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AFFIRMATIONS AND ABBANCES

As the authorized lead petitioner,BEugeneStraub,hereby certify that the information
submitted in this petition for a California public charter school to be na®@igidens of the

World 30@WCI ¢ 2NJ GKS a/ KIF NISNJ { OK22f ¢0xX 2LISNI (SR

6a/ 2/ [ 2& !y 3®BdatBdwéthinihe boyridariés df the Bos Angeles Unified School

5Aa0NNO0

that this petition does not constitute the conversion of a private school to the statupabhbc

charter school; and further, | understand that if awarded a charter, the Charter School will
follow any and all federal, state, and local laws and regulations that apply to the Charter School,
including but not limited to:

T

CWC3hall meet all stawide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605 and 60851, and any other
statewide standards authorized in statute, or student assessments applicable to
students in norcharter public schools. [Refdé&cation Code Section 47605(c)(1)]

CWC Los Angeles shall be deemed the exclusive public school employer of the
employees ofCWC3Jor purposes of the Educational Employment Relations Act. [Ref.
Education Code Section 47605(b)(5)(0)]

CWC3hall be norsedarian in its programs, admissions policies, employment practices,
and all other operations. [Ref. Education Code Section 47605(d)(1)]

CWC3hall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

CWC3hall determine admission by a public dam drawingf the number of pupils
who wish to attend the school exceeds thehool capacity, and preference shall be
extended to pupils who currently attend the Charter School and pupils who resttie
District. EC 47605(d)(2)(B)

CWC3hall not disriminate against any student on the basis of disability, gender,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal
Code.

CWC3hall not discriminate on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, nationality, race or ethnicity, religion,
sexual orientation, or any other charactditsthat is contained in theéefinition of hate
crimes set forth in Section 422.55 of the Penal Code

da[!!'{5¢ 2NJ GKS a5Aa0dNROGELV A& (NHS
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CWC3hall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education
Improvement Act of 2004.

CWC3hall meet all requirements for employment set forth in applicable provisions of
law, including, but not limited to credentials, ascessary. [Ref. Title 5 California Code
of Regulations Section 11967.5.1(f)(5)(C)]

CWC3hall ensure that teachers in the Charter School hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schoolsrequired to hold As allowed by statute, flexibility will lgven

to non-core, noncollege preparatory teachers. [Ref. California Education Code Section
47605(1)]

CWC3hall at all times maintain all necessary and appropriate insurance coverage.

CWC3hall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section 47612.5(a(i(0)(A)

In accordance with Education Code Section 47605(d)@)pupil is expelled or leaves

the Charter School without graduath or completing the school year for any reason, the

/ K NISN) { OK22f akKlFfft y204AFe (KS &Adz2ISNAYyGSyYy
known address within 30 days, and shall, upon request, provide that schooltdigttic

a copy of the cumulative record of the pupil, including a transcript of grades or report

card and health information. [Ref. California Education Code Section 47605(d)(3)]

CWC3hall maintain accurate and contemporaneous written records that docurakn
pupil attendance and make these records available for audit and inspection. [Ref.
California Education Code Section 47612.5(a)]

CWC3hall, on a regular basis, consult with its parents and teachers regarding the
Charter School's education prograrfRef. California Education Code Section 47605(c)]

CWC3hall comply with any jurisdictional limitations to locations of its facilities. [Ref.
California Education Code Section 4780%05.1]

CWC3hall comply with all laws establishing the minimum andkimam age for public
school enroliment. [Ref. California Education Code Section 47612(b), 47610]



CWC3p.9
Charter Petition foan Initial5 Year Ter

1 CWC3hall not enroll pupils over nineteen (19) years of age unless continuously
enrolled in public school and making satisfactory progress toward high stipdaina
requirements.

1 CWC3hall not require any child to attend the Charter School nor any employee to work
at the Charter School.

1 CWC3hall comply with all applicable portions of the No Child Left Behind Act.
1 CWC3hall comply with the Public Recisr Act.

1 CWC3hall comply with the Family Educational Rights and Privacy Act.

1 CWC3hall comply with the Ralph M. Brown Act.

1 CWC3hall meet or exceed the legally required minimum of school d&gd. Title 5
California Code of Regulations Sectid®60]

Eugene DStraub Date
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ELEMENT 1: DESCRIPTION OF THE EDUCATIONAL PROGRAM
Element Regjrement: dTheeducaional program of the school, designed, among other things,

to descibe what the school intends to acamplish, to identify thosewhom the school is
attempting to educate, what it meansto be an deducated perd 2 A ¢he 21° century and how
learning bestocaurs. The goalsidentified inthat program stall include the objective of enabling
studentsto become a S f Fvated X ampetent and lifelong learnerd @ ¢

The address of the charter schditizens ofthe World8 | £ 42 NB FSNNBWR3S i 2
YR &/ KI NIisSWE hdverioryet Betubed a facility for our schbat will do so with
sufficient time to prepare the facility, including securing all relevant permits and approvals,
prior to opening August 2@L In addition to applying for a Propositi@® location for our first
year, we are investigating both leasedapurchase options.
The phone number of the Charter Schod238.934.5540.
The contact person for the Charter School is Gene Straub, Lead Petitioner.
The term of this charter shall be from 2®tb 2018.
The grade configuration is&
The number of students in the first year will B40-288.
The grade level(s) of the students the first year will & K
The scheduled opening date of the Charter School is Augu8t 201
The admission requirements includ&he only requirements for adssion toCWC3are that all
students must be residents of California and must meet minimum and maximum age
requirements.
Theoperational capacity will be 576 students at the end of the first charter term in -2016.

The instructional calendar will be 8days (See Elemenix Scheduling and School Calendar)

The bell schedule for the Charter School will be:
K-5: 8:30¢3:15

Wednesdays will be professional development days. Dismissal will be at 1:00 p.m. for all
students k7. (Please see ElemehD: Scheduling and School Calendar.

If space is available, traveling students will have the option to attend.

(@p])

&
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A. MISSION, VISION & &a0S OF THE PROGRAM

The mission o€itizens of the World @ WC3Jis to provide a

a20A2nS02Yy 2 YA Olatidlydiers® deiminadzydoft £ € > | YR
studerts in the heart of Los Angelesth an intellectually challenging,

experiential learning environment that develops each individual
a0dzRSyiQa O2yFARSYOSs: LRGOGSYUGAlrfX YR AYR
of the world n which wdlive.

CWC3ill provide a higkquality education for all students from kindergarten to grade twelve,
laying the foundation for future school, professional, and personal success. By drawing on one
2T [ 2a | y3St Scghe di@msidgof thieéople wha éalSoiiraity homeve seek to
ensure that unlike many of the current public school offerings in the aéaf the diverse

members of this remarkably unique neighborhood are welcome and active participants in our
school, creating aub for community activity that truly reflects and embradés ethnic, racial,
linguistic,and socioeconomic diversity of the neighborhood. With exceptional leadership at all
levels and opportunities to participate in interactive, rigorous learning egpesgs with

students from all backgrounds, our school will prepare students for success in college, a diverse
society, and a global economy.

We will realize our vision for schools that prepare all students to succeed with attention to the
following:

Academic Excellend®ur curriculum is at all times centered on Common CeaiteBandards

and California State Content Standards, grounded in rich educatioealies of constructivism
andrealized through evidencebased instructional practices whickrge as the means for each

and every child to meet and exceed those standards. We hope to support the Innovation and

/| KI NISNJ { OK22fa 5A0AaA2YyQa AYyiSNBad Ay SFFSOU
use of different and innovative teaching theds. To this endye will build interactive,

dynamic classrooms in which critical thinking and creativity can thrive alongside standards and
academic benchmarks, and where students can build the skills they ngedticipate

thoughtfully andeffectively in our democracy in the years ahe&aur schools will embrace a

rigorous yet highly studententered, constructivist, projedtased approach to teaching and

learning. Wewill structurelearning to build on what students already know and suppleem

in revising and refining their understanding as they work towards mastery. Described further in
Element 1 Description of the Educational Progrg®ections CCWC®a t KA f 2 a2 LIKA O f
Foundation D: Scheduling and School Calendar, E: Instructionaefvark, F: Addressing the

Needs of All Students)po students will engage in learning processes that develop conceptual
understanding and seKnowledge, in addition to content knowledge. We will monitor student
progress via ongoing assessment that idelsteacher observations of students at work,
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formative and summative assessments, amdj@ct-based workjn addition tostate

standardized assessments. Our planned student outcomes and means of measuring those
outcomes are described fully in Element\easurable Student Outcomes aBtement 3:

Method by Which Student Outcomes Will Be Measuregingthe results to evaluate, inform

and adjust instruction, we will ensure that each student meets and exceeds state performance
standards while developing auke lifelong passion for learning.

1a GKS JITEAF2NYAL 5SLINIYSYyd 2F 9 motkow, A2y KI &
i S| [arkMprovide ample room for the innovation, creativity and reflection essential to
GSFOKAY3 | yR f SENBAdliskiBadgiiage Arts ConténSStaiiderdsFoF

California Public Schoolsn#ergarten through Grade Twelvé&¥ we work to incorporate and

further develop best practices iISRF 32 38 G KF G &dzZLlJLI2 NI addzRSy iaQ
PNB 2 S Oldemrding,d §FR O2YYdzyAlemnmodzAit RAy3a Ay GKA& dzyAljc
will share our model with schools throughout Los Angeles Unified School Distecare

confident that our entire model and operation will be conducive to replication and provide

innovative practices for our fellow educators as w&lle hope to both contribute to and learn

FNRBY G(GKS Gt NPYAAAY3I tNIFOGAOSae gAGKAY 2dz2NJ RAaA

DiversityOur schools will be effective working models of the larger society students will
someday join. Now, more than ever, our students need meaningful school experiences that
build crosscultural understanding and tolerance before they enter the global woddodust

as we prepare our astronauts to embark on journeys in space, our doctors to perform operating
procedures, and our armed forces to carry out critical missions, we will offer our students the
opportunity to simulate and prepare for their broadergagement in a pluralistic, global

society by experiencing an educational setting that reflects the broader world. As both
independent social science reseaftemd prior experience have shown, diversity in our student
02R& gAff Sy NR OKxpelishozR Settingyrawing tledmand NidRerse Shools
among parents, teacherand students, and offer longer term societal benefits, including

greater social cohesion and reduced cultural stereotyping, not possible huliwerse school
settings. With these values reinforced and enhanced by our instructional detigrexcellent
education we will provide our students will build their capacity to lead in an increasingly diverse
marketplace.

Il addzRé O2yRdzOG SR 0 & Prpyedto! Derdws Cikildsh tollawokaHoiki 1 & t
GAOK OGKS blFidA2ylrt {OK22f . 2FNRQ&a /2dzy@@ht 27
students in Metropolitan Louisville, Kentuckya particularly diverse and integrated urban

school systeng reported that they benefed greatly from the diversity of their schools. They

LA summary of muchof thNB & S NDK A a Siatehént of Aheicashcial ieriti§s ofResearch ortchool
DSaSaANBIIGAZ2Yy G2 GKS | ®{ ® {dzLINBYS / 2dzNIi Ay tFNByGa Ly@2ft SR ¢
available athttp:/civilrightsproject.uch.edu/legaidevelopments/courtdecisions/statemenbf-americansocialscientistsof-
researchon-schootdesegregatiorsubmittedto-us-supremecourt/amicus_parents_v_seatle.pdf
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reported strong educational benefits, confirmed by additional research, in three categories:
critical thinking skills, future educational goals, and principles of citizeishipGary Orfield,
onedF GKS aitdzReQa | dzikK2NBR YR GKS RANBOGZ2NI 27F @

In a society where recent surveys show considerable pessimism about

race and growing racial separation on important dimensions, the

students in Metropolitan Louisvilleported that they felt both well

prepared and ready to live and work across racial lines in their urban

community. These responses were strikingly positive and consistent

I ONPada NIOALIE fAySao LF GKS FdzidzNB | 0Af
live andwork, to know and understand, and to share ideas on very

sensitive issues across racial lines are not compelling interests for

American communities, it is hard to imagine what are.

As we describe further in Element 1.Bur Community and Studenta/e hope to have the
opportunity to offer our students and familiessamilarly positive experienceSuch school
experiences have the power to benefit both students individually and communities collectively.

CommunityWe aim to build a true school commuyin which all members students,
teachers, families, and community partneraot only have the opportunity to participate, but
also feel welcome to actively engage in school life. We know all parents want the best for their
children and see it as our respsibility to work withfamiliesto understand how and where
they can best play a part in our school community so that 100fanafiesare engaged. We
will demonstrate our commitment to building and strengthening our community both within
and outside othe school through our intentional and broad outreach to all sectors of the
community that builds and improves upon the experiences and learnings of the Larchmont
Charter Schools and Citizens of the World Charter School Hollywood (see Elemedtid.B:
Community and Studentand Element 7: Racial and Ethnic Balance); constant attention to
ensuring all families have the opportunity to participass well as regular communication with

2 Orfield, Gary andEricaFrankenberg A Report to the Jefferson County PulSichoolst 9 E LIS NOin@gfaficriyhB ouisville:

l2¢ tINByda IyR {(ddRSyida {SS (KSlaklbeat FyR / KIffSyasSas¢ oWlydz
http://civilrightsproject.ucla.edu/researchAd 2-education/integrationand-diversity/experiencingntegratiortin-louisville-how-
parentsand-studentsseethe-gainsand-challenges/LOUISVILLE_finalV3_12711¢ddfe benefits of integrated schools

improve the educational experience and life opportunities for students who attend them. Research has focused on several

dimensons of this. First, having students of different backgrounds can help prevent stereotype formation and challenge
A0dRSYyGaQ aadzyLliazyasr 6KAOK OFy KStLI RS@PSt2L ONRGAOLE GKAYY
integrated, more bmogenous schools]that students who attend them are more likely to live and work in diverse settings

after they graduate. Third, students may be more likely to have higher educational aspirations and networks from diverse

schools that help connect theno tmore prestigious school or work opporiitiese (internal citations omitted).

% The Educational Value of Diversity: Research from Louisville High Sclavaléable at
http://www.diversityweb.org/Digest/w01/louisville.html



CWC3p.14
Charter Petition foan Initial5 Year Ter

LI NByida Fo2dzi GKSANI OKAf RQA LINBgENB&EF | YR (KS
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strengthen our schools because families and teachersdwiiartnering in support of student
learning, but also strengthen our communities by extending the reach of the-cutssal
connections we will be forging in our classrooms to the community as well.

Talent and Leadershifxcellent educators at a#hlels of the school and strong partners within
0KS RAAGNROG oAt oS IMingwihod kednmitm2nt @Adaldmc OK 2 2 f Q&
ExcellenceDiversity and Community, we will develop our teaching faculty into a supportive
community that valuesnd extends their unique talents and allows them to refine their craft.

As we describe in more detail in Element 1.J: Professional Development, they will work together
to plan units, solicit feedback on lessons, and share instructional techniques willhego

celebrate successes and, together, work their way through challenges, while encouraging each
other to grow as teachers and leadeiGur collaborative professional community supports
CWCHNCLB highly qualified teachers with ample planning timaning, resourcesand

autonomy. Teachers are able to continually develop their pedagogical skills, collaborate with
one another, and create, evalugtend refine curriculum that best fits their individual students,
utilizing a variety of formative and sunative assessments to continuously measure the

success of their work.

We see teaching and learning extending even beyond the classroom. We have learned from
and modeled ourselves after some of the highest performing schools in Los Angeles, including
Larchmont Charter School€ommunityMagnet CharteSchoo] and the UCLA Lab School. We
continue to learn from and partner with other LAUSD schools, both district and charter alike in
support of student outcomes. The Citizens of the World Hollywood asebhoLeConte Junior
High School ctocation provides just one example of a successful disthetrter collaboration

that extends beyond a mere shared site. Through collaborative meetings between principals
and teachers of both schools, each school asdatulty has had the opportunity to develop
individually and collectively. We would look forward to identifying and building similarly strong
relationships with local schools.

Further, CWC3while a true neighborhood school, will be part of the national Citizens of the

World Charter Schools (CWC Schools) network, with CWC Hollywood as a potential sister

school. Believing that the CWC Hollywood model could be replicated within and outside of

city with positive student outcomes, CWC Schools formed as an organization that will provide
focused support in the identification and selection of school sites and school and board

leadership, resources, and quality assurances across all schothe. sjirit of ongoing learning

and collaborationCWC3% A f f o6SYySTAG FTNBY /2/ {OK22faQ STF2
professional development both within and outside of this network in a cemsicius and

cohesive manner.
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B. OUR COMMUNITY BNSTUENTS

CWC3 will serve a socioeconomically, racially, and culturally diverse population of students
representing the neighborhoods of Mar Vista and Pal#s.detailed by the charts titled

General Population Demographic Breakdama Household Income Breakan in this section,

the area has significant Hispanic/Latino, Caucasian, and Asian populations (all greater than
20%). Demographic maps of Los Angeles and other major American cities illustrate that such
diversity is rare, as areas trend towards a highcpatage of one particular subgrouy/e will
expand choice for families by providing & Kchool option for all children in our community.

We will serve families who are seeking a Rggnforming, studentcentered instructional

program and experientiaébrning experience for their children and families who are seeking an
opportunity for their children to interact meaningfully with students of different backgrounds.

TARGET STUDENT POYUON

CWC3 will serve a socioeconomically, racially and culturally diverse population of students
representing the neighborhoods of Mar Vista and Palms. These neighborhoods are based in the
following zip codes: 90066, 90034, and 900684 will strive to ensurg¢hat our school
demographics more closely mirror the neighborhood demographics and subgroup breakdowns,
detailed in the chart&eneral Population Demographic Breakdama Household Income
Breakdown over the course of our charter term and have includeodjgeted enrollment by
sub-group below.The school will be open to all students, although outreach efforts are focused
on the area bordered by Walgrove Avenue the west, Robertson Blvd. to the east, Venice Blvd.
to the south, and approximately Manning Avertoethe north. This area is displayed below,
highlighting the specific outlines of the census tracts within which our outreach efforts will be
focused.
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CWC3 will be a-Bcharterschool We ntend to open in August 2@&lwith approximately288
students in grades-R, representing 4 sections of 2% students per grade. We will add a new
class of Kindergartners each year until reactingstudents in grades-B during the 20%-

2018 school year, which would be the final year of a fjsgar charter term (enroliment
projections for the charter term are included in the table below).

201314 201415 201516 201617 20172018
96 96 96 96 96

96 96 96 96 96
96 96 96 96 96
96 96 96 96
96 96 96
96 96

288 384 480 576 576

In grades K-3, we anticipate class sizes of-28 being served by a teacher and fthe teaching
assistant. In grades%, grade sizes will also range from240 and the teacher would be
accompanied by a patime teaching assistant.

A CONSTRUCTIVISTOPRC-BASIH OPTION FOR STUDEMND FAMILIES

A constructivist, projeebased academic program is currently unavailable in Mar Vista/Palms.
CWC3 will aim to provide families and students in our target area with apg@igbrming school
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that offers an instructionamodel and experience currently unavailable to them in their
neighborhood. Beyond the achievement numbers cited below, none of the existing local
schools offer a clear emphasis on projeeised, constructivist learning opportunity for
neighborhood children As Element 1Description of the Educational Program (Sections C:
/2] 0Q& t KAf2a2LKAOFE C2dzyRFiA2ys 5Y { OKSRdzZ Ay
Framework, F: Addressing the Needs of All Students) details, CWC3 will provide a highly
interactive,studentcentered academic program in our classrooms that we believe will offer a
unique and meaningful choice for families who would be motivated by this model.
Furthermore, we believe that this approach provides the strongest possible foundation for
success in secondary school, college and beyoBdginning our approach in Kindergarten, we

will offer a seamless educational experience that will be further enhanced by the diverse make
up of our student population.

PUBLIC SCHOOL ACADENCHIEVEMENT DANAMAR VISTA/PALMS

There is a need for additional higierforming school options serving the neighborhoods of Mar

Vista and Palms. The table below titled LAUSD Board of Education Map Showing Traditional

Public Schools in Mar Vista/Palms Area displaysithe £ 5 G NJ RAGA2Yy Il f &A0K22f 3
Mar Vista/Palms area. It is followed by a table titleshidgraphic Information for Prospective

{ A0S 6 a{ dZNNER dzy, Which Hsts {h@l&ngetdryichddl liolisédin that area.

Two of the seven LAUSIditional elementary schools, Walgrove Avenue and Palms, were in
program improvement status at the conclusion of the 221111 school year. Additionally, four
out of the seven elementary schools had an API state ranking of five or less 2@DD9

Looking more closely at academic performance within many of these schools, we also see that
an achievement gap persists between Latino/Hispanic/Afrisarerican and socioeconomically
disadvantaged students and Caucasian and Asian students. For examjgigedve Avenue
Elementary, where the schoalide STAR proficiency result (201€ubgroup proficiency data

not available for 201f)\was 41% of students performing proficient or above, only 31% of
Latino/Hispanic and AfricaAmerican students and 29% ofcs@economically disadvantaged
students performed at proficient or above, compared to 68% of Caucasian students. At
Beethoven Elementary, 54% of Latino/Hispanic students and 50% of socioeconomically
disadvantaged students are scoring proficient or above anad to 79% of Caucasian

students. Thé traditional public schools shown in the Surrounding Schools Data table below
demonstrate trends similar to Walgrove Avenue and Beethoven Elementary. AtZhese
schools, Hispanic/Latino students averag®o of thestudent population. CDE data shows that

* Source: 2011 Growth API data compiled from CDE individual school reports located at
http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submitl=submit. 2010 STAR Proficiency data
compiled from individual school reports located at http://wwwid-elata.k12.ca.us/Pages/Home.aspx.
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Hispanic/Latino students atl 7schools are performing below schewlde API (2011), and, in
some schools, over 100 points below their Asian and Caucasian counterparts. Hispanic/Latino
students and socioeconomically disadvantaged students also performed below sakeol

figures inall 7 schools with regard to STAR proficiency results (2&Ubgroup proficiency data

not available for 2011). At theseschools, a smaller percentage of students;2096 fewer,

were performing proficiently as compared to their Caucasian counterpartstiéwaliy,
socioeconomically disadvantaged student populationthase 7 schools have a lower

subgroup 2011 API score than the schevale total and lower STAR proficiency results.

To be very clear, we do not believe that these achievement gaps réilettue abilities and
potential of these students and believe that all students can achieve when given the
opportunity, highquality instruction, and attention they deserve. Thus, while some of the local
schools are meeting state targets for academid@enance, we believe there is still room for
improvement in ensuring that all children are excelling.
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LAUSD Board of Education Map Showmg Tradltlonal Public Schools in Mar Vlsta/Pa'Ims Area

Sourcehttp://laschoolboard.org/files/images/maps/200608%DBoard%20District%204.pdf,
LAUSD Board of Education District 4 Map

CWC3 will be deeply committed to ensuring that all of our students are achieving at high levels
with no gaps between subgroups. We will consistently monitor our data and aggressively
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address any gaps that emerge. All of our teachers and school leaders will be held accountable
to knowing and ensuring that every child, regardless of ethnic or socioeconomic background,
has an equal opportunity to excel in our school. As described in moad oleElement 1.F:
Addressing the Needs of All Students, we will ensure that instruction is individualized to meet

the needs of all of our students.
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DEMOGRAPHIC INFORMATION FORPERDIVE SITE
(Surrounding Schools Data)

Met School-| Met all Sub-| % Asian,
LAUSD TRADITIONAL PUBLIC SCHO wuti-rack|  Program | wide | group | _ 2011 | 2010API| . o6 Students Eligibl| % of Special . oo\ % o || s
WITHIN MAR VISTA/PALMS CENSUS TH# of Student: School? Improveg-’ment?* Growth Growth Growth API State Schools Ran for Free/Reduced| Ed. Students Hispanic/Laf] s o % Caucasian|
REGION Target?* Targets?* Score* Ranking Lunch Students* ino e
Mar Vista (K-5) 620 No No Yes Yes 919 9 3 13 13 7 19 7 17 55
Charnock Road (K-5) 380 No No Yes Yes 784 2 2 70 12 43 65 13 11 10
Clover Avenue (K-5) 576 No No Yes Yes 955 10 5 18 7 15 15 8 43 30
Palms (K-5) 447 No Yes:Y2 No No 769 4 4 64 17 40 59 18 12 11
Beethoven (K-5) 385 No No Yes Yes 888 8 10 56 11 23 58 6 4 30
Walgrove Avenue (K-5) 315 No Yes:Y2 Yes Yes 808 2 1 43 28 16 39 14 6 40
Richland Avenue (K-6) 248 No No Yes No 806 5 7 66 21 28 72 9 5 10
Met School-| Met all Sub-| - n % Asian
. 3 2011 2010 API . % Students Eligibl{ % of Special % . L
CHARTER SCHOOLS #ofstudentg Vgl Aok | Program G"r"(';\’;h JrouR | Growth API|  State [ S | for Free/Reduced  Ed. o OELL ispanic/Lay %0 Afican- I;:rflljlﬁ:r % Caucasian
) prov ) Target?* Targets?* Score* Ranking Lunch Students* u ino ! Filipino’
Ocean Charter (K-8) 355 No No Yes Yes 862 8 1 14 12 0 21 4 9 62

Source (unless stated below): http://www.athta.k12.ca.us/Pages/Home.aspx (California Department of Education;,1208&hool year).

* Signifies data from 2022011 school year, according to CDE data from the following source:
http://api.cde.ca.gov/reports/page2.asp?subject=API&level=School&submitl=submit (California Department of Education). Specia
Education student populations ar@abed on 2011 Base Growth STAR testing statistics from the same source. Program Improvemen
NBE F SNB y OS 82012 &Bod &I statusm m
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STUDENT POPULATIONMWMIRROROMMUNITY POPULATION

CWC3 will offer families a public school option in Mar Vista/Palms that more closely mirrors
their neighborhood composition and offers a unique opportunity for their children to prepare
for global citizenship.

Research has demomated that Americans of all races and ethnicities substantially support
RAOSNARS aoOKz22faod I NBOSyid addzReé yR adz2NwsSe O
referenced earlier in this document) in metropolitan Louisville, revealediae than 90%of

parents there believed that diverse schools have important educational benefits for their
children’ Ly | RRAGAZ2Y S ydz 2F LI NByida adiNBSeSR (GKSN
JdZA RSt Ay Sa aKz2dzZ R aSyadzNB G KI (tracésdeil 8obribdic t ST NI
o I O1 3 N2Wrhbpe w éffer families that share these beliefs in the Mar Vista/Palms

community, already a diverse community, the option of having a diverse educational

experience for their children too.

Preparing Our Children to Be Global Citizensis crucial that our public schools offer students

the opportunity to interact and collaborate authentically with people who have different

perspectives, values, and cultural backgrounds. Without these rypities students of all

o Ol ANRdzyRa af2aS AYyONBlIaAy3ate ONRGAOFT 2LIIRN
and political issues and to prepare for successful life, work and citizenship in our profoundly
changing society. Research demonstgsathat ethnically mixed schools promote croasial
understanding in ways not possible in segregated school environments, making integrated
d0dz2RSy i o02RAS& SaasSyidAalt AYyaINBRASYGE Ay LINBLI
We believe our studemstwill form authentic friendships with individuals from other races,

cultures, and backgrounds, and studies have shown that students with these experiences are

more willing to live and work in diverse settings than those in more homogenous schools. We
believe our schools can be powerful tools in breaking down negative stereotypes, and instead,

build bridges of understanding between students and parents alike. Students in racially diverse
schools are less likely to develop racial stereotypes or prejutiene $students who are not in

5 Orfield, Gary and Erica Frankenberg. A Report to the Jefferson County Public Schools: Expémtegeaimn in Louisville How Parents

F'yR {GdzRSyia {SS GKS DIFIAya | yR [ KHdvirighifHofedt aclaedregedth®®2 HAMMOZ LI o | @I
education/integrationand-diversity/experiencingntegratiorrin-louisvillehow-parentsand-studentsseethe-gainsand
challenges/LOUISVILLE_finalV3_12711.pdf.

61d.

7 Joint Statement of Nine UniversiBased CiVRightsCenters on Today's Supreme Court Rulings on Voluntary School Desegregation

(McFarland v. Jefferson County Public Schools & Parents Involved in Community Schools v. Seattle School DistricaNle. df) avail

http://civilrightsproject.ucla.edu/legl-developments/courtdecisions/jointcivitrights-centersstatement.
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Source: 2002009 American Community&ey, data from tracts outlined in map on the first
page of this section.

General Population Demographic Breakdowh
Mar Vista/Palms Region

4%

6%

m Caucasian
Hispanic/Latino

H Asian
AfricanrAmerican

Other

Source: General population data from 2010 U.S. Census

81d.
9 Justice Thurgood Marshall addressing school integration in Milliken v. Bradley (1974).
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The chars above demonstrate the considerable racial and socioeconomic diversity in the area.
However, based on data frothe 20092010 school year, the local LAUSD traditional public

a0K22fta R2 y20 O2yaAraiSyidate NBFESOG GKS NBIFQ

Racial and Socteconomic DiversityAccording to data from the 20689 American
Community Survey 32% of households in thghhghted area in the map shown in the Target
Student Population section have a household income of less than $40,000 (an athmatList
approximately comparable to Free and Reduced Priced lunch qualifying income. levels

For example, at Palms Elentary we see both racial/ethnic and economic segregation: 77% of
students are Latino/Hispanic and Africamerican, while 23% are Caucasian and Asian. 64%
qualify for free or reduced priced lunctvhich is significantly higher than ti32% of

households werall in the area that have a household income of less than $40,000 (an amount
that is approximately comparable to Free and Reduced Priced lunch qualifying incomg levels
According to the 20009 American Community SurveyOn a first glance at Mar \{&s

Elementary, 72% of students are Caucasian or Asian and 26% are Latino/Hispanic or African
American. Only 13% of students qualify for free or reduced priced lunch, in contrast to the
majority of the other schools in the area where at least 40% of sttedgualify for free or

reduced priced lunch.

Mar Vista/Palms Local School Demographic Comparis
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CWC3 WILL MEET ANRGEED COMMUNITY NEEAND DEMANDS

The number of students in private school, coupled with the disparities between the general

LI2 Lddzf  GA2y Qa SGKYAO I yR thepllicshapesiu@emAi O RSY2 I NI
composition, indicate that many families are choosing a different path for their children than

the options provided by the local public infrastructure.

Charter schools in adjacent areas with similar demographic and socioecotments that also
follow a constructivist academic program such as Larchmont Charter Schools and CWC
Hollywood, have been successful in attracting families who might otherwise have sent their
children to acclaimed private schools, as well asiloeome families who previously have not
had highquality options available to themThe charts below show that CWC Hollywood is
successfully enrolling a student population that shares the diversity of the Hollywood
population at largeLarchmont Charter School andrchmont Charter School West Hollywood
received over 900 applications for a little over 100 Kindergarten seats for theZiA school
year. CWC Hollywood received over 450 applications for 4R6dfts for their opening 2010
2011 school year.

DemographidBreakdown of Student Demographicsf Citizens of the
Hollywood Neighborhood World Hollywood
49,3%
. . . 0,
Hispanic/Latino 9% i Hispanic/Latino
14% . 25%
379% Caucasian m Caucasian
Asian 18% Asian
AfricanAmerican AfricanAmerican
Other Other

Source: 2010 U.S. Census (Hollywood Neighborhood Demographics) and the California
Department of Education (CWCH Demographics, ZIid school year)

CWC3 will strive to enroll a student population that is reflective of the neighborhood, as CWC
Hollywood fas successfully done. Building on the experiences of CWC Hollywood and in light of
their demographic data above, we project we project CWC3 enrollment by subgroup as follows:

Caucasiam 40-50%
Hispanic/Latina; 20-30%
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Asianc 15-25%
AfricanAmericang 5-9%
Otherc 4-6%

We explicitly acknowledge here that racial and ethnic idergiand selfidentification¢ is often
personal and fluid and are aware of the growing number of mraltial and multethnic
households in our community. We expect, howeveat over the course of our charter term,
approximately 5660% of our student population will identify with a race other than Caucasian.
We also expect that with proactive, targeted recruitment, our student population would
include 3550% students who arEREeligible. In addition, recognizing that populations and
demographics change over time, we know that our school demographics may similarly evolve
during our charter term and beyond.

We will continue to build on the lessons learned from schools tiaate sought a diverse

student makeup over the years, including Citizens of the World Hollywood and the Larchmont
Charter Schools. We know we will need to be intentional and aggressive in our efforts to

conduct targeted and extensive outreach to realme goal of a school which is a true
NELINBaSyidlFidAz2y 2F GKS ySAIKO2NK22RQa NI OAlf X

We also recognize that our student population will have varying academic needs that we will
need to address. We will learn about studed Q | OF RSYA O ySSRa @Al GKS
accountability procedures detailed in Element 2: Measurable Student Outcomes and Element 3:
Method by Which Student Outcomes Will Be Measur€#VC3will be an environment

welcoming and supportive of students aif backgrounds and needé/e recognize that

students learn in different ways and we will adjust our teacland our teacher trainingp

maximize the learning potential of every child/e will support all student learning using the
methods outlined in EBiment 1.E. Instructional Frameworkur constructivist, projecttbased
educational program inherently valuesand accommodatedifferentiated leaming. Should we

identify specialneeds populationsn the community(academically low achieving students,

special education, gifted, ELL, and low socioeconomic Jekieljywill automatically receive

focused attention to their needs and strengths, as teachers implement individualized
instructionbasedon dI- (idrivien assesments. Our strategies for serving stents with special

needs are further detailed iBlement 1F. Addressing the Needs of All Studélissbelieve that

the community of Mar Vista/Palms demantiss high-performingK-5 public charter school to

serve children and families from all sectors asttiverse community. Indeed, through our

initial outreach efforts, we have generated a list of more tf280 parents from the area who

are passionately interested in the potential of a CWC Los Angeles school serving their children.
We fully expect to ganer further parent interest from our future outreach events in the coming
months.
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Togetherthe philosophies presented herein form the foundation for our practices and
programmatic elementand arepresented moreully in the following sections. In particular,
our philosophies come to life in our Instructional FramewdBection E: Instructional
Frameworkcontains our approach to curriculum and instruction.

In creating our philosophical foundation, we have draon empirical research, our practical
experience as educators, and ongoing andepth consultations with school leaders (from
LarchmontSchools CWC Hollywood and many others).

Ly FdzZ FAEEYSyYy(d 27 CdifgrmaSiate Rdaulf dBok® YISAYAly Q& R 2A1IRKS 2
Regulations 811967.5@riteria for the Review and Approval of Charter School Pethiptise
State Board of Educatiome present

§  Our definition of arveducated person in the 2centuryé
 OurbSt A S &w learhingtb&st occués

1 Ourpracticesfor developingéselfmotivated, competent and lifelong learners

AN EDUCATED PERSBNHE 2i"CENTURY

An educated person in the ZTentury is grounded in the understanding of the past and

equipped with the skills necessary to navigate the as yet unknown world of the future. We are
living in a time of substantial change, which has been noted repeatedly (Murnane & Levy, 1996;
Chen 200). In their 2007 repor€ollege Learning for the New Global Centtitg American
Association of Colleges and Universities asserts that:

In recent years, the ground has shifted for Americans in virtually every

important sphere of life economic, global, crosscultural,

environmental, civic The world is being dramatically reshaped by

scientific and technological innovations, global interdependence,-cross

cultural encounters, and changes in the balance of economic and

political power These waves of daating change will only intensify.

¢tKS O2yGSEG Ay 6KAOK G(G2RI&Qa adGdRSyida 6.
lives is one of disruption rather than certainty, and of interdependence

rather than insularity. (p. 1)

More than a decade earlier, Richard Murnaar& Frank Levy made a similar argument in their
book, Teaching the New Basic Skills: Principles for Educating Children to Thrive in a Changing
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Economyin which they asserted that the economy is changing faster than the schools that
prepare students to paicipate in it. Given the changes that have occurred since the
publication of their book in 1996, we believe that this trend is likely to continue.

It is in this context that w@resentour definition of what is means to be educated in the'21
century:

Educated people in the 2kentury have developed the survival skill
competencies, and are able to apply them in school, work, and life, as
they engage with cavorkers, family, neighbors, and fellow citizens.

Such people are curious, ask goo@siions and use a variety of tools
in pursuit of solving a problem without a clear answer. They are
systematic thinkers with strong analytical skills who work well
individually and in teams with others of diverse cultural backgrounds
They arecollaborative, able to follow as a member of a team, and to
lead by influence rather than by authority. As a flexible person who is
adaptive in response to new information and situations, they take
initiative and seek out new opportunities and ideas. dated people
use oral and written language to convey their thoughts clearly and to
create focus, energy, and passion in their audienc&reative and
inquisitive, they seek out information from multiple sources and are
able to sort through the overabundammf information available by
evaluating its quality and usefulness to the task at hand.

If this is what it means to be educategljestions naturally emergéWhat does it mean to
educate students for this future? What does it mean for school design?

Inthe bookt KS Df 261 f ! OKAS@SYSy(d DFLIY 2Keé& 9@Sy h dzNJ
Survival Skills Our Children Neeghd What We can Do About fony Wagner makes the

F NBdzYSyd GKIFG a{ OK22f a .Khd3&SousdchooB kre nilisgR T K
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As we seek to prepare students to succeed in th& @&tury, we embrace the accountability
that accompanies charter schools. We believe thatuging that students achieve excellent
scores on standardized tests and a strong understanding of content standards is a baseline
necessity. However, we also acknowledge that:

GwA 32N GKF G YL GG Sivskcentugydsidenbrstiiitedi KS G oSy e
mastery of the core competencies for work, citizenship, andolig
learning Studying academic content is the means of developing



CWC3p. 28
Charter Petition for an Initial 5 Year Term

competencies, instead of being the goal, as it has been traditionally. In

G2RIF28Qa ¢2NIRX AGQa YyAKER@YIENI ERBT YHzDRA
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In crafting our understanding of what it means to educate students for tiiec2hturyand its
implication for ouracademic progra®d 6 S Kl @S RN} gy 2y 2 tneghS ND&
to be college, careet YR OAGAT SYyaKALI NBlFIReEAEYRKUKASKE{ §R
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1. Critical Thinking & Problem Solving

2. Collaboration Across Networks & de®y by Influence

3. Agility & Adaptability

4. Initiative & Entrepreneurialism

5. Effective Oral & Written Communication

6. Accessing & Analyzing Information

~

Curiosity & Imagination

We have developed our instructional framework with the end godhghg the foundation so

that students graduate from high schoejuipped not only tesurvive but to thrive in the 2§

century. First, we have chosen to base our curriculum on the Common Core State Standards
(CCSS), because we believe that they more accurately reflect the skills of the fDéumenon

Core State Standards for Englishdusamge Arts & Literacy in History/Social Studies, Science, and
Technical SubjectsH nMn 0 NBLI2Z NI A GKFEG ala | yFddzaNF £ 2 dziz
college and career readiness, the Standards also lay out a vision of what it means to be a

literate person inthe twentyF A NE G OSy (i dzNE @ ¢ ¢KS aidlyRINR& | N

(1) research and evidence based, (2) aligned with college and work expectations, (3)
rigorous, and (4) internationally benchmarked particular standard was included in
the document only when th best available evidence indicated that its mastery was
essential for college and career readiness in a twdinsg-century, globally competitive
society The Standards are intended to be a living work: as new and better evidence
emerges, the Standaradsill be revised accordingly. (p. 4)

We have selected curricular resources that align with the Common Core State Standards in the
subjects available (ELA and Mathematid)r the subjects that do nate have chose

curricular programs that both (1) are specifically aligned with the California State Content
Standards and (2) are likely to support the development of tiéchtury skills named in the
Common Core State Standards.



CWC3p. 29
Charter Petition for an Initial 5 Year Term

Second, wdnaveselectedinstructional techniquethat promote the competencies identified by
Wagner and captured in the Common Core State Stand&dseral examples are noted below
and presented more fully in Element 1.E: Instructional Framework.

Balanced literacywith its emphasis orauthentic reading and writing of text, will

support the capacity foeffective oral and written communication.

Projectbased learningwill develop the capacity toollaborate across networks and

lead by influence Students will work in groupsith and without identified leaders. In

whole class projects, they will work within and across small groups. Within those groups
will be other students whose backgrounds are substantially different from their own.

The rich repertoire of instructionaltsategiesthat CWC3eaches will employ will

require very different responses from studentShese demands will prod them to
developagility and adaptability.

HOW LEARNING BESTCORS

Learning best occurs when students construct their own understaysdinnder the guidance of
a teacher who offers varying levels of suppat needegdand with the involvement of their
families in the education. So we present the following three building blocks of our theory of
learning:

1 Constructivisma theory oflearning and knowing

1 Gradual Release of Responsibitita means to conceptualize the relationships between
the teacher and the student in learning

f Family Involvementi KS AYLI OG 2F FlLYAftASa 2y aGdzRSy (2

CONSTRUCTIVISM

Constructivism, a psyological theory, was initially based on the research of Jean Piaget and
Lev Vygotsky and continues to develop in the work of Jerome Bruner, Howard Gardner and
others. The constructivist approach to learning is further validated by the findingevef

People Learn: Brain, Mind, Experience, and Sqi®8l9), an authoritative synthesis of

research on learning that was jointly commissioned by the U.S. Department of Education and
the National Science Foundatioh.

At its most basic, the constructivist th@oof“learning means that new knowledge must be
O2yaidNHzZOUSR FNRY SEAalGAY3 (y26ftSR3ISO bSg (y2

The full text oHow People Leatis freely available at the website of the Natiodalademies Press (nap.edu).
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provides a vivid and stightforward ilustration of this core idea:

Fish Is Fish (Lionni, 1970) described a fish who is keenly interested in

learning about what happens on land because it can only breathe in

water. It befriends a tadpole who grows into a frog and eventually

goes out onto the land. The frog returns to the pond a few weeks later

and reports on what he had seefihe frog describes all kinds of things

fA1S 0ANRaAX O2¢64ax |yR LIS2LX So tKS 0221
representation of each of these descrpis: each is a fislke form

GKFG Ara atAaakdGte FRFELWGSR G2t I O02YY2RIE
people are imagined to be fish who walk on their tailfins, birds are fish

with wings, cows are fish with udders. The tale illustrates both the

creative opporturties and dangers inherent in the fact that people

construct new knowledge based on their current knowledge.

(Bransford et a, 1999, p.11)

While the story ofrish is Fishppears simple and childlike, the core tenets apply to learning at

all levels and age Brooks and Brooksmphasizen The Case for Constructivist Classrooms

OMpppd GKFG dwe6S 02y aidNUHzOG 2dzNJ 246y dzy RSNEG | Yy
Those constructions can be misconceptions, incorrect or incomplete, unless something

challenges that construction, forcing the learner to reexamine their understandingCVWAC3

our instructioralframework willa I f £ 26 f SI NYySN& (G2 SELX 2NB FyR 3

020K
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To be clear, constructivism is a theory of learning and knowing, not a theory of teaching.
(Fosnot 2005)

How People Learh y Of dzZRS& (KS F2tf 2¢Ay 3 ( dadoprifehtdridA y I &
learning:

! O2YY2y YAaO02yOSLIWiAz2y NBIFNRAYy3I aO2ya
knowing (that existing knowledge is used to build new knowledge) is

that teachers shold never tell students anything directly, but instead

should always allow them to construct knowledge for themselves. This

perspective confuses a theory of pedagogy (teaching) with a theory of

knowing. Constructivists assume that all knowledge is coctetd

from previous knowledge, irrespective of how one is taugven

listening to a lecture involves active attempts to construct new

knowledge. (Bransford et al, 1999, p. 11)

O
NS
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Children are problem solvers and, through curiosity, generate
guestions and problems. Children attempt to solve problems presented
to them, and they also seek novel challengd$ey persist because
success and understanding are mating in their own right.

Children's natural capabilities require assistance for learning.
Children's early capacities are dependent on catalysts and mediation
Adults play a critical role in promoting children's curiosity and
persistence by directingchildren's attention, structuring their
experiences, supporting their learning attempts, and regulating the
complexity and difficulty of levels of information for them.

CWC®a G S| Gd&gSided by gohdirdctivist learning theoag they select instmetional

techniques. (Instructional techniques, including project based learning and balanced literacy
methodologies, ar@resented more fully in Element 1.E: Instructional Framewyork.

Constructivism provides the guiding principles for lessons whetheyr #ine in the format of

RANBOUG AyadaNUHzOGA2YyZ LINRP2SOGTMO &fFEleheBtINY Ay 3T 2
Instructional Framework below, we present the idea of developing and utilizing a rich

repertoire of instructional strategiesWhile certan methodologies, such a projebased

learning and balanced literacy, will be implemented in all classrooms across the school,

teachers are not limited to using those techniques. Instead they are encouraged to develop
additional ones, todrawonasneele 1 2 & dzLJLJ2 NI addzZRSyd Qa 02y ai Nz
| 2y &0 NHzZOGAGAEAY OFLfta F2NJ fSFENYAy3a SELISNASyOSa
of understanding and guiding students in building upon prior knowledge. Our classroom

structures are dsigned to allow for this differentiated instruction. Our low teact@istudent

ratio in the elementary grades allows for flexilglouping during the school d4it-3 class size

of 20-24 students with a teacher and a ftiline teaching assistant. Gradex4classes of 204

students with a hdttime teaching assistant Furthermore, our use of the workshop model and
projectbased learning both provide for substéai independent work time in which teachers

can meet with small groups and conference with individual students. These instructional

techniques are outlined more fully in ElemenElInstructional Framework.

By ensuring that students are given a vayiet different means of learning the material and the
opportunity to construct their own understanding, we ensure that all students achieve
standards mastery in meaningful wayBeep understanding of the skills and knowledge
presented in the Common Coréag Standards will lead to strong performance in a variety of
new situations, including state standardized tests. However, the converse is not true. The
capacity to perform well on a standardized test does not ensure the capacity to apply that
knowledgein novel or real world situations.
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Classroom practices designed to challenge students in transforming
their current thinking and student success on tests are [not] inherently
contradictory. However, there is much evidence (from NAEP [National
Assessmnt of Educational Progress] and TIMMS [Third International
Mathematics and Science Study], to name but two sources) that
classroom practices specifically designed to prepare students for tests
do not foster new learning that is applied to new settingBro¢ks &
Brooks, 1999, p. viii)

2 KAES 6S R2 y24INBEXNASYS I NKOG ARPYSHENI GOt | &
RSaAA3IYSR (G2 LINBLINBE aGddzRSyida F2N) G6Sadag¢ |
ability to apply that learning in adtnate setting, we do recognize the important role that
standardized tests play in monitoring instruction. As describétlement 2: Measurable
Student Outcomes and Element 3: Method by Which Student Outcoweesvill utilize both

state standardized testto measure student achievement and ongoing assessments to monitor
student progress and learning.

aNER 2
a Y

Furthermore, numerous independent researchers have documented the success of the
O2yaldNHzOGADPAAG Y2RSt 2F SRdzOl (ohsuging standakdizel A & (G 2 N.
tests including such schools as North Oakland Camity Charter School in Oakland and

University of Houston Charter School in TeXaghese schools and countless others have long
demonstrated that when children from soecgzonomicdly disadvantaged neighborhoods,

including recent immigrants and English language learners, are given the opportunity to attend
aschool lkCWCI GKSAN) 64Sad aO0O2NBa FyR aSt FnO2yFTARSY(
Hollins, King, J. and Hayman, 198kthison & Young, 1995; Thornton & McEntee, 1995;

McCombs, 1994; O'Neil & Drillind®997; Freire, 1995.)

GRADUAL RELEASE BEHONSIBILITY

Learning best occurs when the appropriate instructional technique is selected based on the
objective to be taughand the needs of the learner.

The Gradual Release of Responsibility can provide a useful way of categorizing instructional
methods so as to help students become more independent. In short, this instructional model
presents a process in which the resyibility is released from the teacher to the student. It

" North Oakland Community Charter School had a 2011 Growth API of 901 (Source: http://www.ed
data.k12.ca.us/Pages/Home.aspRalifornia Department of Educatiodjtom 20072009 (the years for which the

most complete dataisaviail 6 f S0 bh// { Qa aidzRSy { LJ2 LIzt I Gtthird Africanl & LILING
America, and the remaining student split fairly evenly between Hispanic and Asian. Approximately 25% qualified

for Free and Reduced Lunch and 11% were identified d#fyjng for special education servicedniversity of

| 2dza(i2y / KINISNI {OK22f g1 & NIGSR WOESYLIIINEQ Ay GKSANJI .
http://ritter.tea.state.tx.us/cgi/sas/broker- Texas Education Agency)).
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performing a task . . . to a situation in which the students assume all didfei LI2 Y A A 0 A f A (@ ¢

& Peason2002, p. 211).

In the gradual release model, teachers offer varying degrees of support to promote student
learning As seen in the upper left of the graphic below, when the teacher offers the most
support, the learner control is low. In the bottomght, when the teacher offers the least
support, the learner control (and therefore responsibiity high.

Source:Pearson and Gallagher, 1®8ited at www.literacyleader.com

In some cases, a single lesson contains componentsrfrottiple levels of Gradual Release of
Responsibility.During a workshop, the teacher migigiach a mindesson to the whole class in
which she briefly demonstrated a specific technique (Demonstration). Then students are sent
off to apply the techniquéndependently to their projecfindependent Practice). In elementary
classes, théeaching asistantwould observesand assist as needed.he teacher leads a small
group for students who are likely to need more support, based on previous assessments.
During this lesson, she coaches them in applying the technique to their work (Guided Practice).
(A fuller description of the application of the Gradual Release of Responsibility to literacy
instruction can be found in 1.E: Instructional Framework.)

This gradual release maysooccur over time. For exampléhd ultimate goal of reading

instructionis an independent reading, in which the studeheome adults who select texts

and readindependently Knowing that, théeacher can use thisgamework to structure
AYAGNHzOGA2Y (2 aNBfSIFasSé¢ St SyYQuriinie, tBeExtsNdB I RA y 3
each type of instruction should become more difficult. As a student becomes a more skilled
reader, he should be able to read independently a book that was once only accessible to him if

his teacher read it aloud (Gaffney & Anderson, 1991).
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of each type of instructioare presented in the graphic below:

. You do. | help. .

wGuided Practice
uConferences
uScience Lab

You do. | watch.

| do. You watch.

I do. You help. .

aDemonstration
uRead Aloud
ulecture

uBhared Reading
uinteractive
Writing

windependent
practice
wWAssessment.

At CWC3teachers willtilize a range of instructional strategies to ensure that students
pr2 ANB A& FTNRBY Gt R2Ddz, Razds| LOEDEOKDE 5Sal At a |
methodologies are presented in ElemenElInstructional Framework.

The ultimate goal of instruction is independence, such that students areedelht and able @
demonstrate their understanding without teacher support. We will utilize thgegsments
presented in Elemer2: Measurable Student Outcomes aBttment 3Method by Which
Student Outcomes Will Be Measuredmonitor student progress towards independent
demonstration of the Common Core State Standards and the California State Content
Standards.

Thisevidenc®  a SR Y2 RSt GaSYLKI&aAT S&a AyadNdzOGA2y GKI
capable thinkers and learners when handling the tasks with which theyrawset developed

SELISNI A & S ¢ . The gda8uil felease of regpansibility model of instruction has been
documented as an effective approach for improving writing achievement (Fisher & Frey, 2003),
reading comprehension (Lloyd, 2004), and literaatcomes for English language learners

(Kong & Pearson, 2003).

FAMILY INVOLVEMENROMOTES STUDENT LNHAIS

Learning best occurs when stude€izmilies are involved in their educatiofamily education

and participation are essential componentsstdident successThe ideas and skills a family

brings to the school and the exchange of ideas between parents and teachers help the students

see parents as partners working towards a successful school experience for every student.

Based on U.S. Departmenit Education research, family and school partnerships are believed

G2 0SS ONRGAOIf G2 &idzRS yAdcérdng i dXevD\Saveiof Evidedd:dza K 2 dz
The Impact of School, Family, and Community Connections on Student Achiesnmesat

Syithesis, 2002 | FSRSNIffeénfTdzyRSR NB&aSIHNOK aeyikKSaaa
Lab, multiple sources of evidence attest to the key role of parental involvement in supporting

student achievementPositive aspects of family and school partngoshnclude:

1 Increased student attendance and higher aspirations.

1 Improvement in student attitude and behavior.
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1 Improved parent and child communication; positive parésacher interaction.

1 Increased community support for schools.

1 Increased rate oiomework completion.

1 Higher test scores and grades.

1 Fewer referrals and placements in special education.

1 Higher graduation rates.

f I A3GKSNI SYNRtfYSyd NIriGSa Ay LRaAGnaSO2yRINE
In addition to the initial orientation to the school, and a secotds  OK SNt ¥ OAf A G+ @
02 GKS a0dZREWCRAT Of DAYRBOYZG62 LI NByldndSlk OK
annually to ensure that parents understand the curricular approach, are included in the life of
the classroom, and hear fronoth their child and the teachegjl 6 2 dzi (G KSANJTOKAf RQa&

SyO02dzN> 3S GKS Fdzf £ LI NI A OA LAWEwi#t iflake2rd@gulaf angd T y 3 £ A
full use of interpreters and highly value second language abilities when hiring teachers.

SR
S N

School leades, in collaboration with teachers and parent volunteers, will develop an annual

schedule of workshops that will take place on the school site and welcome all parents in the
community These workshops will be led by teachers, administrators, parents,@ndcanity
YSYOSNE FYyR gAff F20dza 2y OdzZ GdzNI ff & ASYarAdarAg
develop literacyand numerach y LINBEaOK22f ' 3S OKaldmemasy | 3S nmy

All families will be encouraged to participate asac@vg f dzy t SSNBE Ay (GKS &0K2?2
activities Parents might volunteer before or after school hawsduring the school day,

including volunteering in the classroom, lunchroamschool office Other volunteer

opportunities includeplanning staent/school community eventgundraising activities

outreach to prospective new familiegand much more. Skill levels required to participate in

school activities will similarly be variable, ranging from legal services offered pro bono to the

school tostuffing envelopes for a mailer. In this way, parents, grandparamnis other family

members may provide valuable services to help the school, but more importantly, families will
0S02YS Y2NB Ay@2ft SR yR 02y ySOi&Renmp@verédk S & OK
to effectively shape school programs and operations.

SELAMOTIVATED, COMPETENIFELONG LEARNERS

CWC®& I OFRSYAO LINPINIY NBTFESO0Oa 2dzNJ oNRBFR 2028
selfmotivated, competent, lifdong learners. Bgutting our core beliefs about how learning
best occurs into action, westablishi KS F2dzy Rl A2y FT2N addzRRSydiaqQ O
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development as learnersBelow; we presenta series core beliefellowed by the components
of our academic and organizatidrnarogram that will support the realization of these beliefs.

Sudents have clear ¢ and high ¢ expectations, andreceiveappropriate guidanceand
enthusiastic support. Leaningbest occurswhenleamersare expected to learn and whenthey
are supported in their leaming. Aneffedive educational program must begin with

explicitlyrt atéd, expected outcomes,suchasthe Common Core State Standards or the
Calfornia Sate Content $andards, and be monitored by appropriate assessmer@sgoing
communication amongstudents, faculty and familiesfaciitateseachstudenii @&amingin the
context of thesestated objectives Teachersscafbld the learing of students and differentiate
instruction in order to lead all students to academic growth and achievement.

CWCdas set high expectations for student learning, grounded in state and national standards,

as noted in Element 2: Measurable Student OutcomesEathent 3: Method by Which

Student Outcomes Will Be MeasuretlVe will regularly assess progress &ods meeting them,

celebrate milestones along the way and provide supplemental instruction as needed. In

Element 1F: Addressing the Needs of All Students, we pre€aC®a LINF OG A OSa G2 a
students in meeting high expectations.

Studentsare motivated to seek understanding through dynamicinvestigation and exploration
inthe context oF red world¢ seenariosand projects. Leaning bestoccurswhen children are
& Srhofivated and inspired to answer questionsthat have mearingand relevance for them
acossdiscplinesand distinct state standards groupings. Projecl basedlearning capitalizeson
studenta @atural curiositiesand methods of exploring the world around them, reality,

sefrt I ¢ | &g nSore.

CWC3will implement projectbased learning as a core instructional technique, as indicated in
Element 1E: Instructional FrameworkAs students mature in the upper grades, they bl
provided with the opportunity to fieldest their learning by engaging projects beyond the
school walls and to experience the reedrld benefits of their work.

Instruction is informed by a robust assessment system, in whiahdardized tests provide only a
small part of the picture in determining gudent achievements. Assessment provides a means
to identify achievement, progress, and deficits in student learning, as well as strength and
weaknesses of instructional and curricular practices se&sment should be ongoing and

holistic, with effective data ystemsthat canhelp educators continually asgssand refine their
curriculumQ ignpact on eachindividual child throughout the school year.

CWC3will implement set clear goals for student learning, administer standaeded
assessmeni@and monitor progress toards meeting those goals. Otwmprehensive student
assessment system is presented in Element 2: Measurable Student Outcomgékearant 3:
Method by Which Student Outcomes Will Be Measured
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Sudents know how to collaborate, cooperate, and negotiate with diversepeople and
understand othera g&rspecives. In our rapidly developing, technologicallymdriven world, it is
more imperative than at any other time in human history that people be opento the
perspedives,values and meanings of different cultures. Asstudents age and develop, their
leaming ¢ tied to state content standards ¢ will similarly grow in perspective from the local
neighborhood to the city, gate, nation, and world. Theremarkable diversty of our
neighborhood offersanincredile opportunity that, to date, hasnot been fully realzedin Los
Angelespublic education.

CWC3will enroll a student body that is diverse racially, ethnically and secamomically. One

of the core terets of our school design is diversity. In ElemeBt Our Community and

Students, we present the demographidsoar target student population CWC3s committed

to doing the necessary recruitment to enroll a student population that mirrors the surrounding
diverse community. In Element 7: Racial anchiEtBalance, we provide additional details
about our recruitment plan.CWC3will implement instructional practicesuch as projeet

based learningthat provide opportunities for students to collaborate among their peers, as
described in Element.EE: Instuctional Framework.

Sudents ¢ even the youngest ¢ are given opportunitiesto make a differencein their world and

see the power of their own actionsin effecting change. (hildren must be given opportunities

not only to leam, demonstrate, and display their work, but beyond that, to contribute to their

community in a cultually valuedway. As children engage in their community, they are

empowered by seeing the impact of their actions on thosearound them in the realworld.

(Moran, 2009.) Thispportunity to make a difference is a powerful motivator for even the
@2dzy3SadG YR Y2al | d@dbNil éorffidetéin thieiRalilyyfo cigsead dzOOS SR
better future for themselves,their families, and community.

CWC3will implement a program ofd S NI A O & intedsatetidftd tifiezurriculum and

pSS1te Oflaa aOKSRdz So G{ SNIDAOSTE SINYyAYyIE AY
has clearly stated learning standards and integrates community service withocass

instruction. More detail about servidearning is presented in ElemeniEt Instructional

Framework.

Students haveopportunitiesto develop and denonstrate understandingamong the multiple
intelligences. Howard Gardner defines intelligencesta$ 6 Af AGASAX GFafydas 2N

identifies eight ofthem [ Ay 3dzA a4 A O [ 23AO0OFf nYl KSYFGAOIf X a
LYGSNLISNE2YFf S LYGNI LSNE2YFES FYR bl GdzNI fA&0GP
inconcert,andang 2 LIKA AGAOF GSR FRdzZf 0 NRES gAffGardndry g2f @S

2006) As such, a comprehensive academic program should support the development of
aGdzRSyidaqQ OF LI OAGE | ONRPaa (GKS aLISOGNHzy 2F (KS
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CWC3will implement a rich insuctional framework (Element.E) that supports students
develop in multiple intelligences. For example, projeased learning requires students to
work in groups and provides practice for interpersonal intelligerdetacognitve modeling
supports students in the development dhtrapersonal intelligence. Balanced literacy develops
linguistic intelligence. As presented in Elememt:1IScheduling and School CalendaN/C3will
include its course offerings music, danaad art to develop musical, bodikinesthetic and
spatial intelligences.

Teachersare given ample resourcesg including time and training ¢ to develop their skillsand
talents, supported by school leaders and their peerdn order to ensure théiighest quality
instruction for our students, we must invest in the capdy of our teachers. Teachessould
be provided ample time, reurces and support to continuously develop their understanding,
pedagogy, andskills,to collaborate with faculty both within our school and at other schools, and
to consistenty be learners themselvesin the context of our sdhool community.

CWC3will implement a robust professional development program that embodies our theories
of how learning best occurs, described in Elemedt Rrofessional Developmerhortened

days every Wednesday allow for weekly professional developmeatdition toongoing
coaching and collaboration among peers.

D. SCHEDULING & SCHOOL CALENDAR

A TYPICAL DAY

As visitors walk the halls @WC3they will hear sounds that are as diverse as our students
themselves Our program is designed to meet the needs okaldents and our community is
purposefully planned to support student learninghose used to a quiet, orderly classroom of
children sitting in rows of desks, all looking at the same page in a textbook, may at first be
startled by the level of activity &WC3 Students of all ages will be engaged in animated
debate and discussion about group projects, science experimantdsmathematical equations
¢ working at individual desks, round tabjesd even on the carpeted flooAt CWC3there are
many diffeent seating options allows for all students to selest@kspace best suited to their
needs

Students will be engaged in using manipulatives to solve math problems, creating models and
dioramas, and charting results from their tests of hypothes&adent musicians, singers,

dancers, artists, writersand actors will be heard creating, practicing, performing, reading

aloud and critiquing All of these serve as processes for learning and a means to demonstrate
their understanding of the arts and coaeademic content Students will be engaged with
educational software on classroom computers, or researching on the internet and taking notes
Students will be exploring and experimenting in the school garden, planting indigenous foods of
Native Americad | & (KSe& &0GdzRe& 2 dzNJ y I|.{The sl belgdiel 2 NB
times, when only hushed tones are heard as a class full of students and teachers read, write
and reflect, individually or in small groups.
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Common Coré&tateStandards and Cédrnia StateContentStandards form the clearly defined

path for teachers to create the curriculum (see Appendix A: Curriculum). The planning process
provides for oppaunities throughout for studeninitiated questions, variations, diversions, or

alternae methods of learning that are inspired by experiences with the studefssstudents

engage in active learning and make the curriculum their own in their journey to mastering the
Common Core and State Standar@schers are formally and informally asseng their

progress. The insights gleaned from that assessment informs both modest changes in

instruction (such as supplemental small group lesson) to more substantive changes (such as
reordering units, or purchasing additional curricular materialsheeded. Students will learn
O2yiGSyid IyR alAfta GKNRBRAZAK | GFENARSGe 2F RATFTTFS
individualized array of intelligences, learning style, taleatsl challenges is addressed to

ensure standards mastery. Teacherl sontinuously tailor instruction to meet the needs of

the particular students in eachclass f  &a a G NHzOGdzZNBE At f OF NB FTNRY
instruction to individual pursuits, to small group collaboration and instruction (including

combining groupdetween different classrooms, based on skill level), and any other

permutation that fits the intellectual exploration at han€€CWC3eachers will be expected to

utilize a variety of instructional methods and ongoing formative and summative assessments to
continuously determine whether, in fact, the lessons have had the desired outcome: student

mastery of standards.

This virtual tour of the school reveals a myriad of approaches and structures atBaagd on

their reflective analysis of student behaxs classroom dynamicand learning outcomes,
teachers draw on their rich repertoire of instructional strategies to meet the individual needs of
their students A seamless blend of whole group lessons, small group instruction, and
individual student cordrencing take place on a daily basis.

In afirst gradeclassroom, many learning activities are happening simultaneousiy each

one focused on ensuring that the students are prepared to meet the Common Core State
Standards (CCSSome students read dedelected stories at their own reading levels in the

book nook(CCSS, Reading Standards for Literature, Range of Reading and Level of Text
Complexity 10). At the same time small group of students work with a teaching assistant to

review strategies fofiguring out tricky words before thestart their independent reading as

GKSe AGNAGS G2 YIAGSNI GKS LISNF2NXIFYyOS AYyRAOLI
FylLfteara alAff LCSAYyReRliBgSRaRdargsIFoundahidRa Ski)s Rlonics

and Word Recognition 3)As she finishes with that small group, the assistant calls a second

group of three emergent readers who are English language learners. She leads them in reading

a rhyming pattern book and focusing on phonetic aware{@sA, Reading Standards:

Foundational Skill&-5, Phonological Awareness&)d vocabulary developme€CSA,

Language StandardsE Vocabulary Acquisition and Use @).a circle on the carpethe

teacher conducts a guideeading lesson, modeling howgressive, fluentoral reading

promotes comprehension and enjoymenir in kid languaglB | RAy 3 f A1 S @& 2 dzQNB
the story more fun to read and easier to understakidhile on the surface the purpose may
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appear to be to having a good time, theacher knows that she is driving towards the
LISNF2NXYIF YOS AYRAOIFG2NI awSI R gAOK adzZFFAOASY
(CCSA, Reading Standards: Foundational Skilslgency 4).

After spending a few moments in several classroontsgdomes clear that classroom spaces

are set up to facilitate student access to resources, including supplies, a word wall, sample texts
and their own folders of past workStudentcreated resource materials are displayed

throughout the classroom and ctien are encouraged to move throughout the room

purposefully to access materials as need&iudents are taught how to find answers without
always turning to an adult for support. The teacher alternates roles throughout the day,
sometimes delivering inatiction and frequently facilitating independent learning activities for
individual and small groups of childrelvhile much of this is visible to a observer, what may

not be as apparent to a visitor are the standards that drive every aspect instructiossate

school.

In athird gradeclassroom, students finish working independently and in pairs to complete the
R | &defyday MattMath Challenge in their journals. Then three pairs of student share out to
the class the steps in their different apprdess to the getting a solution. The teacher presents

a 15minute lesson on a third possible algorithm for solvirdigt multiplication problems.

Then students divide into their math groups. One group works on their ongoing statistics
project, graphinghe results of their student poll and preparing an analysis of the data. One
group works with the teacher on a comparison of the three multiplication algorithms and taking
a first step toward identifying the one that makes most sense to them as an ind&hrner.

The other group uses the computers to access the online math practice and review materials
support and reinforce singldigit multiplication facts.

As one walks the hallways and drops into classrooms, it is notable that rigorous learning
activities and student engagement are apparent in all aspects of the instructional program.
Teachers ask students to provide evidence for their reasor@igldren collaborate in small
groups to work their way through the challenges presented by the teacQuestions can be
heard as they challenge each other to support their thinking and-arétiulated statements
soon follow as students work to refine their arguments.

As the tour transitions to the middle school, visits to the classrooms have ardiealabut

learning activities are adjusted to reflect student independeniceafifth gradeclass, a brief,
whole-group lesson on incorporating voice into memoirs comes to a close and students move
into writing groups. Each student opens his or herspeal writing folder to select a woiik-

progress to share for peer responsghildren read their work aloud as their partners actively

listen, facial expressions of mirth, amusement, worry, confusion, or empathy revealing their
reactions to the story bieg shared On the second read, the writing partners jot down

suggestions for their classmates based on the whole group writing lesson and often reference
published memoirs that the class has read for inspiratiBmery piece shared in the writing

groups2 FFSNAR | 3IFfAYLIAS 2F SIOK aiddRRSyidiQa tAFS:s
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stories, cultures, and learning processé@se teacher rotates through to each group recording
comments for informal assessment and noting good exampi¢sheir own pace, the
partnerships split up and students return to their own desks to continue their revise their
writing pieces. As the lesson closes, she asks a few students to share what they learned and
highlights how other students could benefit from tryinghdar techniques when they return to
their memoirs the next day.

Throughout the schogpktudents will regularly interact with their peers both in their own

classrooms, as well as across grades, participating in performances and demonstrations,
NBIFRAY3I 6AGK dzLILISNITANI RS 6221 0dzZRRAS&xZé FyR

& SN A OS nt fe&sthadfinkofparatd ANE LN to life their academic lessons in real world
application Halls will be filled with examples of student achievements and efforts, including

detailed explanations to give context to each project displayed so that theinfeliodents,

teachers, parentd YR 2 G KSNJ GAaAi2NAR OFy {(hewalk | f a2 TNRY
displayed contains not only the finished produetit also artifacts that reveal something about

the learning processDisplayed work enables other students to reflect on and learn from the

learning strategies of their peers, thereby developing their metacognitive skills.

The faculty and staff &EWC3will consistently create and foster a school culture of joy,

excitement, and celebration in learning and the work being done within and beyond school

walls by our studentsThe Principal will greet each child by name, and be warmly embraced by
students who are eager to report on a recent accomplishmétarents will be @ommon

presence in our school, as enthusiastic supporters of student performances and

demonstrations; volunteers in the classrooms, school office, lunch area and library; joining
aidzRSyda Ay 6SS{f e ;laySRIBAONGIN yST N/aA2yTEaIN Mz IA BRI A IS
This collaborative effort will ensure that students feel enthusiastic about their school

experience, supportive of their classmates, and supported by their teachers and parents in their

learning and development.

Far more details abol@WCR instructional methodologies and specific curriculum and
FaaSaaySydaxs GASR (G2 3INIRSntS@St O02YYz2y O2NB
petition and in Appendix A: Curriculum.

SAMPLE DAILY SCHH3UJL

The daily schedules below presemtaenples of howCWC3nay structure the school day for
kindergarten/first, second/third and fourth/fifth gradesThefinal scheduleswill be
determined basedon factors such as the configuration of the school facility, availability of
enrichment teachers and opportunities for teaming across classrooms.
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KINDERGARTEN ANDHIRERADE SAMPLE SWHES

MONDAY THURDAY FRDAY

8:3018:45 Morning Meeting/ Charader Education

8:45110:00 Language Arts: guided reading, tieracy centerswhole class and small
group/differentiated hstruction (intervention andextra ctallenge basedon
skill level)

10:00110:20 Reces/Snack

10:25110:55 Language Arts: Writing Workshop

10:55112:10 Prgedm asedLeaming: interdisciplinaryleaming Prgedrm ased/
includingemphasis on laguage arts;focus alternates Servicert [ BingN
betweensocial stulies and sciencS basedprojects that | interdisciplinary
incorporate mathematics leamingtied to
G NBvories
practical
problemsand
studeniidriven
solutions

12:10m2:40 Lunch& Recess
12:451:00 Read Aloud
1:00- 2:00 Math

2:00r8:00 Physical Music Visual Art Physical
Education Education
3:0018:15 CrcleTime, Endof DayReview
TIME \ WEDNEDAY (SHORTENED DAY)
8:3019:00 Stoolwide Asembly (announcements, performances,

group sing, etc.)

9:05110:00 Art (Drama, Dance, other arts on arotating cycle)
10:00110:20 Receas/Snack

10:2011.1:35 Language Arts

11:35112:30 | Math

12:3071.:00 Lunchand Dismissal

1:30:00 Faculty Meeting, Professiona Development

Total Instructional Minutes Monday, Tuesday, Thursdaand Friday

Language Arts + projectbased and circle time 600 minutes per week
Interdisciplinary (Lang. Arts, Math, Sience, & SocialQudies)¢ 300 minutes per week
Math + projectbased and circle time 240 minutes per week

Physical Education 120minutes per week

Arts & Musiag 120 minutes per week

345 minutes/day * 138 regular school dayd %610 minutes per year
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Total Instructional Minutes Wednesday

Arts and Musig 55 minutes per week

Language Arts projectbased and circle time 75 minutes per week

Math + projectbased and circle time 55 minutes per week

185 Minutes/day * 3’ Shortened School Days = 6,845 minutes per year

TOTAL INSTRUCTIONAME = 54,455 MINUBEPER YEAR

In Kindergarten, the day begins with Morning Meeting, during which students review the
calendar (learning days of the week, dates of the month, meoftthe year, etc.) and discuss

their plans for the day. First graders, start the day Vidtleryday MatiMath Challenge before
joining their peers on the carpet for Morning Meetin@ver the course of the week, students

will spend 295 minutes devoted exclusivéb mathematics. In additiompplication of math

skills as incorporated into project based learning as noted below. During pitmgsetd

learning, students are expected to apply mathematics skills in practical ways to solve problems.

Attheendofi KS RI &YX G(GKS& NBINRdzZLI (2 NBTFTtES@othzy GKS
circle timesessonswill also be wsedto faciliate charactereduation andbehavioral

expedations. We willadopt Teachingwith Love and Lagic, by Jm Fay andDave Funk, and all

facuky will receive exensive training in thesgprograms prior to andthroughout the school

year. Parentsalsowill receive inbrmation and trainingabout these programs, includingletails

in the Family Handbook (see AppendixF)and during pareneducatbn workshops. (See

AppendixA: Curriculunfor sample materialsfrom the Caol Tools program.)

During theLanguage Arts block, Kindergdaenand first grade students will engage in whole,

small group and individual literacy activitieSmall groupsvill be created and reformed based

2y |aasSaayvySyid FyR 20aSNBIGA2Y RFGF Fo2dzi GKS
This time will include explicit instructipas well as significant time for guided application to

support students in their devepment of the range of skills required to become literate,

including early literacy concepts, phonemic awareness, letter knowledge, letter/sound
relationships, spelling patterns, high frequency words, word meaning, word structure; word

solving actions Faur times a week, kindergarten and first grade students will participate in a

writing workshop.

Targeted small group and individual instruction will be provided to students who are

experiencing academic difficultyrhis focused language arts instructiorthe morning,

O2Y0AYSR gA0GK LINRP2SOGa GKFG O2ydl Ay aNBFE AT
group lessons, will enrich the environment to enable all students to achieve end of year first

grade standards before transitioning to second gra@ AlRXrained teachers (described below

in Section FAddressinghe Needs of All Students) lead small group activities to develop English
Language Learner vocabulary and syntaxenable as a support to mastering grade level

standards. Language artstruction will be integrated throughout the day (circle time, read

aloud, and intro/reflection on projects) to further bolster literacy skill development.
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t N22SO0mnolraSR € SFENYyAy3a Aa y24d aSLINIGIS FyR F LI
integral part of that instruction Project time will incorporate state content standards across

disciplines, alternating between a focus on science and a focus on social stechgsct time in

the lowest grades will include significant development of lamgguarts skills as students

collaboratively brainstorm, list and research ideas, and summarize and reflect on their learning

in writing. Similarly, math skills will be incorporated into project time daily as students gather

and assess data, make and evaéduameasurements, engage in computations, classify and sort

items, identify patterns, and so orA far more detailed discussion GIWC® project-based

learning time is included iBlement 1E: Instructional Framework, including specific examples

of projects thatCWC3will implement for different grades.

Finally, CWCR® faculty will guide students in weekly sessions of Sefveaaning, in which

students will play an integral role in ideniifig community needs, selecting, designing and
implementing servicelearning activities in collaboration with their teachers, parents, and

community partners Teachers will ensure that student work in these projects incorporates

a0l yRI NRA& 10 évemen acends Hiscipliaesor &xmple, younger students might

O2y RdzOUG F aLISyye RNAGSE F2NJ OKINRGes O2dzyiAy3
skills, graphically representing their totals, and learning about currency and denominations

Through servicdearning projects; some of which will be performed by a single classroom,

while others will be schoekide ¢ students at all grade levels will be able to apply their

developing academic skills to make a real impact on the commugkgradditional details

Fo2dzi GKS O2ydSyd 27F 2dzNJ aSNBAOSTE SIFNYyAyYy 3 LINE
below.)

SECOND AND THIRD GRAAMPLE SCHEDULE

Y= MONDAY \ TUEDAY THURDAY FRDAY
8:3018:45 Morning Meeting/ Garader Education

8:45110:00 | Language Arts: guided reading, tieracy centersndependent reading, whole
class and small group/ differentiated instruction, (interventeomd extra
challenge basedon skill level)

10:00-10:20 | Recass/Snack

10:2011:00| Language Arts: Writing Workshop

11:0012:30| Prgedm asedLeaming: interdisciplinary leaming, Prgedrm ased/
includingemphasis on laguage arts;focus alternates Servicert [ BingN|
betweensocial stulies and sciencS basedprojects that interdisciplinary
incorporate mathematics leaming tiedto
& NBvorltié
practical
problemsand
studen(i driven
solutions
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12:30ri:00 | Lunch

1:052:05 | Physical Music Visual Art Physical
Education Education
2:053:05 Math

3:05-3:15 CrcleTime, Endof DayReview

TIME | WEDNEBAY (SHORTEND DAY)

8:3019:00 Stoolwide Asembly (announcements, performances,group
sing, etc.)

9:05110:20 Language Arts

10:20110:40 | Recas/Snack

10:40m1:40 | Math

11:40mM2:30 | Art (Drama,Dance, other arts on arotating cycle)

12:3011.:00 Lunchand Dismissal

1:301%:00 Faculty Meeting, Prdessonal Development

Total Instructional Minutes Monday, Tuesday, Thursdaand Friday

Language Arts + projeO Basedand circletime: 580 minutes per week

Math +projectibasedand circletime: 240 minuteger week

Interdisciplinary (Including Lang. Arts, Math, Science, and SociaSudies): 320minutes per week
Arts & Music:120minutes per week

PhysicalEducation: 120 minutes per week

345 minutes/day * 138 regular school days = 47,610 minutes per year

Total Instructional Minutes Wednesday

Language Arts + projeO basedand circletime: 75 minutes

Math +projecttbasedand circletime: 60 minutes

Arts & Music:50 minutes

185 minutes/day * 37 regular school days = 6,845 minutes per year
TOTAL INSTRUCTIONAME = 54,455 MINUBEPER YEAR

Thesecond and thirdyrade daily schedule reflectsa developmentalleapfrom first grade. All
studentsare expected to be developing intindependentreaders, writers and learners.The

amount of time devoted to independent group work and the emphasisgor reflects our
expectation that students share responsibility for their own learnikgr students who

experience difficulty with this, teachers and teaching assistants offer supports (outlined in more
detail in Section FAddressinghe Needs of Albtudents below).

Teacherscontinue to utilize small group instruction to differentiate instruction for the various
levels of learners in the classroom. They provide targeted lessons to students experiencing
difficulty as well as GLAD strategies (described below in Sectksséssinghe Needs of A
Student3 and vocabulary instruction to students who need to develop their English language
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skills. Students who would benefit from additional challenges are coached through independent
projects.¢ KNR dz3 K LINP 2SO0 ¢2NJ K Hdmathisklll2 N1J2 NI S a
interdisciplinary science and social studies lessons target the specific concepts and skills
emphasized by California Stai®ntent Standardand Common Cor8tateStandards Projeds

will continue to provide dreallifee pglicationsthat enrich and solidify leaming for BLL, Erglish

only, and students experiencing academic difficult@milarly, all sudents will use technology

in a realworld context to research and connect to the broader community and support their
project activitiegeitherin the clasroom or in a computer lab).

Aswith kindergarten and first grad&€WC® second and third gradaaulty will guide studentsin
weekly sessons of Senicettearning, tied directly to the thematic academic leaming throughout
the rest of the week. Studentswill playanintegral role in identifyingcommunity needs,
selecting, designing, and implementing servicert £ 8rigadtlvitiesin collaboration with their
teadhers, parents, and community partners. Teacherswill ensure that studentwork in these
projecs ncorporates standarda brasedskillsachievement. Through theseservicert £ 8rig NJ
projects¢ some performed by a single classoom, while otherswill be sctoof Tdé @istudents at
all grade levelswill be able to apply their developing academic skillsto have a positive effect on
the community. Their impact can be on community at many levels: classroom community,
school community, and broader community beyond the school w&ks example, students in
third grade might write stories about the first day of school to present to incoming
kindergarteners as a means of establishing cigrsgle community.
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FOURTH AND FIFTH GEAAMPLE SCHEDULES

TIME MONDAY TUEDAY THURDAY FRDAY

8:3018:45 Intro to Day

8:4519:45 Language Arts. guided reading, literature circles, independent readingnole
class, and small group/ differentiated nstruction, (intervention andextra
challenge basedon skill level)

9:45110:45 | PhysicalEducation | Music | Visual Art | PhysicalEducation
10:45111:05 | Recas/Snack

11:05112:20 | Math

12:201:00 ELA: Writing Workshop

1:00-1:30 Lunch

1:30-3:00 Prgedrt asedLeaming: interdisciplinaryleaming, Prgedrm ased/
includingemphasis on laguage arts;focus alternates | Servicert [ SihgNJ
betweensocial stulies ad sciencS basedprojects that | interdiscplinary
incorporate mathematics leaming tiedto & NEB
worlde¢ practical
problemsand
studen(i driven
solutions

3:00-3:15 /| £t 23dINBSKkwWwSOASS 2F 5FeQa [SIENYyAy3

TIME | WEDNEBAY (SHORTEND DAY)

8:3019:00 Stoolwide Asembly (announcements,
performances.aroup sing, etc.)

9:05110:15 Language Arts

10:20mM1:10 | Art (Drama,Dance, other arts on arotating cycle)
11:15112:30 | Math

12:3011.:00 Lunchand Dismissal

1:001#:00 Faculty Meeting, Prdessonal Development

Total Instructional Minutes Monday, Tuesday, Thursdaand Friday

Language Arts. 400minutes per week+ significant projecii based time

Math: 300 minutes per week+ projeO bagedtime

Interdisciplinary SocialStudies(with emphasison ELA/ Interdisciplinary Seence (with emphasis

on Math): 360minutes per week

Arts: 120minutes per week

PhysicalEducation: 120 minutes per week

/| f2adNSkwSPASg 2F 5FeQa fSFENYAy3aAY cn YAydziSa
385 minutes/day * 138 regulachool days = 53,130 minutes per year
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Total Instructional Minutes Wednesday

Language Arts. 70 minutes per week

Math: 75 minutes per week

Arts: 50 minutes per week

195 minutes/day * 37 shortened school days = 7,215 minutes per year

TOTAL INSTRUCTIONAME = 60,345 MINUBEPER YEAR

Theschelule for Grades4 16 refledsalongerblock devoted to projeebased learning. This
lengthier period allows for more idepth projectbased learningas well as opportunities for
teaming across classrooms. A departmentalg@otoachallows teachers talevelop expertise
and attention to student need in areasof sciene, social studies, and math. Teacherscontinue
to employ GLAD and other strategiesasthe complexity of academiaontent language increases.
Interdisciplinary projects that reflect subjectrt & LidSl€arhifygoalsand multiple intelligences
continue to be essential dsamingand assesment tools. Language Arts (reading, writing,
speakingand listening) wiltontinue to form the basisof projecttbasedinstruction asstudents
engage in more sophisticatedndependentresearch, written analysesand presentations.
GComputertbasedresearch and communicationswill play alarger role in these grades.

Aswith the lower grades,all studentswill participate weekly in Servicerteamingtied to their
ongoing core acalemic learning and state stardards. Teachers purposefully plan to connect
the project areas to broader curricular goals awhdemic standardsThis forms the
foundation onto which they add opportunities for student leadership dedign of specifics
within that framework The older studentswill serve in sgnificant leadership rolesin desigiing
and implementing schoof wide projects. For example, students in fifth grade might model the
presidential election in their own schoewlide student council election, dkey study the role of
government in our society and eventstied to the 2012 Presdential election.

SHORTENED DAYS

As noted throughout the detailed sample daily schedules, each Wedn€3#&@3vill have a

shortened day schedule to allow teachers to have regular planning, collaboratidn

professional development timeD NJ- IRv8l teachers will collaboratieequently with one

FY20KSN) 0KNRdzZAK2dzi GKS 6SS{1Z K2f RAswWwelas2 (K F2N.
more informal interactions (e.g., when their students are in arts, P.E., or lu@rhp weekly

basis, the entire faculty will gather with the®Py’ OA LJ- £ F2 NJ & (0 NHzOG dzZNBR & OK ;
reflection, and targeted professional developmen{As the school grows in size, tli@culty

may meet in lower elementary and upper elementary growi the Principal and/or

Assistant Principalto focuso 0 KSANJ aSLI NI S ySSRaxz O2YAy3a (2:°
periodically.) Professional development sessions will include sessions in which one faculty

YSYO SN aKIFI NBa KA&KKSNI SELISNIA&AS 2y | LI NI A Odz
PNAYOALI fmf SR aSaairz2yaT 3IdzSad f SOUGdzNBENBR Ay Of dzF
other schools in Los Angeles; and site visits to model/partner schbtige details about

CWCR® intensive and ongoing professional development plans areded below.
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FACULTY COLLABORATIO

Opportunities for faculty collaboration are buitt throughout the weekly scheduléAs

presented in the sample schedules above, each WedneSWég 3vill have a shortened day
schedule to allow the eire faculty to galher with the Rincipal for structured wholeschool
planning, cros€lassroom curriculum design, reflectiand targeted professional
development This weekly block is crucial to communicating and executing the vision of the
school It provides ample tira for teachers to plan curriculum as demanded by our preject
based learning approach

Professionatlevelopment sessionswill include sessbns in which one facuty member shares
his/her expertise on aparticulartopic or shares best practices with the others; guest presenters,
including experts from specific programs and partners at other schoolsin Los Angeles; and site
visitsto model/partner schools (such as Larchmont Charter We3¥YC Hollywood and the
UCLA Lab SchooNlore details ebout CWC®R intensive and ongoing professional development
plansareincluded below in Section J: Professional Development.
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DRAFT SCHOOL YEAREINDAR2013-2014

We plan to base our calendar ¢n! | { 5 Q& LIE201¢sfHedRyear palendar o GaIFFNELRE LI |y F LILIINR PGSR o8
in September 2011) This alignment will make it far easier for working families to enroll in our school, particularly those who rely on
public day care optiondt should be noted that this is a possible version of the school year calendadarsimentsto our sample

calendar will be made once the final LAUSB |- [&h&ndar is published

MONTHIM | T|WI|R|FIM|T|W|R|FIM|T|W|R|FIM|T|W|R|FIM|T|W|R|F] w SIEEM || WIS
Days Days
2829|3031
AvG w8 w1 14 23
6 7110 11
SEP Wl 0ol w| w w 16 18
4|1 5181|9 12 30| 31
w| ® ! Q) W w |'S | 17 22 22
1/2]5]6s 8|9 27 29 [ 30
Wl o]lo| w w| w w[S| w| w] 14 17 18
6 7110 11 13| 14
W[} o] 0| w w| W 15 15
3 4 7 8 10 | 11
W| W w| W 18 20
1 4 5 7 8
Wl 0| w W| W 20 20
1 4 5 7 8
Wl 0| w w| W 16 16
4 5 8 9 11 | 12
W 0ol 0| w W| W 20 22
2 3 6 7 9 | 10
W o] 0| w W/ W 17 17
175 191
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Development

Shortened Day
Holiday
Regular Day
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Holidays

Labor Day

Rosh Hashanah
Yom Kippur
Columbuday

+SGSNI yQa 51

Thanksgiving Holiday
Winter Break

Martin Luther King Day
SpringBreak

September 3

September 17
September 26
October 8

November 12
November 2123
December 24January 2
January 21

Mar 1829

cwczlp. 51

Parent Events
First Day of School August 14

Back to School Night  August 29
Fall Conference October 1519
First Semester Ends Dec 21
Spring Conference Apr 1519
Second Semester End May 23
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MINUTES OF INSTRUGNIASSURANCES

TheCWC3laily schedule and annual calendar amountatmual offering omore than the
minimum number of instructional minuteset forth in Education Code 8§ 47612.8le 5
California Code of Regulations Section 119B8@ese sections requil students tdbe offered

a minimum of 175 school days and, more specifically, kindergarten studehé&sdéiered
36,000 minutes, gradek3 to be offered 50,400 minutesndstudents in grades-8 to be
offered 54,000 minutesAll CWC3tudents will receive significantly more minutes of
instructional time than required. Furthermor€WC3will comply with the requirements of 200
minutes of physical education every ten days for elementary students and 400 minutes for
secondary students.

CWC3lans to exceed the above requirements at all grade levels, and will have:

Kindergarten and 1st Gdas:
Totalofferedinstructional time = 54,455 minutes per year

2nd and 3rd Grades:
Totalofferedinstructional time = 54,455 minutes per year

4th and 5th Grades:
Totalofferedinstructional time = 60,345 minutes per year

Please see the preceding sectititle Sample Daily Sectiofier more detailed breakdowns of
the instructional minutes by subject.

E. INSTRUCTIONAL FRAMEWORK

CWOQLos Angeles will implement curriculum based on proven models of education at some of
the leading schools in Califorraad beyond. Our instructional framework (curriculum and
instructional strategies) are informed by our philosophies about how learning best occurs and
what it means to be an educated person in thé'2&ntury (described morgully in Section C:
CWCR® a losophical Foundatioabove). Our overarching goal is to ensure that as each
student masters the state standards across each discipline, we also develop each individual
student's confidence and potential, and values that reflect our individual respatys#sl

citizens of the world in which we live.

Our Instructional Framework is comprised of two core components: Curriculum Planning and
Instructional Strategies. The first subsection below provides more description of CWC Los
' y3St SaQ | LILaNE parBgincliiding: O dzNNA

1 Alignment wih national and state standards
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1 Curriculum design
i Selection of curriculum resources.

The subsection Curriculum Planning (focused on instructional content) is followed by a
presentation of our Instructional Strategies (focused on instructional methods including
projectbased learning and balanced literacy). To be clear, curriculum develg@hCWC3
starts with theCommon Core and Califorrstate standards, and this determines the focus of
specific lesson objective and unit goals. Instructional strategies are based on our theoretical
understanding of learning and cognitive developmenti&termine the best methods of

delivery for that curricular focus. (Assessments, both formative during each unit and
summative at the end of each unit, capture student learning to inform the focus and methods
of future instruction.) Detailed charts listirstate content standards, specific curricular
materialst YR | a34SaaYSyd YSIadaNBa NS AyOf dzZRSR o6& 3
2: Measurable Student Outcomes and Appendix A: Curricullime following describes in more
detail the methods by wich our instruction will support our students in mastering the content
standards.

In designing our Instructional Framework, we have drawn on the experience and learning of
schools that have preceded us. Our curricular choices and instructional methaotdg

balanced literacy and projettased learning are notnew | § KSNE (GKS& | NB NBa
LINE @Sy Y2RSta 2F KAIKml dzI f A SchoolSdnatr@sithie N@ty T 2 NJ
Oakland Community Charter School (8@1), Larchmont Charter (API 931), and Larchmont

Charter West (API94LNB | £ € 1jdzAGS &aAYAEF NI AYy 2dzNJ F2 0dza 7
learning At the Universityf| 2 dz& (CAayte® School (employingeanstructivist/

LINE2SOimol aSR ¢ & hiEh ygraderd el rieéed Texas standarits
FRRAGAZ2Y (G2 GKS KAIKTLISNF2NXNAY3T Lot AO StSYSy
schoolssuch as the UCLA Lab School and The Center for Early Educati@nipwoyed these
methodologies & longtime practice®’

S|
R

In addition to drawing on research about the above schools and our own experience, we have
consulted with school leaders to gain the benefit of their past experieanddearning. School

leadersat @mmunity Magnet Charter Scbh Larchmont Charter Westachmont Charter

Schooland CWC Hollywood have shared extensive insight about their own curriculum planning
practices, curricular material choices, and instructional stratediesddition, he High Tech

High network of schals (based in San Diego and representative af @2 dzy i € Q&4 RA GSNE S
demographics) achieved a 99% graduation rate and has proguiednce for projecbased

learning.From this foundation, we have crafted the following Instructional Framework.

12 While the private schoolsdo not adhere to the same state standards as ONC,these schools nevertheless offer invaluable
insights nto how different children learn and succeed. Just aswe intend to partner with leading education expertsat the
acclamed universities within Los Angeles so too do we intend to learn from those implementing & g practicest  theield,
both in public and private school settings.
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Our projected student population, as outlined in Element 1B: Our Community and Students, is

intended to match the community in which the school is located, and as such, to be highly
diverse. We expect that our students will arrive at our school with eedaret of strengths and
challenges in addition to racial, so@conomic and cultural diversity. Our instructional
approach assumes that it is our job to learn about our student via the assessments and
assessment practices presenteddlement 2: Measutale Student Outcomes &lement 3:
Method by Which Student Outcomes Will Be Measupetbw, as well as through ongoing
observations of student work and students at work. Our curriculum planmiocess, detailed
immediately below, considers what we knowaut past student in relationship to the
standards that they are to master. Our flexible instructional strategies (presented below

curriculum planning) allow us to be responsive to student needs as revealed by assessment and

observation.

CURRICULUM PLRNNG

The following subsections prese@BWWC® & I LILINR | OK (2 OdzNNA Odzf dzy LJ |

affirmations that our curriculum is aligned with national and state standards, followed by our
processes for curriculum planning, a description of our currrauiaterials, and guidelines for
selecting additional curricular materials in the future.

SCOPE AND SEQUENCOENED WITH NATIONANUD STATE STANDARDS

Appendix A contains a thorough, detailed presentation of our curriculum for each grade, by
primary subgct area (Language Arts, Math, Science, History/Social Scaamtténe arts),
including specific references to national and state standards, curricular materials, and
assessment metric§See also Element Measureable Student OQutcomeés

The Common Qe Standards (CC®gre adopted by the State of California August 2010.

[ || {Be@eants for LAUSD Implementation of the Common Core Stailidiciges that
selected schools will implement the Common Core State Standards in Fall2Gh&n that

the district will already have begun its rollout of the standards and our belief in the rigorous
and robust foundation these standards will provide, we intend to base our curriculum on the
Common Core State Standartlée consider the CCS to be exceptionally strong resource for
our mission of preparing our students to be citizens of the world in tiec2htury and so we
have incorporated them before we are required to do gde mission statement for the CCS
resonates with our own:

B 3INI LKAO NBLINBaSydldAz2zy 2F [ {5Q{ AYLXSYSyilliazy

LI |


https://sites.google.com/site/lausdccss/elements-of-rollout
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The Common Core State Standards provide a consistent, clear
understanding of what students are expected to learn, so teachers and
parents know what they need to do to help thermhe standards are
designed to be robust and relevant to the real world, reflectimg t
knowledge and skills that our young people need for success in college
and careers With American students fully prepared for the future, our
communities will be best positioned to compete successfully in the
global economy

The matrices that are eained within each section of Appendix @urriculundelineate the
linksbetween thecurriculum and the appropriate set of standards. English Language Arts and
Mathematics curricula are aligned to the national Common Core Standards in ELA and
Mathematics Social Studies and Science focus primarily on the California State Standards, with
references to the Common Core Standards.

G. !/ Y2! w5{ BGURRIOULEM h

CWC Los Angeles teachers will collaboratively plan units of study with an emphasis on
YFAaGSNAYy3 GKS /! {GFGS {dFyRINRAX dzaAy3d GKS v
Understanding by Desiglviggins & McTighe, 1998). This strategy advises teachersdt 6 S3I A y

with the question: What would we accept as evidence that students have attained the desired
understandings and proficienciedbeforeproceeding to plan teaching and learning
SELISNASYyOS&adé ¢KSNB I NB (GKNBS adsSLia G2 GKAE LI

1. IDENTIFY DESIRRESULT 8eginning with the CA State Standards, teachers will
RSGUSNNYAYS I GKNBSTGASNBR KASNI NOKAOFE &asi

A Enduring understandingsiow will students internalize the standards such that they
are linked to an authentically meaningtoig picture understanding of the material?

A Information and skills worthy of familiarity¥hat prior knowledge do my students
need to make meaning of this new information? Important knowledge and skills:
What foundational knowledge and skills do studeneed to master this material?

As teachers select and prioritize these learning expectations, they will be guided by

thinking about the extent to which the idea, topE NJ LINP OS&d& om0 NBLINBE A ¢
having enduring value beyond the classroof),résides at the heart of the discipline,

and (3) is tied directly to state standards and standardized testing.

2. ALIGNING ASSESSMENTSTHE DESIRED RES3.Recognizing that teachersliv
0S akKl LIAyYy3 bases mdldicton inty IRrgeNdRojeatsd thematic units, it is
essential that they assess mastery in an explicit.Wiagachers will assess throughout
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the unit of study using a variety of assessment methods including both formative and
summative assessmentdlethods will include quizzes oests aligned with the style
aidzRSyida oAttt SyO2dzy S N3v@las dadidcynipledisvd SRl &
or authentic checks for understanding such as informal checks, student observation, 1:1
conferencing, performance tasks and project®achers Wl match an appropriate

assessment method to each standard and establish and articulate clear criteria for

reaching proficient performance

3. DIFFERENTIATING IRYICTION TO MEET TNEEDS OF ALL LEARSIBIBwW
that the learning expectations (knowledge askllls) have been identified, teachers will
work together to determine the most effective teaching methods and select the
appropriate materials and resources to achieve their goals with all of their students
Teachers will design innovative instructiostiategies by differentiating the content,
process, and products delivered to students in order to provide equal access for all
learners (including English language learners and students with special néedshers
gAtt GNRGS STT SAPessbrpfansand lutiizR & ndderdomelof A Ay S
NEA&ASFNOKnolaSR AyailiNHzOGAz2ylFf A0GNrGS3ASa (2

As teachers implement their lesson plans, they will continuously be assessing their own efficacy

and impact with individual students ihé classroom utilizing specific data and analysis of

a dzo m 3. NDRrdzstiactional program will be driven by student data gathered by the teachers
themselves in order to make informed decisions about assessment, curriculum, pedagogy, and
student services Teachers will continuously look at student work and questions in order to

inform, structure and refine their instructional practice 8 SR 2y 02y OSLJia 27T «a
NBEaSINOKzZ¢ (GSIFOKSNER gAff 06S OGNIF Ay &Rnng2 Gl 1S |
Teachers will act as researchers in their classrooms to test hypotheses, gather data, and draw
conclusions about their instructional practicebeachers will then be expected to base their
LISRF323A0Ft RSOA&AZ2Y MY th shgrdbest pfactioes tehuby®oth S NB a
within their grades and across grades. In effect, our teachers will form a true community of

learners as they take a more reflective and analytical approach to their instruction.

Student Portfolios play an impomérole in this processOnce data is gathered through formal
FaaSaaySydasxs GSIFIOKSNER gAff RAI RSSLISNI Ayidz LR
dzy RSNARUGlI YRAY3 2F SI OK OKAf RQa .avhenkesfgka | yR O
documented, children can also revisit and interpret their learning experiences, and reflect on

how to develop these experiences furthefFeachers are able to interpret and reflect
NEGNRALISOGAGSEE 2y SI OK &l dzRSy (meatatibnfdwar@ A R dzl €
the creation of future contexts for learning eachers learn about their own roles in learning

groups (e.g.when to intervene and when to stand back) and factors that contribute to making

a learning group effectiveDocumentation of lemning groups provides insights into what

students are working on and how teachers might help them move forward in their.work

Finally, reviewing documentation influences curriculum in terms of the amount of time a group
spends on a topic and the levelsitident involvement in shaping an activity or unit.
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These teaching methodologies place significant responsibility on our faculty, and have several
strategies for addressing these demandfsrst, in hiring teachers, we recruit and assess for
capacity andnterest in creating curriculum(For some teachers, this is a mudésired

prospect; for others, an additional burdeiVe must ensure that we hire teachers who are
motivated by the opportunity and capable of fulfilling it.) Second, all teachers wiitipate in
guided professional development during the Summer Institute and frequent portions of the
weekly Wednesday professional development block8e will ensure that several teachers get
more extensive training in theknderstanding by Desig@pproad so that theycan serve as
resources for their peers, in addition to the support provided by school leaders

Furthermore, we will foster a strong sense of teacher autonomy and collaboration, while
ONBFiGAy3a I a0K22t mgARS A YIENETS &F2MN3 alOK 21INE A Y]
wSFEtSOlA2y yR aSt¥nlaasSaaySyd Fy2y3a GKS 7T Odz
improvement This process is empowering for those who participate, as teachers, for instance,

no longer uncritically accept the@s, innovations, and programs at face valddove all, this
SYLKFIaArAa 2y (SFOKSNERQ INRPSGK FyR RS@St2LIVSyi
student results promotes student achievemer@WC3will ensure that all members of our

faculty receiveappropriate training, support, timeand resources to develop their skills and

engage fully in our processes.

CURRICULUM RESOURELHERATERIALS

I 34d202SOUMALISOATAOSL O2YYSNDALIff&@nmLINRRdzZOSR OdzN.
CoreStateStandard and/or the California State Content Sdiands provides the foundation for

cwC®a SRdzOl G A EWCE3espdcisliagheds ahd wishes to empower them to be the

most effective educators possible. Therefore, purchased curricular materials will be used as a

Ol &A& dzZll2y 6KAOK GSIFOKSNR ¢gAff o0dzAf RO 5 dzNA y 3
occur, teachers will draw upon the resources described below and other resources they deem
FLILINBLINRF S F2NJ GKSAN) aGdzRSydao Ly GKAa gl &3z
(Wiggins, McTighe, 2005) methodology of devising lesson plans, learning outcomes and
assessments in broad strokes in advandewever, for instruction to be truly effective, lesson

plans need to be constantly revised to accommodate new assessment information (Data Driven
Instruction), and lessons need to be customized to suit the leaméegls of individual students
(Differentiated Instruction). In order to implement both Data Driven and Differentiated

Instruction, teachers will receive professional development experiences and administrative

guidance in designing artful assessment, mglabjective observationgnd adjusting

instruction and curriculum to best serve student needs. (See also, Elemdea2ureable

Student Outcomes

We have chosen the following curricular programs to form the core basis of our instruction:
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ELEMENTARYCHOOL GRADES
Literacy:CWC3will use a high quality curriculum to provide standatgssed instruction in all
areas of literacy. The following curricular materials will be used to teach reading and writing:

1 The Continuum of Literacy Learningd KHeinemann) The Continuum of Literacy and
Learning is fully aligned with the Common Core Stand4r@&he matrices in Appendix
A: Curriculum present the alignment in detail.) However, it is much more detailed than
these state and national standards gra$ such, it presents a means to make the
standards more specific as a basis for instructional objectives. There are seven continua
which focus on each area of Language Arts:

0 Interactive Read Aloud and Literature Discussion
o Shared and Performance Réagl

o Writing About Reading

o Writing

o Oral, Visual, and Technological Communication
o Phonics, Spelling, and Word Study

0 Guided Reading

Each continuum lists specific behaviors and understandings that are required at each

level for students talemonstrate thinking within, beyond, and about the text. The

seven continua provide grade level expectations and are designed for planning group
instruction.C2 dzy G & | yR tAyySfftQa 3IdzARS dal RRNX&aS
detailed and specific staments of behaviors and understandings that literate students

should demonstrate (and that the teacher should teach) at each grade level and at each

f S@St 2F F ANFRASY(d 2F GSEUG RAFTFAOdMzZ G& o!
presents the r&ationship between grade level and expected level of text that students

should be able to read at that level.

14 As noted above, the Common Core State Standards were adopted by the State of California in
August 2010. LAUSD has begamollout process and the first schools will implement the
standards during the 2012013 school year.
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TEXT GRADIENT

Level A
B Kindergarten
C
D
E Grade One
G
H
| Grade Two
J
K
L
M Grade Three
N
(0]
P
Q Grade Four
R
S
T
U Grade Five
\Y
W
X Grade Six
Y
7 Grade Seven, Eight

The Continuum provides the framework for teaching expectations. In Element 1E:
Instructional Framework, we provide additional information on the instructional
techniques that will be used to teach the objectives outlined in the Continuum and
specificallyselected based on assessment of student performance.

The primary resources to teach these objectives and to allow for student practice will
come from our book libraries. We will establish book libraries comprised of leveled
texts and literature. Oueleled reading library will be created by purchasing collections
from Fountas and Pinnell Leveled Bodki addition to balanced literacy publishers

such as Wright Group, Rigby and Scholastic.

15
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In Kindergarten and grade 1, teachers will rely primarilyemeled readers and large
scale print from big books and charts. Students in gradBsi@ addition to the leveled
readers, will participate in literature units. In all cases, the units will be based on
Common Core standards and draw extensively ontypes of text, (i.e. expository,
historical fiction, realistic fiction) as required by Common Core and California State
Standards. The following sample proposed units are in alignment with the California
State Standards gradevd expectation for genrstudy:

Grades Kl Literature Units based ondlifornia State Standards
Fairytale/Folktales/Fables

Realistic Fiction

Fantasy Fiction

Poetry

Nonfiction

Grades2-3 Literature Units based on Californistate Standards
Year 1

Poetry- author study

Mythology (non-Greek)

Realistic Fiction

Journalism broadcast

Plays and theater

Year 2
Fables
Mythology- Greek
Historical Fiction
Mystery
Journalism print
Poetry- techniques and conventions

For all of these units, students will read, listen to, analyze and enjoy a wide variety of
texts. The texts will vary with the unit of study, and teachers will access those texts
from school bookroom, classroom libraries and online resources. Oveothisecof the
year, this rich selection will include a wide variety of both fiction and-nziton genres
including literature, newspaper articles, and multiple forms of poetry. What will remain
consistent is that more complex texts will be utilized fead aloud and shared reading

in which the teacher provides more support so that students can engage with more
difficult texts. Student will read graelgppropriate texts in literature circles and
independent reading.
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1 A Curricular Approach for The Winit§ Workshop (8): The detailed curricular plans for
each grade kindergarten t8" grade serve as the primary resourfce establishing and
suppating a writing curriculumand utilizethe technique of writing workshopThese
curricular materialsdeveloped by Lucy Calkins and her colleagues at the Tesache
College Reading and Writingoect, will provide the basis for writing instruction within
the language arts program. In writing workshojdents become powerful writers.
They learn to obser the world within and around them, write drafts, revise, edit, and
present polished and well crafted pieces of writing. Refer to AppendBuiiculunfor
the alignment of theCurricular Plan for The Writing Workshtopgthe Common Core
State Standard$hese documents (located in2 ELA Writing) present the alignment
between the curriculum and the Common Core State Stand&réer our purposes, we
focus on the writing strand and its College and Career Readiness Anchor Standards. The
College and Careé&teading Anchor Standards are identical across grades and are
translated into gradespecific standards that present gradepropriate endof-year
expectationsThe Curricudr Plan for The Writing Workshapdicates which montHong
unit(s) will address each one of these grespecificstandards

Mathematics:Everyday Mathematics (McGrakdill) will form the basis of the math curriculum
in grade K5. Everyday Math offers a numberfehtures thatdistingush it from other math
curriculum. These features include:

1 Reallife Problem Solving

1 Balanced Instruction

1 Multiple Methods for Basic Skills Practice

1 Emphasis on Communication

1 Enhanced Home/School Partnerships
The Everyday Math curriculum will be glgmented with additional resources to support the
learning of math facts and promote automaticity in addition, subtraction, multiplication, and
division.

ScienceThe Full Option Science System (FOSS) learning modules created for California will
F2NY (GKS o6laira 2F (GKS AYUISNRAAOALIX Ayl NEB LINR2S

16 please note that the writing standardseacontained in the second half of each gresteecific
document in the appendices. The PDF version contains both reading and writing. We intend to
use theCurricular Plan for the Writing Workshagand not the correspondinGurricular Plan for

the Reading/Norkshop
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science standards and many social studies, languageaadsmathematics standard#)eir use

will ensure studentare taught a curriculum that meets California expectations for science

education. In addition, FOSS incorporatstsategies for taking advantage of opportunities to

exercise math skills and pramti some language skills in the context of scierfe@thermore,

FOSS is correlated to the National Science Educaiton Standards (NSES), which set expectations
forly STFSOGADBSI KI yRA& T ThyeseInatdaals alierazegearbbged 1 KS & OA ¢
science curriculum for grades-&that are based on the idea that children learn science best by

doing scienceNSES, and the American Association for the Advancement of Science (AAAS),
GOttt F2NJIFOGABS SINYAY3I Aohpesahal Sxpelichcesmitlh & KA O
20280604 YIFIGSNRIf&aZ yR 2NABFYA&AYa Ay 2NRSNI G2

The FOSS system supports our constructivist model as it is based on the idea that the best way
for students to appreciate scientific enterprise, leamestific concepts and develop the ability

to think critically is to actively construct ideas through their own inquiry, investigation, and
analysis.This mode of learning science creates students who are engaged with the scientific
process of learningeguiring questioning, investigating, and analyzing.

In addition, the FOSS Investigations are supported by science texts. Instead of beginning with
text, FOSS science texts are intended to read after initial investigafoith database of
books fordownload and other supplementary materiaRQSS Science Storisgvailable
online for schools and districts that use the FOSS system. Included in these materials are:
T Historical and biographical readings.
T Fictional tales, myths, and stories about kititsng interesting things with science
principles in an interesting context.
1 Expository reading to add detail and to extend the knowledge gained from direct
experience.
1 Technical readings in which students follow instructions or technical explanations of
sdentific principle
It further supports literacy through expository writing, final assessments and oral reports.

Social StudiesThe alignment oHoughton MifflinHistory-Social SciendeY tp 0 | YR Ydzf G AL
supplementaryresourcedo the California State Stalards are presentedin curriculum maps

in Appendix A4: Curriculunx;, History and Social ScienddoughtonMifflin Social Science

curricular materialsh RSy G A FASR & +  a/ | t A%édNidated baged oni S | R2
the California State Standards, is the primary curricular materials for Social Studies in grades K

3. In grades-®, Houghton Mifflin History-Social Science continues to serve as the basis for instruction,
supplemented by more extensive project based learning as described in Element 1E: Instructional
Framework. Teachersusethé 0 I O1 ¢ I NJn&thoR, $egiinthg with identifying the state

1 ¢ Lawrence Hall of Science, The Regents of the

University of California.
18
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standards to be addressed, and determining which elements of the standaskd textbook

they will use and which elements would be better taught by supplemental materials. Appendix

A-4: History and and Social Studies present detailed, potential curriculum, mapkeled on

the multi-resource based Larchmont Charter School prograirese maps willdrevised

through teacher work groups and based on student assessment results. In any case, the

a0 yRIFNR&aX YR atdzRSyidaQ RSY2yaidNr SR LISNF2NY
driving force behinCWC® & a2 OA I f & ( ldz&ifitid theF OB ENGeOmztudzdBm

allows for a great deal of integration of the California Social Studies standards. (Additional

detail is provided in Appendix A.)

Visual and Performing Artdnitially, CWC3will likely contract with outside providers for our

performing arts instruction and we expect that these individuals/companies will provide

necessary equipment and materials as well (e.g., musical instrumanis)will facilitate visual

arts instruction through available materials and supplies (papertpgiencils, scissors, etc.)

For our younger gradesje intend to develop a comprehensive art studio with appropriate
NEaz2dNOSa GASR G2 adrdS 3ANIRSmE S@St adl yRFNRA

Service Learning and Character EducatidsCWCR faculty identify specific state standards

I ONRP&da RAAOALA AySa GKIFIG GKS ASNBAOSTE SENYyAyS3
identify the appropriate curricular materials and resources from the core content areas that

students will utilize Numerous websites contain detailed lesson plans, including references to

I FEATF2NY AL O2y Syl aidl yRSedRywigstdicalémBgomS Tt S| N
www.cde.ca.gov/ci/cr/sl/{ 59 Qa /YrEmi{ SINGNSIA OST[ SENYAY3I LYAGAL
www.learnandserve.govral many others.] For example, students might utilize their FOSS

{ OASYOS YIFIGSNAIt& (2 NBaSFNOKZ LXIFY | yeR ONBI
space in centraMar Vista { S NJ®Ardr§ projects also will inherently rely on both current

FYR 20t NBX&a2dzNDOSaz Se3adr ySga YSRAIFIT 02 YLz
and faculty identify in the community (e.g., data from the @aumity Redevelopment Agency,

United Way or other community service organizatiorisinally, character education materials

will include the Cool Tools Tool Box (see Appendix A) and training materials for our faculty and
parents from both UCLA and Love dratjic www.loveandlogic.com

FUTURE SELECTIONADBITIONAL CURRICHIRESOURCES

In future years, grade level teachers will meet and advisePttirecipalas to areas of need and
recommended books and materials for the following yea@he curricular purchases will be
implemented by the administration and purchased well enough in advance to ensure timely
implementation. Most importantly, all curricular nexials must have a proven record with our
GFNBSGSR &adGdzRSyd LlRLMz A2y yR Ydzaid KI @S
methods that utilize the latest information on teaching, learning and brain functions.

(@]]
(0p))
(0p))

We will also draw on our experiencesprior years.CWC3will assess studen@drogress in
each of the curricular areas (as detailed in Elements 2 and 3 below). The analysis of student


http://www.servicelearning.org/
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LISNF2NXYIF YOS RIFEGEZ &dzllL) SYSYGSR o0& 20aSNIlFGAZ2Y
indicate if here are ways in which the curricular materials need to be revised olaumgnted.
Furthermore, as we select additional curricular resources, we will turn to our network of

successful schools to ask about the materials that they have used, their sudttetisose

materials and the areas in need of supplementation.

Curricular magrials will also be analyzed from tperspective of the whole educational

program and in relation to lessons and assessments that would follow from curricular

programs Decisons will be made in light of the following questions:

1. Does its degin and content clearly connect to or supparstandards based
curriculum?

2. Is interactive learning promoted and is the child's construction of knowledge
encouraged?

3. Does it help achievsocial, emotional, physical, and cognitive goals?

4. Does it encourage development of positive feelings and dispositions toward learning
while leading to acquisition of knowledge and skills?

5. Is it meaningful for these children? Is it relevant to the cleitds lives? Can it be made
more relevant by relating it to a personal experience children have had or can they
easily gain direct experience with it?

6. Are the expectations realistic and attainable at this tjrmecould the children more
easily and efficietly acquire the knowledge or skills later on?

7. lIs it of interest to children and to the teacher?

8. Is it sensitive to and respectful of cultural and linguistic diversity? Does it expect, allow,
and appreciate individual differences? Does it prompbsitive relationships with
families?

9. Does it build on and elaborate children's current knowledge and abilities?

10.Does it lead to conceptual understanding by helping children construct their own
understanding in meaningful contexts?

11.Does it facilitate itegration of content across traditional subject matter areas?

12.1s the information presented accurate and credible according to the recognized
standards of the relevant discipline?
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13.1s this content worth knowing? Can it be learned by these children effigiand
effectively now?

14.Does it foster children's exploration and inquiry, rather than focusing on "right"
answers or "right" ways to complete a task?

15.Does it pomote the development of highesrder abilities such as thinking, reasoning,
problemsolving, and decisiemaking?

16.Does it respect children's physiological needs for activity, sensory stimulation, fresh air,
rest, and nourishment/elimination?

[ dzNNA Odzf dzY~ YIFGSNAIFfas FyR AyadNuzOaazylt | OGA
Principal, and relevant, outside consultants (e.g., special education consultants) based on their
relevance and appropriatenedsr their alignment with standards, our definition of an

educated person in the 21st century, and goals of the school d®o&wChoices must be

O2YLI GAO0ES HAGK GKS a0K22f Qa SYLKLadka 2y | OGA
LINE 2SO0 mo I & SRipplerachtsr andreBrchim@nt resources can be chosen at the

discretion of the teacher, and mustbe used inawaytha O2 YLJI (A0t S GAGK GKS
educational philosophy.

All instructional activities will be developed in alignment with the stated goals and measurable
studentoutcomes ofCWC3as detailed further in Element 2Measurable Student Outcomes

INSTRUCTIOML STRATEGIES

The following subsections preseBWC® & I LILINR | OK (2 Ay ailiNHzOGA2Yy | €
emphasizingur belief that teachers should have a repertoire of strategies at their disposal and
offering numerous example$henwe present two of those instructional techniques in more

detail: balanced literacy and projebised learning.

RICH REPERTOIRENGTRUCTIONAECHNIQUES

/| 2Yya0NHzOGAPAEAY A& | GKS2NER Fo2dzi € SINYyAy3I: y2
siefSQ 2N LI G asSad 2F AyailiNdzOaGaAaAzylt GSOKyAIl dzSa
a constructivist approach to teaching. Instead, teachers use instructional techniques tiexibly

LINEY23GS GKS O2yaidNUzOiGA2Y 2F ailidzRSyGaQ dzyRSNAI

!9 National Association for the Education of Young Children (NAEYC) and the National Associatlpbiidhood
Specialists in State Departments of Education (NAECS/SDE).
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The «illed teachers aCWC3will utilize a rich repertoire of instructional strategieln
consideration of what s/he plans to teach, what students already know and previous
instruction, s/he will be abléo selectthe appropriate instructional technique. &ddition to
the projectbased learning and balanced literacy methods presebidw, methodologies
would draw from:

DYNAMIC AND VARIER@UPINGE KS LINF Ol A0St RWI O LAEBERYY ( &
stagnant groups for an entire school year or semester snodt detriment for the

student Research supports practices where instructional groupings are varied from
K2Y23SyS2dza (G2 KSGSNR3ISyS2dza FyR OKIFy3ISR 2
develop Parents of young children recognize that their children canergkat leaps in

RSOSt 2LIYSy G &S S yodungmdpiags of BtaiSnssivill BeKluidéin

recognition of this reality Our core block schedule ensures that teachers get to know
a0dzRSyiaQ aitNBy3aika FyR ySSRa @ aa O2yaS
LISNA2Ra (2 lfft2¢g FT2NJ AaGdZRRSYydnOSYydiSNBR fSIN

TARGETED REACHINGNhen formal or informal assessments reveal that one or
more students is struggling with a particular skill or cquicéhose students will receive
targeted instructiorthat re-teaches that skill or concepthis instruction may be a

single, brief lesson to correct a misconception, or multiple sessions to address a more
complex concern. Our staffing structure of one teacher and one teaching asgistan
classroom allows for a variety of small group instructional methods by offering small
group instructional support by the teacher while the assistant monitors independent
work, partner games and activities, and technolggyded instruction throughouthe
classroom.

SMALL GROUP INTERVIENN:CWC3s fortunate to have a low teacher to student
ratio that enables extensive smatoup instruction every da$f Teachers and teaching
assistants lead small group intervention lessons for students with speeéds

PEER TUTORING ANMER AGE TUTORIN(GdzO 2 NA Y3 FStt2¢ aiGdzRSy
classroom and at other grade levels is an effective strategy for enhanced learning in

literacy, as well as in academic areag/hile ad | NA SG& 2T adddeekK ONR A AT
tutoring models wilbe used successfully to benefit both the student tutor and the

student being tutored studentto-student tutoring is not the primary means for

supporting students who are struggling academically. That remains the respioynsibil

the classroom teacher (supported by the teaching assistant in gra@¢s Kne teacher

will monitor students progress according to the assessments and assessment

20 k.3 class size of 24 students with a teacher and a fiiline teaching assistant, gradeXclasses of 204
students with a halfime teaching assistant, grade7class sizef®5-28 students
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procedures outlined iftlement 2: Measurable Student Outcomeg&i@ment 3: Method
by Which Student Outcomes Will Be Measutsow.

METACOGNITION:eachers who share their thoughts on how they approach and
complete a task or arrive at a conclusjtelp students become aware of their own
thinking; this is called metacognitiorbuccessfl students are able to understand and
are aware of the most effective strategies they need in order to study and.learn
Teachers help less successful students by modeling effective learning strategies for
them, showing them how and when to use these tpes and teaching them why they
are important for their success.

DIRECT INSTRUCTIASslan instructional strategy, direct instruction responds to the
a0dzRSyiQa ySSRa o0& F20dzaiy3a RANBOGfe 2y @K
ensuring thathese skills are learned (Better Thinking and Learning, Maryland State
Department of Eduation). Students can learn higlevel concepts if they know how to

learn, how to question, how to access prior knowledge, and how to integrate new

knowledge The dements of Direct Instruction include:

1 Clearly communicating goals for students.

1 Structuring academic tasks for students.

1 Demonstrating the steps necessary to accomplish a particular academic task.

1 Monitoring student progress.

1 Providing studenpractice and teacher feedback to ensure success.

1 Holding students accountable for their work through frequent teacher review.
TEACHER LECTUARfamiliar, and effective method for teaching when used
judiciously and appropriately is teacher lecture. tBgsized research on learning
processes presented lHow People Leati m dhpcpd O2 Y FANX G KIF G GKI G
think and solve problems depend strongly on a rich body of knowledge about subject

Y I {0 G S NXFécts, adquied thpaugh lectureext or empirical research are an
essential component of constructing knowledge.

Teachers selected to join the faculty will already have demonstrated skill in a variety of
instructional strategies CWC3will support the ongoing development of their pedagcal skill
through extensive professional development and coaching.
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CWC®a | OF RSYA O Y 2-dq&ify tedl8ng by &pert €€dcErS. As such,
LINEFSaaAz2ylf RSOSE2LIYSyid IyR I aStSO0ABS KANR
design. By providinchigh-quality professional developmepds well as time foreachersto

meet, discuss, and learn what works best with their students, teachers will use the most

effective strategies for helping all of their students become active, motivataddes who

YFAGSNI GKS (1y2¢f SRIS ySOSaal (NRitiofaRiMdrniatio Gum f 2 y 3
be found in Element: 1.1 Teacher Recruitment, Element 1.J: Professional Development, Element

5: Employee Qualifications, and Appendix J: Job Desergp}i
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BALANCED LITERACY

At CWC3we have adopted a balanced approach to teaching literacy. The instructional
methodologies that make up that approach serve as our core techniques for teaching reading
and writing.

TheContinwm of Literacy Learning, Grades8Kwhich is aligned with Common Core State
Standards, serves as our primary curriculum resource for gradesiiKe guide is divided into
seven categorieglnteractive Read Aloud and Literature Discussiimared and Perfmance
ReadingWriting About ReadingNriting; Oral, Visual, and Technological Communication
Phonics, Spelling, and Word StudndGuided Reading

In each category, th€ontinuumLINE GA RS& GoSKIFPA2NB YR dzy RSNAG |
& dzLJLJAasNihteéd én 1.E: Instructional FramewariCurriculum Planning above.

At CWC3we teach those behaviors and understandings using a variety of instructional
techniques. In this section, we describe the primary methods @\&C3vill use to implement
the Continuumof Literacy Learningthat is, balanced literacy techniques, including the
workshop approach. In addition, teachersCM/C3will incorporate standardsiriven
instruction that supports the development of the behaviors and understandings namée in t
Continwm in other subject areas, and using additional methods as needed.

Balanced literacy instructional techniques include methods for teaching reading and writing, as
indicated by the examples below:

READING

INTERACTIVE READ AD(The teacher reads the text aloud and takes the opportunity
to engage students with texts that are more complex than they can read for themselves.

LITERATURE DISCURStCK S&S RAaOdzaaAz2ya o0S3IAYy a oNRS
interactive read aloud. Hiis sets the stage for transitioning into brief small group
discussions and then into independent book clubs as students mature.

SHARED READIN8tudents read aloud from a common enlarged text. In primary, this
might be a big book or a chart. time uppe grades, the teacher might project an article
to highlight key text features.

CHORAL READIN&Ggroup of people read together from a common text, with the
emphasis on interpreting the text with the voice.

w9l 59 w{ Q Readérs réefact d text, assumgiindividual roles.

GUIDED READIN®he teacher brings together a group of students who are similar in
reading level based on assessment.
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READING WORKSH®Re structure of reading workshop includes (1) a #gason on
a specific principle; (2) indepdent, individual reading with some smgloup work and
teacher conferences; and (3) sharing and a restatement of thelesson principle.

WRITING

MODELED WRITINThe teacher demonstrates the process of writing in a particular
genre, while thinking alad to reveal his/her mental processes while writing

SHARED WRITINThe teacher and students compose a text together. The teacher is
the scribe. The text becomes a model, example or reference for student writing and
discussion.

INTERACTIVE WRITINRs method is very similar to shared writing, with the addition
of asking students to write some portion of the text. This technique is only used with
beginning writers and focuses on the features of letters and words.

WRITING WORKSHQRe structure ofvriting workshop includes (1) a milesson on a
specific principle; (2) independent, individual reading with some sgmalip work and
teacher conferences; and (3) sharing and a restatement of thelesson principle.

BALANCED LITERACD ANME GRADURELEASE OF RESPAONGTB

Taken together the balanced literacy instructional techniques are structured according to the
principle of the gradual release of responsibility, in which responsibility is released from the
teacher to the student. (Moreinform A2y A& I @FAf I 6tS Ay 9fSYSyli
Foundation.)

As such, the contexts vary according to the degree of teacher support and learner control.
C2dzydla FyR tAYyyStt FFaaSNl GKFG aSIOK StSYSyi
tSFOKSNJ FyR NBaLISOGa GKS fS@St 2F O2yGNRBf 2N A
following figureBalanced Literacyg Reading Techniqueaustrates this relationship. For

example, during reading aloud, the teacher does the majority of thekwnd the students

respond. She reads the book aloud to the students and then engages them in a discussion.

During shared reading, the teacher leads the students in reading from an enlarged text that

they all can see. The students may chime in adeheher is reading or the teacher may ask

the students to read certain portions of the text on their own. While the teacher is still

primarily responsible for the reading, she is beginning to release some of the responsibility to

the students. In contrasduring guided reading, the student is responsible for reading the

entire text to himself, though the teacher supports him in doing so. The teacher introduces the
0221 YR GKSY Rd2NAYy3I GKS NBFRAY3I Aa @KAIKEE &
offers. (Fountas & Pinnell, 1996, p. 131) As such, the responsibility for the reading rests

primarily on the student. The ultimate goal of this reading instruction is an independent

reading, in which the students selects and reads independently. dwey the texts for each

type of instruction should become more difficult. As a student becomes a more skilled reader,
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he should be able to read independently a book that was once only accessible to him if his
teacher read it aloud. (Gaffney & Andersof91)

Balanced Literacy Reading Techniques

Interactive
Read Aloud &

Literature

Discussion
E Shared &
Q Performance
Q- ;
S Reading
%)
% Guided
T Reading
@)
<
L
}_

Independent
Reading

LEARNER CONTROL

The writingcomponents can be similarly represented as a gradual release of teacher support to
learner control, as demonstrated in the following figure. In shared writing, the students and
teacher compose the text together, but the teacher alone writes down theirgmsition. In
interactive writing, once again the teacher and students compose together. However, using
this method, the teacher assigns some of the responsibility for writing the text to the students.
What she asks students to write and whatshe wrkeS NAE St ¥ &aK2dz R RSLISYR
instructional needs. For example, in the case of students who are just beginning to write, she
may ask them to write only the initial sounds while she constructs the rest of the Wword.

more advancedvriters, the esson might focus on finding authentic voice or using evidence
effectively. In writing workshop, the teacher releases more of the responsibility to her
students. Though she guides the process and provides support throughessons and
conferences, thetudents are responsible for composing and constructing their own pieces.
Once again, the ultimate goal of all of this writing instructicghared writing, interactive

writing, and writing workshop is to foster independent writing in which students consgo

and construct written pieces on their own.

2 )
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Balanced Literacy Writing Techniques

Modeled
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Independent
Writing

LEARNER CONTROL

t wh W9/ ¢ tEARNING

Learning is a process of making connections, of understanding how things are rélated
NEFftSOGADBS tSINYSNESX OKAf RNBY O22RAtMedttain ¢ KI 0 0K
studying math, and then separately studying science, and slegarately studying language

FNIIa adl yRIFINRazY LINRP2SOGnolaSR fSENYAY3I AyidS3aN.
YSIYAYy3IATdz T .dihnvBghtulquestian$ andl addiviged help children synthesize their

new knowledge and apply it to newtigations. Real learning is generativ®©ne question often

leads to another. As students progress through our kindergarten through 8th grade program,

they will internalize this process and work more efficiepdly well as deepen their learning

throughthe implementation of their projects.

/2] {OK22fa RSTAyYySa LINRP2SOGnolaSR tSIENYyAy3 | &

2NHI yAT S& aGdzRSydiaQ YlFLaaSNeE 2F adGr-aS adr yRINR

It is impotant to understard that projectbased learning does not replace core content area

time, but rather is part and parcel of that same objective to achieve state standards mastery

across all core discipline¥he projects are artber means to the desired end3.hus

LINE 2ISOSRtof SFNYAYy3I FEAIya ljdzAiGS ¢Sttt gAGK | adl
several research studies have demonstrated (Dresden & Lee, 2007; Helm & Gronlund, 2000;

Schuler, 2000). In this framework, students fulfill explicit educational goalegsatk actively

AYy@2t SR Ay LI IFYyyAy3as LINRPoOofSYn a2t gAy3as RSOAA
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autonomouslyas well as cooperatively over extended periods of time; they reflect on their

work, receive feedbagcland incorporate the feedbdcT (G KS& | NB 3JdzARSR o6& G S
not direction, to develop skillgndtheir final product represents the skills and knowledge they

gained (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999;

Moursund, 1999; Diehl, Gbe, Lopez, & Cabral, 1999).

C2NJ 9[[ YR SO2y2YAOFfte& RA&FRGIyGlI3ISR aAd0dzRSY
importance ¢ KS 02t f I 02N} GABS | OGAPGAGASE AYKSNByld G2
systematic opportunities to improve tlreEnglish proficiency in the context of authentic peer
communication Group interactions with the focus on the task rather than the language

provides a nonthreatening opportunity for the second language learner to listen to other

children’s discourse anance confident, to contribute to the conversation (Amaral et al., 2002;
Echevarria et al., 2004Research also indicates that the use of projects for the education of

children living in poverty (1) increases their motivation for learning academis akil the

opportunity to meaningfully practice these skills, (2) helps children see themselves "as learners

FYR LINRPOfSY a2t dSNEb YR RS@GSt21LJa GKSANI aSt Fn
between teachers and families, and (4) helps familiesobge aware of resources available in

their communities (Helm and Lang, 2003).

Futhermore, in diverse schools such@®/C3projectbased learning takes on added

dimension indeveloping skills for problersolvingacross lines of differencdn painting a

L2 NIGNFAG 2F a{0GdzRSyda 2K2 FINBX /2ffS3S FyR /I N
[ AAGSYyAy 3z | yanmor Gorg SratedFandardsiifdt Bnglish Language Arts &

Literacy in History/Social Studies, Science, and Technical Suibgage thené R G2 G O02YS
dzy RSNRUGIFI YR 20KSNJ LISNARLISOGAGSa | yR OdzZ (dzNBa b€
da0dzRSyta ¢K2 |NBE O2ttS3IS FyR OFNBSNI NBIRAY3 4
and cultures through reading and listening, and they are &blmmunicate effectively with

A

LIS2LX S 2F QGFNASR o6F O]l ANRdzy Ra d¢

In segregated schools, students are not exposed to learning opportunities that promote cross
cultural understanding. Evidence indicates that indirect programs that merely transmit

informationl 6 2 dzi 2 0 KSNJ INRdzLJA o6dzi I NByQiG FotS G2 dzi
on actually changing the behavior of students. Skills needed to relate to students of other racial

and ethnic groups require practice.

Racially diverse schools promatecial cohesion and reduce prejudice by fostering crasgl
understanding in ways that are not possible in segregated school environments, as noted in
Element 1.A: Mission, Vision and Goals of the Program.

INSTRUCTIONAL DESIGNPROJECTS

CWC3aculty will develop projects that cover social studies and science standards, incorporate
language arts and mathematics standards, arts standards, and more, integrating learning
outcomes derived from the multiple intelligences. All curriculum moduledly integrated
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around real problems, compelling themes and topics, and linked to standards in social studies,
history, literacy, visual, performing and media arts, mathematics and scidriiematerials

offer a means of pursuing big ideas, ideas ttatdents value Students use new knowledge

and skills to solve problems, explore, and to gain and show understanditegacy and

informational texts, the arts, writing, science, and mathematics all become powerful learning

tools. Students buildtheiNB LISNII 2 ANBE 2F (1y2¢6f SRIAS FyR &a1Affa
learners. These include the confident use of informational sources, reading and writing

strategies, speaking and listening skills and strategies, arts skills and strategies, problem solving

and thinking strategies, quantifying strategies, and collaboration skills and strategies as they

develop each of their intelligences across a spectrum of domains.

The broad topics for these projects will be teaclkreated to support standardsased
AYAGNHzZOGA2Y YR (KS aLISOAFAOa 2F SIFOK LINRB2SOi
of their autonomy is dependent on the grade (and maturity) of the students. Over time,

students learn to take more responsibility for their own learning psses and demonstrations

of learning.

Teachers will design projects that allow for greater opportunities for student responsibility,
decisionmaking and connectiord dzA f RA y 3 @ ¢SIFOKSNERQ RSaAdy 02y
considers cognitive and social démement, buildson prior years and feeds into subsequent

years for vertical articulation. Each project will integrate Common Core and/or California State
{GFryRIFINRAa | ONRaa O2ydSyd FNBlFao ¢SIFOKSNR ogAf
taking,pictures, tape recordings, and vide®here will also be a rubric used for evaluating the

learning process. (See ElemenMgasurable Student Outcomeand Appendix A: Curriculum,

for additional information.)

When students work on projects, the resaes they use will include all those detailed in this

charter (see Appendix A: Curriculum) across the different core content areas, and

supplemented as students produce their own questions and enhance their own learning via

O2 Y LIz SNIto I & S Rresddsch £hdl dtddrieEourtes. olthldemdl activities must

involve the transformation and construction of knowledge (by definition: new understandings,

new skills) aligned t€ommon Core and Califorrstate standards on the part of students

(Bereiter & $ardamalia, 1999). If the central activities of the project represent no new
OKIffSyaSa (2 (GKS aGdzRSyd 2NJ Oy 6S OF NNASR 2
AYTF2NXIEGAZ2Y 2N ajAiftftar GKS LINRP2SOG A& 'y SESN

1 The learning environment uses small groups, active learning, and independent study,
and it is student centered.

1 Teachers are facilitators, providing knowledgeable structure for the learners.

1 Outcomes focus on skills development and motivation, as well as abilities, for lifelong
learning.
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(Newman et al., 2003)

cwc®a (Sl OKSNB sAff dzasS LINBSEAaGAY3A OdzNNR Odzt | N
and lessons that are aligned to statasstlards Their process will follow three basic steps:

1.

Planning the ProjectTeacher identifies specific state content standards the project is
AYGSYRSR (2 | RRNBaa | ONRPaa RAAOALIE AYSa | yR
students to engage in leamyg that will lead to the desired standards mastery.

Beginning the ProjecTeacher elicits questions and problems from students and

rephrasesas neededii 2 L2 4SS RS@St 2 LIYdBallending Guistidnd. dcINE LINK |
LINPOof SYa GKI G oS Owiertha ptdect dKraik, Bldmeeld, MadzS a

& Soloway, 1994; Marx, Blumenfeld, Krajcik, Blunk, Crawford, Kelly, & Meyer, 1994).

Project Time EachDayy f Ay S A 0GK GKS aYl LWSRatl LILINB Yy { A
S OKSNA ¢ A fibstrudtiors hfeaking dokviFtasksf uBig modeling,

prompting, and coachingo teach strategies for thinking and problem solving to help

students become proficient at conducting the relevant inquiry activities (Blumenfeld et

al., 1991), leading ultimatelyptmastery of the desired state standards.

t Ne2eSOia gAtft 0SS RSOSE2LISR YR AYLI SYSYGSR Ay
elements:

l

T

{GFYyRIFNRa&MOFaSR OdzNNR Odzf dzYz Ay adNHzQGA2Y S |
(Mitchell, Wiggins)

Intelligence as the development of wide range of aptitudes (see MI Theory, below)

rather than a single, fixed aptitude (Gardner, Resnick, Sternberg)

{GdZRSY (inmOSYy i SNBRX A(WdpidzoryBayes JadobskRWidgyis) i NJHzO G A 2
Focus on Literacy: thinkgn viewing, listening, speaking, reading, and writing all day

long. (Allen, Harvey, Taylor)

Focus on Numeracy: time management, assessing data, economics and money
management, space planning and design.

Literary, visual, performing, and media arts ingide natural cycle of learningWhen

children express themselves through the arts, they are involved deeply in thinking

processes and discoveryRenaissance in the Classroom)

Family and community cultures embedded in classroom and school life withdamad

partners in the educational process and extensive community involven{&mstein)
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PROJECT FORMAT ANIRBCTURE

The students will experience two to four projects each semester that alternate between

emphasizing sciere and social studies/histostandards (though in some cases a project will

address both subjects equally). At the beginning of each project, students are invited to

discover and show what they already know about the theme. Rather than a teacher unilaterally
introducing a new topiand serving as the exclusive speaker, making assumptions about what

all the children in the class already know, in this way, each child can be encouraged to engage

and demonstrate his/her existing knowledge about the topitiis approach then provides an

important benchmark assessment for the teacher in determining which standards require more

focus and which already have been mastered by each.chAdditionally, a classroom climate

F2NJE SEFNYyAy3I Aa asSid oe @Ifﬁ%WE@-@M@M&EUMﬁééAZ
OKAf RNBY oOoNAYy3I GKSYSnNBfIFGSR (y26t SR3IS | yR SE
explore that knowledge and to use and appreciate their multiple intelligences. Children take
pleasure in thinking about what they alreadydm and they enjoy being inventive in how they

show this knowledgeAll children participate and succeed, and an activity that encourages

them to access their pridknowledgeserves as a bridge to further exploration and learning.

In addition to teachersnd textbooks as sources of information, the children work as

independent learnersexploring and interpreting what they read, see, and hear on their journey

to mastering the standardsAs detailed extensively in Appendix A: Curriculum, children read

authentic text, fiction and poetry from many cultures, and biography and other nonfiction
books ¢ KS& f SNy G(KNRAdAK KIyRanm2y SELISNASyOSa 44
music, and objectsThey conduct interviews and experiments, keep daily jos;reahd gather

and analyze data. They engage in visual arts projects in the styles and media of the cultures

they are studying, learn native dances and songs, and dramatically recreate scenes from the

history and stories they discoveThus whiletheyar&y 3 3SR Ay LINR2SOilmol &8s
are achieving state content objectives across disciplines.

Building on their expanding knowledge, children become researchers and learn to work in
collaborative groups Strategies and resources that support stutkeas real researchers are
provided, again, all based iKtS & G+ G4 S 3 NJ R Oncé studesis hadepdsgdR I NR a ®
research questions, searched for answers, and drawn conclusions, they are ready to share their
findings with others They do this in a vaety of interesting ways, again, crossing disciplines in
language arts, social studies, science, math, vismal performing arts Children use their
LINPOf SYmazt gAy3 FyR O2YYdzyAOFGA2Yy &l NJusa
demonstratethd NJ YIF a0 SNE 2F GKS (Sl OKSNmRSaA3Ay!Il
project.

SAMPLE PROJECTS

Ly (1SSLIAY3I 6AGK 2dzNJ a0K22f GKSYS & a/AidGAl Sya
projects will typically involve students exploring and uredanding the perspectives and
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experiences of othersg their peers in school, their neighborhood and its rich diversity, our

entire nation and its history, and global awareness each stage in their development,

students will focus on their own role asembers of the human community, and how their own

actions and perspectives help to shape the world in which we live. This progression will follow

0KS OKAf RNBYQa VI {dzNI For eRaf@les dupKidiefydrierners willied@nd NB & a
quite literally, with studying themselves and their own perspectives. Our older students will
RSPSt 2L I ONBIFIRSNE RSSLISNJ dzyRSNEGFYRAY3 2F 3S
the cognitive capacity to identify their own perspective on these aspectobabtitizenship

and analyze the perspectives of others.

The following examples demonstrate projects that have been designed based on the work at
schools like Larchmont Charter Schaatsl others that follow a projedbased approacko

learning CWCR Rrincipal and teachers will build upon these samples and design specific
LINE2SOGa GdFAf2NBR G2 SIOK 3INIRS. ThB@u®itulmo I & SR
gAft RS@OSt2L) aidzRSyiaQ FoAfAlGASa igasti KAyl ONA
compare, reflectand communicate.

CLw{¢ Dw!59Y 2KIGiQa !LJ AY hdzZNJ bSAIKo2NK22R
| LILX @Ay 3 DNIRS m {20AFf {OASyOS aidlyRINRA
students might first learn about different sorts of neighborhoods: an urban housing

pro2SO0G >  YAfSAMEARS NUHZNI f ySAIKOo2NK22R dzy A
proximity, or two parallel rows of identical houses that face each other along a

GNB St Ay SR .4THey doNb brigg indexaBeS ihat they actually see around

themin Los Angeles including residences (apartment living, small urban neighborhoods,

urban housing projects, etc.) and businesses (grocery stores, gas stations, libraries, etc.)
Children might engage in small groups learning about different types of naigbbd

businesses and how they each contitié to the life in a communityln addition, they

would learn about the flora and fauna that live around them.

Engaging in Grade 1 science standards (including 2. Life Sciences, 3. Earth Sciences and
4.Investif GA2Y YR 9ELISNAYSYyidlGA2y 0T aGdzRRSydGa Y
of the diverse patterns of life that characterize their own school neighborhdax

achieve common ground, students would study the neighborhood that surrounds the
school and assue multiple research perspectives. As cartographers, they can build on
their growing sense of place and spatial relationships, develop new geographical
understandings, and apply their knowledge of geometric formulas to calculate area and
proportionality n looking at structures in the community (mastering both math and

social science standards). As economists, they can discover how neighborhood workers
and businesses help residents meet their basic living needs (social science). As
architects, the childrn can document the different building styles that provide shelter

for neighborhood residents, building models to portray their learning about the
surrounding area (visual art, scienemd social science, as well as math measurements)

As artists, childen can study how neighborhoods have been depicted by famous artists
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through time, and create renderings of their own neighborhood (visual arts standards)

As ethnographers, they can investigate the cultural diversity of their neighborhood, and
appreciatethe many different people who live and work together (social sciends)

naturalists, the children can closely observe the plant and animal life of the

neighborhood (life science), and learn how human inhabitants impact the delicate

balance of nature, tb consumption of natural resources and influence the community

has on global warming (earth sciencd)s historians, the children can learn more about

how their school neighbors came to live in the neighborhood, and how and why
neighborhoods change oveinte (social science)As politicians, children can analyze

current policy to determine what impact they have on community residents (social

science) Finally, the children can consider their own place and role in the

neighborhood They can examine howthers influence neighborhood life, and come to
understand how they can make a difference as wilibw they are ready to contribute

YR ¢2NJ] +Fta 3I22R OAGAT Sya FyR 322R ySAIKoO?2

Through this project, students camvestigate and come to understand how different,

diverse people choose a particular neighborhood and help shape and determine
neighborhood life; how neighbors must cooperate and work together; how neighbors

can learn from, and care for, one another; hogighborhoods change over time; and

K2g | YySAIKO2NK22RQa LIKEeaAOlIf SYyg@ANBYYSy
location, physical environment and their impact on food, shelter, clothing,

transportation and recreation).

Building on their knowledge, dtren work as independent researchers and in

collaborative groups to identify existing and potential problems inrteighborhood

and become problersovers | & LJ- NI 2 TleannifgSsiutiehtsiriighi®igays in

historic preservation activities fa neighborhood landmark, or design a community
NBE&2dz2NOS 3JdzARS FT2NJ 0KS O2YYdzyAde GKFG KAIK
businesses, cultural institutionand residents, run a voter registration drive to ensure
O2YYdzyAlleé YSYoSNDaz IZWOSK | LINSLIKSIH NBA LI §S A
YSAIKO2NK22R 08 KSf LAY JedgakBpade B th&rNJ A YLINE @S
community.

Throughout all of this activity, students rely on their emerging language arts skills,
reading together andnhdividually (as they are able) to conduct research, read historical
accounts of their neighborhood, and write their own analyses and perceptions.

CAYylLfftex a NBFESOUGADS tSINYSNEZ OKAf RNBY
and to important ssues of contemporary societifrhoughtful questions and activities
help children synthesize their new knowledge and apply it to new situations
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Studentswill:
I NBOASYS 6KI G GKS2Q@OS fSINYSR 62dzi GKSANI y

1 reflect on their own learning procesand how well they worked individually, with
one anotherand with other members of the community

1 examine the artifacts of their learning and what they reveal about themselves, as
learners raise new questions that lead to future activities and projects.

SECOND GRADE: How Do We, and Other Living Things, Change and Groin@ver T
Second graders can master science standards in life sciences, earth sciences, and
investigation and exploration, beginning by discussing and exploring this overarching
project question, expressing interests and being placed into groups with other students
G2 0S3aAY (K S.iASNienthterBsSnigihtdnclddé ak they have grown

since birth, changes in their family, how a plant grows, or perhaps how a class pet grows
and cevelops over time Teachers will guide students based on their expressed

interests, through literature, discussions, and explorati@uring each project, teachers

will incorporate language arts (reading and writing), math (measuring, graphically
demonstating, analyzing patterns, etc.), science, and the.agtsidents will read books

and write about their experiencesThey will express their knowledge through art in

many different forms. They will also investigate various science concepts as they rela

it to their interest group As a group, the students will also have the opportunity to
AKFNBE OGKSANI NBaSHNODK gAGK GKSANI Ot FaavylrkidSa

{GdzRSyia gAtf O2yRdzO0 KIyRam2y NGB i NOK> T
parents and records at home about their growth over the years and creating a chart to
represent this growth and compare and contrast it to their peers. Students might grow

small plants and then create a mural depicting how they observed a planimgoor

track the weather over a period of time and create a graph representing the changes in
weather over time The teacher might bring in a guest to speak to the children, for

SEFYLX SZ | LISRAFGNAOALY (G2 G f {ssbnal2zdzi K26
horticulturist might lead a walk through a local garden.

¢tKS OKAfRNBYyQa fSINYAYy3 Foz2dzi INRSGK | yR
in nurturing growth and positive changé & LJ- NI 2F (G0KSANJ AaSNIIAOS
will designprojects to help effect positive growth and change in their community,

perhaps planting a container garden for the school to enjoy, or collecting donations for

a local food pantry, to help others grovAs another examplestudents might be asked

to partidpate in helping create a museum that represents their knowledge about

growth and changeEach installation will represent the study of each interest group

and will be presented to the school and outside community.

O
Tt
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FOURTH GRADE: What Stories Do FanTikd8

C2dzNIIK 3INFRSNB adGdzReAy3d a/lFEfAF2NYALY | [ KI
other cultures and places around the world who have moved to California, connecting

peoples via the stories they telln Los Angeles, and in our school, fasiwill have

come from all over the worldThus, in this project, students might trace their own

personal family histories thrggh interviews, literature, artand graphic organizers and
OKIFNIia G2 O2YLI NB 06SisSSy 3IASygshds viguadlgndl o YI &
performance art, and mathematical standards in the proceSsyidents might develop

GAYS tAySa IyR LX 20 GKSA NI TheyOnipht i Nl Q LI G K
illustratea! 5F& Ay (GKS [ ATSE FNRBIYY A2(yaSQ TRAeMECANG2 INZON BL !
research, investigatd Y R O2YS (2 dzy RSNRUGFYR Y2NX | 6 2 dzi
countries via art, literature, dance, food, climasd more Students might read folk

tales and fairy tales from around the worl@hey might compare and contrast the

experiences of peoples from different continents or regions, understanding what

brought people to California throughout the history of our state, whether they arrived

hundreds of years ago or just weeks adJdey may engage in reged of original

accounts from the time to develop an understanding of the experience of families

separated or brought togetherby their passage to freedom and the stories of families

who helped them.

Incorporating science standards, students can stuoly bther living things adapt and
change over time, improving their chances for survival, and how machines and
technology have fostered the movement of people over time, and the
interconnectedness of our world today compared to decades and centuries ago.
Stuudents might study the earth and the elements and how humans have harnessed the
elements for their own survival.

They will come to understand that each of us impacts those around us and how

communities and societies are formed, including the creationowegnments.

Employing their mastery of language arts standards, students will learn that each of us

KFra  adi2Ne G2 G§Stf o {GdzRSyia YA3IKG O2YyRdz
lives thus far, and understanding differences and preferenaesde autobiographies,

and reflect on the context of their existence in light of their family and cultural
LINSRSOS&aa2NA® Ly GKS FNIaxz addzRSyda YAIKG
different cultures and how that music has influenced otherewlbrought to California.

Through these activities, students gain understanding and respect for the diversity of
people around the world, and respect for this diversifjhrough sharing their family
stories, they will also come to see how similar famsiee throughout time and space:
love, respect, trust, supporand protection They will come to appreciate that families
that appear to be vastly different than their own still share many commonalities.
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SERVICE LEARNING

L OKLF f f Sy 3séhRol adininisEatdespih Inteyrfite as many

adFyRINRaE ¢6A0K GKSANJ woN}yR2Yfe& aaArAdySR
possible | gave them five minutes¢ KS O2y iSad o6S3aFyX CNRBY |
participants, NO participant was unable to connect a standard with

seviS Ot SINYyAYy3IeX ¢KSNB FNB aidlyRIFINRa GKI
service and standards that more authentically are integrated with the
ASNIAOSEBX .dzi f£SGUYUa o06S Of SFNJ gAGK 2 dzNJ
community { SNIWAOSTE SI NYyAYy 3 A a comemt¢ | RA &GN
standards Ldda | 3INBFG gre 2F SIOKAy3d (GKSY®dE
nn 9&® D2f ROSNEHSX {SNBAOST [SFENYAy3a IyR (K
http://www.cde.ca.gov/ci/cr/sl/standardshysteria.asp

I ONRAGAOFE O2YLRYSyld 2F GKS SRdzOF Gagzy G /2
AYOGS3aANIGSR Ayid2 GKS OdzNNRA Odz dzy FyR ¢SS1fte O
OdzNNX Odzf dzymol aSR O2YYdzyAdeé &ASNWAOS GKIFG Ay
instruction. Beyond simply performing acss¥ O2 Y Y dzy A & |carBimgi® strGciized & S
in a waythat gives students opportunitie® put to use what they are learning through the
academic curriculumService learning ties the service projects to academic curriculum, has
clearly stated learning objectives tied to state starakgrand includes a period of reflection or
analysis of the activities in which students discuss, write about and make presentations about
gKIFEG GKSe2Q@S tSIFENYSR YR gKFG AYLI OO GKSe&Q@S

Thus, while the performance of community serviclieesses demonstrated needs in the

community, the students simultaneously strengthen their academic skills embedded in their
community servicework¢ KS O2y OSLJi 2F aSNBAOSTE SINYyAYy3 Aa
NBE&dzZNBESY OS g A (K toNBenatiBnSo/etigade inlvotuhtéeism Gahdt EHucation

{ SONBGIFNE ! NYS 5dzy Ol yQa O2YY.AUYSyld (G2 &aSNWBAOS

Numerous studies have documented the profouldlid: OG 0 K I i K A-Befning dzI £ A ( &
activities can have on young students,pak Odzf + NI @ (G K2aS Y2ad I GnNRaj
addzRSytaQ asSyasS 2F YIFLGOGSNAyYy3 FyR STFAOlI Oex RS
meaningful connections with adults and peers (Eccles & Gootman, 2002; Yates & Youniss, 1996;
Youniss & Yates, 1992Mzy A aaxX I 0Sax g {dzZ mMdppT UL P C2NJ I O
GKSe R2 y20 ¥SSt I aSyaS 2F aoSft2y3aiay3aé Ay (K
their own homes, the importance of this cannot be overstat®esearch confirms thatfering

young people engaging structures, curricula, and learning activities in school can improve

student achievement and reduce dropout rates (Davila & Mora, 2007; Meyer, Billig, &

Hofschire, 2004; Laird & Black, Bridgeland, Dilulio, & Wulsin, 200§eBwdi, Dilulio, &

Morisson, 2006) Increased academic engagement has powerful reverberations in student
attendance, participation in class activities, perceptions of academic competence, and the
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development of educational goals (Melchior, 1998; Follimavilddoon, 1997; Scales, Blyth,
Berkas, & Kielsmeier, 2000; Furco, 2002; Billig & Klute, 2003).

' Yy2U0KSNI AYy@SaaAadalridAazy F2dzyR GKFG aSNBAOSTE SI N
better predictors of civic commitment than other factors, incluglimeighborhood and family

context (Kahne & Sporte, 2008).y R &2 dzy3 | Rdzf 64 6K2 LI NI AOALI {8
GKSAN) YnimH &SI NAR NBLRZ2 NI 0bf disfuldsing poRi¢s Br&dnmainfy G K S A
issues, voting, volunteering, and plagileadership roles in community improvement
AAIAYATFTAOLy(Gfe Y2NB 2FiGSy GKFYy LISSNBR 6K2 RARYQ
Kielsmeier, Neal, & Crossley, 2006).

Il OO2NRAY3 G2 [SIENY FyR { SNBSS ! YSNHolded f 24 mA
&SNWAOSTE SI NYA y3 2L NI dzyAGASa GKFYy GKSANI Y
a0K22fta OdaNNByidfe 2FFSNI aSNBAOST fSENYyAy3a |
LINARYOALI fa Ay &aOK2z22f & o A i befatise af Stakgcurc8lont S NJ/
NEBIljdzZA NBYSy (Gaé¢ | & (KS .YAro@idgtd Gidathess?2 The FateMdd Skeriice |
Learning, National Youth Leadership Council, 2009) / 2/ { OK22f aX 2 dzNJ LINR &
approach will integrate literacy develogent, math, science, and social studies/history into our
ASNIDAOSTE SENYAFHAKBRNI s PNRASAaSNDBAOSTE SIENYyAYy 3T |
from core academic learning, but rather function as another instructional methodology in

fostering stident achievement of state standards across disciplirtegsting research has

RSY2Yy &GN GSR KIFIGd GKS ljdzZht AGe StSySydga 2F aSN
in planning and implementing service activities, clear connections betweecdinse learning
202S00AGSa YR GKS aSNWAOS LINepe2SOiaszx IyR
SELISNASYOSs tSIR G2 3INBFGSNI AYLI OGa 2y a&f
than community service alone.

O > Q>
QJ<‘<' C:\;U(O(

The followingprinciples willguide service learning desigmCWC3aandwill be covered in detail
in teacher professional development sessions:

T { SNDAOSTE SFNYAYy3 LINRP2SOGa KI @S Of SI NJ SRdzO|
standards; require the application of concepts, contemtd skills from these
standards; and involve students in constructing their own knowledge to meet learning
goals and content standard®rojects engage students in challenging cognitive and
developmental tasks.

{1 Teachers use formative and summative eadilon in a systematic evaluation
Teachers use assessment to enhance student learning and to document and evaluate
how well they have met standards.

Sy3aF3Sa LI NIAOAI

T { SNDAOSTE SIFNYyAy3 |éu e
G KI nm2y¢é 62N] RANBOGT &

service activitiesh y Of dzRA y 3
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{ SNBAOSTE SINYAY3I Sy3Il3ISEa LI NIGAOALI ydGa Ay |
implementationand progress toward meeting specified goals, and uses results for
improvement and sustairality.

=

{1 Students have a voice in selecting, designing, implementing, and evaluating their
service project with guidance from adults.

9 { SNDAOSTE SINYAY3 LINRPY2(3GSa dzyRSNRGFYRAYy3 2°
participants, practice, and outcomes.

T ServiEmf SINYAY3I LI NOYSNBKALA FNBE O2fflo02NFGA
communication, interaction, and partnerships with the community.

T { SNPBAOSTE SIENYAYI KIad AdZFFAOASY G RdzNI GAZ2Y |
needs and meet specified outc@s.

1 Students engage in multiple challenging reflection activities before, during, and after
ASNIAOSTE SEFNYyAy3a LINRP2SOGaAD wSTFtSOGA2y Sy
2ySQa aStFT YR 2ySQa NBftlGA2y &Highbddi2 &2 OA
fulfillment of curricular objectives.

 adzf GALX S YSGK2R&a O0ly2¢6f SRIST OSt SoONIGS> |
bl dA2ylf {SNIBAOST[SIENYAYy3I [/ 22LISNF A DPST M

CWC3will forge strong community partnerships, both with local service orgamiastas well

as private funding sourceioNJ 2 dzNJ & S NI A O S alf téach&ry/willypatticipddIh I NI Y @
2ymaA2Ay3 LINRPFSaaAz2ylf RSOSt2LIYSyd NBtFGSR (2
other model programs and participating in workshopstd their guidance of students in

creating exemplary projects that benefit both our students and the community in an

academically rigorous and structured way.

/| 2yaraidsSyid oAOGK 2dz2NJ a0OK22f SYLKI&aAa 2y RS@St 2
personalintelligences (interpersonal and intrapersonal) identified by Gardner, the

ASNIAOSTE SFNYAY3I OdzNNA Odzf dzY gAff AyO2alJ2 NI (S
well as core academic standardsor example, th@erformance indicators from th€difornia

State Content Standards for Histe®pcial Scienasontained in the following text box lend

themselves to developing not only academic knowledge of citizenship but also practicing

behaviors that set the stage for personal citizenship.
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Excerpts fom the California State Content Standards for HisteBpcial Science

K.1 Students understand that being a good citizen involves acting in certain ways
1. Follow rules, such as sharing and taking turns, and know the consequences of
breaking them.

2.Learn examples of honesty, courage, determination, individual responsibility, ar
patriotism in American and world history from stories and folklore.

3. Know beliefs and related behaviors of characters in stories from times past andg
understand the consequeees of the characters' actions.

1.1 Students describe the rights and individual responsibilities of citizenship.

M® ! YRSNEBRGFIYR GKS NMz SmYlF{Ay3 LINROSa
rules) and in a representative democracy (an elected gafygeople makes the rules)
giving examples of both systems in their classroom, school, and community.

2. Understand the elements of fair play and good sportsmanship, respect for the r
and opinions of others, and respect for rules by which we li@uding the meaning
of the "Golden Rule."

1.5 Students describe the human characteristics of familiar places and the varied
backgrounds of American citizens and residents in those places.

1. Recognize the ways in which they are all part of the same contynsharing
principles, goals, and traditions despite their varied ancestry; the forms of diversit)
their school and community; and the benefits and challenges of a diverse populat
3.4 Students understand the role of rules and laws in our daily $iand the basic
structure of the U.S. government.

1. Determine the reasons for rules, laws, and the U.S. Constitution; the role of
citizenship in the promotion of rules and laws; and the consequences for people V|
violate rules and laws.

2. Discuss the iportance of public virtue and the role of citizens, including how to
participate in a classroom, in the community, and in civic life.

C2NJ I dnmNxAa] OKAfRNBY |yR &2dziK SalLISOAlLftesr Sy
change in theeommunity can have a powerful impact on the confidence, empowerment,

a St T m % $enss ¥f belonging that these children feel laying the foundation for

lifelong service learning;WC3lans to draw on the expertise of others who have extensive
exsSNASYOS Ay AYLI SYSYyGAy3a ReylIYAO aSNBAOSTE SI N
S&aLSOALtted C2NJ SEFYLX ST YIGS {26SfX F2NN¥SNJ
and a member oEWC® a | RGOraitiedldeveloped a service learningaggram in her

middle school in partnership with the National Council of La Rewhoth programs, students

not only give back to their community, they learn to identify a problem, collaborate to create a

plan to solve that problemand build consensus atach step of the project. Ms. Sobel will be

readily available to our instructional leaders as they deSIWC® a4 & SNIIA OSmt St NY A Y =

21
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02t adSN) 0KS O2yFTARSYOS IyR aSyasS 2F | OKAS@SYS
help motivate thento succeed and see that they can make a difference and seek a better
future for themselves.

RESEARGBIASED INSTRUCTIONMROGRAM HAS SUCCHEDETH SIMILAR
POPULATIONS

As detailed in the sections above and Appendix A: Curriculum, all aspects of our curriculum

I NE OF NBFdzZ te RS&AIYSR yR o0F&SR 2y SEGSY&aArods
LIN} OGAOS&ade Ly FRRAGAZ2Y (2 (GKS SHheRNESEYOSR SR
fortunate to have several prominent educational leaders on our AdviSommittee

including Dr. Kristin Droege, Principal of Larchmont Charter School, West Hollywood, Carla

Cretano, Magnet Coordinator of Community Magnet Charter SchoolKateSobel,

F2NNSNI LINRYOALI £ 27F [/ | Y ATHeRe indidziials2acnzothdrsswNlId | NR Y T
be instrumental resources to our program as we implement our curriculum and deal with

challenges that might arise.

Further, we intend to collaborate extsively with similar schoalsAs noted herein,

Larchmont Charter Schools, Community Magnet Charter ScmdICitizens of the World

HollywoodallS RdzOF 4SS | YAESRm{ 9{ LR LMz I GA2Y 6AGK &AY
recognized tremendousuccessn their initial years of operationWe hope to form

organized regular collaboration sessions and professional development series with these
schoolsand have discussed potential means to do so with their school leaders.

Most importantly, the key to our instictional methodologies is a focus on individualized

instruction, tailored to studenheed, as opposed to instruction being driven by school or

teacher needs We believe thagll children can succeed and attend state standards

mastery, regardless of thelirackground or circumstances when they enter our schadle

challenge for us, as educators, is to discover the means with which to help each individual

child achieve his or her full potentiaBy using these active learning strategies, and with a
strongF20dza 2y RFGlF FyR 2y32Ay3a YdzZ G6AnTFl OSGSR I &
O2YyFARSY (O GKFG Fff 2F 2dzNJ adzomaNRdzLla | yR AYRA

F. ADDRESSING THE NEEDS OF ALL STUDENTS

At CWC3we take the challenge seriously as educatorkelp every student to achieveaNe
firmly believe that with strong first teaching in the classroom supported by targeted
intervention’? as needed, every child can meet or exceed grade level expectations that are

ZrorcWCE F NHSGSR AYUOSNBSYyGA2y YSEya GKIG 68 Yangdr d2N & dz
assessment procedures outlined in Element 2: Measurable Student Outcomes & Element 3: Method by Which
Student Outcomes Will Be Measured below. When those assessment results indicate that a student (or students)
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academic, social, or behavioral in natuMe recognize that students learn in different ways

and we will adjust our teaching to maximize the learning potential of every.chddpromote
academic success, we support students in expanding their skills and in helping them to develop
strengths inareas in which they struggle

Snceour constructivist, projectbasededucational programinherently valuesand
accommodateslifferentiated leaming, our speciaheeds populations (academically low
achieving students, special educatigifted, ELL, antbw socioeconomic level) will
automatically receive focused attention to their needs and strengiBdeachers implement
individualized instructiobasedon di- {idriven assesments. Following are the additional
componentsof our academigrogramthat ensure that students are offered the most effective
education possible:

1. Smallclasssizesand low teacheto-student ratioswhichallow the teacherdo truly know
their students

2. Ample instructional planning time during eachschool day (whenstudents are
engaged in eniichment classs as noted in 1D: Scheduling and School Calgsalar
that teacherscan modify and aeate lessonsand curriculum to meet the needs of
individual students

3. Aculture amongteachersof opennessand collaboration, including weekly team
planning sessons and regular professbnal development activities, allowing
teachersto learnfrom eachoii K Sviidr@expertise in handling leaming
differences

4. Ongoing communication betweenteachersand parents and a commitment to work
together for the education of their children

5. Vaiousformsof assesgnentthat are used to guide instruction

6. Leaminggoalsthat are clearlyarticulated

7. High expectationsfor all students
CWCaascardully createdproceduresand will be providingstaffing resourcesto ensure
that the needsof all students aremet, including thosewho need additional support beyond

the classoom to meet grade-level stardards. Two core structures ensure that we monitor
and address the needs of all students: Whole Child Meetingsandent Success Team

needs additional assistance, supplemerit  a Y+ € £ 3INR dzLJ 62 NJ AYRAGARdzZ £ 0 Ay &l NHzC

concepts or skills with which the student(s) is struggling.
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WHOLE CHILD MEETING%8e Principait CWC3neets with each classroom teacher

guarterly across the school year to review the progress of every child enrol@@eat3 (As the
school grows, teachers are assigned either to thediyal or an Assistant Principal of
LYyadNHzOGA2y ®0 LYy R2AYy3 az2>x (KS& NBOASs GKS
more fully below in Element 2: Measurable Student Outcomes. During the whole child
meeting, the teacher discusses the progreégsach student and any changes that have been
noticed since the last meeting, taking note of any strengths and areas of concern that may be
academic, social, or behavioral in nature. Over time, these notes provide evidence of trends,
patterns, oreventsi KI & KI @S Ay Tt dzZSYyOSR (KS aiddzRSyidQa
understand learning needs, individual styles, classroom differentiation strategies and
appropriate interventions when necessary. The principal and teacher engage in a reflective,
rigorous conversation, and when faced with a student who poses a particular challenge, they
initiate a Student Success Team meeting.

STUDENT SUCCESS MEEGT For students identified in the Whole Child Meeting as
needing additional support, a Student SuccessT €aST) meeting will be held. If parent or

teacher has a concern, a special meeting to discuss can be held, which can also lead to an SST.
The SST will always include the Principal (or Assistant Principal) and the SPED Coordinator. (As

we grow, we inted to hire dedicated Special Education experts who will participate in the SST

Fa ¢St o0 LY FTRRAGAZ2YS (KS adGdzZRSydQa LI NByilk

student will be included. The SST works with parents/guardians, teachers astlitients
themselves, to identify their learning needs and together they develop a plan for academic and
social success. lItis this plan that determines when, how often and for how long the team will
meet. This decision is made separately for each indalidituation, and team continues to

meet until the child has achieved success or meets the goals set. During the meeting, the team
records all pertinent information for the student, taking note of all strengths and weaknesses
the child may have. Goalseaestablished and interventions are put in place to support the

child. Responses might include instructional modifications, new behavioral strategies in the
classroom, greater followp strategies implemented in the home, or a new approach to
differentiation of instruction. One or more followp meetings are calendared so the team can
reconvene (16 weeks later depending on the nature of the issue) to discuss student progress.
This practice is an effective problesnlving strategy to address issues lasyt ariseand to

monitor students progress.

ACADEMICALLY LOAMZHIEVING STUDENTS

CWC3aculty and staff will monitor student performance to ensure thatdents who are

FOmMNRA] 2F Tl At Ay ae dp@oprialSIWSughddCWORilEsditet S f SO S §

AYRAQGARdzZEf &0dzRSY G Q& LISNF2NXIyOS (KNEPdzIK 2 dzi

presented inElement 2: Measurable Student Outcome&&ment 3: Method by Which
Student Outcomes Will Be Measuteth the case of students who are perfung below
expectationsCWC3eachers will use that information to select instructional modifications.

l.j
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2 KSYy (GKS OflaaNrz2yY GSIFOKSNRa AyadaNdHzOdGA2y Lt Y2
that would put the student on track to perform at gradeséd, additional steps will be taken. If

a teacher or parent has a concern, a special meeting will be called to discuss the sitiihton.

may lead referring the student to the Student Success Tead when neededstudentswill

be evaluatedon ® a SmtoedmOlF aS ol aAa o dltinatel$ we belazre st  { dzOC
the greatest responsibility for successfully educating these students lies within the core

classroom dayThrough professional development and collaborative support, teacheks wil

receive training on effective intervention strategies targeted towards the areas of greatest

need In order to reach the greatest number of our students falling within this category,

teachers will be trained to utilize the following best practices:

HIGH EXPECTATIONSS Ol dza S 2F | adNRy3 o
FNBE O2YYAUGSR G2 ARSYy(GAFeAy3a (KS a
potential and utilizing the most effective techniques to do so

VARIED ASSESSMEAS all sudents possess and utilize different strengths for their

learning, a teacher who allows for a variety of assessments is more apt to find out what
students have truly learned, not just how they take a teBortfolios, oral

LINSASYy Gl GA 2y a o pijeltsaddgeaphic in&pa areiokly some of the

YIye | @SydzSa I @FAflofS F2NJ S ORSWwder G2 G LI
the variety of assessment the teacher assnd the more authentic and going it is, the

truer the picture theteak SNJ g Af f 3ISG 2F (KSANE@EmenzRSyYy (G Qa
Assessmentfor explicit details about our assessment methodologies.)

DATADRIVEN INSTRUCTI@eachers, supported by school leaders, will analyze
standardized and classrocbased assessmenita. Through this analysis, they will
identify trends of mastery and difficulty for individuals, groups of studeams the class
as a whole. They will identify skills, concepiisd strategies in need @drther
instruction. Based on the trends, thevill determine whether whole class-teaching,
small group interventiopor individual tutoring is the appropriate response.

DYNAMIC AND VARIER@UPINGE KS LINI Ol AOBf Rf3 & LA BERYY G &
stagnant groups for an entire school year or semegeften a detriment for the

student Instructional groupings are varied from homogeneous to heterogeneous and
OKIFIy3aSR 2F0Sysz | a (KS StudenzRas yrakégieat@ehpsin OA G A S a
RS@OSt 2LIYSy d &S S yodungmdpiags of 2SNl bafkid i
recognition of this reality. Our core block schedule ensures that teachers get to know
a0dzRSytaQ aGNBy3dkKa IyR ySSRa | ONraa 0O2ydS
LISNA2Ra G2 Ftt2¢ F2NJ addzRSy datoddSigedl SNER  SI N
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SMALL GROUP INTERVENN:CWC3s fortunate to have a low teacher to student

ratio that enables extensive smatoup instruction every da$’ Teachers and teaching

assistants lead small group intervention lessons for students with spee#gits Checks

for understanding (exit tickets, questioning, quick writes, etc.) will be built into small
IANRdzL) f Saazya FT2N WAYy GKS Y2YSydQ FraaSaavys
assessment practices outlined lHiement 2: Measurable Student Outcosn& Element

3: Method by Which Student Outcomes Will Be Measuidte classroom teacher,

supported by the teaching assistant (irbK will assess student progress to determine

when small group intervention is necessary and when it is no longer necessayde

the student(s) have learned the identified skill or concept.

TARGETED RETEACHWIhRen formal or informal assessments reveal that one or
more students is struggling with a particular skill or concept, those students will receive
targeted instructon to provide them another opportunity to learn it supported by more
focused assistanceThis instruction may be a single, brief lesson to correct a
misconception, or multiple sessions to address a more complex coné@un staffing
structure of one teaher and one teaching assistant per classroom allows for a variety of
small group instructional methods

METACOGNITION MODEGI& EXPLICIT STRAYENSTRUCTIONeachers who
share their thoughts on how they approach and complete a task or arrive at a
conclusion help students become aware of their own thinking; this is called
metacognition Successful students are able to understand and are aware of the most
effective strategies they need in order to study and leafeachers help less successful
students by modeling effective learning strategies for them, showing them how and
when to use these strategies and teaching them why they are important for their
success.

DIRECT INSTRUCTIAslan instructional strategy, direct instruction responds to the
aGdzRSyiQa ySSRa oé& F20dzaAy3a RANBOGfe 2y GK
ensuring that these skills are learned (Better Thinking and Learning, Maryland State
Department of Eduation). Students can learn higlevel concepts if they knowow to

learn, how to question, how to access prior knowledge, and how to integrate new

knowledge The elements of Direct Instruction include:

1 Clearly communicating goals for students.

1 Structuring academic tasks for students.

K3 class size of 24 students with a teacher and a ftiline teaching assistant, gradeSclasses of 204
students wih a halftime teaching assistant, grade7kclass size d25-28 students.
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1 Demonstrating the steps nessary to accomplish a particular academic task.

1 Monitoring student progress.

1 Providing student practice and teacher feedback to ensure success.

1 Holding students accountable for their work through frequent teacher review.
The utility of these best praices are not limited to students who are having difficulfyhey

represent quality teaching for all students, and as such, many are included in Eleent 1
Instructional Frameworkbove

CLASSROOM MODIFIGAGI{ Chw ! ¢DENWMBL{ Y { ¢!
Inordertohelpd 1 dzZRSy ta 6K2 ySSR aLISOALFf aSNIBAOSA 2NJ 6
classroom modifications will be mad&he following modifications or accommodations may be
used by tbe clas§room teachers, irl cpordjnati(v)n with the Studen,t Sugcess 'I,'eanl, fpr st}udents A
whol NB | UnmNAA&A]lZ RSLSYRAYy3I 2y 0KS audzRSyaQa alLls
MATERIALS:

1 Use highlighted or underlined reading materials

1 Provide visual aids

1 Provide concrete manipulative materials

1 Provide taped texts and/or other class materials

1 Allow use of calculator

1 Provide materials with wide spacing, few items per page and clear print

1 Typed teacher materials
METHODS:

1 Modeling, coaching and scaffolding

1 Provide visual clues and/or demonstration (model) when instructing

1 Read written material to student
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1 Provideorganzational aids such as outlines, story webs, graphic organizers
9 Utilize peer tutors
1 Utilize shared and guided notaking
1 Use clear and concise directions
1 Provide written steps for directions
1 Have student repeat directions to teacher or peer
1 Use manipulatives
1 Emphasize critical information
T t NEmdSI OK @20 6dzf I NB
1 Preview lesson for student before giving to whole class
1 Reduce language/reading level of assignment
ASSIGNMENTS:
1 Give directions in small, distinct steps (written/picture/verbal)
T 'aS gNROGGSY o6F OlmdzLd F2NJ 2N f RANBOOAZ2Y A
1 Lower difficulty level
1 Shorten assignment
1 Reduce paper and pencil tasks
1 Read or tape record directions to student
1 Use pictorial directions
1 Give extra cues or prompts

1 Allow student to record or type assignment
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Adapt worksheets, packets
Utilize compensatory procedures by providing alternate assignment/strategy

Avoid penalizing for penmanship

PACING:

T

l

l

Reduce paper and pencil tasks

Provide distributed review and drill

Extend time requirements

Vary activityoften

Allow breaks

Omit assignments requiring copying in timed situation

Provide home set of text/materials for preview/review

TESTING:

T

Give tests orally (may include dictated or taped answers)

Allow student to take test while standing at the boaifdappropriate
Read test to student

Preview language of test questions

Use visuals or pictures

Give similar questions in regular classroom setting before test

Use objectives test technique, limit choices for multiple choice, provide word bank for
fllmAymot Iyl fAYAG AGSYa LISNI YFEGOKAYy3 a

Use essay tests, allow to be dictated

Ol A
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91 Shorten length of test

1 Have test administered to the student outside of the class setting
ENVIRONMENT:

1 Preferential seating

1 Alter physical room arrangement

1 Defineareas concretely

1 Provide for a quiet space

1 Eliminate too many visual distractions

T tftre cnmyn o0SFG . FNRIljdzS Of I aaA0Ff Ydzaalx 2
doing generative work, such as writing, reading silently, etc.

GIFTED AND ACADEMICAHIGFKACHIEVING STUDENTS

Some students need support to meet grade level standards, while other students need
challenges in class to continue to grow academically. This is particularly true for students who
are highachieving or designated as gifted atadented. Though gifted students present
instructional challenges, a separate, segregated classroom experience is not necessary.

As a general rule, we do not believe that any one assessment should be used to classify children

or determine whatresours & | NB LINE OA RS R. Thezeldielwe @ifsrA £ RWa f ST NJ
differentiated instruction for all students who excel, not just those identified as gifted and

talented atCWC3For those children whose California Standards Test (CST) scores automatically
qualif @ (GKSY a4 a3aIATFTISRE 2NJ F2N) 0K2aS ¢gK2asS LI NB
ARSY (A TA &WRe will proagtdely BubrSitRhe verification form to the district (for

assessment of the student) unless parents do not want us to d&gadents may initially

gualify based on test performance as early as the 4th grade once two years of test scores have
come in, and will continue to be identified ongoing throughout the course of their career at

CWC3 In addition, high achieving studentdivoe identified via the Student Success Team

and/or Whole Child Meetings held quarterly with each teacher and described on the opening

pages of this section ElemenfFlLAddressing the Needs of Alu8ents. The basis ffahis

identification will be bolh teacher observatioand superlative performancen the assessments

noted in Element 2: Measurable Student Outcom@s.delineated in Element 2, these

assessments begin in kindergarten, and as spicdvide a source of data that is available prior

to the two years of CST data noted above in this paragraph.
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hdzNJ LINP2SOGmol &SR OdzNNA Odzf dzY gAGK |y SYLKIF aAa
RSaA3IySR (G2 lftt2g Fff addzRSyda G2 LlzNEdzS GKSA
pace Giftedness involves the interaction of three sets of characteristics: above average

intellectual ability, creativity, and task commitmeniRenzulli 1986 WC3will work to ensure

that potentially highachieving students are not simply given additionatkvo do, but rather

are effectively engaged and supported in their learning at an appropriate l&ha Student

Success Team will work with faculty to ensure that these students are properly identified and

that appropriate curriculum and activities ao&fered.

In the classroom, gifted children tend to:
1 Get their work done quickly and may seek further assignments or direction.

1 Ask probing questions that tend to differ from their classmates in depth of
understanding and frequency.

1 Have interests in &as that are unusual or more like the interests of older students.

These students potentially differ from their classmates on three key dimensions: (1) the pace at
which they learn; (2) the depth of their understanding; and (3) the interests that thed; hol
(Maker, 1982.)

In working with high achieving studentSyWC3eachers will draw on the work of Sandra Kaplan
OMpycVv ¢K2a4S SRdzOF A2yl NBAaASEFNOK | R@20FGSa |
appropriate challenges for gifted studentShe sugested the following ways for teachers to

enhance the curriculum for a gifted student:

1.t NBaSyid O2yiGSyid GKIFG A& NFordrobléiR. G2 ONRIF RO
2. Integrate multiple disciplines into the area of study.
3. Present comprehensive, related antitually reinforcing experiences within an area of
study.
4. 1Tt 2¢ FT2NJ 0KS AYynRSLIIK tSIENYyAy3a 2F | aSt¥n

A v s oA

5 550St 2L AYRSLISYRSY(G 2N aSt FnRANBSOGSR altdzRe
6. Develop productive, complex, abstract and/or higher lgkgiking skills.

7.C20dza 2y 2LSynSyRSR Glajaoe



CWC3p.95
Charter Petition for an Initial 5 Year Term

8. Develop research skills and methods.

9. Integrate basic skills and higher level thinking skills into the curriculum.

10.Encourage the development of products that challenge existing ideas and produce
"new" ideas.

11.Encourage the development of products that use techniques, mateaatsform

A w s A x

129y 02 dzNI IS (GKS
aA SO2YAy3 &St TnRANBOGSRI |

2ySUya FoAfA
oneself and others.

RS OSt 2 LIFS gxampr, Fecayizing andingihyS N& G |
Sasz o

13. Evaluate student outcomes by using appropriate and specific criteria through
ASEFml LIINF A&t X ONARUGSNAZ2YTNBFSNBYOSR | YRk 2

At CWC3eachers learn to design curriculum and present instructional strategies that thee

varying needs of all learners, including gifted studersrthermore, diversity exists within a

gifted population, as demonstrated through the range in relative strengths and weaknesses,
interests, work output, and personality traits of studentStaff will use a variety of teaching

styles in order to encourage all students to reach his or her poterifighamic grouping,

Ft SEAOGES LI OAYy3a 2F AyailiNHOGA2ZYy S LINR2SOGnol asSR
investigations are some of the agific techniques to be employed in our classroo@¥/C3s

committed to allowing students to move fluidly and appropriately to push and challenge each

student to learn in their appropriate zone of development.

UNDERACHIEVING G Students who performvell on assessmés but encounter more
extensivechallenges in projedbased work, task completiomand other assignments that

require selfregulation may be consideraghderachieving giftedParents will be notified of this

concern during family conferees. For these students who are gifted but do not have the task
commitmentg S oAt LI & AAYAEINI GFOGAOA GKIFG F RRNJ
active student involvement in their own learning we will increase student interest and
enthusism ¢ S OKAyYy 3 A4St FTnY2yAG2NAYy3a yR aStFnyYlyl 3S
their own goals and persevere when working on a projé&atouping them with more

motivated studens ¢ both gifted and struggling also provide a peer attitudinal moded help

engage them in their own learning.

SERVING ENGLISAsNGUAGEEARNERS

A core part o CWC® mission is to meet the educational needs of all students in an
environment that fosters an appreciation and understanding of other languages and cultures
CWC3will comply with federal, state, and district mandates regarding Engbsiyuage Learner
(ELL) education and-aesignation of ELL student€WC3will meet all requirements of federal
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and state lawrelative to equal accesso the curriculum for Eglish Languageearners, as it
pertains to annual notification to parents, student identification, placement, program options,
ELLand core content instruction, teacher qualifications and trainingglessification to fluent
English proficient status, maoring and evaluating program effectiveness, and standardized
testing requirement. The Charter School will implement policies to assure proper placement,
evaluation, and communication regarding&lnd the rights of students and parentshose
requirements include, but are not limited to the following items:

1. HOME LANGUAGE SURVAl¥incoming families will complete a Home Language
Survey upon enroliment &WC3ria the Enroliment Form (presented in Tab 12: Lottery
and Enrollment Forms)if parents imdlicate that a student speaks a language other than
English, students with no previous experience in LAUSD will be administered the
California English Language Development Test to determine their English Proficiency.

2. CELDTThe California English Langudg®velopment Test (CELDT) is given as an initial
assessment to newly enrolled students whose primary language is not English and as an
annual assessment to English learners enrolled in kindergarten through grade twelve in
California public schools. With@® day$® of the beginning of the school year (or when
a new student enters migtear), the classroom teachers will administer will administer
the CELDT to students with no previous CELDT information. (We have chosen to have
classroom teachers administektS / 9[ 5¢ o6l aSR 2y [ | NOKY2yd |/
GKFG addzZRSydQa O2YF2NI 6AGK GKSANI 0SIF OKSNJ
performance. As needed, additional support is provided to teachers to enable them to
administer the tests.) Scoreof the CELDT will be used to determine progress in
English Language Development (ELD), to determine initial ELD Levels, and to reclassify
students out of the ELD program. Continuing ELLs are to be assessed with the Annual
CELDT each year until they af®f 8 A FASR® {GdzRSy1aQ FI YA
CELDT results and progress towards reclassification.

3. ELD MONITORINGtudents identified as English Language Learners will have their
LISNF2NXYIFyOS GNIFO1SR 020K o0& /9[5¢ aO2NBa |
that reflect the CA ELD Standardshe ELD levels are as follows:

1 ELD X Beginning:Students may demonsite little or no receptive English skills

Oral and written production is usually limited. Frequent errors make
communication difficult.

*The thirty-day requirement applies to students who are entering a California public school for the first time or

for students who have not yet been CELDT tested. All other students who have indicated a home language other
than English will continue witAnnual CELDT testing based upon the date last tested at the prior school of
enrollment.
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1 ELD Z Early Intermediate Students continue to develop receptive and productive
English skills. Oral and writtgoroduction is usually limited to phrases, memorized
statements, and questiong-requent errors may interfere with communication.

1 ELD 3, Intermediate: Students begin to tailor their English language skills to meet
communication and learning demand®ral and written production has usually
expanded to sentences, paragraphs, original statements, and questions

1 ELD 4 Early AdvancedStudents begin to combine the elements of the English
language in complex, cognitively demanding situatio@sal ard written production
is characterized bgnore elaborate discourse, fullyeveloped paragraphs, and
compositions

1 ELD & Advanced:Students respond in English using extended vocabulary in social
and academic discourse to negotiate meaning and applyileage across the
content area.

At each reporting period, teachers will score student progress toward each ELD standard in
GKS 9[5 t2NIF2tA2 FyR aStSOG aiddRSyid ¢2NJ
mastery of the standardsThe Student &ccess Team will meet with teachers on an ongoing
basis to evaluate and plan curriculum and differentiated instruction to support the language
development of English Language Learndiise Resource Specialist Teacher, in

collaboration with the Student Suess Team, will ensure appropriate and timely
communications with parents about ELL classifications.

RECLASSIFICATION PROUREEWC3will follow LAUSD guidelines stipulated in REF
1848.4 and REEB49.2 issued by the Office of Planning, Assessment, eseliRch when
determining reclassification eligibility for EL students. The reclassification criteria are:

GRADE -2 RECLASSIFICATIGNTERIA:

1 The student has demonstrated English proficiency on the Annual CELDT by achieving
an overall performancéevel of 4 or 5 and skill area scores of 3 or higher in Listening
and Speaking

1 The Language Appraisal Team (LAT) has judged that the student will be successful in
a mainstream English program based on Elementary Progress Report marks of 3 or 4
in Englisih.anguage Arts.

1 The LAT has judged that the student will be successful in a mainstream English
program based on three consecutive scores of benchmark on English Language Arts
periodic assessments @QWCXELA assessments.
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1 The parent has been consulted andtified that the student is eligible for
NEOf FaaAFTAOFIGARZY dzaAy3d GKS RAAGNAOGQ&A b2
generated by SIS.

GRADES 85/6 RECLASSIFICATIORITERIA:

1 The student has demonstrated English proficiency on the AnnuddTRBy achieving
an overall performance level of 4 or 5 and skill area scores of 3 or higher in Listening,
Speaking, Reading, and Writing.

1 The teacher or LAT has judged that the student will be successful in a mainstream
English program based on Elememt®rogress Report marks of 3 or 4 in English
Language Arts.

1 The student has demonstrated basic grddeel skills on the CST by achieving scores
in the Basic, Proficient or Advanced performance range on the ELA section of the
test.

1 The parent has beeconsulted and notified that the student is eligible for
NEOf FaaAFTAOIGARZY dzaAy3d GKS RAAGNAOGQA b2
generated by SIS.

It is our expectation that English language learners who have been with us throughout their
K-5 career will beeither re-designatedor on track to do so pridboy the time they

matriculate to high schoolShould students require ongoing support with language
developmentcbecause they did not progress at the targeted rate fedesignatiorg we

will provide modifications such as tools and resourceslass along with specially designed
in-school intervention classes

RECLASSIFICATION GOA

ltisCwC®a A2t GKIFIG aGddzRSyda gAff LINRPINBaAaE mmH 9
targeted instuction and assessmentor students enrolled a&8WC3eginning at Kindergarten

GKAA ftf26a F2N NSnRSaHRoasfutdentdvehy ardNdlledNd 2 a A RRf
subsequent years whose language development is still in the beginning or early intermediate

stage, students will be provided added intervention with a goal that they will stay on target to

RO YOS wmmu S @Sichdhat2hdycandghids to k3Ging méddd school.

CWCHAfE NBOflFIaaAaFe altdzRSyda Fd 2N 1o620S GKS [
preceding three yearsThePrincipalwill monitor the reclassification rate, and, in collaboration

with the Executive Director, make adjustments to the academic program if the goal is not met.

The Board of Directors will hold the Executive Director accountable for meeting this goal, as

well as the others named throughout this petition.
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STRATEGIES FERGLISH LEARNER RISITION AND INTERVEDN

Given the variety of home languages spoken by students residing Mah&/istaarea and the

instructional philosophy of the scho@@WC3 A f t LINBLI NBE (S OKSNE F2NJ |
environment. Teachers wileltrained in a variety of instructional techniques to be used

specifically with English Learners, relying on two primary programs: Specially Designed

Academic Instruction in English (SDAIE) and Project GLAD.

Specially Designed Academic Instruction in Esfgl(SDAIE)

SDAIE is a teaching approach that can be used across the curriculum to support ELL students. It
SYLKIFaAil Sa GKS AYLERZNIIFIYyOS 2F &dzZllLR2NIAyYy3a 9y3If A
and knowledgewhile at the same time learning Ergflithrough comprehensible second

language input. The practice was based upon linguistic theories laid out by a number of

NE&SHNOKSNE AyOfdRAY3I 5N® { SISy YNIX&KSy FyR
LYGSNFOQlAz2y ¢KS?2 NJeoﬂysaretwuma;chBmp&nSritsNﬂatlnﬂ)abtthBKS 0 KS
{5!1'L9 OflaaNer2yYYyY aoevLJNBKsyaAofs aSO02yR f I y13
SYGANRYYSylGdé [y3IdzZ 3S Aa | OljdZANBSR 6SOldzasS 27

Rather than focusing on language develant) SDAIE focuses contentcomprehension
Language is acquired because of the context in which it is contaifeskchers build vocabulary
with their students and have high expectations for success of language acquisition and the
concepts

SADIE escobmpasses soliceaching techniques that benetl types of learners, offering
particular support to students who are English Language Leariiées four major components
of this teaching approach are:

1. A VISUAL APPROACH TO CLASSROOM PRESENT&&Hers will use models,
kits, manipulatives, and gestures show students what they are talking about.

2. A HANDSON APPROACH TO CLASS WG@Ridents will learn faster with the use of
manipulatives and taskriented projects for them to build new vocabulanto their
work banks.

3. COOPERATIVE LEARNING STRATH®#HEBers will structure learning opportunities
through projectbased learning and during workshop instruction for studeota/ork
together,be held individually accountable, and develop positiveialoskills. Students
are more likely to tryto practice their English skills in smaller groups.

4. GUARDED VOCABULARY TECHNIQEE&hers make conscious choice regarding
the language used and how vocabulary will be introduced, pracGtaed
incorporated nto all components of their lesson®aying attention to clearly
enunciate words and phrases, teachers avoid idioms, colloquialisms and
abbreviations
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The SDAIE approach seeks to teach both content and language in a cognitively demanding
environment. Tie nature and goals of SDAIE lessons are to provide equal access to the
curriculum of study SDAIE strategies are consistent with multiple intelligence strategies,
LINE 2S00 ol a8 R,aridSdediel/ellutadion @isciplBdsh S &

CWC3will ensure tha our faculty receives intensive SDAIE professional development both
during our Summer Institute and throughout the school ye@lement 1J: Professional
Development provides more details about our professional development program.)

Project GLAD

Proect GLAD is an instructional and professional development model in the area of language
acquisition and literacyGLAD strategies are specific methods of instruction for a successful

9y 3t A&aK AYYSNERAZ2Y SRdzOIl (i Schogl leads atICitizérdzbfdha mt A y 3 dzt
World Hollywood, a school with\aery similar academic programgported that the Project

GLAD techniques are very well aligned to the instom@al model, and as such, weitegrated

into ongoing instruction

Major components ofltis pedagogical approach include:
1. Teach to the highest:

1 A classroom environment that values the student and provides authentic
opportunities for use of academic language and maintains the highest standards and
expectations for all students (Goodmadymmins, Smith, Collier).

2. Brain research, metacognition, and second language acquisition:

1! GAYS G2 FTTOGAGIHGS FYR F20dzA LINA2NI {y26f S
clustering (Costa, Rico, Kovalik).

1 An opportunity to insure a common basewfderstanding and scaffolding: direct
experiences, films, visuals, teachers read aloud (Krashen, Collier, Vygotsky).

1 Students taught how and encouraged to organize thoughts and texts utilizing
multiple intelligences: graphic organizers, summaries, visoalsontextual and
semantic clues (Costa, Rico, Krashen, Long, Gardner, Lazear).

1 Metacognitive aspect of teacher and students modeling of how an answer was
obtained not merely the correct answer (Costa, Farr).

1 A student set purpose for learning: finating, stated result or goal, student choices,
inquiry charts (High Scope, Hunter).
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T / KIyoSa G2 yS320AF+3GS YSIYyAy3a FTNRY I y3dz =
solving, social skills; heterogeneous grouping (Long, Kaggatsky, Cummins,
Shefelbine

3. Reading and writing to, wittand by students

1 Reading that stresses the purpose and joy before the skills; that begins with writing
and reading one's own language; continues with immense amounts of being read to;
time for silent sustained reading andesit sustained writing with oral book sharing
and quickshares (Goodman, Krashen, Flores, Traill).

1 Direct teaching of concepts, vocabulary or necessary skills; text patterns, academic
language, writing patterns; decoding skills (UCI Writing Progiattances, Chall,
Reading Task Force, Shefelbine, Adams).

1 Writing that stresses the metacognitive use of reading and writing as a process; use
of clustering/brainstorming to initiate writing; acceptance of developmental level of
writer; editing and revisig done only in appropriate place in the procesk
2OSNISRAGAY3I Ay SENI @& RNIFdOGaT y2a Ftf &N
conferencing methods to guide student through the process; use of logs for personal
responses to texts or issues; use denactive journals (Goodman, Graves, Calkins,
Rico, UCI Writing Project).

1 Big Books on walls, shared reading/writing experiences are only a few strategies for
a language functional environment; use of personal interaction values oral ideas and
ONER & &rat ogct(Tzill, Cummins).

4. Strategies to foster respect, trust, identity, and voice (Cummins, Berman, Baron).
5. Ongoing assessment:

1 Use of a variety of assessment tools to provide reflection on what has been learned,
how it was learned and what wilebdone with the information Assessment,
ongoing and summative, based on strengths well as needs (Costa, Wiggens, Farr,
Treadway, Lazear).

In Project GLAD, the growth in scores of English Language Learners far exceeded the norm at
the national level Over the past twenty years, Project GLAD has received the following

awards: the United States Department of Education, OBEMLA, Project of Academic Excellence;
a California Department of Education Exemplary Program; a model reform program for the
Califonia School Reform Design; and training model for five Achieving Schools Award Winners
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successful implementation of Proposition 227.

Both Project GLAD and SDAIEIE AYUNAYyaA O (2 O2yaidNHzOUADAAYX

multiple intelligences theoryThese coordinated approaches will ensure thaCaNC3Ztudents

acquire English language skills in reading, writing, listening, speaking, viewing, and thinking, and

proficiently meet grade level ELA standards.

MONITORING AND EVAIUON OF PROGRAM EEFIVENESS

The evaluation for the program effectiveness for ELs in the Charter School will include:

T

Adherenceto Charter Schoeddopted academic benchmarks by language proficiency
level and years in program to determine adequate yearly progress.

Monitoring of teacher qualifications and the use of appropriate instructional strategies
based on program design.

Monitoring of student identification and placement.
Monitoring of parental program choice options

Monitoring of availability of adequate resources.

SOCIOECONOMICALLSADMVANTAGED STUDENTS

As detailed extensively herein, we believe that all studentsleam and succeed, and that

420A2S02y2YAOlIfte aRAAIRGIYyGl 3SRe ailidzRSyda
same levels as students whose families have more financial resources. Poverty is not bhestiny.

other words, when children whoserfalies have few financial resources go to excellent schools,
they can do just as well in school, as children whose families have many financial resources.

Recent data from a similarlyrt é@rfed charter school (Larchmont Charter Scool) demonstrated
that the socioeconomicstatus2 ¥ G KSANJ a0 dzRSy G a RA Reagudle RS G SN A
student achievement. Infact, studentseligible for the Free and Rediced Lunch Program at

*|n 1991, Poject GLADwasdeclaredExemplary by the Calfornia Department of Edication. The growth of
standardized test scoresfar exceeded the norm. In 1991, Poject GLADwasdeclared a Poject of Academic
Excellence by the US partment of Edwation, OBEMLA. Ata national levd, the growthin scores also far exceeded
the norm. Project GLADwas tosen as a national dissemination model of effective training for teachersin
multilingual settings. Fve GLADTtrained schoolshave won Title | Adiieving Schods Awards. GLAD is aacognized
Model Reform Programfor the Califonia Sclool Reform Design. Project GLADhastrained in over 120school sites
nationally.

f
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Larchmont Charter School were amongthe top scorerson stardardized tests. Yet we know
that these results are not ubiquitouslomparatively, while only 37.8%of the éeconomically
disadvantagS Rstudentsin LAUSD scored at the proficient or above level on Math and English
tests, 74%of Larchmonii @a@nomically disadvantagedstudents sored proficient or better.

CWC3will be sensitive to socioeconomic differences and ensure all students have full access to
the educational, extracurricular, and social activities at the sch¥elt we state emphatically

that CWC3as not foundsystematic research that correlates socioeconomic status with school
achievement in a way that can lead to a pedagogical generalizatoother words, we will not
allow SES status to determine how students will be taugke.believe that all studentsaa

learn when given the proper instruction and support.
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Element 2: Measurable Student Outcome&lement 3: Method by Which Student Outcomes

Will BeAssessed.In the case thatstudents that are socioeconomically disadvantaged are low
achievingstruggle with learning differences or are identified as English Language Learners,
CWC3will utilize strategies described in other sections of this petii@WC® a8 wSa 2 dzND S
Specialist Teachend Student Success Teawnill be respmsible for identifying students and

families who might need additional resources or supports, including referrals to community
service organizations.

CWC3will serve a diverse student population, both ethnically and socioeconomically and will be
sensitive to the needs and strengths of all of our families. Establishing an inclusive learning
environment for all students is at the heart GIWC3 We believe tht learning should be

accessible to every student, regardless of background, and that teaching and learning should
honor all experiences. To that end we will:

1 Make recognition and appreciation of diverse backgrounds, cultures, and perspectives
(includingthose not represented by students and faculty) a constant theme of our
classroomsThe most effective schools not only highlight those backgrounds and
cultures that are represented in the classroom, but also (to some degree) recognize and
appreciate othebackgrounds and cultures that may be new and unfamiliar to the
students. Many cultures and backgrounds are brought to students from outside the
classroom through strategic choices of books, materials, and lessons.

1 Teach and model norms of positive, ustve interactions among members of the class:
The most effective schools work to form a culture of community within each classroom.
Teachers work with students to establish a respectful tone between every member of
the classroom community by teachingidents to value differences and resolve
conflicts appropriately. Teachers model this behavior when interacting with students
and other adult members of the community and by responding to comments that may
not honor the diversity of the community.

O«
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1 Provide learning experiences for all familids an effective school community, we will
work to support all families. Our faculty will establish workshops that address the
needs/desire of the families in our school, and which provide language suppbrt an
translation as needed. The focus of the workshops will be to provide guidance,
resources, and training to families with limited access. (See Elen@r@WCR® a
Philosophical Foundation for more details about the role of family involvement in
student karning.)

1 Offer extended service€WC3will offer awhole dayprogram (8:30am - 3:15om for
elementary grades) flom kindergarten on, and a beforerand | F (i $elddagtam for all
gradesto ensure fulltday @verage for all grades,in order to accommodate working
families. The core curriculum in art, musicand, physicaleducation, aswell as stool
field trips and other enriching activities,exposedisadvantaged studentsto leaming and
enrichment opportunitiesthey might otherwisenot have had. Again,we hopeto offer a
higK guality summer programfor our familiesto provide both academic and enrichment
opportunities. Such wrafaround services can assist in leveling the playing field from an
economic standpoint, and yet we emphatically do not believe #tademic
expectations or ultimate performance are tied to socioeconomic status.

G. SERVING STUDENTS WITH DISABILITIES

The Charter School shall comply with all applicable state and federal laws in serving students

with disabilities, including, butnotfiA § SR (12> { SOGA2Y pnn 2F GKS w
pnnéos GKS ! YSNAOlIya oAGK 5AaloAtAdASa ! 04 oa
9RdzOF GA2Y LYLINRGSYSyid ! OG0 6d4aL59L! £0d

The Charter School anticipates that it shall be initially categdras a public school of the
District in accordance with Education Code Section 47641(b), but reserves the right to make
written verifiable assurances to operate as a LéxicationAgency (LEA) as a member of
SpeciaEducationLocal Plan Area (SELPAgcgnordance with Education Code Section 47641 (a)
subject to the required notification period in accordance with Education Code Section
56195.3(b)

EDUCATIONAL PROGRAM

SPECIAL EDUCATIOBRAM
LAUSD Required Language

All charter schools must adhere to all terms and conditions ofChanda Smith Modified
Consent Decree (MCD) and any other court orders and/or consent decrees imposed upon the
LAUSD as they pertain to special educati@harter schools must ensure thad student
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otherwise eligible to enroll in their charter school will be denied enroliment due to a disability

2NJ 02 GKS OKIFNISNI a0K22tQa AylFoAfAdGe G2 LINROJA
place to ensure the recruitment, enrollment dmetention of students with disabilities at

charter schools.

t NA2NJ (2 [2& !'y3StSa 'yAFTASR {OK22f 5AadNROI0
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and CWC3egading the provision and funding of special education services consistent with the
NEBljdzZANBYSyida 2F GKS [!'! {5 {LISOAIFIf 9RdzOI GAZ2Y |
Education or provide approved legal verification of membership in another-s{gteoved

{9[t! ALK FANBSYSyl G2 FRKSNB G2 G4KS [!!{5Qa
requirements (see MOU execution requirements below). Charter schools who are considering

joining another SELPA shall provide the required notification of intent to lev8ELPA at

least one year and one day prior to the anticipated exit date (Education Code § 56195.3 [b]).

Districtauthorized charter schools permitted to participate in an-ofDistrict SELPA will be
required to execute a MOU by and between the LAldB8@®the charter school (if considered a
20 f 9 RdzOl G A 2 yrégarding Bh&Sprofision of &eclal edugation services. The
receiving ouwof-District SELPA Local Plan must be provided to the District for review and must
contain a commitment to esure that the Districhuthorized charter schools assume all
responsibility for the students with disabilities that enroll in the charter schools and that the
receiving SELPA is accountable for oversight, monitoring, and implementi@pémela Smith
MCDrequirements. A material amendment to the petition and Board approval will be required
unless the issue is addressed at the time of charter petition renewal.

SELPA REORGANIZATION
LAUSIRequired Language

The Los Angeles Unified School District is apprtwegerate as a singiBistrict SELPA under

the provisions of Education Code 8§ 56195.1 (a) and intends to continue operating as-a single
District SELPA as in the current structure but will now create two school sections (District
operated Programs and Cher-operated Programs) under the administration of one single
Administrative Unit pursuant to a reorganization plan approved by the Board of Education on
January 4, 2011 (149/101). The Charteoperated schools will not have a LEA status but will
function in a similar role in that each charter school will be responsible for all special education
issues including services, placement, due process, related services, special education classes,
and special education supports. Charter schools will appijmé&mbership in the Charter

operated Program section of the SELHAese schools will receive support from a Special
Education Director for the Chart@perated Programs.

Districtoperated schools will continue to receive the supports and services thgtdheently
receive from the Division of Special Education. Charter schools not meeting the criteria for
admission to the Chartesperated Program section of the SELPA will remain under the District
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operated Program section of the SELPA and will haveoptions for membership. These
schools may act as a Distrmperated school for the purposes of special education or may
chose to provide their own programs and services and be reimbursed for these services for
these services based on a percentage ofrtigeneral education fund contribution.

The reorganization of the SELPA will retain a central Administrative Unit to include Due Process,
Fiscal/Program Accountability, Compliance and Nonpublic Schools and Agéitees
reorganization would not create sew administrative branch of the Division of Special

Education but would utilize existing resourcésn Advisory Board consisting of five members
appointed by the Board of Education (three recommended by the Disipetated Programs;

and two recommendedby the Charteioperated Programs) provides chareperated schools

with a voice in the governance of special education in LAUSD. This Advisory Board will provide
input, guidance and support to the SELPA Administrator in the Administrative Unit in
coordinating programs and services across both District and charter schools. The Advisory
Board will also inform the Superintendent and Board of Education regarding special education
issues. The Advisory Board will operate by a set #d\g approved by the Bod of Education.

Compliance with the Child Find Activities for Conversion Schools

Districtauthorized conversion charter schools must conduct Child Find activities for students

residing in its precharter attendance areas (including private school shidg so that students

who have or are suspected of having a disability and needing special education and related

services are appropriately identified and, if necessary, referred for evaluation in accordance

with state and federal law. Conversion chaeOK 2 2f & Ydzad RAAGNAO6dzi S (K
G!' NB ,2dz tdd TSR . & [ 2dzNJ/ KAftRQa {LISOAIfT DbSSR
Network poster, and use other District materials to address the search and serve requirement

2T KS 46 6FRIP2AXRNS L9

MODIFIED CONSENT REE REQUIREMENTS
LAUSD Required Language

All Charter Schools chartered by thaUSD Board of Educatien[ ! ! {5 2NJ ¢ KS 5Aai
bound by and must adhere to the terms, conditions, and requirements of the Chamitla S

Modified Consent Decree (@D) and other court orders imposed upon District pertaining to

special education. The MCD is a consent decree entered in a federal court class action suit
initially brought on behalf of students with disabilities in LAUSIX dih agreement of the

parties approved by the federal court and monitored by a cappointed independent

monitor. The MCD includes eighteen statistically measureable outcomes and facilities

obligations that the District has to achieve to disengage ftoenaMCD and federal court
2PSNEAIKGD lEf / KFENISNI {OK22fa | NS NBIjdzA NER
Procedures Manual and Welligent, the Distnigtle wedbased software system used for online
LYRAGARdzZ £ ATl SR MHEREdaDd trackiBg\of relade® seidey piovided to student

during the course of their education.
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System (SIS) are made on a regular basis. The requested data must be submitted in the Office

2T UKS LYRSLISYRSYy(l az2yAld2NRa NBIdzANBR FT2NX¥I G

1 The Independent Charter School Suspension/Expulsion Report, duélgntmoughout
the school year.

1 Paper SESAC Reports and Welligent Student Listing Verification, du monthly throughout
the school year.

1 CBEDS, which is due at the end of October of Each School Year.

M1 All Students Enrolled December 1 of Each School ¥eamt the end of December
every school year.

9 Graduation Status of ioGrade Students Enrolled on December 1, due at the end of
June every school year.

The District is currently in the process of developing an Integrated Student Information System
(IS1S) as required by MCD. Although most Charter Schools are not currently utilizing the
5AA0NROGQE OdzNNByid {L{Z (GUKS a/5 NBIldzZANBa | ff
is developed.

H. IMPLEMENTATIONMHLINE

Our school devilepment phn begins wittschoolsizeof 240-288students in Kindergarten ta™
gradec with between 20 and 24 students enrolled per clasich year, we will add a grade

until we are operating at full capaciof 480-576 K-5 students. This model allows us to tms

solely on the primary grades in year one, and to establish a strong foundation of best practices
while the school is small.

Inorder to provide arigorous academic program of the highest quality, we have carefully

planned our school startrup and implementation to ensure athoughtful, progressve growth of

the school over time. From our model schools and other star(iup chartersin the areawe
alreadyhave learned muchabout the suaesssand challengesfaced inopening a new school,
particularlyin regadsto sewing a socioeconomicaly and ethnicallydiversegroup of sudents.

The chart on the following page highlights key tasks we anticipate in the coming months prior
to the opening of school



CWC3p. 10¢€
Charter Petition for an Initial 5 Year Term

Once the school is opeilGWCR élementary gradeswill grow by 80 ¢ 96 students each yeaas
we add a new Kindergarten classeach yearAs our enrolmentgrows, our staff and operations
will scale upaccordingly. Like many charter sctools, we anticipate that facilities might continue
to posea challenge and we might be forcedto move duringour starttup years We have already
conferredwith dozens of chater school operators, both small and large, in our questto ensure
that we implement ébest practicest in our management structure and planning. Through our
conversationswith thesecolleagues aswell asthe personal experiencesand expertiseof our
staff and Board, we alreadyhave leaned severallesnsthat have shaped our strategy. Our
goalisto ensure that aswe grow, and even oncewe are able to settle into a pemanent home,
we will establishsound management, careful strategicplanning, highmquality academic
standards, and the enthusissm and eagerparticipation of a wonderfully diverse,dedicated
school community.

The efforts of the CWC Schools leadership team, supported by a strong adwisornyttee of
experienced educatorhraveenabled usto creae systemsand structuresthat will serve our
school community well through the statmup phase and beyond. Thiaksto the support of our
generous funders, staff from the national office of CWC Schools has been able to lay the
foundation for a successful school launch.

In September 204, we will launcha rigorous and extensive national search for our school
leaders (Founding Principal and Executive Director), who will officially beduredy the

planning year of 201:2013. We have clearly identified the characteristics and skills nepgssa

to lead the school described in this charter petition. The Founding Principal and Executive
Director job descriptions are based on the expertise of board members at Larchmont and CWC
Hollywood, as well as the experiences of the school leaderstbfdsbools. We are utilizing a
multi-pronged approach to securing higjuality applicants, including dine posting, private

search firmsand inquiries through our rich professional networks. Applicants will undergo a
robust, multistage review process thacludes resume review, phone/skype interview and
writing sample submissiqms well as in person interview that includes role plays, analysis of
videotaped instruction, and data analysis exercises. In the highly unlikely event that our search,
begun nealy a year prior to the opening of school, does not result in a highslified

principal, the Chief Academic Officer of Citizens of the World Schools will serve as interim
principal.
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Fall 2011 Winter 2011-12 Planning Year2012-13) \ mmer 2013

s o Submit petition toLAUSD. Anticipated charter | Initiate required Ongoing.
=8 @ approval. processing, systems and

& 2 g | School leader will ensure smooth communication with CDE

3 < | processing and immediate response t¢ LAUSD in conjuncin

o E; 2 | requests, and attend all meetings as with CharterWorks, our

6 required. o | Offica provider.




Fall 2011

Winter 2011-12
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Community & Outreach

School leader to continue recruiting an
securing Founding Parents (FPs) as
partners in the development of the
school (up to 10% of eallment per
class will be reserved for the children
Founding Parents).

School leader to continue outreach to
leaders of community service
organizations, businesses, developers
and government agencies; seek press
coverage in neighborhood newspapers
geneiate promotional fliers and
materials (including translation into
Spanish, Korean and other appropriate
languages); oversee development of
websitec¢ includingappropriate
translations and oline forms for

LI NByida G2 AYyRAOI
regular blog upates and email blasts t(
interested families/supporters.

Founding Parents to initiate outreach t
neighborhood parents via
meetings/sessions at local preschools,
day care centers, religious institutions,
local parks, community service
organizationscommunity fairs and
events, and more, ensuring
O2YYdzy AOF GA2ya Ay

languages.

Ongoing.

Planning YearZ012-13) |
Ongoing.

Hold information
sessions (with
appropriate translation)
led by Principal and ED,
along with FPs and Boar
representatives.

Collect applicatioriorms
and hold enrollment
lottery.

Finalize Family
Handbook.

FPs partner with enrolleg
families to complete
volunteer tasks to open
school.

SUmmer 2013

hy3a2iAy3 ¢S
communications,
emails and printed
mailers to families.

l2ad LRGmf
G2 St O02YS¢
enrolled families in
early summer.

Principal will oversee
partnerships with
community
organizations for initial
AaSNIAOST f |
projects.




Facilities

Fall 2011

School leader searches for potential
temporary or permanent space in the
targeted area; submit Prop 39
application.

Winter 2011-12
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Planning YearZ012-13) |

Ongoing

If location secured:

ED oversees renovationg
and necessary permitting
and approvals.

FPs work with Principal
and ED to determine
needs for furnishings
(tables, chairs, teacher
desks, bookshelves,
cubbies, reading corner
couches, coat hooks,
window coverings, rugs,
office furniture, etc.),
equipment (computers,
printers, copiers, fax,
telephones, etc.), and
supplies (books, paper,
art supplies, etc.)FPs
will solicit as many
AYMl{AYR R2Y
possible, and work with
Board to determine
available funds.

cwczlp. 111

Summer 2013
Ongoing

FPs/enrolled parents, i
collaboration with
Principal and teachers,
willorgay AT S a g
LI NG AS&aé
assemble, install and
aShmdzLd Of I ;
office, play yard and
other space.
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Fall 2011 Winter 2011-12 Planning Year2012-13) \ Summer 2013
School leader to submit grant
application to Walton Family
Foundation following submission of
charter petition.

t 2& 0 mOKI NJ Ongoing Ongoing
approval: ED to
submit PCSGP
proposal to CDE and
foundation grant
requests to local
foundations such as
Weingart, DSYRnd
others.

Founding Parents tbegin pledge drive
FYR a2t AOAGFGAZ2Y

Board to conduct
fundraising/capital
campaign.

Fundraising

FP4o initiate special
events and solicit

A ¥imd donations
(e.g., furnishings,
computers, supplies,
books).
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Fall 2011 Winter 2011-12 Planning Year2012-13) \ Summer 2013
Outreach to identify potential Hire Principal Principal design
candidates professional

development program
and lead
Summer Institute.

ED and Principal finalize
Employee Handbook.

Principal recrui and ED hirsoffice staft
hiresteachers and
G§SIF OKSNABEQ |

Principal identiesand
secures effective
partnerships and
contracts with
appropriate professional
development providers
for faculty.

Saffing

Secure necessary
contractors including
K2amnt dzy OK LJ
schod provider,
educational consultants,
etc.
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MONITORING OF INSTGRUON

Consistent monitoring of instruction is essential to ensuring thatgjghlity and appropriate
instruction is occurring in all classrooms throughout the yedonitoring instruction will take
five forms:

Teacher Evaluatiog Teachers will be evaluatewice a year, usingreevaluation

systemthat assesses thieey professional practice domain¥hePrincipalwill provide

'y FaasSaavyYSyid 2F FyR FTSSRoI OfultipeidnainsRA y 3 St
including student outcomes, curriculum designssi@om environment, instruction and
professional responsibilities.

Data Analysig The Rincipal will monitor student outcomes through both state
standardized assessments and the school selected ones detailed in Element 2. Through
the analysis of stueht performance data, the school leader will determine the
effectiveness of the instruction provided. These results will guide the monitoring and
support that s/he provides to the teacher. Ttrends inform the lessons theriRcipal

selects to observehe reflection questions asked, the focus of feedback provided and

the type of professional development support offered. Furthermore, the Executive
Director and Board of Directors level are ultimately accountable for monitoring the
success of the acadenmpcogram and with making any necessary programmatic changes
as indicated by the student performance data.

Informal Observatior ThePrincipalwill be in classrooms daily, conducting informal
walkthroughs and more extensive observatiofi$e walkthroughk will provide glimpses
of instruction over time while the more extensive observations will enablePttiecipal
to understand how full lessons unfold.

Faculty Professional DevelopmerEach week the faculty will work together during the
professional deelopment session allowed by a gldy shortened dayThe Rincipal is

primarily responsible for ensuring the effeeness of these sessionshs/may present,

design the agenda and/or assign the facilitation to staff, as appropriate. This time will

be uwsed to plan future instruction, reflect on past instructi@nd analyze student

performance data The analysis of studenepformance data will alert therihcipal to

GKS GSIFOKSNARQ &4dz00Saa Ay SyadzZNAy3a addzRSy
combination with the student performance data, will enable encipalto see the link

between instruction provided and student learninghe insights gleaned will be used to
provide direction regarding the design of future instruction

Whole Child Meeting As describe above in SectionAedressinghe Needs of All
Students, thePrincipalwill meet with each teacher quarterly to discuss the progress of
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each child.This meeting is a key source of information about the progress of each
student, and thus of the success of the instruction provided.

Lesson Plan Reviewleachers will submit lesson plans electronically and post them to
an online site (such as Google Boaritlhe weekly schedule of lessons is shared with
colleagues in addiin to thePrincipal This system will facilitate the potential for mixed
groups, consistency across classrooms, anglaoning as well connections between
classroom and spmalty instruction The Rincipal will review lessons weekly, and the
focus of hs/her review (i.e.the elements that she reviews most closely) is informed by
recent student performance data and classroom observations. Narrow feedback is
provided via email and, when warranted, more substantive feedback is provided in one
on-one coaclng sessions. In some cases, concerns about lessons plans that span
several teachers inform future professional development.

In combination, teacher evaluation, informal observation, faculty professional development,
whole child meetingsand lesson pla reviewwill provide the incipal with a comprehensive
understanding of the instruction occurring across the schawoladdition to serving as the basis
for individual teacher evaluation, the regular monitoring of the quality and appropriateness of
instruction enables the fhcipal to determine trends in individual classrooms and across the
school Awareness of these trends, both positive and negative, provides the impetus for future
adjustments in the academic program

|. TEACHER RECRUITMENT

CW@ believes that recruiting, developing, supporting and retaining {tjghlity teachers is

essential to the success of our school. School leaders will select teachers based on the criteria
outlined in Elenent 5: Employee Qualifications and the job desamipipresented in Appendix J:

Job DescriptionsAll teachers of core academic subjgéisglish language arts, mathematics,

science and social studiesimanitieg atCWC3H» A f f KIF @S | ol OKSf 2NN& RS:
credentialing in accordance with Education C&84&605(l) and demonstrated core academic

subject matter competence

Recruitment of teachers will utilize multiple methods: professional networks, online sites and

local universities with education credentialing prograrige will make use of our profemnal

networks (such as TeacbrFAmerica, local charter schools, California Charter Schools

Associationand university connections) to publicize open positioRsstings will appear on

Ydzt GALIX S aA0Sa DHwebsiieKCradQdst hdCWER A Yy EZSo6 4L 0Q0 | yR 0
forwarded through university alumni and charter school graup#e also have a number of

highly prominent and respected educators on our Board iaformal alvisorycommittee who

will assist in spreading the word about our recruitment

When a position is availabl€WC3will review the criteria and qualifications for the open
teaching position and advertise it along with a job descriptiBased on a review of resumes,
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school leaders (and current teachers) will interview likely candidates and observe them
teaching a sample lesson. As needed, additional processes such as analysis of student
performance data or videotaped instruction will bélized to select final candidate.

Our thorough and rigorous selection process will ensure that selected candidates are aligned
with our mission and philosophy and bring a strong repertoire of séglsvell as a willingness
and capacity for ongoing development.

J. PROFESSIONAL DEVBENT

cwC®a | OFRSYAO Y2RSf RSYlFYyR&a KAIK ljdzahtAadge dGdSIC
LINEFSaaAz2ylf RSOSEt2LIYSyd Aa + O2NB O2YLRYySyl

CORBELIEFS

We intend to apply our beliefs aboibw learning best occupgesented in Elerent 1.C:
CWCRa t KAf 2 a2 LIt Only to inStatingi P studegtdsut also to professional
development for teachers. As the National Research Counciluztettin their 1999 report
How People Learn: Brain, Mind, Experience and School

GOYDANRBYYSY(a -cérketed atténipiSto Huifl oNJthE NJ

strengths, interestsand needs of the learners. Many efforts to

facilitate teacher learning fall short this regard; they often consist of

NBIljdzA NBR fSOGdzZNBSasz IyR @g2NJ] akKkz2Lla GKFG |
y' S S R b 186)

Ly O2y iGNl ads 6S Attt 2FFSNILINPFSaaAz2ylf RS@St
needs as well as offerings that arequired for all staff.

Wdza G Fa 2dzNJ S OKSNER gAff RSaA3ay OdzNNA Odzt dzy o
our Principal design professional development activities to meet the specific needs of individual
teachers.L y ONJI ¥F ( A &/iditial prisf&ssicndD dege®dm@nt plan, our Founding Principal

will adapt the particular structures and content based on the experience and expertise of the
founding faculty merbers In subsequent years, theiRcipal adjusts the professional

developmentplan to accommodate the needs of incoming faculty members, to respond to

insights gleaned from practice and to develop techniques to respond to identified student

needs

The principle of the Gradual Release of Responsibility, described above in sattilead How
Learning Best Occuyrns also applicable for structuring adult learning.

*® How People Learn: Brain, Mind, Experience & Schdational Research Council (1999 180)



CWC3p. 117
Charter Petition for an Initial 5 Year Term

We will:
1 Present tools, techniques

1 Support teachers as they strive to integrate those into their rich repertoire of
instructional techniques

1 Guide analysis of efttiveness
1 Provide feedback as needed
1 Monitor independent implementation

In addition to developing their skills in teaching students, teachers will have opportunities to
develop their skillsn supporting their peers. Sa addition toparticipating in professional
development, key teachers will be asked to take on thle of resource to their peersiVe will
identify individuals as team leaders in specific areas. For example, at each grade level one
teacher will participate in more ¢ansive professional development nderstanding by
Designand then guide the other teachers. Another teacher at that grade level would get more
extensive training in Everyday Math and be responsible for setting up the mathematics
instructional calendaand supporting professional development in mathematics.

STRUCTURES

Our Founding Principal will bear primary responsibility for creating our professional

development plan and specific activities for our faculty, based on their individual needs and
experience levels, but these activitiesll encompassletailed instructionn our educational

philosophies, assessment methodologies, utilization of our dgséem,and more. As noted

earlier, we hope to form strong collaborations with similar charter schools and share

professional development resources in particular, invitingjr faculty to attend some of our
AynmK2dzaS aSaaizya gA0K GKSY NBOALINRBOFGAY3I F2N

Specific professional development activities to support faculty in their professional growth
RAZNAY 3 GKS HanmuHmuHnamo aOK22f &SIFENI gAtf AyOf dzRS

 SUMMER INSTITUTEIZNA Y3 | LI ARY (62mgSS]T aAdzYYSNI Ay
AYTRSLINK GNI}AYAYy3 2y 2dzNJ SRdzOF A2y LKA 2
collaboratively plan curriculum and lessons in consultation with leading exXperts

%" Again, thanks to the generosity of our donors to provide fundraising for the scheallready have
sufficient funding to conduct this Institute in Year One.
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1 MODEL SCHOOLS/TEARHESTTUTESThroughout the year, our faculty will visit our
Y2RSt a40K22fa IyR FTGGSYR GSIFOKSNI NI AYyAy3
Educator Days and Critical Thinking Institute). We will form partnerships with these
schools and others, includingarchmont Charter Schools, to enable shared resources,
mentoring of our teachers, and collaboration and discussion of best practices.

1 FACULTY LIBRARYIr Principal will compile a resource library for the faculty that
includes ortine and hard copy referer® materials, research studies and sample
curriculum and lesson plans.

1 WEEKLY STAFF MEEBNZERIODIC INTENSDWAII faculty will meet weekly on
Wednesdays (a short instructional day) with our Principal and outside educational
consultants to continuougldevelop, refine and evaluate curriculum and lesson plans
0FraSR 2y AYRAGARdAzZf addzRSyiaqQ ySSRazxz GSI OK
whole in a collaborative, supportive environment. Our school calendar also includes
four full work days throghout the year for intensive development, either via outside
O2yFSNByOSa 2N AYUSNYIlf FdZ t tRFe $2NJ] aKz2LJ
attend outside workshops and conferences, they will be expected to make
presentations upon their return for thefellow faculty, and perhaps guests from our
partner schools, and then work collaboratively with their peers to implement their new
learning into our school framework.

f DAILY PLANNING TIMEeachers will be given ample planning tifjei dzZRSy (i & Q
participaton in specialty classes allows time for planning during the school (¥
will attempt to create school schedules that allow common planning time for teachers in
the same grade.) In addition, portions of the weekly professional development on
Wednesdapa aK2NISYySR RIFeéa gAafft ftt2g F2NJ 4SI O
peer teachers in the same grade, and across grades as reléWnile our teachers,
and indeed all teachersspend countless hours outside of school preparing, planning
and, reviewing student work, this time allotted during the school day will enable our
teachers to work collaboratively as a team in designing lessons that best suit individual
students in a supportive, professional atmosphere.

CONTENT AND OUTCOMES
Professionbdevelopment will include:

1 Presentation of the theoretical underpinnings of our philosophy and curricular
approaches

1 Activities to assist teachers in internalizing the theories
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9 Introduction to curricular tools

1 Opportunities to plan using the curricular tools, with support

1 Introduction to assessment tools

1 Training in analyzing assessment data and determining the implications for instruction
Through professional development, teachers will develop

1 An undergsanding of the theoretical underpinnings of our philosophical, pedagogical and
curricular approaches

1 Skill in analyzing student assessment data to assess students progress and determine
implications for future teaching

1 Familiarity and dexterity with utzing curricular tools to accomplish student
achievement goals

1 Capacity and comfort in reflecting with their peers as they stiaveecome even better
teachers

While the specific agendas, traineesd materials will be determined by our Principal,
among other things, we anticipate that our teachers will study the following in the context
of the foregoing activities:
1 Curricular Tools outlined in Elemengl Instructional Framework, including
0 Fowntas & Pinnell Continuum of Literacy Learning
o Everyday Mathematics
1 Instructional Strategies described Element IE: Instructional Framework, including
0 Projectbased learning

o Writing Workshop

1 Techniques for meeting a variety of student needpmesented in Element.E:
Addressing the Needs of All Students

1 Assessments presented in ElemehtMeasurable Student OutcomesEement 3:
Method by Which Student Outcomes Will Be Measured
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The Principal will utilize feedback from teachers, observatafnsstruction and student
performance data in determining the specific content and timing of professional development.
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ELEMENT 2: MEASUREABLE STUDENT OUTCOMES

Element Reaqiirement: dThe measurable pupil outcomesidentified for use by the charter
school. Pupil outcomea Means the extent to which all pupils of the school demonstrate that
they have attainedthe ills, knowledge and attitudesspecified as goalsin theschoof Q a
educational prograY ® Education Code Section 47605(b)(5)(B)

The measurable school and pupil outcomesGoVC3are designed to reflect our dedication to

educate children so that they can flexibly apply the skills and information they have learned in

school to a variety of settings. Student outcomes are derived tf@rCalifornia Stat€ontent

Standards, our definition of an educated person in the 21st century, and the multiple

intelligences Students will demonstrate progress toward meeting and exceeding these

learning goals through their completion of interdisdipf | NB = & dza@S Ol ma LISOATAO
ASNIAOSTE SFNYyAYy3I LINRP2SOGazr a ¢Sttt Fa (KNRdIAK
our mathematics and literacy programs.

The Principal and faculty will be accountable for the academic achievemerusgtological
well-being of CWCR & & (i diie &nhdipal is ultimately responsible for meeting target goals,
and will be held accountable by the Board of DirectdrlBe Principal will also be accountable
for meeting Adequate Yearly Progress as required by NThéBExecutive Director is
responsible for ensuring that annual goals are set and will be accountable for the ultimate
success of the school.

DEMONSTRATION OF ATNED SKILLS, KNOWGE, AND ATTITUDES

STUDENLEVEL OUTCOMES

ACADEMIC GOALS

The skills, knowledge and attitudes listed in the charts below are measurable learning goals
derived from C/Aate Content $andards, national Common Core State Standards, and our
definition of an educated person. The student academic achievement outctunioes

YSIFadz2NBR gAff F20dza 2y addzRSyiQa RS@St2LISyi
all content areas. Outcomes will include knowledge acquisition, problem solving, and reasoning
skills.

In addition, please see Appendix A: Curriculumefdetailed scope and sequences for all core

courses by grade, including aligned standards with specific numerical references to the

standards, curricular resources, activities, and assessméni€S (i 6t Sa 0St 29 f Aal
student outcome®) I &as theSriedins and frequency of assessing students, including
Yy2ynmOAGSR NBETFTFSNByY OS. The assessindntppdacifes is tidigrades | y R NR
OKIy3aS 2SN 0KS aBiNTRSERNS o8NP MWBR dadSTKSNI 0St
in their agroaches.
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It is important to note that while our primary focus in all aspects of our curricigutnect
4dz0 ¥YSQWBNI AyaluNWzOGA2y > LINRP2SOGmnmolaSR €SI NYA
instruction in the arts; is in ensuring each studénQa Y aidSNE 2F 3INI R f
O2NB O2yiSyid IINBlLaz Ia I YAaarzynolaSR &a0K
and beyond the core state standards & RS GF Af SR GKNRdzZAK2dzi GKAA& LIS
RSaA3Ayé | LILINEHYGKAYA & yRa2¥WzNI F20dzA 2y RIFGF TRNR
clearly define and then assess which state standards and other objectives are desired, and then
achieved.

CWC3will utilize a variety of assessment tools in evaluating student achieveofestated

objectives across all discipline8ssessments in arts instruction (both in dedicated art class

GAYS YR AY AYUGSNRAAOALI AYINE g2N)] Ay ,02NB Of
and P.E. will all be included on student report carals well as ongoing teacher assessments of

student work and mastery of applicable standards and other learning objectives via student

work portfolios, teacher observatiorand conversation with students.

The skills, knowledge, and attitudes in the cHagtow are measureable learning goals derived
from state and national standardas well as schoolide learning outcomes. The uséin-

house assessments and the frequency of assessment are also addressed. A description of the
assessment tools used @VC3that appear in the following chart can be found beginning on

the first page oElement 3: Method by Which Student Outcomes Will Be Measured
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K-8 Student Goals by Content Area

Content  Skills, Knowledge,
and Attitudes

Students will achieve

Achievement

Frequency of Assessmenlt

Assessment Tools

Kindergarten3

grade level content

knowledge in: Words, and He They Work be at proficient orabove
1. Reading Assessment Checklists on the progress report

(decoding, fluency

comprehension,

grammar, spelling

capitalization,
punctuation)
4. Listening and

Speaking
(strategies and

applications)

9 Fountas and PinnellLetters,

Kindergarter5

three genres of writing

1 Rubricsbased on the criteria oA
Curricular Plan for The Writing
Workshopassessment rubric

1 Ongoing

1 3times a year:

w and literacy 1 Fountas and Pinnell Benchmark|  Septembef®, January & | students will read at or
= analysis) Assessment System (BAS) May above grade level
o 2. Writing (cratft, { 3times ayear: accorqling to the Fountas
g genres, reseah, |6 Trait + 1 Rubric September, January & | and Pinnell BAS.
> strategies and May
© conventions) 1 Observation & documentation of § Ongoing
< 3. Language reading and writing behaviors
= Conventions
0 (sentence 1 Portfolio Assessments of at leas| § Three times a year
structure,

1 End of each unitEvery
4-6 weeks.

85% of our stdents will

and California Standards
Test (CST)85% of our

8¢ KNP dz3 K 2 dzi

GKSasS OKI NIliaz

$S KI @S dzaSR

G{ SLIGSYO SNE

FT2NJ GKS

calendar is finalized, we will create our calendar based on it, and assign new dates to our official assessment calendar.

0






