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AFFIRMATIONS AND ASSURANCES  

 
As the authorized lead petitioner, I, Eugene Straub, hereby certify that the information 
submitted in this petition for a California public charter school to be named Citizens of the 
World 3 όάCWC3Σέ ƻǊ ǘƘŜ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύΣ ƻǇŜǊŀǘŜŘ ōȅ /ƛǘƛȊŜƴǎ ƻŦ ǘƘŜ ²ƻǊƭŘ [ƻǎ !ƴƎŜƭŜǎ 
όά/²/ [ƻǎ !ƴƎŜƭŜǎέύΣ ŀƴŘ ǘƻ ōŜ located within the boundaries of the Los Angeles Unified School 
5ƛǎǘǊƛŎǘ όά[!¦{5έ ƻǊ ǘƘŜ ά5ƛǎǘǊƛŎǘέύ ƛǎ ǘǊǳŜ ǘƻ ǘƘŜ ōŜǎǘ ƻŦ Ƴȅ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ōŜƭƛŜŦΤ L ŀƭǎƻ ŎŜǊǘƛŦȅ 
that this petition does not constitute the conversion of a private school to the status of a public 
charter school; and further, I understand that if awarded a charter, the Charter School will 
follow any and all federal, state, and local laws and regulations that apply to the Charter School, 
including but not limited to: 
 

¶ CWC3 shall meet all statewide standards and conduct the student assessments 
required, pursuant to Education Code Sections 60605 and 60851, and any other 
statewide standards authorized in statute, or student assessments applicable to 
students in non-charter public schools. [Ref. Education Code Section 47605(c)(1)] 

 

¶ CWC Los Angeles shall be deemed the exclusive public school employer of the 
employees of CWC3 for purposes of the Educational Employment Relations Act.  [Ref. 
Education Code Section 47605(b)(5)(O)] 

 

¶ CWC3 shall be non-sectarian in its programs, admissions policies, employment practices, 
and all other operations. [Ref. Education Code Section 47605(d)(1)] 

 

¶ CWC3 shall not charge tuition. [Ref. Education Code Section 47605(d)(1)] 
 

¶ CWC3 shall determine admission by a public random drawing, if the number of pupils 
who wish to attend the school exceeds the school capacity, and preference shall be 
extended to pupils who currently attend the Charter School and pupils who reside in the 
District.  EC 47605(d)(2)(B) 

 

¶ CWC3 shall not discriminate against any student on the basis of disability, gender, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that 
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal 
Code.  
 

¶ CWC3 shall not discriminate on the basis of the characteristics listed in Education Code 
Section 220 (actual or perceived disability, gender, nationality, race or ethnicity, religion, 
sexual orientation, or any other characteristic that is contained in the definition of hate 
crimes set forth in Section 422.55 of the Penal Code. 
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¶ CWC3 shall adhere to all provisions of federal law related to students with disabilities 
including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of the 
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education 
Improvement Act of 2004.  

 

¶ CWC3 shall meet all requirements for employment set forth in applicable provisions of 
law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code 
of Regulations Section 11967.5.1(f)(5)(C)]  

 

¶ CWC3 shall ensure that teachers in the Charter School hold a Commission on Teacher 
Credentialing certificate, permit, or other document equivalent to that which a teacher 
in other public schools is required to hold.  As allowed by statute, flexibility will be given 
to non-core, non-college preparatory teachers. [Ref. California Education Code Section 
47605(l)] 

 

¶ CWC3 shall at all times maintain all necessary and appropriate insurance coverage.  
 

¶ CWC3 shall, for each fiscal year, offer at a minimum, the number of minutes of 
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D). 

 

¶ In accordance with Education Code Section 47605(d)(3), if a pupil is expelled or leaves 
the Charter School without graduation or completing the school year for any reason, the 
/ƘŀǊǘŜǊ {ŎƘƻƻƭ ǎƘŀƭƭ ƴƻǘƛŦȅ ǘƘŜ ǎǳǇŜǊƛƴǘŜƴŘŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǇǳǇƛƭΩǎ ƭŀǎǘ 
known address within 30 days, and shall, upon request, provide that school district with 
a copy of the cumulative record of the pupil, including a transcript of grades or report 
card and health information. [Ref. California Education Code Section 47605(d)(3)] 

 

¶ CWC3 shall maintain accurate and contemporaneous written records that document all 
pupil attendance and make these records available for audit and inspection. [Ref. 
California Education Code Section 47612.5(a)] 

 

¶ CWC3 shall, on a regular basis, consult with its parents and teachers regarding the 
Charter School's education programs. [Ref. California Education Code Section 47605(c)] 

 

¶ CWC3 shall comply with any jurisdictional limitations to locations of its facilities. [Ref. 
California Education Code Section 47605-47605.1] 

 

¶ CWC3 shall comply with all laws establishing the minimum and maximum age for public 
school enrollment. [Ref. California Education Code Section 47612(b), 47610] 
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¶ CWC3 shall not enroll pupils over nineteen (19) years of age unless continuously 
enrolled in public school and making satisfactory progress toward high school diploma 
requirements. 

 

¶ CWC3 shall not require any child to attend the Charter School nor any employee to work 
at the Charter School. 

 

¶ CWC3 shall comply with all applicable portions of the No Child Left Behind Act.  
 

¶ CWC3 shall comply with the Public Records Act.  
 

¶ CWC3 shall comply with the Family Educational Rights and Privacy Act. 
 

¶ CWC3 shall comply with the Ralph M. Brown Act. 
 

¶ CWC3 shall meet or exceed the legally required minimum of school days. [Ref. Title 5 
California Code of Regulations Section 11960] 

 
 
 
______________________________   ________________________ 
Eugene D. Straub        Date 
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ELEMENT 1: DESCRIPTION OF THE EDUCATIONAL PROGRAM 

Element Requirement: άThe educational program of the school, designed, among other things, 
to describe what the school intends to accomplish, to identify those whom the school is 

attempting to educate, what it means to be an άeducated perǎƻƴέ in the 21st century and how 
learning best occurs.  The goals identified in that program shall include the objective of enabling 

students to become ǎŜƭŦπƳƻǘivated, competent and lifelong learnerǎΦέ 
 
The address of the charter school Citizens of the World 3 όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎΣ άCWC3έ 
ŀƴŘ ά/ƘŀǊǘŜǊ {ŎƘƻƻƭέύ is:  We have not yet secured a facility for our school, but will do so with 
sufficient time to prepare the facility, including securing all relevant permits and approvals, 
prior to opening August 2013.  In addition to applying for a Proposition 39 location for our first 
year, we are investigating both lease and purchase options.  
 
The phone number of the Charter School is 323.934.5540. 
 
The contact person for the Charter School is Gene Straub, Lead Petitioner. 
 
The term of this charter shall be from 2013 to 2018. 
 
The grade configuration is K-5. 
 
The number of students in the first year will be 240-288. 
 
The grade level(s) of the students the first year will be K-2. 
 
The scheduled opening date of the Charter School is August 2013. 
 
The admission requirements include:  The only requirements for admission to CWC3 are that all 
students must be residents of California and must meet minimum and maximum age 
requirements. 
 
The operational capacity will be 576 students at the end of the first charter term in 2016-2017. 
 
The instructional calendar will be 175 days (See Element 1.D: Scheduling and School Calendar) 
 
The bell schedule for the Charter School will be: 
 K-5:   8:30 ς 3:15  
   
Wednesdays will be professional development days.  Dismissal will be at 1:00 p.m. for all 
students K-7.  (Please see Element 1.D: Scheduling and School Calendar.   
 
If space is available, traveling students will have the option to attend. 
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A. MISSION, VISION & GOALS OF THE PROGRAM  

 

The mission of Citizens of the World 3 (CWC3) is to provide a 
ǎƻŎƛƻπŜŎƻƴƻƳƛŎŀƭƭȅΣ ŎǳƭǘǳǊŀƭƭȅΣ ŀƴŘ racially diverse community of 
students in the heart of Los Angeles with an intellectually challenging, 
experiential learning environment that develops each individual 
ǎǘǳŘŜƴǘΩǎ ŎƻƴŦƛŘŜƴŎŜΣ ǇƻǘŜƴǘƛŀƭΣ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŀǎ ŎƛǘƛȊŜƴǎ 
of the world in which we live. 

 
CWC3 will provide a high-quality education for all students from kindergarten to grade twelve, 
laying the foundation for future school, professional, and personal success.  By drawing on one 
ƻŦ [ƻǎ !ƴƎŜƭŜǎΩ ƎǊŜŀǘŜǎǘ ŀǎǎŜǘǎ ς the diversity of the people who call our city home - we seek to 
ensure that unlike many of the current public school offerings in the area, all of the diverse 
members of this remarkably unique neighborhood are welcome and active participants in our 
school, creating a hub for community activity that truly reflects and embraces the ethnic, racial, 
linguistic, and socioeconomic diversity of the neighborhood.  With exceptional leadership at all 
levels and opportunities to participate in interactive, rigorous learning experiences with 
students from all backgrounds, our school will prepare students for success in college, a diverse 
society, and a global economy. 
 
We will realize our vision for schools that prepare all students to succeed with attention to the 
following: 
 
Academic Excellence Our curriculum is at all times centered on Common Core State Standards 
and California State Content Standards, grounded in rich educational theories of constructivism, 
and realized through evidenced-based instructional practices which serve as the means for each 
and every child to meet and exceed those standards.  We hope to support the Innovation and 
/ƘŀǊǘŜǊ {ŎƘƻƻƭǎ 5ƛǾƛǎƛƻƴΩǎ ƛƴǘŜǊŜǎǘ ƛƴ ŜŦŦŜŎǘǳŀǘƛƴƎ ǘƘŜ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ !Ŏǘ ōȅ ŜƴŎƻǳǊŀƎƛƴƎ ǘƘŜ 
use of different and innovative teaching methods.  To this end, we will build interactive, 
dynamic classrooms in which critical thinking and creativity can thrive alongside standards and 
academic benchmarks, and where students can build the skills they need to participate 
thoughtfully and effectively in our democracy in the years ahead.  Our schools will embrace a 
rigorous yet highly student-centered, constructivist, project-based approach to teaching and 
learning.  We will structure learning to build on what students already know and support them 
in revising and refining their understanding as they work towards mastery.  Described further in 
Element 1: Description of the Educational Program (Sections C: CWC3Ωǎ tƘƛƭƻǎƻǇƘƛŎŀƭ 
Foundation; D: Scheduling and School Calendar, E: Instructional Framework, F: Addressing the 
Needs of All Students), our students will engage in learning processes that develop conceptual 
understanding and self-knowledge, in addition to content knowledge.  We will monitor student 
progress via ongoing assessment that includes teacher observations of students at work, 
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formative and summative assessments, and project-based work, in addition to state 
standardized assessments.  Our planned student outcomes and means of measuring those 
outcomes are described fully in Element 2: Measurable Student Outcomes and Element 3: 
Method by Which Student Outcomes Will Be Measured.  Using the results to evaluate, inform 
and adjust instruction, we will ensure that each student meets and exceeds state performance 
standards while developing a true lifelong passion for learning.  
 
!ǎ ǘƘŜ /ŀƭƛŦƻǊƴƛŀ 5ŜǇŀǊǘƳŜƴǘ ƻŦ 9ŘǳŎŀǘƛƻƴ Ƙŀǎ ƴƻǘŜŘΣ ά{ǘŀƴŘŀǊŘǎ ŘŜǎŎǊƛōŜ ǿƘŀǘ, not how, to 
ǘŜŀŎƘΧ[and] provide ample room for the innovation, creativity and reflection essential to 
ǘŜŀŎƘƛƴƎ ŀƴŘ ƭŜŀǊƴƛƴƎΦέ  ό/! 5ŜǇǘΦ ƻŦ Ed. EnglishςLanguage Arts Content Standards for 
California Public Schools, Kindergarten through Grade Twelve.) As we work to incorporate and 
further develop best practices in ǇŜŘŀƎƻƎȅ ǘƘŀǘ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘǎΩ ŎƻƴǎǘǊǳŎǘƛƻƴǎ ƻŦ ƪƴƻǿƭŜŘƎŜΣ 
pǊƻƧŜŎǘπōŀǎŜŘ learning, ŀƴŘ ŎƻƳƳǳƴƛǘȅπōǳƛƭŘƛƴƎ ƛƴ ǘƘƛǎ ǳƴƛǉǳŜƭȅ ŘƛǾŜǊǎŜ ŜŘǳŎŀǘƛƻƴŀƭ ǎŜǘǘƛƴƎΣ ǿŜ 
will share our model with schools throughout Los Angeles Unified School District.  We are 
confident that our entire model and operation will be conducive to replication and provide 
innovative practices for our fellow educators as well.  We hope to both contribute to and learn 
ŦǊƻƳ ǘƘŜ άtǊƻƳƛǎƛƴƎ tǊŀŎǘƛŎŜǎέ ǿƛǘƘƛƴ ƻǳǊ ŘƛǎǘǊƛŎǘΦ   
 
Diversity Our schools will be effective working models of the larger society students will 
someday join.  Now, more than ever, our students need meaningful school experiences that 
build cross-cultural understanding and tolerance before they enter the global workforce.  Just 
as we prepare our astronauts to embark on journeys in space, our doctors to perform operating 
procedures, and our armed forces to carry out critical missions, we will offer our students the 
opportunity to simulate and prepare for their broader engagement in a pluralistic, global 
society by experiencing an educational setting that reflects the broader world.  As both 
independent social science research1 and prior experience have shown, diversity in our student 
ōƻŘȅ ǿƛƭƭ ŜƴǊƛŎƘ ǎǘǳŘŜƴǘǎΩ ŎƭŀǎǎǊƻƻƳ Ŝxperiences, meet a growing demand for diverse schools 
among parents, teachers, and students, and offer longer term societal benefits, including 
greater social cohesion and reduced cultural stereotyping, not possible in non-diverse school 
settings.  With these values reinforced and enhanced by our instructional design, the excellent 
education we will provide our students will build their capacity to lead in an increasingly diverse 
marketplace. 
 
! ǎǘǳŘȅ ŎƻƴŘǳŎǘŜŘ ōȅ ¦/[!Ωǎ /ƛǾƛƭ wƛƎƘǘǎ tǊƻƧŜŎǘ όProyecto Derechos Civiles) in collaboration 
ǿƛǘƘ ǘƘŜ bŀǘƛƻƴŀƭ {ŎƘƻƻƭ .ƻŀǊŘΩǎ /ƻǳƴŎƛƭ ƻŦ ¦Ǌōŀƴ .ƻŀǊŘǎ ƻŦ 9ŘǳŎŀǘƛƻƴ ŦƻǳƴŘ ǘƘŀǘ ƘƛƎƘ ǎŎƘool 
students in Metropolitan Louisville, Kentucky ς a particularly diverse and integrated urban 
school system ς reported that they benefited greatly from the diversity of their schools.  They 

                                                      
 
1
 A summary of much of this ǊŜǎŜŀǊŎƘ ƛǎ ŎƻƴǘŀƛƴŜŘ ƛƴ ǘƘŜ άStatement of American Social Scientists of Research on School 

DŜǎŜƎǊŜƎŀǘƛƻƴ ǘƻ ǘƘŜ ¦Φ{Φ {ǳǇǊŜƳŜ /ƻǳǊǘ ƛƴ tŀǊŜƴǘǎ LƴǾƻƭǾŜŘ ǾΦ {ŜŀǘǘƭŜ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ ŀƴŘ aŜǊŜŘƛǘƘ ǾΦ WŜŦŦŜǊǎƻƴ /ƻǳƴǘȅέ 
available at http://civilrightsproject.ucla.edu/legal-developments/court-decisions/statement-of-american-social-scientists-of-
research-on-school-desegregation-submitted-to-us-supreme-court/amicus_parents_v_seatle.pdf. 
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reported strong educational benefits, confirmed by additional research, in three categories:  
critical thinking skills, future educational goals, and principles of citizenship.2  As Gary Orfield, 
one oŦ ǘƘŜ ǎǘǳŘȅΩǎ ŀǳǘƘƻǊǎ ŀƴŘ ǘƘŜ ŘƛǊŜŎǘƻǊ ƻŦ ǘƘŜ /ƛǾƛƭ wƛƎƘǘǎ tǊƻƧŜŎǘ ǇǊŜǾƛƻǳǎƭȅ ƴƻǘŜŘΣ  

 

In a society where recent surveys show considerable pessimism about 
race and growing racial separation on important dimensions, the 
students in Metropolitan Louisville reported that they felt both well 
prepared and ready to live and work across racial lines in their urban 
community.  These responses were strikingly positive and consistent 
ŀŎǊƻǎǎ ǊŀŎƛŀƭ ƭƛƴŜǎΦ  LŦ ǘƘŜ ŦǳǘǳǊŜ ŀōƛƭƛǘȅ ƻŦ ǘƘŜ ƴŀǘƛƻƴΩǎ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ 
live and work, to know and understand, and to share ideas on very 
sensitive issues across racial lines are not compelling interests for 
American communities, it is hard to imagine what are.3   

 
As we describe further in Element 1.B:  Our Community and Students, we hope to have the 
opportunity to offer our students and families a similarly positive experience.  Such school 
experiences have the power to benefit both students individually and communities collectively.   
 
Community We aim to build a true school community in which all membersτstudents, 
teachers, families, and community partnersτnot only have the opportunity to participate, but 
also feel welcome to actively engage in school life.  We know all parents want the best for their 
children and see it as our responsibility to work with families to understand how and where 
they can best play a part in our school community so that 100% of families are engaged.  We 
will demonstrate our commitment to building and strengthening our community both within 
and outside of the school through our intentional and broad outreach to all sectors of the 
community that builds and improves upon the experiences and learnings of the Larchmont 
Charter Schools and Citizens of the World Charter School Hollywood (see Element 1.B:  Our 
Community and Students and Element 7:  Racial and Ethnic Balance); constant attention to 
ensuring all families have the opportunity to participate, as well as regular communication with 
                                                      
 
2
 Orfield, Gary and Erica Frankenberg.  A Report to the Jefferson County Public Schools: ά9ȄǇŜǊƛŜƴŎƛƴƎΠIntegrationΠinΠLouisville: 

Iƻǿ tŀǊŜƴǘǎ ŀƴŘ {ǘǳŘŜƴǘǎ {ŜŜ ǘƘŜ Dŀƛƴǎ ŀƴŘ /ƘŀƭƭŜƴƎŜǎέ όWŀƴǳŀǊȅ нлммύΣ ǇΦ 11 available at 
http://civilrightsproject.ucla.edu/research/k-12-education/integration-and-diversity/experiencing-integration-in-louisville-how-
parents-and-students-see-the-gains-and-challenges/LOUISVILLE_finalV3_12711.pdf. άThe benefits of integrated schools 
improve the educational experience and life opportunities for students who attend them.  Research has focused on several 
dimensions of this.  First, having students of different backgrounds can help prevent stereotype formation and challenge 
ǎǘǳŘŜƴǘǎΩ ŀǎǎǳƳǇǘƛƻƴǎΣ ǿƘƛŎƘ Ŏŀƴ ƘŜƭǇ ŘŜǾŜƭƻǇ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎΦ  {ŜŎƻƴŘΣ ǊŜǎŜŀǊŎƘŜǊǎ ŦƛƴŘ ŀ άǇŜǊǇŜǘǳŀǘƛƻƴ ŜŦŦŜŎǘέ ƻŦ ώƭŜǎǎ 
integrated, more homogenous schools]τthat students who attend them are more likely to live and work in diverse settings 
after they graduate.  Third, students may be more likely to have higher educational aspirations and networks from diverse 
schools that help connect them to more prestigious school or work opportunitiesέ (internal citations omitted). 

3
 The Educational Value of Diversity: Research from Louisville High Schools, available at 

http://www.diversityweb.org/Digest/w01/louisville.html. 
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ǇŀǊŜƴǘǎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴ ƻŦ ǊŜƭŜǾŀƴǘ ŀƴŘ regular family 
education workshops and school community activities (see Element 1.C. CWC3Ωǎ tƘƛƭƻǎƻǇƘƛŎŀƭ 
CƻǳƴŘŀǘƛƻƴΣ άCŀƳƛƭȅ LƴǾƻƭǾŜƳŜƴǘ tǊƻƳƻǘŜǎ {ǘǳŘŜƴǘ [ŜŀǊƴƛƴƎέύ.  This engagement will not only 
strengthen our schools because families and teachers will be partnering in support of student 
learning, but also strengthen our communities by extending the reach of the cross-cultural 
connections we will be forging in our classrooms to the community as well.   
 
Talent and Leadership Excellent educators at all levels of the school and strong partners within 
ǘƘŜ ŘƛǎǘǊƛŎǘ ǿƛƭƭ ōŜ ŎǊƛǘƛŎŀƭ ǘƻ ƻǳǊ ǎŎƘƻƻƭΩǎ ǎǳŎŎŜǎǎ.  In line with our commitment to Academic 
Excellence, Diversity and Community, we will develop our teaching faculty into a supportive 
community that values and extends their unique talents and allows them to refine their craft.  
As we describe in more detail in Element 1.J: Professional Development, they will work together 
to plan units, solicit feedback on lessons, and share instructional techniques.  They will also 
celebrate successes and, together, work their way through challenges, while encouraging each 
other to grow as teachers and leaders.  Our collaborative professional community supports 
CWC3 NCLB highly qualified teachers with ample planning time, training, resources, and 
autonomy. Teachers are able to continually develop their pedagogical skills, collaborate with 
one another, and create, evaluate, and refine curriculum that best fits their individual students, 
utilizing a variety of formative and summative assessments to continuously measure the 
success of their work.   
 
We see teaching and learning extending even beyond the classroom.  We have learned from 
and modeled ourselves after some of the highest performing schools in Los Angeles, including 
Larchmont Charter Schools, Community Magnet Charter School, and the UCLA Lab School.  We 
continue to learn from and partner with other LAUSD schools, both district and charter alike in 
support of student outcomes.  The Citizens of the World Hollywood and Joseph LeConte Junior 
High School co-location provides just one example of a successful district-charter collaboration 
that extends beyond a mere shared site.  Through collaborative meetings between principals 
and teachers of both schools, each school and its faculty has had the opportunity to develop 
individually and collectively.  We would look forward to identifying and building similarly strong 
relationships with local schools.   
 
Further, CWC3, while a true neighborhood school, will be part of the national Citizens of the 
World Charter Schools (CWC Schools) network, with CWC Hollywood as a potential sister 
school.  Believing that the CWC Hollywood model could be replicated within and outside of our 
city with positive student outcomes, CWC Schools formed as an organization that will provide 
focused support in the identification and selection of school sites and school and board 
leadership, resources, and quality assurances across all schools.  In the spirit of ongoing learning 
and collaboration, CWC3 ǿƛƭƭ ōŜƴŜŦƛǘ ŦǊƻƳ /²/ {ŎƘƻƻƭǎΩ ŜŦŦƻǊǘǎ ǘƻ ŀŎŎŜƭŜǊŀǘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ 
professional development both within and outside of this network in a conscientious and 
cohesive manner.  
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B.  OUR COMMUNITY AND STUDENTS 

 
CWC3 will serve a socioeconomically, racially, and culturally diverse population of students 
representing the neighborhoods of Mar Vista and Palms.  As detailed by the charts titled 
General Population Demographic Breakdown and Household Income Breakdown in this section, 
the area has significant Hispanic/Latino, Caucasian, and Asian populations (all greater than 
20%). Demographic maps of Los Angeles and other major American cities illustrate that such 
diversity is rare, as areas trend towards a high percentage of one particular subgroup. We will 
expand choice for families by providing a K-5 school option for all children in our community.  
We will serve families who are seeking a high-performing, student-centered instructional 
program and experiential learning experience for their children and families who are seeking an 
opportunity for their children to interact meaningfully with students of different backgrounds.   

TARGET STUDENT POPULATION  
 
CWC3 will serve a socioeconomically, racially and culturally diverse population of students 
representing the neighborhoods of Mar Vista and Palms.  These neighborhoods are based in the 
following zip codes: 90066, 90034, and 90064. We will strive to ensure that our school 
demographics more closely mirror the neighborhood demographics and subgroup breakdowns, 
detailed in the charts General Population Demographic Breakdown and Household Income 
Breakdown, over the course of our charter term and have included projected enrollment by 
sub-group below. The school will be open to all students, although outreach efforts are focused 
on the area bordered by Walgrove Avenue the west, Robertson Blvd. to the east, Venice Blvd. 
to the south, and approximately Manning Avenue to the north.  This area is displayed below, 
highlighting the specific outlines of the census tracts within which our outreach efforts will be 
focused. 
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Source: www.healthycity.org - Outline of 2010 Census Tracts 
 
CWC3 will be a K-5 charter school.  We intend to open in August 2013 with approximately 288 
students in grades K-2, representing 4 sections of 20-24 students per grade.   We will add a new 
class of Kindergartners each year until reaching 576 students in grades K-5 during the 2017-
2018 school year, which would be the final year of a five-year charter term (enrollment 
projections for the charter term are included in the table below).   
 

Grade 2013-14 2014-15 2015-16 2016-17 2017-2018 

K 96 96 96 96 96 

1 96 96 96 96 96 

2 96 96 96 96 96 

3   96 96 96 96 

4     96 96 96 

5       96 96 

Total 288 384 480 576 576 

 
In grades K-3, we anticipate class sizes of 20-24 being served by a teacher and full-time teaching 
assistant.  In grades 4-5, grade sizes will also range from 20-24 and the teacher would be 
accompanied by a part-time teaching assistant.   

A CONSTRUCTIVIST, PROJECT-BASED OPTION FOR STUDENTS AND FAMILIES  
 
A constructivist, project-based academic program is currently unavailable in Mar Vista/Palms. 
CWC3 will aim to provide families and students in our target area with a high-performing school 
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that offers an instructional model and experience currently unavailable to them in their 
neighborhood.  Beyond the achievement numbers cited below, none of the existing local 
schools offer a clear emphasis on project-based, constructivist learning opportunity for 
neighborhood children.  As Element 1 - Description of the Educational Program (Sections C: 
/²/оΩǎ tƘƛƭƻǎƻǇƘƛŎŀƭ CƻǳƴŘŀǘƛƻƴΣ 5Υ {ŎƘŜŘǳƭƛƴƎ ŀƴŘ {ŎƘƻƻƭ /ŀƭŜƴŘŀǊΣ 9Υ LƴǎǘǊǳŎǘƛƻƴŀƭ 
Framework, F: Addressing the Needs of All Students) details, CWC3 will provide a highly 
interactive, student-centered academic program in our classrooms that we believe will offer a 
unique and meaningful choice for families who would be motivated by this model. 
Furthermore, we believe that this approach provides the strongest possible foundation for 
success in secondary school, college and beyond.  Beginning our approach in Kindergarten, we 
will offer a seamless educational experience that will be further enhanced by the diverse make-
up of our student population. 

PUBLIC SCHOOL ACADEMIC ACHIEVEMENT DATA IN MAR VISTA/PALMS  
 
There is a need for additional high-performing school options serving the neighborhoods of Mar 
Vista and Palms.  The table below titled LAUSD Board of Education Map Showing Traditional 
Public Schools in Mar Vista/Palms Area displays the L!¦{5 ǘǊŀŘƛǘƛƻƴŀƭ ǎŎƘƻƻƭǎ ǿƛǘƘƛƴ /²/оΩǎ 
Mar Vista/Palms area.  It is followed by a table titled Demographic Information for Prospective 
{ƛǘŜ όά{ǳǊǊƻǳƴŘƛƴƎ {ŎƘƻƻƭǎ 5ŀǘŀέύ, which lists the elementary schools housed in that area.   
 
Two of the seven LAUSD traditional elementary schools, Walgrove Avenue and Palms, were in 
program improvement status at the conclusion of the 2010-2011 school year.  Additionally, four 
out of the seven elementary schools had an API state ranking of five or less in 2009-2010.  
 
Looking more closely at academic performance within many of these schools, we also see that 
an achievement gap persists between Latino/Hispanic/African-American and socioeconomically 
disadvantaged students and Caucasian and Asian students.  For example, at Walgrove Avenue 
Elementary, where the school-wide STAR proficiency result (2010 - subgroup proficiency data 
not available for 2011)4 was 41% of students performing proficient or above, only 31% of 
Latino/Hispanic and African-American students and 29% of socioeconomically disadvantaged 
students performed at proficient or above, compared to 68% of Caucasian students. At 
Beethoven Elementary, 54% of Latino/Hispanic students and 50% of socioeconomically 
disadvantaged students are scoring proficient or above compared to 79% of Caucasian 
students.  The 7 traditional public schools shown in the Surrounding Schools Data table below 
demonstrate trends similar to Walgrove Avenue and Beethoven Elementary.  At these 7 
schools, Hispanic/Latino students average 47% of the student population.  CDE data shows that 

                                                      
 
4
 Source: 2011 Growth API data compiled from CDE individual school reports located at 

http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submit1=submit. 2010 STAR Proficiency data 
compiled from individual school reports located at http://www.ed-data.k12.ca.us/Pages/Home.aspx. 
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Hispanic/Latino students at all 7 schools are performing below school-wide API (2011), and, in 
some schools, over 100 points below their Asian and Caucasian counterparts. Hispanic/Latino 
students and socioeconomically disadvantaged students also performed below school-wide 
figures in all 7 schools with regard to STAR proficiency results (2010 - subgroup proficiency data 
not available for 2011).  At these 7 schools, a smaller percentage of students, 10-20% fewer, 
were performing proficiently as compared to their Caucasian counterparts. Additionally, 
socioeconomically disadvantaged student populations at these  7 schools have a lower 
subgroup 2011 API score than the school-wide total and lower STAR proficiency results.   
 
To be very clear, we do not believe that these achievement gaps reflect the true abilities and 
potential of these students and believe that all students can achieve when given the 
opportunity, high-quality instruction, and attention they deserve.  Thus, while some of the local 
schools are meeting state targets for academic performance, we believe there is still room for 
improvement in ensuring that all children are excelling.  
 

 
LAUSD Board of Education Map Showing Traditional Public Schools in Mar Vista/Palms Area 
 
Source: http://laschoolboard.org/files/images/maps/2007-08%20Board%20District%204.pdf, 
LAUSD Board of Education District 4 Map 
 
CWC3 will be deeply committed to ensuring that all of our students are achieving at high levels 
with no gaps between subgroups.  We will consistently monitor our data and aggressively 
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address any gaps that emerge.  All of our teachers and school leaders will be held accountable 
to knowing and ensuring that every child, regardless of ethnic or socioeconomic background, 
has an equal opportunity to excel in our school.  As described in more detail in Element 1.F: 
Addressing the Needs of All Students, we will ensure that instruction is individualized to meet 
the needs of all of our students. 
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DEMOGRAPHIC INFORMATION FOR PROSPECTIVE SITE 
(Surrounding Schools Data) 

 
 

LAUSD TRADITIONAL PUBLIC SCHOOLS 

WITHIN MAR VISTA/PALMS CENSUS TRACT 

REGION

# of Students
Multi-Track 

School?

Program 

Improvement?*

Met School-

wide 

Growth 

Target?*

Met all Sub-

group 

Growth 

Targets?*

2011 

Growth API 

Score*

2010 API 

State 

Ranking

Similar 

Schools Rank

% Students Eligible 

for Free/Reduced 

Lunch

% of Special 

Ed. 

Students* 

% of ELL 

Students

% 

Hispanic/Lat

ino 

% African-

American

% Asian, 

Pacific 

Islander, 

Filipino

% Caucasian

Mar Vista (K-5) 620 No No Yes Yes 919 9 3 13 13 7 19 7 17 55

Charnock Road (K-5) 380 No No Yes Yes 784 2 2 70 12 43 65 13 11 10

Clover Avenue (K-5) 576 No No Yes Yes 955 10 5 18 7 15 15 8 43 30

Palms (K-5) 447 No Yes:Y2 No No 769 4 4 64 17 40 59 18 12 11

Beethoven (K-5) 385 No No Yes Yes 888 8 10 56 11 23 58 6 4 30

Walgrove Avenue (K-5) 315 No Yes:Y2 Yes Yes 808 2 1 43 28 16 39 14 6 40

Richland Avenue (K-6) 248 No No Yes No 806 5 7 66 21 28 72 9 5 10

CHARTER SCHOOLS # of Students
Multi-Track 

School?

Program 

Improvement?*

Met School-

wide 

Growth 

Target?*

Met all Sub-

group 

Growth 

Targets?*

2011 

Growth API 

Score*

2010 API 

State 

Ranking

Similar 

Schools Rank

% Students Eligible 

for Free/Reduced 

Lunch

% of Special 

Ed. 

Students* 

% of ELL 

Students

% 

Hispanic/Lat

ino 

% African-

American

% Asian, 

Pacific 

Islander, 

Filipino

% Caucasian

Ocean Charter (K-8) 355 No No Yes Yes 862 8 1 14 12 0 21 4 9 62

  
 
 
Source (unless stated below): http://www.ed-data.k12.ca.us/Pages/Home.aspx (California Department of Education, 2009-10 school year). 
 
* Signifies data from 2010-2011 school year, according to CDE data from the following source:  
http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submit1=submit (California Department of Education). Special 
Education student populations are based on 2011 Base Growth STAR testing statistics from the same source. Program Improvement data 
ǊŜŦŜǊŜƴŎŜǎ /59Ωǎ нлмм-2012 school PI status. 
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STUDENT POPULATION WILL MIRROR COMMUNITY POPULATION  
 
CWC3 will offer families a public school option in Mar Vista/Palms that more closely mirrors 
their neighborhood composition and offers a unique opportunity for their children to prepare 
for global citizenship.   
 
Research has demonstrated that Americans of all races and ethnicities substantially support 
ŘƛǾŜǊǎŜ ǎŎƘƻƻƭǎΦ  ! ǊŜŎŜƴǘ ǎǘǳŘȅ ŀƴŘ ǎǳǊǾŜȅ ŎƻƴŘǳŎǘŜŘ ōȅ ¦/[!Ωǎ /ƛǾƛƭ wƛƎƘǘǎ tǊƻƧŜŎǘ όŀƭǎƻ 
referenced earlier in this document) in metropolitan Louisville, revealed that more than 90% of 
parents there believed that diverse schools have important educational benefits for their 
children.5  Lƴ ŀŘŘƛǘƛƻƴΣ уф҈ ƻŦ ǇŀǊŜƴǘǎ ǎǳǊǾŜȅŜŘ ǘƘŜǊŜ ǘƘƻǳƎƘǘ ǘƘŀǘ ǘƘŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘΩǎ 
ƎǳƛŘŜƭƛƴŜǎ ǎƘƻǳƭŘ άŜƴǎǳǊŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ŦǊƻƳ ŘƛŦŦŜǊŜƴt races and economic 
ōŀŎƪƎǊƻǳƴŘǎΦέ6  We hope to offer families that share these beliefs in the Mar Vista/Palms 
community, already a diverse community, the option of having a diverse educational 
experience for their children too.   
 
Preparing Our Children to Be Global Citizens:  It is crucial that our public schools offer students 
the opportunity to interact and collaborate authentically with people who have different 
perspectives, values, and cultural backgrounds.  Without these opportunities students of all 
ōŀŎƪƎǊƻǳƴŘǎ άƭƻǎŜ ƛƴŎǊŜŀǎƛƴƎƭȅ ŎǊƛǘƛŎŀƭ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŘŜŜǇŜƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŎƻƳǇƭŜȄ ǎƻŎƛŀƭ 
and political issues and to prepare for successful life, work and citizenship in our profoundly 
changing society.  Research demonstrates that ethnically mixed schools promote cross-racial 
understanding in ways not possible in segregated school environments, making integrated 
ǎǘǳŘŜƴǘ ōƻŘƛŜǎ ŜǎǎŜƴǘƛŀƭ ƛƴƎǊŜŘƛŜƴǘǎ ƛƴ ǇǊŜǇŀǊƛƴƎ ŎƘƛƭŘǊŜƴ ŦƻǊ ŎƛǘƛȊŜƴǎƘƛǇ ŀƴŘ ǿƻǊƪ Φ Φ Φέ7 
We believe our students will form authentic friendships with individuals from other races, 
cultures, and backgrounds, and studies have shown that students with these experiences are 
more willing to live and work in diverse settings than those in more homogenous schools.  We 
believe our schools can be powerful tools in breaking down negative stereotypes, and instead, 
build bridges of understanding between students and parents alike.  Students in racially diverse 
schools are less likely to develop racial stereotypes or prejudice than students who are not in 

                                                      
 
5 Orfield, Gary and Erica Frankenberg.  A Report to the Jefferson County Public Schools: ExperiencingIntegration in Louisville: How Parents 

ŀƴŘ {ǘǳŘŜƴǘǎ {ŜŜ ǘƘŜ Dŀƛƴǎ ŀƴŘ /ƘŀƭƭŜƴƎŜǎέ όWŀƴǳŀǊȅ нлммύΣ ǇΦ о ŀǾŀƛƭŀōƭŜ ŀǘ ƘǘǘǇ://civilrightsproject.ucla.edu/research/k-12-

education/integration-and-diversity/experiencing-integration-in-louisville-how-parents-and-students-see-the-gains-and-

challenges/LOUISVILLE_finalV3_12711.pdf. 

6 Id. 

7 Joint Statement of Nine University-Based Civil Rights Centers on Today's Supreme Court Rulings on Voluntary School Desegregation 

(McFarland v. Jefferson County Public Schools & Parents Involved in Community Schools v. Seattle School District No. 1) available at 

http://civilrightsproject.ucla.edu/legal-developments/court-decisions/joint-civil-rights-centers-statement. 
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daily contact with people of other races.8  CƛƴŀƭƭȅΣ ǿŜ ŀƎǊŜŜ ǘƘŀǘ άǳƴƭŜǎǎ ƻǳǊ ŎƘƛƭŘǊŜƴ ōŜƎƛƴ ǘƻ 
ƭŜŀǊƴ ǘƻƎŜǘƘŜǊΣ ǘƘŜǊŜ ƛǎ ƭƛǘǘƭŜ ƘƻǇŜ ǘƘŀǘ ƻǳǊ ǇŜƻǇƭŜ ǿƛƭƭ ŜǾŜǊ ƭŜŀǊƴ ǘƻ ƭƛǾŜ ǘƻƎŜǘƘŜǊΦέ9 
 
 

 
Source: 2005-2009 American Community Survey, data from tracts outlined in map on the first 
page of this section.  

 
Source: General population data from 2010 U.S. Census 

                                                      
 
8 Id. 

9 Justice Thurgood Marshall addressing school integration in Milliken v. Bradley (1974). 
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The charts above demonstrate the considerable racial and socioeconomic diversity in the area.  
However, based on data from the 2009-2010 school year, the local LAUSD traditional public 
ǎŎƘƻƻƭǎ Řƻ ƴƻǘ ŎƻƴǎƛǎǘŜƴǘƭȅ ǊŜŦƭŜŎǘ ǘƘŜ ŀǊŜŀΩǎ ŘƛǾŜǊǎŜ ŎƻƳǇƻǎƛǘƛƻƴΦ 
 
Racial and Socio-economic Diversity: According to data from the 2005-09 American 
Community Survey 32% of households in the highlighted area in the map shown in the Target 
Student Population section have a household income of less than $40,000 (an amount that is 
approximately comparable to Free and Reduced Priced lunch qualifying income levels).     
 
For example, at Palms Elementary we see both racial/ethnic and economic segregation:  77% of 
students are Latino/Hispanic and African-American, while 23% are Caucasian and Asian.  64% 
qualify for free or reduced priced lunch, which is significantly higher than the 32% of 
households overall in the area that have a household income of less than $40,000 (an amount 
that is approximately comparable to Free and Reduced Priced lunch qualifying income levels), 
According to the 2005-09 American Community Survey.    On a first glance at Mar Vista 
Elementary, 72% of students are Caucasian or Asian and 26% are Latino/Hispanic or African-
American.  Only 13% of students qualify for free or reduced priced lunch, in contrast to the 
majority of the other schools in the area where at least 40% of students qualify for free or 
reduced priced lunch.   
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CWC3 WILL MEET AND EXCEED COMMUNITY NEEDS AND DEMANDS  
 
The number of students in private school, coupled with the disparities between the general 
ǇƻǇǳƭŀǘƛƻƴΩǎ ŜǘƘƴƛŎ ŀƴŘ ǎƻŎƛƻŜŎƻƴƻƳƛŎ ŘŜƳƻƎǊŀǇƘƛŎǎ ŀƴŘ the public school student 
composition, indicate that many families are choosing a different path for their children than 
the options provided by the local public infrastructure. 
 
Charter schools in adjacent areas with similar demographic and socioeconomic trends that also 
follow a constructivist academic program such as Larchmont Charter Schools and CWC 
Hollywood, have been successful in attracting families who might otherwise have sent their 
children to acclaimed private schools, as well as low-income families who previously have not 
had high-quality options available to them.  The charts below show that CWC Hollywood is 
successfully enrolling a student population that shares the diversity of the Hollywood 
population at large. Larchmont Charter School and Larchmont Charter School West Hollywood 
received over 900 applications for a little over 100 Kindergarten seats for the 2011-2012 school 
year.  CWC Hollywood received over 450 applications for 120 K-1 seats for their opening 2010-
2011 school year. 
 

 
Source: 2010 U.S. Census (Hollywood Neighborhood Demographics) and the California 
Department of Education (CWCH Demographics, 2010-2011 school year) 
 
CWC3 will strive to enroll a student population that is reflective of the neighborhood, as CWC 
Hollywood has successfully done. Building on the experiences of CWC Hollywood and in light of 
their demographic data above, we project we project CWC3 enrollment by subgroup as follows: 

 
Caucasian ς 40-50% 
Hispanic/Latino ς 20-30% 

37% 

42% 

14% 

4% 3% 

Hispanic/Latino 

Caucasian 

Asian 

African-American 

Other 

Demographic Breakdown of 
Hollywood Neighborhood 

25% 

43% 

18% 

9% 
5% 

Hispanic/Latino 

Caucasian 

Asian 

African-American 

Other 

Student Demographics of Citizens of the 
World Hollywood  



 CWC3 
Charter Petition for an Initial 5 Year Term 

 

 

p. 25 

Asian ς 15-25% 
African-American ς 5-9% 
Other ς 4-6% 

 
We explicitly acknowledge here that racial and ethnic identity ς and self-identification ς is often 
personal and fluid and are aware of the growing number of multi-racial and multi-ethnic 
households in our community.   We expect, however, that over the course of our charter term, 
approximately 50-60% of our student population will identify with a race other than Caucasian.  
We also expect that with proactive, targeted recruitment, our student population would 
include 35-50% students who are FRL-eligible.  In addition, recognizing that populations and 
demographics change over time, we know that our school demographics may similarly evolve 
during our charter term and beyond.   
 
We will continue to build on the lessons learned from schools that have sought a diverse 
student make-up over the years, including Citizens of the World Hollywood and the Larchmont 
Charter Schools.  We know we will need to be intentional and aggressive in our efforts to 
conduct targeted and extensive outreach to realize our goal of a school which is a true 
ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ ƴŜƛƎƘōƻǊƘƻƻŘΩǎ ǊŀŎƛŀƭΣ ŜǘƘƴƛŎΣ ŀƴŘ ǎƻŎƛƻŜŎƻƴƻƳƛŎ ŘƛǾŜǊǎƛǘȅΦ  

We also recognize that our student population will have varying academic needs that we will 
need to address.  We will learn about studenǘǎΩ ŀŎŀŘŜƳƛŎ ƴŜŜŘǎ Ǿŀƛŀ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ 
accountability procedures detailed in Element 2: Measurable Student Outcomes and Element 3:  
Method by Which Student Outcomes Will Be Measured.  CWC3 will be an environment 
welcoming and supportive of students of all backgrounds and needs. We recognize that 
students learn in different ways and we will adjust our teaching and our teacher training to 
maximize the learning potential of every child.  We will support all student learning using the 
methods outlined in Element 1.E. Instructional Framework.  Our constructivist, projectπbased 
educational program inherently values and accommodates differentiated learning.  Should we 
identify special needs populations in the community (academically low achieving students, 
special education, gifted, ELL, and low socioeconomic level), they will automatically receive 
focused attention to their needs and strengths, as teachers implement individualized 
instruction based on dŀǘŀπdriven assessments.  Our strategies for serving students with special 
needs are further detailed in Element 1F. Addressing the Needs of All Students. We believe that 
the community of Mar Vista/Palms demands this high-performing K-5 public charter school to 
serve children and families from all sectors of this diverse community. Indeed, through our 
initial outreach efforts, we have generated a list of more than 200 parents from the area who 
are passionately interested in the potential of a CWC Los Angeles school serving their children.  
We fully expect to garner further parent interest from our future outreach events in the coming 
months.  
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Together the philosophies presented herein form the foundation for our practices and 
programmatic elements and are presented more fully in the following sections.  In particular, 
our philosophies come to life in our Instructional Framework.  Section E: Instructional 
Framework contains our approach to curriculum and instruction.   
 
In creating our philosophical foundation, we have drawn on empirical research, our practical 
experience as educators, and ongoing and in-depth consultations with school leaders (from 
Larchmont Schools, CWC Hollywood and many others).   
 
Lƴ ŦǳƭŦƛƭƭƳŜƴǘ ƻŦ L/{5Ωǎ ǊŜǉǳƛǊŜƳŜƴǘ ŀƴŘ ǘƘŜ California State Board of EŘǳŎŀǘƛƻƴΩǎ /ƻŘŜ ƻŦ 
Regulations §11967.5.1 Criteria for the Review and Approval of Charter School Petitions by the 
State Board of Education, we present 
 

¶ Our definition of an άeducated person in the 21st centuryέ  
 

¶ Our bŜƭƛŜŦ ƻŦ άƘow learning best occursέ  
 

¶ Our practices for developing άself-motivated, competent and lifelong learnersέ  

AN EDUCATED PERSON IN THE 21ST CENTURY 
 
An educated person in the 21st century is grounded in the understanding of the past and 
equipped with the skills necessary to navigate the as yet unknown world of the future.  We are 
living in a time of substantial change, which has been noted repeatedly (Murnane & Levy, 1996; 
Chen 2010).  In their 2007 report College Learning for the New Global Century, the American 
Association of Colleges and Universities asserts that:  
 

In recent years, the ground has shifted for Americans in virtually every 
important sphere of lifeτeconomic, global, cross-cultural, 
environmental, civic.  The world is being dramatically reshaped by 
scientific and technological innovations, global interdependence, cross-
cultural encounters, and changes in the balance of economic and 
political power.  These waves of dislocating change will only intensify.  
¢ƘŜ ŎƻƴǘŜȄǘ ƛƴ ǿƘƛŎƘ ǘƻŘŀȅΩǎ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ƳŀƪŜ ŎƘƻƛŎŜǎ ŀƴŘ ŎƻƳǇƻǎŜ 
lives is one of disruption rather than certainty, and of interdependence 
rather than insularity.  (p. 1)  

 
More than a decade earlier, Richard Murnane and Frank Levy made a similar argument in their 
book, Teaching the New Basic Skills: Principles for Educating Children to Thrive in a Changing 
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Economy, in which they asserted that the economy is changing faster than the schools that 
prepare students to participate in it.   Given the changes that have occurred since the 
publication of their book in 1996, we believe that this trend is likely to continue.    
 
It is in this context that we present our definition of what is means to be educated in the 21st 
century:  
 

Educated people in the 21st century have developed the survival skill 
competencies, and are able to apply them in school, work, and life, as 
they engage with co-workers, family, neighbors, and fellow citizens.   
 
Such people are curious, ask good questions and use a variety of tools 
in pursuit of solving a problem without a clear answer.  They are 
systematic thinkers with strong analytical skills who work well 
individually and in teams with others of diverse cultural backgrounds.  
They are collaborative, able to follow as a member of a team, and to 
lead by influence rather than by authority.  As a flexible person who is 
adaptive in response to new information and situations, they take 
initiative and seek out new opportunities and ideas.  Educated people 
use oral and written language to convey their thoughts clearly and to 
create focus, energy, and passion in their audience.  Creative and 
inquisitive, they seek out information from multiple sources and are 
able to sort through the overabundance of information available by 
evaluating its quality and usefulness to the task at hand.  

 
If this is what it means to be educated, questions naturally emerge.  What does it mean to 
educate students for this future?  What does it mean for school design?  
 
In the book ¢ƘŜ Dƭƻōŀƭ !ŎƘƛŜǾŜƳŜƴǘ DŀǇΥ ²Ƙȅ 9ǾŜƴ hǳǊ .Ŝǎǘ {ŎƘƻƻƭǎ 5ƻƴΩǘ ¢ŜŀŎƘ ǘƘŜ bŜǿ 
Survival Skills Our Children Need ς and What We can Do About It, Tony Wagner makes the 
ŀǊƎǳƳŜƴǘ ǘƘŀǘ ά{ŎƘƻƻƭǎ ƘŀǾŜƴΩǘ ŎƘŀƴƎŜŘΤ ǘƘŜ ǿƻǊƭŘ Ƙŀǎ.  And so our schools are not failing.   
Rather, they are obsoleteτŜǾŜƴ ǘƘŜ ƻƴŜǎ ǘƘŀǘ ǎŎƻǊŜ ǘƘŜ ōŜǎǘ ƻƴ ǎǘŀƴŘŀǊŘƛȊŜŘ ǘŜǎǘǎΦέ όнллуΣ ǇΦ 
xxi) 
 
As we seek to prepare students to succeed in the 21st century, we embrace the accountability 
that accompanies charter schools.  We believe that ensuring that students achieve excellent 
scores on standardized tests and a strong understanding of content standards is a baseline 
necessity.  However, we also acknowledge that:  
 

άwƛƎƻǊ ǘƘŀǘ ƳŀǘǘŜǊǎ Ƴƻǎǘ ŦƻǊ ǘƘŜ ǘǿŜƴǘȅ-first century is demonstrated 
mastery of the core competencies for work, citizenship, and life-long 
learning.  Studying academic content is the means of developing 
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competencies, instead of being the goal, as it has been traditionally.  In 
ǘƻŘŀȅΩǎ ǿƻǊƭŘΣ ƛǘΩǎ ƴƻ ƭƻƴƎŜǊ Ƙƻǿ ƳǳŎƘ ȅƻǳ ƪƴƻǿ ǘƘŀǘ ƳŀǘǘŜǊǎΤ ƛǘΩǎ 
ǿƘŀǘ ȅƻǳ Ŏŀƴ Řƻ ǿƛǘƘ ǿƘŀǘ ȅƻǳ ƪƴƻǿΦέ  ό²ŀƎƴŜǊ ǇΦ мммύ  

 
In crafting our understanding of what it means to educate students for the 21st century and its 
implication for our academic programΣ ǿŜ ƘŀǾŜ ŘǊŀǿƴ ƻƴ ²ŀƎƴŜǊΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǿƘŀǘ ƛt means 
to be college, career, ŀƴŘ ŎƛǘƛȊŜƴǎƘƛǇ ǊŜŀŘȅ ŀƴŘ ǘƘŜ ά{ŜǾŜƴ {ǳǊǾƛǾŀƭ {ƪƛƭƭǎέ ǘƘŀǘ ƘŜ ƛŘŜƴǘƛŦƛŜŘΥ 
 

1. Critical Thinking & Problem Solving 
 

2. Collaboration Across Networks & Leading by Influence 
 

3. Agility & Adaptability  
 

4. Initiative & Entrepreneurialism  
 

5. Effective Oral & Written Communication  
 

6. Accessing & Analyzing Information  
 

7. Curiosity & Imagination  
 

We have developed our instructional framework with the end goal of laying the foundation so 
that students graduate from high school equipped not only to survive, but to thrive in the 21st 
century.  First, we have chosen to base our curriculum on the Common Core State Standards 
(CCSS), because we believe that they more accurately reflect the skills of the future.  Common 
Core State Standards for English Language Arts & Literacy in History/Social Studies, Science, and 
Technical Subjects όнлмлύ ǊŜǇƻǊǘǎ ǘƘŀǘ άŀǎ ŀ ƴŀǘǳǊŀƭ ƻǳǘƎǊƻǿǘƘ ƻŦ ƳŜŜǘƛƴƎ ǘƘŜ ŎƘŀǊƎŜ ǘƻ ŘŜŦƛƴŜ 
college and career readiness, the Standards also lay out a vision of what it means to be a 
literate person in the twenty-ŦƛǊǎǘ ŎŜƴǘǳǊȅΦέ  ¢ƘŜ ǎǘŀƴŘŀǊŘǎ ŀǊŜΥ  
 

(1) research and evidence based, (2) aligned with college and work expectations, (3) 
rigorous, and (4) internationally benchmarked.  A particular standard was included in 
the document only when the best available evidence indicated that its mastery was 
essential for college and career readiness in a twenty-first-century, globally competitive 
society.  The Standards are intended to be a living work: as new and better evidence 
emerges, the Standards will be revised accordingly. (p. 4)  

 
We have selected curricular resources that align with the Common Core State Standards in the 
subjects available (ELA and Mathematics).  For the subjects that do not we have chosen 
curricular programs that both (1) are specifically aligned with the California State Content 
Standards and (2) are likely to support the development of the 21st century skills named in the 
Common Core State Standards.   
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Second, we have selected instructional techniques that promote the competencies identified by 
Wagner and captured in the Common Core State Standards.  Several examples are noted below 
and presented more fully in Element 1.E: Instructional Framework.   
 

Balanced literacy, with its emphasis on authentic reading and writing of text, will 
support the capacity for effective oral and written communication.  
Project-based learning will develop the capacity to collaborate across networks and 
lead by influence.  Students will work in groups with and without identified leaders.  In 
whole class projects, they will work within and across small groups.  Within those groups 
will be other students whose backgrounds are substantially different from their own.  
The rich repertoire of instructional strategies that CWC3 teaches will employ will 
require very different responses from students.  These demands will prod them to 
develop agility and adaptability.   

HOW LEARNING BEST OCCURS  
 
Learning best occurs when students construct their own understandings, under the guidance of 
a teacher who offers varying levels of support, as needed, and with the involvement of their 
families in the education.  So we present the following three building blocks of our theory of 
learning:  
 

¶ Constructivism: a theory of learning and knowing  
 

¶ Gradual Release of Responsibility:  a means to conceptualize the relationships between 
the teacher and the student in learning  
 

¶ Family Involvement: ǘƘŜ ƛƳǇŀŎǘ ƻŦ ŦŀƳƛƭƛŜǎ ƻƴ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ  

CONSTRUCTIVISM  
 
Constructivism, a psychological theory, was initially based on the research of Jean Piaget and 
Lev Vygotsky and continues to develop in the work of Jerome Bruner, Howard Gardner and 
others.  The constructivist approach to learning is further validated by the findings of How 
People Learn:  Brain, Mind, Experience, and School (1999), an authoritative synthesis of 
research on learning that was jointly commissioned by the U.S. Department of Education and 
the National Science Foundation.10  
 
At its most basic, the constructivist theory of learning means that new knowledge must be 
ŎƻƴǎǘǊǳŎǘŜŘ ŦǊƻƳ ŜȄƛǎǘƛƴƎ ƪƴƻǿƭŜŘƎŜΦ  bŜǿ ƪƴƻǿƭŜŘƎŜ ƛǎ ƛƴŎƻǊǇƻǊŀǘŜŘ ƛƴǘƻ ƻƴŜΩǎ ŜȄƛǎǘƛƴƎ 

                                                      
 
10

 The full text of How People Learn is freely available at the website of the National Academies Press (nap.edu). 
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ŦǊŀƳŜǿƻǊƪ ǳƴƭŜǎǎ ǘƘŀǘ ŦǊŀƳŜǿƻǊƪ ƛǎ ŎƘŀƭƭŜƴƎŜŘΦ  ¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪ Fish Is Fish by Leo Leonni 
provides a vivid and straightforward illustration of this core idea: 
 

Fish Is Fish (Lionni, 1970) described a fish who is keenly interested in 
learning about what happens on land because it can only breathe in 
water.  It befriends a tadpole who grows into a frog and eventually 
goes out onto the land.  The frog returns to the pond a few weeks later 
and reports on what he had seen.  The frog describes all kinds of things 
ƭƛƪŜ ōƛǊŘǎΣ ŎƻǿǎΣ ŀƴŘ ǇŜƻǇƭŜΦ  ¢ƘŜ ōƻƻƪǎ ǎƘƻǿǎ ǇƛŎǘǳǊŜǎ ƻŦ ǘƘŜ ŦƛǎƘΩǎ 
representation of each of these descriptions: each is a fish-like form 
ǘƘŀǘ ƛǎ ǎƭƛƎƘǘƭȅ ŀŘŀǇǘŜŘ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ ǘƘŜ ŦǊƻƎΩǎ ŘŜǎŎǊƛǇǘƛƻƴǎτ
people are imagined to be fish who walk on their tailfins, birds are fish 
with wings, cows are fish with udders.  The tale illustrates both the 
creative opportunities and dangers inherent in the fact that people 
construct new knowledge based on their current knowledge.  
(Bransford et a, 1999, p.11) 

 
While the story of Fish is Fish appears simple and childlike, the core tenets apply to learning at 
all levels and ages.  Brooks and Brooks emphasize in The Case for Constructivist Classrooms 
όмфффύ ǘƘŀǘ άώǿϐŜ ŎƻƴǎǘǊǳŎǘ ƻǳǊ ƻǿƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ƻŦ ǘƘŜ ǿƻǊƭŘ ƛƴ ǿƘƛŎƘ ǿŜ ƭƛǾŜΦέ όǇΦ пύ  
Those constructions can be misconceptions, incorrect or incomplete, unless something 
challenges that construction, forcing the learner to reexamine their understanding.  At CWC3, 
our instructional framework will άŀƭƭƻǿ ƭŜŀǊƴŜǊǎ ǘƻ ŜȄǇƭƻǊŜ ŀƴŘ ƎŜƴŜǊŀǘŜ Ƴŀƴȅ ǇƻǎǎƛōƛƭƛǘƛŜǎΣ 
ōƻǘƘ ŀŦŦƛǊƳƛƴƎ ŀƴŘ ŎƻƴǘǊŀŘƛŎǘƻǊȅΦέ όCƻǎƴƻǘ нллрΣ ǇΦ опύ  
 
To be clear, constructivism is a theory of learning and knowing, not a theory of teaching.  
(Fosnot 2005)   
 

! ŎƻƳƳƻƴ ƳƛǎŎƻƴŎŜǇǘƛƻƴ ǊŜƎŀǊŘƛƴƎ άŎƻƴǎǘǊǳŎǘƛǾƛǎǘέ ǘƘŜƻǊƛŜǎ ƻŦ 
knowing (that existing knowledge is used to build new knowledge) is 
that teachers should never tell students anything directly, but instead 
should always allow them to construct knowledge for themselves.  This 
perspective confuses a theory of pedagogy (teaching) with a theory of 
knowing.  Constructivists assume that all knowledge is constructed 
from previous knowledge, irrespective of how one is taughtτeven 
listening to a lecture involves active attempts to construct new 
knowledge.  (Bransford et al, 1999, p. 11) 

How People Learn ƛƴŎƭǳŘŜǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǘǿƻ ŦƛƴŘƛƴƎǎ ŎƻƴŎŜǊƴƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾelopment and 

learning: 
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Children are problem solvers and, through curiosity, generate 
questions and problems. Children attempt to solve problems presented 
to them, and they also seek novel challenges.  They persist because 
success and understanding are motivating in their own right. 
 
Children's natural capabilities require assistance for learning.  
Children's early capacities are dependent on catalysts and mediation.  
Adults play a critical role in promoting children's curiosity and 
persistence by directing children's attention, structuring their 
experiences, supporting their learning attempts, and regulating the 
complexity and difficulty of levels of information for them. 

 
CWC3Ωǎ ǘŜŀŎƘŜǊǎ ǿƛƭƭ be guided by constructivist learning theory as they select instructional 
techniques.  (Instructional techniques, including project based learning and balanced literacy 
methodologies, are presented more fully in Element 1.E: Instructional Framework.)   
Constructivism provides the guiding principles for lessons whether they are in the format of 
ŘƛǊŜŎǘ ƛƴǎǘǊǳŎǘƛƻƴΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎΣ ƻǊ ƳŀǘƘŜƳŀǘƛŎŀƭ ǇǊƻōƭŜƳ ǎƻƭǾƛƴƎ.  In Element 1.E: 
Instructional Framework below, we present the idea of developing and utilizing a rich 
repertoire of instructional strategies.  While certain methodologies, such a project-based 
learning and balanced literacy, will be implemented in all classrooms across the school, 
teachers are not limited to using those techniques.  Instead they are encouraged to develop 
additional ones, to draw on as needeŘ ǘƻ ǎǳǇǇƻǊǘ ǎǘǳŘŜƴǘΩǎ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦ  
/ƻƴǎǘǊǳŎǘƛǾƛǎƳ Ŏŀƭƭǎ ŦƻǊ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ōŜ ŀŘƧǳǎǘŜŘΣ ōŜƎƛƴƴƛƴƎ ǿƛǘƘ ŜŀŎƘ ƭŜŀǊƴŜǊΩǎ ƭŜǾŜƭ 
of understanding and guiding students in building upon prior knowledge.  Our classroom 
structures are designed to allow for this differentiated instruction.  Our low teacher-to-student 
ratio in the elementary grades allows for flexible grouping during the school day (K-3 class size 
of 20-24 students with a teacher and a full-time teaching assistant.  Grade 4-5 classes of 20-24 
students with a half-time teaching assistant.)  Furthermore, our use of the workshop model and 
project-based learning both provide for substantial independent work time in which teachers 
can meet with small groups and conference with individual students.  These instructional 
techniques are outlined more fully in Element 1.E: Instructional Framework.  
 
By ensuring that students are given a variety of different means of learning the material and the 
opportunity to construct their own understanding, we ensure that all students achieve 
standards mastery in meaningful ways.  Deep understanding of the skills and knowledge 
presented in the Common Core State Standards will lead to strong performance in a variety of 
new situations, including state standardized tests.  However, the converse is not true.  The 
capacity to perform well on a standardized test does not ensure the capacity to apply that 
knowledge in novel or real world situations.   
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Classroom practices designed to challenge students in transforming 
their current thinking and student success on tests are [not] inherently 
contradictory.  However, there is much evidence (from NAEP [National 
Assessment of Educational Progress] and TIMMS [Third International 
Mathematics and Science Study], to name but two sources) that 
classroom practices specifically designed to prepare students for tests 
do not foster new learning that is applied to new settings.  (Brooks & 
Brooks, 1999, p. viii) 

 
²ƘƛƭŜ ǿŜ Řƻ ƴƻǘ ōŜƭƛŜǾŜ ǘƘŀǘ ΨǘŜǎǘ-ǇǊŜǇΩ ƛƴǎǘǊǳŎǘƛƻƴ όƻǊ άŎƭŀǎǎǊƻƻƳ ǇǊŀŎǘƛŎŜǎ ǎǇŜŎƛŦƛŎŀƭƭȅ 
ŘŜǎƛƎƴŜŘ ǘƻ ǇǊŜǇŀǊŜ ǎǘǳŘŜƴǘǎ ŦƻǊ ǘŜǎǘǎέ ŀǎ ǎǘŀǘŜŘ ƛƴ ǘƘŜ ǉǳƻǘŜ ŀōƻǾŜύ ƛǎ ƭƛƪŜƭȅ ǘƻ ƭŜŀŘ ǘƻ ǘƘŜ 
ability to apply that learning in alternate setting, we do recognize the important role that 
standardized tests play in monitoring instruction.  As described in Element 2: Measurable 
Student Outcomes and Element 3: Method by Which Student Outcomes, we will utilize both 
state standardized tests to measure student achievement and ongoing assessments to monitor 
student progress and learning.   
 
Furthermore, numerous independent researchers have documented the success of the 
ŎƻƴǎǘǊǳŎǘƛǾƛǎǘ ƳƻŘŜƭ ƻŦ ŜŘǳŎŀǘƛƻƴ ǿƛǘƘ ƘƛǎǘƻǊƛŎŀƭƭȅ ǳƴŘŜǊπǎŜǊǾŜŘ ǇƻǇǳƭŀǘƛons using standardized 
tests, including such schools as North Oakland Community Charter School in Oakland and 
University of Houston Charter School in Texas.11 These schools and countless others have long 
demonstrated that when children from socio-economically disadvantaged neighborhoods, 
including recent immigrants and English language learners, are given the opportunity to attend 
a school like CWC3Σ ǘƘŜƛǊ ǘŜǎǘ ǎŎƻǊŜǎ ŀƴŘ ǎŜƭŦπŎƻƴŦƛŘŜƴŎŜ ǎƻŀǊΦ ό!ƳŀǊŀƭΣ нллнΤ aŜǎǘŜǊΣ нллуΤ 
Hollins, King, J. and Hayman, 1994; Mathison & Young, 1995; Thornton & McEntee, 1995; 
McCombs, 1994; O'Neil & Drillings, 1997; Freire, 1995.)   

GRADUAL RELEASE OF RESPONSIBILITY  

 
Learning best occurs when the appropriate instructional technique is selected based on the 
objective to be taught and the needs of the learner.  
 
The Gradual Release of Responsibility can provide a useful way of categorizing instructional 
methods so as to help students become more independent.  In short, this instructional model 
presents a process in which the responsibility is released from the teacher to the student.  It 
                                                      
 
11

 North Oakland Community Charter School had a 2011 Growth API of 901 (Source: http://www.ed-
data.k12.ca.us/Pages/Home.aspx - California Department of Education). From 2007-2009 (the years for which the 
most complete data is avaiƭŀōƭŜύΣ bh//{Ωǎ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴ ǿŀǎ ŀǇǇǊƻȄƛƳŀǘŜƭȅ ƘŀƭŦ /ŀǳŎŀǎƛŀƴΣ ƻƴŜ-third African-
America, and the remaining student split fairly evenly between Hispanic and Asian.  Approximately 25% qualified 
for Free and Reduced Lunch and 11% were identified as qualifying for special education services. University of 
Iƻǳǎǘƻƴ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǿŀǎ ǊŀǘŜŘ Ψ9ȄŜƳǇƭŀǊȅΩ ƛƴ ǘƘŜƛǊ ǎǘŀǘŜ ǎŎƘƻƻƭ ǊŜǇƻǊǘ ŎŀǊŘ ό{ƻǳǊŎŜΥ 
http://ritter.tea.state.tx.us/cgi/sas/broker - Texas Education Agency)).  
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ǊŜǉǳƛǊŜǎ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǘŜƴǘƛƻƴŀƭƭȅ ǘǊŀƴǎƛǘƛƻƴ ŦǊƻƳ ƻǿƴƛƴƎ άŀƭƭ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ 
performing a task . . . to a situation in which the students assume all of the ǊŜǎǇƻƴǎƛōƛƭƛǘȅέ ό5ǳƪŜ 
& Pearson 2002, p. 211).  
 
In the gradual release model, teachers offer varying degrees of support to promote student 
learning.  As seen in the upper left of the graphic below, when the teacher offers the most 
support, the learner control is low.  In the bottom right, when the teacher offers the least 
support, the learner control (and therefore responsibility) is high.     

 
Source:  Pearson and Gallagher, 1993 cited at www.literacyleader.com 

 
In some cases, a single lesson contains components from multiple levels of Gradual Release of 
Responsibility.  During a workshop, the teacher might teach a mini-lesson to the whole class in 
which she briefly demonstrated a specific technique (Demonstration).  Then students are sent 
off to apply the technique independently to their project (Independent Practice).  In elementary 
classes, the teaching assistant would observes and assist as needed.  The teacher leads a small 
group for students who are likely to need more support, based on previous assessments.  
During this lesson, she coaches them in applying the technique to their work (Guided Practice).  
(A fuller description of the application of the Gradual Release of Responsibility to literacy 
instruction can be found in 1.E: Instructional Framework.) 
 
This gradual release may also occur over time.  For example, the ultimate goal of reading 
instruction is an independent reading, in which the students become adults who select texts 
and read independently.  Knowing that, the teacher can use this framework to structure 
ƛƴǎǘǊǳŎǘƛƻƴ ǘƻ άǊŜƭŜŀǎŜέ ŜƭŜƳŜƴǘǎ ƻŦ ǊŜŀŘƛƴƎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘ ƻǾŜǊ ǘƛƳŜ.  Over time, the texts for 
each type of instruction should become more difficult.  As a student becomes a more skilled 
reader, he should be able to read independently a book that was once only accessible to him if 
his teacher read it aloud (Gaffney & Anderson, 1991). 
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!ƴƻǘƘŜǊ ǿŀȅ ǘƻ ǘƘƛƴƪ ƻŦ ǘƘƛǎ ǊŜƭŜŀǎŜ ƛǎ ŦǊƻƳ άL ŘƻΦ ¸ƻǳ ǿŀǘŎƘΦέ ǘƻ ά¸ƻǳ ŘƻΦ L ǿŀǘŎƘΦέ  Examples 
of each type of instruction are presented in the graphic below:  

 

At CWC3, teachers will utilize a range of instructional strategies to ensure that students 
prƻƎǊŜǎǎ ŦǊƻƳ άL ŘƻΦ ¸ƻǳ ǿŀǘŎƘΦέ tƻ ά¸ƻǳ ŘƻΦ  L ǿŀǘŎƘΦέ  5Ŝǘŀƛƭǎ ŀōƻǳǘ ǘƘŜǎŜ ƛƴǎǘǊǳŎǘƛƻƴŀƭ 
methodologies are presented in Element 1.E: Instructional Framework.   

The ultimate goal of instruction is independence, such that students are self-reliant and able to 
demonstrate their understanding without teacher support.  We will utilize the assessments 
presented in Element 2: Measurable Student Outcomes and Element 3: Method by Which 
Student Outcomes Will Be Measured to monitor student progress towards independent 
demonstration of the Common Core State Standards and the California State Content 
Standards.  
 
This evidence-ōŀǎŜŘ ƳƻŘŜƭ άŜƳǇƘŀǎƛȊŜǎ ƛƴǎǘǊǳŎǘƛƻƴ ǘƘŀǘ ƳŜƴǘƻǊǎ ǎǘǳŘŜƴǘǎ ƛƴǘƻ ōŜŎƻƳƛƴƎ 
capable thinkers and learners when handling the tasks with which they have not yet developed 
ŜȄǇŜǊǘƛǎŜέ ό.ǳŜƘƭΣ нллрύ.  The gradual release of responsibility model of instruction has been 
documented as an effective approach for improving writing achievement (Fisher & Frey, 2003), 
reading comprehension (Lloyd, 2004), and literacy outcomes for English language learners 
(Kong & Pearson, 2003).   

FAMILY INVOLVEMENT PROMOTES STUDENT LEARNING  

 
Learning best occurs when studentsΩ families are involved in their education.  Family education 
and participation are essential components of student success.  The ideas and skills a family 
brings to the school and the exchange of ideas between parents and teachers help the students 
see parents as partners working towards a successful school experience for every student. 
Based on U.S. Department of Education research, family and school partnerships are believed 
ǘƻ ōŜ ŎǊƛǘƛŎŀƭ ǘƻ ǎǘǳŘŜƴǘǎΩ ǎǳŎŎŜǎǎ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜƛǊ ƭƛǾŜǎ.  According to A New Wave of Evidence: 
The Impact of School, Family, and Community Connections on Student Achievement.  Annual 
Synthesis, 2002Σ ŀ ŦŜŘŜǊŀƭƭȅπŦǳƴŘŜŘ ǊŜǎŜŀǊŎƘ ǎȅƴǘƘŜǎƛǎ ǇǊƻŘǳŎŜŘ ōȅ ǘƘŜ {ƻǳǘƘǿŜǎǘ 9ŘǳŎŀǘƛƻƴŀƭ 
Lab, multiple sources of evidence attest to the key role of parental involvement in supporting 
student achievement.  Positive aspects of family and school partnerships include: 
 

¶ Increased student attendance and higher aspirations. 
 

¶ Improvement in student attitude and behavior. 
 

I do. You watch. 

ωDemonstration  

ωRead Aloud  

ωLecture  

I do. You help.  

ωShared Reading 

ωInteractive 
Writing 

You do. I help.  

ωGuided Practice 

ωConferences  

ωScience Lab 

You do.  I watch.  

ωIndependent 
practice 

ωAssessment. 
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¶ Improved parent and child communication; positive parent/ teacher interaction. 
 

¶ Increased community support for schools. 
 

¶ Increased rate of homework completion. 
 

¶ Higher test scores and grades. 
 

¶ Fewer referrals and placements in special education. 
 

¶ Higher graduation rates. 
 

¶ IƛƎƘŜǊ ŜƴǊƻƭƭƳŜƴǘ ǊŀǘŜǎ ƛƴ ǇƻǎǘπǎŜŎƻƴŘŀǊȅ ŜŘǳŎŀǘƛƻƴΦ 
 
In addition to the initial orientation to the school, and a second, ǘŜŀŎƘŜǊπŦŀŎƛƭƛǘŀǘŜŘ ƻǊƛŜƴǘŀǘƛƻƴ 
ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƭŀǎǎǊƻƻƳΣ CWC3 ǿƛƭƭ ŎƻƴŘǳŎǘ ǘǿƻ ǇŀǊŜƴǘπǘŜŀŎƘŜǊπǎǘǳŘŜƴǘ Ŏƭŀǎǎ ƳŜŜǘƛƴƎǎ 
annually to ensure that parents understand the curricular approach, are included in the life of 
the classroom, and hear from both their child and the teacher(s) ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ.  To 
ŜƴŎƻǳǊŀƎŜ ǘƘŜ Ŧǳƭƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƻŦ ƴƻƴπ9ƴƎƭƛǎƘ ǎǇŜŀƪƛƴƎ ǇŀǊŜƴǘǎΣ CWC3 will make regular and 
full use of interpreters and highly value second language abilities when hiring teachers. 
 
School leaders, in collaboration with teachers and parent volunteers, will develop an annual 
schedule of workshops that will take place on the school site and welcome all parents in the 
community.  These workshops will be led by teachers, administrators, parents, and community 
ƳŜƳōŜǊǎ ŀƴŘ ǿƛƭƭ ŦƻŎǳǎ ƻƴ ŎǳƭǘǳǊŀƭƭȅ ǎŜƴǎƛǘƛǾŜΣ ƘŀƴŘǎπƻƴ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ƘŜƭǇ ǇŀǊŜƴǘǎ 
develop literacy and numeracy ƛƴ ǇǊŜǎŎƘƻƻƭ ŀƎŜ ŎƘƛƭŘǊŜƴ ŀƎŜ лπрΣ ŀǎ ǿŜƭƭ ŀǎ ƛƴ elementary. 
 
All families will be encouraged to participate as active ǾƻƭǳƴǘŜŜǊǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻǇŜǊŀǘƛƻƴǎ ŀƴŘ 
activities.  Parents might volunteer before or after school hours, or during the school day, 
including volunteering in the classroom, lunchroom, or school office.  Other volunteer 
opportunities include planning student/school community events, fundraising activities, 
outreach to prospective new families, and much more.  Skill levels required to participate in 
school activities will similarly be variable, ranging from legal services offered pro bono to the 
school to stuffing envelopes for a mailer.  In this way, parents, grandparents, and other family 
members may provide valuable services to help the school, but more importantly, families will 
ōŜŎƻƳŜ ƳƻǊŜ ƛƴǾƻƭǾŜŘ ŀƴŘ ŎƻƴƴŜŎǘŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭ ŀƴŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ, and empowered 
to effectively shape school programs and operations. 

SELF-MOTIVATED, COMPETENT, LIFE-LONG LEARNERS  
 
CWC3Ωǎ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŀƳ ǊŜŦƭŜŎǘǎ ƻǳǊ ōǊƻŀŘ ƻōƧŜŎǘƛǾŜ ƻŦ ŜƴŀōƭƛƴƎ ƻǳǊ ǎǘǳŘŜƴǘǎ ǘƻ ōŜŎƻƳŜ 
self-motivated, competent, life-long learners.  By putting our core beliefs about how learning 
best occurs into action, we establish ǘƘŜ ŦƻǳƴŘŀǘƛƻƴ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ŎǳǊǊŜƴǘ ŀƴŘ ŦǳǘǳǊŜ 
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development as learners.  Below, we present a series core beliefs followed by the components 
of our academic and organizational program that will support the realization of these beliefs.   
 
Students have clear ς and high ς expectations, and receive appropriate guidance and 
enthusiastic support.  Learning best occurs when learners are expected to learn and when they 
are supported in their learning.  An effective educational program must begin with 
explicitlyπǎǘated, expected outcomes, such as the Common Core State Standards or the 
California State Content Standards, and be monitored by appropriate assessments.  Ongoing 
communication among students, faculty and families facilitates each studenǘΩǎ learning in the 
context of these stated objectives.  Teachers scaffold the learning of students and differentiate 
instruction in order to lead all students to academic growth and achievement. 
 
CWC3 has set high expectations for student learning, grounded in state and national standards, 
as noted in Element 2: Measurable Student Outcomes and Element 3: Method by Which 
Student Outcomes Will Be Measured.  We will regularly assess progress towards meeting them, 
celebrate milestones along the way and provide supplemental instruction as needed.  In 
Element 1.F: Addressing the Needs of All Students, we present CWC3Ωǎ ǇǊŀŎǘƛŎŜǎ ǘƻ ǎǳǇǇƻǊǘ ŀƭƭ 
students in meeting high expectations.   

 

Students are motivated to seek understanding through dynamic investigation and exploration 
in the context oŦ άreal worldέ scenarios and projects.  Learning best occurs when children are 
ǎŜƭŦπmotivated and inspired to answer questions that have meaning and relevance for them 
across disciplines and distinct state standards groupings. Projecǘπbased learning capitalizes on 
studentǎΩ natural curiosities and methods of exploring the world around them, reality, 
selfπŀǿŀǊŜƴŜss and more. 

 
CWC3 will implement project-based learning as a core instructional technique, as indicated in 
Element 1.E: Instructional Framework.   As students mature in the upper grades, they will be 
provided with the opportunity to field-test their learning by engaging in projects beyond the 
school walls and to experience the real-world benefits of their work.    
 
Instruction is informed by a robust assessment system, in which standardized tests provide only a 
small part of the picture in determining student achievements.  Assessment provides a means 
to identify achievement, progress, and deficits in student learning, as well as strength and 
weaknesses of instructional and curricular practices.  Assessment should be ongoing and 
holistic, with effective data systems that can help educators continually assess and refine their 
curriculumΩǎ impact on each individual child throughout the school year.  
 
CWC3 will implement set clear goals for student learning, administer standards-based 
assessment, and monitor progress towards meeting those goals.  Our comprehensive student 
assessment system is presented in Element 2: Measurable Student Outcomes and Element 3: 
Method by Which Student Outcomes Will Be Measured.    
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Students know how to collaborate, cooperate, and negotiate with diverse people and 
understand otherǎΩ perspectives.  In our rapidly developing, technologicallyπdriven world, it is 
more imperative than at any other time in human history that people be open to the 
perspectives, values, and meanings of different cultures. As students age and develop, their 
learning ς tied to state content standards ς will similarly grow in perspective from the local 

neighborhood to the city, state, nation, and world. The remarkable diversity of our 

neighborhood offers an incredible opportunity that, to date, has not been fully realized in Los 
Angeles public education.  
 
CWC3 will enroll a student body that is diverse racially, ethnically and socio-economically.  One 
of the core tenets of our school design is diversity.  In Element 1.B: Our Community and 
Students, we present the demographics of our target student population.   CWC3 is committed 
to doing the necessary recruitment to enroll a student population that mirrors the surrounding 
diverse community.  In Element 7: Racial and Ethnic Balance, we provide additional details 
about our recruitment plan.  CWC3 will implement instructional practices, such as project-
based learning, that provide opportunities for students to collaborate among their peers, as 
described in Element 1.E: Instructional Framework.  

 

Students ς even the youngest ς are given opportunities to make a difference in their world and 
see the power of their own actions in effecting change.  Children must be given opportunities 
not only to learn, demonstrate, and display their work, but beyond that, to contribute to their 
community in a culturally valued way.  As children engage in their community, they are 
empowered by seeing the impact of their actions on those around them in the real world. 
(Moran, 2009.) This opportunity to make a difference is a powerful motivator for even the 
ȅƻǳƴƎŜǎǘ ŀƴŘ Ƴƻǎǘ ŀǘπǊƛǎƪ ŎƘƛƭŘǊŜƴ ǘƻ ǎǳŎŎŜŜŘ and build confidence in their ability to create a 
better future for themselves, their families, and community. 

 

CWC3 will implement a program of άǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎέ integrated into the curriculum and 
ǿŜŜƪƭȅ Ŏƭŀǎǎ ǎŎƘŜŘǳƭŜΦ  ά{ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎέ ƛƴǾƻƭǾŜǎ ŎǳǊǊƛŎǳƭǳƳπōŀǎŜŘ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ǘƘŀǘ 
has clearly stated learning standards and integrates community service with classroom 
instruction.  More detail about service-learning is presented in Element 1.E: Instructional 
Framework. 

 

Students have opportunities to develop and demonstrate understanding among the multiple 
intelligences.  Howard Gardner defines intelligences as άŀōƛƭƛǘƛŜǎΣ ǘŀƭŜƴǘǎΣ ƻǊ ƳŜƴǘŀƭ ǎƪƛƭƭǎέ and 
identifies eight of themτ[ƛƴƎǳƛǎǘƛŎΣ [ƻƎƛŎŀƭπƳŀǘƘŜƳŀǘƛŎŀƭΣ aǳǎƛŎŀƭΣ .ƻŘƛƭȅπƪƛƴŜǎǘƘŜǘƛŎΣ {ǇŀǘƛŀƭΣ 
LƴǘŜǊǇŜǊǎƻƴŀƭΣ LƴǘǊŀǇŜǊǎƻƴŀƭΣ ŀƴŘ bŀǘǳǊŀƭƛǎǘΦ  !ŎŎƻǊŘƛƴƎ ǘƻ DŀǊŘƴŜǊΣ άLƴǘŜƭƭƛƎŜƴŎŜǎ ŀƭǿŀȅǎ ǿƻǊƪ 
in concert, and any ǎƻǇƘƛǎǘƛŎŀǘŜŘ ŀŘǳƭǘ ǊƻƭŜ ǿƛƭƭ ƛƴǾƻƭǾŜ ŀ ƳŜƭŘƛƴƎ ƻŦ ǎŜǾŜǊŀƭ ƻŦ ǘƘŜƳΦέ όGardner 
2006)  As such, a comprehensive academic program should support the development of 
ǎǘǳŘŜƴǘǎΩ ŎŀǇŀŎƛǘȅ ŀŎǊƻǎǎ ǘƘŜ ǎǇŜŎǘǊǳƳ ƻŦ ǘƘŜǎŜ ƛƴǘŜƭƭƛƎŜƴŎŜǎΦ  
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CWC3 will implement a rich instructional framework (Element 1.E) that supports students 
develop in multiple intelligences.  For example, project-based learning requires students to 
work in groups and provides practice for interpersonal intelligence.  Metacognitve modeling 
supports students in the development of intrapersonal intelligence.  Balanced literacy develops 
linguistic intelligence.  As presented in Element 1.D: Scheduling and School Calendar, CWC3 will 
include its course offerings music, dance, and art to develop musical, bodily-kinesthetic, and 
spatial intelligences. 
 
Teachers are given ample resources ς including time and training ς to develop their skills and 
talents, supported by school leaders and their peers.  In order to ensure the highest quality 
instruction for our students, we must invest in the capability of our teachers.  Teachers should 
be provided ample time, resources, and support to continuously develop their understanding, 
pedagogy, and skills, to collaborate with faculty both within our school and at other schools, and 
to consistently be learners themselves in the context of our school community. 
 
CWC3 will implement a robust professional development program that embodies our theories 
of how learning best occurs, described in Element 1.J: Professional Development.  Shortened 
days every Wednesday allow for weekly professional development, in addition to ongoing 
coaching and collaboration among peers.   

 

D.  SCHEDULING & SCHOOL CALENDAR  

A TYPICAL DAY  
As visitors walk the halls of CWC3, they will hear sounds that are as diverse as our students 
themselves.  Our program is designed to meet the needs of all students and our community is 
purposefully planned to support student learning.  Those used to a quiet, orderly classroom of 
children sitting in rows of desks, all looking at the same page in a textbook, may at first be 
startled by the level of activity at CWC3.  Students of all ages will be engaged in animated 
debate and discussion about group projects, science experiments, and mathematical equations 
ς working at individual desks, round tables, and even on the carpeted floor.  At CWC3, there are 
many different seating options allows for all students to select a workspace best suited to their 
needs.   
 
Students will be engaged in using manipulatives to solve math problems, creating models and 
dioramas, and charting results from their tests of hypotheses.  Student musicians, singers, 
dancers, artists, writers, and actors will be heard creating, practicing, performing, reading 
aloud, and critiquing.  All of these serve as processes for learning and a means to demonstrate 
their understanding of the arts and core academic content.  Students will be engaged with 
educational software on classroom computers, or researching on the internet and taking notes.  
Students will be exploring and experimenting in the school garden, planting indigenous foods of 
Native Americanǎ ŀǎ ǘƘŜȅ ǎǘǳŘȅ ƻǳǊ ƴŀǘƛƻƴΩǎ ƘƛǎǘƻǊȅ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ.  There also will be quiet 
times, when only hushed tones are heard as a class full of students and teachers read, write 
and reflect, individually or in small groups. 
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Common Core State Standards and California State Content Standards form the clearly defined 
path for teachers to create the curriculum (see Appendix A: Curriculum).  The planning process 
provides for opportunities throughout for student-initiated questions, variations, diversions, or 
alternate methods of learning that are inspired by experiences with the students.  As students 
engage in active learning and make the curriculum their own in their journey to mastering the 
Common Core and State Standards, teachers are formally and informally assessing their 
progress.  The insights gleaned from that assessment informs both modest changes in 
instruction (such as supplemental small group lesson) to more substantive changes (such as 
reordering units, or purchasing additional curricular materials), as needed.  Students will learn 
ŎƻƴǘŜƴǘ ŀƴŘ ǎƪƛƭƭǎ ǘƘǊƻǳƎƘ ŀ ǾŀǊƛŜǘȅ ƻŦ ŘƛŦŦŜǊŜƴǘ ƳŜǘƘƻŘƻƭƻƎƛŜǎ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ 
individualized array of intelligences, learning style, talents, and challenges is addressed to 
ensure standards mastery.  Teachers will continuously tailor instruction to meet the needs of 
the particular students in each class.  /ƭŀǎǎ ǎǘǊǳŎǘǳǊŜ ǿƛƭƭ ǾŀǊȅ ŦǊƻƳ ΨǿƘƻƭŜ ŎƭŀǎǎΩ ŘƛǊŜŎǘ 
instruction to individual pursuits, to small group collaboration and instruction (including 
combining groups between different classrooms, based on skill level), and any other 
permutation that fits the intellectual exploration at hand.  CWC3 teachers will be expected to 
utilize a variety of instructional methods and ongoing formative and summative assessments to 
continuously determine whether, in fact, the lessons have had the desired outcome: student 
mastery of standards. 
 
This virtual tour of the school reveals a myriad of approaches and structures at play.  Based on 
their reflective analysis of student behaviors, classroom dynamics, and learning outcomes, 
teachers draw on their rich repertoire of instructional strategies to meet the individual needs of 
their students.  A seamless blend of whole group lessons, small group instruction, and 
individual student conferencing take place on a daily basis. 
 
In a first grade classroom, many learning activities are happening simultaneouslyτand each 
one focused on ensuring that the students are prepared to meet the Common Core State 
Standards (CCSS).  Some students read self-selected stories at their own reading levels in the 
book nook (CCSS, Reading Standards for Literature, Range of Reading and Level of Text 
Complexity 10).  At the same time, a small group of students work with a teaching assistant to 
review strategies for figuring out tricky words before they start their independent reading as 
ǘƘŜȅ ǎǘǊƛǾŜ ǘƻ ƳŀǎǘŜǊ ǘƘŜ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴŘƛŎŀǘƻǊ άYƴƻǿ ŀƴŘ ŀǇǇƭȅ ƎǊŀŘŜ ƭŜǾŜƭ ǇƘƻƴƛŎǎ ŀƴŘ ǿƻǊŘ 
ŀƴŀƭȅǎƛǎ ǎƪƛƭƭǎ ƛƴ ŘŜŎƻŘƛƴƎ ǿƻǊŘǎΦέ όCCSA, Reading Standards: Foundational Skills (K-5), Phonics 
and Word Recognition 3).  As she finishes with that small group, the assistant calls a second 
group of three emergent readers who are English language learners.  She leads them in reading 
a rhyming pattern book and focusing on phonetic awareness (CCSA, Reading Standards: 
Foundational Skills K-5, Phonological Awareness 2) and vocabulary development (CCSA, 
Language Standards K-5, Vocabulary Acquisition and Use 6).  In a circle on the carpet, the 
teacher conducts a guided-reading lesson, modeling how expressive, fluent, oral reading 
promotes comprehension and enjoyment -- or in kid language ǊŜŀŘƛƴƎ ƭƛƪŜ ȅƻǳΩǊŜ ǘŀƭƪƛƴƎ ƳŀƪŜǎ 
the story more fun to read and easier to understand.  While on the surface the purpose may 
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appear to be to having a good time, the teacher knows that she is driving towards the 
ǇŜǊŦƻǊƳŀƴŎŜ ƛƴŘƛŎŀǘƻǊ άwŜŀŘ ǿƛǘƘ ǎǳŦŦƛŎƛŜƴǘ ŀŎŎǳǊŀŎȅ ŀƴŘ ŦƭǳŜƴŎȅ ǘƻ ǎǳǇǇƻǊǘ ŎƻƳǇǊŜƘŜƴǎƛƻƴέ 
(CCSA, Reading Standards: Foundational Skills K-5, Fluency 4).  
 
After spending a few moments in several classrooms, it becomes clear that classroom spaces 
are set up to facilitate student access to resources, including supplies, a word wall, sample texts 
and their own folders of past work.  Student-created resource materials are displayed 
throughout the classroom and children are encouraged to move throughout the room 
purposefully to access materials as needed.  Students are taught how to find answers without 
always turning to an adult for support.  The teacher alternates roles throughout the day, 
sometimes delivering instruction and frequently facilitating independent learning activities for 
individual and small groups of children.  While much of this is visible to a observer, what may 
not be as apparent to a visitor are the standards that drive every aspect instruction across the 
school.  
 
In a third grade classroom, students finish working independently and in pairs to complete the 
ŘŀȅǎΩ Everyday Math Math Challenge in their journals.  Then three pairs of student share out to 
the class the steps in their different approaches to the getting a solution.  The teacher presents 
a 15-minute lesson on a third possible algorithm for solving 2-digit multiplication problems.  
Then students divide into their math groups.  One group works on their ongoing statistics 
project, graphing the results of their student poll and preparing an analysis of the data.  One 
group works with the teacher on a comparison of the three multiplication algorithms and taking 
a first step toward identifying the one that makes most sense to them as an individual learner.  
The other group uses the computers to access the online math practice and review materials to 
support and reinforce single-digit multiplication facts. 
 
As one walks the hallways and drops into classrooms, it is notable that rigorous learning 
activities and student engagement are apparent in all aspects of the instructional program. 
Teachers ask students to provide evidence for their reasoning.  Children collaborate in small 
groups to work their way through the challenges presented by the teacher.  Questions can be 
heard as they challenge each other to support their thinking and well-articulated statements 
soon follow as students work to refine their arguments. 
 
As the tour transitions to the middle school, visits to the classrooms have a similar feel, but 
learning activities are adjusted to reflect student independence.  In a fifth  grade class, a brief, 
whole-group lesson on incorporating voice into memoirs comes to a close and students move 
into writing groups.  Each student opens his or her personal writing folder to select a work-in-
progress to share for peer response.  Children read their work aloud as their partners actively 
listen, facial expressions of mirth, amusement, worry, confusion, or empathy revealing their 
reactions to the story being shared.  On the second read, the writing partners jot down 
suggestions for their classmates based on the whole group writing lesson and often reference 
published memoirs that the class has read for inspiration.  Every piece shared in the writing 
groups ƻŦŦŜǊǎ ŀ ƎƭƛƳǇǎŜ ƻŦ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƭƛŦŜΣ ƻŦŦŜǊƛƴƎ ŀƴ ŀǳǘƘŜƴǘƛŎ ǿŀȅ ŦƻǊ ǎƘŀǊƛƴƎ ǇŜǊǎƻƴŀƭ 
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stories, cultures, and learning processes.  The teacher rotates through to each group recording 
comments for informal assessment and noting good examples.  At their own pace, the 
partnerships split up and students return to their own desks to continue their revise their 
writing pieces.  As the lesson closes, she asks a few students to share what they learned and 
highlights how other students could benefit from trying similar techniques when they return to 
their memoirs the next day.  
 
 
Throughout the school, students will regularly interact with their peers both in their own 
classrooms, as well as across grades, participating in performances and demonstrations, 
ǊŜŀŘƛƴƎ ǿƛǘƘ ǳǇǇŜǊπƎǊŀŘŜ άōƻƻƪ ōǳŘŘƛŜǎΣέ ŀƴŘ ŎƻƳƛƴƎ ǘƻƎŜǘƘŜǊ ǘƻ ǿƻǊƪ ƻƴ Ƨƻƛƴǘ 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧects that incorporate and bring to life their academic lessons in real world 
application.  Halls will be filled with examples of student achievements and efforts, including 
detailed explanations to give context to each project displayed so that their fellow students, 
teachers, parents, ŀƴŘ ƻǘƘŜǊ ǾƛǎƛǘƻǊǎ Ŏŀƴ ƭŜŀǊƴ ŀƭǎƻ ŦǊƻƳ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ.  The work 
displayed contains not only the finished product, but also artifacts that reveal something about 
the learning process.  Displayed work enables other students to reflect on and learn from the 
learning strategies of their peers, thereby developing their metacognitive skills.  
 
The faculty and staff at CWC3 will consistently create and foster a school culture of joy, 
excitement, and celebration in learning and the work being done within and beyond school 
walls by our students.  The Principal will greet each child by name, and be warmly embraced by 
students who are eager to report on a recent accomplishment.  Parents will be a common 
presence in our school, as enthusiastic supporters of student performances and 
demonstrations; volunteers in the classrooms, school office, lunch area and library; joining 
ǎǘǳŘŜƴǘǎ ƛƴ ǿŜŜƪƭȅ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ; ŀƴŘ ǎŜǊǾƛƴƎ ŀǎ ǘǊǳŜ άōƻƻǎǘŜǊǎέ ƻŦ ƻǳǊ ƻǇŜǊŀǘƛƻƴΦ  
This collaborative effort will ensure that students feel enthusiastic about their school 
experience, supportive of their classmates, and supported by their teachers and parents in their 
learning and development. 
 
Far more details about CWC3Ω{ instructional methodologies and specific curriculum and 
ŀǎǎŜǎǎƳŜƴǘǎΣ ǘƛŜŘ ǘƻ ƎǊŀŘŜπƭŜǾŜƭ ŎƻƳƳƻƴ ŎƻǊŜ ŀƴŘ ǎǘŀǘŜ ǎǘŀƴŘŀǊŘǎΣ ƛǎ ƛƴŎƭǳŘŜŘ ƭŀǘŜǊ ƛƴ ǘƘƛǎ 
petition and in Appendix A: Curriculum. 

SAMPLE DAILY SCHEDULES  
 
The daily schedules below present examples of how CWC3 may structure the school day for 
kindergarten/first, second/third and fourth/fifth grades.  The final schedules will be 
determined based on factors such as the configuration of the school facility, availability of 
enrichment teachers and opportunities for teaming across classrooms.  
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KINDERGARTEN AND FIRST GRADE SAMPLE SCHEDULES  

TIME MONDAY TUESDAY THURSDAY FRIDAY 
8:30π8:45 Morning Meeting/ Character Education  

8:45π10:00 Language Arts: guided reading, literacy centers, whole class and small 
group/differentiated instruction (intervention and extra challenge based on 
skill level) 

10:00π10:20 Recess/Snack  

10:25π10:55 Language Arts: Writing Workshop  

10:55π12:10 Projectπ.ased Learning: interdisciplinary learning 
including emphasis on language arts; focus alternates 
between social studies and sciencŜπbased projects that 
incorporate mathematics 

Projectπ.ased/ 
Serviceπ[ŜŀǊning: 
interdisciplinary 
learning tied to 
άǊŜŀƭ worldέ 
practical 
problems and 
studenǘπdriven 
solutions 

12:10π12:40 Lunch & Recess 

12:45-1:00 Read Aloud  

1:00- 2:00  Math 

2:00π3:00 Physical 
Education 

Music Visual Art Physical 
Education 

3:00π3:15 Circle Time, End of Day Review 

 

TIME WEDNESDAY (SHORTENED DAY) 
8:30π9:00 Schoolπwide Assembly (announcements, performances, 

group sing, etc.) 

9:05π10:00 Art (Drama, Dance, other arts on a rotating cycle) 
10:00π10:20 Recess/Snack 
10:20π11:35 Language Arts 
11:35π12:30 Math 
12:30π1:00 Lunch and Dismissal 
1:30π4:00 Faculty Meeting, Professional Development 

 
Total Instructional Minutes Monday, Tuesday, Thursday, and Friday 
Language Arts + project-based and circle time ς 600 minutes per week 
Interdisciplinary (Lang. Arts, Math, Science, & Social Studies) ς 300 minutes per week 
Math + project-based and circle time ς 240 minutes per week 
Physical Education ς 120 minutes per week 
Arts & Music ς 120 minutes per week 
345 minutes/day * 138 regular school days = 47,610 minutes per year 
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Total Instructional Minutes Wednesday 
Arts and Music ς 55 minutes per week 
Language Arts + project-based and circle time ς 75 minutes per week  

Math + project-based and circle time ς 55 minutes per week 
185 Minutes/day * 37 Shortened School Days = 6,845 minutes per year 
TOTAL INSTRUCTIONAL TIME = 54,455 MINUTES PER YEAR 
 
In Kindergarten, the day begins with Morning Meeting, during which students review the 
calendar (learning days of the week, dates of the month, months of the year, etc.) and discuss 
their plans for the day.  First graders, start the day with Everyday Math Math Challenge before 
joining their peers on the carpet for Morning Meeting.  Over the course of the week, students 
will spend 295 minutes devoted exclusively to mathematics.  In addition, application of math 
skills as incorporated into project based learning as noted below.  During project-based 
learning, students are expected to apply mathematics skills in practical ways to solve problems.  
 
At the end of ǘƘŜ ŘŀȅΣ ǘƘŜȅ ǊŜƎǊƻǳǇ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ǘƘŜ ŘŀȅΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘκƻǊ ŜȄǇŜǊƛŜƴŎŜǎ.  Both 
circle time sessions will also be used to facilitate character education and behavioral 
expectations.  We will adopt Teaching with Love and Logic, by Jim Fay and Dave Funk, and all 
faculty will receive extensive training in these programs prior to and throughout the school 
year.  Parents also will receive information and training about these programs, including details 
in the Family Handbook (see Appendix F) and during parent education workshops.  (See 
Appendix A: Curriculum for sample materials from the Cool Tools program.) 
 
During the Language Arts block, Kindergarten and first grade students will engage in whole, 
small group and individual literacy activities.  Small groups will be created and reformed based 
ƻƴ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ ƻōǎŜǊǾŀǘƛƻƴ Řŀǘŀ ŀōƻǳǘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀƴŘ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƴŜŜŘǎ.  
This time will include explicit instruction, as well as significant time for guided application to 
support students in their development of the range of skills required to become literate, 
including early literacy concepts, phonemic awareness, letter knowledge, letter/sound 
relationships, spelling patterns, high frequency words, word meaning, word structure, word-
solving actions.  Four times a week, kindergarten and first grade students will participate in a 
writing workshop.   
 
Targeted small group and individual instruction will be provided to students who are 
experiencing academic difficulty.  This focused language arts instruction in the morning, 
ŎƻƳōƛƴŜŘ ǿƛǘƘ ǇǊƻƧŜŎǘǎ ǘƘŀǘ Ŏƻƴǘŀƛƴ άǊŜŀƭ ƭƛŦŜέ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ǿƘƻ ŘŜƭƛǾŜǊ ǿƘƻƭŜ 
group lessons, will enrich the environment to enable all students to achieve end of year first 
grade standards before transitioning to second grade.  GLAD-trained teachers (described below 
in Section F: Addressing the Needs of All Students) lead small group activities to develop English 
Language Learner vocabulary and syntax, to enable as a support to mastering grade level 
standards.  Language arts instruction will be integrated throughout the day (circle time, read 
aloud, and intro/reflection on projects) to further bolster literacy skill development. 
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tǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ƛǎ ƴƻǘ ǎŜǇŀǊŀǘŜ ŀƴŘ ŀǇŀǊǘ ŦǊƻƳ ŎƻǊŜ ŀŎŀŘŜƳƛŎ ƛƴǎǘǊǳŎǘƛƻƴΣ ōǳǘ ǊŀǘƘŜǊ ŀƴ 
integral part of that instruction.  Project time will incorporate state content standards across 
disciplines, alternating between a focus on science and a focus on social studies.  Project time in 
the lowest grades will include significant development of language arts skills as students 
collaboratively brainstorm, list and research ideas, and summarize and reflect on their learning 
in writing.  Similarly, math skills will be incorporated into project time daily as students gather 
and assess data, make and evaluate measurements, engage in computations, classify and sort 
items, identify patterns, and so on.  A far more detailed discussion of CWC3Ωs project-based 
learning time is included in Element 1.E: Instructional Framework, including specific examples 
of projects that CWC3 will implement for different grades. 
 
Finally, CWC3Ω{ faculty will guide students in weekly sessions of Service-Learning, in which 
students will play an integral role in identifying community needs, selecting, designing and 
implementing serviceςlearning activities in collaboration with their teachers, parents, and 
community partners.  Teachers will ensure that student work in these projects incorporates 
ǎǘŀƴŘŀǊŘǎπōŀǎŜŘ ǎƪƛƭƭǎ ŀŎƘƛevement across disciplines.  For example, younger students might 
ŎƻƴŘǳŎǘ ŀ άǇŜƴƴȅ ŘǊƛǾŜέ ŦƻǊ ŎƘŀǊƛǘȅΣ ŎƻǳƴǘƛƴƎ ŀƴŘ ǘŀƭƭȅƛƴƎ ǘƘŜƛǊ ŎƻƭƭŜŎǘƛƻƴ ǳǘƛƭƛȊƛƴƎ ǘƘŜƛǊ ƳŀǘƘ 
skills, graphically representing their totals, and learning about currency and denominations.  
Through service-learning projects ς some of which will be performed by a single classroom, 
while others will be school-wide ς students at all grade levels will be able to apply their 
developing academic skills to make a real impact on the community.  (For additional details 
ŀōƻǳǘ ǘƘŜ ŎƻƴǘŜƴǘ ƻŦ ƻǳǊ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳΣ ǎŜŜ {ŜŎǘƛƻƴ 9Υ LƴǎǘǊǳŎǘƛƻƴŀƭ CǊŀƳŜǿƻǊƪ 
below.) 

SECOND AND THIRD GRADE SAMPLE SCHEDULE 

 

TIME MONDAY TUESDAY THURSDAY FRIDAY 

8:30π8:45 Morning Meeting/ Character Education 
 

8:45π10:00 Language Arts: guided reading, literacy centers, independent reading, whole 
class and small group/ differentiated instruction, (intervention and extra 
challenge based on skill level) 

10:00-10:20 Recess/Snack 

10:20-11:00 Language Arts: Writing Workshop 

11:00-12:30  Projectπ.ased Learning: interdisciplinary learning, 
including emphasis on language arts; focus alternates 
between social studies and sciencŜπbased projects that 
incorporate mathematics 

Projectπ.ased/ 
Serviceπ[ŜŀǊning: 
interdisciplinary 
learning tied to 
άǊŜŀƭ worldέ 
practical 
problems and 
studenǘπdriven 
solutions 
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12:30π1:00 Lunch 

1:05-2:05  Physical 
Education 

Music Visual Art Physical 
Education 

2:05-3:05  Math 

3:05-3:15 Circle Time, End of Day Review 

 

TIME WEDNESDAY (SHORTENED DAY) 
8:30π9:00 Schoolπwide Assembly (announcements, performances, group 

sing, etc.) 

9:05π10:20 Language Arts 
10:20π10:40 Recess/Snack 
10:40π11:40 Math 
11:40π12:30 Art (Drama, Dance, other arts on a rotating cycle) 
12:30π1:00 Lunch and Dismissal 
1:30π4:00 Faculty Meeting, Professional Development 

 
Total Instructional Minutes Monday, Tuesday, Thursday, and Friday: 
Language Arts + projeŎǘπbased and circle time: 580 minutes per week  
Math + projectπbased and circle time: 240 minutes per week 
Interdisciplinary (Including Lang. Arts, Math, Science, and Social Studies): 320 minutes per week 
Arts & Music: 120 minutes per week 
Physical Education: 120 minutes per week 
345 minutes/day * 138 regular school days = 47,610 minutes per year 

Total Instructional Minutes Wednesday: 

Language Arts + projeŎǘπbased and circle time: 75 minutes 
Math + projectπbased and circle time: 60 minutes  
Arts & Music: 50 minutes 
185 minutes/day * 37 regular school days = 6,845 minutes per year 
TOTAL INSTRUCTIONAL TIME = 54,455 MINUTES PER YEAR 
 
The second and third grade daily schedule reflects a developmental leap from first grade.  All 
students are expected to be developing into independent readers, writers, and learners.  The 
amount of time devoted to independent group work and the emphasis on rigor reflects our 
expectation that students share responsibility for their own learning.  For students who 
experience difficulty with this, teachers and teaching assistants offer supports (outlined in more 
detail in Section F: Addressing the Needs of All Students below).  
 
Teachers continue to utilize small group instruction to differentiate instruction for the various 
levels of learners in the classroom.  They provide targeted lessons to students experiencing 
difficulty as well as GLAD strategies (described below in Section F: Assessing the Needs of All 
Students) and vocabulary instruction to students who need to develop their English language 
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skills.  Students who would benefit from additional challenges are coached through independent 
projects.  ¢ƘǊƻǳƎƘ ǇǊƻƧŜŎǘ ǿƻǊƪ ǘƘŀǘ ƛƴŎƻǊǇƻǊŀǘŜǎ ǎǘǳŘŜƴǘǎΩ 9[! ŀƴd math skills, 
interdisciplinary science and social studies lessons target the specific concepts and skills 
emphasized by California State Content Standards and Common Core State Standards.  Projects 
will continue to provide άreal lifeέ ŀpplications that enrich and solidify learning for ELL, English 
only, and students experiencing academic difficulty.  Similarly, all students will use technology 
in a real-world context to research and connect to the broader community and support their 
project activities (either in the classroom or in a computer lab). 
 
As with kindergarten and first grade, CWC3Ωs second and third grade faculty will guide students in 
weekly sessions of ServiceπLearning, tied directly to the thematic academic learning throughout 
the rest of the week.  Students will play an integral role in identifying community needs, 
selecting, designing, and implementing serviceπƭŜŀǊning activities in collaboration with their 
teachers, parents, and community partners.  Teachers will ensure that student work in these 
projects incorporates standardǎπbased skills achievement.  Through these serviceπƭŜŀǊning 
projects ς some performed by a single classroom, while others will be schooƭπǿƛde ς students at 
all grade levels will be able to apply their developing academic skills to have a positive effect on 
the community.  Their impact can be on community at many levels: classroom community, 
school community, and broader community beyond the school walls.  For example, students in 
third grade might write stories about the first day of school to present to incoming 
kindergarteners as a means of establishing cross-grade community.  
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FOURTH AND FIFTH GRADE SAMPLE SCHEDULES 

 

TIME MONDAY TUESDAY THURSDAY FRIDAY 

8:30π8:45 Intro to Day 

8:45π9:45 Language Arts: guided reading, literature circles, independent reading,  whole 
class, and small group/ differentiated instruction,  (intervention and extra 
challenge based on skill level) 

9:45π10:45 Physical Education Music Visual Art Physical Education 

10:45π11:05 Recess/Snack 

11:05π12:20 Math 

12:20-1:00 ELA: Writing Workshop  

1:00-1:30  Lunch 

1:30-3:00 Projectπ.ased Learning: interdisciplinary learning,  
including emphasis on language arts; focus alternates 
between social studies and sciencŜπbased projects that 
incorporate mathematics 

Projectπ.ased/ 
Serviceπ[ŜŀǊning: 
interdisciplinary 
learning tied to άǊŜŀƭ 
worldέ practical 
problems and 
studenǘπdriven 
solutions 

3:00-3:15 /ƭƻǎǳǊŜκwŜǾƛŜǿ ƻŦ 5ŀȅΩǎ [ŜŀǊƴƛƴƎ  

 

TIME WEDNESDAY (SHORTENED DAY) 
8:30π9:00 Schoolπwide Assembly (announcements, 

performances, group sing, etc.) 
9:05π10:15 Language Arts 
10:20π11:10 Art (Drama, Dance, other arts on a rotating cycle) 
11:15π12:30 Math 
12:30π1:00 Lunch and Dismissal 
1:00π4:00 Faculty Meeting, Professional Development 
 

Total Instructional Minutes Monday, Tuesday, Thursday, and Friday: 
Language Arts: 400 minutes per week + significant projecǘπbased time 
Math: 300 minutes per week + projeŎǘπbased time 
Interdisciplinary Social Studies (with emphasis on ELA)/ Interdisciplinary Science (with emphasis 
on Math): 360 minutes per week 
Arts: 120 minutes per week 
Physical Education: 120 minutes per week 
/ƭƻǎǳǊŜκwŜǾƛŜǿ ƻŦ 5ŀȅΩǎ ƭŜŀǊƴƛƴƎΥ сл ƳƛƴǳǘŜǎ ǇŜǊ ǿŜŜƪ 
385 minutes/day * 138 regular school days = 53,130 minutes per year 
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Total Instructional Minutes Wednesday: 
Language Arts: 70 minutes per week  
Math: 75 minutes per week  
Arts: 50 minutes per week 
195 minutes/day * 37 shortened school days = 7,215 minutes per year 
TOTAL INSTRUCTIONAL TIME = 60,345 MINUTES PER YEAR 
 
The schedule for Grades 4 π 5 reflects a longer block devoted to project-based learning.  This 
lengthier period allows for more in-depth project-based learning, as well as opportunities for 
teaming across classrooms.  A departmentalized approach allows teachers to develop expertise 
and attention to student need in areas of science, social studies, and math.  Teachers continue 
to employ GLAD and other strategies as the complexity of academic content language increases. 
Interdisciplinary projects that reflect subjectπǎǇŜŎƛŦic learning goals and multiple intelligences 
continue to be essential as learning and assessment tools.  Language Arts (reading, writing, 
speaking, and listening) will continue to form the basis of projectπbased instruction as students 
engage in more sophisticated independent research, written analyses, and presentations. 
Computerπbased research and communications will play a larger role in these grades. 
 
As with the lower grades, all students will participate weekly in ServiceπLearning tied to their 
ongoing core academic learning and state standards.   Teachers purposefully plan to connect 
the project areas to broader curricular goals and academic standards.  This forms the 
foundation onto which they add opportunities for student leadership and design of specifics 
within that framework.  The older students will serve in significant leadership roles in designing 
and implementing schooƭπwide projects.  For example, students in fifth grade might model the 
presidential election in their own school-wide student council election, as they study the role of 
government in our society and events tied to the 2012 Presidential election.  
 

SHORTENED DAYS 
 

As noted throughout the detailed sample daily schedules, each Wednesday CWC3 will have a 
shortened day schedule to allow teachers to have regular planning, collaboration, and 
professional development time.  DǊŀŘŜπlevel teachers will collaborate frequently with one 
ŀƴƻǘƘŜǊ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǿŜŜƪΣ ƘƻƭŘƛƴƎ ōƻǘƘ ŦƻǊƳŀƭΣ ǿŜŜƪƭȅ ƎǊŀŘŜπƭŜǾŜƭ ƳŜŜǘƛƴƎǎ, as well as 
more informal interactions (e.g., when their students are in arts, P.E., or lunch).  On a weekly 
basis, the entire faculty will gather with the PrƛƴŎƛǇŀƭ ŦƻǊ ǎǘǊǳŎǘǳǊŜŘ ǎŎƘƻƻƭπǿƛŘŜ ǇƭŀƴƴƛƴƎ ŀƴŘ 
reflection, and targeted professional development.  (As the school grows in size, the  faculty 
may meet in lower elementary and upper elementary groups with the Principal and/or 
Assistant Principal to focus oƴ ǘƘŜƛǊ ǎŜǇŀǊŀǘŜ ƴŜŜŘǎΣ ŎƻƳƛƴƎ ǘƻƎŜǘƘŜǊ ŀǎ ŀ ǿƘƻƭŜπǎŎƘƻƻƭ ŦŀŎǳƭǘȅ 
periodically.) Professional development sessions will include sessions in which one faculty 
ƳŜƳōŜǊ ǎƘŀǊŜǎ ƘƛǎκƘŜǊ ŜȄǇŜǊǘƛǎŜ ƻƴ ŀ ǇŀǊǘƛŎǳƭŀǊ ǘƻǇƛŎ ƻǊ ǎƘŀǊŜ άōŜǎǘ ǇǊŀŎǘƛŎŜǎέ ǿƛǘƘ ǘƘŜ ƻǘƘŜǊǎΤ 
PǊƛƴŎƛǇŀƭπƭŜŘ ǎŜǎǎƛƻƴǎΤ ƎǳŜǎǘ ƭŜŎǘǳǊŜǊǎ ƛƴŎƭǳŘƛƴƎ ŜȄǇŜǊǘǎ ŦǊƻƳ ǎǇŜŎƛŦƛŎ ǇǊƻƎǊŀƳǎ ŀƴŘ ǇŀǊǘƴŜǊǎ ŀǘ 
other schools in Los Angeles; and site visits to model/partner schools.  More details about 
CWC3Ωs intensive and ongoing professional development plans are included below.  
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FACULTY COLLABORATION  
 
Opportunities for faculty collaboration are built-in throughout the weekly schedule.  As 
presented in the sample schedules above, each Wednesday CWC3 will have a shortened day 
schedule to allow the entire faculty to gather with the Principal for structured whole-school 
planning, cross-classroom curriculum design, reflection, and targeted professional 
development.  This weekly block is crucial to communicating and executing the vision of the 
school.  It provides ample time for teachers to plan curriculum as demanded by our project-
based learning approach.   
 
Professional development sessions will include sessions in which one faculty member shares 
his/her expertise on a particular topic or shares best practices with the others; guest presenters, 
including experts from specific programs and partners at other schools in Los Angeles; and site 
visits to model/partner schools (such as Larchmont Charter West, CWC Hollywood and the 
UCLA Lab School).  More details about CWC3Ωs intensive and ongoing professional development 
plans are included below in Section J: Professional Development. 
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DRAFT SCHOOL YEAR CALENDAR, 2013-2014 
 
We plan to base our calendar on [!¦{5Ωǎ ǇƭŀƴƴŜŘ нлм3-2014 school year calendarΣ όάŜŀǊƭȅ-ǎǘŀǊǘέ Ǉƭŀƴ ŀǇǇǊƻǾŜŘ ōȅ ǘƘŜ [!¦{5 .ƻŀǊŘ 
in September 2011).  This alignment will make it far easier for working families to enroll in our school, particularly those who rely on 
public day care options.  It should be noted that this is a possible version of the school year calendar and adjustments to our sample 
calendar will be made once the final LAUSD άŜŀǊƭȅ-ǎǘŀǊǘέ calendar is published. 
 

MONTH M T W R F M T W R F M T W R F M T W R F M T W R F ω S SD 
Student 

Days 
Work 
Days 

AUG 
  1 2 3 6 7 8 9 10 13 14 15 16 17 20 21 22 23 24 27 28 29 30 31      

  SD SD SD SD SD SD SD SD SD ω S ω ω ω ω S ω ω ω ω S ω ω 11 3 9 14 23 

SEP 
3 4 5 6 7 10 11 12 13 14 17 18 19 20 21 24 25 26 27 28           

H SD S ω ω ω ω S ω ω H ω S ω ω ω ω S ω SD      12 4 2 16 18 

OCT 
1 2 3 4 5 8 9 10 11 12 15 16 17 18 19 22 23 24 25 26 29 30 31        

ω ω S ω ω H ω S ω ω ω ω S ω ω ω ω S ω ω ω ω S   17 5 0 22 22 

NOV 
   1 2 5 6 7 8 9 12 13 14 15 16 19 20 21 22 23 26 27 28 29 30      

   ω ω ω ω S ω ω H SD S ω ω ω ω H H H ω ω S ω ω 14 3 1 17 18 

DEC 
3 4 5 6 7 10 11 12 13 14 17 18 19 20 21 24 25 26 27 28 31          

ω ω S ω ω ω ω S ω ω ω ω S ω ω H H H H H H     12 3 0 15 15 

JAN 
 1 2 3 4 7 8 9 10 11 14 15 16 17 18 21 22 23 24 25 28 29 30 31       

 H H SD SD ω ω S ω ω ω ω S ω ω H ω S ω ω ω ω S ω  14 4 2 18 20 

FEB 
    1 4 5 6 7 8 11 12 13 14 15 18 19 20 21 22 25 26 27 28       

    ω ω ω S ω ω ω ω S ω ω ω ω S ω ω ω ω S ω  16 4 0 20 20 

MAR 
    1 4 5 6 7 8 11 12 13 14 15 18 19 20 21 22 25 26 27 28 29      

    ω ω ω S ω ω ω ω S ω ω ω ω S ω ω H H H H H 13 3 0 16 16 

APR 
1 2 3 4 5 8 9 10 11 12 15 16 17 18 19 22 23 24 25 26 29 30         

SD SD S ω ω ω ω S ω ω ω ω S ω ω ω ω S ω ω ω ω    16 4 2 20 22 

MAY 
  1 2 3 6 7 8 9 10 13 14 15 16 17 20 21 22 23 24 27 28 29 30 31      

  S ω ω ω ω S ω ω ω ω S ω ω ω ω S ω       13 4 0 17 17 

TOTAL  138 37 16 175 191 
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Key Holidays Parent Events 

SD Staff 
Development 

Labor Day September 3 First Day of School  August 14 

S Shortened Day Rosh Hashanah September 17 Back to School Night  August 29  

H Holiday Yom Kippur September 26 Fall Conference October 15-19 

ω Regular Day Columbus Day October 8 First Semester Ends Dec 21 

  ±ŜǘŜǊŀƴΩǎ 5ŀȅ November 12 Spring Conference  Apr 15-19 

  Thanksgiving Holiday November 21-23 Second Semester End May 23 

  Winter Break December 24-January 2   

  Martin Luther King Day January 21   

  Spring Break Mar 18-29   
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MINUTES OF INSTRUCTION ASSURANCES 
 
The CWC3 daily schedule and annual calendar amounts to annual offering of more than the 
minimum number of instructional minutes set forth in Education Code § 47612.5 Title 5 
California Code of Regulations Section 11960.  These sections require all students to be offered 
a minimum of 175 school days and, more specifically, kindergarten students to be offered 
36,000 minutes, grades 1-3 to be offered 50,400 minutes, and students in grades 4-8 to be 
offered 54,000 minutes.  All CWC3 students will receive significantly more minutes of 
instructional time than required.  Furthermore, CWC3 will comply with the requirements of 200 
minutes of physical education every ten days for elementary students and 400 minutes for 
secondary students.  
CWC3 plans to exceed the above requirements at all grade levels, and will have: 

 
Kindergarten and 1st Grades: 
Total offered instructional time = 54,455 minutes per year 
 
2nd and 3rd Grades: 
Total offered instructional time = 54,455 minutes per year 
 
4th and 5th Grades: 
Total offered instructional time = 60,345 minutes per year 

 
Please see the preceding section title Sample Daily Sections for more detailed breakdowns of 
the instructional minutes by subject.  
 

E.  INSTRUCTIONAL FRAMEWORK 

 
CWC Los Angeles will implement curriculum based on proven models of education at some of 
the leading schools in California and beyond.  Our instructional framework (curriculum and 
instructional strategies) are informed by our philosophies about how learning best occurs and 
what it means to be an educated person in the 21st century (described more fully in Section C: 
CWC3Ωǎ tƘƛlosophical Foundation above).  Our overarching goal is to ensure that as each 
student masters the state standards across each discipline, we also develop each individual 
student's confidence and potential, and values that reflect our individual responsibility as 
citizens of the world in which we live. 
 
Our Instructional Framework is comprised of two core components: Curriculum Planning and 
Instructional Strategies.  The first subsection below provides more description of CWC Los 
!ƴƎŜƭŜǎΩ ŀǇǇǊƻŀŎƘŜǎ ǘƻ ŎǳǊǊƛculum planning including:  
 

¶ Alignment with national and state standards 
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¶ Curriculum design  
 

¶ Selection of curriculum resources.  
 
The subsection Curriculum Planning (focused on instructional content) is followed by a 
presentation of our Instructional Strategies (focused on instructional methods including 
project-based learning and balanced literacy).  To be clear, curriculum development at CWC3 
starts with the Common Core and California state standards, and this determines the focus of 
specific lesson objective and unit goals.  Instructional strategies are based on our theoretical 
understanding of learning and cognitive development to determine the best methods of 
delivery for that curricular focus.  (Assessments, both formative during each unit and 
summative at the end of each unit, capture student learning to inform the focus and methods 
of future instruction.) Detailed charts listing state content standards, specific curricular 
materials, ŀƴŘ ŀǎǎŜǎǎƳŜƴǘ ƳŜŀǎǳǊŜǎ ŀǊŜ ƛƴŎƭǳŘŜŘ ōȅ ƎǊŀŘŜ ƭŜǾŜƭ ŀƴŘ ǎǳōƧŜŎǘπƳŀǘǘŜǊ ƛƴ 9ƭŜƳŜƴǘ 
2: Measurable Student Outcomes and Appendix A: Curriculum.  The following describes in more 
detail the methods by which our instruction will support our students in mastering the content 
standards. 
 
In designing our Instructional Framework, we have drawn on the experience and learning of 
schools that have preceded us.  Our curricular choices and instructional methodologies of 
balanced literacy and project-based learning are not new.  wŀǘƘŜǊΣ ǘƘŜȅ ŀǊŜ ǊŜǎŜŀǊŎƘπōŀǎŜŘΣ 
ǇǊƻǾŜƴ ƳƻŘŜƭǎ ƻŦ ƘƛƎƘπǉǳŀƭƛǘȅ ŜŘǳŎŀǘƛƻƴ ŦƻǊ ŘƛǾŜǊǎŜ ǇƻǇǳƭŀǘƛƻƴǎΦ  Schools such as the North 
Oakland Community Charter School (API 901), Larchmont Charter (API  931), and Larchmont 
Charter West (API 941) ŀǊŜ ŀƭƭ ǉǳƛǘŜ ǎƛƳƛƭŀǊ ƛƴ ƻǳǊ ŦƻŎǳǎ ƻƴ ŎƻƴǎǘǊǳŎǘƛǾƛǎƳ ŀƴŘ ǇǊƻƧŜŎǘπōŀǎŜŘ 
learning. At the University of IƻǳǎǘƻƴΩǎ Charter School (employing a constructivist/ 
ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ŀǇǇǊƻŀŎƘύΣ уфπфр҈ ƻŦ ǘƘŜ рthgraders meet or exceed Texas standards.  In 
ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ƘƛƎƘπǇŜǊŦƻǊƳƛƴƎ ǇǳōƭƛŎ ŜƭŜƳŜƴǘŀǊȅ ǎŎƘƻƻƭǎΣ ǎŜǾŜǊŀƭ ŀŎŎƭŀƛƳŜŘ ƭƻŎŀƭ ǇǊƛǾŀǘŜ 
schools such as the UCLA Lab School and The Center for Early Education have employed these 
methodologies as longtime practices.12 
 
In addition to drawing on research about the above schools and our own experience, we have 
consulted with school leaders to gain the benefit of their past experiences and learning.  School 
leaders at Community Magnet Charter School, Larchmont Charter West, Larchmont Charter 
School, and CWC Hollywood have shared extensive insight about their own curriculum planning 
practices, curricular material choices, and instructional strategies.  In addition, the High Tech 
High network of schools (based in San Diego and representative of that ŎƻǳƴǘȅΩǎ ŘƛǾŜǊǎŜ 
demographics) achieved a 99% graduation rate and has provided guidance for project-based 
learning. From this foundation, we have crafted the following Instructional Framework.  

                                                      
 
12 While the private schools do not adhere to the same state standards as CWC, these schools nevertheless offer invaluable 

insights into how different children learn and succeed. Just as we intend to partner with leading education experts at the 
acclaimed universities within Los Angeles, so too do we intend to learn from those implementing άōest practicesέ ƛƴ the field, 
both in public and private school settings. 
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Our projected student population, as outlined in Element 1B: Our Community and Students, is 
intended to match the community in which the school is located, and as such, to be highly 
diverse.  We expect that our students will arrive at our school with a varied set of strengths and 
challenges in addition to racial, socio-economic and cultural diversity.  Our instructional 
approach assumes that it is our job to learn about our student via the assessments and 
assessment practices presented in Element 2: Measurable Student Outcomes & Element 3: 
Method by Which Student Outcomes Will Be Measured below, as well as through ongoing  
observations of student work and students at work.  Our curriculum planning process, detailed 
immediately below, considers what we know about past student in relationship to the 
standards that they are to master.  Our flexible instructional strategies (presented below 
curriculum planning) allow us to be responsive to student needs as revealed by assessment and 
observation.   

CURRICULUM PLANNING  
 
The following subsections present CWC3Ωǎ ŀǇǇǊƻŀŎƘ ǘƻ ŎǳǊǊƛŎǳƭǳƳ ǇƭŀƴƴƛƴƎΦ  ²Ŝ ōŜƎƛƴ ǿƛǘƘ 
affirmations that our curriculum is aligned with national and state standards, followed by our 
processes for curriculum planning, a description of our curricular materials, and guidelines for 
selecting additional curricular materials in the future.  

SCOPE AND SEQUENCE ALIGNED WITH NATIONAL AND STATE STANDARDS  
 
Appendix A contains a thorough, detailed presentation of our curriculum for each grade, by 
primary subject area (Language Arts, Math, Science, History/Social Science, and the arts), 
including specific references to national and state standards, curricular materials, and 
assessment metrics.  (See also Element 2:  Measureable Student Outcomes.) 
 
The Common Core Standards (CCS) were adopted by the State of California in August 2010. 
[!¦{5Ωǎ Elements for LAUSD Implementation of the Common Core Standards indicates that 
selected schools will implement the Common Core State Standards in Fall 2012. 13 Given that 
the district will already have begun its rollout of the standards and our belief in the rigorous 
and robust foundation these standards will provide, we intend to base our curriculum on the 
Common Core State Standards. We consider the CCS to be an exceptionally strong resource for 
our mission of preparing our students to be citizens of the world in the 21st century and so we 
have incorporated them before we are required to do so.  The mission statement for the CCS 
resonates with our own:  
 

                                                      
 
13

 ! ƎǊŀǇƘƛŎ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ ƻŦ [!¦{5Ω{ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ Ǉƭŀƴ ƛǎ ŀǾŀƛƭŀōƭŜ ŀǘ 
https://sites.google.com/site/lausdccss/elements-of-rollout  

https://sites.google.com/site/lausdccss/elements-of-rollout
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The Common Core State Standards provide a consistent, clear 
understanding of what students are expected to learn, so teachers and 
parents know what they need to do to help them.  The standards are 
designed to be robust and relevant to the real world, reflecting the 
knowledge and skills that our young people need for success in college 
and careers.  With American students fully prepared for the future, our 
communities will be best positioned to compete successfully in the 
global economy.   

 
The matrices that are contained within each section of Appendix A: Curriculum delineate the 
links between the curriculum and the appropriate set of standards.  English Language Arts and 
Mathematics curricula are aligned to the national Common Core Standards in ELA and 
Mathematics.  Social Studies and Science focus primarily on the California State Standards, with 
references to the Common Core Standards.   

ά.!/Y²!w5{ 59{LDbέ hF CURRICULUM 
 
CWC Los Angeles teachers will collaboratively plan units of study with an emphasis on 
ƳŀǎǘŜǊƛƴƎ ǘƘŜ /! {ǘŀǘŜ {ǘŀƴŘŀǊŘǎΣ ǳǎƛƴƎ ǘƘŜ ΨōŀŎƪǿŀǊŘ ŘŜǎƛƎƴΩ ƎǳƛŘŜƭƛƴŜǎ ŘŜǎŎǊƛōŜŘ ƛƴ 
Understanding by Design (Wiggins & McTighe, 1998).  This strategy advises teachers tƻ άōŜƎƛƴ 
with the question: What would we accept as evidence that students have attained the desired 
understandings and proficiencies ς before proceeding to plan teaching and learning 
ŜȄǇŜǊƛŜƴŎŜǎΦέ ¢ƘŜǊŜ ŀǊŜ ǘƘǊŜŜ ǎǘŜǇǎ ǘƻ ǘƘƛǎ ǇǊƻŎŜǎǎΥ  
 

1. IDENTIFY DESIRED RESULTS: Beginning with the CA State Standards, teachers will 
ŘŜǘŜǊƳƛƴŜ ŀ ǘƘǊŜŜπǘƛŜǊŜŘ ƘƛŜǊŀǊŎƘƛŎŀƭ ǎŜǘ ƻŦ ƭŜŀǊƴƛƴƎ ŜȄǇŜŎǘŀǘƛƻƴǎΥ  
 
Å Enduring understandings: How will students internalize the standards such that they 

are linked to an authentically meaningful big picture understanding of the material?  
 

Å Information and skills worthy of familiarity: What prior knowledge do my students 
need to make meaning of this new information? Important knowledge and skills: 
What foundational knowledge and skills do students need to master this material?  

 
As teachers select and prioritize these learning expectations, they will be guided by 
thinking about the extent to which the idea, topic, ƻǊ ǇǊƻŎŜǎǎ όмύ ǊŜǇǊŜǎŜƴǘǎ ŀ ΨōƛƎ ƛŘŜŀΩ 
having enduring value beyond the classroom, (2) resides at the heart of the discipline, 
and (3) is tied directly to state standards and standardized testing. 
 

2. ALIGNING ASSESSMENTS TO THE DESIRED RESULTS: Recognizing that teachers will 
ōŜ ǎƘŀǇƛƴƎ ǘƘŜƛǊ ǎǘŀƴŘŀǊŘǎπbased instruction into larger projects and thematic units, it is 
essential that they assess mastery in an explicit way.  Teachers will assess throughout 
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the unit of study using a variety of assessment methods including both formative and 
summative assessments.  Methods will include quizzes or tests aligned with the style 
ǎǘǳŘŜƴǘǎ ǿƛƭƭ ŜƴŎƻǳƴǘŜǊ ƻƴ ǎǘŀƴŘŀǊŘƛȊŜŘπŀǎǎŜǎǎƳŜƴǘǎ, as well as more comprehensive 
or authentic checks for understanding such as informal checks, student observation, 1:1 
conferencing, performance tasks and projects.  Teachers will match an appropriate 
assessment method to each standard and establish and articulate clear criteria for 
reaching proficient performance.   
 

3. DIFFERENTIATING INSTRUCTION TO MEET THE NEEDS OF ALL LEARNERS: Now 
that the learning expectations (knowledge and skills) have been identified, teachers will 
work together to determine the most effective teaching methods and select the 
appropriate materials and resources to achieve their goals with all of their students.  
Teachers will design innovative instructional strategies by differentiating the content, 
process, and products delivered to students in order to provide equal access for all 
learners (including English language learners and students with special needs).  Teachers 
ǿƛƭƭ ǿǊƛǘŜ ŜŦŦŜŎǘƛǾŜ ǎǘŀƴŘŀǊŘǎπŀƭƛƎƴŜd lesson plans and utilize a repertoire of 
ǊŜǎŜŀǊŎƘπōŀǎŜŘ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ƛƴŎǊŜŀǎŜ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ.   

 
As teachers implement their lesson plans, they will continuously be assessing their own efficacy 
and impact with individual students in the classroom utilizing specific data and analysis of 
ǎǳōπƎǊƻǳǇǎ.  Our instructional program will be driven by student data gathered by the teachers 
themselves in order to make informed decisions about assessment, curriculum, pedagogy, and 
student services.  Teachers will continuously look at student work and questions in order to 
inform, structure, and refine their instructional practice.  .ŀǎŜŘ ƻƴ ŎƻƴŎŜǇǘǎ ƻŦ άŀŎǘƛƻƴ 
ǊŜǎŜŀǊŎƘΣέ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ōŜ ǘǊŀƛƴŜŘ ǘƻ ǘŀƪŜ ŀƴ ŀƴŀƭȅǘƛŎŀƭ ŀǇǇǊƻŀŎƘ ǘƻ ǘŜŀŎƘƛƴƎ ŀƴŘ learning.  
Teachers will act as researchers in their classrooms to test hypotheses, gather data, and draw 
conclusions about their instructional practices.  Teachers will then be expected to base their 
ǇŜŘŀƎƻƎƛŎŀƭ ŘŜŎƛǎƛƻƴπƳŀƪƛƴƎ ƻƴ ŎƻƭƭŜŎǘƛǾŜ ǊŜǎŜŀǊŎƘ ŀƴŘ to share best practices regularly, both 
within their grades and across grades.  In effect, our teachers will form a true community of 
learners as they take a more reflective and analytical approach to their instruction.  
 
Student Portfolios play an important role in this process.  Once data is gathered through formal 
ŀǎǎŜǎǎƳŜƴǘǎΣ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŘƛƎ ŘŜŜǇŜǊ ƛƴǘƻ ǇƻǊǘŦƻƭƛƻ ŎƻƭƭŜŎǘƛƻƴǎ ƻŦ ǎǘǳŘŜƴǘǎΩ ǿƻǊƪ ǘƻ ƛƴŦƻǊƳ ǘƘŜƛǊ 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŀŎƘ ŎƘƛƭŘΩǎ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ŎƘŀƭƭŜƴƎŜǎ ǿƛǘƘ ǘƘŜ ƳŀǘŜǊƛŀƭ.  When learning is 
documented, children can also revisit and interpret their learning experiences, and reflect on 
how to develop these experiences further.  Teachers are able to interpret and reflect 
ǊŜǘǊƻǎǇŜŎǘƛǾŜƭȅ ƻƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭ ǇǊƻƎǊŜǎǎΣ ōǳǘ ŀƭǎƻ ǳǎŜ ǘƘƛǎ ŘƻŎǳmentation toward 
the creation of future contexts for learning.  Teachers learn about their own roles in learning 
groups (e.g., when to intervene and when to stand back) and factors that contribute to making 
a learning group effective.  Documentation of learning groups provides insights into what 
students are working on and how teachers might help them move forward in their work.  
Finally, reviewing documentation influences curriculum in terms of the amount of time a group 
spends on a topic and the level of student involvement in shaping an activity or unit. 
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These teaching methodologies place significant responsibility on our faculty, and have several 
strategies for addressing these demands.  First, in hiring teachers, we recruit and assess for 
capacity and interest in creating curriculum.  (For some teachers, this is a much-desired 
prospect; for others, an additional burden.  We must ensure that we hire teachers who are 
motivated by the opportunity and capable of fulfilling it.)  Second, all teachers will participate in 
guided professional development during the Summer Institute and frequent portions of the 
weekly Wednesday professional development blocks.   We will ensure that several teachers get 
more extensive training in the Understanding by Design approach so that they can serve as 
resources for their peers, in addition to the support provided by school leaders.   
 
Furthermore, we will foster a strong sense of teacher autonomy and collaboration, while 
ŎǊŜŀǘƛƴƎ ŀ ǎŎƘƻƻƭπǿƛŘŜ ƳƛƴŘǎŜǘ ŦƻǊ ǎŎƘƻƻƭ ƛƳǇǊƻǾŜƳŜƴǘ ς ŀ ǇǊƻŦŜǎǎƛƻƴŀƭ ǇǊƻōƭŜƳπǎƻƭǾƛƴƎ ŜǘƘƻǎ.  
wŜŦƭŜŎǘƛƻƴ ŀƴŘ ǎŜƭŦπŀǎǎŜǎǎƳŜƴǘ ŀƳƻƴƎ ǘƘŜ ŦŀŎǳƭǘȅ ƛƴǎǘƛƭƭǎ ŀ ŎƻƳƳƛǘƳŜƴǘ ǘƻ Ŏƻƴǘƛƴǳƻǳǎ 
improvement.  This process is empowering for those who participate, as teachers, for instance, 
no longer uncritically accept theories, innovations, and programs at face value.  Above all, this 
ŜƳǇƘŀǎƛǎ ƻƴ ǘŜŀŎƘŜǊǎΩ ƎǊƻǿǘƘ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ŎƻƳƛƴƎ ǘƘǊƻǳƎƘ ŀƴ ŀƴŀƭȅǎƛǎ ŀƴŘ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ 
student results promotes student achievement.  CWC3 will ensure that all members of our 
faculty receive appropriate training, support, time, and resources to develop their skills and 
engage fully in our processes. 

CURRICULUM RESOURCES & MATERIALS  
 
! ǎǳōƧŜŎǘπǎǇŜŎƛŦƛŎΣ ŎƻƳƳŜǊŎƛŀƭƭȅπǇǊƻŘǳŎŜŘ ŎǳǊǊƛŎǳƭŀǊ ǇǊƻƎǊŀƳ ǘƘŀǘ ƛǎ ŀƭƛƎƴŜŘ ǘƻ ǘƘŜ /ƻƳƳƻƴ 
Core State Standards and/or the California State Content Standards provides the foundation for 
CWC3Ωǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳΦ  CWC3 respects teachers and wishes to empower them to be the 
most effective educators possible.  Therefore, purchased curricular materials will be used as a 
ōŀǎƛǎ ǳǇƻƴ ǿƘƛŎƘ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ōǳƛƭŘΦ  5ǳǊƛƴƎ ǘƘŜ ōƭƻŎƪǎ ƻŦ ǘƛƳŜ ǿƘŜƴ ǎǳōƧŜŎǘπǎǇŜŎƛŦƛŎ ƭŜǎǎƻƴǎ 
occur, teachers will draw upon the resources described below and other resources they deem 
ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΦ  Lƴ ǘƘƛǎ ǿŀȅΣ ǘŜŀŎƘŜǊǎ Ŏŀƴ ǳǘƛƭƛȊŜ ǘƘŜ ά.ŀŎƪǿŀǊŘ 5ŜǎƛƎƴέ 
(Wiggins, McTighe, 2005) methodology of devising lesson plans, learning outcomes and 
assessments in broad strokes in advance.  However, for instruction to be truly effective, lesson 
plans need to be constantly revised to accommodate new assessment information (Data Driven 
Instruction), and lessons need to be customized to suit the learning needs of individual students 
(Differentiated Instruction).  In order to implement both Data Driven and Differentiated 
Instruction, teachers will receive professional development experiences and administrative 
guidance in designing artful assessment, making objective observations, and adjusting 
instruction and curriculum to best serve student needs.  (See also, Element 2: Measureable 
Student Outcomes) 
 
We have chosen the following curricular programs to form the core basis of our instruction: 
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ELEMENTARY SCHOOL GRADES  
Literacy: CWC3 will use a high quality curriculum to provide standards-based instruction in all 
areas of literacy.  The following curricular materials will be used to teach reading and writing: 
 

¶ The Continuum of Literacy Learning, K-8 (Heinemann):  The Continuum of Literacy and 
Learning is fully aligned with the Common Core Standards.14  (The matrices in Appendix 
A: Curriculum present the alignment in detail.)  However, it is much more detailed than 
these state and national standards and, as such, it presents a means to make the 
standards more specific as a basis for instructional objectives. There are seven continua 
which focus on each area of Language Arts:  
 

o Interactive Read Aloud and Literature Discussion 
  

o Shared and Performance Reading  
 

o Writing About Reading  
 

o Writing  
 

o Oral, Visual, and Technological Communication  
 

o Phonics, Spelling, and Word Study 
 

o Guided Reading  
 
Each continuum lists specific behaviors and understandings that are required at each 
level for students to demonstrate thinking within, beyond, and about the text.  The 
seven continua provide grade level expectations and are designed for planning group 
instruction.  Cƻǳƴǘŀǎ ŀƴŘ tƛƴƴŜƭƭΩǎ ƎǳƛŘŜ άŀŘŘǊŜǎǎŜǎ ōǊƻŀŘ Ǝƻŀƭǎ ōǳǘ ǇǊŜǎŜƴǘǎ ŦƛƴŜƭȅ 
detailed and specific statements of behaviors and understandings that literate students 
should demonstrate (and that the teacher should teach) at each grade level and at each 
ƭŜǾŜƭ ƻŦ ŀ ƎǊŀŘƛŜƴǘ ƻŦ ǘŜȄǘ ŘƛŦŦƛŎǳƭǘȅ ό! ǘƻ ½ύΦέ   ¢ƘŜ ¢ŜȄǘ DǊŀŘƛŜƴǘ ƎǊŀǇƘƛŎ ǘƘŀǘ Ŧƻƭƭƻǿǎ 
presents the relationship between grade level and expected level of text that students 
should be able to read at that level.  
 

 
 
 

                                                      
 
14 As noted above, the Common Core State Standards were adopted by the State of California in 
August 2010.  LAUSD has begun its rollout process and the first schools will implement the 
standards during the 2012-2013 school year.  
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The Continuum provides the framework for teaching expectations.  In Element 1E: 
Instructional Framework, we provide additional information on the instructional 
techniques that will be used to teach the objectives outlined in the Continuum and 
specifically selected based on assessment of student performance.  
 
The primary resources to teach these objectives and to allow for student practice will 
come from our book libraries.  We will establish book libraries comprised of  leveled 
texts and literature.  Our leveled reading library will be created by purchasing collections 
from Fountas and Pinnell Leveled Books,15 in addition to balanced literacy publishers 
such as Wright Group, Rigby and Scholastic.  
 

                                                      
 
15 http://www.fountasandpinnellleveledbooks.com/ 

http://www.fountasandpinnellleveledbooks.com/
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In Kindergarten and grade 1, teachers will rely primarily on leveled readers and large-
scale print from big books and charts.  Students in grades 2-5, in addition to the leveled 
readers, will participate in literature units.  In all cases, the units will be based on 
Common Core standards and draw extensively on the types of text, (i.e. expository, 
historical fiction, realistic fiction) as required by Common Core and California State 
Standards.   The following sample proposed units are in alignment with the California 
State Standards grade-level expectation for genre study: 
  

Grades K-1 Literature Units based on California State Standards 
Fairytale/Folktales/Fables 
Realistic Fiction 
Fantasy Fiction 
Poetry 
Nonfiction 
 
Grades 2-3 Literature Units based on California State Standards 
Year 1 

Poetry - author study 
Mythology (non-Greek) 
Realistic Fiction 
Journalism - broadcast 
Plays and theater 
 

Year 2 
Fables 
Mythology - Greek 
Historical Fiction 
Mystery 
Journalism - print 
Poetry - techniques and conventions 

 
For all of these units, students will read, listen to, analyze and enjoy a wide variety of 
texts.   The texts will vary with the unit of study, and teachers will access those texts 
from school bookroom, classroom libraries and online resources.  Over the course of the 
year, this rich selection will include a wide variety of both fiction and non-fiction genres 
including literature, newspaper articles, and multiple forms of poetry.  What will remain 
consistent is that more complex texts will be utilized for read aloud and shared reading 
in which the teacher provides more support so that students can engage with more 
difficult texts.  Student will read grade-appropriate texts in literature circles and 
independent reading.   
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¶ A Curricular Approach for The Writing Workshop (K-8): The detailed curricular plans for 
each grade kindergarten to 5th grade serve as the primary resource for establishing and 
supporting a writing curriculum and utilize the technique of writing workshop.  These 
curricular materials, developed by Lucy Calkins and her colleagues at the Teachers 
College Reading and Writing Project, will provide the basis for writing instruction within 
the language arts program.  In writing workshop, students become powerful writers. 
They learn to observe the world within and around them, write drafts, revise, edit, and 
present polished and well crafted pieces of writing.  Refer to Appendix A: Curriculum for 
the alignment of the Curricular Plan for The Writing Workshop to the Common Core 
State Standards These documents (located in A-1: ELA Writing) present the alignment 
between the curriculum and the Common Core State Standards.16 For our purposes, we 
focus on the writing strand  and its College and Career Readiness Anchor Standards.  The 
College and Career Reading Anchor Standards are identical across grades and are 
translated into grade-specific standards that present grade-appropriate end-of-year 
expectations. The Curricular Plan for The Writing Workshop indicates which month-long 
unit(s) will address each one of these grade-specific standards.   
 

Mathematics: Everyday Mathematics (McGraw-Hill) will form the basis of the math curriculum 
in grade K-5.  Everyday Math offers a number of features that distinguish it from other math 
curriculum.  These features include: 
 

¶ Real-life Problem Solving 
 

¶ Balanced Instruction 
 

¶ Multiple Methods for Basic Skills Practice 
 

¶ Emphasis on Communication 
 

¶ Enhanced Home/School Partnerships 
 
The Everyday Math curriculum will be supplemented with additional resources to support the 
learning of math facts and promote automaticity in addition, subtraction, multiplication, and 
division. 
 
Science: The Full Option Science System (FOSS) learning modules created for California will 
ŦƻǊƳ ǘƘŜ ōŀǎƛǎ ƻŦ ǘƘŜ ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ ǇǊƻƧŜŎǘǎΦ  {ƛƴŎŜ ǘƘŜȅ ŀǊŜ ŀƭǊŜŀŘȅ ŀƭƛƎƴŜŘ ǿƛǘƘ /ŀƭƛŦƻǊƴƛŀΩǎ 

                                                      
 
16 Please note that the writing standards are contained in the second half of each grade-specific 
document in the appendices.  The PDF version contains both reading and writing. We intend to 
use the Curricular Plan for the Writing Workshop, and not the corresponding Curricular Plan for 
the Reading Workshop 
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science standards and many social studies, language arts, and mathematics standards, their use 
will ensure students are taught a curriculum that meets California expectations for science 
education.  In addition, FOSS incorporates strategies for taking advantage of opportunities to 
exercise math skills and practice some language skills in the context of science.  Furthermore, 
FOSS is correlated to the National Science Educaiton Standards (NSES), which set expectations 
for  ŀƴ ŜŦŦŜŎǘƛǾŜΣ ƘŀƴŘǎπƻƴ ŜŘǳŎŀǘƛƻƴ ƛƴ ǘƘŜ ǎŎƛŜƴŎŜǎΦ  These materials are a research-based 
science curriculum for grades K-8 that are based on the idea that children learn science best by 
doing science. NSES, and the American Association for the Advancement of Science (AAAS), 
άŎŀƭƭ ŦƻǊ ŀŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ƛƴ ǎŎƛŜƴŎŜ ώƛƴ ǿƘƛŎƘϐ ǎǘǳŘŜƴǘǎ ƘŀǾŜ ƘŀƴŘǎ-on personal experiences with 
ƻōƧŜŎǘǎΣ ƳŀǘŜǊƛŀƭǎΣ ŀƴŘ ƻǊƎŀƴƛǎƳǎ ƛƴ ƻǊŘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƴŀǘǳǊŀƭ ǿƻǊƭŘΦέ 17  
 
The FOSS system supports our constructivist model as it is based on the idea that the best way 
for students to appreciate scientific enterprise, learn scientific concepts and develop the ability 
to think critically is to actively construct ideas through their own inquiry, investigation, and 
analysis.  This mode of learning science creates students who are engaged with the scientific 
process of learning, requiring questioning, investigating, and analyzing.   
 
In addition, the FOSS Investigations are supported by science texts.  Instead of beginning with 
text, FOSS science texts are intended to read after initial investigations. A rich database of 
books for download and other supplementary materials, FOSS Science Stories, is available 
online for schools and districts that use the FOSS system. Included in these materials are: 
¶ Historical and biographical readings. 
¶ Fictional tales, myths, and stories about kids doing interesting things with science 

principles in an interesting context. 
¶ Expository reading to add detail and to extend the knowledge gained from direct 

experience. 
¶ Technical readings in which students follow instructions or technical explanations of 

scientific principle 
It further supports literacy through expository writing, final assessments and oral reports.  
 
Social Studies: The alignment of Houghton Mifflin History-Social ScienceόYπрύ ŀƴŘ ƳǳƭǘƛǇƭŜ 
supplementary resources to the California State Standards are presented   in curriculum maps 
in Appendix A-4: Curriculum ς History and Social Science. Houghton-Mifflin Social Science 
curricular materials, ƛŘŜƴǘƛŦƛŜŘ ŀǎ ŀ ά/ŀƭƛŦƻǊƴƛŀ {ǘŀǘŜ !ŘƻǇǘŜŘ tǊƻƎǊŀƳέ18 and created based on 
the California State Standards, is the primary curricular materials for Social Studies in grades K-
3.  In grades 4-5, Houghton Mifflin History-Social Science continues to serve as the basis for instruction, 

supplemented by more extensive project based learning as described in Element 1E: Instructional 

Framework.  Teachers use the άōŀŎƪǿŀǊŘǎ ŘŜǎƛƎƴέ method, beginning with identifying the state 

                                                      
 
17 http://www.lhsfoss.org/faq.html#a6 ς Lawrence Hall of Science, The Regents of the 
University of California.  
18 http://www.sdcoe.net/lret2/lrdc/pdf/CA%20State%20Adopted%20Programs.pdf 

http://www.lhsfoss.org/faq.html#a6
http://www.sdcoe.net/lret2/lrdc/pdf/CA%20State%20Adopted%20Programs.pdf
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standards to be addressed, and determining which elements of the standards-based textbook 
they will use and which elements would be better taught by supplemental materials. Appendix 
A-4: History and and Social Studies present detailed, potential curriculum maps, modeled on 
the multi-resource based Larchmont Charter School program.  These maps will be revised 
through teacher work groups and based on student assessment results.  In any case, the 
ǎǘŀƴŘŀǊŘǎΣ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ŘŜƳƻƴǎǘǊŀǘŜŘ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜƳΣ ǿƛƭƭ ǎŜǊǾŜ ŀǎ ǘƘŜ 
driving force behind CWC3Ωǎ ǎƻŎƛŀƭ ǎǘǳŘƛŜǎ ŎǳǊǊƛŎǳƭǳƳΦ   In addition, the FOSS science curriculum 
allows for a great deal of integration of the California Social Studies standards.  (Additional 
detail is provided in Appendix A.) 
 
Visual and Performing Arts: Initially, CWC3 will likely contract with outside providers for our 
performing arts instruction and we expect that these individuals/companies will provide 
necessary equipment and materials as well (e.g., musical instruments).  We will facilitate visual 
arts instruction through available materials and supplies (paper, paints, pencils, scissors, etc.) 
For our younger grades, we intend to develop a comprehensive art studio with appropriate 
ǊŜǎƻǳǊŎŜǎ ǘƛŜŘ ǘƻ ǎǘŀǘŜ ƎǊŀŘŜπƭŜǾŜƭ ǎǘŀƴŘŀǊŘǎ ŀǎ ƻǳǊ ǎŎƘƻƻƭ ƎǊƻǿǎ ŀƴŘ ǎǇŀŎŜ ǇŜǊƳƛǘǎΦ 
 
Service Learning and Character Education: As CWC3Ωǎ faculty identify specific state standards 
ŀŎǊƻǎǎ ŘƛǎŎƛǇƭƛƴŜǎ ǘƘŀǘ ǘƘŜ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎ ŀǊŜ ŘŜǎƛƎƴŜŘ ǘƻ ŀŎƘƛŜǾŜΣ ǘƘŜȅ ŀƭǎƻ ǿƛƭƭ 
identify the appropriate curricular materials and resources from the core content areas that 
students will utilize.  Numerous websites contain detailed lesson plans, including references to 
/ŀƭƛŦƻǊƴƛŀ ŎƻƴǘŜƴǘ ǎǘŀƴŘŀǊŘǎ ŦƻǊ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎ.  [See, e.g., www.servicelearning.org, 
www.cde.ca.gov/ci/cr/sl/ (/59Ωǎ /ŀƭπ{ŜǊǾŜ Yπмн {ŜǊǾƛŎŜπ[ŜŀǊƴƛƴƎ LƴƛǘƛŀǘƛǾŜύΣ 
www.learnandserve.gov and many others.]  For example, students might utilize their FOSS 
{ŎƛŜƴŎŜ ƳŀǘŜǊƛŀƭǎ ǘƻ ǊŜǎŜŀǊŎƘΣ Ǉƭŀƴ ŀƴŘ ŎǊŜŀǘŜ ŀƴ ǳǊōŀƴ ƎŀǊŘŜƴ ǘƻ ǇǊƻǾƛŘŜ ƳǳŎƘπƴŜŜŘŜŘ ƎǊŜen 
space in central Mar Vista.   {ŜǊǾƛŎŜπlearning projects also will inherently rely on both current 
ŀƴŘ ƭƻŎŀƭ ǊŜǎƻǳǊŎŜǎΣ ŜΦƎΦΣ ƴŜǿǎ ƳŜŘƛŀΣ ŎƻƳǇǳǘŜǊπōŀǎŜŘ ǊŜǎŜŀǊŎƘΣ ŀƴŘ ƻǘƘŜǊ ǊŜǎƻǳǊŎŜǎ ǎǘǳŘŜƴǘǎ 
and faculty identify in the community (e.g., data from the Community Redevelopment Agency, 
United Way or other community service organizations).  Finally, character education materials 
will include the Cool Tools Tool Box (see Appendix A) and training materials for our faculty and 
parents from both UCLA and Love and Logic (www.loveandlogic.com). 

FUTURE SELECTION OF ADDITIONAL CURRICULAR RESOURCES  
 
In future years, grade level teachers will meet and advise the Principal as to areas of need and 
recommended books and materials for the following year.  The curricular purchases will be 
implemented by the administration and purchased well enough in advance to ensure timely 
implementation.  Most importantly, all curricular materials must have a proven record with our 
ǘŀǊƎŜǘŜŘ ǎǘǳŘŜƴǘ ǇƻǇǳƭŀǘƛƻƴ ŀƴŘ Ƴǳǎǘ ƘŀǾŜ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ ǘƘǊƻǳƎƘ ǎƻǳƴŘΣ ǊŜǎŜŀǊŎƘπōŀǎŜŘ 
methods that utilize the latest information on teaching, learning and brain functions.  
 
We will also draw on our experiences in prior years.  CWC3 will assess studentsΩ progress in 
each of the curricular areas (as detailed in Elements 2 and 3 below).  The analysis of student 

http://www.servicelearning.org/
http://www.servicelearning.org/
http://www.learnandserve.gov/
http://www.loveandlogic.com/
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ǇŜǊŦƻǊƳŀƴŎŜ ŘŀǘŀΣ ǎǳǇǇƭŜƳŜƴǘŜŘ ōȅ ƻōǎŜǊǾŀǘƛƻƴ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴ ŀƴŘ ǘŜŀŎƘŜǊǎΩ ǊŜŦƭŜŎǘƛƻƴǎΣ ǿƛƭƭ 
indicate if there are ways in which the curricular materials need to be revised or supplemented.  
Furthermore, as we select additional curricular resources, we will turn to our network of 
successful schools to ask about the materials that they have used, their success with those 
materials, and the areas in need of supplementation.   
Curricular materials will also be analyzed from the perspective of the whole educational 
program and in relation to lessons and assessments that would follow from curricular 
programs.  Decisions will be made in light of the following questions: 
 

1. Does its design and content clearly connect to or support a standards based 
curriculum? 
 

2. Is interactive learning promoted and is the child's construction of knowledge 
encouraged? 
 

3. Does it help achieve social, emotional, physical, and cognitive goals? 
 

4. Does it encourage development of positive feelings and dispositions toward learning 
while leading to acquisition of knowledge and skills? 
 

5. Is it meaningful for these children? Is it relevant to the children's lives? Can it be made 
more relevant by relating it to a personal experience children have had or can they 
easily gain direct experience with it? 
 

6. Are the expectations realistic and attainable at this time, or could the children more 
easily and efficiently acquire the knowledge or skills later on? 
 

7. Is it of interest to children and to the teacher? 
 

8. Is it sensitive to and respectful of cultural and linguistic diversity? Does it expect, allow, 
and appreciate individual differences? Does it promote positive relationships with 
families? 
 

9. Does it build on and elaborate children's current knowledge and abilities? 
 

10. Does it lead to conceptual understanding by helping children construct their own 
understanding in meaningful contexts? 
 

11. Does it facilitate integration of content across traditional subject matter areas? 
 

12. Is the information presented accurate and credible according to the recognized 
standards of the relevant discipline? 
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13. Is this content worth knowing? Can it be learned by these children efficiently and 
effectively now? 
 

14. Does it foster children's exploration and inquiry, rather than focusing on "right" 
answers or "right" ways to complete a task? 
 

15. Does it promote the development of higher-order abilities such as thinking, reasoning, 
problem solving, and decision-making? 
 

16. Does it respect children's physiological needs for activity, sensory stimulation, fresh air, 
rest, and nourishment/elimination?19 

 
/ǳǊǊƛŎǳƭǳƳΣ ƳŀǘŜǊƛŀƭǎΣ ŀƴŘ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ŀŎǘƛǾƛǘƛŜǎ ǿƛƭƭ ōŜ ǎŜƭŜŎǘŜŘ ōȅ ƎǊŀŘŜπƭŜǾŜƭ ǘŜŀŎƘŜǊǎΣ ƻur 
Principal, and relevant, outside consultants (e.g., special education consultants) based on their 
relevance and appropriateness, for their alignment with standards, our definition of an 
educated person in the 21st century, and goals of the school as a whole.  Choices must be 
ŎƻƳǇŀǘƛōƭŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜƳǇƘŀǎƛǎ ƻƴ ŀŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ǎǘǊŀǘŜƎƛŜǎΣ ƛƴǾŜǎǘƛƎŀǘƛƻƴ, and 
ǇǊƻƧŜŎǘπōŀǎŜŘ ŀǎǎŜǎǎƳŜƴǘǎ.  Supplementary and enrichment resources can be chosen at the 
discretion of the teacher, and must be used in a way that ƛǎ ŎƻƳǇŀǘƛōƭŜ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ 
educational philosophy. 
 
All instructional activities will be developed in alignment with the stated goals and measurable 
student outcomes of CWC3, as detailed further in Element 2:  Measurable Student Outcomes. 

INSTRUCTIONAL STRATEGIES  
 
The following subsections present CWC3Ωǎ ŀǇǇǊƻŀŎƘ ǘƻ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǎǘǊŀǘŜƎƛŜǎΦ  ²Ŝ ōŜƎƛƴ ōȅ 
emphasizing our belief that teachers should have a repertoire of strategies at their disposal and 
offering numerous examples. Then we present two of those instructional techniques in more 
detail: balanced literacy and project-based learning.  

RICH REPERTOIRE OF INSTRUCTIONAL TECHNIQUES  
 
/ƻƴǎǘǊǳŎǘƛǾƛǎƳ ƛǎ ŀ ǘƘŜƻǊȅ ŀōƻǳǘ ƭŜŀǊƴƛƴƎΣ ƴƻǘ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘŜŀŎƘƛƴƎΦ  bƻ ΨŎƻƻƪōƻƻƪ ǘŜŀŎƘƛƴƎ 
sǘȅƭŜΩ ƻǊ Ǉŀǘ ǎŜǘ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǘŜŎƘƴƛǉǳŜǎ Ŏŀƴ ōŜ ŀōǎǘǊŀŎǘŜŘ ŦǊƻƳ ǘƘŜ ǘƘŜƻǊȅ ŀƴŘ ǇǊƻǇƻǎŜŘ ŀǎ 
a constructivist approach to teaching.   Instead, teachers use instructional techniques flexibly to 
ǇǊƻƳƻǘŜ ǘƘŜ ŎƻƴǎǘǊǳŎǘƛƻƴ ƻŦ ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎΦ   
 

                                                      
 

19
 National Association for the Education of Young Children (NAEYC) and the National Association of Early Childhood 

Specialists in State Departments of Education (NAECS/SDE). 

 



 CWC3 
Charter Petition for an Initial 5 Year Term 

 

 

p. 66 

The skilled teachers at CWC3 will utilize a rich repertoire of instructional strategies.  In 
consideration of what s/he plans to teach, what students already know and previous 
instruction, s/he will be able to select the appropriate instructional technique.  In addition to 
the project-based learning and balanced literacy methods presented below, methodologies 
would draw from:    

 
DYNAMIC AND VARIED GROUPING:  ¢ƘŜ ǇǊŀŎǘƛŎŜ ƻŦ άǇƛƎŜƻƴ-ƘƻƭƛƴƎέ ǎǘǳŘŜƴǘǎ ƛƴ 
stagnant groups for an entire school year or semester is often a detriment for the 
student.  Research supports practices where instructional groupings are varied from 
ƘƻƳƻƎŜƴŜƻǳǎ ǘƻ ƘŜǘŜǊƻƎŜƴŜƻǳǎ ŀƴŘ ŎƘŀƴƎŜŘ ƻŦǘŜƴΣ ŀǎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŎŀǇŀŎƛǘƛŜǎ 
develop.  Parents of young children recognize that their children can make great leaps in 
ŘŜǾŜƭƻǇƳŜƴǘ ǎŜŜƳƛƴƎƭȅ άƻǾŜǊƴƛƎƘǘέ ς our groupings of students will be fluid in 
recognition of this reality.  Our core block schedule ensures that teachers get to know 
ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ƴŜŜŘǎ ŀŎǊƻǎǎ ŎƻƴǘŜƴǘ ŀǊŜŀǎ ŀƴŘ ƘŀǾŜ ƭƻƴƎŜǊ ŎƻƴŎŜntrated 
ǇŜǊƛƻŘǎ ǘƻ ŀƭƭƻǿ ŦƻǊ ǎǘǳŘŜƴǘπŎŜƴǘŜǊŜŘ ƭŜŀǊƴƛƴƎ ǿƛǘƘ ǘŜŀŎƘŜǊ ǎǳǇǇƻǊǘ ŀƭƻƴƎǎƛŘŜΦ 
 
TARGETED RE-TEACHING: When formal or informal assessments reveal that one or 
more students is struggling with a particular skill or concept, those students will receive 
targeted instruction that re-teaches that skill or concept. This instruction may be a 
single, brief lesson to correct a misconception, or multiple sessions to address a more 
complex concern.  Our staffing structure of one teacher and one teaching assistant per 
classroom allows for a variety of small group instructional methods by offering small 
group instructional support by the teacher while the assistant monitors independent 
work, partner games and activities, and technology-guided instruction throughout the 
classroom. 
 
SMALL GROUP INTERVENTION: CWC3 is fortunate to have a low teacher to student 
ratio that enables extensive small-group instruction every day.20  Teachers and teaching 
assistants lead small group intervention lessons for students with specific needs.    

 
PEER TUTORING AND CROSS AGE TUTORING:  ¢ǳǘƻǊƛƴƎ ŦŜƭƭƻǿ ǎǘǳŘŜƴǘǎ ƛƴ ƻƴŜΩǎ ƻǿƴ 
classroom and at other grade levels is an effective strategy for enhanced learning in 
literacy, as well as in academic areas.  While a ǾŀǊƛŜǘȅ ƻŦ ōƻǘƘ ŎǊƻǎǎπŀƎŜ and peer 
tutoring models will be used successfully to benefit both the student tutor and the 
student being tutored, student-to-student tutoring is not the primary means for 
supporting students who are struggling academically.  That remains the responsibility of 
the classroom teacher (supported by the teaching assistant in grades K-5).  The teacher 
will monitor students progress according to the assessments and assessment 

                                                      
 
20 K-3 class size of 20-24 students with a teacher and a full-time teaching assistant, grade 4-5 classes of 20-24 

students with a half-time teaching assistant, grade 6-7 class size of 25-28 students 
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procedures outlined in Element 2: Measurable Student Outcomes & Element 3: Method 
by Which Student Outcomes Will Be Measured below.  
 
METACOGNITION:  Teachers who share their thoughts on how they approach and 
complete a task or arrive at a conclusion, help students become aware of their own 
thinking; this is called metacognition.  Successful students are able to understand and 
are aware of the most effective strategies they need in order to study and learn.  
Teachers help less successful students by modeling effective learning strategies for 
them, showing them how and when to use these strategies and teaching them why they 
are important for their success. 
 
DIRECT INSTRUCTION: As an instructional strategy, direct instruction responds to the 
ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ ōȅ ŦƻŎǳǎƛƴƎ ŘƛǊŜŎǘƭȅ ƻƴ ǘƘŜ ǎƪƛƭƭǎ ǊŜǉǳƛǊŜŘ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭ ƛƴ ǎŎƘƻƻƭ ŀƴŘ 
ensuring that these skills are learned (Better Thinking and Learning, Maryland State 
Department of Education).  Students can learn high-level concepts if they know how to 
learn, how to question, how to access prior knowledge, and how to integrate new 
knowledge.  The elements of Direct Instruction include: 
 

¶ Clearly communicating goals for students. 
 

¶ Structuring academic tasks for students. 
 

¶ Demonstrating the steps necessary to accomplish a particular academic task. 
 

¶ Monitoring student progress. 
 

¶ Providing student practice and teacher feedback to ensure success. 
 

¶ Holding students accountable for their work through frequent teacher review. 
 

TEACHER  LECTURE: A familiar, and effective method for teaching when used 
judiciously and appropriately is teacher lecture.  Synthesized research on learning 
processes presented in How People Learn όмфффύ ŎƻƴŦƛǊƳ ǘƘŀǘ ǘƘŀǘ άŜȄǇŜǊǘǎΩ ŀōƛƭƛǘƛŜǎ ǘƻ 
think and solve problems depend strongly on a rich body of knowledge about subject 
ƳŀǘǘŜǊΦέ  όǇΦ фύ  Facts, acquired through lecture, text or empirical research are an 
essential component of constructing knowledge.   
 
 

Teachers selected to join the faculty will already have demonstrated skill in a variety of 
instructional strategies.   CWC3 will support the ongoing development of their pedagogical skill 
through extensive professional development and coaching.  
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CWC3Ωǎ ŀŎŀŘŜƳƛŎ ƳƻŘŜƭ ŘŜƳŀƴŘǎ ƘƛƎƘ-quality teaching and expert teachers.  As such, 
ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŀ ǎŜƭŜŎǘƛǾŜ ƘƛǊƛƴƎ ǇǊƻŎŜǎǎ ŀǊŜ ŎƻǊŜ ŎƻƳǇƻƴŜƴǘǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ 
design.  By providing high-quality professional development, as well as time for teachers to 
meet, discuss, and learn what works best with their students, teachers will use the most 
effective strategies for helping all of their students become active, motivated learners who 
ƳŀǎǘŜǊ ǘƘŜ ƪƴƻǿƭŜŘƎŜ ƴŜŎŜǎǎŀǊȅ ŦƻǊ ƭƛŦŜπƭƻƴƎ ƭŜŀǊƴƛƴƎ ŀƴŘ ǎǳŎŎŜǎǎ.  (Additional information can 
be found in Element: 1.I Teacher Recruitment, Element 1.J: Professional Development, Element 
5: Employee Qualifications, and Appendix J: Job Descriptions.) 
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BALANCED LITERACY  
 
At CWC3, we have adopted a balanced approach to teaching literacy.  The instructional 
methodologies that make up that approach serve as our core techniques for teaching reading 
and writing.  
 
The Continuum of Literacy Learning, Grades K-8, which is aligned with Common Core State 
Standards, serves as our primary curriculum resource for grades K-7.  The guide is divided into 
seven categories  (Interactive Read Aloud and Literature Discussion; Shared and Performance 
Reading; Writing About Reading; Writing; Oral, Visual, and Technological Communication; 
Phonics, Spelling, and Word Study; and Guided Reading).   

 
In each category, the Continuum ǇǊƻǾƛŘŜǎ άōŜƘŀǾƛƻǊǎ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ǘƻ ƴƻǘƛŎŜΣ ǘŜŀŎƘ ŀƴŘ 
ǎǳǇǇƻǊǘΣέ as noted in 1.E: Instructional Framework ς Curriculum Planning above. 
 
At CWC3, we teach those behaviors and understandings using a variety of instructional 
techniques.  In this section, we describe the primary methods that CWC3 will use to implement 
the Continuum of Literacy Learningτthat is, balanced literacy techniques, including the 
workshop approach.   In addition, teachers at CWC3 will incorporate standards-driven 
instruction that supports the development of the behaviors and understandings named in the 
Continuum in other subject areas, and using additional methods as needed.  
 
Balanced literacy instructional techniques include methods for teaching reading and writing, as 
indicated by the examples below:   
 
READING    

INTERACTIVE READ ALOUD: The teacher reads the text aloud and takes the opportunity 
to engage students with texts that are more complex than they can read for themselves.  

LITERATURE DISCUSSION: ¢ƘŜǎŜ ŘƛǎŎǳǎǎƛƻƴǎ ōŜƎƛƴ ŀǎ ōǊƛŜŦ άǘǳǊƴ ŀƴŘ ǘŀƭƪέ ƳƻƳŜƴǘǎ ƛƴ 
interactive read aloud.  This sets the stage for transitioning into brief small group 
discussions and then into independent book clubs as students mature.  

SHARED READING: Students read aloud from a common enlarged text. In primary, this 
might be a big book or a chart.  In the upper grades , the teacher might project an article 
to highlight key text features.  

CHORAL READING: A group of people read together from a common text, with the 
emphasis on interpreting the text with the voice. 

w9!59w{Ω ¢I9!¢9wΥ Readers reenact a text, assuming individual roles. 

GUIDED READING:  The teacher brings together a group of students who are similar in 
reading level based on assessment.   
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READING WORKSHOP: The structure of reading workshop includes (1) a mini-lesson on 
a specific principle; (2) independent, individual reading with some small-group work and 
teacher conferences; and (3) sharing and a restatement of the mini-lesson principle. 

WRITING 

MODELED WRITING: The teacher demonstrates the process of writing in a particular 
genre, while thinking aloud to reveal his/her mental processes while writing 

SHARED WRITING: The teacher and students compose a text together.  The teacher is 
the scribe.  The text becomes a model, example or reference for student writing and 
discussion. 

INTERACTIVE WRITING: This method is very similar to shared writing, with the addition 
of asking students to write some portion of the text.  This technique is only used with 
beginning writers and focuses on the features of letters and words.  

WRITING WORKSHOP: The structure of writing workshop includes (1) a mini-lesson on a 
specific principle; (2) independent, individual reading with some small-group work and 
teacher conferences; and (3) sharing and a restatement of the mini-lesson principle. 

BALANCED LITERACY AND THE GRADUAL RELEASE OF RESPONSIBILITY  
 
Taken together the balanced literacy instructional techniques are structured according to the 
principle of the gradual release of responsibility, in which responsibility is released from the 
teacher to the student.  (More informŀǘƛƻƴ ƛǎ ŀǾŀƛƭŀōƭŜ ƛƴ 9ƭŜƳŜƴǘ мΦ/Υ /²/Ωǎ tƘƛƭƻǎƻǇƘƛŎŀƭ 
Foundation.)  
 
As such, the contexts vary according to the degree of teacher support and learner control.  
Cƻǳƴǘŀǎ ŀƴŘ tƛƴƴŜƭƭ ŀǎǎŜǊǘ ǘƘŀǘ άŜŀŎƘ ŜƭŜƳŜƴǘ ǊŜǉǳƛǊŜǎ ŀ ŘƛŦŦŜǊŜƴǘ ƭŜǾŜƭ ƻŦ ǎǳǇǇƻǊǘ ŦǊƻƳ ǘƘŜ 
tŜŀŎƘŜǊ ŀƴŘ ǊŜǎǇŜŎǘǎ ǘƘŜ ƭŜǾŜƭ ƻŦ ŎƻƴǘǊƻƭ ƻǊ ƛƴŘŜǇŜƴŘŜƴŎŜ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴΦέ όмффсΣ ǇΦ нрύ  ¢ƘŜ 
following figure Balanced Literacy ς Reading Techniques illustrates this relationship.   For 
example, during reading aloud, the teacher does the majority of the work and the students 
respond.  She reads the book aloud to the students and then engages them in a discussion.  
During shared reading, the teacher leads the students in reading from an enlarged text that 
they all can see.  The students may chime in as the teacher is reading or the teacher may ask 
the students to read certain portions of the text on their own.  While the teacher is still 
primarily responsible for the reading, she is beginning to release some of the responsibility to 
the students.  In contrast, during guided reading, the student is responsible for reading the 
entire text to himself, though the teacher supports him in doing so.  The teacher introduces the 
ōƻƻƪ ŀƴŘ ǘƘŜƴ ŘǳǊƛƴƎ ǘƘŜ ǊŜŀŘƛƴƎ ƛǎ άƘƛƎƘƭȅ ǎŜƭŜŎǘƛǾŜέ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ ǘƘŜ ǎǳǇǇƻǊǘ ǘƘŀǘ ǎƘe 
offers. (Fountas & Pinnell, 1996, p. 131)   As such, the responsibility for the reading rests 
primarily on the student.  The ultimate goal of this reading instruction is an independent 
reading, in which the students selects and reads independently. Over time, the texts for each 
type of instruction should become more difficult.  As a student becomes a more skilled reader, 
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he should be able to read independently a book that was once only accessible to him if his 
teacher read it aloud. (Gaffney & Anderson, 1991) 

 

Balanced Literacy - Reading Techniques 
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LEARNER CONTROL 

 
The writing components can be similarly represented as a gradual release of teacher support to 
learner control, as demonstrated in the following figure.  In shared writing, the students and 
teacher compose the text together, but the teacher alone writes down their composition.  In 
interactive writing, once again the teacher and students compose together.  However, using 
this method, the teacher assigns some of the responsibility for writing the text to the students.  
What she asks students to write and what she writes ƘŜǊǎŜƭŦ ǎƘƻǳƭŘ ŘŜǇŜƴŘ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ 
instructional needs.  For example, in the case of students who are just beginning to write, she 
may ask them to write only the initial sounds while she constructs the rest of the word. For 
more advanced writers, the lesson might focus on finding authentic voice or using evidence 
effectively.  In writing workshop, the teacher releases more of the responsibility to her 
students.  Though she guides the process and provides support through mini-lessons and 
conferences, the students are responsible for composing and constructing their own pieces.  
Once again, the ultimate goal of all of this writing instructionτshared writing, interactive 
writing, and writing workshopτ is to foster independent writing in which students compose 
and construct written pieces on their own.    
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Balanced Literacy ς Writing Techniques 
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 LEARNER CONTROL 

twhW9/¢π.!{95 LEARNING 
 
Learning is a process of making connections, of understanding how things are related.  As 
ǊŜŦƭŜŎǘƛǾŜ ƭŜŀǊƴŜǊǎΣ ŎƘƛƭŘǊŜƴ ŎƻƴƴŜŎǘ ǿƘŀǘ ǘƘŜȅΩǾŜ ƭŜŀǊƴŜŘ ǘƻ ǘƘŜƛǊ ƻǿƴ ƭƛǾŜǎ.  Rather than 
studying math, and then separately studying science, and then separately studying language 
ŀǊǘǎ ǎǘŀƴŘŀǊŘǎΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ƛƴǘŜƎǊŀǘŜǎ ǘƘŜ ǎƪƛƭƭǎ ŀƴŘ ƪƴƻǿƭŜŘƎŜ ŀǘǘŀƛƴƳŜƴǘ ǘƘǊƻǳƎƘ 
ƳŜŀƴƛƴƎŦǳƭΣ άǊŜŀƭέ ǎŎŜƴŀǊƛƻǎ.  Thoughtful questions and activities help children synthesize their 
new knowledge and apply it to new situations.  Real learning is generative.  One question often 
leads to another.  As students progress through our kindergarten through 8th grade program, 
they will internalize this process and work more efficiently, as well as deepen their learning, 
through the implementation of their projects.  
 
/²/ {ŎƘƻƻƭǎ ŘŜŦƛƴŜǎ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ŀǎ ŀ ŎǳǊǊƛŎǳƭŀǊ ŀƴŘ ǇŜŘŀƎƻƎƛŎŀƭ ǎǘǊŀǘŜƎȅ ǘƘŀǘ 
ƻǊƎŀƴƛȊŜǎ ǎǘǳŘŜƴǘǎΩ ƳŀǎǘŜǊȅ ƻŦ ǎǘŀǘŜ ǎǘŀƴŘŀǊŘǎ ƛƴ ǘƘŜ ŎƻǊŜ ŀŎŀŘŜƳƛŎ ŘƛǎŎƛǇƭƛƴŜǎ ŀǊƻǳƴŘ ǇǊƻƧŜŎǘǎΦ  
It is important to understand that project-based learning does not replace core content area 
time, but rather is part and parcel of that same objective to achieve state standards mastery 
across all core disciplines.  The projects are another means to the desired ends.  Thus 
ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ŀƭƛƎƴǎ ǉǳƛǘŜ ǿŜƭƭ ǿƛǘƘ ŀ ǎǘŀƴŘŀǊŘǎπōŀǎŜŘ ŎǳǊǊƛŎǳƭǳƳΣ ŀǎ ŜŘǳŎŀǘƻǊǎ ƛƴ 
several research studies have demonstrated (Dresden & Lee, 2007; Helm & Gronlund, 2000; 
Schuler, 2000).  In this framework, students fulfill explicit educational goals as they are actively 
ƛƴǾƻƭǾŜŘ ƛƴ ǇƭŀƴƴƛƴƎΣ ǇǊƻōƭŜƳπ ǎƻƭǾƛƴƎΣ ŘŜŎƛǎƛƻƴπƳŀƪƛƴƎΣ ŀƴŘ ƛƴǾŜǎǘƛƎŀǘƛƻƴΤ ǘƘŜȅ ǿƻǊƪ ǊŜƭŀǘƛǾŜƭȅ 
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autonomously, as well as cooperatively over extended periods of time; they reflect on their 
work, receive feedback, and incorporate the feedbacƪΤ ǘƘŜȅ ŀǊŜ ƎǳƛŘŜŘ ōȅ ǘŜŀŎƘŜǊǎΩ ŦŀŎƛƭƛǘŀǘƛƻƴΣ 
not direction, to develop skills; and their final product represents the skills and knowledge they 
gained (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999; 
Moursund, 1999; Diehl, Grobe, Lopez, & Cabral, 1999).  
 
CƻǊ 9[[ ŀƴŘ ŜŎƻƴƻƳƛŎŀƭƭȅ ŘƛǎŀŘǾŀƴǘŀƎŜŘ ǎǘǳŘŜƴǘǎΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ǘŀƪŜǎ ƻƴ ŀŘŘƛǘƛƻƴŀƭ 
importance.  ¢ƘŜ ŎƻƭƭŀōƻǊŀǘƛǾŜ ŀŎǘƛǾƛǘƛŜǎ ƛƴƘŜǊŜƴǘ ǘƻ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ǇǊƻǾƛŘŜ 9[[ǎ ǿƛǘƘ 
systematic opportunities to improve their English proficiency in the context of authentic peer 
communication.  Group interactions with the focus on the task rather than the language 
provides a nonthreatening opportunity for the second language learner to listen to other 
children's discourse and, once confident, to contribute to the conversation (Amaral et al., 2002; 
Echevarria et al., 2004).  Research also indicates that the use of projects for the education of 
children living in poverty (1) increases their motivation for learning academic skills and the 
opportunity to meaningfully practice these skills, (2) helps children see themselves "as learners 
ŀƴŘ ǇǊƻōƭŜƳ ǎƻƭǾŜǊǎϦ ŀƴŘ ŘŜǾŜƭƻǇǎ ǘƘŜƛǊ ǎŜƭŦπŜǎǘŜŜƳΣ όоύ ǎǘǊŜƴƎǘƘŜƴǎ ǇƻǎƛǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 
between teachers and families, and (4) helps families become aware of resources available in 
their communities (Helm and Lang, 2003). 
 
Furthermore, in diverse schools such as CWC3, project-based learning takes on added 
dimension in developing skills for problem-solving across lines of difference.  In painting a 
ǇƻǊǘǊŀƛǘ ƻŦ ά{ǘǳŘŜƴǘǎ ²Ƙƻ ŀǊŜ /ƻƭƭŜƎŜ ŀƴŘ /ŀǊŜŜǊ wŜŀŘȅ ƛƴ wŜŀŘƛƴƎΣ ²ǊƛǘƛƴƎΣ {ǇŜŀƪƛƴƎΣ 
[ƛǎǘŜƴƛƴƎΣ ŀƴŘ [ŀƴƎǳŀƎŜΣέ ǘƘŜ Common Core State Standards for English Language Arts & 
Literacy in History/Social Studies, Science, and Technical Subjects, include the neŜŘ ǘƻ άŎƻƳŜ ǘƻ 
ǳƴŘŜǊǎǘŀƴŘ ƻǘƘŜǊ ǇŜǊǎǇŜŎǘƛǾŜǎ ŀƴŘ ŎǳƭǘǳǊŜǎΦέ ¢ƘŜ ǎǘŀƴŘŀǊŘǎ ƎǳƛŘŜ ŦǳǊǘƘŜǊ ŜȄǇƭŀƛƴǎ ǘƘŀǘ 
ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜ ŎƻƭƭŜƎŜ ŀƴŘ ŎŀǊŜŜǊ ǊŜŀŘƛƴƎ άŀŎǘƛǾŜƭȅ ǎŜŜƪ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ƻǘƘŜǊ ǇŜǊǎǇŜŎǘƛǾŜǎ 
and cultures through reading and listening, and they are able to communicate effectively with 
ǇŜƻǇƭŜ ƻŦ ǾŀǊƛŜŘ ōŀŎƪƎǊƻǳƴŘǎΦέ 
 
In segregated schools, students are not exposed to learning opportunities that promote cross-
cultural understanding.  Evidence indicates that indirect programs that merely transmit 
information ŀōƻǳǘ ƻǘƘŜǊ ƎǊƻǳǇǎ ōǳǘ ŀǊŜƴΩǘ ŀōƭŜ ǘƻ ǳǘƛƭƛȊŜ ƛƴǘŜǊƎǊƻǳǇ ŎƻƴǘŀŎǘ ƘŀǾŜ ƭƛǘǘƭŜ ƛƳǇŀŎǘ 
on actually changing the behavior of students.  Skills needed to relate to students of other racial 
and ethnic groups require practice.  
 
Racially diverse schools promote social cohesion and reduce prejudice by fostering cross-racial 
understanding in ways that are not possible in segregated school environments, as noted in 
Element 1.A: Mission, Vision and Goals of the Program.  
 
INSTRUCTIONAL DESIGN OF PROJECTS 
CWC3 faculty will develop projects that cover social studies and science standards, incorporate 
language arts and mathematics standards, arts standards, and more, integrating learning 
outcomes derived from the multiple intelligences.  All curriculum modules are fully integrated 
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around real problems, compelling themes and topics, and linked to standards in social studies, 
history, literacy, visual, performing and media arts, mathematics and science.  The materials 
offer a means of pursuing big ideas, ideas that students value.  Students use new knowledge 
and skills to solve problems, explore, and to gain and show understanding.  Literacy and 
informational texts, the arts, writing, science, and mathematics all become powerful learning 
tools.  Students build their ǊŜǇŜǊǘƻƛǊŜ ƻŦ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǎƪƛƭƭǎ ǘƘŜȅ ƴŜŜŘ ǘƻ ōŜŎƻƳŜ ƭƛŦŜπƭƻƴƎ 
learners.  These include the confident use of informational sources, reading and writing 
strategies, speaking and listening skills and strategies, arts skills and strategies, problem solving 
and thinking strategies, quantifying strategies, and collaboration skills and strategies as they 
develop each of their intelligences across a spectrum of domains. 
 
The broad topics for these projects will be teacher-created to support standards-based 
ƛƴǎǘǊǳŎǘƛƻƴ ŀƴŘ ǘƘŜ ǎǇŜŎƛŦƛŎǎ ƻŦ ŜŀŎƘ ǇǊƻƧŜŎǘ ǿƛƭƭ ƛƴǘŜƎǊŀǘŜ ǎǘǳŘŜƴǘǎΩ ƻǿƴ ƛƴǘŜǊŜǎǘǎΦ  ¢ƘŜ ŘŜƎǊŜŜ 
of their autonomy is dependent on the grade (and maturity) of the students.  Over time, 
students learn to take more responsibility for their own learning processes and demonstrations 
of learning. 
 
Teachers will design projects that allow for greater opportunities for student responsibility, 
decision-making, and connection-ōǳƛƭŘƛƴƎΦ  ¢ŜŀŎƘŜǊǎΩ ŘŜǎƛƎƴ ŎƻƴƴŜŎǘǎ ǘƻ ǘƘŜ ǎǘŀƴŘŀǊŘǎΣ 
considers cognitive and social development, builds on prior years and feeds into subsequent 
years for vertical articulation.  Each project will integrate Common Core and/or California State 
{ǘŀƴŘŀǊŘǎ ŀŎǊƻǎǎ ŎƻƴǘŜƴǘ ŀǊŜŀǎΦ  ¢ŜŀŎƘŜǊǎ ǿƛƭƭ ŘƻŎǳƳŜƴǘ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ǘƘǊƻǳƎƘ ƴƻǘŜ 
taking, pictures, tape recordings, and video.  There will also be a rubric used for evaluating the 
learning process.  (See Element 2: Measurable Student Outcomes, and Appendix A: Curriculum, 
for additional information.)  
 
When students work on projects, the resources they use will include all those detailed in this 
charter (see Appendix A: Curriculum) across the different core content areas, and 
supplemented as students produce their own questions and enhance their own learning via 
ŎƻƳǇǳǘŜǊπōŀǎŜŘ ǊŜǎŜŀǊŎƘΣ ƭƛōǊŀǊȅ research, and other resources.  Its central activities must 
involve the transformation and construction of knowledge (by definition: new understandings, 
new skills) aligned to Common Core and California state standards on the part of students 
(Bereiter & Scardamalia, 1999). If the central activities of the project represent no new 
ŎƘŀƭƭŜƴƎŜǎ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘ ƻǊ Ŏŀƴ ōŜ ŎŀǊǊƛŜŘ ƻǳǘ ǿƛǘƘ ǘƘŜ ŀǇǇƭƛŎŀǘƛƻƴ ƻŦ ŀƭǊŜŀŘȅπƭŜŀǊƴŜŘ 
ƛƴŦƻǊƳŀǘƛƻƴ ƻǊ ǎƪƛƭƭǎΣ ǘƘŜ ǇǊƻƧŜŎǘ ƛǎ ŀƴ ŜȄŜǊŎƛǎŜΣ ƴƻǘ ŀ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ 
 

¶ The learning environment uses small groups, active learning, and independent study, 
and it is student centered. 
 

¶ Teachers are facilitators, providing knowledgeable structure for the learners. 
 

¶ Outcomes focus on skills development and motivation, as well as abilities, for lifelong 
learning.  
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(Newman et al., 2003) 
 
CWC3Ωǎ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ǳǎŜ ǇǊŜŜȄƛǎǘƛƴƎ ŎǳǊǊƛŎǳƭŀǊ ƳŀǘŜǊƛŀƭǎ ŀƴŘ ŀƭǎƻ ŘŜǾŜƭƻǇ ǘƘŜƛǊ ƻǿƴ ǇǊƻƧŜŎǘǎ 
and lessons that are aligned to state standards.  Their process will follow three basic steps: 
 

1. Planning the Project: Teacher identifies specific state content standards the project is 
ƛƴǘŜƴŘŜŘ ǘƻ ŀŘŘǊŜǎǎ ŀŎǊƻǎǎ ŘƛǎŎƛǇƭƛƴŜǎ ŀƴŘ ŜƴƎŀƎŜǎ ƛƴ άōŀŎƪǿŀǊŘǎ ŘŜǎƛƎƴέ ǘƻ ǇǊƻƳǇǘ 
students to engage in learning that will lead to the desired standards mastery. 

 
2. Beginning the Project: Teacher elicits questions and problems from students and 

rephrases, as needed, ǘƻ ǇƻǎŜ ŘŜǾŜƭƻǇƳŜƴǘŀƭƭȅπŀǇǇǊƻǇǊƛŀǘŜ, challenging questions or 
ǇǊƻōƭŜƳǎ ǘƘŀǘ ōŜŎƻƳŜ ǘƘŜ άŘǊƛǾƛƴƎέ ǉǳŜǎtion for the project (Krajcik, Blumenfeld, Marx, 
& Soloway, 1994; Marx, Blumenfeld, Krajcik, Blunk, Crawford, Kelly, & Meyer, 1994). 

 
3. Project Time Each Day: Lƴ ƭƛƴŜ ǿƛǘƘ ǘƘŜ άƳŀǎǘŜǊπŀǇǇǊŜƴǘƛŎŜ ǊŜƭŀǘƛƻƴǎƘƛǇΣέ CWC3Ωǎ 
ǘŜŀŎƘŜǊǎ ǿƛƭƭ ǘƘŜƴ άǎŎŀŦŦƻƭŘέ instruction: breaking down tasks, using modeling, 
prompting, and coaching, to teach strategies for thinking and problem solving to help 
students become proficient at conducting the relevant inquiry activities (Blumenfeld et 
al., 1991), leading ultimately to mastery of the desired state standards. 

 
tǊƻƧŜŎǘǎ ǿƛƭƭ ōŜ ŘŜǾŜƭƻǇŜŘ ŀƴŘ ƛƳǇƭŜƳŜƴǘŜŘ ƛƴ ŀƭƛƎƴƳŜƴǘ ǿƛǘƘ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǊŜǎŜŀǊŎƘπōŀǎŜŘ 
elements: 
 

¶ {ǘŀƴŘŀǊŘǎπōŀǎŜŘ ŎǳǊǊƛŎǳƭǳƳΣ ƛƴǎǘǊǳŎǘƛƻƴΣ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘ ǇƭŀƴƴƛƴƎ ƭƛƴƪŜŘ ǘƻ ōƛƎ ƛŘŜŀǎ.  
(Mitchell, Wiggins) 

¶ Intelligence as the development of wide range of aptitudes (see MI Theory, below) 
rather than a single, fixed aptitude (Gardner, Resnick, Sternberg) 

¶ {ǘǳŘŜƴǘπŎŜƴǘŜǊŜŘΣ ƛƴǉǳƛǊȅπōŀǎŜŘ ƛƴǎǘǊǳŎǘƛƻƴ.  (Danielson, Hayes Jacobs, Wiggins) 

¶ Focus on Literacy: thinking, viewing, listening, speaking, reading, and writing all day 
long.  (Allen, Harvey, Taylor) 

¶ Focus on Numeracy: time management, assessing data, economics and money 
management, space planning and design.  

¶ Literary, visual, performing, and media arts inside the natural cycle of learning.  When 
children express themselves through the arts, they are involved deeply in thinking 
processes and discovery.  (Renaissance in the Classroom) 

¶ Family and community cultures embedded in classroom and school life with families as 
partners in the educational process and extensive community involvement.  (Epstein) 
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PROJECT FORMAT AND STRUCTURE 

The students will experience two to four projects each semester that alternate between 
emphasizing science and social studies/history standards (though in some cases a project will 
address both subjects equally).  At the beginning of each project, students are invited to 
discover and show what they already know about the theme.  Rather than a teacher unilaterally 
introducing a new topic and serving as the exclusive speaker, making assumptions about what 
all the children in the class already know, in this way, each child can be encouraged to engage 
and demonstrate his/her existing knowledge about the topic.  This approach then provides an 
important benchmark assessment for the teacher in determining which standards require more 
focus and which already have been mastered by each child.  Additionally, a classroom climate 
ŦƻǊ ƭŜŀǊƴƛƴƎ ƛǎ ǎŜǘ ōȅ ǾŀƭǳƛƴƎ ǎŜƭŦπŜȄǇǊŜǎǎƛƻƴΣ ƛƴŘƛǾƛŘǳŀƭƛǘȅΣ ŀƴŘ ŘƛǾŜǊsity.  Recognizing that 
ŎƘƛƭŘǊŜƴ ōǊƛƴƎ ǘƘŜƳŜπǊŜƭŀǘŜŘ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǘƻ ǎŎƘƻƻƭΣ ǎǘǳŘŜƴǘǎ ŀǊŜ ŜƴŎƻǳǊŀƎŜŘ ǘƻ 
explore that knowledge and to use and appreciate their multiple intelligences. Children take 
pleasure in thinking about what they already know and they enjoy being inventive in how they 
show this knowledge.  All children participate and succeed, and an activity that encourages 
them to access their prior knowledge serves as a bridge to further exploration and learning. 
 
In addition to teachers and textbooks as sources of information, the children work as 
independent learners, exploring and interpreting what they read, see, and hear on their journey 
to mastering the standards.  As detailed extensively in Appendix A: Curriculum, children read 
authentic text, fiction, and poetry from many cultures, and biography and other nonfiction 
books.  ¢ƘŜȅ ƭŜŀǊƴ ǘƘǊƻǳƎƘ ƘŀƴŘǎπƻƴ ŜȄǇŜǊƛŜƴŎŜǎ ǿƛǘƘ ƳŀǇǎΣ ƎƭƻōŜǎΣ ǇƘƻǘƻƎǊŀǇƘǎΣ ŀǊǘǿƻǊƪΣ 
music, and objects.  They conduct interviews and experiments, keep daily journals, and gather 
and analyze data.  They engage in visual arts projects in the styles and media of the cultures 
they are studying, learn native dances and songs, and dramatically recreate scenes from the 
history and stories they discover.  Thus while they are ŜƴƎŀƎŜŘ ƛƴ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎΣ ǘƘŜȅ 
are achieving state content objectives across disciplines. 
 
Building on their expanding knowledge, children become researchers and learn to work in 
collaborative groups.  Strategies and resources that support students as real researchers are 
provided, again, all based in tƘŜ ǎǘŀǘŜ ƎǊŀŘŜπƭŜǾŜƭ ǎǘŀƴŘŀǊŘǎΦ  Once students have posed 
research questions, searched for answers, and drawn conclusions, they are ready to share their 
findings with others.  They do this in a variety of interesting ways, again, crossing disciplines in 
language arts, social studies, science, math, visual, and performing arts.  Children use their 
ǇǊƻōƭŜƳπǎƻƭǾƛƴƎ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ǎǘǊŀǘŜƎƛŜǎ ǘƻ ŎǊŜŀǘŜ ƎǊƻǳǇ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǇǊƻƧŜŎǘǎ ǘƘŀǘ 
demonstrate theƛǊ ƳŀǎǘŜǊȅ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊπŘŜǎƛƎƴŀǘŜŘ ǎǘŀǘŜ ǎǘŀƴŘŀǊŘǎ ŦƻǊ ǘƘŀǘ ǇŀǊǘƛŎǳƭŀǊ 
project. 
 
SAMPLE PROJECTS 
 
Lƴ ƪŜŜǇƛƴƎ ǿƛǘƘ ƻǳǊ ǎŎƘƻƻƭ ǘƘŜƳŜ ŀǎ ά/ƛǘƛȊŜƴǎ ƻŦ ǘƘŜ ²ƻǊƭŘΣέ ƻǳǊ ƻǾŜǊπŀǊŎƘƛƴƎ ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ 
projects will typically involve students exploring and understanding the perspectives and 
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experiences of others ς their peers in school, their neighborhood and its rich diversity, our 
entire nation and its history, and global awareness.  At each stage in their development, 
students will focus on their own role as members of the human community, and how their own 
actions and perspectives help to shape the world in which we live.  This progression will follow 
ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƴŀǘǳǊŀƭ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǇǊƻƎǊŜǎǎƛƻƴ.  For example, our Kindergarteners will begin, 
quite literally, with studying themselves and their own perspectives.  Our older students will 
ŘŜǾŜƭƻǇ ŀ ōǊƻŀŘŜǊΣ ŘŜŜǇŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƎŜƻπǇƻƭƛǘƛŎŀƭ ƘƛǎǘƻǊȅ ŀƴŘ ŎǳǊǊŜƴǘ ŜǾŜƴǘǎΣ ŀǎ ǿŜƭƭ ŀǎ 
the cognitive capacity to identify their own perspective on these aspects of global citizenship 
and analyze the perspectives of others.  
 
The following examples demonstrate projects that have been designed based on the work at 
schools like Larchmont Charter Schools and others that follow a project-based approach to 
learning.  CWC3Ωǎ Principal and teachers will build upon these samples and design specific 
ǇǊƻƧŜŎǘǎ ǘŀƛƭƻǊŜŘ ǘƻ ŜŀŎƘ ƎǊŀŘŜ ƭŜǾŜƭΣ ōŀǎŜŘ ƻƴ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎ.   This curriculum 
ǿƛƭƭ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ŀōƛƭƛǘƛŜǎ ǘƻ ǘƘƛƴƪ ŎǊƛǘƛŎŀƭƭȅΣ ǇƻǎŜ ǉǳŜǎǘƛƻƴǎΣ ǎŜŜƪ ŀƴǎǿŜǊǎΣ Ŏƻntrast, 
compare, reflect, and communicate. 
 

CLw{¢ Dw!59Υ ²ƘŀǘΩǎ ¦Ǉ ƛƴ hǳǊ bŜƛƎƘōƻǊƘƻƻŘΚ 
!ǇǇƭȅƛƴƎ DǊŀŘŜ м {ƻŎƛŀƭ {ŎƛŜƴŎŜ ǎǘŀƴŘŀǊŘǎ όά! /ƘƛƭŘΩǎ tƭŀŎŜ ƛƴ ¢ƛƳŜ ŀƴŘ {ǇŀŎŜέύΣ 
students might first learn about different sorts of neighborhoods: an urban housing 
proƧŜŎǘΣ ŀ ƳƛƭŜǎπǿƛŘŜ ǊǳǊŀƭ ƴŜƛƎƘōƻǊƘƻƻŘ ǳƴƛǘŜŘ ōȅ ŀ ǿŀȅ ƻŦ ƭƛŦŜ ǊŀǘƘŜǊ ǘƘŀƴ ǇƘȅǎƛŎŀƭ 
proximity, or two parallel rows of identical houses that face each other along a 
ǘǊŜŜπƭƛƴŜŘ ǎǳōǳǊōŀƴ ǎǘǊŜŜǘ.  They would bring in examples that they actually see around 
them in Los Angeles including residences (apartment living, small urban neighborhoods, 
urban housing projects, etc.) and businesses (grocery stores, gas stations, libraries, etc.)  
Children might engage in small groups learning about different types of neighborhood 
businesses and how they each contribute to the life in a community.  In addition, they 
would learn about the flora and fauna that live around them.  
 
Engaging in Grade 1 science standards (including 2. Life Sciences, 3. Earth Sciences and 
4. Investigŀǘƛƻƴ ŀƴŘ 9ȄǇŜǊƛƳŜƴǘŀǘƛƻƴύΣ ǎǘǳŘŜƴǘǎ ƳƛƎƘǘ ǘƘŜƴ ŜƴƎŀƎŜ ƛƴ ŀƴ ƛƴπŘŜǇǘƘ ǎǘǳŘȅ 
of the diverse patterns of life that characterize their own school neighborhood.  To 
achieve common ground, students would study the neighborhood that surrounds the 
school and assume multiple research perspectives.  As cartographers, they can build on 
their growing sense of place and spatial relationships, develop new geographical 
understandings, and apply their knowledge of geometric formulas to calculate area and 
proportionality in looking at structures in the community (mastering both math and 
social science standards).  As economists, they can discover how neighborhood workers 
and businesses help residents meet their basic living needs (social science).  As 
architects, the children can document the different building styles that provide shelter 
for neighborhood residents, building models to portray their learning about the 
surrounding area (visual art, science, and social science, as well as math measurements).  
As artists, children can study how neighborhoods have been depicted by famous artists 
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through time, and create renderings of their own neighborhood (visual arts standards).  
As ethnographers, they can investigate the cultural diversity of their neighborhood, and 
appreciate the many different people who live and work together (social science).  As 
naturalists, the children can closely observe the plant and animal life of the 
neighborhood (life science), and learn how human inhabitants impact the delicate 
balance of nature, the consumption of natural resources and influence the community 
has on global warming (earth science).  As historians, the children can learn more about 
how their school neighbors came to live in the neighborhood, and how and why 
neighborhoods change over time (social science).  As politicians, children can analyze 
current policy to determine what impact they have on community residents (social 
science).   Finally, the children can consider their own place and role in the 
neighborhood.  They can examine how others influence neighborhood life, and come to 
understand how they can make a difference as well.  Now they are ready to contribute 
ŀƴŘ ǿƻǊƪ ŀǎ ƎƻƻŘ ŎƛǘƛȊŜƴǎ ŀƴŘ ƎƻƻŘ ƴŜƛƎƘōƻǊǎ όŎƘŀǊŀŎǘŜǊ ŜŘǳŎŀǘƛƻƴκǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎύΦ 
 
Through this project, students can investigate and come to understand how different, 
diverse people choose a particular neighborhood and help shape and determine 
neighborhood life; how neighbors must cooperate and work together; how neighbors 
can learn from, and care for, one another; how neighborhoods change over time; and 
Ƙƻǿ ŀ ƴŜƛƎƘōƻǊƘƻƻŘΩǎ ǇƘȅǎƛŎŀƭ ŜƴǾƛǊƻƴƳŜƴǘ ŀŦŦŜŎǘǎ ǘƘŜ ǿŀȅ ǇŜƻǇƭŜ ƭƛǾŜ όǿŜŀǘƘŜǊΣ 
location, physical environment and their impact on food, shelter, clothing, 
transportation and recreation). 
 
Building on their knowledge, children work as independent researchers and in 
collaborative groups to identify existing and potential problems in the neighborhood 
and become problem solvers.  !ǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ǎŜǊǾƛŎŜπlearning, students might engage in 
historic preservation activities for a neighborhood landmark, or design a community 
ǊŜǎƻǳǊŎŜ ƎǳƛŘŜ ŦƻǊ ǘƘŜ ŎƻƳƳǳƴƛǘȅ ǘƘŀǘ ƘƛƎƘƭƛƎƘǘǎ ŀƴŘ ŎŜƭŜōǊŀǘŜǎ ǘƘŜ ƴŜƛƎƘōƻǊƘƻƻŘΩǎ 
businesses, cultural institutions, and residents, run a voter registration drive to ensure 
ŎƻƳƳǳƴƛǘȅ ƳŜƳōŜǊΩǎ ǾƻƛŎŜǎ ŀǊŜ ƘŜŀǊŘΣ ƻǊ ǇŜǊƘŀǇǎ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŀ ǘƘŜ άƎǊŜŜƴƛƴƎέ ƻŦ ǘƘŜ 
ƴŜƛƎƘōƻǊƘƻƻŘ ōȅ ƘŜƭǇƛƴƎ ŎǊŜŀǘŜ ƻǊ ƛƳǇǊƻǾŜ ƳǳŎƘπƴŜŜŘed park space in their 
community. 
 
Throughout all of this activity, students rely on their emerging language arts skills, 
reading together and individually (as they are able) to conduct research, read historical 
accounts of their neighborhood, and write their own analyses and perceptions. 
 
CƛƴŀƭƭȅΣ ŀǎ ǊŜŦƭŜŎǘƛǾŜ ƭŜŀǊƴŜǊǎΣ ŎƘƛƭŘǊŜƴ ŎƻƴƴŜŎǘ ǿƘŀǘ ǘƘŜȅΩǾŜ ƭŜŀǊƴŜŘ ǘƻ ǘƘŜƛǊ ƻǿƴ ƭƛǾŜǎ 
and to important issues of contemporary society.  Thoughtful questions and activities 
help children synthesize their new knowledge and apply it to new situations.   
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Students will: 
 

¶ ǊŜǾƛŜǿ ǿƘŀǘ ǘƘŜȅΩǾŜ ƭŜŀǊƴŜŘ ŀōƻǳǘ ǘƘŜƛǊ ƴŜƛƎƘōƻǊƘƻƻŘ 
 

¶ reflect on their own learning process and how well they worked individually, with 
one another, and with other members of the community 

 

¶ examine the artifacts of their learning and what they reveal about themselves, as 
learners raise new questions that lead to future activities and projects. 

 
SECOND GRADE: How Do We, and Other Living Things, Change and Grow Over Time? 
Second graders can master science standards in life sciences, earth sciences, and 
investigation and exploration, beginning by discussing and exploring this overarching 
project question, expressing interests and being placed into groups with other students 
ǘƻ ōŜƎƛƴ ǘƘŜƛǊ ƛƴπŘŜǇǘƘ ǎǘǳŘȅ.  Student interest might include how they have grown 
since birth, changes in their family, how a plant grows, or perhaps how a class pet grows 
and develops over time.  Teachers will guide students based on their expressed 
interests, through literature, discussions, and exploration.  During each project, teachers 
will incorporate language arts (reading and writing), math (measuring, graphically 
demonstrating, analyzing patterns, etc.), science, and the arts.  Students will read books 
and write about their experiences.  They will express their knowledge through art in 
many different forms.  They will also investigate various science concepts as they relate 
it to their interest group.  As a group, the students will also have the opportunity to 
ǎƘŀǊŜ ǘƘŜƛǊ ǊŜǎŜŀǊŎƘ ǿƛǘƘ ǘƘŜƛǊ ŎƭŀǎǎƳŀǘŜǎ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŀ άwŜŦƭŜŎǘƛƻƴ /ƛǊŎƭŜΦέ 
 
{ǘǳŘŜƴǘǎ ǿƛƭƭ ŎƻƴŘǳŎǘ ƘŀƴŘǎπƻƴ ǊŜǎŜŀǊŎƘΣ ŦƻǊ ŜȄŀƳǇƭŜ ƎŀǘƘŜǊƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ŦǊƻƳ their 
parents and records at home about their growth over the years and creating a chart to 
represent this growth and compare and contrast it to their peers.  Students might grow 
small plants and then create a mural depicting how they observed a plant growing, or 
track the weather over a period of time and create a graph representing the changes in 
weather over time.  The teacher might bring in a guest to speak to the children, for 
ŜȄŀƳǇƭŜΣ ŀ ǇŜŘƛŀǘǊƛŎƛŀƴ ǘƻ ǘŀƭƪ ŀōƻǳǘ Ƙƻǿ ŎƘƛƭŘǊŜƴΩǎ ōƻŘƛŜǎ ƎǊƻǿΣ ƻǊ ŀ ǇǊƻŦŜssional 
horticulturist might lead a walk through a local garden. 
 
¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ƎǊƻǿǘƘ ŀƴŘ ŎƘŀƴƎŜ ǿƛƭƭ ŀƭǎƻ ŜƳǇƘŀǎƛȊŜ ǘƘŜ ŎŀǊƛƴƎ ƛƴǾƻƭǾŜŘ 
in nurturing growth and positive change.  !ǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎΣ ǘƘŜ ŎƘƛƭŘǊŜƴ 
will design projects to help effect positive growth and change in their community, 
perhaps planting a container garden for the school to enjoy, or collecting donations for 
a local food pantry, to help others grow.  As another example, students might be asked 
to participate in helping create a museum that represents their knowledge about 
growth and change.  Each installation will represent the study of each interest group 
and will be presented to the school and outside community. 
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FOURTH GRADE: What Stories Do Families Tell? 
CƻǳǊǘƘ ƎǊŀŘŜǊǎ ǎǘǳŘȅƛƴƎ ά/ŀƭƛŦƻǊƴƛŀΥ ! /ƘŀƴƎƛƴƎ {ǘŀǘŜέ ƛƴ ǎƻŎƛŀƭ ǎŎƛŜƴŎŜ ǿƛƭƭ ƭŜŀǊƴ ŀōƻǳǘ 
other cultures and places around the world who have moved to California, connecting 
peoples via the stories they tell.  In Los Angeles, and in our school, families will have 
come from all over the world.  Thus, in this project, students might trace their own 
personal family histories through interviews, literature, art, and graphic organizers and 
ŎƘŀǊǘǎ ǘƻ ŎƻƳǇŀǊŜ ōŜǘǿŜŜƴ ƎŜƴŜǊŀǘƛƻƴǎ όƳŀǎǘŜǊƛƴƎ ƎǊŀŘŜπƭŜǾŜƭ ƭŀƴƎǳŀge arts, visual and 
performance art, and mathematical standards in the process).  Students might develop 
ǘƛƳŜ ƭƛƴŜǎ ŀƴŘ Ǉƭƻǘ ǘƘŜƛǊ ŀƴŎŜǎǘƻǊǎΩ ǇŀǘƘ ǘƻ /ŀƭƛŦƻǊƴƛŀ ƻƴ ƳŀǇǎ.  They might write and 
illustrate ά! 5ŀȅ ƛƴ ǘƘŜ [ƛŦŜέ ŦǊƻƳ ƻƴŜ ƻǊ ƳƻǊŜ ǇŜǊƛƻŘǎ ƛƴ ǘƘŜƛǊ ŦŀƳƛƭȅΩǎ ƘƛǎǘƻǊȅ.  They can 
research, investigate, ŀƴŘ ŎƻƳŜ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ƳƻǊŜ ŀōƻǳǘ ǘƘŜƛǊ ŀƴŎŜǎǘƻǊǎΩ ƘƻƳŜ 
countries via art, literature, dance, food, climate, and more.  Students might read folk 
tales and fairy tales from around the world.  They might compare and contrast the 
experiences of peoples from different continents or regions, understanding what 
brought people to California throughout the history of our state, whether they arrived 
hundreds of years ago or just weeks ago.  They may engage in research of original 
accounts from the time to develop an understanding of the experience of families 
separated, or brought together, by their passage to freedom and the stories of families 
who helped them. 
 
Incorporating science standards, students can study how other living things adapt and 
change over time, improving their chances for survival, and how machines and 
technology have fostered the movement of people over time, and the 
interconnectedness of our world today compared to decades and centuries ago. 
Students might study the earth and the elements and how humans have harnessed the 
elements for their own survival. 
 
They will come to understand that each of us impacts those around us and how 
communities and societies are formed, including the creation of governments.  
Employing their mastery of language arts standards, students will learn that each of us 
Ƙŀǎ ŀ ǎǘƻǊȅ ǘƻ ǘŜƭƭΦ  {ǘǳŘŜƴǘǎ ƳƛƎƘǘ ŎƻƴŘǳŎǘ ƛƴπŘŜǇǘƘ ƛƴǾŜǎǘƛƎŀǘƛƻƴǎ ƻŦ ǎŜƭŦ όǎǘǳŘȅƛƴƎ ǘƘŜƛǊ 
lives thus far, and understanding differences and preferences), write autobiographies, 
and reflect on the context of their existence in light of their family and cultural 
ǇǊŜŘŜŎŜǎǎƻǊǎΦ  Lƴ ǘƘŜ ŀǊǘǎΣ ǎǘǳŘŜƴǘǎ ƳƛƎƘǘ ŘǊŀǿ ǎŜƭŦπǇƻǊǘǊŀƛǘǎ ƻǊ ǎǘǳŘȅ ǘƘŜ ƳǳǎƛŎ ƻŦ 
different cultures and how that music has influenced others when brought to California. 
 
Through these activities, students gain understanding and respect for the diversity of 
people around the world, and respect for this diversity.  Through sharing their family 
stories, they will also come to see how similar families are throughout time and space: 
love, respect, trust, support, and protection.  They will come to appreciate that families 
that appear to be vastly different than their own still share many commonalities. 
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SERVICE LEARNING 
 

άL ŎƘŀƭƭŜƴƎŜŘ ώŀ ƎǊƻǳǇ ƻŦ school administrators] to integrate as many 
ǎǘŀƴŘŀǊŘǎ ǿƛǘƘ ǘƘŜƛǊ ώǊŀƴŘƻƳƭȅ ŀǎǎƛƎƴŜŘϐ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘΣ ŀǎ 
possible.  I gave them five minutes.  ¢ƘŜ ŎƻƴǘŜǎǘ ōŜƎŀƴΧ CǊƻƳ ǘǿŜƴǘȅ 
participants, NO participant was unable to connect a standard with 
servicŜώπƭŜŀǊƴƛƴƎϐΧ ¢ƘŜǊŜ ŀǊŜ ǎǘŀƴŘŀǊŘǎ ǘƘŀǘ ϦŎƻƴƴŜŎǘ ƻǊ ōǊƛŘƎŜϦ ǿƛǘƘ 
service and standards that more authentically are integrated with the 
ǎŜǊǾƛŎŜϐΧ .ǳǘ ƭŜǘϥǎ ōŜ ŎƭŜŀǊ ǿƛǘƘ ƻǳǊ ǘŜŀŎƘŜǊǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎ ŀƴŘ 
community.  {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ƛǎ bh¢ ŀ ŘƛǎǘǊŀŎǘƛƻƴ ŦǊƻƳ content 
standards.  Lǘϥǎ ŀ ƎǊŜŀǘ ǿŀȅ ƻŦ ǘŜŀŎƘƛƴƎ ǘƘŜƳΦέ  
ππ 9Φ DƻƭŘōŜǊƎΣ {ŜǊǾƛŎŜπ [ŜŀǊƴƛƴƎ ŀƴŘ ǘƘŜ /ƻƴǘŜƴǘ {ǘŀƴŘŀǊŘǎΣ 
 http://www.cde.ca.gov/ci/cr/sl/standardshysteria.asp 

 
! ŎǊƛǘƛŎŀƭ ŎƻƳǇƻƴŜƴǘ ƻŦ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ŀǘ /²/ {ŎƘƻƻƭǎ ƛǎ ŀ ǇǊƻƎǊŀƳ ƻŦ ǎŜǊǾƛŎŜπƭŜŀǊƴƛng 
ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ǿŜŜƪƭȅ Ŏƭŀǎǎ ǎŎƘŜŘǳƭŜΦ  ά{ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎέ ƛƴǾƻƭǾŜǎ 
ŎǳǊǊƛŎǳƭǳƳπōŀǎŜŘ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ǘƘŀǘ ƛƴǘŜƎǊŀǘŜǎ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜ ǿƛǘƘ ŎƭŀǎǎǊƻƻƳ 
instruction.  Beyond simply performing acts ƻŦ ŎƻƳƳǳƴƛǘȅ ǎŜǊǾƛŎŜΣ ǎŜǊǾƛŎŜπlearning is structured 
in a way that gives students opportunities to put to use what they are learning through the 
academic curriculum.  Service learning ties the service projects to academic curriculum, has 
clearly stated learning objectives tied to state standards, and includes a period of reflection or 
analysis of the activities in which students discuss, write about and make presentations about 
ǿƘŀǘ ǘƘŜȅΩǾŜ ƭŜŀǊƴŜŘ ŀƴŘ ǿƘŀǘ ƛƳǇŀŎǘ ǘƘŜȅΩǾŜ ƳŀŘŜ ǘƘǊƻǳƎƘ ǎŜǊǾƛŎŜΦ 
 
Thus, while the performance of community service addresses demonstrated needs in the 
community, the students simultaneously strengthen their academic skills embedded in their 
community service work.  ¢ƘŜ ŎƻƴŎŜǇǘ ƻŦ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ƛǎ ƴƻǘ ƴŜǿΣ ȅŜǘ ƛǎ ŜȄǇŜǊƛŜƴŎƛƴƎ ŀ 
ǊŜǎǳǊƎŜƴŎŜ ǿƛǘƘ tǊŜǎƛŘŜƴǘ hōŀƳŀΩǎ Ŏŀƭƭ Ŧor the nation to engage in volunteerism, and Education 
{ŜŎǊŜǘŀǊȅ !ǊƴŜ 5ǳƴŎŀƴΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ƛƴ ǎŎƘƻƻƭǎ.    
 
Numerous studies have documented the profound iƳǇŀŎǘ ǘƘŀǘ ƘƛƎƘπǉǳŀƭƛǘȅ ǎŜǊǾƛŎŜ-learning 
activities can have on young students, parǘƛŎǳƭŀǊƭȅ ǘƘƻǎŜ Ƴƻǎǘ ŀǘπǊƛǎƪΣ ƛƴŎƭǳŘƛƴƎ ƛƴŎǊŜŀǎƛƴƎ 
ǎǘǳŘŜƴǘǎΩ ǎŜƴǎŜ ƻŦ ƳŀǘǘŜǊƛƴƎ ŀƴŘ ŜŦŦƛŎŀŎȅΣ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ƳƻǊŀƭ ŀƴŘ ŎƛǾƛŎ ƛŘŜƴǘƛǘȅΣ ŀƴŘ 
meaningful connections with adults and peers (Eccles & Gootman, 2002; Yates & Youniss, 1996; 
Youniss & Yates, 1997; YƻǳƴƛǎǎΣ ¸ŀǘŜǎΣ ϧ {ǳΣ мффтύΦ  CƻǊ ŀǘπǊƛǎƪ ŎƘƛƭŘǊŜƴ ǿƘƻ ƻŦǘŜƴ ǊŜǇƻǊǘ ǘƘŀǘ 
ǘƘŜȅ Řƻ ƴƻǘ ŦŜŜƭ ŀ ǎŜƴǎŜ ƻŦ άōŜƭƻƴƎƛƴƎέ ƛƴ ǘƘŜƛǊ ǎŎƘƻƻƭǎΣ ŎƻƳƳǳƴƛǘƛŜǎΣ ƻǊ ƛƴ ǎƻƳŜ ŎŀǎŜǎΣ ŜǾŜƴ ƛƴ 
their own homes, the importance of this cannot be overstated.  Research confirms that offering 
young people engaging structures, curricula, and learning activities in school can improve 
student achievement and reduce dropout rates (Davila & Mora, 2007; Meyer, Billig, & 
Hofschire, 2004; Laird & Black, Bridgeland, DiIulio, & Wulsin, 2008; Bridgeland, DiIulio, & 
Morisson, 2006).  Increased academic engagement has powerful reverberations in student 
attendance, participation in class activities, perceptions of academic competence, and the 
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development of educational goals (Melchior, 1998; Follman & Muldoon, 1997; Scales, Blyth, 
Berkas, & Kielsmeier, 2000; Furco, 2002; Billig & Klute, 2003). 
 
!ƴƻǘƘŜǊ ƛƴǾŜǎǘƛƎŀǘƛƻƴ ŦƻǳƴŘ ǘƘŀǘ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŀƴŘ ƻǘƘŜǊ ŎƛǾƛŎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǿŜǊŜ 
better predictors of civic commitment than other factors, including neighborhood and family 
context (Kahne & Sporte, 2008).  !ƴŘ ȅƻǳƴƎ ŀŘǳƭǘǎ ǿƘƻ ǇŀǊǘƛŎƛǇŀǘŜŘ ƛƴ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŘǳǊƛƴƎ 
ǘƘŜƛǊ Yπмн ȅŜŀǊǎ ǊŜǇƻǊǘ ōŜƛƴƎ ŜƴƎŀƎŜŘ ƛƴ ǘƘŜƛǊ ŎƻƳƳǳƴƛǘƛŜǎ, by discussing politics or community 
issues, voting, volunteering, and playing leadership roles in community improvement, 
ǎƛƎƴƛŦƛŎŀƴǘƭȅ ƳƻǊŜ ƻŦǘŜƴ ǘƘŀƴ ǇŜŜǊǎ ǿƘƻ ŘƛŘƴΩǘ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ όaŀǊǘƛƴΣ 
Kielsmeier, Neal, & Crossley, 2006). 
 
!ŎŎƻǊŘƛƴƎ ǘƻ [ŜŀǊƴ ŀƴŘ {ŜǊǾŜ !ƳŜǊƛŎŀΣ ƭƻǿπƛƴŎƻƳŜ ǎǘǳŘŜƴǘǎ ŀǊŜ ƭŜǎǎ ƭƛƪŜƭȅ ǘƻ ōŜ provided 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƘŀƴ ǘƘŜƛǊ ƳƛŘŘƭŜπƛƴŎƻƳŜ ǇŜŜǊǎ ŀƴŘ ǿƘƛƭŜ ŀǇǇǊƻȄƛƳŀǘŜƭȅ нп҈ ƻŦ 
ǎŎƘƻƻƭǎ ŎǳǊǊŜƴǘƭȅ ƻŦŦŜǊ ǎŜǊǾƛŎŜπ ƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ ŦƻǊ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΣ пу҈ ǇŜǊŎŜƴǘ ƻŦ ǘƘŜ 
ǇǊƛƴŎƛǇŀƭǎ ƛƴ ǎŎƘƻƻƭǎ ǿƛǘƘ ƴƻ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŎƛǘŜŘ άƭŀŎƪ ƻŦ time because of state curriculum 
ǊŜǉǳƛǊŜƳŜƴǘǎέ ŀǎ ǘƘŜ ƳŀƧƻǊ ǊŜŀǎƻƴ ŦƻǊ ƛǘǎ ŀōǎŜƴŎŜ.  (Growing to Greatness: The State of Service 
Learning, National Youth Leadership Council, 2009.)  !ǘ /²/ {ŎƘƻƻƭǎΣ ƻǳǊ ǇǊƻƧŜŎǘπōŀǎŜŘ 
approach will integrate literacy development, math, science, and social studies/history into our 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ.  Lƴ ƻǘƘŜǊ ǿƻǊŘǎΣ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŀŎǘƛǾƛǘƛŜǎ ǿƛƭƭ ƴƻǘ ǘŀƪŜ ǘƛƳŜ ŀǿŀȅ 
from core academic learning, but rather function as another instructional methodology in 
fostering student achievement of state standards across disciplines.  Existing research has 
ŘŜƳƻƴǎǘǊŀǘŜŘ ǘƘŀǘ ǘƘŜ ǉǳŀƭƛǘȅ ŜƭŜƳŜƴǘǎ ƻŦ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎΣ ǎǳŎƘ ŀǎ ŀŎǘƛǾŜ ǎǘǳŘŜƴǘ ǇŀǊǘƛŎƛǇŀǘƛƻƴ 
in planning and implementing service activities, clear connections between the course learning 
ƻōƧŜŎǘƛǾŜǎ ŀƴŘ ǘƘŜ ǎŜǊǾƛŎŜ ǇǊƻƧŜŎǘǎΣ ŀƴŘ ǎǘǊǳŎǘǳǊŜŘ ǊŜŦƭŜŎǘƛƻƴ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǎŜǊǾƛŎŜ 
ŜȄǇŜǊƛŜƴŎŜΣ ƭŜŀŘ ǘƻ ƎǊŜŀǘŜǊ ƛƳǇŀŎǘǎ ƻƴ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ŀƴŘ ŎƛǾƛŎ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ōŜƘŀǾƛƻǊǎ 
than community service alone. 
 
The following principles will guide service learning design at CWC3 and will be covered in detail 
in teacher professional development sessions: 
 

¶ {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎ ƘŀǾŜ ŎƭŜŀǊ ŜŘǳŎŀǘƛƻƴŀƭ Ǝƻŀƭǎ ǘƘŀǘ ƛŘŜƴǘƛŦȅ ǎǇŜŎƛŦƛŎ ǎǘŀǘŜ 
standards; require the application of concepts, content, and skills from these 
standards; and involve students in constructing their own knowledge to meet learning 
goals and content standards.  Projects engage students in challenging cognitive and 
developmental tasks. 
 

¶ Teachers use formative and summative evaluation in a systematic evaluation.  
Teachers use assessment to enhance student learning and to document and evaluate 
how well they have met standards. 
 

¶ {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŀŎǘƛǾŜƭȅ ŜƴƎŀƎŜǎ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ƳŜŀƴƛƴƎŦǳƭ ŀƴŘ ǇŜǊǎƻƴŀƭƭȅ ǊŜƭŜǾŀƴǘ 
service activities, ƛƴŎƭǳŘƛƴƎ άƘŀƴŘǎπƻƴέ ǿƻǊƪ ŘƛǊŜŎǘƭȅ ǿƛǘƘ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ŎƻƳƳǳƴƛǘȅΦ 
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¶ {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŜƴƎŀƎŜǎ ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ŀƴ ƻƴƎƻƛƴƎ ǇǊƻŎŜǎǎ ǘƻ ŀǎǎŜǎǎ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ 
implementation and progress toward meeting specified goals, and uses results for 
improvement and sustainability. 
 

¶ Students have a voice in selecting, designing, implementing, and evaluating their 
service project with guidance from adults. 
 

¶ {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƳƻǘŜǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŘƛǾŜǊǎƛǘȅ ŀƴŘ ƛǎ ŘŜƳƻƴǎǘǊŀǘŜŘ ōȅ 
participants, practice, and outcomes. 
 

¶ ServicŜπƭŜŀǊƴƛƴƎ ǇŀǊǘƴŜǊǎƘƛǇǎ ŀǊŜ ŎƻƭƭŀōƻǊŀǘƛǾŜΣ Ƴǳǘǳŀƭƭȅ ōŜƴŜŦƛŎƛŀƭΣ ŀƴŘ ŦƻǎǘŜǊ 
communication, interaction, and partnerships with the community. 
 

¶ {ŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ Ƙŀǎ ǎǳŦŦƛŎƛŜƴǘ ŘǳǊŀǘƛƻƴ ŀƴŘ ƛƴǘŜƴǎƛǘȅ ǘƻ ŀŘŘǊŜǎǎ ƎŜƴǳƛƴŜ ŎƻƳƳǳƴƛǘȅ 
needs and meet specified outcomes. 
 

¶ Students engage in multiple challenging reflection activities before, during, and after 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎΦ  wŜŦƭŜŎǘƛƻƴ ŜƴŎƻǳǊŀƎŜǎ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎ ŀƴŘ ŀƴŀƭȅǎƛǎ ŀōƻǳǘ 
ƻƴŜΩǎ ǎŜƭŦ ŀƴŘ ƻƴŜΩǎ ǊŜƭŀǘƛƻƴǎƘƛǇ ǘƻ ǎƻŎƛŜǘȅ ŀƴŘ ƛǎ ŀ ŎŜƴǘǊŀƭ ŦƻǊŎŜ ƛƴ ǘƘŜ Řesign and 
fulfillment of curricular objectives. 
 

¶ aǳƭǘƛǇƭŜ ƳŜǘƘƻŘǎ ŀŎƪƴƻǿƭŜŘƎŜΣ ŎŜƭŜōǊŀǘŜΣ ŀƴŘ ǾŀƭƛŘŀǘŜ ǎǘǳŘŜƴǘǎΩ ǎŜǊǾƛŎŜ ǿƻǊƪΦ 
όbŀǘƛƻƴŀƭ {ŜǊǾƛŎŜπ[ŜŀǊƴƛƴƎ /ƻƻǇŜǊŀǘƛǾŜΣ мфффΦύ 

 
CWC3 will forge strong community partnerships, both with local service organizations, as well 
as private funding sources, foǊ ƻǳǊ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳΦ  All teachers will participate in 
ƻƴπƎƻƛƴƎ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǊŜƭŀǘŜŘ ǘƻ άōŜǎǘ ǇǊŀŎǘƛŎŜǎέ ƛƴ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎΣ ǎǘǳŘȅƛƴƎ 
other model programs and participating in workshops to aid their guidance of students in 
creating exemplary projects that benefit both our students and the community in an 
academically rigorous and structured way. 
 
/ƻƴǎƛǎǘŜƴǘ ǿƛǘƘ ƻǳǊ ǎŎƘƻƻƭ ŜƳǇƘŀǎƛǎ ƻƴ ŘŜǾŜƭƻǇƛƴƎ άƎƻƻŘ ŎƛǘƛȊŜƴǎέ ŀƴŘ ŀŘƘŜǊŜƴŎŜ ǘƻ ǘƘŜ 
personal intelligences (interpersonal and intrapersonal) identified by Gardner, the 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ŎǳǊǊƛŎǳƭǳƳ ǿƛƭƭ ƛƴŎƻǊǇƻǊŀǘŜ ōŜƘŀǾƛƻǊŀƭ ŀƴŘ ŀǘǘƛǘǳŘƛƴŀƭ ƭŜŀǊƴƛƴƎ ƻōƧŜŎǘƛǾŜǎ, as 
well as core academic standards.  For example, the performance indicators from the California 
State Content Standards for History-Social Science contained in the following text box lend 
themselves to developing not only academic knowledge of citizenship but also practicing 
behaviors that set the stage for personal citizenship. 
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Excerpts from the California State Content Standards for History-Social Science21 
 
K.1  Students understand that being a good citizen involves acting in certain ways. 
1. Follow rules, such as sharing and taking turns, and know the consequences of 
breaking them. 
2. Learn examples of honesty, courage, determination, individual responsibility, and 
patriotism in American and world history from stories and folklore. 
3. Know beliefs and related behaviors of characters in stories from times past and 
understand the consequences of the characters' actions. 
1.1 Students describe the rights and individual responsibilities of citizenship. 
мΦ ¦ƴŘŜǊǎǘŀƴŘ ǘƘŜ ǊǳƭŜπƳŀƪƛƴƎ ǇǊƻŎŜǎǎ ƛƴ ŀ ŘƛǊŜŎǘ ŘŜƳƻŎǊŀŎȅ όŜǾŜǊȅƻƴŜ ǾƻǘŜǎ ƻƴ ǘƘŜ 
rules) and in a representative democracy (an elected group of people makes the rules), 
giving examples of both systems in their classroom, school, and community. 
2. Understand the elements of fair play and good sportsmanship, respect for the rights 
and opinions of others, and respect for rules by which we live, including the meaning 
of the "Golden Rule." 
1.5 Students describe the human characteristics of familiar places and the varied 
backgrounds of American citizens and residents in those places. 
1. Recognize the ways in which they are all part of the same community, sharing 
principles, goals, and traditions despite their varied ancestry; the forms of diversity in 
their school and community; and the benefits and challenges of a diverse population. 
3.4 Students understand the role of rules and laws in our daily lives and the basic 
structure of the U.S. government. 
1. Determine the reasons for rules, laws, and the U.S. Constitution; the role of 
citizenship in the promotion of rules and laws; and the consequences for people who 
violate rules and laws. 
2. Discuss the importance of public virtue and the role of citizens, including how to 
participate in a classroom, in the community, and in civic life. 

 
CƻǊ ŀǘπǊƛǎƪ ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳǘƘ ŜǎǇŜŎƛŀƭƭȅΣ ŜƴƎŀƎƛƴƎ ƛƴ ǊŜƭŜǾŀƴǘΣ ǊŜŀƭπǿƻǊƭŘ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ ŜŦŦŜŎǘ 
change in the community can have a powerful impact on the confidence, empowerment, 
ǎŜƭŦπŜǎǘŜŜƳ, and sense of belonging that these children feel.  In laying the foundation for 
lifelong service learning, CWC3 plans to draw on the expertise of others who have extensive 
expŜǊƛŜƴŎŜ ƛƴ ƛƳǇƭŜƳŜƴǘƛƴƎ ŘȅƴŀƳƛŎ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳǎ ŦƻǊ ŀǘπǊƛǎƪ ƳƛŘŘƭŜ ǎŎƘƻƻƭ ȅƻǳǘƘ 
ŜǎǇŜŎƛŀƭƭȅΦ  CƻǊ ŜȄŀƳǇƭŜΣ YŀǘŜ {ƻōŜƭΣ ŦƻǊƳŜǊ ǇǊƛƴŎƛǇŀƭ ƻŦ /ŀƳƛƴƻ bǳŜǾƻΩǎ IŀǊǾŀǊŘ Yπу ŎŀƳǇǳǎ 
and a member of CWC3Ωǎ !ŘǾƛǎƻǊȅ Committee, developed a service learning program in her 
middle school in partnership with the National Council of La Raza.  In both programs, students 
not only give back to their community, they learn to identify a problem, collaborate to create a 
plan to solve that problem, and build consensus at each step of the project.  Ms. Sobel will be 
readily available to our instructional leaders as they design CWC3Ωǎ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳ ǘƻ 

                                                      
 
21 http://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf 

http://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf
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ōƻƭǎǘŜǊ ǘƘŜ ŎƻƴŦƛŘŜƴŎŜ ŀƴŘ ǎŜƴǎŜ ƻŦ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ƻǳǊ Ƴƻǎǘ ŀǘπǊƛǎƪ ŀƴŘ ǎǘǊǳƎƎƭƛƴƎ ǎǘǳŘŜƴǘǎΣ ǘƻ 
help motivate them to succeed and see that they can make a difference and seek a better 
future for themselves. 

RESEARCHπBASED INSTRUCTIONAL PROGRAM HAS SUCCEEDED WITH SIMILAR 
POPULATIONS 
 
As detailed in the sections above and Appendix A: Curriculum, all aspects of our curriculum 
ŀǊŜ ŎŀǊŜŦǳƭƭȅ ŘŜǎƛƎƴŜŘ ŀƴŘ ōŀǎŜŘ ƻƴ ŜȄǘŜƴǎƛǾŜ ǊŜǎŜŀǊŎƘ ǎǳǇǇƻǊǘƛƴƎ ƻǳǊ ŎƘƻƛŎŜǎ ŀǎ άōŜǎǘ 
ǇǊŀŎǘƛŎŜǎΦέ Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜŘ ŜŘǳŎŀǘƻǊǎ ƻƴ ƻǳǊ .ƻŀǊŘ ƻŦ 5ƛǊŜŎǘƻǊs, we also are 
fortunate to have several prominent educational leaders on our Advisory Committee, 
including Dr. Kristin Droege, Principal of Larchmont Charter School, West Hollywood, Carla 
Cretano, Magnet Coordinator of Community Magnet Charter School, and Kate Sobel, 
ŦƻǊƳŜǊ ǇǊƛƴŎƛǇŀƭ ƻŦ /ŀƳƛƴƻ bǳŜǾƻΩǎ IŀǊǾŀǊŘ Yπу ŎŀƳǇǳǎΦ These individuals and others will 
be instrumental resources to our program as we implement our curriculum and deal with 
challenges that might arise. 
 
Further, we intend to collaborate extensively with similar schools.  As noted herein, 
Larchmont Charter Schools, Community Magnet Charter School, and Citizens of the World 
Hollywood all ŜŘǳŎŀǘŜ ŀ ƳƛȄŜŘπ{9{ ǇƻǇǳƭŀǘƛƻƴ ǿƛǘƘ ǎƛƳƛƭŀǊ ŎǳǊǊƛŎǳƭǳƳ ǘƻ ƻǳǊǎΣ ŀƴŘ ƘŀǾŜ 
recognized tremendous success in their initial years of operation.  We hope to form 
organized regular collaboration sessions and professional development series with these 
schools, and have discussed potential means to do so with their school leaders.  
 
Most importantly, the key to our instructional methodologies is a focus on individualized 
instruction, tailored to student need, as opposed to instruction being driven by school or 
teacher needs.  We believe that all children can succeed and attend state standards 
mastery, regardless of their background or circumstances when they enter our school.  The 
challenge for us, as educators, is to discover the means with which to help each individual 
child achieve his or her full potential.  By using these active learning strategies, and with a 
strong ŦƻŎǳǎ ƻƴ Řŀǘŀ ŀƴŘ ƻƴƎƻƛƴƎ ƳǳƭǘƛπŦŀŎŜǘŜŘ ŀǎǎŜǎǎƳŜƴǘǎ ǘƻ ƛƴŦƻǊƳ ƛƴǎǘǊǳŎǘƛƻƴΣ ǿŜ ŀǊŜ 
ŎƻƴŦƛŘŜƴǘ ǘƘŀǘ ŀƭƭ ƻŦ ƻǳǊ ǎǳōπƎǊƻǳǇǎ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ǎǳŎŎŜŜŘΦ 

 

F.  ADDRESSING THE NEEDS OF ALL STUDENTS 

 
At CWC3, we take the challenge seriously as educators to help every student to achieve.  We 
firmly believe that with strong first teaching in the classroom supported by targeted 
intervention22 as needed, every child can meet or exceed grade level expectations that are 

                                                      
 
22

 For CWC3Σ ǘŀǊƎŜǘŜŘ ƛƴǘŜǊǾŜƴǘƛƻƴ ƳŜŀƴǎ ǘƘŀǘ ǿŜ ƳƻƴƛǘƻǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘǎ and 
assessment procedures outlined in Element 2: Measurable Student Outcomes & Element 3: Method by Which 
Student Outcomes Will Be Measured below.  When those assessment results indicate that a student (or students) 
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academic, social, or behavioral in nature.  We recognize that students learn in different ways 
and we will adjust our teaching to maximize the learning potential of every child.  To promote 
academic success, we support students in expanding their skills and in helping them to develop 
strengths in areas in which they struggle.   
 
Since our constructivist, projectπbased educational program inherently values and 
accommodates differentiated learning, our special needs populations (academically low 
achieving students, special education, gifted, ELL, and low socioeconomic level) will 
automatically receive focused attention to their needs and strengths, as teachers implement 
individualized instruction based on dŀǘŀπdriven assessments.  Following are the additional 
components of our academic program that ensure that students are offered the most effective 
education possible: 
 

1. Small class sizes and low teacher-to-student ratios which allow the teachers to truly know 
their students 
 

2. Ample instructional planning time during each school day (when students are 
engaged in enrichment classes as noted in 1D: Scheduling and School Calendar) so 
that teachers can modify and create lessons and curriculum to meet the needs of 
individual students 

 
3. A culture among teachers of openness and collaboration, including weekly team 

planning sessions and regular professional development activities, allowing 
teachers to learn from each oǘƘŜǊΩǎ varying expertise in handling learning 
differences 
 

4. Ongoing communication between teachers and parents and a commitment to work 
together for the education of their children 
 

5. Various forms of assessment that are used to guide instruction 
 

6. Learning goals that are clearly articulated 
 

7. High expectations for all students 
 
CWC3 has carefully created procedures and will be providing staffing resources to ensure 
that the needs of all students are met, including those who need additional support beyond 
the classroom to meet grade-level standards.  Two core structures ensure that we monitor 
and address the needs of all students: Whole Child Meeting and Student Success Team.   
 
                                                                                                                                                                           
 
needs additional assistance, supplementŀƭ ǎƳŀƭƭ ƎǊƻǳǇ όƻǊ ƛƴŘƛǾƛŘǳŀƭύ ƛƴǎǘǊǳŎǘƛƻƴ ǘƘŀǘ άǘŀǊƎŜǘǎέ ǘƘŜ ǎǇŜŎƛŦƛŎ 
concepts or skills with which the student(s) is struggling.  
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WHOLE CHILD MEETINGS:  The Principal at CWC3 meets with each classroom teacher 
quarterly across the school year to review the progress of every child enrolled at CWC3.  (As the 
school grows, teachers are assigned either to the Principal or an Assistant Principal of 
LƴǎǘǊǳŎǘƛƻƴΦύ Lƴ ŘƻƛƴƎ ǎƻΣ ǘƘŜȅ ǊŜǾƛŜǿ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ƪŜȅ ŀǎǎŜǎǎƳŜƴǘ ŘŜǎŎǊƛōŜŘ 
more fully below in Element 2: Measurable Student Outcomes.  During the whole child 
meeting, the teacher discusses the progress of each student and any changes that have been 
noticed since the last meeting, taking note of any strengths and areas of concern that may be 
academic, social, or behavioral in nature.  Over time, these notes provide evidence of trends, 
patterns, or events ǘƘŀǘ ƘŀǾŜ ƛƴŦƭǳŜƴŎŜŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǳŎŎŜǎǎ ŀƴŘ Ŏŀƴ ōŜ ǳǎŜŘ ǘƻ ōŜǘǘŜǊ 
understand learning needs, individual styles, classroom differentiation strategies and 
appropriate interventions when necessary.  The principal and teacher engage in a reflective, 
rigorous conversation, and when faced with a student who poses a particular challenge, they 
initiate a Student Success Team meeting. 
 
STUDENT SUCCESS MEETINGS: For students identified in the Whole Child Meeting as 
needing additional support, a Student Success Team (SST) meeting will be held.  If parent or 
teacher has a concern, a special meeting to discuss can be held, which can also lead to an SST.  
The SST will always include the Principal (or Assistant Principal) and the SPED Coordinator.  (As 
we grow, we intend to hire dedicated Special Education experts who will participate in the SST 
ŀǎ ǿŜƭƭΦύ  Lƴ ŀŘŘƛǘƛƻƴΣ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŀǊŜƴǘκƎǳŀǊŘƛŀƴ ŀƴŘ мπн ǘŜŀŎƘŜǊǎ ǿƘƻ ŀǊŜ ŦŀƳƛƭƛŀǊ ǿƛǘƘ ǘƘŜ 
student will be included. The SST works with parents/guardians, teachers and the students 
themselves, to identify their learning needs and together they develop a plan for academic and 
social success.  It is this plan that determines when, how often and for how long the team will 
meet.  This decision is made separately for each individual situation, and team continues to 
meet until the child has achieved success or meets the goals set.  During the meeting, the team 
records all pertinent information for the student, taking note of all strengths and weaknesses 
the child may have.  Goals are established and interventions are put in place to support the 
child.  Responses might include instructional modifications, new behavioral strategies in the 
classroom, greater follow-up strategies implemented in the home, or a new approach to 
differentiation of instruction.  One or more follow-up meetings are calendared so the team can 
reconvene (1-6 weeks later depending on the nature of the issue) to discuss student progress.  
This practice is an effective problem-solving strategy to address issues as they arise, and to 
monitor students progress.. 

ACADEMICALLY LOW-ACHIEVING STUDENTS 
 
CWC3 faculty and staff will monitor student performance to ensure that students who are  
ŀǘπǊƛǎƪ ƻŦ ŦŀƛƭƛƴƎ ǘƻ ǇŜǊŦƻǊƳ ŀǘ ƎǊŀŘŜ ƭŜǾŜƭ are appropriately supported.  CWC3 will monitor 
ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ȅŜŀǊ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜǎ 
presented in Element 2: Measurable Student Outcomes & Element 3: Method by Which 
Student Outcomes Will Be Measured.  In the case of students who are performing below 
expectations, CWC3 teachers will use that information to select instructional modifications.   
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²ƘŜƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ƳƻŘƛŦƛŎŀǘƛƻƴǎ Řƻ ƴƻǘ ǇǊƻŘǳŎŜ ǘƘŜ ŘŜǎƛǊŜŘ ǊŜǎǳƭǘǎ 
that would put the student on track to perform at grade level, additional steps will be taken.  If 
a teacher or parent has a concern, a special meeting will be called to discuss the situation.  This 
may lead referring the student to the Student Success Team, and when needed, students will 
be evaluated on a ŎŀǎŜπōȅπŎŀǎŜ ōŀǎƛǎ ōȅ ǘƘŜ {ǘǳŘŜƴǘ {ǳŎŎŜǎǎ ¢ŜŀƳ.  Ultimately, we believe that 
the greatest responsibility for successfully educating these students lies within the core 
classroom day.  Through professional development and collaborative support, teachers will 
receive training on effective intervention strategies targeted towards the areas of greatest 
need.  In order to reach the greatest number of our students falling within this category, 
teachers will be trained to utilize the following best practices: 

 
HIGH EXPECTATIONS: .ŜŎŀǳǎŜ ƻŦ ŀ ǎǘǊƻƴƎ ōŜƭƛŜŦ ƛƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǇƻǘŜƴǘƛŀƭΣ ǘŜŀŎƘŜǊǎ 
ŀǊŜ ŎƻƳƳƛǘǘŜŘ ǘƻ ƛŘŜƴǘƛŦȅƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǘǊŜƴƎǘƘǎ ǘƻ ƘŜƭǇ ƘƛƳκƘŜǊ ǊŜŀŎƘ ǘƘƛǎ 
potential and utilizing the most effective techniques to do so.   
 
VARIED ASSESSMENT:  As all students possess and utilize different strengths for their 
learning, a teacher who allows for a variety of assessments is more apt to find out what 
students have truly learned, not just how they take a test.  Portfolios, oral 
ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ƻǇŜƴπōƻƻƪ ǘŜǎǘǎΣ group projects, and graphic maps are only some of the 
Ƴŀƴȅ ŀǾŜƴǳŜǎ ŀǾŀƛƭŀōƭŜ ŦƻǊ ǘŜŀŎƘŜǊǎ ǘƻ ǘŀǇ ƛƴǘƻ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎΩ ƪƴƻǿƭŜŘƎŜ.  The wider 
the variety of assessment the teacher uses and the more authentic and ongoing it is, the 
truer the picture the teacƘŜǊ ǿƛƭƭ ƎŜǘ ƻŦ ǘƘŜƛǊ ǎǘǳŘŜƴǘΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎΦ  ό{ŜŜ Element 2: 
Assessment, for explicit details about our assessment methodologies.) 
 
DATA-DRIVEN INSTRUCTION: Teachers, supported by school leaders, will analyze 
standardized and classroom-based assessment data.  Through this analysis, they will 
identify trends of mastery and difficulty for individuals, groups of students, and the class 
as a whole.  They will identify skills, concepts, and strategies in need of further 
instruction.  Based on the trends, they will determine whether whole class re-teaching, 
small group intervention, or individual tutoring is the appropriate response.   
 
DYNAMIC AND VARIED GROUPING: ¢ƘŜ ǇǊŀŎǘƛŎŜ ƻŦ άǇƛƎŜƻƴ-ƘƻƭƛƴƎέ ǎǘǳŘŜƴǘǎ ƛƴ 
stagnant groups for an entire school year or semester is often a detriment for the 
student.  Instructional groupings are varied from homogeneous to heterogeneous and 
ŎƘŀƴƎŜŘ ƻŦǘŜƴΣ ŀǎ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ŎŀǇŀŎƛǘƛŜǎ ŘŜǾŜƭƻǇ.  Students can make great leaps in 
ŘŜǾŜƭƻǇƳŜƴǘ ǎŜŜƳƛƴƎƭȅ άƻǾŜǊƴƛƎƘǘέ ς our groupings of students will be fluid in 
recognition of this reality. Our core block schedule ensures that teachers get to know 
ǎǘǳŘŜƴǘǎΩ ǎǘǊŜƴƎǘƘǎ ŀƴŘ ƴŜŜŘǎ ŀŎǊƻǎǎ ŎƻƴǘŜƴǘ ŀǊŜŀǎ ŀƴŘ ƘŀǾŜ ƭƻƴƎŜǊ ŎƻƴŎŜƴǘǊŀǘŜŘ 
ǇŜǊƛƻŘǎ ǘƻ ŀƭƭƻǿ ŦƻǊ ǎǘǳŘŜƴǘπŎŜƴǘŜǊŜŘ ƭŜŀǊƴƛƴƎ ǿƛǘƘ ǘŜŀŎƘŜǊ ǎǳǇǇƻǊt alongside. 
 



 CWC3 
Charter Petition for an Initial 5 Year Term 

 

 

p. 89 

SMALL GROUP INTERVENTION: CWC3 is fortunate to have a low teacher to student 
ratio that enables extensive small-group instruction every day.23  Teachers and teaching 
assistants lead small group intervention lessons for students with specific needs.  Checks 
for understanding (exit tickets, questioning, quick writes, etc.) will be built into small 
ƎǊƻǳǇ ƭŜǎǎƻƴǎ ŦƻǊ Ψƛƴ ǘƘŜ ƳƻƳŜƴǘΩ ŀǎǎŜǎǎƳŜƴǘΦ ƛƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ŀƴŘ 
assessment practices outlined in Element 2: Measurable Student Outcomes & Element 
3: Method by Which Student Outcomes Will Be Measured. The classroom teacher, 
supported by the teaching assistant (in K-5), will assess student progress to determine 
when small group intervention is necessary and when it is no longer necessary because 
the student(s) have learned the identified skill or concept.  
 
TARGETED RETEACHING: When formal or informal assessments reveal that one or 
more students is struggling with a particular skill or concept, those students will receive 
targeted instruction to provide them another opportunity to learn it supported by more 
focused assistance.  This instruction may be a single, brief lesson to correct a 
misconception, or multiple sessions to address a more complex concern.   Our staffing 
structure of one teacher and one teaching assistant per classroom allows for a variety of 
small group instructional methods.   
 
METACOGNITION MODELING & EXPLICIT STRATEGY INSTRUCTION:  Teachers who 
share their thoughts on how they approach and complete a task or arrive at a 
conclusion help students become aware of their own thinking; this is called 
metacognition.  Successful students are able to understand and are aware of the most 
effective strategies they need in order to study and learn.  Teachers help less successful 
students by modeling effective learning strategies for them, showing them how and 
when to use these strategies and teaching them why they are important for their 
success. 
 
DIRECT INSTRUCTION: As an instructional strategy, direct instruction responds to the 
ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ ōȅ ŦƻŎǳǎƛƴƎ ŘƛǊŜŎǘƭȅ ƻƴ ǘƘŜ ǎƪƛƭƭǎ ǊŜǉǳƛǊŜŘ ǘƻ ōŜ ǎǳŎŎŜǎǎŦǳƭ ƛƴ ǎŎƘƻƻƭ ŀƴŘ 
ensuring that these skills are learned (Better Thinking and Learning, Maryland State 
Department of Education).  Students can learn high-level concepts if they know how to 
learn, how to question, how to access prior knowledge, and how to integrate new 
knowledge.  The elements of Direct Instruction include: 
 

¶ Clearly communicating goals for students. 
 

¶ Structuring academic tasks for students. 
 

                                                      
 
23

 K-3 class size of 20-24 students with a teacher and a full-time teaching assistant, grade 4-5 classes of 20-24 
students with a half-time teaching assistant, grade 6-7 class size of 25-28 students..   
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¶ Demonstrating the steps necessary to accomplish a particular academic task. 
 

¶ Monitoring student progress. 
 

¶ Providing student practice and teacher feedback to ensure success. 
 

¶ Holding students accountable for their work through frequent teacher review. 
 
The utility of these best practices are not limited to students who are having difficulty.  They 
represent quality teaching for all students, and as such, many are included in Element 1.E: 
Instructional Framework above.    

CLASSROOM MODIFICATIhb{ Chw !¢π wL{Y {¢¦DENTS 
 
In order to help ǎǘǳŘŜƴǘǎ ǿƘƻ ƴŜŜŘ ǎǇŜŎƛŀƭ ǎŜǊǾƛŎŜǎ ƻǊ άŀ ǊŜŀǎƻƴŀōƭŜ ŀŎŎƻƳƳƻŘŀǘƛƻƴΣέ 
classroom modifications will be made.  The following modifications or accommodations may be 
used by the classroom teachers, in coordination with the Student Success Team, for students 
who ŀǊŜ ŀǘπǊƛǎƪΣ ŘŜǇŜƴŘƛƴƎ ƻƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǇŜŎƛŦƛŎ ƴŜŜŘΥ 
 
MATERIALS: 
 

¶ Use highlighted or underlined reading materials 
 

¶ Provide visual aids 
 

¶ Provide concrete manipulative materials 
 

¶ Provide taped texts and/or other class materials 
 

¶ Allow use of calculator 
 

¶ Provide materials with wide spacing, few items per page and clear print 
 

¶ Typed teacher materials 
 

METHODS: 
 

¶ Modeling, coaching and scaffolding  
 

¶ Provide visual clues and/or demonstration (model) when instructing 
 

¶ Read written material to student 
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¶ Provide organizational aids such as outlines, story webs, and graphic organizers 
 

¶ Utilize peer tutors 
 

¶ Utilize shared and guided note taking 
 

¶ Use clear and concise directions 
 

¶ Provide written steps for directions 
 

¶ Have student repeat directions to teacher or peer 
 

¶ Use manipulatives 
 

¶ Emphasize critical information 
 

¶ tǊŜπǘŜŀŎƘ ǾƻŎŀōǳƭŀǊȅ 
 

¶ Preview lesson for student before giving to whole class 
 

¶ Reduce language/reading level of assignment 
 
ASSIGNMENTS: 
 

¶ Give directions in small, distinct steps (written/picture/verbal) 
 

¶ ¦ǎŜ ǿǊƛǘǘŜƴ ōŀŎƪπǳǇ ŦƻǊ ƻǊŀƭ ŘƛǊŜŎǘƛƻƴǎ 
 

¶ Lower difficulty level 
 

¶ Shorten assignment 
 

¶ Reduce paper and pencil tasks 
 

¶ Read or tape record directions to student 
 

¶ Use pictorial directions 
 

¶ Give extra cues or prompts 
 

¶ Allow student to record or type assignment 
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¶ Adapt worksheets, packets 
 

¶ Utilize compensatory procedures by providing alternate assignment/strategy 
 

¶ Avoid penalizing for penmanship 
 
PACING: 
 

¶ Reduce paper and pencil tasks 
 

¶ Provide distributed review and drill 
 

¶ Extend time requirements 
 

¶ Vary activity often 
 

¶ Allow breaks 
 

¶ Omit assignments requiring copying in timed situation 
 

¶ Provide home set of text/materials for preview/review 
 
TESTING: 
 

¶ Give tests orally (may include dictated or taped answers) 
 

¶ Allow student to take test while standing at the board, if appropriate 
 

¶ Read test to student 
 

¶ Preview language of test questions 
 

¶ Use visuals or pictures 
 

¶ Give similar questions in regular classroom setting before test 
 

¶ Use objectives test technique, limit choices for multiple choice, provide word bank for 
fillπƛƴπōƭŀƴƪΣ ƭƛƳƛǘ ƛǘŜƳǎ ǇŜǊ ƳŀǘŎƘƛƴƎ ǎŜŎǘƛƻƴ 
 

¶ Use essay tests, allow to be dictated 
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¶ Shorten length of test 
 

¶ Have test administered to the student outside of the class setting 
 
ENVIRONMENT: 
 

¶ Preferential seating 
 

¶ Alter physical room arrangement 
 

¶ Define areas concretely 
 

¶ Provide for a quiet space 
 

¶ Eliminate too many visual distractions 
 

¶ tƭŀȅ слπул ōŜŀǘ .ŀǊƻǉǳŜ ŎƭŀǎǎƛŎŀƭ ƳǳǎƛŎΣ Ƨǳǎǘ ŀǘ ŀ ŎƻƴǎŎƛƻǳǎ ƭŜǾŜƭΣ ǿƘŜƴ ǎǘǳŘŜƴǘǎ ŀǊŜ 
doing generative work, such as writing, reading silently, etc. 

 

GIFTED AND ACADEMICALLY HIGH-ACHIEVING STUDENTS 
 
Some students need support to meet grade level standards, while other students need 
challenges in class to continue to grow academically.  This is particularly true for students who 
are high-achieving or designated as gifted and talented.  Though gifted students present 
instructional challenges, a separate, segregated classroom experience is not necessary.   
 
As a general rule, we do not believe that any one assessment should be used to classify children 
or determine what resourcŜǎ ŀǊŜ ǇǊƻǾƛŘŜŘ ŦƻǊ ŀ ŎƘƛƭŘΨǎ ƭŜŀǊƴƛƴƎ.  Therefore, we offer 
differentiated instruction for all students who excel, not just those identified as gifted and 
talented at CWC3.For those children whose California Standards Test (CST) scores automatically 
qualiŦȅ ǘƘŜƳ ŀǎ άƎƛŦǘŜŘέ ƻǊ ŦƻǊ ǘƘƻǎŜ ǿƘƻǎŜ ǇŀǊŜƴǘǎ ǊŜǉǳŜǎǘ D!¢9 ǘŜǎǘƛƴƎ ŀƴŘ ǎǘǳŘŜƴǘǎ ŀǊŜ 
ƛŘŜƴǘƛŦƛŜŘ ŀǎ άƎƛŦǘŜŘ,έ we will proactively submit the verification form to the district (for 
assessment of the student) unless parents do not want us to do so.  Students may initially 
qualify based on test performance as early as the 4th grade once two years of test scores have 
come in, and will continue to be identified ongoing throughout the course of their career at 
CWC3.  In addition, high achieving students will be identified via the Student Success Team 
and/or Whole Child Meetings held quarterly with each teacher and described on the opening 
pages of this section Element 1.F: Addressing the Needs of All Students.  The basis for this 
identification will be both teacher observation and superlative performance in the assessments 
noted in Element 2: Measurable Student Outcomes.  As delineated in Element 2, these 
assessments begin in kindergarten, and as such, provide a source of data that is available prior 
to the two years of CST data noted above in this paragraph.  
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hǳǊ ǇǊƻƧŜŎǘπōŀǎŜŘ ŎǳǊǊƛŎǳƭǳƳ ǿƛǘƘ ŀƴ ŜƳǇƘŀǎƛǎ ƻƴ DŀǊŘƴŜǊΩǎ ƳǳƭǘƛǇƭŜ ƛƴǘŜƭƭƛƎŜƴŎŜǎ ǿƛƭƭ ōŜ 
ŘŜǎƛƎƴŜŘ ǘƻ ŀƭƭƻǿ ŀƭƭ ǎǘǳŘŜƴǘǎ ǘƻ ǇǳǊǎǳŜ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ƛƴ ŀƴ ƛƴπŘŜǇǘƘ ǿŀȅ ŀƴŘ ŀǘ ŀ ŎƘŀƭƭŜƴƎƛƴƎ 
pace.  Giftedness involves the interaction of three sets of characteristics: above average 
intellectual ability, creativity, and task commitment.  (Renzulli 1986) CWC3 will work to ensure 
that potentially high-achieving students are not simply given additional work to do, but rather 
are effectively engaged and supported in their learning at an appropriate level.  The Student 
Success Team will work with faculty to ensure that these students are properly identified and 
that appropriate curriculum and activities are offered. 
 
In the classroom, gifted children tend to: 
 

¶ Get their work done quickly and may seek further assignments or direction. 
 

¶ Ask probing questions that tend to differ from their classmates in depth of 
understanding and frequency. 
 

¶ Have interests in areas that are unusual or more like the interests of older students. 
 
These students potentially differ from their classmates on three key dimensions: (1) the pace at 
which they learn; (2) the depth of their understanding; and (3) the interests that they hold. 
(Maker, 1982.) 
 
In working with high achieving students, CWC3 teachers will draw on the work of Sandra Kaplan 
όмфусύ ǿƘƻǎŜ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǎŜŀǊŎƘ ŀŘǾƻŎŀǘŜǎ ŀ άŘŜǇǘƘ ŀƴŘ ŎƻƳǇƭŜȄƛǘȅέ ŀǇǇǊƻŀŎƘ ǘƻ ǇǊƻǾƛŘƛƴƎ 
appropriate challenges for gifted students.  She suggested the following ways for teachers to 
enhance the curriculum for a gifted student: 
 

1. tǊŜǎŜƴǘ ŎƻƴǘŜƴǘ ǘƘŀǘ ƛǎ ǊŜƭŀǘŜŘ ǘƻ ōǊƻŀŘπōŀǎŜŘ ƛǎǎǳŜǎΣ ǘƘŜƳŜǎ, or problems. 
 

2. Integrate multiple disciplines into the area of study. 
 

3. Present comprehensive, related and mutually reinforcing experiences within an area of 
study. 
 

4. !ƭƭƻǿ ŦƻǊ ǘƘŜ ƛƴπŘŜǇǘƘ ƭŜŀǊƴƛƴƎ ƻŦ ŀ ǎŜƭŦπǎŜƭŜŎǘŜŘ ǘƻǇƛŎ ǿƛǘƘƛƴ ǘƘŜ ŀǊŜŀ ƻŦ ǎǘǳŘȅΦ 
 

5. 5ŜǾŜƭƻǇ ƛƴŘŜǇŜƴŘŜƴǘ ƻǊ ǎŜƭŦπŘƛǊŜŎǘŜŘ ǎǘǳŘȅ ǎƪƛƭƭǎΦ 
 

6. Develop productive, complex, abstract and/or higher level thinking skills. 
 

7. CƻŎǳǎ ƻƴ ƻǇŜƴπŜƴŘŜŘ ǘŀǎƪǎΦ 
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8. Develop research skills and methods. 
 

9. Integrate basic skills and higher level thinking skills into the curriculum. 
 

10. Encourage the development of products that challenge existing ideas and produce 
"new" ideas. 
 

11. Encourage the development of products that use techniques, materials, and form. 
 

12. 9ƴŎƻǳǊŀƎŜ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǎŜƭŦπǳƴŘŜǊǎǘŀƴŘƛƴƎ.  For example, recognizing and using 
ƻƴŜϥǎ ŀōƛƭƛǘƛŜǎΣ ōŜŎƻƳƛƴƎ ǎŜƭŦπŘƛǊŜŎǘŜŘΣ ŀǇǇǊŜŎƛŀǘƛƴƎ ƭƛƪŜƴŜǎǎŜǎ ŀƴŘ ŘƛŦŦŜǊŜƴŎŜǎ ōŜǘǿŜŜƴ 
oneself and others. 
 

13. Evaluate student outcomes by using appropriate and specific criteria through 
ǎŜƭŦπŀǇǇǊŀƛǎŀƭΣ ŎǊƛǘŜǊƛƻƴπǊŜŦŜǊŜƴŎŜŘ ŀƴŘκƻǊ ǎǘŀƴŘŀǊŘƛȊŜŘ ƛƴǎǘǊǳƳŜƴǘΦ 

 
At CWC3 teachers learn to design curriculum and present instructional strategies that meet the 
varying needs of all learners, including gifted students.  Furthermore, diversity exists within a 
gifted population, as demonstrated through the range in relative strengths and weaknesses, 
interests, work output, and personality traits of students.  Staff will use a variety of teaching 
styles in order to encourage all students to reach his or her potential.  Dynamic grouping, 
ŦƭŜȄƛōƭŜ ǇŀŎƛƴƎ ƻŦ ƛƴǎǘǊǳŎǘƛƻƴΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ǿƻǊƪΣ ǎǘǳŘŜƴǘπŘƛǊŜŎǘŜŘ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭ 
investigations are some of the specific techniques to be employed in our classrooms. CWC3 is 
committed to allowing students to move fluidly and appropriately to push and challenge each 
student to learn in their appropriate zone of development.  
 
UNDERACHIEVING GIFTED: Students who perform well on assessments but encounter more 
extensive challenges in project-based work, task completion, and other assignments that 
require self-regulation may be considered underachieving gifted.  Parents will be notified of this 
concern during family conferences.  For these students who are gifted but do not have the task 
commitment, ǿŜ ǿƛƭƭ ŀǇǇƭȅ ǎƛƳƛƭŀǊ ǘŀŎǘƛŎǎ ǘƘŀǘ ŀŘŘǊŜǎǎ ƻǳǊ άŀǘπǊƛǎƪέ ǇƻǇǳƭŀǘƛƻƴΦ  .ȅ ŦƻǎǘŜǊƛƴƎ 
active student involvement in their own learning we will increase student interest and 
enthusiasm.  ¢ŜŀŎƘƛƴƎ ǎŜƭŦπƳƻƴƛǘƻǊƛƴƎ ŀƴŘ ǎŜƭŦπƳŀƴŀƎŜƳŜƴǘ ǎƪƛƭƭǎ ǿƛƭƭ ƘŜƭǇ ǘƘŜǎŜ ǎǘǳŘŜƴǘǎ ǎŜǘ 
their own goals and persevere when working on a project.  Grouping them with more 
motivated students ς both gifted and struggling ς also provide a peer attitudinal model to help 
engage them in their own learning. 

SERVING ENGLISH LANGUAGE LEARNERS 
 
A core part of CWC3Ωs mission is to meet the educational needs of all students in an 
environment that fosters an appreciation and understanding of other languages and cultures.  
CWC3 will comply with federal, state, and district mandates regarding English Language Learner 
(ELL) education and re-designation of ELL students.  CWC3 will meet all requirements of federal 
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and state law, relative to equal access, to the curriculum for English Language Learners, as it 
pertains to annual notification to parents, student identification, placement, program options, 
ELL and core content instruction, teacher qualifications and training, re-classification to fluent 
English proficient status, monitoring and evaluating program effectiveness, and standardized 
testing requirement.  The Charter School will implement policies to assure proper placement, 
evaluation, and communication regarding ELLs and the rights of students and parents.  Those 
requirements include, but are not limited to the following items: 
 

1. HOME LANGUAGE SURVEY:  All incoming families will complete a Home Language 
Survey upon enrollment at CWC3 via the Enrollment Form (presented in Tab 12: Lottery 
and Enrollment Forms).  If parents indicate that a student speaks a language other than 
English, students with no previous experience in LAUSD will be administered the 
California English Language Development Test to determine their English Proficiency. 
 

2. CELDT:  The California English Language Development Test (CELDT) is given as an initial 
assessment to newly enrolled students whose primary language is not English and as an 
annual assessment to English learners enrolled in kindergarten through grade twelve in 
California public schools.  Within 30 days24 of the beginning of the school year (or when 
a new student enters mid-year), the classroom teachers will administer will administer 
the CELDT to students with no previous CELDT information.  (We have chosen to have 
classroom teachers administer tƘŜ /9[5¢ ōŀǎŜŘ ƻƴ [ŀǊŎƘƳƻƴǘ /ƘŀǊǘŜǊ ²ŜǎǘΩǎ ŦƛƴŘƛƴƎ 
ǘƘŀǘ ǎǘǳŘŜƴǘΩǎ ŎƻƳŦƻǊǘ ǿƛǘƘ ǘƘŜƛǊ ǘŜŀŎƘŜǊ ƘŜƭǇǎ ǘƘŜƳ ŘŜƳƻƴǎǘǊŀǘŜ ǘƘŜƛǊ ƘƛƎƘŜǎǘ ƭŜǾŜƭ ƻŦ 
performance.  As needed, additional support is provided to teachers to enable them to 
administer the tests.) Scores from the CELDT will be used to determine progress in 
English Language Development (ELD), to determine initial ELD Levels, and to reclassify 
students out of the ELD program.  Continuing ELLs are to be assessed with the Annual 
CELDT each year until they are rŜŎƭŀǎǎƛŦƛŜŘΦ  {ǘǳŘŜƴǘǎΩ ŦŀƳƛƭƛŜǎ ǿƛƭƭ ōŜ ƴƻǘƛŦƛŜŘ ƻŦ ǘƘŜƛǊ 
CELDT results and progress towards reclassification.   
 

3. ELD MONITORING:  Students identified as English Language Learners will have their 
ǇŜǊŦƻǊƳŀƴŎŜ ǘǊŀŎƪŜŘ ōƻǘƘ ōȅ /9[5¢ ǎŎƻǊŜǎ ŀƴŘ ǘƘǊƻǳƎƘ ǇƻǊǘŦƻƭƛƻπōŀǎŜŘ ŀǎǎŜǎǎƳŜƴǘǎ 
that reflect the CA ELD Standards.  The ELD levels are as follows: 

 

¶ ELD 1 ς Beginning:  Students may demonstrate little or no receptive English skills.  
Oral and written production is usually limited.  Frequent errors make 
communication difficult. 
 

                                                      
 
24

 The thirty-day requirement applies to students who are entering a California public school for the first time or 
for students who have not yet been CELDT tested.  All other students who have indicated a home language other 
than English will continue with annual CELDT testing based upon the date last tested at the prior school of 
enrollment. 
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¶ ELD 2 ς Early Intermediate:  Students continue to develop receptive and productive 
English skills.  Oral and written production is usually limited to phrases, memorized 
statements, and questions.  Frequent errors may interfere with communication. 
 

¶ ELD 3 ς Intermediate:  Students begin to tailor their English language skills to meet 
communication and learning demands.  Oral and written production has usually 
expanded to sentences, paragraphs, original statements, and questions.   
 

¶ ELD 4 ς Early Advanced:  Students begin to combine the elements of the English 
language in complex, cognitively demanding situations.  Oral and written production 
is characterized by more elaborate discourse, fully-developed paragraphs, and 
compositions.   
 

¶ ELD 5 ς Advanced:  Students respond in English using extended vocabulary in social 
and academic discourse to negotiate meaning and apply knowledge across the 
content area. 

 
At each reporting period, teachers will score student progress toward each ELD standard in 
ǘƘŜ 9[5 tƻǊǘŦƻƭƛƻ ŀƴŘ ǎŜƭŜŎǘ ǎǘǳŘŜƴǘ ǿƻǊƪ ǘƻ ƛƴŎƭǳŘŜ ƛƴ ǘƘŜ ǇƻǊǘŦƻƭƛƻ ǘƻ ǎƘƻǿ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
mastery of the standards.  The Student Success Team will meet with teachers on an ongoing 
basis to evaluate and plan curriculum and differentiated instruction to support the language 
development of English Language Learners.  The Resource Specialist Teacher, in 
collaboration with the Student Success Team, will ensure appropriate and timely 
communications with parents about ELL classifications. 
 
RECLASSIFICATION PROCEDURES: CWC3 will follow LAUSD guidelines stipulated in REF-
1848.4 and REF-1849.2 issued by the Office of Planning, Assessment, and Research when 
determining reclassification eligibility for EL students.  The reclassification criteria are: 
 

GRADE 1-2 RECLASSIFICATION CRITERIA:  
 

¶ The student has demonstrated English proficiency on the Annual CELDT by achieving 
an overall performance level of 4 or 5 and skill area scores of 3 or higher in Listening 
and Speaking. 
 

¶ The Language Appraisal Team (LAT) has judged that the student will be successful in 
a mainstream English program based on Elementary Progress Report marks of 3 or 4 
in English Language Arts. 
 

¶ The LAT has judged that the student will be successful in a mainstream English 
program based on three consecutive scores of benchmark on English Language Arts 
periodic assessments or CWC3 ELA assessments. 
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¶ The parent has been consulted and notified that the student is eligible for 
ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǳǎƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ bƻǘƛŦƛŎŀǘƛƻƴ ƻŦ wŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ƭŜǘǘŜǊ ǘƘŀǘ ƛǎ 
generated by SIS. 
 

GRADES 3 ς 5/6 RECLASSIFICATION CRITERIA: 
 

¶ The student has demonstrated English proficiency on the Annual CELDT by achieving 
an overall performance level of 4 or 5 and skill area scores of 3 or higher in Listening, 
Speaking, Reading, and Writing.  
 

¶ The teacher or LAT has judged that the student will be successful in a mainstream 
English program based on Elementary Progress Report marks of 3 or 4 in English 
Language Arts. 
 

¶ The student has demonstrated basic grade-level skills on the CST by achieving scores 
in the Basic, Proficient or Advanced performance range on the ELA section of the 
test.  
 

¶ The parent has been consulted and notified that the student is eligible for 
ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǳǎƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ bƻǘƛŦƛŎŀǘƛƻƴ ƻŦ wŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ƭŜǘǘŜǊ ǘƘŀǘ ƛǎ 
generated by SIS. 

 
It is our expectation that English language learners who have been with us throughout their 
K-5 career will be either re-designated or on track to do so prior by the time they 
matriculate to high school.  Should students require ongoing support with language 
development ςbecause they did not progress at the targeted rate for re-designationς we 
will provide modifications such as tools and resources in-class along with specially designed 
in-school intervention classes.   

RECLASSIFICATION GOAL  
 
It is CWC3Ωǎ Ǝƻŀƭ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ǿƛƭƭ ǇǊƻƎǊŜǎǎ мπн 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ƭŜǾŜƭǎ ǇŜǊ ȅŜŀǊ ǘƘǊƻǳƎƘ ǘƘƛǎ 
targeted instruction and assessment.  For students enrolled at CWC3 beginning at Kindergarten 
ǘƘƛǎ ŀƭƭƻǿǎ ŦƻǊ ǊŜπŘŜǎƛƎƴŀǘƛƻƴ ǇǊƛƻǊ ǘƻ aƛŘŘƭŜ {ŎƘƻƻƭ.  For students who are enrolled in 
subsequent years whose language development is still in the beginning or early intermediate 
stage, students will be provided added intervention with a goal that they will stay on target to 
ŀŘǾŀƴŎŜ мπн ƭŜǾŜƭǎ ƻǊ ƳƻǊŜ ǇŜǊ ȅŜŀr such that they can be prior to exiting middle school.  
 
CWC3 ǿƛƭƭ ǊŜŎƭŀǎǎƛŦȅ ǎǘǳŘŜƴǘǎ ŀǘ ƻǊ ŀōƻǾŜ ǘƘŜ [!¦{5Ω{ ŀǾŜǊŀƎŜ ǊŜŎƭŀǎǎƛŦƛŎŀǘƛƻƴ ǊŀǘŜ ƻǾŜǊ ǘƘŜ 
preceding three years.  The Principal will monitor the reclassification rate, and, in collaboration 
with the Executive Director, make adjustments to the academic program if the goal is not met.  
The Board of Directors will hold the Executive Director accountable for meeting this goal, as 
well as the others named throughout this petition.  
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STRATEGIES FOR ENGLISH LEARNER INSTRUCTION AND INTERVENTION 
 
Given the variety of home languages spoken by students residing in the Mar Vista area and the 
instructional philosophy of the school, CWC3 ǿƛƭƭ ǇǊŜǇŀǊŜ ǘŜŀŎƘŜǊǎ ŦƻǊ ŀ ƳǳƭǘƛπƭƛƴƎǳŀƭ 
environment.  Teachers will be trained in a variety of instructional techniques to be used 
specifically with English Learners, relying on two primary programs: Specially Designed 
Academic Instruction in English (SDAIE) and Project GLAD. 
 
Specially Designed Academic Instruction in English (SDAIE)  
SDAIE is a teaching approach that can be used across the curriculum to support ELL students.  It 
ŜƳǇƘŀǎƛȊŜǎ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ƻŦ ǎǳǇǇƻǊǘƛƴƎ 9ƴƎƭƛǎƘ ƭŜŀǊƴŜǊǎ ƛƴ ŀŎǉǳƛǊƛƴƎ ŀŎŀŘŜƳƛŎπǊŜƭŀǘŜŘ ǎƪƛƭƭǎ 
and knowledge, while at the same time learning English through comprehensible second 
language input.  The practice was based upon linguistic theories laid out by a number of 
ǊŜǎŜŀǊŎƘŜǊǎ ƛƴŎƭǳŘƛƴƎ 5ǊΦ {ǘŜǾŜƴ YǊŀǎƘŜƴ ŀƴŘ 5ǊΦ WŀƳŜǎ /ǳƳƳƛƴǎΣ ǿƘƻ ŘŜǾŜƭƻǇŜŘ ά/ƻƴǘŜȄǘǳŀƭ 
LƴǘŜǊŀŎǘƛƻƴ ¢ƘŜƻǊȅΦέ !ǘ ǘƘŜ ƘŜŀǊǘ ƻŦ ǘƘŜ ǘƘŜory are two major components that impact the 
{5!L9 ŎƭŀǎǎǊƻƻƳΥ  άŎƻƳǇǊŜƘŜƴǎƛōƭŜ ǎŜŎƻƴŘ ƭŀƴƎǳŀƎŜ ƛƴǇǳǘέ ŀƴŘ ŀ άǎǳǇǇƻǊǘƛǾŜ ŀŦŦŜŎǘƛǾŜ 
ŜƴǾƛǊƻƴƳŜƴǘΦέ [ŀƴƎǳŀƎŜ ƛǎ ŀŎǉǳƛǊŜŘ ōŜŎŀǳǎŜ ƻŦ ǘƘŜ ŎƻƴǘŜȄǘ ƛƴ ǿƘƛŎƘ ƛǘ ƛǎ ŎƻƴǘŀƛƴŜŘΦ 
 
Rather than focusing on language development, SDAIE focuses on content comprehension.  
Language is acquired because of the context in which it is contained.  Teachers build vocabulary 
with their students and have high expectations for success of language acquisition and the 
concepts.    
 
SADIE encompasses solid teaching techniques that benefit all types of learners, offering 
particular support to students who are English Language Learners.  The four major components 
of this teaching approach are:  
 

1. A VISUAL APPROACH TO CLASSROOM PRESENTATION.  Teachers will use models, 
kits, manipulatives, and gestures show students what they are talking about. 

2. A HANDS-ON APPROACH TO CLASS WORK.  Students will learn faster with the use of 
manipulatives and task-oriented projects for them to build new vocabulary into their 
work banks. 

3. COOPERATIVE LEARNING STRATEGIES.  Teachers will structure learning opportunities 
through project-based learning and during workshop instruction for students to work 
together, be held individually accountable, and develop positive social skills.  Students 
are more likely to try to practice their English skills in smaller groups. 

4. GUARDED VOCABULARY TECHNIQUES.  Teachers make conscious choice regarding 
the language used and how vocabulary will be introduced, practiced, and 
incorporated into all components of their lessons.  Paying attention to clearly 
enunciate words and phrases, teachers avoid idioms, colloquialisms and 
abbreviations.   
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The SDAIE approach seeks to teach both content and language in a cognitively demanding 
environment.  The nature and goals of SDAIE lessons are to provide equal access to the 
curriculum of study.  SDAIE strategies are consistent with multiple intelligence strategies, 
ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ǘƘŜƻǊƛŜǎ, and special education disciplines.   
 
CWC3 will ensure that our faculty receives intensive SDAIE professional development both 
during our Summer Institute and throughout the school year.  (Element 1.J: Professional 
Development provides more details about our professional development program.) 
 
Project GLAD   
Project GLAD is an instructional and professional development model in the area of language 
acquisition and literacy.  GLAD strategies are specific methods of instruction for a successful 
9ƴƎƭƛǎƘ ƛƳƳŜǊǎƛƻƴ ŜŘǳŎŀǘƛƻƴ ƛƴ ŀ ƳǳƭǘƛπƭƛƴƎǳŀƭ ŎƭŀǎǎǊƻƻƳ.  School leaders at Citizens of the 
World Hollywood, a school with a very similar academic program, reported that the Project 
GLAD techniques are very well aligned to the instructional model, and as such, well integrated 
into ongoing instruction.   
 
Major components of this pedagogical approach include: 
 

1. Teach to the highest:  
 

¶ A classroom environment that values the student and provides authentic 
opportunities for use of academic language and maintains the highest standards and 
expectations for all students (Goodman, Cummins, Smith, Collier). 
 

2. Brain research, metacognition, and second language acquisition: 
 

¶ ! ǘƛƳŜ ǘƻ ŀŎǘƛǾŀǘŜ ŀƴŘ ŦƻŎǳǎ ǇǊƛƻǊ ƪƴƻǿƭŜŘƎŜΥ ƛƴǉǳƛǊȅ ŎƘŀǊǘǎΣ ōǊŀƛƴπǎǘƻǊƳƛƴƎ ŀƴŘ 
clustering (Costa, Rico, Kovalik). 
 

¶ An opportunity to insure a common base of understanding and scaffolding: direct 
experiences, films, visuals, teachers read aloud (Krashen, Collier, Vygotsky). 
 

¶ Students taught how and encouraged to organize thoughts and texts utilizing 
multiple intelligences: graphic organizers, summaries, visuals, or contextual and 
semantic clues (Costa, Rico, Krashen, Long, Gardner, Lazear). 
 

¶ Metacognitive aspect of teacher and students modeling of how an answer was 
obtained not merely the correct answer (Costa, Farr). 
 

¶ A student set purpose for learning: motivating, stated result or goal, student choices, 
inquiry charts (High Scope, Hunter). 
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¶ /ƘŀƴŎŜǎ ǘƻ ƴŜƎƻǘƛŀǘŜ ƳŜŀƴƛƴƎ ŦǊƻƳ ƭŀƴƎǳŀƎŜ ŀƴŘ ǘŜȄǘΥ ŎƻπƻǇ ŀŎǘƛǾƛǘƛŜǎ ŦƻǊ ǇǊƻōƭŜƳ 
solving, social skills; heterogeneous grouping (Long, Kagan, Vygotsky, Cummins, 
Shefelbine 
 

3. Reading and writing to, with, and by students: 
 

¶ Reading that stresses the purpose and joy before the skills; that begins with writing 
and reading one's own language; continues with immense amounts of being read to; 
time for silent sustained reading and silent sustained writing with oral book sharing 
and quickshares (Goodman, Krashen, Flores, Traill). 
 

¶ Direct teaching of concepts, vocabulary or necessary skills; text patterns, academic 
language, writing patterns; decoding skills (UCI Writing Program, Bettances, Chall, 
Reading Task Force, Shefelbine, Adams). 
 

¶ Writing that stresses the metacognitive use of reading and writing as a process; use 
of clustering/brainstorming to initiate writing; acceptance of developmental level of 
writer; editing and revising done only in appropriate place in the process.  No 
ƻǾŜǊπŜŘƛǘƛƴƎ ƛƴ ŜŀǊƭȅ ŘǊŀŦǘǎΤ ƴƻǘ ŀƭƭ ǿǊƛǘƛƴƎ ōǊƻǳƎƘǘ ǘƻ ŜŘƛǘƛƴƎ ǎǘŀƎŜΤ ǳǎŜ ƻŦ 
conferencing methods to guide student through the process; use of logs for personal 
responses to texts or issues; use of interactive journals (Goodman, Graves, Calkins, 
Rico, UCI Writing Project). 
 

¶ Big Books on walls, shared reading/writing experiences are only a few strategies for 
a language functional environment; use of personal interaction values oral ideas and 
ŎǊƻǎǎπŎǳƭǘǳral respect (Traill, Cummins). 

 
4. Strategies to foster respect, trust, identity, and voice (Cummins, Berman, Baron). 

 
5. Ongoing assessment: 

 

¶ Use of a variety of assessment tools to provide reflection on what has been learned, 
how it was learned and what will be done with the information.  Assessment, 
ongoing and summative, based on strengths, as well as needs (Costa, Wiggens, Farr, 
Treadway, Lazear). 

 
In Project GLAD, the growth in scores of English Language Learners far exceeded the norm at 
the national level.   Over the past twenty years, Project GLAD has received the following 
awards: the United States Department of Education, OBEMLA, Project of Academic Excellence; 
a California Department of Education Exemplary Program; a model reform program for the 
California School Reform Design; and training model for five Achieving Schools Award Winners.  
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Lǘ ƛǎ ǘƘŜ ǊŜŎƻƳƳŜƴŘŜŘ Yπу ǇǊƻƧŜŎǘ ŦƻǊ ǘƘŜ /ŀƭƛŦƻǊƴƛŀ {ǘŀǘŜ {ǳǇŜǊƛƴǘŜƴŘŜƴǘϥǎ ¢ŀǎƪ CƻǊŎŜ ƻƴ 
successful implementation of Proposition 227.25   
 
Both Project GLAD and SDAIE ŀǊŜ ƛƴǘǊƛƴǎƛŎ ǘƻ ŎƻƴǎǘǊǳŎǘƛǾƛǎƳΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ŀƴŘ 
multiple intelligences theory.  These coordinated approaches will ensure that all CWC3 students 
acquire English language skills in reading, writing, listening, speaking, viewing, and thinking, and 
proficiently meet grade level ELA standards. 

MONITORING AND EVALUATION OF PROGRAM EFFECTIVENESS 
 
The evaluation for the program effectiveness for ELs in the Charter School will include: 
 

¶ Adherence to Charter School-adopted academic benchmarks by language proficiency 
level and years in program to determine adequate yearly progress. 
 

¶ Monitoring of teacher qualifications and the use of appropriate instructional strategies 
based on program design. 
 

¶ Monitoring of student identification and placement. 
 

¶ Monitoring of parental program choice options.   
 

¶ Monitoring of availability of adequate resources. 

SOCIOECONOMICALLY DISADVANTAGED STUDENTS 
 
As detailed extensively herein, we believe that all students can learn and succeed, and that 
ǎƻŎƛƻŜŎƻƴƻƳƛŎŀƭƭȅ άŘƛǎŀŘǾŀƴǘŀƎŜŘέ ǎǘǳŘŜƴǘǎ ŀǊŜ ŜƴǘƛǊŜƭȅ ŎŀǇŀōƭŜ ƻŦ ŀŎŀŘŜƳƛŎ ŜȄŎŜƭƭŜƴŎŜ ŀǘ ǘƘŜ 
same levels as students whose families have more financial resources.  Poverty is not destiny. In 
other words, when children whose families have few financial resources go to excellent schools, 
they can do just as well in school, as children whose families have many financial resources.     
 
Recent data from a similarlyπǘƘemed charter school (Larchmont Charter School) demonstrated 
that the socioeconomic status ƻŦ ǘƘŜƛǊ ǎǘǳŘŜƴǘǎ ŘƛŘ ƴƻǘ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǎǘǳŘŜƴǘǎΩ measurable 
student achievement.  In fact, students eligible for the Free and Reduced Lunch Program at 

                                                      
 
25

 In 1991, Project GLAD was declared Exemplary by the California Department of Education. The growth of 
standardized test scores far exceeded the norm. In 1991, Project GLAD was declared a Project of Academic 
Excellence by the US Department of Education, OBEMLA. At a national level, the growth in scores also far exceeded 
the norm. Project GLAD was chosen as a national dissemination model of effective training for teachers in 
multilingual settings. Five GLADπtrained schools have won Title I Achieving Schools Awards. GLAD is a recognized 
Model Reform Program for the California School Reform Design. Project GLAD has trained in over 120 school sites 
nationally.  



 CWC3 
Charter Petition for an Initial 5 Year Term 

 

 

p. 103 

Larchmont Charter School were among the top scorers on standardized tests.  Yet we know 
that these results are not ubiquitous.  Comparatively, while only 37.8% of the άeconomically 
disadvantagŜŘέ students in LAUSD scored at the proficient or above level on Math and English 
tests, 74% of LarchmonǘΩǎ economically disadvantaged students scored proficient or better.    
 
CWC3 will be sensitive to socioeconomic differences and ensure all students have full access to 
the educational, extracurricular, and social activities at the school.  Yet we state emphatically 
that  CWC3 has not found systematic research that correlates socioeconomic status with school 
achievement in a way that can lead to a pedagogical generalization.  In other words, we will not 
allow SES status to determine how students will be taught. We believe that all students can 
learn when given the proper instruction and support.   
 
²Ŝ ǿƛƭƭ ƳƻƴƛǘƻǊ ŀƭƭȫ ǎǘǳŘŜƴǘǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘ ǇǊƻŎŜŘǳǊŜǎ ƻǳǘƭƛƴŜŘ ƛƴ  
Element 2: Measurable Student Outcomes & Element 3: Method by Which Student Outcomes 
Will Be Assessed.   In the case that  students that are socioeconomically disadvantaged are low-
achieving, struggle with learning differences or are identified as English Language Learners, 

CWC3 will utilize strategies described in other sections of this petition.  CWC3Ωǎ wŜǎƻǳǊŎŜ 

Specialist Teacher and Student Success Team will be responsible for identifying students and 
families who might need additional resources or supports, including referrals to community 
service organizations.  
 
CWC3 will serve a diverse student population, both ethnically and socioeconomically and will be 
sensitive to the needs and strengths of all of our families.  Establishing an inclusive learning 
environment for all students is at the heart of CWC3.  We believe that learning should be 
accessible to every student, regardless of background, and that teaching and learning should 
honor all experiences.  To that end we will: 
 

¶ Make recognition and appreciation of diverse backgrounds, cultures, and perspectives 
(including those not represented by students and faculty) a constant theme of our 
classrooms: The most effective schools not only highlight those backgrounds and 
cultures that are represented in the classroom, but also (to some degree) recognize and 
appreciate other backgrounds and cultures that may be new and unfamiliar to the 
students. Many cultures and backgrounds are brought to students from outside the 
classroom through strategic choices of books, materials, and lessons.  

 

¶ Teach and model norms of positive, inclusive interactions among members of the class:  
The most effective schools work to form a culture of community within each classroom.  
Teachers work with students to establish a respectful tone between every member of 
the classroom community by teaching students to value differences and resolve 
conflicts appropriately.  Teachers model this behavior when interacting with students 
and other adult members of the community and by responding to comments that may 
not honor the diversity of the community.  
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¶ Provide learning experiences for all families:  As an effective school community, we will 
work to support all families.  Our faculty will establish workshops that address the 
needs/desire of the families in our school, and which provide language support and 
translation as needed.  The focus of the workshops will be to provide guidance, 
resources, and training to families with limited access.  (See Element 1.C: CWC3Ωǎ 
Philosophical Foundation for more details about the role of family involvement in 
student learning.)  

 

¶ Offer extended services: CWC3 will offer a whole day program (8:30am - 3:15pm for 
elementary grades) from kindergarten on, and a beforeπ and ŀŦǘŜǊπŎŀre program for all 
grades to ensure fullπday coverage for all grades, in order to accommodate working 
families.  The core curriculum in art, music and, physical education, as well as school 
field trips and other enriching activities, expose disadvantaged students to learning and 
enrichment opportunities they might otherwise not have had.  Again, we hope to offer a 
higƘπquality summer program for our families to provide both academic and enrichment 
opportunities.  Such wrap-around services can assist in leveling the playing field from an 
economic standpoint, and yet we emphatically do not believe that academic 
expectations or ultimate performance are tied to socioeconomic status. 

 

G. SERVING STUDENTS WITH DISABILITIES 

 
The Charter School shall comply with all applicable state and federal laws in serving students 
with disabilities, including, but not liƳƛǘŜŘ ǘƻΣ {ŜŎǘƛƻƴ рлп ƻŦ ǘƘŜ wŜƘŀōƛƭƛǘŀǘƛƻƴ !Ŏǘ όά{ŜŎǘƛƻƴ 
рлпέύΣ ǘƘŜ !ƳŜǊƛŎŀƴǎ ǿƛǘƘ 5ƛǎŀōƛƭƛǘƛŜǎ !Ŏǘ όά!5!έύ ŀƴŘ ǘƘŜ LƴŘƛǾƛŘǳŀƭǎ ǿƛǘƘ 5ƛǎŀōƛƭƛǘƛŜǎ ƛƴ 
9ŘǳŎŀǘƛƻƴ LƳǇǊƻǾŜƳŜƴǘ !Ŏǘ όάL59L!έύΦ   
 
The Charter School anticipates that it shall be initially categorized as a public school of the 
District in accordance with Education Code Section 47641(b), but reserves the right to make 
written verifiable assurances to operate as a Local Education Agency (LEA) as a member of 
Special Education Local Plan Area (SELPA) in accordance with Education Code Section 47641(a), 
subject to the required notification period in accordance with Education Code Section 
56195.3(b). 
 

EDUCATIONAL PROGRAM  

SPECIAL EDUCATION PROGRAM  
LAUSD Required Language 
 
All charter schools must adhere to all terms and conditions of the Chanda Smith Modified 
Consent Decree (MCD) and any other court orders and/or consent decrees imposed upon the 
LAUSD as they pertain to special education.   Charter schools must ensure that no student 
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otherwise eligible to enroll in their charter school will be denied enrollment due to a disability 
ƻǊ ǘƻ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ ƴŜŎŜǎǎŀǊȅ ǎŜǊǾƛŎŜǎΦ  tƻƭƛŎƛŜǎ ŀƴŘ ǇǊƻŎŜŘǳǊŜǎ ŀǊŜ ƛƴ 
place to ensure the recruitment, enrollment and retention of students with disabilities at 
charter schools.  
 
tǊƛƻǊ ǘƻ [ƻǎ !ƴƎŜƭŜǎ ¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘ όά[!¦{5έ ƻǊ ά5ƛǎǘǊƛŎǘέύ DƻǾŜǊƴƛƴƎ .ƻŀǊŘ ŀǇǇǊƻǾŀƭΣ 
CWC3 ǿƛƭƭ ŜƛǘƘŜǊ ŜȄŜŎǳǘŜ ŀ aŜƳƻǊŀƴŘǳƳ ƻŦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 
and CWC3 regarding the provision and funding of special education services consistent with the 
ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ [!¦{5 {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ [ƻŎŀƭ tƭŀƴ !ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 
Education or provide approved legal verification of membership in another state-approved 
{9[t! ǿƛǘƘ ŀƎǊŜŜƳŜƴǘ ǘƻ ŀŘƘŜǊŜ ǘƻ ǘƘŜ [!¦{5Ωǎ aƻŘƛŦƛŜŘ /ƻƴǎŜƴǘ 5ŜŎǊŜŜ όάa/5έύ 
requirements (see MOU execution requirements below).  Charter schools who are considering 
joining another SELPA shall provide the required notification of intent to leave the SELPA at 
least one year and one day prior to the anticipated exit date (Education Code § 56195.3 [b]). 
 
District-authorized charter schools permitted to participate in an out-of-District SELPA will be 
required to execute a MOU by and between the LAUSD and the charter school (if considered a 
LƻŎŀƭ 9ŘǳŎŀǘƛƻƴŀƭ !ƎŜƴŎȅ όά[9!έύύ regarding the provision of special education services.  The 
receiving out-of-District SELPA Local Plan must be provided to the District for review and must 
contain a commitment to ensure that the District-authorized charter schools assume all 
responsibility for the students with disabilities that enroll in the charter schools and that the 
receiving SELPA is accountable for oversight, monitoring, and implementing the Chanda Smith 
MCD requirements.  A material amendment to the petition and Board approval will be required 
unless the issue is addressed at the time of charter petition renewal. 

SELPA REORGANIZATION 
LAUSD Required Language 
 
The Los Angeles Unified School District is approved to operate as a single-District SELPA under 
the provisions of Education Code § 56195.1 (a) and intends to continue operating as a single-
District SELPA as in the current structure but will now create two school sections (District 
operated Programs and Charter-operated Programs) under the administration of one single 
Administrative Unit, pursuant to a reorganization plan approved by the Board of Education on 
January 4, 2011 (149/10-11).  The Charter-operated schools will not have a LEA status but will 
function in a similar role in that each charter school will be responsible for all special education 
issues including services, placement, due process, related services, special education classes, 
and special education supports.  Charter schools will apply for membership in the Charter-
operated Program section of the SELPA.  These schools will receive support from a Special 
Education Director for the Charter-operated Programs. 
 
District-operated schools will continue to receive the supports and services that they currently 
receive from the Division of Special Education.  Charter schools not meeting the criteria for 
admission to the Charter-operated Program section of the SELPA will remain under the District 
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operated Program section of the SELPA and will have two options for membership.  These 
schools may act as a District-operated school for the purposes of special education or may 
chose to provide their own programs and services and be reimbursed for these services for 
these services based on a percentage of their general education fund contribution. 
 
The reorganization of the SELPA will retain a central Administrative Unit to include Due Process, 
Fiscal/Program Accountability, Compliance and Nonpublic Schools and Agencies.  The 
reorganization would not create a new administrative branch of the Division of Special 
Education but would utilize existing resources.  An Advisory Board consisting of five members 
appointed by the Board of Education (three recommended by the District-operated Programs; 
and two recommended by the Charter-operated Programs) provides charter-operated schools 
with a voice in the governance of special education in LAUSD.  This Advisory Board will provide 
input, guidance and support to the SELPA Administrator in the Administrative Unit in 
coordinating programs and services across both District and charter schools.  The Advisory 
Board will also inform the Superintendent and Board of Education regarding special education 
issues.  The Advisory Board will operate by a set of by-laws approved by the Board of Education. 
 
Compliance with the Child Find Activities for Conversion Schools  
District-authorized conversion charter schools must conduct Child Find activities for students 
residing in its pre-charter attendance areas (including private school students), so that students 
who have or are suspected of having a disability and needing special education and related 
services are appropriately identified and, if necessary, referred for evaluation in accordance 
with state and federal law.  Conversion charter ǎŎƘƻƻƭǎ Ƴǳǎǘ ŘƛǎǘǊƛōǳǘŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ōǊƻŎƘǳǊŜΣ 
ά!ǊŜ ¸ƻǳ tǳȊȊƭŜŘ .ȅ ¸ƻǳǊ /ƘƛƭŘΩǎ {ǇŜŎƛŀƭ bŜŜŘǎΣέ ǇǊƻƳƛƴŜƴǘƭȅ ŘƛǎǇƭŀȅ ǘƘŜ tŀǊŜƴǘ wŜǎƻǳǊŎŜ 
Network poster, and use other District materials to address the search and serve requirement 
ƻŦ ǘƘŜ ƭŀǿ όŜΦƎΦ ά¢ƘŜ L9t ŀƴŘ ¸ƻǳέύΦ 
 

MODIFIED CONSENT DECREE REQUIREMENTS  
LAUSD Required Language 
 
All Charter Schools chartered by the LAUSD Board of Education  ό[!¦{5 ƻǊ άǘƘŜ 5ƛǎǘǊƛŎǘέύ ŀǊŜ 
bound by and must adhere to the terms, conditions, and requirements of the Chanda Smith 
Modified Consent Decree (MCD) and other court orders imposed upon District pertaining to 
special education.  The MCD is a consent decree entered in a federal court class action suit 
initially brought on behalf of students with disabilities in LAUSD.  It is an agreement of the 
parties approved by the federal court and monitored by a court-appointed independent 
monitor.  The MCD includes eighteen statistically measureable outcomes and facilities 
obligations that the District has to achieve to disengage from the MCD and federal court 
ƻǾŜǊǎƛƎƘǘΦ  !ƭƭ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǳǎŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ tƻƭƛŎƛŜǎ ŀƴŘ 
Procedures Manual and Welligent, the District-wide wed-based software system used for online 
LƴŘƛǾƛŘǳŀƭƛȊŜŘ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳǎ όάIEPsέύ and tracking of related services provided to student 
during the course of their education. 
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!ǎ ǇŀǊǘ ƻŦ ŦǳƭŦƛƭƭƛƴƎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƻōƭƛƎŀǘƛƻƴǎ ǳƴŘŜǊ ǘƘŜ aƻŘƛŦƛŜŘ /ƻƴǎŜƴǘ 5ŜŎǊŜŜΣ Řŀǘŀ ǊŜǉǳŜǎǘǎ 
ŦǊƻƳ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ ǘƘŀǘ ŀǊŜ ƴƻǘ ŎƻƴƴŜŎǘŜŘ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ current Student Information 
System (SIS) are made on a regular basis.  The requested data must be submitted in the Office 
ƻŦ ǘƘŜ LƴŘŜǇŜƴŘŜƴǘ aƻƴƛǘƻǊΩǎ ǊŜǉǳƛǊŜŘ ŦƻǊƳŀǘ ŀƴŘ ŀǊŜ ŀǎ ŦƻƭƭƻǿǎΥ 
 

¶ The Independent Charter School Suspension/Expulsion Report, due monthly throughout 
the school year. 
 

¶ Paper SESAC Reports and Welligent Student Listing Verification, du monthly throughout 
the school year. 
 

¶ CBEDS, which is due at the end of October of Each School Year. 
 

¶ All Students Enrolled December 1 of Each School Year, due at the end of December 
every school year. 
 

¶ Graduation Status of 12th Grade Students Enrolled on December 1, due at the end of 
June every school year.  
 
 

 
The District is currently in the process of developing an Integrated Student Information System 
(ISIS) as required by MCD.  Although most Charter Schools are not currently utilizing the 
5ƛǎǘǊƛŎǘΩǎ ŎǳǊǊŜƴǘ {L{Σ ǘƘŜ a/5 ǊŜǉǳƛǊŜǎ ŀƭƭ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ ǘƻ ƛƳǇƭŜƳŜƴǘ ǘƘŜ ǳǎŜ ƻŦ L{L{ ƻƴŎŜ ƛǘ 
is developed. 
 

H. IMPLEMENTATION TIMELINE   

 
Our school development plan begins with school size of 240-288 students in Kindergarten to 2nd  
grade ς with between 20 and 24 students enrolled per class.  Each year, we will add a grade 
until we are operating at full capacity of 480-576 K-5 students..  This model allows us to focus 
solely on the primary grades in year one, and to establish a strong foundation of best practices 
while the school is small.   
 
In order to provide a rigorous academic program of the highest quality, we have carefully 
planned our school startπup and implementation to ensure a thoughtful, progressive growth of 
the school over time.  From our model schools and other starǘπup charters in the area, we 
already have learned much about the successes and challenges faced in opening a new school, 
particularly in regards to serving a socioeconomically and ethnically diverse group of students.  
The chart on the following page highlights key tasks we anticipate in the coming months prior 
to the opening of school.     
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Once the school is open, CWC3Ωǎ elementary grades will grow by 80 ς 96 students each year as 
we add a new Kindergarten class each year. As our enrollment grows, our staff and operations 
will scale up accordingly.  Like many charter schools, we anticipate that facilities might continue 
to pose a challenge and we might be forced to move during our startπup years.  We have already 
conferred with dozens of charter school operators, both small and large, in our quest to ensure 
that we implement άbest practicesέ in our management structure and planning.  Through our 
conversations with these colleagues, as well as the personal experiences and expertise of our 
staff and Board, we already have learned several lessons that have shaped our strategy.  Our 
goal is to ensure that as we grow, and even once we are able to settle into a permanent home, 
we will establish sound management, careful strategic planning, highπquality academic 
standards, and the enthusiasm and eager participation of a wonderfully diverse, dedicated 
school community. 
 
The efforts of the CWC Schools leadership team, supported by a strong advisory committee of 
experienced educators, have enabled us to create systems and structures that will serve our 
school community well through the startπup phase and beyond.  Thanks to the support of our 
generous funders, staff from the national office of CWC Schools has been able to lay the 
foundation for a successful school launch.   
 
In September 2012, we  will launch a rigorous and extensive national search for our school 
leaders (Founding Principal and Executive Director), who will officially be hired during the 
planning year of 2012-2013 .  We have clearly identified the characteristics and skills necessary 
to lead the school described in this charter petition.  The Founding Principal and Executive 
Director job descriptions are based on the expertise of board members at Larchmont and CWC 
Hollywood, as well as the experiences of the school leaders of both schools.  We are utilizing a 
multi-pronged approach to securing high-quality applicants, including online posting, private 
search firms, and inquiries through our rich professional networks.  Applicants will undergo a 
robust, multi-stage review process that includes resume review, phone/skype interview and 
writing sample submission, as well as in person interview that includes role plays, analysis of 
videotaped instruction, and data analysis exercises.  In the highly unlikely event that our search, 
begun nearly a year prior to the opening of school, does not result in a highly-qualified 
principal, the Chief Academic Officer of Citizens of the World Schools will serve as interim 
principal. 
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 Fall 2011 Winter 2011-12 Planning Year (2012-13) Summer 2013 
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 Submit petition to LAUSD. 

 
School leader will ensure smooth 
processing and immediate response to 
requests, and attend all meetings as 
required.  

Anticipated charter 
approval. 

Initiate required 
processing, systems and 
communication with CDE, 
LAUSD in conjunction 
with CharterWorks, our 
ōŀŎƪπoffice provider. 

Ongoing. 
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 Fall 2011 Winter 2011-12 Planning Year (2012-13) Summer 2013 
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School leader to continue recruiting and 
securing Founding Parents (FPs) as 
partners in the development of the 
school (up to 10% of enrollment per 
class will be reserved for the children 
Founding Parents). 
 
School leader to continue outreach to 
leaders of community service 
organizations, businesses, developers 
and government agencies; seek press 
coverage in neighborhood newspapers; 
generate promotional fliers and 
materials (including translation into 
Spanish, Korean and other appropriate 
languages); oversee development of 
website ς including appropriate 
translations and online forms for 
ǇŀǊŜƴǘǎ ǘƻ ƛƴŘƛŎŀǘŜ ƛƴǘŜǊŜǎǘ ππ ǿƛǘƘ 
regular blog updates and email blasts to 
interested families/supporters. 
 
Founding Parents to initiate outreach to 
neighborhood parents via 
meetings/sessions at local preschools, 
day care centers, religious institutions, 
local parks, community service 
organizations, community fairs and 
events, and more, ensuring 
ŎƻƳƳǳƴƛŎŀǘƛƻƴǎ ƛƴ ŦŀƳƛƭƛŜǎΩ ƴŀǘƛǾŜ 
languages. 

Ongoing. Ongoing. 
 
Hold information 
sessions (with 
appropriate translation) 
led by Principal and ED, 
along with FPs and Board 
representatives. 
 
Collect application forms 
and hold enrollment 
lottery. 
 
Finalize Family 
Handbook. 
 
FPs partner with enrolled 
families to complete 
volunteer tasks to open 
school. 

hƴƎƻƛƴƎ ǿŜōπōŀǎŜŘ 
communications, 
emails and printed 
mailers to families. 
 
Iƻǎǘ ǇƻǘπƭǳŎƪ 
ά²ŜƭŎƻƳŜέ ŜǾŜƴǘ ŦƻǊ 
enrolled families in 
early summer. 
 
Principal will oversee 
partnerships with 
community 
organizations for initial 
ǎŜǊǾƛŎŜπ ƭŜŀǊƴƛƴƎ 
projects. 
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 Fall 2011 Winter 2011-12 Planning Year (2012-13) Summer 2013 
Fa

c
ili

ti
es

 
School leader searches for potential 
temporary or permanent space in the 
targeted area; submit Prop 39 
application. 

 Ongoing 
 

If location secured: 
ED oversees renovations 
and necessary permitting 
and approvals. 
 
FPs work with Principal 
and ED to determine 
needs for furnishings 
(tables, chairs, teacher 
desks, bookshelves, 
cubbies, reading corner 
couches, coat hooks, 
window coverings, rugs, 
office furniture, etc.), 
equipment (computers, 
printers, copiers, fax, 
telephones, etc.), and 
supplies (books, paper, 
art supplies, etc.).  FPs 
will solicit as many 
ƛƴπƪƛƴŘ Řƻƴŀǘƛƻƴǎ ŀǎ 
possible, and work with 
Board to determine 
available funds. 

Ongoing 
 
FPs/enrolled parents, in 
collaboration with 
Principal and teachers, 
will orgaƴƛȊŜ άǿƻǊƪ 
ǇŀǊǘƛŜǎέ ǘƻ ƳƻǾŜΣ 
assemble, install and 
ǎŜǘπǳǇ ŎƭŀǎǎǊƻƻƳǎΣ 
office, play yard and 
other space. 
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 Fall 2011 Winter 2011-12 Planning Year (2012-13) Summer 2013 
Fu

n
d
ra

is
in

g  
School leader to submit grant 
application to Walton Family 
Foundation following submission of 
charter petition. 
 
Founding Parents to begin pledge drive 
ŀƴŘ ǎƻƭƛŎƛǘŀǘƛƻƴ ƻŦ ƛƴπƪƛƴŘ ŘƻƴŀǘƛƻƴǎΦ 

tƻǎǘπŎƘŀǊǘŜǊ 
approval: ED to 
submit PCSGP 
proposal to CDE and 
foundation grant 
requests to local 
foundations such as 
Weingart, DSYF, and 
others. 
 
Board to conduct 
fundraising/capital 
campaign. 
 
FPs to initiate special 
events and solicit 
ƛƴπkind donations 
(e.g., furnishings, 
computers, supplies, 
books). 

Ongoing Ongoing 
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 Fall 2011 Winter 2011-12 Planning Year (2012-13) Summer 2013 
St

af
fin

g
 

Outreach to identify potential 
candidates 

 Hire Principal  
 

ED and Principal finalize 
Employee Handbook. 

 

Principal recruits and 
hires teachers and 
ǘŜŀŎƘŜǊǎΩ ŀǎǎƛǎǘŀƴǘǎΦ 
 
Principal identifies and 
secures effective 
partnerships and 
contracts with 
appropriate professional 
development providers 
for faculty. 
 
Secure necessary 
contractors, including 
ƘƻǘπƭǳƴŎƘ ǇǊƻǾƛŘŜǊΣ ŀŦǘŜǊπ 
school provider, 
educational consultants, 
etc. 

Principal design 
professional 
development program 
and lead 
Summer Institute. 
 
ED hires office staff. 
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MONITORING OF INSTRUCTION   
 
Consistent monitoring of instruction is essential to ensuring that high-quality and appropriate 
instruction is occurring in all classrooms throughout the year.  Monitoring instruction will take 
five forms: 

 
Teacher Evaluation ς Teachers will be evaluated twice a year, using an evaluation 
system that assesses the key professional practice domains.  The Principal will provide 
ŀƴ ŀǎǎŜǎǎƳŜƴǘ ƻŦ ŀƴŘ ŦŜŜŘōŀŎƪ ǊŜƎŀǊŘƛƴƎ ŜŀŎƘ ǘŜŀŎƘŜǊΩǎ ǇǊŀŎǘƛŎŜ ƛƴ multiple domains, 
including student outcomes, curriculum design, classroom environment, instruction and 
professional responsibilities.    
 
Data Analysis ς The Principal will monitor student outcomes through both state 
standardized assessments and the school selected ones detailed in Element 2.  Through 
the analysis of student performance data, the school leader will determine the 
effectiveness of the instruction provided.  These results will guide the monitoring and 
support that s/he provides to the teacher.  The trends inform the lessons the Principal 
selects to observe, the reflection questions asked, the focus of feedback provided and 
the type of professional development support offered.  Furthermore, the Executive 
Director and Board of Directors level are ultimately accountable for monitoring the 
success of the academic program and with making any necessary programmatic changes 
as indicated by the student performance data.   
 
Informal Observation ς The Principal will be in classrooms daily, conducting informal 
walkthroughs and more extensive observations.  The walkthroughs will provide glimpses 
of instruction over time while the more extensive observations will enable the Principal 
to understand how full lessons unfold.  
 
Faculty Professional Development ς Each week the faculty will work together during the 
professional development session allowed by a weekly shortened day.  The Principal is 
primarily responsible for ensuring the effectiveness of these sessions; s/he may present, 
design the agenda and/or assign the facilitation to staff, as appropriate.  This time will 
be used to plan future instruction, reflect on past instruction, and analyze student 
performance data.  The analysis of student performance data will alert the Principal to 
ǘƘŜ ǘŜŀŎƘŜǊǎΩ ǎǳŎŎŜǎǎ ƛƴ ŜƴǎǳǊƛƴƎ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎΦ  wŜŦƭŜŎǘƛƻƴǎ ƻƴ Ǉŀǎǘ ƛƴǎǘǊǳŎǘƛƻƴΣ ƛn 
combination with the student performance data, will enable the Principal to see the link 
between instruction provided and student learning.  The insights gleaned will be used to 
provide direction regarding the design of future instruction.    
 
Whole Child Meeting ς As describe above in Section F: Addressing the Needs of All 
Students, the Principal will meet with each teacher quarterly to discuss the progress of 
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each child.  This meeting is a key source of information about the progress of each 
student, and thus of the success of the instruction provided.  
 
Lesson Plan Review ς Teachers will submit lesson plans electronically and post them to 
an online site (such as Google Board).  The weekly schedule of lessons is shared with 
colleagues in addition to the Principal.  This system will facilitate the potential for mixed 
groups, consistency across classrooms, and co-planning as well connections between 
classroom and specialty instruction.  The Principal will review lessons weekly, and the 
focus of his/her review (i.e., the elements that she reviews most closely) is informed by 
recent student performance data and classroom observations.  Narrow feedback is 
provided via email and, when warranted, more substantive feedback is provided in one-
on-one coaching sessions.  In some cases, concerns about lessons plans that span 
several teachers inform future professional development.  
 

In combination, teacher evaluation, informal observation, faculty professional development, 
whole child meetings, and lesson plan review will provide the Principal with a comprehensive 
understanding of the instruction occurring across the school.  In addition to serving as the basis 
for individual teacher evaluation, the regular monitoring of the quality and appropriateness of 
instruction enables the Principal to determine trends in individual classrooms and across the 
school.  Awareness of these trends, both positive and negative, provides the impetus for future 
adjustments in the academic program.    
 

I.  TEACHER RECRUITMENT  

 
CWC3 believes that recruiting, developing, supporting and retaining high-quality teachers is 
essential to the success of our school.  School leaders will select teachers based on the criteria 
outlined in Element 5: Employee Qualifications and the job description presented in Appendix J: 
Job Descriptions.  All teachers of core academic subjects(English language arts, mathematics, 
science and social studies/humanities) at CWC3 ǿƛƭƭ ƘŀǾŜ ŀ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜΣ ŀǇǇǊƻǇǊƛŀǘŜ 
credentialing in accordance with Education Code §47605(I) and demonstrated core academic 
subject matter competence.   
 
Recruitment of teachers will utilize multiple methods: professional networks, online sites and 
local universities with education credentialing programs.  We will make use of our professional 
networks (such as Teach For America, local charter schools, California Charter Schools 
Association, and university connections) to publicize open positions.  Postings will appear on 
ƳǳƭǘƛǇƭŜ ǎƛǘŜǎ όǎǳŎƘ ŀǎ 9Ř WƻƛƴΣ //{!Ωs website, CraigΩǎ [ist and CWC3Ωǎ ǿŜōǎƛǘŜύ ŀƴŘ ōŜ 
forwarded through university alumni and charter school groups.  We also have a number of 
highly prominent and respected educators on our Board and informal advisory committee who 
will assist in spreading the word about our recruitment.     
 
When a position is available, CWC3 will review the criteria and qualifications for the open 
teaching position and advertise it along with a job description.  Based on a review of resumes, 
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school leaders (and current teachers) will interview likely candidates and observe them 
teaching a sample lesson.  As needed, additional processes such as analysis of student 
performance data or videotaped instruction will be utilized to select final candidate.   
Our thorough and rigorous selection process will ensure that selected candidates are aligned 
with our mission and philosophy and bring a strong repertoire of skills, as well as a willingness 
and capacity for ongoing development.  
 

J. PROFESSIONAL DEVELOPMENT 

 
CWC3Ωǎ ŀŎŀŘŜƳƛŎ ƳƻŘŜƭ ŘŜƳŀƴŘǎ ƘƛƎƘ ǉǳŀƭƛǘȅ ǘŜŀŎƘƛƴƎ ŀƴŘ ŜȄǇŜǊǘ ǘŜŀŎƘŜǊǎΦ  !ǎ ǎǳŎƘΣ 
ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ƛǎ ŀ ŎƻǊŜ ŎƻƳǇƻƴŜƴǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŘŜǎƛƎƴΦ   

CORE BELIEFS 
 
We intend to apply our beliefs about how learning best occurs presented in Element 1.C: 
CWC3Ωǎ tƘƛƭƻǎƻǇƘƛŎŀƭ CƻǳƴŘŀǘƛƻƴ not only to instruction for students, but also to professional 
development for teachers.  As the National Research Council concluded in their 1999 report 
How People Learn: Brain, Mind, Experience and School,   

 

ά9ƴǾƛǊƻƴƳŜƴǘǎ ǘƘŀǘ ŀǊŜ ƭŜŀǊƴŜǊ-centered attempt to build on the 
strengths, interests, and needs of the learners.  Many efforts to 
facilitate teacher learning fall short in this regard; they often consist of 
ǊŜǉǳƛǊŜŘ ƭŜŎǘǳǊŜǎΣ ŀƴŘ ǿƻǊƪǎƘƻǇǎ ǘƘŀǘ ŀǊŜ ƴƻǘ ǘŀƛƭƻǊŜŘ ǘƻ ǘŜŀŎƘŜǊΩǎ 
ƴŜŜŘǎΦ ά26 ( p. 180)  

 
Lƴ ŎƻƴǘǊŀǎǘΣ ǿŜ ǿƛƭƭ ƻŦŦŜǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘŀǘ ƛǎ ǘŀǊƎŜǘŜŘ ǘƻ ƛƴŘƛǾƛŘǳŀƭ ǘŜŀŎƘŜǊǎΩ 
needs, as well as offerings that are required for all staff.  
 
Wǳǎǘ ŀǎ ƻǳǊ ǘŜŀŎƘŜǊǎ ǿƛƭƭ ŘŜǎƛƎƴ ŎǳǊǊƛŎǳƭǳƳ ōŀǎŜŘ ƻƴ ǘƘŜƛǊ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎΣ ǎƻ ǘƻƻ ǿƛƭƭ 
our Principal design professional development activities to meet the specific needs of individual 

teachers.  Lƴ ŎǊŀŦǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩs initial professional development plan, our Founding Principal 

will adapt the particular structures and content based on the experience and expertise of the 
founding faculty members.  In subsequent years, the Principal adjusts the professional 
development plan to accommodate the needs of incoming faculty members, to respond to 
insights gleaned from practice and to develop techniques to respond to identified student 
needs.   
 
The principle of the Gradual Release of Responsibility, described above in section entitled How 
Learning Best Occurs, is also applicable for structuring adult learning.   

                                                      
 
26

 How People Learn: Brain, Mind, Experience & School ς National Research Council (1999 - p. 180) 
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We will:  
 

¶ Present tools, techniques 
 

¶ Support teachers as they strive to integrate those into their rich repertoire of 
instructional techniques  
 

¶ Guide analysis of effectiveness  
 

¶ Provide feedback as needed  
 

¶ Monitor independent implementation  
 
In addition to developing their skills in teaching students, teachers will have opportunities to 
develop their skills in supporting their peers.  So, in addition to participating in professional 
development, key teachers will be asked to take on the role of resource to their peers.  We will 
identify individuals as team leaders in specific areas.  For example, at each grade level one 
teacher will participate in more extensive professional development in Understanding by 
Design and then guide the other teachers.  Another teacher at that grade level would get more 
extensive training in Everyday Math and be responsible for setting up the mathematics 
instructional calendar and supporting professional development in mathematics.  

STRUCTURES 
 
Our Founding Principal will bear primary responsibility for creating our professional 
development plan and specific activities for our faculty, based on their individual needs and 
experience levels, but these activities will encompass detailed instruction in our educational 
philosophies, assessment methodologies, utilization of our data system, and more.  As noted 
earlier, we hope to form strong collaborations with similar charter schools and share 
professional development resources in particular, inviting their faculty to attend some of our 
ƛƴπƘƻǳǎŜ ǎŜǎǎƛƻƴǎ ǿƛǘƘ ǘƘŜƳ ǊŜŎƛǇǊƻŎŀǘƛƴƎ ŦƻǊ ƻǳǊ ŦŀŎǳƭǘȅΦ 
 
Specific professional development activities to support faculty in their professional growth 
ŘǳǊƛƴƎ ǘƘŜ нлмнπнлмо ǎŎƘƻƻƭ ȅŜŀǊ ǿƛƭƭ ƛƴŎƭǳŘŜΥ 
 
¶ SUMMER INSTITUTE: DǳǊƛƴƎ ŀ ǇŀƛŘΣ ǘǿƻπǿŜŜƪ ǎǳƳƳŜǊ ƛƴǎǘƛǘǳǘŜΣ ŀƭƭ ŦŀŎǳƭǘȅ ǿƛƭƭ ǊŜŎŜƛǾŜ 
ƛƴπŘŜǇǘƘ ǘǊŀƛƴƛƴƎ ƻƴ ƻǳǊ ŜŘǳŎŀǘƛƻƴŀƭ ǇƘƛƭƻǎƻǇƘƛŜǎΣ ǊŜǾƛŜǿ ǊŜǎŜŀǊŎƘ ǎǘǳŘƛŜǎΣ ŀƴŘ 
collaboratively plan curriculum and lessons in consultation with leading experts27. 

                                                      
 

27
 Again, thanks to the generosity of our donors to provide fundraising for the school, we already have 

sufficient funding to conduct this Institute in Year One. 
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¶ MODEL SCHOOLS/TEACHER INSTITUTES: Throughout the year, our faculty will visit our 
ƳƻŘŜƭ ǎŎƘƻƻƭǎ ŀƴŘ ŀǘǘŜƴŘ ǘŜŀŎƘŜǊ ǘǊŀƛƴƛƴƎ ǿƻǊƪǎƘƻǇǎ ŀǘ ¦/[!Ωǎ [ŀō {ŎƘƻƻƭ όƛƴŎƭǳŘƛƴƎ 
Educator Days and Critical Thinking Institute).  We will form partnerships with these 
schools and others, including Larchmont Charter Schools, to enable shared resources, 
mentoring of our teachers, and collaboration and discussion of best practices. 
 

¶ FACULTY LIBRARY: Our Principal will compile a resource library for the faculty that 
includes online and hard copy reference materials, research studies and sample 
curriculum and lesson plans. 
 

¶ WEEKLY STAFF MEETINGS, PERIODIC INTENSIVES: All faculty will meet weekly on 
Wednesdays (a short instructional day) with our Principal and outside educational 
consultants to continuously develop, refine and evaluate curriculum and lesson plans 
ōŀǎŜŘ ƻƴ ƛƴŘƛǾƛŘǳŀƭ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΣ ǘŜŀŎƘŜǊ ƴŜŜŘǎ ŀƴŘ ǘƘŜ ǇǊƻƎǊŜǎǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ŀǎ ŀ 
whole in a collaborative, supportive environment.  Our school calendar also includes 
four full work days throughout the year for intensive development, either via outside 
ŎƻƴŦŜǊŜƴŎŜǎ ƻǊ ƛƴǘŜǊƴŀƭ ŦǳƭƭπŘŀȅ ǿƻǊƪǎƘƻǇǎ ǿƛǘƘ ǾƛǎƛǘƛƴƎ ƭŜŎǘǳǊŜǊǎΦ  ²ƘŜƴ ǘŜŀŎƘŜǊǎ 
attend outside workshops and conferences, they will be expected to make 
presentations upon their return for their fellow faculty, and perhaps guests from our 
partner schools, and then work collaboratively with their peers to implement their new 
learning into our school framework. 
 

¶ DAILY PLANNING TIME: Teachers will be given ample planning time.  {ǘǳŘŜƴǘǎΩ 
participation in specialty classes allows time for planning during the school day.  (We 
will attempt to create school schedules that allow common planning time for teachers in 
the same grade.) In addition, portions of the weekly professional development on 
WednesdayΩǎ ǎƘƻǊǘŜƴŜŘ Řŀȅǎ ǿƛƭƭ ŀƭƭƻǿ ŦƻǊ ǘŜŀŎƘŜǊǎ ǘƻ ǿƻǊƪ ƛƴ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ ǘƘŜƛǊ 
peer teachers in the same grade, and across grades as relevant.  While our teachers ς 
and indeed all teachers ς spend countless hours outside of school preparing, planning 
and, reviewing student work, this time allotted during the school day will enable our 
teachers to work collaboratively as a team in designing lessons that best suit individual 
students in a supportive, professional atmosphere. 

CONTENT AND OUTCOMES 
 
Professional development will include:  

 
¶ Presentation of the theoretical underpinnings of our philosophy and curricular 

approaches  
 

¶ Activities to assist teachers in internalizing the theories 
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¶ Introduction to curricular tools  
 

¶ Opportunities to plan using the curricular tools, with support  
 

¶ Introduction to assessment tools 
 

¶ Training in analyzing assessment data and determining the implications for instruction  
 
Through professional development, teachers will develop:  

 
¶ An understanding of the theoretical underpinnings of our philosophical, pedagogical and 

curricular approaches 
 

¶ Skill in analyzing student assessment data to assess students progress and determine 
implications for future teaching  
 

¶ Familiarity and dexterity with utilizing curricular tools to accomplish student 
achievement goals  
 

¶ Capacity and comfort in reflecting with their peers as they strive to become even better 
teachers 
 

While the specific agendas, trainers, and materials will be determined by our Principal, 
among other things, we anticipate that our teachers will study the following in the context 
of the foregoing activities: 
 

¶ Curricular Tools outlined in Element 1.E: Instructional Framework, including  
 

o Fountas & Pinnell Continuum of Literacy Learning   
 

o Everyday Mathematics 

 

¶ Instructional Strategies described in Element 1.E: Instructional Framework, including  

 

o Project-based learning  
 

o Writing Workshop 

  

¶ Techniques for meeting a variety of student needs as presented in Element 1.F: 
Addressing the Needs of All Students  
 

¶ Assessments presented in Element 2: Measurable Student Outcomes & Element 3: 
Method by Which Student Outcomes Will Be Measured 
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The Principal will utilize feedback from teachers, observations of instruction, and student 
performance data in determining the specific content and timing of professional development.  
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ELEMENT 2: MEASUREABLE STUDENT OUTCOMES 

Element Requirement: άThe measurable pupil outcomes identified for use by the charter 
school. ΨPupil outcomeǎΩ means the extent to which all pupils of the school demonstrate that 

they have attained the skills, knowledge and attitudes specified as goals in the schooƭΩǎ 
educational prograƳΦέ  Education Code Section 47605(b)(5)(B) 

 
The measurable school and pupil outcomes for CWC3 are designed to reflect our dedication to 
educate children so that they can flexibly apply the skills and information they have learned in 
school to a variety of settings. Student outcomes are derived from the California State Content 
Standards, our definition of an educated person in the 21st century, and the multiple 
intelligences.  Students will demonstrate progress toward meeting and exceeding these 
learning goals through their completion of interdisciplƛƴŀǊȅΣ ǎǳōƧŜŎǘπǎǇŜŎƛŦƛŎ, and 
ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ǇŜǊŦƻǊƳŀƴŎŜǎ ƻƴ ŜƳōŜŘŘŜŘ ŀǎǎŜǎǎƳŜƴǘǎ ƛƴ 
our mathematics and literacy programs. 
 
The Principal and faculty will be accountable for the academic achievement and psychological 
well-being of CWC3Ωǎ ǎǘǳŘŜƴǘǎ.  The Principal is ultimately responsible for meeting target goals, 
and will be held accountable by the Board of Directors.  The Principal will also be accountable 
for meeting Adequate Yearly Progress as required by NCLB.  The Executive Director is 
responsible for ensuring that annual goals are set and will be accountable for the ultimate 
success of the school. 
 

DEMONSTRATION OF ATTAINED SKILLS, KNOWLEDGE, AND ATTITUDES 

STUDENT-LEVEL OUTCOMES 

ACADEMIC GOALS  
 
The skills, knowledge and attitudes listed in the charts below are measurable learning goals 
derived from CA State Content Standards, national Common Core State Standards, and our 
definition of an educated person.  The student academic achievement outcomes to be 
ƳŜŀǎǳǊŜŘ ǿƛƭƭ ŦƻŎǳǎ ƻƴ ǎǘǳŘŜƴǘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ōŀǎƛŎ ǎƪƛƭƭǎ ŀƴŘ ŎƻƴŎŜǇǘǳŀƭ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 
all content areas.  Outcomes will include knowledge acquisition, problem solving, and reasoning 
skills. 
 
In addition, please see Appendix A: Curriculum for a detailed scope and sequences for all core 
courses by grade, including aligned standards with specific numerical references to the 
standards, curricular resources, activities, and assessments.  ¢ƘŜ ǘŀōƭŜǎ ōŜƭƻǿ ƭƛǎǘ ΨƳŜŀǎǳǊŀōƭŜ 
student outcomes,Ω ŀǎ ǿŜƭƭ as the means and frequency of assessing students, including 
ƴƻƴπŎƛǘŜŘ ǊŜŦŜǊŜƴŎŜ ǘƻ ǎǘŀǘŜ ŎƻƴǘŜƴǘ ǎǘŀƴŘŀǊŘǎ.  The assessment approaches in the grades 
ŎƘŀƴƎŜ ƻǾŜǊ ǘƘŜ ƎǊŀŘŜǎΣ ōǳǘ YπмΣ нπоΣ and пπр ŀǊŜ ƎǊƻǳǇŜŘ ǘƻƎŜǘƘŜǊ ōŜƭƻǿ ǎƛƴŎŜ ǘƘŜȅ ŀǊŜ ǎƛƳƛƭŀǊ 
in their approaches. 
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It is important to note that while our primary focus in all aspects of our curriculum ς direct 
ǎǳōƧŜŎǘπƳŀǘǘŜǊ ƛƴǎǘǊǳŎǘƛƻƴΣ ǇǊƻƧŜŎǘπōŀǎŜŘ ƭŜŀǊƴƛƴƎ ǘƛƳŜ όƛƴŎƭǳŘƛƴƎ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎ ǇǊƻƧŜŎǘǎύ ŀƴŘ 
instruction in the arts ς is in ensuring each studenǘΩǎ ƳŀǎǘŜǊȅ ƻŦ ƎǊŀŘŜ ƭŜǾŜƭ ǎǘŀƴŘŀǊŘǎ ƛƴ ǘƘŜ 
ŎƻǊŜ ŎƻƴǘŜƴǘ ŀǊŜŀǎΣ ŀǎ ŀ ƳƛǎǎƛƻƴπōŀǎŜŘ ǎŎƘƻƻƭΣ ǿŜ ŀƭǎƻ ǾŀƭǳŜ ƘƛƎƘƭȅ ǉǳŀƭƛǘƛŜǎ ŀƴŘ ǎƪƛƭƭǎ ŀōƻǾŜ 
and beyond the core state standards.  !ǎ ŘŜǘŀƛƭŜŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘƛǎ ǇŜǘƛǘƛƻƴΣ ƻǳǊ άōŀŎƪǿŀǊŘǎ 
ŘŜǎƛƎƴέ ŀǇǇǊƻŀŎƘ ǘƻ ƭŜǎǎƻƴ ǇƭŀƴƴƛƴƎ ŀƴŘ ƻǳǊ ŦƻŎǳǎ ƻƴ ŘŀǘŀπŘǊƛǾŜƴ ƛƴǎǘǊǳŎǘƛƻƴ ǿƛƭƭ ōƻǘƘ ǿƻǊƪ ǘƻ 
clearly define and then assess which state standards and other objectives are desired, and then 
achieved. 
 
CWC3 will utilize a variety of assessment tools in evaluating student achievement of stated 
objectives across all disciplines.  Assessments in arts instruction (both in dedicated art class 
ǘƛƳŜ ŀƴŘ ƛƴ ƛƴǘŜǊŘƛǎŎƛǇƭƛƴŀǊȅ ǿƻǊƪ ƛƴ ŎƻǊŜ ŎƭŀǎǎǊƻƻƳǎύΣ ǎŜǊǾƛŎŜπƭŜŀǊƴƛƴƎΣ ŎƘŀǊŀŎǘŜǊ ŜŘǳŎŀǘƛƻƴ, 
and P.E. will all be included on student report cards, as well as ongoing teacher assessments of 
student work and mastery of applicable standards and other learning objectives via student 
work portfolios, teacher observation, and conversation with students. 
 
The skills, knowledge, and attitudes in the chart below are measureable learning goals derived 
from state and national standards, as well as school-wide learning outcomes.  The use of in-
house assessments and the frequency of assessment are also addressed.  A description of the 
assessment tools used at CWC3 that appear in the following chart can be found beginning on 
the first page of Element 3: Method by Which Student Outcomes Will Be Measured.  
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K-8 Student Goals by Content Area 
 

Content 
Area 

Skills, Knowledge, 
and Attitudes 

Assessment Tools Frequency of Assessment Achievement 
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s
 

Students will achieve 
grade level content 
knowledge in: 
1. Reading 

(decoding, fluency, 
comprehension, 
and literacy 
analysis) 

2. Writing (craft, 
genres, research, 
strategies and 
conventions) 

3. Language 
Conventions 
(sentence 
structure, 
grammar, spelling, 
capitalization, 
punctuation) 

4. Listening and 
Speaking 
(strategies and 
applications) 

Kindergarten-3 

¶ Fountas and Pinnell  Letters, 
Words, and How They Work 
Assessment Checklists 
 

Kindergarten-5 

¶ Fountas and Pinnell Benchmark 
Assessment System (BAS) 
 

¶ 6 Trait + 1 Rubric  
 

¶ Observation & documentation of 
reading and writing behaviors  
 

¶ Portfolio Assessments of at least 
three genres of writing 

 

¶ Rubrics based on the criteria of A 
Curricular Plan for The Writing 
Workshop assessment rubric  

 

 

¶ Ongoing  
 
 
 

¶ 3 times a year: 
September28, January & 
May  

¶ 3 times a year: 
September, January & 
May  

¶ Ongoing 
 
 

¶ Three times a year 
 
 

¶ End of each unit.  Every 
4-6 weeks.  

 
85% of our students will 
be at proficient or above 
on the progress report 
and California Standards 
Test (CST).   85% of our 
students will read at or 
above grade level 
according to the Fountas 
and Pinnell BAS. 

                                                      
 
28 ¢ƘǊƻǳƎƘƻǳǘ ǘƘŜǎŜ ŎƘŀǊǘǎΣ ǿŜ ƘŀǾŜ ǳǎŜŘ ά{ŜǇǘŜƳōŜǊέ ŦƻǊ ǘƘŜ ōŜƎƛƴƴƛƴƎ ƻŦ ǘƘŜ ȅŜŀǊ ŀǎǎŜǎǎƳŜƴǘǎΦ hƴŎŜ ǘƘŜ [!¦{5 ŜŀǊƭȅ ǎǘŀǊǘ 
calendar is finalized, we will create our calendar based on it, and assign new dates to our official assessment calendar.  




