴǎǘǊǳŎǘƛƻƴ ŦƻǊ ŀƭƭ 
students. Instruction is provided in two languages over an extended period of time, from TK/K through 
at least fifth grade with instruction in Spanish at least 50% of the time. Both languages are used for 
instruction, and two groups of students are involved, native English speakers and students from another 
language background-Spanish. Both native English speakers and English learners are grouped together 
for core academic instruction, benefiting both groups of students as they learn from and with one 
ŀƴƻǘƘŜǊ ŀƴŘ ƴƻ ŎƘƛƭŘ ƛǎ άōŜƘƛƴŘέ ƛƴ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴƛƴƎ ŀǎ ǘƘŜȅ ŜŀŎƘ ŀǊŜ ƭŜŀǊƴƛƴƎ ŀ ƴŜǿ ƭŀƴƎǳŀƎŜΦ hǳǊ 
students are taught by well-qualified, credentialed teachers, all of whom are bilingual in English and 
{ǇŀƴƛǎƘΦ  ¢ƘŜ Ǝƻŀƭǎ ƻŦ [![t!Ωǎ Řǳŀƭ ƛƳƳŜǊǎƛƻƴ ǇǊƻƎǊŀƳǎ ŀǊŜΥ 

¶ Students will develop high levels of proficiency in their first language. 

¶ All students will develop proficiency in the second language. 

¶ Academic performance will be at or above grade level. 

¶ All students will demonstrate positive cross-cultural attitudes and behaviors. 

 
These goals are directly aligned with the new WL Standards emphasis on ǘƘŜ ǘƘǊŜŜ /ΩǎΥ  /ƻƳƳǳƴƛŎŀǘƛƻƴΣ 
Cultures and Connections: 

 
Communication  
Real-world communication is purposeful and takes place in a variety of authentic settings that 
represent what a student will experience in the target cultures. These are the three modes of 
real-world communication:  
ω Interpretive: Language users listen, view, and read using knowledge of cultural products, 

practices, and perspectives.  
ω Interpersonal: Culturally appropriate listening and speaking, reading and writing, or viewing 

and signing take place as a shared activity among language users.  
ω Presentational: Speaking, signing, and writing take place for an audience of listeners, 

readers, and viewers in culturally appropriate ways.  
 
Cultures  
Students must acquire the ability to interact appropriately with target culture bearers to 
communicate successfully. Culturally appropriate language usage requires an understanding of 
the relationships between the products and practices of cultures and their underlying 
perspectives. While acquiring knowledge of products, practices, and perspectives of the target 
cultures, learners engage in comparisons among their cultures and the target cultures, and also 
explore how cultures affect each other when they interact in multilingual and multicultural 
communities.  

 
Connections  
Language users address a variety of topics appropriate for their age and range of proficiency 
that increase their knowledge of numerous areas of the curriculum. As students develop their 
ability to communicate in the target language and cultures, they are able to more fully address 
topics that increase in complexity and learn how target-culture bearers understand and address 
discipline-specific and cross-disciplinary concepts.90 

 

 
90 Ibid. 
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Culturally Responsive Teaching is embedded throughout the program, which values the diverse 

experiences and cultural backgrounds of students and in the surrounding community.  Teachers are 

trained to understand that ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǇŜǊǎǇŜŎǘƛǾŜǎ are crucial to supporting and 

addressing their unique learning needs as part of teaching the άwhole child,έ with the recognition that 

ŎǳƭǘǳǊŜ ƛǎ ƛƴŜȄǘǊƛŎŀōƭŜ ŦǊƻƳ ǎǘǳŘŜƴǘǎΩ ǘƘƛƴƪƛƴƎΣ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜΦ91   

  
Culturally Responsive Teaching (CRT) ǾŀƭǳŜǎ ŀƴŘ ōǳƛƭŘǎ ǳǇƻƴ ǎǘǳŘŜƴǘǎΩ ŦƻǳƴŘŀǘƛƻƴǎ ƻŦ ŎǳƭǘǳǊŀƭ 

knowledge and experience to support their learning and achievement at school.92 According to 

IŀƳƳƻƴŘΣ /w¢ άƭŜǾŜǊŀƎŜǎ ǘƘŜ ōǊŀƛƴΩǎ ƳŜƳƻǊȅ ǎȅǎǘŜƳǎ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ǇǊƻŎŜǎǎƛƴƎ ǎǘǊǳŎǘǳǊŜǎέ ǘƘǊƻǳƎƘ 

ŀǘǘǳƴƛƴƎ ǘŜŀŎƘƛƴƎ ǘƻ ǎǘǳŘŜƴǘǎΩ ŦŀƳƛƭƛŀǊ ŎǳƭǘǳǊŀƭ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ŀƴŘ ǘƻƻƭǎΣ ŀƴŘ through building 

relationships of trust and care that enable teachers to challenge students and hold high expectations.93 

CRT begins from the premise that culture is central to learning, recognizing that cultural ways of 

knowing and doing are embedded in ƛƴŘƛǾƛŘǳŀƭǎΩ ǇǊƻŎŜǎǎŜǎ ŦƻǊ ǘƘƛƴƪƛƴƎΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎΣ ŀƴŘ 

communicating.94 Thus, CRT guides teachers to learn about students, understand cultural practices and 

beliefs that may be different than their own, and work to help students draw upon the knowledge and 

experiences they bring to school as they seek to make sense of and master school-based content.   

CRT has been shown to increase intrinsic motivation for learning, in that CRT creates a learning 

environment that encourages participation and persistence tƘǊƻǳƎƘ ǾŀƭǳƛƴƎ ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ 

experiences and interests.95     

  
In designing thematic curricula and units of study, teachers attend to the three criteria outlined by 

Ladson-Billings for CRT:   

¶ Academic success ς students must be held to high expectations for learning and provided with 

the tools needed to master content and competencies.  

¶ Cultural competence ς teachers must help students build upon their prior knowledge and 

cultural experiences, and thus must leŀǊƴ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎΣ ōŀŎƪƎǊƻǳƴŘǎΣ ŀƴŘ ōŜƭƛŜŦǎΦ   

¶ Critical consciousness ς students must develop an awareness of social inequities and develop a 

broader social conscious to support their development as citizens able to critique society and 

work towards a more socially just world.96  

 
LALPA has built a culture and educational program that helps diversity become a benefit rather than a 
barrier for students, whether differences among students are by ethnicity, nationality, language, 
religion, gender, or physical, intellectual, and emotional needs and abilities. The Charter School 
community respects and celebrates diversity through its activities that celebrate the historical, cultural, 
linguistic, and personal assets that each student possesses. The educational program helps students see 

 
91 Gay, G., Culturally Responsive Teaching:  Theory, Research and Practice (2010). 
92 Aceves, T. C., & Orosco, M. J. (2014). Culturally responsive teaching (Document No. IC-2). Retrieved from University of 

Florida, Collaboration for Effective Educator, Development, Accountability, and Reform Center website: 

http://ceedar.education.ufl.edu/tools/innovation-configurations/  
93 Hammond, Z. Culturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor Among Culturally 

and Linguistically Diverse Students. Corwin, 2015.  
94 Gay, G. Culturally Responsive Teaching: Theory, Research, and Practice.  Teachers College Press, 2d ed. (2010). Ladson-

Billings, G. (2005). Beyond the big house: African American educators on teacher education. New York: Teachers College Press.  
95 Wlodkowski, R. J., and M. B. Ginsberg. (1995). Diversity and Motivation: Culturally Responsive Teaching. San Francisco: 

Jossey-Bass.  
96 Ladson-Billings, G. 1995. Toward a Theory of Culturally Relevant Pedagogy. American Educational Research Journal. 32;3: 

465-491. 
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how diverse perspectives and values actually enhance their understanding and effectiveness in the 
world. 
 
CONSTRUCTIVIST LEARNING 
LALPA focuses on engaging students through hands-on, student-centered, constructivist learning. 
Students are scholars, activists, and creators who will demonstrate love, courage, inquiry, 
empowerment, integrity, community, and well-being through:  

(v) Collaboration:  developing individual and collaborative working skills 
(vi) Communication:  articulating ides, opinions and information clearly; developing 

multilingualism in English and Spanish 
(vii) Creativity:  using verbal, written, technical, and creative expression effectively 
(viii) Critical thinking:  demonstrating problem-solving skills and analytical thinking; 

evaluating, synthesizing, and applying new information; using acquired skills to be a 
responsible citizen at the Charter School and in the community.  

 
Jerome Bruner posits that learning is an active process in which the learner uses existing schema to 
make meaning of new information and experiences, a process called scaffolding.97 Appropriately 
organizing the information to be learned is the key to effective scaffolding. Additionally, spiraling the 
curriculum, or teaching skills in a sequential order, offers students the opportunity to build upon what 
they already knowτtheir existing scaffold--thus facilitating the comprehension of new information.  At 
[![t!Σ ŎǳǊǊƛŎǳƭǳƳ ƛǎ ǘŀǳƎƘǘ ǎǘǊŀǘŜƎƛŎŀƭƭȅ ŀƴŘ ǎŜǉǳŜƴǘƛŀƭƭȅ ƛƴ ƻǊŘŜǊ ǘƻ ƛƳǇƭŜƳŜƴǘ .ǊǳƴŜǊΩǎ ƛŘŜŀǎ ŀōƻǳǘ 
instructional design. 
 
Through constructivist learning practices, students άŎƻƴǎǘǊǳŎǘέ ǘƘŜƛǊ ƻǿƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƛƴ ŀ ƘŀƴŘǎ-on 
way as they build, design, explore, experiment, draw, model, play, investigate and create.  They work 
actively with concrete materials, try out ideas, solve problems, make mistakes and correct them, and 
have opportunities to stop and reflect on what they have done. By being actively engaged in their own 
learning students are able to more effectively understand and retain concepts and skills in the CCSS.  
Students also are able to demonstrate their learning both broadly and deeply.  Through group learning, 
students can interact with and learn from their peers on more complex tasks than they could engage in 
alone, which ǇǊƻǾƛŘŜǎ ƛƳƳŜŘƛŀǘŜ ŦŜŜŘōŀŎƪΣ ŜƴŎƻǳǊŀƎŜǎ ǘƘŜƳ ǘƻ ŜȄǇƭƻǊŜ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ƻǘƘŜǊ ǎǘǳŘŜƴǘǎΩ 
ideas, and helps develop communication and interpersonal skills.  Teachers also scaffold and 
differentiate instruction by breaking down tasks, using modeling, prompting, and coaching to teach 
strategies for thinking and problem solving to help students become proficient at conducting the 
relevant inquiry activities (Blumenfeld et al., 1991).  In these ways, eŀŎƘ ǎǘǳŘŜƴǘΩǎ ŜȄƛǎǘƛƴƎ ōŜƭƛŜŦǎΣ 
theories and peǊŎŜǇǘƛƻƴǎ ŀǊŜ ŎƘŀƭƭŜƴƎŜŘ ǘƘǊƻǳƎƘ ŎƻƴǾŜǊǎŀǘƛƻƴΣ ƘŀƴŘǎπƻƴ ŀŎǘƛǾƛǘƛŜǎΣ ƻǊ ŜȄǇŜǊƛŜƴŎŜǎΦ  
 
A constructivist approach is derived from a number of educational models: situated learning theory, 
expeditionary learning, experiential learning, project-based learning, and collaborative learning.  
Numerous independent researchers have documented the success of the constructivist model of 
education with historically underserved populations, demonstrating increased test scores, and perhaps 
ƳƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅΣ ƛƳǇǊƻǾŜŘ ǎŜƭŦπconfidence and whole development excel.98 Research also shows that 

 

97 Bruner, J. (1966). Toward a Theory of Instruction. Cambridge, MA: Harvard University Press. Accessed from 

http://www.instructionaldesign.org/theories/constructivist.html on 29 Aug. 

2015.http://www.instructionaldesign.org/theories/constructivist.html on 29 Aug. 2015. 

98 Amaral, 2002; Mester, 2008; Hollins, King, J. and Hayman, 1994; Mathison & Young, 1995; Thornton & McEntee, 1995; 

McCombs, 1994; O'Neil & Drillings,1997; Freire, 1995. 

http://www.instructionaldesign.org/theories/constructivist.html
http://www.instructionaldesign.org/theories/constructivist.html
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students who attend schools that employ constructivist methodologies gain critical thinking skills, 
deeper understandings, and learning that lasts.99  Rushton et al (2003) assert that άLƴǘŜǊŀŎǘƛǾŜ 
classrooms reflect a shift in teaching paradigms from [a] teacher-directed traditional classroom to 
student-oriented, problem-solving learning environments that espouse a constructivist, brain research-
based approach to learning.έ100 
 
At LALPA, we employ constructivist strategies along with inquiry-based strategies, in which students are 
challenged to construct evidence-based solutions to challenging questions.  Inquiry based teaching is 
often seen as a way of engaging students in the learning process through group work and hands-on 
activities, and by challenging them to support conclusions with evidence and observations. Effective 
inquiry is more than just asking questions. A complex process is involved when individuals attempt to 
convert information and data into useful knowledge. These skills can be developed at any age. Bryn 
Mawr science professor, Wilfred Franklin, described ƛǘ ōŜǎǘΣ άLƴǉǳƛǊȅ ōŀǎŜŘ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ǎŎƛŜƴŎŜ 
education focus on student constructed learning as opposed to teacher-traƴǎƳƛǘǘŜŘ ƛƴŦƻǊƳŀǘƛƻƴΧ 
Inquiry based curriculum has been shown to develop independent and critical thinking skills, positive 
ŀǘǘƛǘǳŘŜǎ ŀƴŘ ŎǳǊƛƻǎƛǘȅ ǘƻǿŀǊŘ ǎŎƛŜƴŎŜ ŀƴŘ ƛƴŎǊŜŀǎŜŘ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ōƛƻƭƻƎƛŎŀƭ ŎƻƴǘŜƴǘΦέ101 
 
COLLABORATIVE LEARNING ENVIRONMENT 
Learning at LALPA takes place in collaborative classroom settings. We are a small school with 
approximately 72 students in each grade. Our small setting not only enables grade level teachers to 
work closely together to establish consistency in the program offered at each grade, it allows us to 
employ a collaborative learning approach, which creates opportunities and fosters student 
collaboration, engaging students through social interaction with peers and leading to deeper learning.  
 
Collaborative learning is an instructional method in which students work in pairs and groups towards a 
common academic goal. Collaborative learning invites higher levels of thought by promoting discussion 
and reflection. In addition, collaborative learning helps students develop thinking and learning habits, a 
critical goal for at-Ǌƛǎƪ ƭŜŀǊƴŜǊǎΣ ōŜŎŀǳǎŜ ƛǘ ƛǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƳŜŀƴƛƴƎ ƳŀƪƛƴƎΦ άhƴŜ ƛƳǇƻǊǘŀƴǘ ŀǎǇŜŎǘ ƻŦ 
meaning is that it is obtained within a culture.έ102 The culture can be that of society or that created 
witƘƛƴ ŀ ŎƻƭƭŀōƻǊŀǘƛǾŜ ŎƭŀǎǎǊƻƻƳ ŎƻƳƳǳƴƛǘȅΣ ŀ ŎǳƭǘǳǊŜ ƻŦ ŘƛŀƭƻƎǳŜ ŀƴŘ ƛƴǉǳƛǊȅΦ CǳǊǘƘŜǊΣ άŎƻƭƭŀōƻǊŀǘƛǾŜ 
learning fosters the development of critical thinking through discussion, clarification of ideas, and 
ŜǾŀƭǳŀǘƛƻƴ ƻŦ ƻǘƘŜǊǎϥ ƛŘŜŀǎέΦ103

 Developing critical thinking skills, including those of evaluation and 
analysis, is one of the primary focus areas at LALPA. Therefore, the instructional design includes 
educational experiences that are social, engaging, and student-oriented in order to improve scholarship 
and enhance creativity. 
 

 
99 Marlowe and Page, 1998; Sagor & Cox, 2003. At-Risk Students: Reaching and Teaching Them; Pransky, 2002. ñTo meet your 

students where they are, first you have to find them.ò 
100 Rushton, S. P., Eitelgeorge, J., & Zickafoose, R. (2003). Connecting Brian Cambourne's conditions of learning theory to 
brain/mind principles: Implications for early childhood educators. Early Childhood Education Journal, 31(1), 11-21. 
101 https://justin.vashonsd.org/Resources/media/InquiryBasedScience.pdf (citing Hall & McCudy, 1990), (Kyle et al, 

1988), (Kyle et al, 1982), and (Shymansky, 1984).  
102 Wilson, Donna. (2010). Thinking for results: strategies for increasing student achievement by as much as 30 percent. 

Orlando, FL: BrainSMART. 
103 Gokhale, Anuradha A. Collaborative learning enhances critical thinking. Journal of Technology Education Volume 7, Number 1 

Fall 1995. Accessed from http://scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html  

on 29 Aug. 2015.http://scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html on 29 Aug. 2015. 

https://justin.vashonsd.org/Resources/media/InquiryBasedScience.pdf
http://scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html
http://scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html
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Lemke (1990) proposes that students need to ask questions as a way of engaging in the process of 
meaning making.104 [ŜƳƪŜΩǎ ŎƻƴŎŜǇǘ ƻŦ ŎǊƻǎǎ-discussion is essential to both student engagement and 
ǘƘŜ ǎƻŎƛŀƭ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ƪƴƻǿƭŜŘƎŜΦ ά/ross-discussion is dialogue directly between students, with the 
teacher playing only a moderating role, or perhaps having equal standing with the students.έ105 This is a 
vital component of classrooms where students work to build meaning collaboratively, representing the 
quintessential student-ŎŜƴǘŜǊŜŘ ŎƭŀǎǎǊƻƻƳΦ [ŜƳƪŜ ƎƻŜǎ ƻƴ ǘƻ ǎŀȅΣ ά{ǘǳŘŜƴǘǎ ƭŜŀǊƴ ŀ ƎǊŜŀǘ ŘŜŀƭ Ŧrom one 
ŀƴƻǘƘŜǊ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ ¢ƘŜȅ ƳŜŘƛŀǘŜ ŀƴŘ ǘǊŀƴǎƭŀǘŜ ŦƻǊ ƻƴŜ ŀƴƻǘƘŜǊ ǿƘŜƴ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ƭŀƴƎǳŀƎŜ ƛǎ 
unfamiliar. They support and facilitate ŜŀŎƘ ƻǘƘŜǊΩǎ ƭŜŀǊƴƛƴƎ ƛƴ ŎƻǳƴǘƭŜǎǎ ǿŀȅǎΦ [ŜŀǊƴƛƴƎ ƛǎ ƴƻǘ ŀƴ 
essentially individual process in the classroom (or anywhere else . . .). Learning is essentially socialΦέ106  
 
A collaborative learning environment declares that everyone is a learner. In this environment, teachers 
ōŜŎƻƳŜ ŦŀŎƛƭƛǘŀǘƻǊǎ ǿƘƻ ƪƴƻǿ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ǘŀƭŜƴǘǎΣ ǇǊƛƻǊ ǎŎƘƻƻƭ ŜȄǇŜǊƛŜƴŎŜǎΣ ŀƴŘ ƴŜŜŘǎΦ ¢Ƙƛǎ 
knowledge enables teachers to take into account student backgrounds to support learning. Teachers 
create a learning environment that is emotionally, intellectually, and psychologically safe, an 
environment where learners can acknowledge what they do not know, take risks, and reflect on what 
they have learned.107 True collaboration promotes social and emotional intelligence through active 
listenƛƴƎ ŀƴŘ ŎŀǊŜŦǳƭ ƻōǎŜǊǾŀǘƛƻƴ ƻŦ ƻǘƘŜǊǎΩ ǊŜǎǇƻƴǎŜǎΦ Lǘ ŎǳǊōǎ ŦŀƛƭǳǊŜ ŀǾƻƛŘŀƴŎŜ ōȅ ŀƭƭƻǿƛƴƎ ǎǘǳŘŜƴǘǎ ǘƻ 
explore the unknown together in a safe forum. Finally, a collaborative learning environment allows 
everyone to think on his or her own, interpret information, share ideas, and evaluate those ideas 
through both personal and group perspectives.108 
 
Collaborative learning processes can be incorporated in a variety of ways, such as a long-term project, or 
simply posing a question and asking students to discuss their ideas with their neighbors. As Smith and 
MacGregor state, "In collaborative classrooms, the lecturing/listening/note-taking process may not 
disappear entirely, but it lives alongside other processes that are based in students' discussion and 
active work with the course material."109 Regardless of the specific approach taken, the goal is the same: 
to shift learning from a teacher-centered to a student-centered model.  Ford (2005), and Perkins and 
Cook (2012) also have research that supports using ŦƭŜȄƛōƭŜ ƎǊƻǳǇƛƴƎǎ ǘƻ ǇǊƻƳƻǘŜ άǊŜǎǇƻƴǎƛǾŜ ǘŜŀŎƘƛƴƎΣέ 
using data to group students homogeneously and heterogeneously in smaller groups for collaborative 

 
104 Lemke, J. L. (1990). Talking science: Language, learning, and values. Ablex Publishing Corporation, 355 Chestnut Street, 

Norwood, NJ 07648 (hardback: ISBN-0-89391-565-3; paperback: ISBN-0-89391-566-1). 
105 Ibid. 
106 Ibid. 
107 Dubé, B. Bessette, L. & Dorval, C. (2011). Differentiation and Explicit Teaching: Integration of Students with Learning 

Difficulties. US-China Education Review 
108 Gerlach, J. M. (1994). "Is this collaboration?" In Bosworth, K. and Hamilton, S. J. (Eds.), Collaborative Learning: Underlying 

Processes and Effective Techniques, New Directions for Teaching and Learning No. 59. 

MacGregor, J. (1990). "Collaborative learning: Shared inquiry as a process of reform" In Svinicki, M. D. (Ed.), The changing face 

of college teaching, New Directions for Teaching and Learning No. 42. 

Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?" In Goodsell, A. S., Maher, M. R., and Tinto, V. (Eds.), 

Collaborative Learning: A Sourcebook for Higher Education. National Center on Postsecondary Teaching, Learning, & 

Assessment, Syracuse University. 
109 Smith, B. L., and MacGregor, J. T. (1992). "What is collaborative learning?" In Goodsell, A. S., Maher, M. R., and Tinto, V. 

(Eds.), Collaborative Learning: A Sourcebook for Higher Education. National Center on Postsecondary Teaching, Learning, & 

Assessment, Syracuse University. 
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learning and small group instruction.110  Collaborate group work, described by many researchers,111 
ŜȄǇƻǎŜǎ ǎǘǳŘŜƴǘǎ ǘƻ ƻǘƘŜǊǎΩ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿΣ ŀƭƭƻǿǎ ǘƘŜƳ ǘƻ ƻǊƎŀƴƛȊŜ ǘƘŜƛǊ ǘƘƻǳƎƘǘǎ ƛƴ ŀ ƭƻǿ-risk context, 
prepares students for sharing ideas in whole-class discussion, and helps students make progress on tasks 
they could not do alone. Inquiry-based or project-based learning also links the curriculum content with 
ǎǘǳŘŜƴǘǎΩ ǊŜŀƭ ǿƻǊƭŘ ŜȄǇŜǊƛŜƴŎŜǎΣ ƳŀƪƛƴƎ ƭŜŀǊƴƛƴƎ ǊŜƭŜǾŀƴǘΣ ǇŜǊǎƻƴŀƭƛȊŜŘ ŀƴŘ ǾŀƭǳŀōƭŜ ǘƻ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎ 
outside of school. An integrated curriculum facilitates deep learning and connections across subjects 
and teachers collaborate formally and informally to integrate themes and concepts in designing and 
instructing classes. Additionally, the interdisciplinary curriculum and use of real-world problems provide 
equity and relevancy for an ethnically and culturally diverse student population. Problem-based tasks 
promote collaborative, relevant, active, interdisciplinary learning wherein students exercise choice 
about how and what they will learn, thereby increasing motivation and engagement and the 
development of skills designed to help students succeed in the real world. 
 
SOCIAL JUSTICE THEMATIC LEARNING 
As a school founded upon principles of social justice, LALPA believes that even our youngest students 
can meaningfully engage in learning and activities that help them develop skills and attributes that will 
lead to lifelong activism and engagement in the communities in which they live.  We seek to inscribe in 
each of our students the mentality of a social justice leader, with six pillars of character112: 
 

·Trustworthiness- to be honest in communication and actions, be reliable, and have the courage to 
do the right thing even when no one is watching. 
·Respect- treat others with respect, be tolerant and respecting of differences, use good manners, 
be considerate of the feelings of others, and deal peacefully with disagreements. 
·Responsibility- doing your best, being diligent, being self-discipline, being accountable for your 
words and actions, choosing a positive attitude, and making healthy choices 
·Fairness- playing by the rules, listening to others, not blaming others carelessly, and treating other 
people fairly 
·Caring- being kind, compassionate, showing gratitude, helping people in need, and forgiving others 
·Citizenship- cooperating with others, getting involved in community affairs, being a good 
community member, obeying the laws and rules, respecting the authority, protecting the 
environment, and volunteering. 

 
The Charter School is actively involved in community life and continues this tradition. Through the 
exploration of the elements of Social Justice, students learn to be active members of the community, 
including the following themes113:  

 
110  Ford, M. P. (2005) Differentiation Through Flexible Grouping: Successfully Reaching All Readers. Learning Point 
Associates/North Central Regional Educational Laboratory (NCREL). 
Perkins, J.H. & Cook, C. D. (2012) Addressing the literacy needs of striving readers. Using informative Assessments Towards 
Effective Literacy Instruction. 
111 Cooperative Learning: The Foundation for Active Learning. By David W. Johnson and Roger T. Johnson. November 5th 2018, 
DOI:  10.5772/intechopen.81086 
Slavin, R. E. (2014). Cooperative learning and academic achievement: Why does groupwork work? Anales de Psicología, 30(3), 
785ς791. 
Kagan, S. (1994). Cooperative learning. San Clemente, CA: Kagan Cooperative Learning. 
Kagan, S., Kagan, M., & Kagan, L. (2000). Reaching social studies standards through cooperative learning: Providing for all 
learners in general education classrooms. Port Chester, NY: National Professional Resources, Inc. 
112Josephson, Michael S. Making Ethical Decisions. Marina del Rey, CA: Josephson Institute of Ethics, 2002. Print. 
113 Picower, Bree. (2012). Using Their Words: Six Elements of Social Justice Curriculum Design for the Elementary Classroom. 
International Journal of Multicultural Education. 14. 1-17. 10.18251/ijme.v14i1.484. 
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¶ Self-Love and Knowledge: Students will first learn about self-love and knowledge so that they 
can gather appreciation for who they are and where they come from.   

¶ Respect for others: Concurrently, students will learn about respecting others so that they can 
develop a sŜƴǎŜ ƻŦ ŜƳǇŀǘƘȅ ŦƻǊ ƻǘƘŜǊǎΩ ōŀŎƪƎǊƻǳƴŘΦ  {ǘǳŘŜƴǘǎ ǿƛƭƭ ŜƴƎŀƎŜ ƛƴ ŀŎǘƛǾƛǘƛŜǎ ǿƘŜǊŜ 
ǘƘŜȅ ƭŜŀǊƴ ŀōƻǳǘ ƻǘƘŜǊǎΩ ŎǳƭǘǳǊŜǎΦ   

¶ Issues for Social Injustice: Students will learn how diversity impacts different groups of people, 
specifically within the community.  They will explore current issues related to social injustice 
affecting the community. 

¶ Social Movements & Social Change: Students will learn about movements and efforts within the 
community to bring about social change. 

¶ Awareness Raising: Students will have opportunities to teach others about the issues they have 
learned about. 

¶ Social Action: Students will have the opportunity to take action on an issue that affects them in 
their community. Such actions may include participating in public meetings, petitions, and 
campaigns. 

 
6 Elements of Social Justice Curriculum  
Each grade level will focus on one of the six elements of Social Justice  
Each teacher is encouraged to display student work / artifacts on the assigned board (hallway) that 
ǊŜŦƭŜŎǘǎ ǘƘŜ ŎƭŀǎǎΩ ŦƻŎǳǎ ƻƴ ŀǎǎƛƎƴŜŘ ŜƭŜƳŜƴǘΦ  
 
 
 

Grade 

Level  

Social Justice Element  
 

Description  

 
 

K  

 
 

Respect for Others  

Teachers provi de oppo rtunitie s for  stu dent s to shar e 
thei r  kn ow ledge about  thei r  own cultural backgr oun d 
wit h thei r  classmates.   The goal is to creat e a cli mate 
of  respect  for  diversit y through student s learnin g to 
liste n wit h kindnes s and empath y to th e experience s  

of  thei r  peers .  Potentia l  classroo m activitie s includ e: 
Shari ng of cult ural ABC boo ks, divers e famil y 
str uctures tha t  includ e LGTB families , fiel d trip s to 
cultura l museu ms, guest  speaker s f rom chi ldrenõs 
famil ies and cultur al center s.  

 
 

1st  

 

 
Self-love and Knowledge  

Teachers provi de oppo rtunitie s for  stu dent s to lear n 
about  who the y are and wher e the y com e fr om . A 
sense of  dignit y in thei r  culture , heritage ,  
ethnicity/race , religion , sk in tone , gender  etc. is 
cultivate d in the classr oom .   Student s lear n about  
differen t  aspects of  thei r  identit y and hist ory 
associate d wit h i t . Negativ e stere otype s about  

students õ identitie s are deconstructed .   Potentia l  
classroo m activitie s includ e: Wher e I com e fr om 
po ems, sel f-po r t raits tha t  inclu de ski n tone 
identificati on, name po ems, famil y in terviews, 
grandp arent  guest  speakers, cult ural abc books.  



 

REV ς August 2020        Page 66 of 253 
 
 

 

 
 

2nd  

 
 
 

Issues on Social Injustice  

Teachers mo ve fr om òcelebratin g diversity ó to an 

exp lorati on of  how diversit y has differentl y 

impacted variou s group s of  people .  Student s lear n 

about  th e hist ory of  racis m, sexism,  classis m, 

homophobia, religiou s intoleranc e etc. and how 

thes e fo rms of  opp ressi on have affecte d di ff erent  
commun ities .   Teachers make link s tha t  show how 
th e hist orica l roots of  opp ressi on imp act  th e l ived 
experience s  and materia l condition s of  peopl e today . 
Potentia l  to pics of  stud y includ e: Nativ e Am erica n 
genocide, Slavery , th e Holocaust , ant i-immigrat ion 
po licie s and senti ment , media (m is) representati ons, 
issues that  face their  own comm un it ies such as 
gent rif icat ion, polic e brutalit y, etc.  

 

 

3rd  
 
Social Movements and Social 

Change  

Teachers shar e examp les of  movements of  ico nic and 
every day people stand ing to gether  to add ress the 
issue s of  social injustic e the y learne d about  in second 
grade .  Rathe r tha n leavin g stu dent s feel ing 
overwhel med and defeate d, teacher s hel p stu dent s 
un derstan d tha t  work in g togethe r , ordinar y people 

have unite d to creat e change .   Potentia l  to pics of  
stud y includ e: Ab olitio nism, civi l  ri ghts movement , 
the L.A. janitorsõ st r ikes, var ious labor movements, 
196 8 and 200 6 Chicano student walkouts.  

 
 

4th  

 

 
Awareness Raising  

Teachers provi de oppo rtunitie s for  stu dent s to teach 
other s about  th e issue s the y have learned 

about .  Thi s all ows stu dent s who feel passionatel y 
about  particula r  issue s to becom e advocates by raising 

awareness of  othe r  stu dents , teachers , famil y and 
comm unit y members .   It  is importan t  to recogniz e that 

wh il e raisin g awareness is a necessar y and impo rtan t  
pre-curser for  acti on , i t  by and of  itsel f  do es not 

tra nslat e into change.  Potentia l  activitie s includ e: 
newsletters , pub li c servic e ann oun cements , lette r  
wr it ing campaigns, creat ing documentar ies, blogging.  

 

5th  
 

Social Action  

Teachers provi de oppo rtunitie s to tak e acti on on 
issue s tha t  affec t  stu dent s and thei r  comm unities . 
Student s identif y issues the y feel passionat e about  
and lear n th e skill s of  creatin g change firsthand.  

Potentia l  activitie s includ e: Lette r  writi ng 
camp aigns, petitio ns, li nki ng wit h loca l grassroot s 
organizat ion campaigns, speaking at  publ ic 
meet ings, att ending and/ or organiz ing protests.  

 
 
CURRICULUM AND INSTRUCTION 
LALPA integrates a program of leadership development with academic study. The specific curricular 
content and skills to be mastered are based on the CCSS, Next Generation Science Standards όάbD{{έύΣ 
History-{ƻŎƛŀƭ {ŎƛŜƴŎŜ CǊŀƳŜǿƻǊƪΣ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ 5ŜǾŜƭƻǇƳŜƴǘ {ǘŀƴŘŀǊŘǎ όά9[5έύΣ ŀƴŘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ 
State Content Standards (collecǘƛǾŜƭȅ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎΣ άCCSSέύ. The curriculum is taught 
strategically in a sequential manner, ensuring that students master fundamental skills and knowledge at 
designated points in time in order to assure that higher order skills and more complex knowledge have a 
foundation in which to take root. 
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Essential to the instructional program are the following principles: 

¶ Allocate sufficient time to attain essential skills 

¶ Introduce new information in manageable and sequential units 

¶ Identify ǇǊŜǊŜǉǳƛǎƛǘŜ ǎƪƛƭƭǎ ŀƴŘ ōǳƛƭŘ ƻƴ ǎǘǳŘŜƴǘǎΩ ǇǊƛƻǊ ƪƴƻǿƭŜŘƎŜ 

¶ Review previously taught skills 

¶ Administer ongoing assessment to inform instruction 

¶ Provide immediate intervention strategies (delivered by classroom teachers and instructional 
assistants) during school for those students who are not demonstrating progress towards unit 
goals and grade level standards 

¶ Provide additional support during Multi-Tiered System of Supports either in the classroom or in 
the Learning Center. 

 
[![t!Ωǎ ŘƛǎǘƛƴŎǘƛǾŜ Ǝƻŀƭǎ ŦƻǊ ǎǘǳdents, including the development of intellectual, personal, and civic 
ǉǳŀƭƛǘƛŜǎ ŦǳƴŘŀƳŜƴǘŀƭ ǘƻ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƳƛǎǎƛƻƴΣ ǾƛǎƛƻƴΣ ŀƴŘ ǾƛŜǿ ƻŦ ŀƴ ŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴΣ 
supplement the CCSS.  The curriculum balances the need for both breadth and depth in all academic 
areas. Curriculum, materials, and instructional activities are be chosen based on how well they reflect 
best practices in education, align with the desired pupil outcomes, and accommodate the interests and 
passions of students and teachers. The criteria incorporate research data and understanding of cognitive 
ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎŜǎΦ ¢ƻ ōŜǎǘ ŀƭƛƎƴ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇƘƛƭƻǎƻǇƘȅ ŀƴŘ ŘŜǎƛǊŜŘ ǇǳǇƛƭ 
outcomes, methods and materials do not regard subject matter in isolation, but as parts that fit with the 
overall objectives of the Charter School. For example, an important civic development outcome is that 
students understand the principles of justice, independence and social equality. To have a full 
appreciation of these principles, students must encounter them in varied ways throughout the Charter 
{ŎƘƻƻƭΩǎ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ŎǳǊǊƛŎǳƭǳƳΦ ¢ƘŜǊŜŦƻǊŜΣ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΣ ƳŀǘŜǊƛŀƭǎΣ ŀƴŘ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀŎǘƛǾƛǘƛŜǎ 
cannot be simply the sum of separate subject area materials. Instructional methods and materials must 
support an integrated curriculum. 
 
A combination of formative and summative assessments aligns with the learning outcomes. These 
ŀǎǎŜǎǎƳŜƴǘ ǘƻƻƭǎ ƎƛǾŜ ŀ ƘƻƭƛǎǘƛŎ ŀƴŘ Ŏƻƴǘƛƴǳƻǳǎ ǇƛŎǘǳǊŜ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ǘƘŀǘ is then used to guide 
students and inform ongoing instruction. The whole LALPA learning community is asked to support 
every student as he or she develops the skills and knowledge required to move through each grade 
level.  Assessments are administered at multiple pointsτat the beginning of a unit of study (diagnostic), 
throughout the unit of study (formative) and at the end of the unit of study (summative). This approach 
helps teachers determine areas of strength and need, plan effective instruction, and gauge student 
progress toward mastery while informing teacher instructional methods and intervention strategies 
needed to ensure learning and student success. 
 
INTELLECTUAL DEVELOPMENT 
An innovative, research-based curriculum begins with a focus on literacy in TK/Kindergarten, gradually 
raising the complexity of ideas and application as students move from grade level to grade level. Literacy 
is reinforced through emphasis on reading, writing, speaking, listening and vocabulary development 
across all content areas. At the same time, students develop proficiency in English and Spanish following 
the 2019 California World Language Standards for Public Schools, Prekindergarten Through Grade 
Twelve. Students are also proficient in mathematics, science, and the social sciences. Students learn to 
view problems through the lens of each academic discipline by practicing the methods of each and 
understanding the language of the disciplines as well as the vocabulary. Application of classroom 
learning through projects and community-oriented work helps students realize the relevance of their 


































































































































































































































































































