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Executive Summary  

Mission and Vision  
Collegiate Charter High School of Los Angeles (also referred to herein as "Collegiate" and 
"Charter School") will prepare all students in grades nine through twelve for success in four-year 
colleges, professional careers, leadership in their communities, and lives of opportunity.  
 
Collegiate is a proposed 9-12 free, public charter school founded on the belief that every 
student, regardless of race or socioeconomic class, can achieve high levels of academic 
success and that every student deserves an excellent education and access to college 
preparation. Collegiateôs faculty and staff will set a school culture that champions high 
expectations for academic achievement among all students and will invest in a spectrum of 
support and intervention structures to help every student become ready for success in college 
and professional careers no matter their skill levels or learning needs coming into the school.  In 
working to fulfill Collegiateôs college and career ready graduation requirements, each student 
will complete the University of California A-G admissions requirements. 

Target Community  
Collegiate will serve the students of Boyle Heights, Lincoln Heights and the surrounding areas, 
a historic community on the eastside of Los Angeles that is home to over 99,000 residents.1 In 
the proposed target community, annual median household income hovers at $33,000. As of 
census 2000, 40% of children under seventeen in this area were living below the federal poverty 
line.2 The community has limited access to college preparatory high school programs, and only 
5% of adult residents 25 years and older have earned bachelorôs degrees from four-year 
colleges.3  

School Design 
Collegiate Charter High School of Los Angeles proposes to open in August 2015 with 132 
students in grade 9, and we will grow one grade level each year to eventually serve a maximum 
capacity of 528 students in grades 9 through 12 by fall 2018. Collegiateôs small school model 
will deliver personalized support to our students are enabled by close student-teacher, student-
leader, teacher-leader, and family-school relationships. In cultivating this school community, we 
seek to ensure that no student slips through the cracks, no matter the academic or social-
emotional challenges a student may face individually. 

 
Operating year Y0 Y1 Y2 Y3 Y4 Y5 

Fiscal year 14-15 15-16 16-17 17-18 18-19 19-20 

9 0 132 132 132 132 132 

10 0 0 132 132 132 132 

11 0 0 0 132 132 132 

12 0 0 0 0 132 132 

Total 0 132 264 396 528 528 

                                                      
1 L.A. Times Mapping Project: http://maps.latimes.com/neighborhoods/neighborhood/boyle-heights/. 
2 Census 2000. 
3 Ibid. 
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We specifically seek to serve the needs of students who can benefit from a supportive and 
structured secondary program that will accelerate their academic growth and enable them to 
reach mastery of grade level skills and core competencies throughout high school in order to be 
ready for college no matter their entry levels. For this reason, our proposed approach to meeting 
community need includes: 
 

¶ Equitable access: To ensure equitable access for all students to academic and 
enrichment opportunities, we provide a high quality academic and enrichment program 
that will enhance college and career readiness. 
 

¶ Rigorous curriculum: To allow all students the opportunity to meet the A-G 
requirements, a college readiness aligned course of study for all students ensures that 
all students achieve college and career readiness. 

 

¶ College-going culture: To inspire all students toward a bright future and lives of 
opportunity, a professional preparation and college-going culture permeates all aspects 
of every studentôs daily experience at Collegiate. 

 

¶ Individual support: To reach the needs of all learners, personalized structures and 
supports for all students ensure that all students can successfully complete the college 
readiness-aligned required course of study. 
 

¶ Human capital development: To prepare a mission-driven staff to deliver results for all 
students, we invest in staff professional development, ensuing that every team member 
is equipped to implement the proposed school model and deliver on our schoolôs goals. 

 
To ensure that we reach all students, the Collegiate instructional program embraces three key 
instructional strategies demonstrated to be highly effective at the high school level: 
 

¶ Connective instruction: Making personal connections to the subject matter through six 
teaching practices: helping students see the relevance of academic content to their lives, 
cultures, and futures; conveying caring for students at an academic, social, and personal 
level; demonstrating understanding of students; providing affirmation through praise, 
written feedback, and opportunities for success; using humor; and enabling self-
expression by having students share ideas, opinions, and values with others 

 

¶ Academic rigor: Emphasizing the academics of a class via three teaching practices: 
providing challenging work; ñacademic pressò (emphasis on hard work and academic 
success); and conveying passion for the content 

 

¶ Lively teaching: Replacing tedious lectures and low-involvement videos with 
instructional strategies to present content material that will cognitively engage students: 
for example, academic games including Jeopardy and Family Feud, having students 
work in cooperative groups, and assigning hands-on projects 
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Capacity of Founding Team  and National Network of Support  
 
Vanessa Jackson, Lead Founder & Building Excellent Schools Fellow 
Lead Founder, Building Excellent School Fellow, Lead Petitioner, and proposed Executive 
Director Vanessa Jackson is an experienced educator and manager with a successful track 
record leading students and adults in the private sector, nonprofit sector, and school 
management context, as well as successfully managing complex projects and finances within 
regulatory environments. In addition to visiting over 30 high-performing urban charter schools 
nationally, Ms. Jackson also completed a leadership residency at Endeavor College Preparatory 
(ñEndeavor College Prepò), one of LAUSDôs highest-performing charter K-8 schools. During this 
residency, Ms. Jackson had extensive opportunity to observe core elements of Endeavor 
College Prepôs middle school model. Ms. Jackson stayed on at Endeavor College Prep for the 
2014 spring to work intensively with the seventh grade class to prepare them for their high 
school transition. 
 
As the founding Director of College Readiness & Student Life and subsequently as the founding 
Dean of Upper School & College for Achievement First Brooklyn High School, a high-performing 
charter start-up in Brooklyn, NY, Ms. Jackson designed the systems and structures that support 
college preparation, readiness and admissions, including the college application process, SAT 
data and analysis protocols, Advanced Placement programming, and achievement culture 
programming throughout the school. Ms. Jackson taught math interventions, leveled guided 
reading, SAT Prep, and College Readiness Seminar to students in grades 9 through 11, 
managed student recruitment, built the After school enrichment program, developed and led 
Saturday Academy, managed summer programs placement, served as and then coached grade 
level chairs, and coached a portfolio of five teachers and counselors. Ms. Jackson has 
completed a number of instructional leadership professional development programs, including 
Achievement Firstôs dean and instructional coach trainings. She has also designed and 
delivered professional development workshops for teachers. 
 
Before teaching and leading at the high school level, Ms. Jackson worked with two high-
performing, college preparatory charter school networks, managing special projects including 
governance, new teacher trainings, legislative advocacy, student recruitment, and development 
of a strategic plan and budget model for a CMO launch within full compliance of federal, state, 
and city regulatory requirements. Ms. Jackson joined the Building Excellent Schools Fellowship 
eager to be part of the cadre of school leaders who are setting ambitious goals, carefully 
designing and refining strategies to meet these goals, and building the structures, culture, and 
human capital to meet those goals in a systematic way. Ms. Jackson earned a BA from 
Princeton University. She was a 2004 Fulbright Fellow in Moscow, Russia and earned an MBA 
from the New York University Stern School of Business.  

 
Building Excellent Schools 
Building Excellent Schools (BES) has more than 13 yearsô experience preparing and supporting 
BES Fellows to create and launch high-performing urban charter schools, and BES schools 
have provided an academically rigorous education to over 20,000 students in grades K-12 
nationwide.  Eighty-seven percent of our scholars qualify for free/reduced lunch, 50% are 
African American, and 42% are Latino.  Most importantly, these students are performing at high 
levels.  According to our most recent data collection, 88% of BES students outperform their 
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district counterparts in math and 76% outperform their district counterparts in English language 
arts.   
 
BES schools raise expectations for academic achievement, student behavior, and school 
culture, driven by BESô firmly rooted belief that all students can learn and achieve at high 
levels.  All BES Fellows share the belief that academic achievement drives and informs all 
elements of school design and emphasize the goal of college readiness for all students from the 
first day of school.  The selectivity of the BES Fellowship ï BES accepts 1-2% of candidates 
annually ï results in a final cohort of talented leaders who demand the most of themselves and 
others.  The BES Fellowship is a rigorous and intensive training year in urban charter school 
design and leadership that implements our comprehensive competency framework along a 
structured timeline.   
 
BESô expertise in developing excellent school leaders has been recognized and sought after by 
talented leaders seeking to enter the BES Fellowship, and by individuals and organizations 
outside of our network ï and outside the charter sector.  We take great care in selecting both 
our BES Fellows and the cities and states we work within, and we work closely with each BES 
Fellow to ensure that schools are sufficiently funded, follow the local processes for 
authorization, and have the necessary community support to succeed.  Once a BES school 
opens its doors, it has access to ongoing support with BES Connect to Excellence, which 
anticipates the needs that school leaders commonly encounter in each year of school growth 
and addresses school-specific challenges and opportunities as they arise, including staff 
recruitment, student enrollment, facility acquisition, governance development, leadership 
development, financial planning, operational implementation, staff training, and instructional 
planning. BES conducts a comprehensive survey of all its schools annually in order to monitor 
student achievement data and other leading indicators of school success.  
 
Jimmy Abarca, Sales Incentive Analyst, Kaiser Permanente 
Mr. Abarca was born and raised in the San Fernando Valley and attended Los Angeles Unified 
School District schools from kindergarten through grade twelve. After graduating from the 
University of California at Santa Cruz with a B.S. in Economics, Mr. Abarca joined Univision 
Music Group and Universal Music Group where for three years he worked as a Royalty Analyst 
and Assistant Manager of Royalty Accounting. He then worked for Yahoo! Inc. before leaving 
California to pursue an M.B.A. and graduated from the NYU Stern School of Business in 2009. 
Mr. Abarca returned to the Los Angeles area immediately after graduation and joined Kaiser 
Permanente in Burbank where he is a Sales Incentive Analyst. 
 
Haleta Belai, Executive Immersion Manager, Centene Corporation 
Ms. Belai is a service operations professional with experience managing operations across 
healthcare, education, and nonprofit sectors. Ms. Belai currently works in new business 
implementation for a Fortune 500 managed care organization, where she is completing an 
executive immersion rotation program. Previously, Ms. Belai worked in an external relations 
function for Achievement First, a charter management organization that manages a network of 
over 20 high-performing public charter schools in New York, Connecticut, and Rhode Island. In 
this role, she focused primarily on project management of New York governance initiatives and 
special projects. In her role with the External Relations team at Achievement First, Ms. Belai 
coordinated preparation, execution, and follow-up for bi-monthly charter school board meetings 
for six growing charter schools across the networkôs Brooklyn-based cluster of schools. Prior to 
this role, Ms. Belai co-founded a successful nonprofit skill-training program for ex-commercial 
sex workers in Addis Ababa, Ethiopia. Ms. Belai holds a B.A. from Columbia University and an 
M.B.A. from the USC Marshall School of Business. 
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Sudhir Lay Burgaard, Senior Associate, Morris, Polich & Purdy LLP 
Mrs. Lay Burgaardôs practice focuses on environmental litigation and toxic torts. Mrs. Lay 
Burgaard represents municipal and private clients in cases involving contaminated property that 
arise under federal and state statutes and common law, and she provides regulatory and 
compliance counseling in environmental remediation cases. She has handled matters involving 
the Endangered Species Act, the Federal Insecticide, Fungicide, and Rodenticide Act, and the 
Health and Safety Code. Mrs. Lay Burgaard has experience working with local, state, and 
federal agencies on environmental, natural resources, and land use matters. Her areas of 
expertise include the Comprehensive Environmental Response, Compensation, and Liability 
Act, the Resource Conservation and Recovery Act, the Clean Water Act, the Clean Air Act, the 
National Environmental Policy Act, and the California Environmental Quality Act. Mrs. Lay 
Burgaard also represents contractors, subcontractors, owners, developers, property managers, 
and design professionals in a variety of matters, including mechanicôs liens and stop notice 
actions, and prevailing wage, construction defect, and professional liability claims. In addition, 
she represents property owners and managers, landlords, tenants, and business owners in 
premises liability cases. Mrs. Lay Burgaard earned a B.A. from Princeton University, J.D. from 
Southwestern University School of Law, and L.L.M. from the George Washington University Law 
School. 
 
Dr. Gary Fraser, Assistant Dean & Executive Director, USC Marshall School of Business 
Dr. Fraser is Assistant Dean of the Full Time MBA Program and Career Services at the 
University of Southern Californiaôs Marshall School of Business.  He is responsible for 
overseeing highȤtouch student areas including Academic Affairs, Student Engagement, 
Leadership Development, and Career Services. In his first year at USC Marshall, Dr. Fraser led 
a redesign of the career officeôs internal structure and launched a new career development 
process for M.B.A. students. Previously, at New York Universityôs Stern School of Business, Dr. 
Fraser revamped the career development program for incoming MBAs, restructured the onȤ
campus interviewing process for full time students, launched the Career Center for Working 
Professionals - a career services center dedicated to selfȤsponsored Executive M.B.A. and 
Langone PartȤTime M.B.A. students, and all NYU Stern alumni.  In 2011 he led the launch of 
NYU Sternôs first Leadership Development Program for M.B.A. students.  In his time at NYU 
Stern, he was voted both ñAdministrator of the Yearò multiple times and ñDean of the Yearò by 
the M.B.A. student community. Prior to working in Higher Education, Dr. Fraser held positions in 
brand management at Sara Lee, Cadbury Beverages, and Kraft/Nabisco. While a student at 
Stern, he was President of the Association of Hispanic & Black Business Students, a 
Consortium Fellow and a recipient of NYUôs prestigious Presidentôs Service Award.  He holds a 
B.S. from Syracuse University, a M.B.A from the New York University Stern School of Business, 
and an Ed.D. from the University of Pennsylvania. 
 
Peter Hennessy, Vice President, OneWest Bank 
Mr. Hennessy is a Vice President for the OneWest Bank Corporate Banking Team within the 
Specialized Lending Group where he is responsible for sourcing and structuring loans which do 
not fall within the identified industries targeted by other groups within Specialized Lending or the 
usual banking business serviced by the Commercial Banking team. In addition, Mr. Hennessy is 
responsible for sourcing, diligencing and purchasing syndicated loans which do not fall within 
industries which have targeted teams at the bank. Mr. Hennessy has over ten years of banking 
and investment management experience with a focus on high yield and distressed corporate 
loans. Mr. Hennessy holds a B.A. from Boston College, a M.B.A. from the University of Chicago 
Booth School of Business, and is a Chartered Financial Analyst. 
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Michelle Jasso, Founder and Co-Director, Endeavor College Prep 
Ms. Jasso is an experienced public school educator with proven success in the classroom and 
within instructional and executive school leadership. She began her career in education as a 
Teach For America corps member in the Baltimore City Public Schools System. Ms. Jasso 
earned her B.S. at Santa Clara University and her M.Ed. at Johns Hopkins University. She has 
also taught at two charter schools in Los Angeles, as a fourth grade teacher at View Park 
Preparatory Accelerated Charter School and as the founding English teacher at KIPP Los 
Angeles College Preparatory Charter School. During her year as KIPP L.A. Prepôs Director of 
Curriculum and Instruction, her intense focus on improving instruction led to a dramatic increase 
in the schoolôs test scores, from an Academic Performance Index (API) score of 720 to 824 in a 
single year. Ms. Jasso has trained new teachers through the Los Angeles Teaching Fellows 
program and has coached school leaders as part of the California Charter School Associationôs 
California Charter Quality Institute. In 2007, she completed a year-long Fellowship with Building 
Excellent Schools, a national school leadership and charter development training program. Ms. 
Jasso is the founder and co-director of Endeavor College Prep, where she leads instructional 
and school culture priorities for the acclaimed K-8 charter school that in 2013 was ranked the 8th 
highest-performing elementary/middle charter school in California by the USC Rossier School of 
Education. 
 
Karl Reeb, President, CambriaPoint 
Mr. Reeb, President of CambriaPoint, is a business consultant and strategic executive with over 
30 years of leadership experience with dynamic, high-growth organizations including Allergan 
Pharmaceuticals, AmeriCredit Corporation, Aramark Corporation, GlaxoSmithKline PLC, Smith 
International, Verizon Communications and Vodafone Group. He has served as a member of 
the Board of Directors for multiple nonprofit organizations including the Arlington (Texas) 
Chamber of Commerce, the Charles Tandy American Enterprise Center of Texas Christian 
Universityôs Neely School of Business and the University of Wisconsin Foundation. In 
recognition of his human resources leadership, Mr. Reeb is a member of the select HAART 
organization of UCLA. To enhance the economic development of Arlington, Texas, he served on 
a task force that partnered with Mayor Elsie Odom and other local business leaders to 
successfully negotiate the move of the Dallas Cowboys from Irving, Texas to Arlington 
beginning with the 2009 National Football League season. Mr. Reeb earned a B.A. from the 
University of Wisconsin at Madison and completed post-graduate studies at Stanford University 
and the University of Southern California. 
 
Bernie Ocampo, Director, RETS Associates 
Mr. Ocampo is a Director at RETS Associates, an executive search firm specializing in 
commercial real estate. Previously, Mr. Ocampo worked with leading firms including Prudential 
Real Estate Investors, Colony Capital, GE, and Trammell Crow Company. Mr. Ocampo has 
over 20 years of commercial real estate industry experience in equity and debt investment 
management involving institutional and private investors. His multidisciplinary experience 
includes asset and portfolio management, transaction management (acquisitions, dispositions 
and leasing), equity/debt underwriting and valuation, credit risk and financial analysis, lending, 
joint venture partnership governance, operations, and construction monitoring. He has served 
as a board member with four nonprofit organizations: Chicago Booth Real Estate Alumni Group 
(REAG), Chicago Booth Alumni Club of Los Angeles, Los Angeles Alumni Club of The 
University of Chicago and Kaba Hoops, Inc. He was also Co-Founder of Chicago Booth REAG 
and Kaba Hoops, Inc. Mr. Ocampo previously served as the Co-Chair responsible for 
coordinating college admissions interviews for The University of Chicago alumni in Orange 
County and Inland Empire. He was also approved as a nominator for the Posse Scholarship. 



Collegiate Charter High School of Los Angeles   8 

Mr. Ocampo has a BA degree with a focus in Urban Development from University of 
Washington and an MBA from The University of Chicago Booth School of Business. 
 
Jenny Vasquez, College Counselor, United Friends of the Children 
Ms. Vasquez is a college counselor for foster youth with United Friends of the Children. In this 
role, she provides individualized academic, career, and socio-emotional support to students. 
Prior to becoming a counselor, Ms. Vasquez worked with the Civil Rights Project at UCLA 
providing administrative support and research assistance. In 2011, she interned with the White 
House Initiative on Education Excellence for Hispanics, where she conducted research on the 
educational attainment of Latino students. Ms. Vasquez has several years of experience 
providing support services and administering programs for families, students, and homeless 
individuals. She has been a mentor and tutor for students from disadvantaged backgrounds, 
especially English Language Learners and first-generation students. Prior to attending graduate 
school, Ms. Vasquez managed a human resource department at an aerospace engineering 
company and provided support to the accounting department. Ms. Vasquez earned her B.A. in 
Chicana/o Studies, Spanish, and Latin & Iberian Studies from the University of California, Santa 
Barbara and her M.A. in Social Service Administration from the University of Chicago. 
 

Impact  
We will gauge the success of our program by evaluating our performance against measurable 
student achievement outcomes, most particularly on the CAASP and our studentsô completion 
of the A-G requirements that will ensure that all students are college and career ready. The 
ultimate measure of our success will be the rates at which our students are accessing and 
matriculation at four-year colleges and universities, their persistence toward college graduation, 
their success in securing equitable access to professional careers, and their capacity to lead in 
their communities. Led by the Alumni Support Counselor, Collegiateôs alumni support program 
will track and measure our progress toward achieving these markers are our mission. 
 
Collegiateôs establishment in the eastside will mean that Boyle Heights and Lincoln Heights 
families will have access to a rigorous college preparatory high school option for their children, 
uniquely designed to reach the goals of college and career readiness and on time graduation for 
all students, and where every student receives individualized support to ensure their growth and 
achievement. 
 
Collegiateôs chief goal during the term of this charter is to graduate, on time, our first two grade 
level cohorts of students, sending them off to college prepared to achieve their academic and 
professional goals.    
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Assurances and Affirmations  
 
Collegiate Charter High School of Los Angeles (also referred to herein as Collegiateò and 
ñCharter Schoolò) shall:  

 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other 
operations. California Education Code (hereinafter ñEd. Codeò) Ä 47605(d)(1). 

 

¶ Not charge tuition. Ed. Code § 47605(d)(1). 
 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 
expression, nationality, race or ethnicity, religion, sexual orientation, or any other 
characteristic that is contained in the definition of hate crimes set forth in section 422.55 of 
the Penal Code. Ed. Code § 47605(d)(1). 

 

¶ Except as provided in Ed. Code section 47605(d)(2), admission to a charter school shall not 
be determined according to the place of residence of the pupil, or of his or her parent or 
legal guardian, within this state, except that an existing public school converting partially or 
entirely to a charter school under this part shall adopt and maintain a policy giving admission 
preference to pupils who reside within the former attendance area of that school. Ed. Code § 
47605(d)(1). 

 

¶ Admit all pupils who wish to attend the school. Ed. Code § 47605(d)(2)(A). 
 

¶ Except for existing students of the charter school, determine attendance by a public random 
drawing if the number of pupils who wish to attend the charter school exceeds the schoolôs 
capacity. Preference shall be extended to pupils currently attending the charter school and 
pupils who reside in the Los Angeles Unified School District (also referred to herein as 
ñLAUSDò and ñDistrictò). Ed. Code Ä 47605(d)(2)(B). 

 

¶ If a pupil is expelled or leaves the charter school without graduating or completing the 
school year for any reason, the charter school shall notify the superintendent of the school 
district of the pupilôs last known address within 30 days, and shall, upon request, provide 
that school district with a copy of the cumulative record of the pupil, including a transcript of 
grades or report card, and health information. Ed. Code § 47605(d)(3). 

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Ed. 
Code sections 60605 and 60851 and any other statewide standards authorized in statute or 
pupil assessments applicable to pupils in non-charter public schools. Ed. Code § 
47605(c)(1) 

 

¶ Consult, on a regular basis, with the charter schoolôs parents, legal guardians, and teachers 
regarding the schoolôs educational programs. Ed. Code § 47605(c)(2).   

 
NOTE: This charter contains specific ñDistrict Required Languageò (DRL), including the 
Assurances and Affirmations above. The DRL should be highlighted in gray within each element 
or section. The charter includes a consolidated addendum of the DRL. This intentional 
redundancy facilitates efficient charter petition review while ensuring ready access to the DRL 
for any given section of the charter. To the extent that any inconsistency should exist between 
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any provision contained within the body of the charter and the DRL contained in the addendum, 
the provisions of the DRL addendum shall control.   
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Element 1: The Educational Program 
 
Ȱ! ÄÅÓÃÒÉÐÔÉÏÎ ÏÆ ÔÈÅ ÅÄÕÃÁÔÉÏÎÁÌ ÐÒÏÇÒÁÍ ÏÆ ÔÈÅ ÓÃÈÏÏÌȟ ÄÅÓÉÇÎÅÄȟ ÁÍÏÎÇ ÏÔÈÅÒ ÔÈÉÎÇÓȟ ÔÏ ÉÄÅÎÔÉÆÙ those 
×ÈÏÍ ÔÈÅ ÓÃÈÏÏÌ ÉÓ ÁÔÔÅÍÐÔÉÎÇ ÔÏ ÅÄÕÃÁÔÅȟ ×ÈÁÔ ÉÔ ÍÅÁÎÓ ÔÏ ÂÅ ÁÎ ȰÅÄÕÃÁÔÅÄ ÐÅÒÓÏÎȱ ÉÎ ÔÈÅ φυÓÔ ÃÅÎÔÕÒÙȟ 
and how learning best occurs. The goals identified in that program shall include the objective of 
enabling pupils to become self-motivated, competÅÎÔȟ ÁÎÄ ÌÉÆÅÌÏÎÇ ÌÅÁÒÎÅÒÓȢȱ Ed. Code § 
47605(b)(5)(A)(i).  
 
Ȱ! ÄÅÓÃÒÉÐÔÉÏÎȟ ÆÏÒ ÔÈÅ ÃÈÁÒÔÅÒ ÓÃÈÏÏÌȟ ÏÆ ÁÎÎÕÁÌ ÇÏÁÌÓȟ ÆÏÒ ÁÌÌ ÐÕÐÉÌÓ ÁÎÄ ÆÏÒ ÅÁÃÈ ÓÕÂÇÒÏÕÐ ÏÆ ÐÕÐÉÌÓ 
identified pursuant to Section 52052, to be achieved in the state priorities, as described i n subdivision 
(d) of Section 52060, that apply for the grade levels served, or the nature of the program operated, by 
the charter school, and specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve 
ÔÈÏÓÅ ÇÏÁÌÓȢȱ Ed. Code § 47605(b)(5)(A)(ii).  
 
Ȱ)Æ ÔÈÅ ÐÒÏÐÏÓÅÄ ÓÃÈÏÏÌ ×ÉÌÌ ÓÅÒÖÅ ÈÉÇÈ ÓÃÈÏÏÌ ÐÕÐÉÌÓȟ Á ÄÅÓÃÒÉÐÔÉÏÎ ÏÆ ÔÈÅ ÍÁÎÎÅÒ ÉÎ ×ÈÉÃÈ ÔÈÅ ÃÈÁÒÔÅÒ 
school will inform parents abo ut the transferability of courses to other public high schools and the 
eligibility of courses to meet college entrance requirements. Courses offered by the charter school that 
are accredited by the Western Association of Schools and Colleges may be considered transferable and 
courses approved by the University of California or the California State University as creditable under 
ÔÈÅ Ȱ!ȱ ÔÏ Ȱ'ȱ ÁÄÍÉÓÓÉÏÎÓ ÃÒÉÔÅÒÉÁ ÍÁÙ ÂÅ ÃÏÎÓÉÄÅÒÅÄ ÔÏ ÍÅÅÔ ÃÏÌÌÅÇÅ ÅÎÔÒÁÎÃÅ ÒÅÑÕÉÒÅÍÅÎÔÓȢȱ Ed. Code § 
47605(b)(5)(A)(iii).  
 

Local Control Funding Formula (LCFF) and Local Control and Accountability Plan 
(LCAP) 
Charter School acknowledges and agrees that it must comply with all applicable laws and 
regulations related to AB 97 (Local Control Funding Formula), as they may be amended from 
time to time, which include the requirement that Charter School shall annually submit a Local 
Control and Accountability Plan (LCAP) or LCAP update, as appropriate, to the Charter Schools 
Division and the Los Angeles County Superintendent of Schools on or before July 1. In 
accordance with Ed. Code sections 47604.33 and 47606.5, Charter School shall annually 
update its goals and annual actions to achieve those goals identified in the charter pursuant to 
Ed. Code section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template 
adopted by the State Board of Education, as it may be changed from time to time. Charter 
School shall comply with all requirements of Ed. Code section 47606.5, including but not limited 
to the requirement that Charter School ñshall consult with teachers, principals, administrators, 
other school personnel, parents, and pupils in developing the annual update.ò Ed. Code Ä 
47606.5(e). 
 

Academic Calendar and Schedules 
Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Ed. 
Code section 47612.5, and the number of school days required by California Code of 
Regulations, title 5, section 11960. 
 

Transitional Kindergarten 
Charter School shall comply with all applicable requirements regarding transitional kindergarten. 
 

WASC Accreditation 
If Charter School serves students in grades 9-12, Charter School shall obtain Western 
Association of Schools and Colleges (WASC) accreditation before Charter School graduates its 
first class of students. 
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English Learners 
Charter School is required to timely identify potential English Learners (ELs) and provide them 
with an effective English language acquisition program that affords meaningful access to the 
schoolôs academic core curriculum. Instructional plans for English Learners must be (1) based 
on sound educational theory; (2) adequately supported with trained teachers and appropriate 
materials and resources; and (3) periodically evaluated to make sure the program is successful 
and modified when the program is not successful.   
 
On an annual basis (on or about October 1), Charter School shall submit a certification to the 
LAUSD Charter Schools Division (CSD) that certifies that Charter School will either adopt and 
implement LAUSDôs English Learner Master Plan or implement Charter Schoolôs own English 
Learner Master Plan.  If Charter School chooses to implement its own EL plan, the plan shall 
include, but is not limited to, the following: 
 

¶ How English Learnersô needs will be identified 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How the school will evaluate its EL program each year, and how the results of this 
evaluation will be used to improve the program, including the provision of EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual EL program 
assessment. Upon request, Charter School shall provide a copy of its current EL Master Plan to 
the CSD. 
 
Charter School shall administer the ELPAC/ELPAC annually in accordance with federal and 
state requirements.  
 
Charter School shall reclassify English Learners in accordance with federal and state 
requirements. 
 
Charter School shall ensure that it will provide parent outreach services and meaningfully inform 
parents with limited English proficiency of important information regarding school matters to the 
same extent as other parents. 
 

Students with Disabilities 
 

Federal Law Compliance 
Charter School shall adhere to all provisions of federal law related to students with disabilities 
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the 
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education 
Improvement Act of 2004. 
 
Special Education Program 
Charter schools must ensure that no student otherwise eligible to enroll in their charter school 
will be denied enrollment due to a disability or to the charter schoolôs inability to provide 
necessary services. Policies and procedures are in place to ensure the recruitment, enrollment 
and retention of students with disabilities at charter schools.  
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Prior to LAUSD Board of Education approval, Charter School will execute a Memorandum of 
Understanding (ñMOUò) by and between LAUSD and Charter School regarding the provision 
and funding of special education services consistent with the requirements of the LAUSD 
Special Education Local Plan Area (ñSELPAò) Local Plan for Special Education. 
 
SELPA Reorganization  
The Los Angeles Unified School District is approved to operate as a single-District SELPA 
under the provisions of Ed. Code § 56195.1(a) and intends to continue operating as a single-
District SELPA as in the current structure but has created two school sections (District-operated 
Programs and Charter-operated Programs) under the administration of one single 
Administrative Unit pursuant to a reorganization plan approved by the Board of Education on 
January 4, 2011 (149/10-11). Full implementation of the reorganized LAUSD SELPA 
commenced in the 2013-2014 school year requiring all District-authorized charter schools to 
elect one of the three options available under the LAUSD SELPA. Prior to an Option election, all 
District-authorized charter schools were required to participate as a school of the District under 
the District-Operated Programs Unit. Prior to the beginning of the 2013-2014 school year, all 
District-authorized charter schools, other than those that had previously executed an Option 3 
Memorandum of Understanding (ñMOUò), were required to execute a new MOU setting forth the 
LAUSD SELPA option election for the remainder of the charter petition term. The Charter-
operated Program schools do not have LEA status but will function in a similar role in that each 
charter school will be responsible for all special education issues including services, placement, 
due process, related services, special education classes, and special education supports. 
Charter schools may apply for membership in the Charter-operated Program section of the 
SELPA. These schools will receive support from a Special Education Director for the Charter-
operated Programs.  
 
Modified Consent Decree Requirements 
All charter schools approved by the LAUSD Board of Education are bound by and must adhere 
to the terms, conditions and requirements of the Chanda Smith Modified Consent Decree 
(ñMCDò) and other court orders imposed upon the District pertaining to special education. The 
MCD is a consent decree entered in a federal court class action lawsuit initially brought on 
behalf of students with disabilities in LAUSD. It is an agreement of the parties approved by the 
federal court and monitored by a court-appointed independent monitor. The MCD includes 
nineteen statistically measureable outcomes and facilities obligations that the District has to 
achieve to disengage from the MCD and federal court oversight. All charter schools are required 
to use the Districtôs Special Education Policies and Procedures Manual and Welligent, the 
District-wide web-based software system used for online Individualized Education Programs 
(ñIEPsò) and tracking of related services provided to students during the course of their 
education. 
 
As part of fulfilling the Districtôs obligations under the MCD, student level data requests from 
District-operated and Charter-operated schools are made on a regular basis. The requested 
data must be submitted in the Office of the Independent Monitorôs (ñOIMò) required format in 
accordance with the OIMôs required timelines and as follows: 
 
ǒ  End of Year Suspension 

 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of 
suspension, number of days suspended, and reason for suspension.  
 

ǒ Statewide Assessment Data (Including Charter Schools)  
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The usual file including District ID.  
 

ǒ Norm day 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, 
school name and local district for all students enrolled on norm day.  
 

ǒ  CBEDS (Including Charter Schools)  
 
ǒ All Students enrolled as of December 1 of each school year  

 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, 
school name and local district for all students enrolled on norm day.  
 

ǒ  Dropout (Including Charter Schools)  
 

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, last 
location, school name and local district  
 

ǒ Monthly SESAC and Suspension data (Including Charter Schools)  
 
ǒ Graduation roster from all LAUSD schools (Including Charter Schools) with 12th grade 

SWD  
 
The MCD requires charter schools to implement the Districtôs integrated student information 
system which is referred to as My Integrated Student Information System (MiSiS). MiSiS is a 
suite of applications which is designed to capture all District student data. All charter schools are 
required to utilize MiSIS beginning August 1, 2014 upon the release of  Milestone 8 which 
includes the final set of functionalities required to comply with the MCD. Upon charter school full 
utilization of MiSIS, the list of required data above will automatically be captured within MiSIS. 
 

 Community Need for Proposed Charter School  

Unmet Need for College Completion Preparation in the Proposed Community  
 
By 2025 Californiaôs workforce will require one million additional college graduates.4 However, 
ñonly about 50% of low-income students will graduate from high school by the time they are 18 
years old. At America's leading 150 colleges, 90% of incoming freshmen come from families 
with household incomes in the top 50%. Only one in ten low-income students will go on to 
graduate from college.ò5 Although rates of high school graduation have steadily increased over 
the past 20 years, particularly among Hispanic students.6  As a result of this trend, low-income 
backgrounds can expect to earn significantly less in their lifetimes as illustrated by the following 
set of statistics, which also underscore the growing importance of higher education completion 
for the state of California and its counties, cities, and school districts: 
 

                                                      
4 http://www.collegecampaign.org/resource -library/preparing -for-college/planning-for-college/. 
5 Far, Steven, Jason Kamras, and Wendy Kopp. 4ÅÁÃÈÉÎÇ ÁÓ ,ÅÁÄÅÒÓÈÉÐȡ ÔÈÅ (ÉÇÈÌÙ %ÆÆÅÃÔÉÖÅ 4ÅÁÃÈÅÒȭÓ 'ÕÉÄÅ ÔÏ #ÌÏÓÉÎÇ ÔÈÅ 
Achievement Gap. San Francisco: Teach For America, 2010. pg. 1. 
6 http://nces.ed.gov/fastfacts/display.asp?id=16. 
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¶ For every $1 California invests in higher education, it will receive a net return on 
investment of $4.50.7 

¶ Past graduates of University of California and California State University return $12 
billion annually to the state.8 

¶ A Californian with a college degree will earn $1,340,000 more than peers with only a 
high school diploma.9 

 
Nationally, the compensation gap between holders of bachelorôs degrees and others has grown 
markedly over the past fifty years and continues to widen.  
 
According to a 2014 study of the Pew Research Center, ñon virtually every measure of 
economic well-being and career attainment ï from personal earnings to job satisfaction to the 
share employed fulltime ï young college graduates are outperforming their peers with less 
education. And when todayôs young adults are compared with previous generations, the 
disparity in economic outcomes between college graduates and those with a high school 
diploma or less formal schooling has never been greater in the modern era.ò10 
 
Underrepresentation of socially and economically isolated low-income residents in college is a 
particularly pronounced trend in Los Angelesô eastside communities of Boyle Heights, Lincoln 
Heights, El Sereno and East Los Angeles ï the proposed target community. At present, 
approximately 5% of adult residents over 25 years of age in this community hold degrees from 
four-year colleges and universities.11 Figure 1: Proposed Catchment Zone depicts the proposed 
catchment zone in relation to other regions within the Los Angeles School District (LAUSD).  
 

Figure 1: Proposed Catchment Zone 

 
                                                      
7 Institute for the study of Societal Issues, University of California, Berkeley. #ÁÌÉÆÏÒÎÉÁȭÓ %ÃÏÎÏÍÉÃ 0ÁÙÏÆÆȡ )ÎÖÅÓÔÉÎÇ ÉÎ 
College Access & Completion. 2012. 
8 Ibid. 
9 Ibid. 
10 Ibid, 3.  
11 Census 2000. 
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The proposed target communities of Boyle Heights, Lincoln Heights, El Sereno and East Los 
Angeles fall within Board District 2 and serve the largest number of English Learners (ELs) 
district-wide, with 57% of students classified as ELs.12 California Standards Test (CST) scores 
for Local District 2 were lower than the district average, with 20% of students earning a passing 
score in English-Language Arts and 24% in math.13  
 
Under LAUSDôs recent reorganization of the local districts, this area is now Educational Service 
Center East. The specific target neighborhood is Boyle Heights and Lincoln Heights. With an 
estimated population of 99,243 residents in 2008, the Boyle Heights/Lincoln Heights community 
is predominantly Latino (approximately 94%).14 Of all residents, 53% are immigrants and 60% 
are citizens. (This is based on legal residents documented in the 2000 Census; actual numbers 
of immigrants are likely higher.) Eighty-two percent of area households have children, and the 
average household size is 4.01.15   
 
The residents of the proposed target community experience significant economic pressure:16 
 

¶ 33% of the population lives below the federal poverty line  

¶ 40% of children under 17 live below the poverty line 

¶ Median household income is $33,000 

¶ Per capita income is $8,150 
 

These statistics reflect a community that lacks equitable access to economic opportunity with 
over half of families falling within the bottom quartile of income earners nationally. The proposed 
target community exhibits some of the lowest levels of educational attainment in all of Los 
Angeles. As outlined in Figure 2: Census 2000 ï Boyle Heights Educational Attainment Data, 
nearly 70% of adult residents have not successfully completed high school. Fewer than 15% 
have attained degrees from two- or four-year colleges.17   
 

Figure 2: Census 2000 ɀ Boyle Heights Educational Attainment Data 
(Among adults 25 and older)  

 
 
 
 
 
 

 
The factors underpinning the historic and current educational profile of the proposed target 
community are multifaceted. Data reflected in Figure 3: Proposed Community High School 
College Aspirations vs. Readiness sheds light on a noteworthy trend among local area high 
schoolsô graduating studentsô college readiness and college plans: 
 
 

                                                      
12 http://search.lausd.k12.ca.us/cgi-bin/fccgi.exe. 
13 http://search.lausd.k12.ca.us/cgi-bin/fccgi.exe. 
14 http://maps.latimes.com/neighborhoods/neighborhood/boyle -heights/.  
15 Census 2000. 
16 Ibid. 
17 Ibid. 

No High School Diploma or Equivalent 69.9% 

High School Graduates or Equivalent 15.3% 

Some College (no degree) 8.5% 

Associateôs Degree   2.1% 

Bachelorôs Degree or higher 3.0% 
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Figure 3: Proposed Community High School College Aspirations vs. Readiness18 

 
Figure 3 displays survey results included on local area high schoolsô 2012-13 School Report 
Cards19 reflecting disparities between studentsô plans to complete four-year degrees and their 
success in graduating from high school prepared to do so. The table reflects the percentage of 
students at each local high school who graduate having passed all courses for the University of 
California A-G requirements. It also reflects the percentage of students who have achieved the 
minimum scores to render them eligible for four-year state colleges and higher education 
economic opportunity programs. These are two appropriate proxies for understanding high 
school seniorsô preparedness for matriculating to college ready to take on college level work. 
Finally, the graph reflects the percentage of students who reported planning to pursue four-
college bachelors degrees and graduate from college. 
 
In aggregate, whereas 70% of local area high school students report wanting and intending to 
complete four-year college degrees, currently 41% of these same students are earning the A-G 
credits necessary to do so, and just 35% of these students are earning SAT scores that put 
them in range of admissibility to accredited four-year colleges.20 In summary, a projected 3,050 
local area high school students at the twelve high schools profiled in Figure 4 report planning to 
attend and graduate from four-year colleges and universities but will leave high school having 
fallen short of the minimum requirements to pursue this goal.  
 
Collegiateôs founding team has conducted field research that corroborates the trend reflected in 
the School Report Card data above. Led by Ms. Jackson, Collegiateôs founding team has 
conducted over 30 community outreach events. These sessions were held between March and 

                                                      
18 http://notebook.lausd.net /portal/page?_pageid=33,1027446&_dad=ptl&_schema=PTL_EP. 
19 Ibid. Data is included for any area high school that reported these figures on their 2012-13 School Report Card. 
20 These figures represent an enrollment-by-school weighted average of the figures in the table above. 
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October at strategic locations across Boyle Heights and Lincoln Heights.  
 

Figure 4: Collegiate Spring 2014 Community Canvassing 
Date Event/Location Respondents 

3/23/2014 
Street canvassing at corner of E. Cesar Chavez Ave. & Soto St., 
Boyle Heights 

14 

3/24/14-
3/28/14 

Seventh grade family individual conferences at Endeavor College 
Prep 7-8 campus, Lincoln Heights 

32 

3/29/2014 Family info session, Endeavor College Prep, Lincoln Heights 9 

3/29/2014 
Street canvassing at corner of E. Cesar Chavez Ave. & Soto St., 
Boyle Heights 

5 

5/13/2014 Street canvassing at Northgate Gonzalez Market, Boyle Heights 6 

5/17/2014 
Presentation booth at Dia de los Niños at Estrada Courts, Boyle 
Heights 

9 

5/17/2014 Family information session at Franklin Branch Library, Boyle Heights 9 

 
Through this work, Ms. Jackson and members of the founding team have conducted hundreds 
of conversations with current middle and elementary school students and their families, and 
particularly with those families and students who represent the feeder pattern for Collegiate.  
 
As part of these conversations, Ms. Jackson asked students with whom she spoke the question: 
ñDo you want to go to college?ò Uniformly, students responded that, yes, they do. Of the 84 
students of whom Ms. Jackson asked this question, only one responded no, referencing instead 
post-high school plans for military service. The overwhelming majority of parents with whom our 
canvassing team spoke during our spring outreach efforts demonstrated enthusiasm for a 
college preparatory option in their neighborhood.  
 
In conjunction with the college aspirations versus readiness data above, the pattern in these 
responses demonstrates current and future unmet demand for a unique college preparatory 
high school option in the Boyle Heights/Lincoln Heights area designed to provide equitable 
access to rising cohorts of current elementary and middle school-aged area students who are 
indicating interest in the college path.  The local feeder pattern indicates strong desire for the 
school. 
 
Collegiateôs founding team has collected 150 complete intent-to-enroll forms from local students 
who are enrolled in the 8th grade for the 2014-2015 school year and whose parents have 
undersigned that they are meaningfully interested in enrolling their children in Collegiate for the 
2015-2016 school year. 

How the Proposed School Will Meet the Community Need 
The data above reflects community need for increased access to college preparatory secondary 
education in Boyle Heights and Lincoln Heights. Collegiate will meet this need by offering a 
comprehensive learning experience designed to serve the needs of high school students in the 
proposed target community and designed to serve to address the California priority of 
graduating students on time who are college and career ready.  
 
Collegiateôs proposed educational program, which defines how we will set up all of our students 
for college success, borrows directly from a subset of established urban college preparatory 
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schools nationally that are successfully preparing their students for college admissions and 
completion. At present, the eastside does not have access to this specific model.  
 
In adopting and adapting this model to best meet the needs of eastside students, we seek to 
serve the needs of all students, including those who will benefit from and choose a supportive 
and structured secondary program that will accelerate their academic growth and enable them 
to reach mastery of grade level skills and core competencies throughout high school in order to 
be ready for college no matter their entry levels.  
 
For this reason, our proposed approach to meeting community need includes: 
 

¶ Equitable access: To ensure equitable access for all students to academic and 
enrichment opportunities, we provide a high quality academic and enrichment program 
that will enhance college and career readiness. 
 

¶ Rigorous curriculum: To allow all students the opportunity to meet A-G requirements, 
we provide a college readiness aligned course of study for all students that will ensure 
all students are on track for college and career readiness. 

 

¶ College-going culture: To inspire all students towards a bright future and lives of 
opportunity, a college-going culture will permeate all aspects of a studentôs daily 
experience at Collegiate. 

 

¶ Individual support: To reach the needs of all learners, personalized structures and 
supports for all students will ensure that all students can successfully complete the 
college readiness-aligned course of study. 
 

¶ Human capital development: To prepare a mission-driven staff to deliver results for all 
students, we invest in staff professional development so that every team member is 
equipped to implement the proposed school model and deliver on our schoolôs goals. 

 
 

Student Population to Be Served  

Target Student Population 
Collegiate seeks to serve students in grades 9 through 12. All students that reside in California 
may apply to the school through our free, public random lottery, and our recruitment efforts will 
target families across Boyle Heights, Lincoln Heights, El Sereno, and East Los Angeles ï our 
expected feeder pattern.  
 
As of Census 2000, over 50% of Boyle Heights residents and over 55% of Lincoln Heights 
residents were foreign born.21 We therefore anticipate that a significant portion of our students 
will also be first generation U.S. citizens. Extrapolating from the surrounding schools data 
presented in Figure 7 below, we also anticipate that we will serve significant numbers of 
students who are eligible for free or reduced price lunch and significant numbers of English 
Learners (ELs). Given the low number of college-educated adults residing in the proposed 
target communities, we also expect that a very large proportion of our student population will be 

                                                      
21 http://maps.latimes.com/neighborhoods/neighborhood/boyle -heights/.  



Collegiate Charter High School of Los Angeles   20 

the first in their families to attend and graduate from college, and in many cases, the first to 
graduate from high school.  
 
Given academic performance data among eighth grade students at area middle schools, we 
anticipate that significant proportions of our incoming students will be reading and doing math 
below grade level upon entering Collegiate. Collegiateôs school model is designed so that 
students coming in with a wide spectrum of skill levels, learning styles, abilities and needs can 
successfully access our program and progress toward college and career readiness.  
 
Marketing to families will continue to emphasize our welcoming, supportive school for all 
students. 

Enrollment Plan 
Collegiate Charter High School of Los Angeles proposes to open in August 2015 with 132 
students in grade 9, and we will grow one grade level each year to eventually serve a maximum 
capacity of 528 students in grades 9 through 12 by fall 2018. Slow growth will best enable the 
founding team to establish and build achievement-oriented school culture, to build effective 
instructional practices, and to focus on professionally developing the founding staff as we grow. 
 
Collegiateôs small school model will ensure that our systems and structures for delivering 
personalized support to our students are informed by close student-teacher, student-leader, 
teacher-leader, and family-school relationships.  
 
Maintaining small grade level cohort sizes will ensure that every student has access to a faculty 
advisor at strategic points throughout the school day and week, that every student is known by 
all teachers, and that the school has a culture where students are not lost or overlooked. In this 
way, we will ensure that no student slips through the cracks and that all students are supported 
toward college and career readiness and high school graduation. 
 
Figure 5: Proposed Enrollment Plan summarizes our enrollment plan through year five when we 
will reach full capacity.  
 

Figure 5: Proposed Enrollment Plan 
Operating 

year 
Y0 Y1 Y2 Y3 Y4 Y5 

Fiscal 
year 

14-15 15-16 16-17 17-18 18-19 19-20 

9 0 132 132 132 132 132 

10 0 0 132 132 132 132 

11 0 0 0 132 132 132 

12 0 0 0 0 132 132 

Total 0 132 264 396 528 528 

 
Enrolling grade 9 cohorts of 132 students will maintain core class sizes of no greater than 33. 

Surrounding Schools Data 
The center point of Collegiateôs proposed target community and thus student feeder pattern is 
the State Street Recreation Center located at 716 North State Street, Los Angeles, CA 90033. 
Based on conversations with school leaders and high school placement support personnel at 
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area middle schools, Collegiate has set lottery application goals for our inaugural grade 9 lottery 
that reflect school leadersô and parentsô strong interest in the proposed school.  
 
We anticipate the greatest yield of matriculating students to come from Endeavor College Prep, 
the school with which Ms. Jackson has worked closely throughout the winter and spring to 
invest students and families in Collegiate and in a rigorous college preparatory high school path.  
 
Figure 6: Surrounding Schools Demographic and Performance Data summarizes the 
enrollment, academic performance, and student demographics of the surrounding high schools 
in and around the proposed catchment area.22  
 
Nearly all of the surrounding schools in the proposed community serve a student population that 
is over 95% Hispanic/Latino with over 85% of families eligible for free and reduced lunch. 
Approximately 15.1% of area students are designated as ELs, and 10.8% of students qualify for 
special education services.23  As Collegiate seeks to maximize access to our academic program 
for students of a wide range of incoming skill levels, abilities, disabilities, and English language 
levels through broad community outreach and recruitment efforts, we anticipate serving a 
student population that mirrors that of the surrounding schools.

                                                      
22 All Surrounding School information is drawn from the most up to date reported data available. The table is populated 
with the 2012-2013 school population and performance information provided by Ed-Data found at http://www.ed -
data.k12.ca.us/Pages/Home.aspx.  
23 http://dq.cde.ca.gov/dataquest/. These figures represent weighted averages by enrollment for all surrounding schools 
reflected in the Surrounding Schools data. 
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Figure 6: Surrounding Schools Demographic and Performance Data 
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LAUSD Schools 

Abraham Lincoln Senior High School 1,550 86 11 19 72 1 26 693 2 4 Yes No 

Academy of Environmental & Social Policy (ESP) at Roosevelt High 344 87 7 19 99 0 0 677 2 2 Yes No 

Academy of Medical & Health Sciences at Roosevelt High 440 87 17 24 99 1 0 633 1 3 Yes No 

Felicitas & Gonzalo Mendez High School 348 79 10 9 94 2 1 690 1 1 Yes Yes 

Francisco Bravo Medical Magnet High 1,859 82 2 2 77 2 10 847 9 9 Yes Yes 

Garfield High School 2,468 91 11 17 98 1 0 714 3 4 No No 

Humanitas Art School at Roosevelt High 451 87 20 23 97 1 0 628 1 3 Yes Yes 

Math, Science, & Technology Magnet Academy at Roosevelt High 352 87 3 5 97 1 0 803 4 1 Yes Yes 

School of Engineering and Technology at Mendez Learning Center 364 82 20 23 98 1 1 652 1 5 Yes No 

School of Law & Government at Roosevelt High 419 87 14 34 99 0 0 641 1 2 Yes No 

School of Science, Technology, Engineering & Math (STEM) at Roosevelt High 448 87 13 17 99 0 0 737 2 4 Yes No 

Wilson High School 1,878 72 15 15 94 1 3 653 1 2 No No 

Charter Schools 

Alliance Susan & Eric Smidt Technology High School 142 98 16 22 97 0 3 707 N/A N/A N/A N/A 

Alliance Media Arts and Entertainment Design High 333 95 0 16 99 0 0 694 2 2 Yes No 

Oscar del la Hoya Animo High School 601 97 6 15 98 0 0 738 5 8 No No 

School of Math and Science 348 64 N/A 9 94 2 1 690 5 N/A N/A No 
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Goals and Philosophy  

Mission 
Collegiate Charter High School of Los Angeles will prepare all students in grades nine through 
twelve for success in four-year colleges, professional careers, leadership in their communities, 
and lives of opportunity. 

Vision 
Designed to close the achievement gap for eastside students, our school model rests on a 
mission and vision that align with those of the leadership of the Los Angeles Unified School 
District (LAUSD). Our secondary school model is backwards-planned from what we know 
students must know and be able to do in order to successfully navigate the academic and social 
challenges that await them in college and within professional opportunities after earning their 
high school diplomas. At the heart of this work is our commitment to doing whatever it takes to 
get our students ready for on-time high school graduation, college success, and the career 
opportunities and challenges that await them after college.  
 
Collegiateôs leadership, instructional team, and operations and support staff will implement a 
variety of effective solutions to meet our studentsô needs. Employing the research-proven 
methods and practices of the highest-performing urban high schools, we will create a small, 
safe, structured environment that pushes each student to act with integrity and strive for 
academic excellence.  
 
The education we will deliver to each of our students will prepare them to be strong lifelong 
learners throughout the 21st century. This in turn will prepare our students to have equitable 
access to important professional opportunities and eventually grow into leadership roles in their 
communities.  

An Educated Person in the 21st Century 
An educated person in the 21st century must possess the essential skills and knowledge 
needed to thrive in higher education and the workplace and to participate in a global society. 
In order to do so, students must be able to apply core skills and knowledge in multiple 
situations to solve complex problems.  
 
The Partnership for 21st Century Skills ï an organization comprised of education, business, and 
civic leaders ï defines the core knowledge and skills that students will need ñto succeed as 
effective citizens, workers, and leaders.ò24  Our definition of what it means to be an educated 
person in the 21st century mirrors these:25  
 

¶ Strong knowledge of broad academic content, including English language arts, 
mathematics, science, foreign languages, civics, government, economics, arts, history, 
and geography 

¶ Creativity and innovation 

¶ Critical thinking and problem solving 

¶ Communication and collaboration 

¶ Information, media, and technology skills 

                                                      
24 Partnership for 21st Century Skills Mission Statement: http://www.p21.org/about-us/our -mission.   
25 We further define the bar of rigor ɀ the level of sophistication ɀ for these traits and skills later on in our discussion of 
School Culture and Core Subjects & Scope & Sequence of Standards. 



Collegiate Charter High School of Los Angeles   24 

¶ Initiative and self-direction 

¶ Social and cross-cultural skills 

¶ Productivity and accountability 

¶ Leadership and responsibility 
 
Dr. Tony Wagner, Co-Director of the Harvard Graduate School of Educationôs Change 
Leadership Group, underscores the importance of studentsô development of these skills: ñYoung 
people who are intrinsically motivated ï curious, persistent, and willing to take risks ï will learn 
new knowledge and skills continuously. They will be able to find new opportunities or create 
their own ï a disposition that will be increasingly important as many traditional careers 
disappear.ò26   
 
Developing studentsô skills in the realm of information, media, and technology ï a focus area of 
the Partnership for 21st Century Skillsô framework ï will be critical to our studentsô lifelong 
learning.27 Education in the 21st century must equip students to perform a spectrum of 
computer-based tasks and skills ï from basic typing to more sophisticated skills including 
conducting web-based research and writing, completion of computer-based assessments, 
coding, use of social media, and use of other technological acumen. Students must access 
myriad opportunities to practice and develop these skills, so that they reach college and 
professional careers prepared to use these skills to perform as strong students and members of 
the workforce.  
 
Collegiateôs mission and model of preparing our students for college and career readiness 
recognizes the work of David Conley, professor of Educational Policy and Leadership and 
Founder and Director of the Center for Educational Policy Research at the University of Oregon. 
In College Knowledge (2005), In particular, Conley describes the persistent gap between 
college eligibility and college readiness that undermines thousands of students annually on their 
paths toward college graduation. Noting the decades-long disparities between college 
enrollment and college persistence, Conley lays out a cogent vision and clear set of standards 
for what it takes to develop studentsô college readiness, pointing to a specific set of cultural 
norms and instructional practices employed by the handful of schools nationally that consistently 
produce alumni who persist and graduate from college. Conley describes the need for college 
preparatory high schools to develop ñintellectually coherentò programs and sets forth a set of 
exit standards ï Knowledge and Skills for University Success ï that define what a high school 
senior must know and be able to do as a 21st century learner in order to be college ready.28 
Collegiate will backwards-plan our academic program and support structures model to align with 
Conleyôs definition of college readiness. 
 

How Learning Best Occurs 
Our research of how learning best occurs reveals several findings regarding the instructional 
methodologies and school culture supports that are proven to be most effective in supporting 
college and career readiness among socioeconomically disadvantaged, low-achieving, 
and/or first generation college-going students at the high school level.  
 
We have examined the theoretical research on cognitive, learning and development theory, 
as well as field practices common to high-performing urban schools that are making the 

                                                      
26 &ÒÉÅÄÍÁÎȟ 4ÈÏÍÁÓ ,Ȣ  Ȱ.ÅÅÄ Á *ÏÂȩ  )ÎÖÅÎÔ )ÔȢȱ  New York Times 31 March 2013, New York edition: SR11.  Print.   
27 http://www.p21.org/abo ut-us/p21 -framework.  
28 Conley, David. College Knowledge: What It Really Takes for Students to Succeed and What We Can Do to Get Them Ready. 
San Francisco: Jossey-Bass, 2005. pg. 77. 
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greatest academic gains with disadvantaged and/or at-risk students.  
 
These research-proven methods include: 
 
Directed instruction 
This approach will be most effective in the early entry points to the school, and within 
intervention-based settings, as we work to efficiently remediate gaps in underlying skills, and 
move students quickly into more advanced learning opportunities and thus additional 
instructional approaches appropriate to a high school level of study.  
 
The directed instruction behavioral theory relies on immediately observable changes in 
performance (e.g., assessment results) as indicators of learning. There is a focus on memory: 
how a student generates and stores memories and builds on prior knowledge. Robert Gagne 
contributes to this area with his systematic approach to instructional design and training with 
the nine steps of instruction: 
 

(1) Gain attention 
(2) Inform learner of objective 
(3) Stimulate recall of prior knowledge 
(4) Present the material 
(5) Provide guidance for learning 
(6) Elicit performance (including ample opportunities for student-centered independent work) 
(7) Provide feedback 
(8) Assess performance 
(9) Enhance retention and transfer29 

 
Directed instruction models focus on teaching sequences of skills beginning with lower level 
skills in order to build to higher level skills as well as clearly stating skill objectives with 
assessments to match.  This will match the needs of students who come in with significant skill 
gaps that disallow them from equitable access to high school level studies, and we will use this 
method only to efficiently remediate those gaps and move students into a successful high 
school experience. 

 
Gradual release 
Learning best occurs when students receive the appropriate blend of scaffolding and 
independent work. Collegiate will employ what is often referred to as the ñGradual Release of 
Cognitive Responsibilityò model. This includes explicit teacher-guided instruction on new 
content, time for the class to practice the new material or skill while still being led by the 
teacher, and independent student practice accompanied by ongoing teacher feedback and 
support.  

With the Common Core, the Gradual Release model is now increasingly being used to move the 
cognitive work and the intellectual struggle onto students, and often over the course of several 
days during which students work closely with multiple texts.  

Building on these theoretical foundations of how learning best occurs, Collegiate proposes to 
implement research-proven best practices to ensure that all students achieve academic mastery 
and personal success as they transition to the opportunities and responsibilities of more 
advanced learning in high school.  

                                                      

29 Gagne, R. The Conditions of Learning (4th Ed.). New York: Holt, Rinehart & Winston, 1985. 
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High school-appropriate engagement techniques 
ñRecent findings by Kristy Cooper of Michigan State University [reveal] that student engagement 
(versus boredom) is a key correlate of success in high school, and some teachers are much 
more successful at engaging their students than others.ò30 Cooperôs research identifies three 
types of student engagement that support strong learning: 
 

¶ Behavioral: the extent to which a student listens, does assignments, follows directions, 
participates 

 

¶ Cognitive: the extent to which a student applies mental energy, thinks about content, 
tries to figure out new material, and grapples with mental challenges 
 

¶ Emotional: the extent to which a student enjoys a class, feels comfortable and 
interested, and wants to do well31 

 

Examining twelve engagement strategies across a host of high school classrooms, Cooper 
found three types of viable approaches, all which will directly inform our work at Collegiate:32  
 

¶ Connective instruction: Making personal connections to the subject matter through six 
teaching practices: helping students see the relevance of academic content to their lives, 
cultures, and futures; conveying caring for students at an academic, social, and personal 
level; demonstrating understanding of students; providing affirmation through praise, 
written feedback, and opportunities for success; using humor; and enabling self-
expression by having students share ideas, opinions, and values with others 

 

¶ Academic rigor: Emphasizing the academics of a class via three teaching practices: 
providing challenging work; ñacademic pressò (emphasis on hard work and academic 
success); and conveying passion for the content 

 

¶ Lively teaching: Replacing tedious lectures and low-involvement videos with three 
perkier teaching practices: using games and fun activities (such as academic Jeopardy 
and Family Feud); having students work in cooperative groups; and assigning hands-on 
projects 

 

All twelve teaching practices studied within these three types of approaches were significantly 
correlated with student engagement and together form the basis for the majority of instructional 
approaches at Collegiate. Notably, connective instructional practices were seven times more 
effective at fostering student engagement than was lively teaching by itself. Cooperôs analysis 
emphasizes tapping into studentsô identity development to increase engagement and learning: 
ñThrough emphasizing relational connections between students and their teachers, content, and 
learning experiences,ò she says, ñconnective instruction practices appear to draw on studentsô 
sense of self as a mechanism for engagement.ò33 

                                                      
30 #ÏÏÐÅÒȟ +ÒÉÓÔÙȢ Ȱ%ÌÉÃÉÔÉÎÇ %ÎÇÁÇÅÍÅÎÔ ÉÎ ÔÈÅ (ÉÇÈ 3ÃÈÏÏÌ #ÌÁÓÓÒÏÏÍȡ ! -ÉØÅÄ-Methods Examination of Teaching 
0ÒÁÃÔÉÃÅÓȱ American Educational Research Journal, April 2014 (Vol. 51, #2, p. 363-402). 
31 Ibid. 
32 Ibid. 
33 Ibid. 
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Strong school culture 
Research conducted by Harvard economist Dr. Roland Fryer reveals that establishing strong, 
positive achievement-oriented school culture is a key lever of academic success for college 
preparatory schools serving large proportions of disadvantaged students.34 Fryerôs research 
indicates that learning best occurs when students are immersed each day in a school culture 
that holds students accountable for working to meet academic and behavioral expectations, 
emphasizes and celebrates academic achievement, and exposes students to early college 
awareness. These school culture markers are integral to Collegiateôs model. 
 

Goals for Developing Self-Motivated Life-Long Learners 
The measurable goals of our academic program align to Collegiateôs mission and to the eight 
priority areas of the state of California set forth in Sec. 52060 of the California Education Code: 
(1) provision of basic services, (2) implementation of Common Core State Standards, (3) 
parental involvement, (4) student achievement outcomes, (5) student engagement, (6) school 
climate, (7) course access, and (8) student performance. These measureable goals address the 
requirements of Education Code § 47605(b)(5)(A)(ii) as reflected below: 
 

Figure 7: Collegiate's Annual School-Wide Goals for All Learners 

 TEACHER ASSIGNMENTS AND CREDENTIALING 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOAL 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of teachers required to hold a credential will hold a 
valid CA Teaching Credential with appropriate English 
learner authorization as defined by the CA Commission 
on Teaching Credentialing. 

 
Method for Measuring:  
1. Initial and annual verification of core teacher credential as reported by the 
CA Commission on Teacher Credentialing 
2. CALPADS Report 3.5 NCLB Core Course Section Compliance 

 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Teachers required to 
hold a credential will 
hold a valid CA 
Teaching Credential 
with appropriate 
English learner 
authorization as 
defined by the CA 
Commission on 
Teaching 
Credentialing and will 
be appropriately 
assigned. 

1. All core teacher candidates 
screened for employment will 
hold valid CA Teaching 
Credential with appropriate 
English learner authorization 
 

2. Collegiateôs Dean of 
Operations will annually 
review credential status 

100% 100% 100% 100% 100% 

                                                      
34 2ÏÌÁÎÄ ' &ÒÙÅÒ *Ȣ Ȱ,ÅÁÒÎÉÎÇ ÆÒÏÍ ÔÈÅ 3ÕÃÃÅÓÓÅÓ ÁÎÄ &ÁÉÌÕÒÅÓ ÏÆ #ÈÁÒÔÅÒ 3ÃÈÏÏÌÓȢȱ )Îȡ The Hamilton Project. Washington, 
D.C.; 2012. pg. 15 
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ACCESS TO INSTRUCTIONAL MATERIALS 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOAL 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of students will have access to standards-aligned 
materials and additional instructional materials as 
outlined in our charter petition. 

 
Method for Measuring: 
1. Content leaders and teachers review all instructional materials before 
purchase 
2. Signed purchase orders 
3. School maintains list of textbooks and supplemental materials  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students will have 
access to standards-
aligned materials and 
additional 
instructional 
materials as outlined 
in our charter 
petition. 

1. All current instructional 
materials will be reviewed for 
alignment to California State 
Common Core Standards 
(CSCCS) and to the California 
State Test (CST) where 
appropriate 

2. Instructional materials will be 
purchased that align to 
CSCCS and these will be 
appropriately budgeted. 

100% 100% 100% 100% 100% 

FACILITIES MAINTENANCE 
STATE PRIORITY #1: BASIC SERVICES  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Custodian scores Satisfactory or better in all areas of 
evaluation; 90% of bi-annual Facility Inspection checklists 
are compliant/good standing; 100% of identified Required 
Corrections will be corrected within three months. 

 
Method for Measuring:  
1. Monthly evaluations by Dean of School Operations 
2. Bi-annual Facility Inspection Reports 5. Cleanliness spot checks will be 
performed monthly by operations staff 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Collegiate will 
maintain a clean and 
safe school facility. 

1. Daily general cleaning by 
custodial staff will maintain 
campus cleanliness 

2. Logs are completed and on 
file  

3. Bi-annual facility inspections 
will screen for safety hazards 

4. Monthly evaluations of 
custodial staff will be 
completed 

5. Cleanliness spot checks will 
be performed monthly by the 
Dean of Operations 

90% / 
100% 

90% / 
100% 

90% / 
100% 

90% / 
100% 

90% / 
100% 
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IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS 
STATE PRIORITY #2 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOME: 
100% of unit maps and assessments will be aligned to the 
CSCCS and/or the CA Science Standards. 

 
Method for Measuring: 

1. School leaders will regularly observe teachers and spot-check 
lesson plans, materials, unit maps, and assessments. 

2. Executive Director will review teacher evaluation and coaching 
notes.  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Teachers will use the 
CSCCS as the 
foundation for their 
curriculum planning 
and instruction. 

1. Academic Deans will provide 
professional development for 
the teachers on CSCCS and 
related assessments. 

2. Academic Deans will update 
teacher evaluation tool to 
reflect inclusion of CSCCS 
teaching practices. 

3. Academic Deans will be 
trained in CSCCS best 
practices in order to 
effectively observe and give 
feedback to teachers 
regarding CSCCS 
implementation. 

100% 100% 100% 100% 100% 

Teachers of 9
th
 and 

10 grade Lab 
Science courses will 
align their curriculum 
planning and 
instruction to CA 
Science Standards. 

1. Provide professional 
development for relevant 
teachers on CST and related 
assessments. 

2. Update teacher evaluation 
tool to reflect inclusion of CST 
teaching practices. 

100% 100% 100% 100% 100% 

EL STUDENTS AND ACADEMIC CONTENT KNOWLEDGE 
STATE PRIORITY #2 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOME: 
100% of students, including ELs, will show at least one 
year of growth on the nationally-normed and Common 
Core standards-based NWEA MAP exam in ELA and math. 
 
Method for Measuring: 
1. Weekly Show-What-You-Know Quizzes 
2. Quarterly Interim Assessments   

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

All students, 
including English 
Learners (ELs), will 
gain academic 
content knowledge 
through the 
implementation of the 
CSCCS. 

1. All students, including ELs, 
participate in daily reading 
and writing classes with 
appropriate instructional 
supports. 

2. Students requiring additional 
language support will receive 
daily intensive small group 
language support. 

100% 100% 100% 100% 100% 

  



Collegiate Charter High School of Los Angeles   30 

PARENT INVOLVEMENT 
STATE PRIORITY #3  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Annually, the School Site Council will parent members 
serving on the council, minimum of 6 evening family 
events and 6 cafecitos each year, and 8 instances of 
teachers updating their grade book in the online system 
each quarter. 

 
Method for Measuring: 
1. SSC meeting minutes  
2. Calendar of family events 
3. Sign-in sheets from family events 
4. Time stamp log from SIS on grade book updates by teacher 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Provide a variety of 
ways for parents to 
be involved in their 
childôs education. 

1. School hosts a minimum of 
six evening family events 
throughout the year and Ó6 
monthly cafecitos.  

2. School sends weekly letter 
with announcements, 
upcoming events, and 
volunteer opportunities. 

3. School implements online 
parent portal in SIS so that 
parents can access and 
monitor their studentsô 
progress each week. 

җ6/6/8 җ6/6/8 җ6/6/8 җ6/6/8 җ6/6/8 

 

STATEWIDE ASSESSMENTS 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Students at every applicable grade level, including all 
student subgroups, score at a proficiency rate at least 5% 
higher than local schools on the CAASPP statewide 
assessment in the area of English Language Arts and 
Mathematics. 
 
Method for Measuring:  
1. CAASPP score reports 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students at every 
applicable grade 
level, including all 
student subgroups, 
score at a higher 
proficiency rate than 
comparison schools 
and corresponding 
subgroups at 
comparison schools 
on the CAASPP 
statewide 
assessment in the 
area of English 
Language 

1. Ensure implementation of 
standards-based curriculum. 

2. Ensure classroom instruction 
conducive to student learning; 
adequate learning 
environments. 

3. Ensure appropriate CSCCS 
aligned instructional 
materials. 

җ5% җ5% җ5% җ5% җ5% 
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Arts/Literacy and 
Mathematics 

ACADEMIC PERFORMANCE INDEX (API) 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
School will meet the annual API Growth Target, or 
equivalent, as mandated by the CA State Board of 
Education as a whole school and for all subgroups. 

 
Method for Measuring: 
1. CAASPP Score reports 
2. CA DataQuest summary and API Reports or equivalent as determined by 
the CA Department of Education  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

API: School will meet 
the annual API 
Growth Target 
School-wide and 
Subgroups, or 
equivalent, as 
mandated by the CA 
State Board of 
Education. 

Classroom instruction for all 
subgroups will incorporate testing 
strategies in preparation for the 
CAASPP. 

100% 100% 100% 100% 100% 
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A-G COURSE/ CTE COURSE OF STUDY COMPLETION RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of students will graduate from Collegiate having 
completed the A-G requirements. 

 
Method for Measuring: 
1. Transcript audit for all graduating seniors. 

  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students will 
progress year-to-year 
at Collegiate on track 
to meet the A-G 
course requirements 
for the University of 
California; students 
will graduate having 
completed the A-G 
courses. 

1. Implement a required course 
of study comprehensive of the 
A-G courses. 

2. Implement a yearly master 
schedule that allows all 
students to take their needed 
A-G courses. 

3. Offer a Summer Academy 
summer credit recovery 
program that enables 
students to recoup A-G 
course credits in order to 
move up to the next grade 
level not deficient in A-G 
credits. 

N/A N/A N/A 100% 100% 
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ENGLISH LEARNER ADEQUATE PROGRESS RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of EL students will advance at least one 
performance level on the ELPAC/ELPAC each academic 
year. 

 
Method for Measuring: 
1. ELPAC/ELPAC results 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

EL students will 
advance at least one 
performance level 
per the ELPAC/ 
ELPAC each 
academic year. 

1. Students participate in 
rigorous daily reading and 
writing instruction. 

2. Teachers use SDAIE and 
ELD instructional strategies in 
their daily lessons. 

3. Teachers will provide more 
intensive intervention as 
needed based on on-going 
analysis of student data. 

100% 100% 100% 100% 100% 

 

ENGLISH LEARNER RECLASSIFICATION RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
60% of students at Collegiate will earn reclassification 
within three years of enrollment; 80% of students at 
Collegiate will earn reclassification within four years of 
enrollment; 100% of students at Collegiate will earn 
reclassification within five years of enrollment. 

 
Method for Measuring:  
1. Reclassification documents 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

EL students will be 
reclassified as Fluent 
English Proficient 
annually. 

School will review student data 
twice per year to identify students 
meeting criteria for 
reclassification 

җ60%/ 

җ80%/ 

җ100% 

җ60%/ 

җ80%/ 

җ100% 

җ60%/ 

җ80%/ 

җ100% 

җ60%/ 

җ80%/ 

җ100% 

җ60%/ 

җ80%/ 

җ100% 
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AP EXAMINATION PASSAGE RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
80% of students will earn a score of 3 or higher on at least 
1 AP exam before graduating from Collegiate. 

 
Method for Measuring: 
1. Testing Coordinator score reports from the College Board 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students will pass an 
AP exam with a 
score of 3 or higher. 

1. Offer AP exams in җ4 subjects 

taught by highly qualified 
teachers trained in AP 
curriculum. 

2. Implement master schedule 
whereby 100% of students 
have opportunity to take җ2 

AP courses over four years. 
3. Implement a waiver and fee 

reduction facilitation program 
so that exam fees are 
defrayed for all families. 

N/A N/A N/A 80% 80% 

 

EAP COLLEGE PREPAREDNESS RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT   

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
80% of students will meet or exceed a composite score of 

җ1050 on the College Board SAT I Reasoning exam. 

 
Method for Measuring: 
Junior and senior year SAT scores on coordinator score report from the 
College Board 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

All students will 
demonstrate college 
preparedness. 

1. Ensure student access to 
SAT-aligned course of study 
in grades 9-11. 

2. Ensure that all juniors take an 
SAT Prep course and 4+ 
practice exams. 

3. Implement school-wide policy 
that ensures that each 
student takes the SAT twice. 

4. Implement a waiver and fee 
reduction facilitation program 
so that exam fees are 
defrayed for all families. 

N/A N/A N/A 80% 80% 
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SCHOOL ATTENDANCE RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
ADA will be at least 95%. 

 
Method for Measuring: 
1. Monthly, Quarterly, and Annual ADA reports  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

School will maintain a 
high Average Daily 
Attendance (ADA) 
rate. 

1. Disseminate Student & Family 
Handbook at the beginning of 
every year and to mid-year 
enrollees. 

2. Obtained copy of attendance 
policy acknowledgement from 
family member and student 
upon enrollment and every 
year thereafter.  

3. Monitor daily, weekly and 
monthly attendance to identify 
trends and concerns. 

4. Conduct meetings with 
families regarding attendance 
concerns in order to improve 
a studentôs attendance and/or 
punctuality. 

5. Implement incentives system 
for students exhibiting perfect 
attendance and punctuality 
patterns. 

6. Implement ladder of 
consequences and 
interventions for 1

st
, 2

nd
, and 

3
rd
 absences to preempt poor 

attendance.  

җ95% җ95% җ95% җ95% җ95% 

CHRONIC ABSENTEEISM RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Ó76% of students will achieve an attendance rate of 96% 
or greater. 

 
Method for Measuring:  
1. Annual and Monthly absence reports from our student information system. 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students will have a 
minimum number of 
absences in any 
school year. 

1. Disseminate Student & Family 
Handbook at the beginning of 
every year and to mid-year 
enrollees. 

2. Obtained copy of attendance 
policy acknowledgement from 
family member and student 
upon enrollment and every 
year thereafter.  

3. Monitor daily, weekly and 
monthly attendance to identify 
trends and concerns. 

4. Conduct meetings with 
families regarding attendance 
concerns in order to improve 
a studentôs attendance and/or 

җ76 @ 

җ96% 

җ76 @ 

җ96% 

җ76 @ 

җ96% 

җ76 @ 

җ96% 

җ76 @ 

җ96% 
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punctuality. 
5. Implement incentives system 

for students exhibiting perfect 
attendance and punctuality 
patterns. 

6. Implement ladder of 
consequences and 
interventions for 1

st
, 2

nd
, and 

3
rd
 absences to preempt poor 

attendance. 

DROPOUT RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of 9-12 students will immediately enroll in other 
high schools if leaving Collegiate before graduation. 

 
Method for Measuring: 
1. Student information system data and data from alumni database 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

No students will drop 
out of high school.   

1. Offer an academically 
engaging learning 
environment for all within a 
culture of high expectations 
and support. 

2. Ensure that students 
transferring out of Collegiate 
are immediately enrolled in 
another school. 

3. Implement an academic 
advising program school-wide 
whereby teacher advises 
each student over four-year 
span so that student develops 
affinity for advisor and school. 

0% 0% 0% 0% 0% 

GRADUATION RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of Collegiate students will graduate high school 
within 5 years of entering 9

th
 grade. 

 
Method for Measuring:  
1. Data from alumni tracking data system. 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Collegiate students 
will graduate from 
high school.   

1. Ensure an academically 
engaging learning 
environment for all within a 
culture of high expectations 
and high support. 

2. Ensure that students 
transferring out of Collegiate 
are immediately enrolled in 
another school. 

100% 100% 100% 100% 100% 
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STUDENT SUSPENSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Annually, Ò 5% of all enrolled students will be 
suspended out of school. 

 
Method for Measuring: 
1. Monthly Suspension Reports (in Welligent)  
2. CALPADS Report  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

School will maintain a 
low annual 
suspension rate. 

1. Disseminate Student & Family 
Handbook at the beginning of every 
year and to mid-year enrollees. 

2. Obtained copy of discipline policy 
acknowledgement from family 
member and student upon 
enrollment and every year 
thereafter.  

3. Teachers follow school-wide 
Positive Behavior Support Plan. 

4. Teachers use tier one strategies to 
build a strong positive culture and 
support all learners. 

5. Teachers respond to minor 
misbehavior in an appropriate and 
effective way. 

6. Teachers involve campus 
leadership for more serious 
offenses, including any behaviors 
that may result in suspension or 
expulsions. 

Ò5% Ò5% Ò5% Ò5% Ò5% 

 

STUDENT EXPULSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Annually Ò 2% of enrolled students will be 
expelled. 

 
Method for Measuring: 
1. Monthly Reports in Welligent 
2. CALPADS Report  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Collegiate will 
maintain a low 
annual expulsion 
rate. 

1. Disseminate Student & Family Handbook at the 
beginning of every year and to mid-year 
enrollees. 

2. Obtained copy of discipline policy 
acknowledgement from family member and 
student upon enrollment and every year 
thereafter.  

3. Teachers follow school-wide Positive Behavior 
Support Plan. 

4. Teachers use tier one strategies to build a 
strong positive culture and support all learners. 

5. Teachers respond to minor misbehavior in an 
appropriate and effective way. 

6. Teachers involve campus leadership for more 
serious offenses, including any behaviors that 
may result in in-school or out-of-school 
suspension or expulsions. 

Ò2% Ò2% Ò2% Ò2% Ò2% 
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STUDENT INVESTMENT 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
SCHOOL-WIDE 

& 
FOR ALL 

SUBGROUPS 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Ó 90% of Collegiate students report that what 
they learn takes a lot of thinking, that adults 
at the school know their names, that the 
school is clean, that they feel safe on school 
grounds, and that they plan to complete at 
least a bachelorôs degree. 

 
Method for Measuring: 
1. Results on the annual LAUSD School Report Card 
surveys  

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Collegiate students 
are personally 
invested in their 
school, their 
academic 
achievement, and 
their development as 
21

st
 century learners. 

1. Build and maintain a strong positive school 
culture and support all learners. 

2. Build and maintain a strong college access 
program that includes weekly college-going 
culture programming.  

3. Ensure consistent implementation of schoolôs 
discipline policy and safety measures. 

Ó 90% Ó 90% Ó 90% Ó 90% 
Ó 

90% 

BROAD COURSE OF STUDY 
STATE PRIORITY #7 

ANNUAL GOALS 
(Identify schoolwide 
and subgroup goals 

as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
100% of students, including all student 
subgroups, will have access to core and 
non-core content areas; all graduates have 
fulfilled the A-G requirements. 

 
Method for Measuring:  
1. Student schedules and transcript 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Students, including 
all student 
subgroups, will have 
access to and enroll 
in our academic and 
educational program 
as outlined in the 
schoolôs charter. 

School follows a daily and weekly schedule that 
allows students from all subgroups to access a 
broad course of study, including core and non-core 
content areas. 

100% 100% 100% 100% 100% 
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STUDENT PERFORMANCE 
STATE PRIORITY #8 

ANNUAL GOALS 
(Identify schoolwide 
and subgroup goals 

as applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Consistent with state requirements, all 
students will reach growth expectations on 
the CAASPP. Initial expectations for 
achievement will be based on State 
determined AMO and will be revised 
annually as achievement expectations 
become clear with the new assessment 
program; 100% of Collegiate graduates are 
accepted to 4-year colleges or universities. 

 
Method for Measuring: 
1. CAASPP reports: reports by student, classroom, and 
school levels, with filters available for academic cohort, 
critical sub-groups 
2. Naviance reports 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

All students will 
demonstrate 
appropriate mastery 
of CSCCS.    

1. Executive Director and Academic Deans will 
provide on-going professional development for 
teachers regarding implementation of CCSS. 

2. School will purchase (or content team leaders 
will develop, if necessary) interim 
assessments to measure progress. 

3. Content team leaders will lead teachers 
through intensive data analysis for interim 
assessments and creation of instructional 
action plans. 

CAASPP 
proficien
cy rates 

are 
higher 
than 

comparis
on 

schoolsô 
 

CAASPP 
scores 

will meet 
or 

exceed 
State 

targets 

CAASPP 
proficien
cy rates 

are 
higher 
than 

comparis
on 

schoolsô 
 

CAASPP 
scores 

will meet 
or 

exceed 
State 

targets 

CAASPP 
proficienc
y rates are 

higher 
than 

compariso
n schoolsô 

 
CAASPP 

scores will 
meet or 
exceed 
State 

targets 

CAASPP 
proficien
cy rates 

are 
higher 
than 

comparis
on 

schoolsô 
 

CAASPP 
scores 

will meet 
or 

exceed 
State 

targets 

CAASP
P 

proficien
cy rates 

are 
higher 
than 

compari
son 
schoolsô 

 
CAASP

P 
scores 

will 
meet or 
exceed 
State 

targets 

Collegiate students 
are admitted to four-
year colleges and 
universities. 

1. Executive Director will work with Dean of 
Operations and Academic Deans to ensure a 
schedule that enables students to complete A-
G courses. 

2. . 
3. Provide sequence of workshops accessible to 

all students and families in which they receive 
support to complete UC and Cal State 
applications and FAFSA. 

100% 100% 100% 100% 100% 

 
Instructional Design  

 

Educational Theory and Research 
Collegiateôs instructional design is grounded in extensive research of successful school design 
to meet the needs of low-income, first generation college-going students.  
 
Harvard economist and education researcher Dr. Roland Fryer has conducted comprehensive 
field research to identify the common school design elements of the top urban schools that are 
realizing the most learning and growth with their students and that are thereby obtaining the 
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strongest academic achievement results. Fryerôs research reveals strong findings that learning 
best occurs in the schools that share the following design elements:35 
   

¶ Focus on human capital  

¶ Using data to drive instruction 

¶ High-dosage tutoring 

¶ Extended time on task 

¶ Culture of high expectations 
 
Focus on human capital: Fryerôs analysis reveals that learning best occurs when ñteachers 
[are] given the tools they need to succeed, including increased feedback from administrators, 
particularly based on class observations. New teachers especially benefit from professional 
developmenté.Schools should be encouraged to conduct weekly professional development 
series for all teachers, regardless of experience, with the goal of increasing the rigor of 
classroom instruction through methods such as lesson planning.ò36 
 
Using data to drive instruction: Fryerôs research demonstrates that frequent and strategic use 
of data ñcan drive more personalized and more efficient learning, allowing both teachers and 
students to track progress and to make sure that each student is on a path that is appropriate 
for him or her. Assessments can be used to adjust everything from tutoring to student goals. 
Schools should conduct regular assessments of students every four to six weeks. More in-depth 
assessments [should] be given several times a year, and teachers [should] meet with students 
individually to discuss and set goals after each of these.ò37 
 
High-dosage tutoring: Fryerôs research reveals significant positive effect on student 
achievement outcomes when intensive tutoring programs are implemented in schools. The 
highly effective tutoring programs that Fryer identifies share that (a) they are staffed by qualified 
tutors who hold Bachelorôs degrees, and (2) they use benchmark assessments to place 
students and/or to identify the standards or skills to be taught and practiced during tutoring.38 
 
Extended time on task: ñTo make time for increased tutoring, among other changes, the 
amount of time devoted to instruction should be increased,ò Fryer suggests. ñThis should be 
implemented both by increasing the length of the school day and by increasing the number of 
days in the school year. The increase in instructional time should be tailored to studentsô needs. 
For example, students struggling more in math should have additional class periods devoted to 
math, while those struggling more in reading should spend more time on this subject.ò39 The 
Center for American Progressô research on extended time on task corroborates Fryerôs findings. 
The Center ñsupports expanded learning time for high-poverty, low-performing schools by no 
less than 30% (equaling two hours per day or 360 hours per year) for all students in the school.ò 
They advocate for allocating the time toward offering tutoring or small-group instruction, extra 
time for math and literacy, longer class blocks, enrichment activities, and increased time for 
professional development and curriculum planning.40 
 

                                                      
35 &ÒÙÅÒȟ 2ÏÌÁÎÄȢ Ȱ,ÅÁÒÎÉÎÇ ÆÒÏÍ ÔÈÅ 3ÕÃÃÅÓÓÅÓ ÁÎÄ &ÁÉÌÕÒÅÓ ÏÆ #ÈÁÒÔÅÒ 3ÃÈÏÏÌÓȢȱ The Hamilton Project Update. The 
Hamilton Project, September 2012. pg. 5. 
36 Ibid, 5. 
37 Ibid, 5. 
38 Ibid, 5. 
39 Ibid, 5. 
40 (Á×ÌÅÙ -ÉÌÅÓȟ +Ȣ Ǫ -Ȣ 2ÏÚÁȢ Ȱ4ÁËÉÎÇ 3ÔÏÃË ÏÆ ÔÈÅ &ÉÓÃÁÌ #ÏÓÔÓ ÏÆ %ØÐÁÎÄÅÄ ,ÅÁÒÎÉÎÇ 4ÉÍÅȢȱ #ÅÎÔÅÒ ÆÏÒ !ÍÅÒÉÃÁÎ 
Progress. July 2008. pp. 3. http://www.americanprogress.org/issues/2008/07/pdf/elt2.pdf.  
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Culture of high expectations: Fryerôs research demonstrates that learning best occurs when 
students understand unambiguously that ñthey are expected to succeed and that the teachers, 
administrators, and other staff are there to help them succeedéClassrooms should post goals 
on the walls as a constant reminder of the high expectations, and schools should visibly 
promote a culture of going to college, by hanging posters about college and by discussing 
college readiness with students. Students must be cognizant of their individual goals and the 
steps needed to achieve them.ò41 
 
Implicit in Fryerôs framework is the assumption that a college preparatory school is implementing 
a highly rigorous, college readiness-aligned course of study. An additional key influencer in our 
development of Collegiateôs academic program is the body of work represented in David 
Conleyôs College Knowledge.42  
 
A comprehensive summary of years of field research, College Knowledge details the key 
practices common to high schools nationally that are graduating students who go on to 
successfully graduate from college. This volume surveys the research available from a host of 
the nationôs top graduate education schools, in addition to presenting Conleyôs own original 
research, revealing key differences between high schools that succeed in preparing all students 
for college success and those that do not. Conley notes as paramount among these differences 
the existence of an intellectually coherent program of study: 
 

High schools designed to prepare all students for college success look 
dramatically different from those that prepare only a portion of students. 
These high schools have certain key characteristics. The most important and 
perhaps the most often overlooked is an intellectually coherent program of 
study based on a curriculum that grows progressively more challenging over 
the years. In practice, most high school course sequences do little more than 
introduce new material in similar ways at all grade levels. Students are 
confronted with a steady stream of new dates and events to memorize, new 
equations and concepts to use to solve practice problems, new books and 
short stories to read and react to, and new vocabulary, laws, and rules in the 
sciences and second languages. Key skills, such as writing, are not nurtured 
with progressively more challenging assignments tied to a common scoring 
system to ensure that the same skills are developed and new skills are 
mastered and that students mature intellectually.43 

Conley in turn details his research findings specific to intellectually coherent curriculum and 
instruction in English Language Arts (ELA), math, science, social studies and foreign language. 
Conleyôs work informs the curriculum framework in these core subjects in the following pages. 

Collegiateôs instructional design reflects, in tandem, Conleyôs findings and Fryerôs review of the 
schools and programs nationally and locally that are successfully preparing predominantly low-
income, first generation college-going students for college success.  
 
To examine these schools closely in developing Collegiateôs instructional design, Lead Founder 
and proposed Executive Director Vanessa Jackson has visited over 30 high-performing urban 

                                                      
41 Fryer, 5. 
42 Conley, David T. College Knowledge: What It Really Takes for Students to Succeed and What We Can Do to Get Them 
Ready. San Francisco: Jossey-Bass, 2005.  
43 Conley, 73. 
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secondary schools nationally through the Building Excellent Schools Fellowship and has studied 
key levers of design and implementation across this set of schools.  
 
As high-performing urban charter high schools demonstrate, there is a clear set of common 
practices that prepare traditionally ñat-riskò students to achieve at the highest academic levels. 
Complementing the levers of achievement that Fryer and Conley identify, these successful 
schoolsô common practices include: 
 

¶ A college readiness-aligned course of study and graduation requirements 

¶ High-touch academic advising 

¶ Excellent family communication and family engagement 

¶ The intentional cultivation of college-going culture through an explicit program of well-
codified rituals and routines 

¶ Explicit development of student character (executive function) and leadership 
 
Collegiateôs instructional design reflects our research of educational theory and our field 
research of how learning best occurs. Our academic program is a reflection of extensive 
research on the educational theories and best practices shared by schools nationally that are 
meeting success in systematically ensuring that their low-income minority students successfully 
matriculate to and graduate from four-year colleges and universities.  

Curriculum and Instruction 
All Collegiate students will complete a rigorous college preparatory curriculum that ensures 
completion of the University of Californiaôs A-G requirements. Collegiate students will take 
classes in:  
 

¶ English Language Arts 
 

¶ Math, History 
 

¶ Social Sciences 
 

¶ Lab Science 
 

¶ Languages Other than English 
 

¶ Visual and Performing Arts 
 

¶ Physical Education 
 

¶ College Readiness 
 

¶ Advisory 
 
Collegiateôs proposed educational program includes a number of research-based and innovative 
curricular practices and components, as well as intervention and enrichment programs, that are 
grounded in a backwards-design model that uses standards, assessment, and data to inform 
instruction, advising, and interventions. 
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Figure 8: Collegiate's Instructional Model 
 

 
 
Common Core and Advanced Placement Standards-aligned curriculum 
Collegiate High School of Los Angeles will implement a standards-aligned curriculum and 
instructional practices that are designed to meet the needs of all learners as they progress 
toward post-secondary education. Collegiateôs curriculum aligns to the following standards: 
 

¶ California State Common Core Standards (hereafter ñCSCCSò) for English Language 
Arts & Literacy in History/Social Studies and Science44 and for Math45  
 

¶ California English Language Development Standards (CELDS)46 for our English Learner 
(EL) students 
 

¶ Science Content Standards for California Public Schools 
 

¶ Advanced Placement (AP) curriculum guidance in all AP courses 
 

In July 2014, the California State Board of Education adopted the English Language 
Arts/English Language Development Framework for California Public Schools, which offers 
schools and teachers additional guidance for supporting English learners. "Bringing together the 
standards for English language arts and English language development will help give all 
studentsðno matter where they come from or where they liveðthe tools to read, write, and 
understand all their courses, so they will be ready for college and careers," State Schools Chief 
Tom Torlakson said. "The new Framework addresses the needs of our diverse student 
population and gives teachers a 'roadmap' for curriculum and instruction under the Common 
Core."47 
 

                                                      
44 http://www.cde.ca.gov/be/st/ss/documents/final elaccssstandards.pdf.  
45 http://www.cde.ca.gov/be/st/ss/documents/ccssmathstandardaug2013.pdf.  
46 http://www.cde.ca.gov/sp/el/er/documents/nov2013impplanfinal.pdf.  
47 http://www.cde.ca.gov/nr/ne/yr14/yr14rel73.asp.  
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Collegiate will implement a backwards-design approach to standards-based planning that aligns 
to the aforementioned frameworks of standards. In each core content class, teachers will work 
alongside appropriately certificated Academic Deans to develop a scope and sequence of 
learning objectives that align to the standards that define their course content. Unit assessments 
every six weeks and quarterly interim assessments will evaluate studentsô mastery of standards 
and relevant content. Data from these unit assessments and quarterly exams will drive teachersô 
decisions regarding interventions, re-teaching of un-mastered content, and other planning 
decisions.  
 
Interim assessments and frequent use of data 
Collegiate will implement an interim assessment framework across all core content areas with 
assessments that align to end-of-year CSCCS exams, AP exams, and the College Board SAT, 
so that teachers can use current and accurate data to guide instructional planning throughout 
the year. The assessment framework at Collegiate will consist of: 
 

Figure 9: Assessment Framework at Collegiate 

Content area Daily assessment Weekly assessment Quarterly assessment 

English Language 
Arts 

¶ Collected 
annotations and 
audit of writing 
progress 

¶ Timed writing in 
Composition class 

¶ Midterms (Units 1,3,5 and 
7) & Finals (Units 2,4,6 
and 8) 

Math ¶ Exit tickets 
¶ Show-What-You-

Know quiz 

¶ Midterms (Units 1,3,5 and 
7) & Finals (Units 2,4,6 
and 8) 

History and Social 
Sciences 

¶ Collected 
annotations and 
audit of writing 
progress 

¶ Timed writing in 
Composition class 

¶ Midterms (Units 1,3,5 and 
7) & Finals (Units 2,4,6 
and 8) 

Lab Science ¶ Exit tickets 
¶ Show-What-You-

Know quiz 

¶ Midterms (Units 1,3,5 and 
7) & Finals (Units 2,4,6 
and 8) 

Languages Other 
than English 

¶ Exit tickets 
¶ Show-What-You-

Know quiz 

¶ Midterms (Units 1,3,5 and 
7) & Finals (Units 2,4,6 
and 8) 

 
This approach will ensure that teachers are frequently looking at student work and providing 
targeted feedback and interventions, that there is a feedback loop ensure that teachers know 
when to re-teach material that the whole class is struggling with, and that students feel highly 
accountable for mastering the material being taught. 
 
Our interim assessment framework is further described in Element 3.  
 
Core competencies model for college and career readiness 
Across all Collegiateôs classes, instructors will emphasize the development of key core 
competencies: hard and soft skills that are transferrable across different courses, disciplines, 
and classroom contexts and that research demonstrates are key to studentsô success in college 
courses and in accessing professional career opportunities. These core competencies are 
defined as: 
 

¶ Process-based analytical writing 
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¶ Textual analysis and use of evidence in development of assertions 

¶ Quantitative analysis and reasoning 

¶ Inquiry and investigative analysis 

¶ Academic discourse 

¶ Facility with technology resources and tools 

¶ Personal effectiveness through organization and time-management 
 
Process-based analytical writing 
A studentôs analytical writing skills are a major predictor of their college success. Students must 
be able to write well. Each ELA course at Collegiate will feature a daily 55-minute writing 
workshop, wherein students learn the writing process, a six-week cycle that starts analysis of a 
writing prompt, development of a thesis and sub-arguments, organization of structure, collecting 
and synthesizing evidence, editing, and revising. The school will employ a universal writing 
rubric backwards-mapped from the CSCCS for ELA in Writing that will codify criteria for writing 
success and calibrating grade level standards. Students will receive evaluation and grading 
throughout the writing process on each paper, so that they are getting systematic coaching and 
feedback on their mastery of the writing process which will move them over time toward 
producing stronger final products. 
 
Textual analysis and use of evidence in development of assertions 
Collegiate will develop studentsô critical thinking skills by challenging them with engaging 
academic questions. In all text-based courses, students will learn how to carefully analyze text-
based evidence to develop and support claims and assertions.  
 
Quantitative analysis and reasoning 
Math instruction at Collegiate will challenge students to show and explain their thinking 
conceptually on both formal and informal assessments. Students will not simply volunteer 
answers during class; they will fully explain their answers, articulating all steps and explaining 
why they are pursued specifically problem-solving approaches in their work. In this way, 
Collegiate will develop deeper conceptual mastery of mathematic skills and concepts in all 
students. This in turn will enable them to transfer these skills to higher level math or across 
disciplines when they take quantitatively focused upper level math and science or social science 
courses in college. 
 
Inquiry and investigative analysis 
Across all disciplines, Collegiate students will learn to ask essential questions and develop 
problem-solving and inquiry approaches to find answers to these questions. In science and 
math, Collegiateôs curriculum will emphasize an inquiry-based approach to instruction. 
 
Academic discourse 
In college and thereafter, students will enjoy significant advantages if they can speak and 
participate using precise, appropriate academic language to articulate and argue their ideas. In 
all Collegiate classes, students will be held accountable for strong levels of academic 
discourse. In seminar, students will be graded and given frequent real-time feedback on the 
quality of their oral contributions on a seminar rubric, one strand of which will explicitly measure 
the quality of academic discourse the student evidences during the seminar discussion. 
Students will be expected to use the academic language of the text at hand. Accountable talk 
throughout the school will develop studentsô vocabulary, will help them formulate their thoughts 
and crystalize their analysis of texts and problems, and will help them prepare for performance 
tasks involving individual assessment and writing tasks. This has the immediate benefit of 
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developing ELsô facility in spoken English through providing numerous opportunities for 
discourse in the classroom and practice with speech.  
 
Facility with technology resources and tools 
Students must be adept users of online informational resources, online academic tools and 
platforms, digital organizing systems, and other professional resources in order to thrive as 21st 
century learners and to access professional careers. Collegiate will develop this core 
competency in students by integrating technology tools and learning concepts into the 
curriculum across all content areas. Students will organize, write, and peer-edit their academic 
papers in GoogleDocs. Students will check their grades online through our online grading and 
student information system. Students will communicate requests and submit academic work 
using professional email. These and other practices that enhance our studentsô technology 
skills will increase their college and career readiness.  
 
Personal effectiveness through organization and time-management 
At the college level, students will live and work with a high degree of independence and must be 
able to self-manage effectively. Collegiate will explicitly teach techniques for personal 
organization, time-management, and goal-setting, so that our students reach college with clear 
protocols for planning their time, keeping track of their academic materials and deadlines, and 
knowing how to appropriately align their use of time each day and week to their priorities and 
goals. 
  
Academic Advisory, Personalized Learning Plans, and Interventions  
Collegiateôs school environment and instructional program will offer students a structured and 
supportive high school experience to ensure that students have safety nets as they learn to 
navigate increasing levels of academic rigor and independence. Collegiateôs approach to 
personalizing learning and instruction for all students across all facets of our educational model 
so that all learners can access our academic program is described in detail later in Element 1 
under Meeting the Needs of All Students. 
 

Curriculum & Course Descriptions 
Collegiateôs curriculum will ensure that all Collegiate graduates have completed the University of 
California A-G requirements, that students are prepared for success on the CAASP, CAHSEE, 
and College Board PSAT and SAT, and that students reach the upper grades prepared to 
succeed in Advanced Placement courses, should they elect into these.  
 
Annually, and in accordance with our organizational goal for ensuring that 100% of teachers and 
students have access to high quality CSCCS-aligned materials per Priority #1 of the Stateôs 
Eight Priorities under the Local Control Funding Formula, Collegiateôs Leadership Team ï the 
Executive Director, Academic Deans, Dean of Operations, and Dean of Special Education and 
Academic Support ï will work collaboratively with content teachers to review and revise 
curriculum resources and materials for all courses offered. The Executive Director and 
Academic Deans will approve curriculum materials and texts for purchase, first ensuring that 
these materials (whether web-based or text-based align with the courseôs relevant State 
standards or AP curriculum. 
 
Collegiate will offer the following courses at the following grade levels: 
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Figure 10: Collegiate Course Offerings48 

Subject area 

9
th

 grade 10
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 grade 11
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th

 grade 

1
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sem. 
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 sem. 1

st
 sem. 2

nd
 sem. 1

st
 sem. 2

nd
 sem. 1

st
 sem. 2

nd
 sem. 

English 
Language 
Art

49
 

English I-A/B: 
Common Core ELA ï 

Literature & 
Composition 

English II-A/B: 
Common Core ELA ï 

Literature & 
Composition 

English III-A/B: Common 
Core ELA ï Literature & 

Composition  
OR 

Advanced Placement 
English Language & 

Composition 

English IV-A/B: Common 
Core ELA ï Literature & 

Composition  
OR 

Advanced Placement 
English Language & 

Composition 

Math Math I OR Math II Math II OR Math III Math III OR Math IV 
Math IV, Calculus 

OR 
AP Calculus A/B 

History/ 
Social 
Sciences 

World History I 
World History II 

OR 
AP World History 

U.S. History 
OR 

AP U.S. History 

American 
Gov.ôt  
OR 
AP 

American 
Gov.ôt & 
Politics 

Micro-
economics 

OR 
AP Micro-
economics 

Lab Science Biology Chemistry 
Physics 

OR 
AP Biology 

Environmental Science 
OR  

AP Physics 

Languages 
Other than 
English 

Spanish I 
OR  

Spanish I for Native 
Speakers 

Spanish I OR II 
OR  

Spanish I OR II for 
Native Speakers 

Spanish II OR III 
OR  

Spanish II for Native 
Speakers 

Spanish III OR  
AP Spanish 

Visual and 
Performing 
Arts 

Visual and Performing 
Arts I 

Visual and Performing 
Arts I OR II 

Visual and Performing 
Arts II OR III 

Visual and Performing Arts 
II OR III 

Physical 
Education 

Physical Education I 
Physical Education I 

OR II 
Physical Education II Physical Education II 

Team 
Sports 
- Fall 

Team 
Sports - 
Spring 

Team 
Sports - 

Fall 

Team 
Sports - 
Spring 

Team 
Sports - 

Fall 

Team 
Sports - 
Spring 

Team 
Sports - Fall 

Team 
Sports - 
Spring 

College 
Readiness 

College Readiness I: 
Early College 
Awareness 

College Readiness II: 
Professional Careers 

College Readiness III: 
SAT Prep 

College Readiness IV: 
College Admissions 

Advisory Advisory Advisory Advisory Advisory 

Interventions 
Literacy Intensives (includes ELD instruction) 

 
Math Intensives   

 

 
English Language Arts 
Collegiateôs English Language Arts curriculum is grounded in the belief that all students are 
capable of mastering academic English when provided intentional, vertically aligned, rigorous 
instruction and the necessary interventions and supports to access college preparatory 
curriculum. The California Common Core Standards for English Language Arts50 will serve as 
foundation for Collegiateôs English Language Arts (ELA) curriculum, which will develop studentsô 
capacity to read sophisticated nonfiction and fiction texts and to write and speak analytically 
about rigorous texts. ELA teachers will incorporate SDAIE and ELD instructional strategies into 

                                                      
48 Light blue shading indicates core/college preparatory courses. 
49

 English Language Development programming will be accessible to all students requiring ELD services during the 

daily Literacy Intensives. 
50 http://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf.  
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daily lessons and student materials and assignments in order to ensure that our EL students 
can best access the curriculum. 
 
All courses offered in Collegiateôs ELA course sequence satisfy the A-G requirement in English 
(requirement B) and the sequence consists of: 
 
 
 

Course 
Course 
credits 

Target 
grade 

¶ English I-A/B: Common Core ELA ï Literature & Composition 10 9
th
  

¶ English II-A/B: Common Core ELA ï Literature & Composition 10 10
th
   

¶ English III-A/B: Common Core ELA ï Literature & Composition OR 

¶ Advanced Placement English Language & Composition  
10 11

th
  

¶ English IV-A: Common Core ELA ï Literature & Composition OR 

¶ Advanced Placement English Literature & Composition 
10 12

th
  

¶ Literacy Intensives 10 9
th
 

 
Each year, a Collegiate student will complete an ELA course that is comprised of a bi-weekly 
seminar-based literature class that emphasizes textual analysis through whole-class close 
readings and seminar discussions, as well as small group independent textual analysis 
exercises and a daily writing workshop class, in which students will complete timed writings and 
will develop analytical essays based on their literature class and history class content. 
 
Nonfiction texts and novels for each ELA course will be thematically organized into four quarter-
long modules. Text selection for each module will consider the following criteria: grade level text 
complexity; a balance of fiction and non-fiction; a balance of gender and a diversity of voices 
representing a spectrum of cultures, perspectives, orientations, races, ages, time-periods, and 
geographies; appropriate matches for mastery of individual and collective standards; age 
appropriateness of subject matter; and the authenticity of reading material, including published 
works that are typically encountered by students in daily life, such as in magazines, books or 
newspapers. Nonfiction text and novel selection will draw from the California Common Core 
State Standards Recommended Reading List51 and from the Advanced Placement suggested 
texts and authors lists, as appropriate to each grade level course. The Academic Dean will work 
with English teachers to carefully select texts for each course and possible readings include: 
 

Figure 11: Sample Readings for English Courses at Collegiate 

Grade 9 

¶ The House on Mango Street by Sandra Cisneros 

¶ Catcher in the Rye by JD Salinger 

¶ The Odyssey by Homer 

¶ How to Read Literature Like a Professor  by Thomas C Foster 

¶ Power of Myth by Joseph Campbell 

¶ Romeo and Juliet  by Shakespeare 

Grade 10 

¶ Macbeth by Shakespeare 

¶ Heart of Darkness by Joseph Conrad 

¶ Things Fall Apart  by Chinua Achebe 

                                                      
51 http://www.cde.ca.gov/ci/cr/rl/.  



Collegiate Charter High School of Los Angeles   49 

¶ In the Time of the Butterflies by Julia Alvarez 

Grade 11 

¶ The Adventures of Huckleberry Finn by Mark Twain 

¶ The Great Gatsby by F. Scot Fitzgerald 

¶ ñHills Like White Elephantsò by Ernest Hemingway 

¶ Excerpted: The Thing Around Your Neck by Chimamanda Ngozi Adichie 

¶ ñWhy Chinese Mothers Are Superiorò by Amy Chua 

¶ ñAchievement of Desiresò by Richard Rodriguez 

¶ A Latina Judgeôs Voice, a lecture by Sonia Sotomayor 

¶ ñImmigration Is Us,ò an American Story by Deepak Chopra and co-authored by 
Sanjiv Chopra 

¶ Readings from the AP English Language and Composition course text list
52

 

Grade 12 

¶ Excerpts from The Things They Carried  by Tim OôBrien 

¶ Fast Food  Nation by Eric Schlosser 

¶ The Taming of the Shrew by Shakespeare 

¶ The Brief Wondrous Life of Oscar Wao by Junot Diaz 

¶ Readings from the AP English Literature and Composition course text list
53

 

 
 
Collegiateôs course offerings in ELA include: 
 
English I-A/B: Common Core ELA ï Literature & Composition (Core/College-Preparatory) 
A ï Literature Seminar: This component of the ninth grade ELA course is a literature-based 
course, which introduces basic nonfiction and fiction literary genres through representative 
works and authors. Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 9-10, this course emphasizes vocabulary development, 
speaking and listening, using specific textual of evidence to support assertions and claims, and 
developing a thesis that addresses a prompt question. 
 
B ï Writing Workshop: Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 9-10, this portion of the course will develop ninth grade 
studentsô ability to write clear, coherent, and focused essays that also reflect the authorôs 
personal style. The course will make frequent use of a peer editing protocol and writerôs 
workshop conferencing structure. Students will write five to six full-length essays over the 
course of the academic year. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 240 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential. 
 
English II-A/B: Common Core ELA ï Literature & Composition (Core/College-Preparatory) 
A ï Literature Seminar: This component of the tenth grade ELA course is a literature-based 
course, which introduces basic nonfiction and fiction literary genres through representative 
works and authors. Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 9-10, this course builds on the skills developed in the ninth 
grade course and emphasizes vocabulary development, speaking and listening, using specific 
textual of evidence to support assertions and claims, and developing a thesis that addresses a 
prompt question. 
 
B ï Writing Workshop: Backwards-planned from the California Common Core Standards for 

                                                      
52 http://www.collegeboard.com/html/apcourseaudit/courses/english_textbook_list.html/.  
53 http://www.collegeboard.com/html/apcourseaudit/courses/english_lit_textbook_list.html.  
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English Language Arts for Grades 9-10, this portion of the course will develop tenth grade 
studentsô ability to write clear, coherent, and focused essays that also reflect the authorôs 
personal style. The course will make frequent use of a peer editing protocol and writerôs 
workshop conferencing structure. Students will write five to six full-length essays over the 
course of the academic year. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 240 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential. 
 
English III-A/B: Common Core ELA ï Literature & Composition (Core/College-
Preparatory) 
A ï Literature Seminar: This component of this eleventh grade ELA course is a literature-based 
course, which introduces nonfiction and fiction literary genres through representative works and 
authors. Backwards-planned from the California Common Core Standards for English Language 
Arts for Grades 11-12, this course builds on the literacy, writing and literary analysis skills that 
students developed in tenth grade and emphasizes vocabulary development, speaking and 
listening, using specific textual of evidence to support assertions and claims, and developing a 
thesis that addresses a prompt question. 
 
B ï Writing Workshop: Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 11-12, this aspect of the course will develop eleventh grade 
studentsô ability to write clear, coherent, and focused essays that also reflect the authorôs 
personal style. This course will help our students move beyond such programmatic responses 
as the five-paragraph essay that provides an introduction with a thesis and three reasons, body 
paragraphs on each reason, and a conclusion that restates the thesis. Students will learn how to 
place their emphasis on content, purpose, and audience and to allow this focus to guide the 
organization of their writing, and will produce expository, analytical, and research writing using 
text-based evidence accurately cited. Students will write five full-length essays over the course 
of the academic year in addition to a full-length research paper. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 240 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential. 
 
English III-AP: AP English Language & Composition (Core/College-Preparatory) 
A ï Literature Seminar: AP English Language & Composition will be backwards-mapped from 
both the AP course overview, as well as from the California Common Core Standards for 
English Language Arts for Grades 11-12. Students in this course will read complex texts with 
understanding and write prose of sufficient richness and complexity to communicate effectively 
with mature readers. Upon completing this course, students will be able to: analyze and 
interpret samples of good writing, identifying and explaining an authorôs use of rhetorical 
strategies and techniques; apply effective strategies and techniques in their own writing; create 
and sustain arguments based on readings, research, and/or personal experience; write for a 
variety of purposes; produce expository, analytical, and argumentative compositions that 
introduce a complex central idea and develop it with appropriate evidence drawn from 
secondary sources, cogent explanations, and clear transitions; demonstrate understanding and 
mastery of standard written English as well as stylistic maturity in their own writings; 
demonstrate understanding of the conventions of citing  and secondary sources; move 
effectively through the stages of the writing process, with careful attention to inquiry and 
research, drafting, revising, editing and review; write thoughtfully about their own process of 
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composition; revise a work to make it suitable for a different audience; analyze image as text; 
and evaluate and incorporate reference documents into researched papers54 All students 
enrolled in the AP Language & Composition course will be prepared to take the College Board 
Advanced Placement course in this subject.55 
 
B ï Writing Workshop: Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 11-12 as well as from an approved AP syllabus, this aspect 
of the course will develop eleventh grade studentsô ability to write clear, coherent, and focused 
essays that also reflect the authorôs personal style. This course will help our students move 
beyond such programmatic responses as the five-paragraph essay that provides an introduction 
with a thesis and three reasons, body paragraphs on each reason, and a conclusion that 
restates the thesis. Students will learn how to place their emphasis on content, purpose, and 
audience and to allow this focus to guide the organization of their writing, and will produce 
expository, analytical, and research writing using text-based evidence accurately cited. Students 
will write five full-length essays over the course of the academic year in addition to a full-length 
research paper. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 2 0 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential and has undertaken the 
required appropriate Advanced Placement program training. 
 
English IV-A/B: Common Core ELA ï Literature & Composition (Core/College-
Preparatory) 
A ï Literature Seminar: This component of the twelfth grade ELA course is a literature-based 
course, which introduces nonfiction and fiction literary genres through representative works and 
authors. Backwards-planned from the California Common Core Standards for English Language 
Arts for Grades 11-12, this course builds on the literacy, writing and literary analysis skills that 
students developed in eleventh grade and emphasizes vocabulary development, speaking and 
listening, using specific textual of evidence to support assertions and claims, and developing a 
thesis that addresses a prompt question. 
 
B - Writing Workshop: Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 11-12, this aspect of the course will develop twelfth grade 
studentsô ability to write clear, coherent, and focused essays that also reflect the authorôs 
personal style. This course will help our students move beyond such programmatic responses 
as the five-paragraph essay that provides an introduction with a thesis and three reasons, body 
paragraphs on each reason, and a conclusion that restates the thesis. Students will learn how to 
place their emphasis on content, purpose, and audience and to allow this focus to guide the 
organization of their writing, and will produce expository, analytical, and research writing using 
text-based evidence accurately cited. Students will write five full-length essays over the course 
of the academic year in addition to their college application personal statement. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 240 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential. 

                                                      
54 For a full course description please visit: http://apcentral.collegeboard.com/apc/public/repository/ap -english-course-
description.pdf. 
55 Students for whom the AP exam fee presents family financial hardship will receive financial assistance from Collegiate 
to defray the cost of the exam. 
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English IV-AP: AP English Literature & Composition (Core/College-Preparatory) 
Literature Seminar: This course will cultivate studentsô capacity for the interpretation and 
evaluation of literature. Students will learn to read and respond on a personal level to literary 
works, articulating pre-critical impressions and emotional responses. They will perform analysis 
of literary works through close reading to arrive at an understanding of their multiple meanings. 
They will learn to assess the quality and artistic achievement of literary works and how to 
consider their social and cultural values. All students enrolled in the AP Literature & 
Composition course will be prepared, should they elect, to take the College Board Advanced 
Placement course in this subject.56 
 
B - Writing Workshop: Backwards-planned from the California Common Core Standards for 
English Language Arts for Grades 11-12, this aspect of the course will develop twelfth grade 
studentsô ability to write clear, coherent, and focused essays that also reflect the authorôs 
personal style. This course will help our students move beyond such programmatic responses 
as the five-paragraph essay that provides an introduction with a thesis and three reasons, body 
paragraphs on each reason, and a conclusion that restates the thesis. Students will learn how to 
place their emphasis on content, purpose, and audience and to allow this focus to guide the 
organization of their writing, and will produce expository, analytical, and research writing using 
text-based evidence accurately cited. Students will write five full-length essays over the course 
of the academic year in addition to their college application personal statement. 
 
The literature seminar component of the course will meet for 190 minutes weekly. The writing 
workshop component of the course will meet for 240 minutes weekly. This course will be taught 
by an experienced teacher who holds a single-subject ELA credential and has undertaken the 
required appropriate Advanced Placement program training. 
 
Literacy Intensives (Non-core/Non-College Preparatory) 
In grade 9, Collegiate will offer Literacy Intensives, small-group targeted remediation 
interventions for students requiring significant support in accessing the English I-A/B curriculum. 
Students will be assessed after matriculating to Collegiate using the NWEA MAP exam and the 
ELPAC in the case of EL students.  
 
Literacy Intensives will offer students individualized support. Literacy Intensives will meet in 
homogeneously grouped classes of 10-13 students each in order to best differentiate lesson 
plans and text selection during this time to tailor it to individual studentsô priorities. Students will 
have multiple opportunities to read texts that appropriately challenge their current reading 
levels, with an emphasis on fluency, vocabulary development, and a variety of comprehension 
skills. Students will practice with a text, reading to self, in partners, and with the teacher. The 
teacher will model reading and comprehension strategies heavily. 
 
Literacy Intensives also constitute a dedicated class block built into the instructional day for 
identified English Learners to access ELD services and curriculum. Identified EL students will 
have access to ELD curriculum and supports, as delineated in Meeting the Needs of All 
Students, during this time. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject ELA credential and who has significant prior ELD 
experience. 

                                                      
56 Ibid. 
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Math 
The goal of the math course of study at Collegiate is to develop studentsô quantitative 
reasoning, modeling and conceptual skills in order to prepare them for the math they will 
encounter in college and in their careers. Collegiateôs math sequence aligns to the California 
State Common Core Standards for Math for Grades 9-12 and follows the Integrated Pathway 
toward mastery of the Standards in Higher Mathematics across the six conceptual categories: 
number and quantity, algebra, functions, modeling, geometry, and statistics and probability.57  
 
The overarching goals of our math curriculum are threefold: (1) to prepare students for success 
on the math component of the College Board SAT; (2) to prepare students, based upon their 
individual course of study for success on the AP Calculus AB exam in their 12 grade year or for 
Calculus readiness in college; and (3) to ensure than no Collegiate graduate reaches college 
needing to take non-credit-bearing remedial math coursework. 
 
The math program at Collegiate will leverage a blend of text- and paper-based materials and 
digital platforms. Math teachers and the Academic Dean for Math and Science will leverage a 
variety of Common Core-aligned resources for the teaching of the Common Core Integrated 
Math sequence, for example, resources like Pearson Integrated High Mathematics Common 
Core58 and the Achievement First Public Charter Schoolsô platform of high school math 
curriculum resources. The Academic Dean(s) will work collaboratively with math teachers at 
Collegiate to support their selection and integration of appropriate curriculum resources to 
effective support Common Core-aligned instruction at each grade level. 
 
All courses offered in Collegiateôs Math course sequence satisfy the A-G requirement in Math 
(requirement C) and the sequence consists of: 
 

Course Credits Target grade Prerequisite 

Math I 10 9
th
 N/A 

Math II 10 9
th
 OR 10

th
   

Math I OR NWEA MAP score 
indicating mastery of Math I 
content and readiness for 

Math II content 

Math III 10 10
th
 OR 11

th
  Math II 

Math IV 10 11
th
 OR 12

th
  Math III 

Advanced Placement Calculus A/B 
or Calculus 

10 12
th
  

Math IV 

Math Intensives 10 9
th
 None/non-core 

 
After enrolling and matriculating at Collegiate, students will complete the NWEA MAP 
assessment, a Common Core-aligned exam that will enable us to gauge studentsô math 
proficiency and to appropriately recommend each student into an appropriate math class in the 
freshman year: either Math I or Math II.  Students who test and opt into Math II as ninth graders 
will do so understanding that their math sequence will then culminate with Calculus or AP 
Calculus A/B in their senior year. 
  
Collegiateôs course offerings in Math include: 

                                                      
57 http://www.cde.ca.gov/be/st/ss/documents/ccssmathstandardaug2013.pdf.  
58 http://www.pearsonschool.com/.  
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Math I (Core/College Preparatory) 
Most recent California State Standards Test math assessment data for the middle schools in the 
proposed community indicates that less than 50% of middle school students demonstrate grade 
level mastery in math.59 Recognizing that many students entering Collegiate as ninth grade 
students may exhibit gaps in math skills and conceptual understanding, and also recognizing 
the pivotal importance of strong mastery of Algebra in driving success in higher level math 
coursework, Students will be identified for Math I using results from the NWEA MAP exam. 
Collegiate will offer an introductory freshman math course that combines deep conceptual and 
procedural instruction of algebra standards with significant exposure to Common Core 
mathematical modeling techniques, questioning style, and conceptual frameworks. Satisfying 
the A-G math requirement, Math I at Collegiate will be grounded in the CSCC standards for 
Common Core Integrated Math I. The primary objective of this course is to provide thorough 
instruction in seventh and eighth grade power standards and to thereby prepare students for 
Math II. The course will incorporate significant independent small-group and paired problem-
solving time during the 90-minute blocks and a formative assessment every Friday during the 
50-minute block.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 

 
Math II (Core/College Preparatory) 
Math II at Collegiate will be grounded in the CSCC standards for Common Core Integrated Math 
I. As described within the CSCC framework for instruction in Higher Mathematics, ñthe 
fundamental purpose of the Math I course is to formalize and extend the mathematics that 
students learned in the middle grades. This course will include standards from the conceptual 
categories of Number and Quantity, Algebra, Functions, Geometry, and Statistics and 
Probability. The scope of Math I is limited to linear and exponential expressions and functions 
as well as some work with absolute value, step, and functions that are piecewise-defined.  
 
Instructional time in this course will focus on six critical areas: (1) extend understanding of 
numerical manipulation to algebraic manipulation; (2) synthesize understanding of function; (3) 
deepen and extend understanding of linear relationships; (4) apply linear models to data that 
exhibit a linear trend; (5) establish criteria for congruence based on rigid motions; and (6) apply 
the Pythagorean Theorem to the coordinate plane.60 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 
 
Prerequisites: Students testing proficient or above in math on the NWEA MAP exam at the 
outset of grade 9 may elect into Math II as ninth graders. For all other students, a passing grade 
in Math I (or the equivalent at another high school) is a prerequisite for Math II. Students 
electing into Math II as ninth graders at Collegiate will do so with the understanding that they will 
take AP Calculus A/B as twelfth graders in order to fulfill the graduation requirement of 
completing four years of math study.  

                                                      
59 Middle school math achievement in the proposed target community varies considerably by middle school. In 2013, 
29.7% of students at Hollenbeck Middle School demonstrated grade level proficiency in math. In the same year, 86.3% of 
KIPP LA Prep middle school students demonstrated proficiency. It is therefore important that we benchmark students 
after they matriculate at Collegiate so that we can understand their math proficiency levels and offer them a math course 
option that will best support them to grow their math skills as quickly as possible. 
60 http://www.cde.ca.gov/be/st/ss/documents/ccssmathstandardaug2013.pdf, pp. 86. 
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Math III (Core/College Preparatory) 
Math III at Collegiate will be grounded in the CSCC standards for Common Core Integrated 
Math II. The focus of the Common Core Integrated Math II course is quadratic expressions, 
equations, and functions ï comparing their characteristics and behavior to those of linear and 
exponential relationships from Common Core Integrated Math I. This course includes standards 
from the conceptual categories of Number and Quantity, Algebra, Functions, Geometry, and 
Statistics and Probability. Instructional time in this course will focus on five critical areas: (1) 
extend the laws of exponents to rational exponents; (2) compare key characteristics of quadratic 
functions with those of linear and exponential functions; (3) create and solve equations and 
inequalities involving linear, exponential, and quadratic expressions; (4) extend work with 
probability; and (5) establish criteria for similarity of triangles based on dilations and proportional 
reasoning. 

 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 
 
Prerequisite: a passing grade in Math II (or equivalent at another high school) 

 
Math IV (Core/College Preparatory) 
Math IV at Collegiate will be grounded in the CSCC standards for Common Core Integrated 
Math III. In Math IV, students will integrate and apply the mathematics they have learned from 
their earlier courses. This course includes standards from the conceptual categories of Number 
and Quantity, Algebra, Functions, Geometry, and Statistics and Probability. In Mathematics III, 
instructional time will focus on four critical areas: (1) apply methods from probability and 
statistics to draw inferences and conclusions from data; (2) expand understanding of functions 
to include polynomial, rational, and radical functions; (3) expand right triangle trigonometry to 
include general triangles; and (4) consolidate functions and geometry to create models and 
solve contextual problems. This course will provide the final foundations for students going on to 
AP Calculus AB. 

 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 
 
Prerequisite: a passing grade in Math III (or equivalent at another high school) 

 
Calculus (Core/College Preparatory) 
Calculus is primarily concerned with developing studentsô understanding of the concepts of 
calculus and providing experience with its methods and applications. The course will explore: 
functions, graphs, and limits; asymptotic and unbounded behavior of functions, continuity as a 
property of functions, derivatives and derivatives as a function, second derivatives, 
applications and computation of derivatives, interpretation and properties of definite integrals, 
the fundamental theorem of calculus, techniques and applications of anti-differentiation, and 
numerical approximations to definite integrals. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 
 
AP Calculus AB (Core/College Preparatory) 
AP Calculus AB is primarily concerned with developing studentsô understanding of the 
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concepts of calculus and providing experience with its methods and applications. The course 
will emphasize a multi-representational approach to calculus, with concepts, results, and 
problems being expressed graphically, numerically, analytically, and verbally. Studentsô ability 
to draw connections among these representations will be emphasized. The course will 
explore: functions, graphs, and limits; asymptotic and unbounded behavior of functions, 
continuity as a property of functions, derivatives and derivatives as a function, second 
derivatives, applications and computation of derivatives, interpretation and properties of 
definite integrals, the fundamental theorem of calculus, techniques and applications of anti-
differentiation, and numerical approximations to definite integrals. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential and has undertaken the required 
appropriate Advanced Placement program training. 
 
As with all other AP courses at Collegiate, AP Calculus A/B students will choose whether or 
not to take the AP exam for the course. Should they opt out of the AP Calculus exam, they will 
instead take Calculus, a course that incorporates similar standards and content but that does 
not culminate in students taking the AP Calculus exam. 
 
Prerequisite: a passing grade in Math IV (or equivalent at another high school) 
 
Math Intensives (Non-core/Non-College Preparatory) 
In grade 9, Collegiate will offer Math Intensives, small-group targeted remediation interventions 
for students requiring significant support in accessing the Math I curriculum. Students will be 
assessed after matriculating to Collegiate using the NWEA MAP exam. Math Intensives will 
offer students individualized support through teacher tutoring, online learner-adaptive math 
curriculum through Khan Academy, and through strategic previewing of the ensuing dayôs Math 
I content so that students enter Math I each day maximally prepared to access content and 
succeed in mastering daily objectives. 
 
Math Intensives will meet in homogeneously grouped classes of 10-13 students each in order to 
best differentiate lesson plans and content during this time to tailor it to individual studentsô 
priorities. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Math credential. 
 
History and Social Sciences 
All Collegiate students will complete a four-year course of study in History and Social Sciences. 
Undertaking Pre-AP World History in grade 9, students will prepare for the opportunity to elect 
into their first AP course as sophomores in AP World History in grade 10. Students opting out of 
AP World History may take World History II & Research. Grade 10 will also present students 
with their first introduction to the social science research process as they research and write a 
full-length historical analysis paper. In grade 11, students will take AP U.S. History or U.S. 
History. Finally, during the grade 12 year, students may elect into AP American Government & 
Politics and AP Microeconomics or take the non-AP course American Government and 
Economics.  
 
All courses offered in Collegiateôs History and Social Sciences course sequence satisfy the A-G 
requirement in History and Social Sciences (requirement A) and the sequence consists of: 
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Course Credits Target grade 

¶ World History I 10 9
th
  

¶ World History II OR 

¶ Advanced Placement World History 
10 10

th
  

¶ U.S. History & Research OR 

¶ Advanced Placement U.S. History 
10 11

th
  

¶ American Government OR 

¶ Advanced Placement American Government & Politics 
5 12

th
  

¶ Economics OR 

¶ Advanced Placement Microeconomics 
5 12

th
  

 
Through undertaking this required sequence of courses, Collegiate students will reach the end 
of their high school trajectory having developed as strong analytical readers of social science 
texts, able to think and write clearly about the ideas, events, and social science frameworks of 
the global historical and current world. 
 
Collegiateôs course offerings in History and Social Sciences include: 
 
World History I (Core/College-Preparatory) 
All freshmen take World History I. World History I focuses on developing studentsô abilities to 
think conceptually about world history from approximately 8000 BCE to the present and apply 
historical thinking skills as they learn about the past. Five themes of equal importance ð 
focusing on the environment, cultures, state-building, economic systems, and social structures 
ð provide areas of historical inquiry for investigation throughout the course. The course 
encompasses the history of the five major geographical regions of the globe: Africa, the 
Americas, Asia, Europe, and Oceania, with special focus on historical developments and 
processes that cross multiple regions.61 
 
The course is structured around themes and concepts in five different chronological periods 
from approximately 8000 BCE to the present: (1) technological and environmental 
transformations (to c. 600 BCE); (2) organization and reorganization of human societies (c. 600 
BCE to c. 600 CE); (3) regional and trans-regional Interactions (c. 600 CE to c. 1450); (4) global 
interactions (c. 1450 to c. 1750); (5) industrialization and global integration (c. 1750 to c. 
1900).62 
 
Through analysis of secondary source documents, students will participate in seminar cycles 
that require them to compare and contrast short-term and long-term effects of historical events, 
explain and compare multiple and diverging opinions on historical events and trends, and 
contextualize historical events and trends within the broader regional, national or global context. 
Students will write extensively as part of this course.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject History credential. 
 
World History II (Core/College-Preparatory) 
World History II will address focus on modern and contemporary historical movements and 
themes examining the period from 1900 to the present. Students will learn to craft historical 
arguments from historical evidence, analyze commonly accepted historical arguments and 

                                                      
61 http://media.collegeboard.com/digitalServices/pdf/ap/ap -course-overviews/ap-world -history-course-overview.pdf.  
62 Ibid.  
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explain how an argument has been constructed from historical evidence, construct convincing 
interpretations through analysis of disparate, relevant historical evidence, evaluate and 
synthesize conflicting historical evidence to construct persuasive historical arguments, and 
analyze features of historical evidence such as audience, purpose, point of view, format, 
argument, limitations, and context germane to the evidence considered. Based on analysis and 
evaluation of historical evidence, students will make supportable inferences and draw 
appropriate conclusions. Students will also complete a full-length research paper in this class. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject History credential. 
 
 
AP World History (Core/College-Preparatory) 
In AP World History, students will learn to craft historical arguments from historical evidence, 
analyze commonly accepted historical arguments and explain how an argument has been 
constructed from historical evidence, construct convincing interpretations through analysis of 
disparate, relevant historical evidence, evaluate and synthesize conflicting historical evidence to 
construct persuasive historical arguments, and analyze features of historical evidence such as 
audience, purpose, point of view, format, argument, limitations, and context germane to the 
evidence considered. Based on analysis and evaluation of historical evidence, students will 
make supportable inferences and draw appropriate conclusions. This class will prepare students 
to take the AP World History exam. Students will also complete a full-length research paper in 
this class. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject History credential and has undertaken the required 
appropriate Advanced Placement program training. 
 
U.S. History (Core/College-Preparatory) 
This course will be organized chronologically, starting with an examination of pre-Columbian 
societies and the early inhabitants of the Americas, moving into the Colonial era in North 
America, into the antebellum period, examining the period of territorial expansion and manifest 
destiny, and then addressing the Civil War. Students will then explore Reconstruction, the new 
South, the development of the West and Industrialization, and then move through urbanism, 
populism and progressivism, through 20th century history and into the present through seminar 
cycles and lecture series that address and explore an array of primary and secondary texts. 
Themes to be explored throughout the course include: American diversity, American identity, 
culture, demographic changes, economic transformations, environment, globalization, politics 
and citizenship, reform, religion, slavery and its legacies in North America, and war and 
diplomacy.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject History credential. 
 
Advanced Placement U.S. History (Core/College-Preparatory) 
This course will be organized chronologically, starting with an examination of pre-Columbian 
societies and the early inhabitants of the Americas, moving into the Colonial era in North 
America, into the antebellum period, examining the period of territorial expansion and manifest 
destiny, and then addressing the Civil War. Students will then explore Reconstruction, the new 
South, the development of the West and Industrialization, and then move through urbanism, 
populism and progressivism, through 20th century history and into the present through seminar 
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cycles and lecture series that address and explore an array of primary and secondary texts. 
Themes to be explored throughout the course include: American diversity, American identity, 
culture, demographic changes, economic transformations, environment, globalization, politics 
and citizenship, reform, religion, slavery and its legacies in North America, and war and 
diplomacy.  
 
The AP U.S. History course is designed to provide students with the analytic skills and factual 
knowledge necessary to deal critically with the problems and materials in U.S. history. The 
program prepares students for intermediate and advanced college courses by making demands 
upon them equivalent to those made by full-year introductory college courses. Students will 
learn to assess historical materialsðtheir relevance to a given interpretive problem, reliability, 
and importanceðand to weigh the evidence and interpretations presented in historical 
scholarship. This course will develop the skills necessary to arrive at conclusions on the basis of 
an informed judgment and to present reasons and evidence clearly and persuasively in essay 
format.63 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject History credential and has undertaken the required 
appropriate Advanced Placement program training. 
 
American Government (Core/College-Preparatory) 
This course will give students an analytical perspective on government and politics in the United 
States. They will include both the study of general concepts used to interpret U.S. government 
and politics and the analysis of specific examples. It will also require familiarity with the various 
institutions, groups, beliefs, and ideas that constitute U.S. government and politics.  Students 
successfully completing these courses will: know important facts, concepts, and theories 
pertaining to U.S. government; be able to analyze and interpret basic data relevant to U.S. 
government (including data presented in charts, tables, and other formats); and be able to 
critically analyze relevant theories and concepts, apply them appropriately, and develop their 
connections across the curriculum.  
 
This course will meet for 240 minutes weekly for one semester. This course will be taught by 
an experienced teacher who holds a single-subject History. 
 
Advanced Placement American Government & Politics (Core/College-Preparatory) 
This course will give students an analytical perspective on government and politics in the United 
States. They will include both the study of general concepts used to interpret U.S. government 
and politics and the analysis of specific examples. It will also require familiarity with the various 
institutions, groups, beliefs, and ideas that constitute U.S. government and politics.  Students 
successfully completing these courses will: know important facts, concepts, and theories 
pertaining to U.S. government; be able to analyze and interpret basic data relevant to U.S. 
government (including data presented in charts, tables, and other formats); and be able to 
critically analyze relevant theories and concepts, apply them appropriately, and develop their 
connections across the curriculum.  
 
Students taking the AP course will understand typical patterns of political processes and 
behavior and their consequences (including the components of political behavior, the principles 
used to explain or justify various government structures and procedures, and the political effects 
of these structures and procedures) and will become acquainted with a variety of theoretical 

                                                      
63 http://apc entral.collegeboard.com/apc/public/repository/ap -us-history-course-description.pdf.  
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perspectives and explanations for various behaviors and outcomes in American politics and 
political life. Many of the topics in this course will address are ones that will be later explored in 
college level political science courses that our students take once they matriculate.64 
 
This course will meet for 240 minutes weekly for one semester. This course will be taught by 
an experienced teacher who holds a single-subject History credential and has undertaken the 
required appropriate Advanced Placement program training. 
 
Microeconomics (Core/College-Preparatory) 
This course will build studentsô understanding of the principles of economics that apply to the 
functions of individual decision-makers, both consumers and producers, within the economic 
system. It will place emphasis on the nature and functions of product markets and include the 
study of factor markets and of the role of government in promoting greater efficiency and equity 
in the economy.  Students will develop basic understanding of economics concepts, explore the 
nature and functions of product markets and factor markets, explain market failure and examine 
the role of government.  
 
This course will meet for 240 minutes weekly for one semester. This course will be taught by 
an experienced teacher who holds an appropriate single-subject credential.. 
 
Advanced Placement Microeconomics (Core/College-Preparatory) 
This course will build studentsô understanding of the principles of economics that apply to the 
functions of individual decision-makers, both consumers and producers, within the economic 
system. It will place emphasis on the nature and functions of product markets and include the 
study of factor markets and of the role of government in promoting greater efficiency and equity 
in the economy.  Students will develop basic understanding of economics concepts, explore the 
nature and functions of product markets and factor markets, explain market failure and examine 
the role of government. This course will prepare students to take the AP exam in 
Microeconomics. 
 
This course will meet for 240 minutes weekly for one semester. This course will be taught by 
an experienced teacher who holds an appropriate single-subject credential and has 
undertaken the required appropriate Advanced Placement program training. 

 
Lab Sciences 
All science courses at Collegiate will be laboratory sciences and will therefore fulfill the A-G lab 
science requirements. Collegiateôs Lab Sciences curriculum will culminate in studentsô 
readiness, should they elect, to take on the rigors of AP Biology and in some cases AP Physics. 
Collegiateôs Lab Science course offerings include: 
 

Course Credits Target grade 

¶ Biology  10 9
th
  

¶ Chemistry 10 10
th
  

¶ Physics OR 

¶ Advanced Placement Biology 
10 11

th
  

¶ Environmental Science OR 

¶ Advanced Placement Physics 1 
10 12

th
  

 

                                                      
64 http://apcentral.collegeboard.com/apc/public/repository/ap -govt-politics-course-description.pdf, pg. 6. 
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All students will take Biology in grade 9 and Chemistry in Grade 10. This course work will 
prepare students both for success on the end-of-grade-ten California Standards Test in 
Science, as well as for later success in their upper level AP science courses if they elect to 
enroll in one of more of these offerings. Students may take AP Biology as eleventh graders and 
AP Physics as twelfth graders. In grade 11, students not electing into AP Biology will take 
Physics. In grade 12, students not electing into AP Physics will take Environmental Science. In 
grades 9 through 12, science instruction will be textbook-grounded, but experiment-based. In 
other words, students will read about the different concepts in science as defined by the 
state standards. Then, these concepts come to life through investigation and experimentation. 
Accordingly, our upper school science classes will employ a flipped classroom model: Students 
will complete reading assignments at home in readers or online that will prepare them with the 
scientific background knowledge to successfully participate in inquiry-based discussions and the 
lab experiment process in class. 
 
Collegiateôs course offerings in Lab Sciences include: 
 
Biology (Core/College-Preparatory) 
This course is a standards-based study of living things: origins, structures, functions, 
heredity, growth and development, interactions among, and behavior of living things. Content 
is built around major biological concepts such as biochemistry and the biology of cells, 
genetics, evolution, ecology, physiologic systems, and the diversity of living things. Emphasis 
is placed on the utilization of mathematical, analytical, data acquisition, and communication 
skills as well as interdisciplinary approaches to discovery. Concepts and skills are reinforced 
by a strong emphasis on hands-on laboratory experiences and the integration of other 
branches of science. Applications to society,  individuals,  and  the  utilization  of  technology  
are  included,  as  is consideration of the impact of human activity on biological systems.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential. 

 
Chemistry (Core/College-Preparatory) 
This course is a standards-based study of fundamental chemical concepts, such as atomic 
theory and its relation to chemical behavior, chemical bonding, the mole and stoichiometry, 
molecular kinetics, energy relationships, solution dynamics, acids-bases, equilibrium, organic 
and biological chemistry and nuclear interactions. Emphasis is placed on the utilization of 
mathematical, analytical, data acquisition, and communication skills as well as interdisciplinary 
approaches to discovery. Concepts and skills are reinforced by a strong emphasis on 
hands-on laboratory experiences and the integration of other branches of science. Applications 
to society, individuals, and the utilization of technology are included. Literacy skills will also 
be reinforced in alignment with the Common Core Literacy Standards. Chemistry will culminate 
in a summative science unit in the spring as students prepare to take the California Standards 
Test in Science. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential. 
 
Physics (Core/College Preparatory/AP Biology (Core/College-Preparatory) 
The Physics course will provide students with an introductory level foundation to help students 
recognize the nature and scope of physics and its relationship to the other sciences. Students 
will learn about basic topics such as motion, forces, energy, momentum, heat and heat transfer, 
waves, electricity, and magnetism. Students will be engaged in scientific inquiry, investigations, 
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and labs so that they develop a conceptual understanding and basic scientific skills.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential. 
 
Advanced Placement Biology (Core/College-Preparatory) 
The AP Biology course is equivalent to a two-semester introductory college biology course. All 
grade 11 students at Collegiate will have the opportunity to take this course, through which they 
will learn to think like scientists and become an independent investigators through student-
directed laboratory investigations. Students will pose topical questions and determine the 
appropriate variables to investigate; they will design their own experiments and procedures; and 
they will determine how best to present their conclusions.65 The course design places equal 
emphasis on studentsô mastery of scientific practice and content. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential and has undertaken the required 
appropriate Advanced Placement program training. 
 
 
Environmental Science (Core/College-Preparatory) 
Environmental Science is a text-based lab course in which students will examine the interaction 
of man, industry and the physical, chemical and biological world. Environmental Science will 
enable students to develop an understanding of natural and man-made environments and 
environmental problems the world faces. Students will explore environmental science concepts 
through an inquiry-based approach. The course will culminate in the writing of a full-length 
research paper on an environmental topic such as carbon trading, water conservation, urban 
planning, or fracking.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential. 
 
 
Advanced Placement Physics 1 (Core/College-Preparatory) 
AP Physics 1 will employ the College Boardôs Physics 1 course. A full description of this 
curriculum can be found at: http://advancesinap.collegeboard.org/math-and-science/physics. 
The course will culminate in studentsô preparing for the highly rigorous AP Physics 1 exam, 
which can earn them college credits toward lower level physics courses at many four-year 
colleges and universities, including the Cal State and UC schools.  
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds a single-subject Science credential and has undertaken the required 
appropriate Advanced Placement program training. 
 
Language Other than English (Foreign Language) 
All Collegiate students will take at least two sequenced years of a Language Other than English 
in grades 9 through 12, thereby satisfying the University of California A-G requirement for a 
Language Other than English (requirement E). Students will be strongly encouraged to take a 
third sequenced year of Languages Other than English, per the A-G guidance.66 All foreign 

                                                      
65 https://apstudent.collegeboard.org/apcourse/ap -biology.  
66 http ://admission.universityofcalifornia.edu/freshman/requirements/a -g-requirements/.  
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language courses at Collegiate will align to the California State Department of Education 
Content Standards for World Languages.67 Courses will emphasize speaking and understanding 
and will include instruction in grammar, vocabulary, reading, composition and culture. 
 
Collegiate will offer Spanish giving students access to a four-year sequences that can take them 
up through Advanced Placement Spanish. The course for Spanish I through III will be 
differentiated for native and non-native speakers. Native speakers of Spanish can progress 
through to AP Spanish in three years; non-native speakers can elect to complete a four-year 
sequence that culminates in AP Spanish. 
 

Course Credits Target grade 

¶ Spanish I OR 

¶ Spanish I for Native Speakers  
10 9

th
 or 10

th
 

¶ Spanish II OR 

¶ Spanish II for Native Speakers 
10 10

th
 or 11

th
 

¶ Spanish III OR 

¶ Advanced Placement Spanish 
10 11

th
 or 12

th
 

 
Collegiateôs course offerings in Languages Other than English include: 
 
Spanish I & Spanish I for Native Speakers (Core/College-Preparatory) 
Spanish I is an intensive introduction to Spanish emphasizing communicative-based 
competencies and Spanish language culture. Correlated to the curriculum are the broad Goals 
of the Standards for Foreign Language Learning in the 21st Century (Communication, 
Cultures, Connections, Comparisons, and Communities),  which define the essential skills and 
knowledge that all students need to acquire. Students will actively practice and learn to greet 
others, tell date and time, express likes and dislikes, and ask and answer simple questions on 
a variety of topics. They will also learn to read, write, and conjugate verbs in different tenses 
in Spanish. This offers more time in their high school schedule to take other courses, electives, 
and even community college courses. Students also begin to read fiction and nonfiction 
literature in Spanish and present projects that demonstrates their language development. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds an appropriate LOTE credential. 
 
Spanish II & Spanish II for Native Speakers (Core/College-Preparatory) 
Spanish II builds on the communicative-based competencies, grammar, and Spanish 
language culture learned in Spanish I. Correlated to the curriculum are the broad Goals of 
the Standards for Foreign Language Learning in the 21st Century (Communication, Cultures, 
Connections, Comparisons, and Communities), which define the essential skills and 
knowledge that all students need to acquire. Students will express themselves using the 
present, past, and future tenses on a variety of topics. Students also will begin to read more 
sophisticated literature in Spanish and present projects that build language development. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds an appropriate LOTE credential. 
 
Spanish III (Core/College-Preparatory) 
Spanish III builds on the communicative-based competencies, grammar and the Spanish 
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language culture learned in Spanish II. Correlated to the curriculum are the broad Goals of the 
Standards for Foreign Language Learning in the 21st Century (Communication, Cultures, 
Connections, Comparisons, and Communities) which define the essential skills and 
knowledge that all students need to acquire. Students at this level will speak Spanish 
conversationally and/or fluently. They can express themselves using the present, past and 
future tenses on a variety of topics, but also they learn how to conjugate in the imperfect 
tense; differentiate between the use of the preterit and imperfect tenses; conjugate in the 
future/conditional tenses; employ prepositional pronouns; form commands using the formal you 
(usted); differentiate between the two verbs "to be" ser and estar; employ double object 
pronouns, etc. Students will also read literature in Spanish and present projects on their novel 
of choice in Spanish. This course will be instructed exclusively in Spanish. 
 
This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds an appropriate LOTE credential. 
 
AP Spanish (Core/College-Preparatory) 
AP Spanish Language covers the equivalent of a fourth-year college course in advanced 
Spanish composition and conversation. Students may opt into this course and must have 
successfully completed Spanish III or Spanish II for Native Speakers or equivalent courses at 
other high schools. AP Spanish at Collegiate encompasses aural/oral skills, reading 
comprehension, grammar, and composition. The course seeks to develop language skills that 
are useful in themselves and that can be applied to various activities and disciplines rather 
than to the mastery of any specific subject matter. Extensive training in the organization and 
writing of compositions must be an integral part of the AP Spanish Language course. 
Students who enroll should already have a basic knowledge of the language and culture 
of Spanish-speaking peoples and should have attained a reasonable proficiency in listening 
comprehension, speaking, reading and writing. 
 

This course will meet for 240 minutes weekly. This course will be taught by an experienced 
teacher who holds an appropriate LOTE credential and has undertaken the required 
appropriate Advanced Placement program training. 

 
Visual and Performing Arts  
 
Visual and Performing Arts I (Core/College-Preparatory) 
Every student at Collegiate will complete a year-long Visual and Performing Arts class during 
their freshman or sophomore year that will satisfy the University of Californiaôs A-G requirement 
in Visual and Performing Arts (requirement F). Students will select among options such as 
Dance, Vocal Ensemble, Visual Art, Drama, and Instrumental Music. All courses in each Visual 
and Performing Arts elective choice will align to the California State Content Standards for 
Visual and Performing Arts.68  
 
Key objectives of our arts classes at all grade levels include developing studentsô ability to: 
 

¶ Understand, appreciate, and be able to interpret the arts 

¶ Demonstrate skills, knowledge, and abilities in dance, music, drama, and visual arts 

¶ Participate in artistic activities and events 

¶ Understand the role that the arts have played in history as well as its relationship to other 
academic disciplines 

                                                      
68 http://www.cde.ca.gov/be/st/ss/documents/vpastandards.pdf.  
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Visual and Performing Arts courses will meet for 240 minutes weekly. This course will be taught 
by an experienced and appropriately credentialed teacher. 
 
Visual and Performing Arts II & III (Core/College-Preparatory) 
Students at Collegiate may continue on in Visual and Performing Arts classes in grades 10 
through 12 in Visual and Performing Arts II and III. Students will select among options such as 
Dance, Vocal Ensemble, Visual Art, Drama, and Instrumental Music. All courses in each Visual 
and Performing Arts elective choice will align to the California State Content Standards for 
Visual and Performing Arts. The level of proficiency, sophistication, and rigor that students will 
be challenged to in the level II and level III courses will exceed that of the level I course while 
spiraling in the standards: 
 

¶ Understand, appreciate, and be able to interpret the arts 

¶ Demonstrate skills, knowledge, and abilities in dance, music, drama, and visual arts 

¶ Participate in artistic activities and events 

¶ Understand the role that the arts have played in history as well as its relationship to other 
academic disciplines 

 
Visual and Performing Arts II and III courses will meet for 240 minutes weekly. These courses 
will be taught by an experienced and appropriately credentialed teacher. 
 
Prerequisite for Visual and Performing Arts II: Visual and Performing Arts I; prerequisite for 
Visual and Performing Arts III: Visual and Performing Arts II. 
 
 
 
Physical Education  
Collegiate students will complete two years of Physical Education. In grades 9 through 12, 
students may elect into Physical Education I and/or Physical Education II or may participate in 
Team Sports during the instructional day. All grade 9 students will take some form of Physical 
Education in preparation for the Physical Fitness Exam.  
 
Key objectives of our physical education programs at all grade levels include developing 
studentsô ability to: 
 

¶ Encourage and promote physical development and growth through exercises in agility, 
strength, and hand-eye coordination 
 

¶ Promote individual physical self-confidence through the accomplishment of individual 
physical goals and through team activities 

 

¶ Strengthen a sense of unity, accountability, and responsibility through physical team 
building exercises and athletics 
 

¶ Expose students to life activities that will help them to develop healthy lifestyles as an 
adult 
 

¶ Discuss health and physical issues pertinent to youth in a supportive forum 
 



Collegiate Charter High School of Los Angeles   66 

¶ Develop studentsô self-discipline and capacity for teamwork through group activities and 
peer-to-peer accountability for hard work during practices and games  

 
Physical Education I & II (Non-Core/Non-College-Preparatory) 
Physical Education at Collegiate will be offered to all students for 240 minutes or more each 
week through the Physical Education I and Physical Education II classes in the required school 
day.  
 
Both Collegiateôs Physical Education courses, as well as our Team Sports programs will align to 
the Physical Education Model Content Standards for California Public Schools.69  
 
The five key physical education standards are: 
 

¶ Students demonstrate the motor skills and movement patterns needed to perform a 
variety of physical activities 

 

¶ Students demonstrate knowledge of movement concepts, principles, and strategies that 
apply the learning and performance of physical activities 

 

¶ Students assess and maintain a level of physical fitness to improve health and 
performance 

 

¶ Students demonstrate knowledge of physical fitness concepts, principles, and strategies 
to improve health and performance 

 

¶ Students demonstrate and utilize knowledge of psychological and sociological concepts, 
principles, and strategies that apply to the learning and performance of physical activity 

 
Physical Education courses will meet for 240 minutes weekly and will be supervised by a 
credentialed teacher. 
 
Team Sports (Non-Core/Non-College-Preparatory) 
Students may alternatively elect to fulfill the Physical Education requirement by participating in a 
Team Sport during Period 7. This is an opportunity for students to play a sport and compete on 
a team. Skills and concepts developed during these sports practices will align to the Physical 
Education Model for Content Standards for California Public Schools. 
 
Team Sports practices will be conducted for 240 minutes weekly and will be supervised by a 
credentialed teacher. 
 

College Readiness  
Knowing that the majority of our students will be the first in their families to attend college, 
Collegiate will invest in college-going culture-building infrastructure, early college awareness, 
and college access supports at all grade levels. The cornerstone of this work will be our 
innovative four-year College Readiness course sequence.  
 
In this sequence, which all students will complete in grades 9 through 12, students will acquire 
the tools and information to take control of their academic futures and successfully navigate the 
path to and through college. The College Readiness course sequence will expose students to 
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the information and concepts they need in order to then iteratively practice habits of success 
throughout their high school careers, supported in their advisories. Students will also complete a 
health education curriculum through this course sequence. 
 
The goals of the College Readiness sequence are: 
 

¶ Students will master the California Standards for Career and Technical Education 

¶ Students can explain the relationship between hard work, GPA, college access, and 
financial aid 

¶ Students develop strong, age-appropriate knowledge of human physical, social and 
sexual health 

¶ Students can identify two to three professional industry-specific roles that interest them 
as long-term careers, as well as the college studies and extracurricular opportunities 
they must focus on to access these paths and secure these roles 

¶ Students are strong high-stakes College Board SAT test-takers 

¶ Students can explain and research important indicators of college quality and college 
match and can determine whether a college may be a good fit for them 

¶ Students can independently manage the high-stakes college application and 
admissions process 

¶ Students graduate from Collegiate having developed a detailed and action-oriented 
college matriculation plan 
 

This course sequence borrows from similar innovative models at top urban college preparatory 
high schools nationally, including Achievement First Brooklyn High School, YES Prep in 
Houston, KIPP High School in Houston, and Boston Collegiate Charter School. The course 
sequence will exist to ensure that all students have the foundational knowledge and support to 
reach their twelfth grade year in strong academic standing, on track to be competitive at the 
colleges they wish to attend. The table below depicts the thematic focus for each year of the 
course. 
 

Figure 12: Collegiate College Readiness Seminar Sequence 

Course Focus/routines Student products Credits 
Target 
grade 

College 
Readiness I: 
Early College 
Awareness 

¶ Seven Habits of Highly 
Effective Teens 

¶ GPA and graduation 

¶ Summer programs 

¶ Weekly academic reflection 

¶ Weekly SMART goals 

¶ Summer programs 
applications 

5 9
th
  

College 
Readiness  II: 
Professional 
Careers 

¶ College knowledge 

¶ GPA and admissibility 

¶ Professional careers 

¶ Weekly academic reflection 

¶ Weekly SMART goals 

¶ Summer programs 
applications 

5 10
th
  

College 
Readiness III: 
SAT Prep 

¶ SAT and admissibility 

¶ SAT Critical Reading 
prep 

¶ SAT Math prep 

¶ 2 College Board SAT exams 

¶ Junior College Portfolio 

¶ Summer programs 
applications 

10 11
th
  

College 
Readiness IV: 
College 
Admissions 

¶ Best-fit 
colleges/research 

¶ Financial aid 

¶ Financial planning for 
college 

¶ Transition/matriculation 

¶ College list 

¶ Personal statement 

¶ College applications 

¶ Financial aid plan 

¶ Senior Signing Day speech 

10 12
th
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Collegiateôs course offerings in College Readiness include: 
 
 
College Readiness I: Early College Awareness (Non-Core/Non-College-Preparatory)  
This course will focus on developing ninth gradersô investment in academic performance and 
academic awareness. During studentsô first year of high school, the College Readiness I course 
will support their development of greater levels of academic independence and personal 
investment in learning and the college path. The explicit instruction around the ramifications of 
performance in all courses in grade 9 through 12 provided in the College Readiness Seminar 
will help our students understand the relationship between a rigorous high school experience 
and college persistence. Students will master foundational skills and concepts like GPA, 
cumulative GPA, college admissibility, graduation rates, cost of attendance, and financial aid. 
Students will complete a weekly academic reflection and goal-setting ritual helping them to 
connect their ongoing academic habits and performance to their long-term goals. 
 
This course will meet for 50 minutes weekly and will be taught by an experienced and 
appropriately credentialed teacher. 
 
College Readiness II: Professional Careers (Non-Core/Non-College-Preparatory)  
In 10th grade, the focus of the course will shift and the sophistication of course concepts and 
assignments will increase. Students will continue to complete a weekly academic reflection and 
goal-setting ritual helping them to connect their ongoing academic habits and performance to 
their long-term goals. They will also research a number of college programs, will be introduced 
to a breadth of professional industries, and will explore through internet research a variety of 
professional careers. The objective of this grade 10 course is to develop studentsô appreciation 
for the types of professional careers and industries accessible to college graduates and the 
types of college programs and extracurricular activities students would want to pursue in order 
to access these career opportunities. The course will culminate in all tenth grade studentsô 
applying to selective summer programs, internships, and jobs that they may then pursue during 
the summer weeks.70 
 
This course will meet for 50 minutes weekly and will be taught by an experienced and 
appropriately credentialed teacher. 
 
College Readiness III: SAT Prep (Non-Core/Non-College-Preparatory)  
College Readiness III will offer students an extensive program of SAT preparation. The course 
will devote two days weekly to SAT math practice and two days weekly to SAT Critical Reading 
practice. Students will learn strategic annotation and problem-solving skills and time-
management skills and will practice with SAT vocabulary, completing timed drills and working to 
increase their speed and accuracy. The grade 11 College Readiness course is also the grade 
level course in which students, as they may elect, will complete their summer program, 
internship and job applications. 
 
This course will meet for 300 minutes weekly and will be taught by an experienced and 
appropriately credentialed teacher. 
 

                                                      
70 7ÈÉÌÅ ÕÌÔÉÍÁÔÅÌÙ ÓÔÕÄÅÎÔÓȭ ÁÃÃÅÐÔÁÎÃÅ ÔÏ ÏÒ ÐÁÒÔÉÃÉÐÁÔÉÏÎ ÉÎ ÔÈÅÓÅ ÐÒÏÇÒÁÍÓ ÁÎÄ ÉÎÔÅÒÎÓÈÉÐÓ ÉÓ ÎÏÔ Á ÓÃÈÏÏÌ 
requirement, we will encourage all students to participate and will coordinate with families to match students with 
programs that consider their summer travel or student work plans. 
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College Readiness IV: College Admissions (Non-Core/Non-College-Preparatory)  
In 12th grade, the College Readiness IV class will    guide students and families through every 
step of the college application process, including writing personal statements, requesting 
recommendations, compiling and writing supplemental materials including transcripts and 
Common Application supplementals, and comparing sample anonymous financial aid 
packages.  
 
Each student will complete at least one application for admission to a four-year, accredited 
college or university of their choice. The Dean of Operations will work with the College 
Counselors and with families to secure fee waivers for all eligible students and families to 
ensure that students can submit the complete application(s) to college(s) at no financial cost 
should they so choose. Any college application fees not covered by waivers will be paid for by 
Collegiate. 
 
In the spring semester, once students have begun to secure acceptances, college readiness 
shifts to a transitions class to ensure that students are academically, financially, and socially 
prepared for what they will encounter on campus. The class will culminate in studentsô 
preparation of their Senior Signing Day speeches, orations that they will have the opportunity 
to deliver at Senior Signing Day ï a whole-school community college-going culture-building 
ritual when students will discuss their paths to college or college choices and will announce 
where they will attend.71 
 
This course will meet for 300 minutes weekly and will be taught by an experienced and 
appropriately credentialed teacher. 
 
Advisory  (Non-Core/Non-College-Preparatory) 
Advisory is a key support structure through which Collegiate will build and sustain high levels 
of academic achievement and development of strong social-emotional habits among our 
students. All Collegiate students will access a daily Advisory period during grades 9 and 10 
and a weekly advisory period in grades 11 and 12. Each advisory will consist of 15-17 
students and will be taught and overseen by a teacher. 
 
The Advisory curriculum at Collegiate will have four goals: 
 

¶ Self-reflection and goal-setting: Develop in students the habit of monitoring and 
analyzing their own academic performance and progress on a frequent basis in order 
to identify important priorities and trends, set short- and long-term goals, and develop 
action steps for improvement and for working toward goals. 
 

¶ Personal organization: Equip students with the habit of keeping a study schedule and 
organizational system for papers and digital files and content that allows them to 
balance their priorities, be resourceful, and accomplish tasks on time. 
 

¶ College-going culture: Provide students with opportunities to learn about college and 
about specific colleges that they may want to consider, in the process teaching them 
about the different admissions requirements and reinforcing the importance of 
academic achievement in high school. 
 

                                                      
71 http://www.achievementfirst.org/about -us/achievement-first -videos/video/21087/. Any Collegiate student who 
decides not to attend college will have the option of completing an alternative assignment for parity credit in the course. 
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¶ Executive function: Provide a small-group setting for students to read, discuss and 
reflect on their actions and choices using the Duckworth framework that considers 
studentsô development of the habits of perseverance, conscientiousness, self-control, 
curiosity, and optimism. Develop a culture of peer accountability and camaraderie 
within the advisory that cultivates these traits in students. 
 

Accordingly, Advisory in grades 9 and 10 will offer students the opportunity to access daily 
advising both in group and individual settings. As illustrated in Figure 13: Sample Lower 
School Advisory Weekly Schedule, the lower school advisory model will prioritize time daily 
for teachers, serving as advisors, to explicitly teach and reinforce metacognitive skills and 
content. Each day, Advisory will open with leveled book clubs that are thematically organized 
around a character skill or value that the school is working on that quarter. In the second half 
of the Advisory period, students will have 25 minutes of quiet, sustained study time while the 
teacher conferences with each of his/her advisees.  

 

Figure 13: Sample Lower School Advisory Weekly Schedule 
Mondays Tuesdays Wednesdays Thursdays 

¶ Book Clubs (20 min.) 

¶ Academic State of the 
Advisory (10 min.) 

¶ Advisor Conferencing 
and Independent Work 
Time (25 min.) 

¶ Book Clubs (20 min.) 

¶ College Spotlight (10 
min.) 

¶ Advisor Conferencing 
and Independent Work 
Time (25 min.) 

¶ Book Clubs (20 min.) 

¶ Discipline State of the 
Advisory (10 min.) 

¶ Advisor Conferencing 
and Independent Work 
Time (25 min.) 

¶ Book Clubs (20 min.) 

¶ Academic State of the 
Advisory (10 min.) 

¶ Advisor Conferencing 
and Independent Work 
Time (25 min.) 

 
In grades 11 and 12, Advisory will meet weekly for 50 minutes and will emphasize academic 
progress and self-monitoring. Students will be expected to arrive ready to discuss their current 
academic performance and work independently or with minimal guidance from the advisor 
(teacher) to formulate a set of goals and action steps for the ensuing week. 
 
As described previously, advisors (teachers serving in this role) will also drive the Academic 
Progress Conferencing systems and will manage their adviseesô personalized learning plans.  

Instructional Methods and Strategies 
The instructional methodologies and strategies Collegiate employs are research-proven and 
highly coachable methods for teachers to maximize studentsô skills and content mastery for all 
types of learners while at the same time maximizing student engagement and fostering 
increasing levels of intellectual and social-emotional independence. Core strategies that will 
define Collegiateôs instructional approach across all grade levels and classrooms include: 
 

¶ Text in every discipline 

¶ Socratic Seminar 

¶ Explicit vocabulary instruction 

¶ Teachers showing their thinking 

¶ Taxonomy of Effective Teaching 

¶ Intentional and varied lesson formats 

¶ Extended and differentiated independent practice 
 

 
Text in Every Discipline 
Collegiateôs educational program will incorporate text and textual analysis into every class at 
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every grade level at every discipline. Students will ready novels and nonfiction texts in their ELA 
and History and Social Sciences courses. They will read for scientific information in their 
science courses. They will tackle word problems in their math courses and will read a spectrum 
of human interest stories and social science articles in their College Readiness sequence 
courses. Rather than passively listening, for information from teachers or videos, students will 
read for significant portions of the information they will need on a weekly basis in order to 
access content.  
 
Increasing our studentsô exposure to a wide variety of texts of varied genres, styles, and levels 
of lexical complexity on a daily basis, we will quickly build their reading skills and accustom 
them to the volume of reading they will need to handle when they matriculate to college. Figure 
14: Typical Weekly Reading Load for a Collegiate Student in Grade 9 provides an example of 
the varied types and breadth of texts a ninth grade student might read and write in a given week 
through their classes at Collegiate. 
 

Figure 14: Typical Weekly Reading Load for a Collegiate Student in Grade 9 
Course/       
time of day: 

Reading: 

Book Clubs 

¶ Student reads 8-10 pages daily during Book Clubs in the Book Clubs & Advisory 
Block. He also reads independently for homework each evening for 15-20 
minutes and completes another 5-8 pages each night for a total of 75 
independent reading pages this week. 

English I-A 
¶ Student reads 40 pages of When I Was Puerto Rican by Esmeralda Santiago 

through a combination of in-class Control-the-Game reading and homework. 

AP World 
History I 

¶ Students in this course are learning about industrialization globally and student 
reads two source documents over the course of this week totaling 38 pages 
about the mechanization of the textile industries in Japan and India as he 
prepares for a Friday seminar on the topic. 

Early College 
Awareness 

¶ Students are researching summer programs and professional internship. 
opportunities this week; student spends a total of 55 minutes in class and at 
home conducting online research, looking up and reading about programs. 

Visual and 
Performing 
Arts: Dance 

¶ In studentôs dance class, the troupe is exploring a six-week unit on flamenco, as 
part of which the instructor has given them a five-page reading homework 
assignment that describes the cultural origins and major traditions of the form. 

Spanish I 
¶ Studentôs Spanish 9 class is conducted exclusively in Spanish; student X reads 

all directions and writes exclusively in Spanish for all work assigned. 

Biology 
¶ Student reads a 10-page informational text about Darwinism through a 

combination of in-class Control-the-Game reading and homework. 

Math II 
¶ In geometry class this week, students are practicing proofs; student writes 25 

proofs over the course of the week through a combination of work in class and 
proofs assigned for homework. 

Writing 

¶ Student is working to complete an essay assignment and is in the final drafting 
stages. As part of this process, he is paired with another student in his writing 
class for peer editing; he reads and provides mechanical edits on three pages of 
the studentôs expository essay. 

 
As part of Collegiateôs emphasis on exposing students to a breadth of genres, styles, and texts, 
we will use Control-the-Game reading frequently across the majority of our classrooms. Control-
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the-Game is a pedagogical technique that makes reading instruction productive and 
accountable.72 In Control-the-Game, the teacher selects a passage for the class to read aloud 
together. Typically, the teacher will have planned out ahead of time segments of the passage for 
reading by different students. The teacher will cold-call students to read and students will be 
expected to pick up immediately when their turn is called, which means that students must 
follow along in the text as others read and are therefore accountable for reading silently while 
they hear the text read out loud by another. The teacher will frequently start first, modeling how 
good readers use intonation and expression and stop at the end of a sentence. The teacher will 
have different students read varied lengths of text depending on their fluency. The teacher will 
stop a student and have him go back and read a sentence over again if they misread or struggle 
to read fluently the first time. The teacher will also have preplanned scripted questions to stop 
and ask as checks for understanding, to model the types of questions good readers ask 
themselves as they read, and to push students toward higher levels of comprehension as they 
read together. Control-the-Game will be a core emphasis of professional development in years 
1 and 2 of Collegiateôs growth. 
 
Socratic Seminar 
Reading and writing will play a central role in the daily lives of Collegiate students. Whether a 
new English Learner or a native English reader of above grade level texts, every student at 
Collegiate will have ample time and support built into their daily schedules in all grades to 
develop their literacy skills. Learning to read and write about a breadth of college level texts in 
fiction and nonfiction genres will not only prepare our students for success on the CAASPP, 
SAT and AP exams; it will set them up for the types of texts and writing assignments they will 
undertake their freshman year of college. 
 
The core of our literacy program will live in the English sequence, the Writing sequence, and the 
History/Social Science sequence. Literacy will also be emphasized through the Science 
curriculum. At each grade level, students will take an English course, a writing course, and a 
history/social sciences course. Borrowing from the Achievement First Socratic seminar cycle 
model, Collegiateôs seminar cycles will integrate the three humanities courses required of all 
Collegiate scholars ï literature, history and composition ï into a series of 12 coordinated cycles 
throughout the school year. Each cycle will require major collaboration among humanities 
teachers73 and will move students through the following stages: directed reading and 
annotation, interpretive seminar discussion, summative writing, and evaluative discussion. 
Every three weeks, the process will culminate in a formal, evidence-based essay required from 
every student at the close of each cycle.74 
 
This approach will, in particular, support our EL populationôs language development by providing 
all students ample opportunities to practice with reading, speaking, and listening. The Socratic 
Seminar method ensures that students are practicing active listening and encourages students 
to carefully formulate their thoughts and oral contributions. To this end, ELs will be paired with 
native English speakers during seminar preparatory pair-shares. During this time early on in the 
class period, students will work in pairs to discuss and compare their textual annotations and 
prepare their oral comments. In this way, ELs will receive additional opportunities to practice 
with content-based speech and language leading up to the formal seminar. 
 

                                                      
72 Lemov, Doug. Teach Like a Champion. San Francisco: Jossey-Bass, 2010. pg. 253. 
73 To enable cross-content collaboration, weekly co-planning time for English and History/Social Science teachers will be 
ÂÕÉÌÔ ÉÎÔÏ #ÏÌÌÅÇÉÁÔÅȭÓ ×ÅÅËÌÙ ÓÃÈÅÄÕÌÅȢ 
74 http://www.achievementfirst.org/high -school/academic-rigor/pba -system/seminar-cycle/.  
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Collegiateôs adoption of the Socratic seminar method recognizes two realities of our studentsô 
literacy needs: (1) Common Core requires our students to read, think, speak, and write about 
complex text in a far more evidence-based and nuanced way than did previous standards for 
secondary ELA instruction; and (2) many of our students ï in particular our EL students ï can 
benefit tremendously from an instructional format in literacy-based courses that emphasizes 
close reading and provides students with multiple opportunities to practice speaking Standard 
American English in an academic context.  
 
Therefore, to better prepare students for the structure of post-secondary learning, Collegiate 
humanities courses will feature seminar-style teaching. This style is a commonly recognized 
emerging best practice for teaching Common Core ELA skills. By shifting from the typical 
questions asked of high school students (e.g., "What do you think about this reading?") to those 
generally posed to college students (e.g., "What are the author's core arguments?" or "How 
could this be interpreted differently?"), the framework ensures that students are able to:  
 

¶ Use evidence to support their opinions 

¶ Listen carefully to the ideas of their peers 

¶ Synthesize multiple points of view into a more complex understanding of the text  

¶ Comprehend and engage with increasingly sophisticated text using skills of focused 
annotation and habits of critical thinking 

¶ Construct college-preparatory papers that put forth scholarly assertions backed by a 
coherent and compelling body of evidence 

 
By the end of the school year, each student has produced 12 evidence-based essays ï 
measurable signposts on his or her path to college.  
 
Explicit Vocabulary Instruction 
Vocabulary development is of paramount importance at all levels of education. Indeed, breadth 
of vocabulary has been repeatedly pointed to as the single greatest predictor of SAT success 
and in turn college success nationally and for decades. Collegiate will employ a research-
proven, structured, and school-wide system of explicit vocabulary instruction across all content 
classes at all grade levels. The highlights of the whole-school vocabulary program will include: 
 

¶ Explicit SAT vocabulary instruction through guided reading and through the College 
Readiness sequence  

¶ Weekly school-wide SAT word of the week taught in advisory, practiced during Physical 
Education and lunch daily 

¶ Word walls with content-specific Tier II and Tier III vocabulary in every classroom 

¶ Vocabulary lists with every text in all humanities, science, and College Readiness 
sequence courses weekly 

¶ Vocabulary assessment in every class on weekly Show-What-You-Know quizzes 

¶ Vocabulary competitions each quarter 
 
Teachers Showing Their Thinking 
Collegiate teachers will become experts at modeling strong critical thinking and analysis in their 
respective content areas through delivering think-alouds whenever they introduce new material 
or concepts. Think-alouds have been described as "eavesdropping on someone's thinking." 
With this strategy, teachers verbalize aloud while reading a selection orally or performing a math 
problem. The goal of the verbalization is to narrate everything the reader or problem-solver is 
thinking or doing, describing things they are doing as they read to monitor their comprehension 



Collegiate Charter High School of Los Angeles   74 

or the conceptual logic of their procedures. The purpose of the think-aloud strategy is to model 
for students how skilled readers construct meaning from a text. This, in turn, will push students 
toward stronger modes of student talk. 
 
The Taxonomy of Effective Teaching 
Collegiate teachers at all grade levels will use a variety of academic, behavioral, and 
advanced instructional techniques that reinforce student expectations and build high levels of 
student engagement.75 These techniques can be categorized into three areas: behavioral, 
academic, and advanced (applied to both behavior and academics). Drawing from the 
Taxonomy of Effective Teaching Practices

 
as outlined in Figure 15: Taxonomy of Effective 

Teaching Practices, Collegiate  will train teachers in a variety of academic, behavioral, and 
advanced (applied to both behavior and academics) instructional techniques that reinforce 
student expectations and build high levels of student engagement.76  

 
Figure 15: Taxonomy of Effective Teaching Practices 

100% 
Method in which a teacher demands everyoneós full participation to complete a task or 
activity associated with learning using the least invasive form of intervention, relying on 
firm, calm finesse, and making compliance visible. 

Sweat the 
details 

Approach that encourages teachers to enforce 100% compliance of every expectation, 
including aspects that may seem minor. 

Positive 
Framing 

Method of making corrections consistently and positively that includes narrating the 
behaviors you expect to see and expectations you want students to meet. 

Cold Call 
Practice of calling on students regardless of whether they have raised their hands in 
order to make engaged participation the expectation. 

Stretch It 
Technique in which a teacher challenges and strengthens a studentós understanding of a 
concept by asking them to explain how they arrived at an answer or asking them to 
answer a harder question that builds off that same concept or standard. 

Ratio 
Method in which the teacher purposefully minimizes the time spent talking to afford more 
opportunities for the class to lead. 

Right Is 
Right 

Teaching standard in which the teacher refuses to accept partial answers or close 
answers that may not be technically correct. Instead the teacher continues to engage the 
class until the absolute correct answer is given. 

Precise 
Praise 

Technique used by teachers to reward students with praise using very specific examples 
that are meaningful and genuine. 

 
Intentional and Varied Lesson Formats 
Collegiateôs founding team recognizes that students must be accustomed to receiving and 
processing information through a variety of media and communication formats. Collegiateôs 
class structure and lesson formats will be intentionally varied and aligned to content specifics. 
This approach borrows from the work of North Star Academy High School in Newark, NJ, one 
of the highest-performing urban charter schools nationally. North Starôs team has worked to 
develop a battery of five core lesson formats which teachers use when planning lessons. These 
five formats will constitute the five lesson formats teachers at Collegiate will employ and are 
summarized in Figure 16: Collegiate's Five Lesson Types. 

                                                      
75 )ÎÓÔÒÕÃÔÉÏÎÁÌ ÍÅÔÈÏÄÓ ÁÄÁÐÔÅÄ ÆÒÏÍ $ÏÕÇ ,ÅÍÏÖȬÓ 4ÁØÏÎÏÍÙ ÏÆ %ÆÆÅÃÔÉÖÅ 4ÅÁÃÈÉÎÇ 0ÒÁÃÔÉÃÅÓ ÔÒÁÉÎÉÎÇÓ and Teach Like a 
Champion: 49 Techniques that Put Students on a Path to College. San Francisco, CA: Jossey Bass, 2010. 
76 Ibid. 
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Figure 16: Collegiate's Five Lesson Types 

Lesson type Description Appropriate usage 

I-We-You  
Traditional Gradual Release with 
modeled and guided practice 

¶ Introduction to new material in math class 
for exposing students to a new skill/concept/ 
property 

Flipped 
Classroom 

Students complete significant pre-
reading and pre-work at home 
and come to class prepared to 
conduct an experiment or other 
inquiry-based activity 

¶ Science lab day: students complete pre-
reading to acquire key background 
information and then conducts experiment 
independently generating findings and 
conclusions 

College 
Lecture 

Students practice taking formal 
notes while the teacher lectures 

¶ Summary or overview of a historical period  

¶ Summary of accepted literary analysis for a 
given work of fiction 

Seminar 

Students conduct a primarily 
student-led and text-based 
discussion of an essential 
question; teacher directs the 
conversation only as needed 

¶ Students carefully analyze and process the 
literal and figurative meanings of a 
sophisticated text, identifying key 
information and making inferences before 
they can effectively write a paper about the 
text 

 Workshop 

Students work independently on 
laptops through an assignment 
(e.g., an essay); teacher 
conferences with individual 
students throughout the class 
period to provide immediate 
feedback on quality of work 

¶ Students work independently or in small 
groups with spurts of teacher guidance 

 
Through the implementation of this variety of lesson types, Collegiate will ensure that teachers 
are delivering strong content information while also providing opportunities for students to 
practice inquiry and critical thinking skills. This approach will help protect our instructional 
program from relying on rote memorization and procedures-based instruction and will ensure 
that we are constantly pushing our students toward greater degrees of academic independence 
and intellectual leadership in our classrooms. 
 
Extended and Differentiated Independent Practice 
As reflected in the daily-weekly schedule included in Academic Calendar and Schedules, 
Collegiateôs core courses in ELA, math, Science, and History and Social Sciences will meet for 
90-minute blocks. This choice is to afford teachers ample time for differentiated independent 
work for each student, extended laboratory time in science courses, and extended seminar time 
in humanities courses. For example, a math teacher may spend 30 minutes of a lesson 
introducing a new mathematical concept and corresponding problem-solving procedures and 
then release students into scaffolded independent work for a full 45 minutes of practice time to 
work individually or in small groups or partner pairs before reconvening the class for an exit 
ticket. This will afford the teacher to work more intensively with the more struggling students in 
the class to support and guide as needed while more advanced students forge ahead.  
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Technology in the Classroom 
Collegiateôs instructional program will incorporate technology instruction and use of key 
technology platforms for school-wide systems for student communication and progress tracking 
in a number of facets of the school day and curriculum. Ultimately, we seek to ensure that our 
students have the 21st century skills needed to succeed in a college preparatory high school. 
Accordingly, Collegiate will hold school-wide expectations in key areas of use of technology, so 
that we can ensure that our students are adept at using the tools they will need to be successful 
in college and in their careers.  
 

Figure 17: School-Wide Technology Expectations 
 Expectation 

Testing 

¶ Students take the NWEA MAP assessment online 

¶ Students take mock CAASPP and (interim assessments) online 

¶ Students take mock SAT exams online
77

 

¶ Whole-school use of Illuminateôs data and assessment platform to generate 
standards-aligned interim assessments and for analysis of interim assessment 
data 

Submission of 
written work 

¶ Formal writing assignments (process-based assessments, research paper, 
personal statements) completed in GoogleDocs and shared with instructor 

¶ Final versions of formal writing assignments exported to MS Word and 
formally shared as an attachment to a professional email sent to the teacher 

Monitoring 
grades/ school 
calendar 

¶ Students accountable for checking grades online weekly in student information 
systemôs online grades platform 

¶ Weekly schedule and updates posted on the school website; students 
expected to check each week for action items 

Communicating 
with teachers 
outside of school 

¶ Students taught to communicate formally and professionally via email with 
teachers as their first resort when asking for help or clarification, requesting a 
recommendation or scheduling a meeting time 

Submitting 
applications 

¶ Students with staff support self-register for exams (SAT, APs, etc.) 

¶ Students with staff support submit all college applications and FAFSA online 

¶ Students  with staff support apply for all school opportunities (summer 
programs, enrichment, electives, etc.) and leadership roles through an online 
system 

Curriculum 

¶ Students leverage Khan Academy and watch the relevant video segments 
before reaching out to a teacher in the evening for math help 

¶ Teachers use a spectrum of programs in an online platform such as Canvas to 
differentiate independent practice to meet a spectrum of studentsô needs 

¶ Students log independent reading books in Accelerated Reader 

Student life 
initiatives 

¶ Upper school students publish weekly online newsletter to disseminate 
information about key events and opportunities campus-wide 

 
These shared expectations will be held by all teachers and reinforced by all school leaders.  
 
Recognizing that not all families will have access to a home computer, the daily schedule for 
students at all grade levels reflects time when students will have access to the schoolôs 
ChromeBook fleet. In year one of the Charter and as reflected in the proposed five-year budget, 
Collegiate will invest in two ChromeBook laptop carts, and in significant broadband 
infrastructure as necessary, in order to ensure that all students have access to computers at 

                                                      
77 Starting in fall 2016, the College Board will offer an online version of the SAT I exam. 
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appropriate times of the school day and school year. Starting in year three, in grades 9 through 
12, we will maintain a 1-to-1 student to ChromeBook ratio;78 students will check out 
ChromeBooks at arrival each morning and check these back in at dismissal. Students will also 
have access to ChromeBooks during Advisory and after school during Homework Center 
affording students over two hours each evening to work on computer-based assignments. 
Collegiate teachers will offer printed materials for student to work from at home in cases where 
students do not have adequate access to a computer and/or internet in their homes and need 
access to materials in order to complete any assigned work. 
 
Beyond the schoolôs shared expectations for technology use, the curriculum in individual 
disciplines and classes will incorporate technology instruction in other key ways. In humanities 
classes, students will receive reading assignments from online sources and will learn how to 
conduct sound online research, discerning among credible and non-credible sources, learning 
how to cite online sources, and becoming adept at navigating through a barrage of information 
to clear resources on relevant course topics. In math classes, teachers will leverage Khan 
Academyôs platform to individualize instruction, particularly in the lower schoolôs math 
remediation program.  
 
In SAT Prep, juniors will utilize an online learning platform, just as SAT exam preparation 
Revolution Prepôs, to practice SAT problems, address misunderstandings, and refresh lower 
grade content knowledge. In the College Readiness sequence courses, students will conduct 
extensive online research of summer programs and professional internships, will build their 
familiarity with online sites that provide intelligence on college options, and will learn to craft a 
polished resume in MS Word.  
 
Our ultimate goal in designing our technology platform is to ensure that all of our students 
graduate from Collegiate having mastered the research, communication, and blended learning 
skills they will need in order to be well-positioned in the college admissions process, in college, 
and in the professional world.  
 

Graduation Requirements 
As a public charter school and as a Local Educational Agency, Collegiate has set graduation 
requirements that will best support our students as we realize the schoolôs mission of preparing 
100% of our students for college and career success. Collegiateôs graduation requirements 
include: 
 

¶ Completion of a course of study that includes the A-G requirements 

¶ Completion of a set of college preparatory assessments  

¶ Complete an application for at least one nonprofit, four-year college or university79 
 
Collegiateôs graduation requirements reflect the schoolôs commitment to holding high 
expectations for academic achievement for all students so that all students can and will reach 
graduation ready to successfully transition to college. Collegiateôs graduation requirements 
equally reflect the schoolôs commitment to ensuring access for all types of learners and to 

                                                      
78 In years one and two, teachers will share laptop carts if need be, as we will be able to execute the proposed daily 
schedule without a full complement of laptops for each student. In year three, we will invest in a full fleet and roll out a 
checkout/check-in daily laptop system with a one-to-one laptop-to-student ratio. 
79 In College Readiness IV, each student will complete a full application to a four-year college as part of the graduation 
requirements for Collegiate. A student need not submit the application in order to meet the graduation requirement. 
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supporting all learners ï no matter their incoming skill levels or levels of cognitive and/or social 
ability or disability ï to succeed on a path toward college and career readiness.  
 
Required Course of Study   
To earn a high school diploma from Collegiate Charter High School of Los Angeles, a student 
must complete 270 credits of the following course of study. A student must earn a grade of 70% 
or higher or a grade of ñCreditò in each course in order to earn credit for the course: 
 

¶ 40 credits of core English Language Arts coursework 
 

¶ 40 credits of core Math coursework to and through Common Core Integrated Math IV 
 

¶ 40 credits of History and Social Sciences including at least one year of World History 
and Geography, at least one year of U.S. History, a semester of American Government, 
and a semester of Economics 
 

¶ 40 Credits of Lab Sciences including at least one year of biological sciences and least 
one year of physical sciences 
 

¶ 20 credits of a Language Other than English fulfilled by completing at least two 
sequential years of the same language; three or more years are highly recommended80 
 

¶ 10 credits of Visual and Performing Arts 

 

¶ 20 credits of Physical Education 
 

¶ 30 credits of the four-year College Readiness sequence 
 

¶ 30 credits of Advisory 
 
The table below describes Collegiateôs required course of studyôs alignment to the A-G 
requirements, as well as to the California State Department of Educationôs graduation 
requirements. 
 

Figure 18: Collegiate Graduation Requirements Alignment to A-G 

 

California State 
Mandated 

Requirements
81

 

UC 
Requirements 
for Freshman 
Admissions

82
 

Collegiate 
Requirements for 

Graduation
83

 

Collegiate course sequences 
fulfilling requirements 

Course 
credits 

E
n
g
lis

h
 

L
a
n
g
u
a
g

e
 A

rt
s
 

Three Years 
Four years of 

approved courses 

Four years of approved 
courses  

(40 credits) 

English I-A/B: Common Core ELA ï 
Literature & Composition 

10 
  

English II-A/B: Common Core ELA ï 
Literature & Composition 

10 
  

                                                      
80 3ÔÕÄÅÎÔÓ ×ÈÏ ÔÁËÅ 3ÐÁÎÉÓÈ ÆÏÒ .ÁÔÉÖÅ 3ÐÅÁËÅÒÓ ) ÁÎÄ )) ×ÉÌÌ ÈÁÖÅ ÔÈÅ ÏÐÐÏÒÔÕÎÉÔÙ ÔÏ ÃÏÍÐÌÅÔÅ ÔÈÒÅÅ ÙÅÁÒÓȭ ×ÏÒÔÈ ÏÆ 
UC/CSU approved secondary foreign language study over the course of two years (four semesters). 
81 http://www.cde.ca.gov/ci/gs/hs/hsgrtable.asp.  
82 Ibid. 
83 http://www.cde.ca.gov/ci/gs/hs/hsgrtable.asp.  
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English III-A/B: Common Core ELA ï 
Literature & Composition OR 
English III-AP: Advanced Placement 
English Language & Composition 

10 

English IV-A/B: Common Core ELA ï 
Literature & Composition OR 
English IV-A-AP Advanced Placement 
English Literature & Composition 

10 

M
a

th
e
m

a
ti
c
s
 

Two years, 
including Algebra 

I, beginning in 
2003ï04. 

Three years, 
including algebra, 

geometry, and 
intermediate 

algebra. (Four 
years 

recommended.) 

Four years including 
Common Core 

Integrated Math I, II & 
III (40 credits) 

Common Core Pre-Higher Math 10 

Common Core Integrated Math I 10 

Common Core Integrated Math II 10 

Common Core Integrated Math III 10 

Advanced Placement Calculus A/B 10 

S
o
c
ia

l 
S

tu
d
ie

s
/S

c
ie

n
c
e
 

Three years of 
history/social 

studies, including 
one year of U.S. 

history and 
geography; one 

year of world 
history, culture, 
and geography; 
one semester of 

American 
government and 
civics, and one 

semester of 
economics. 

Two years of 
history/social 

science, including 
one year of U.S. 

history or one-half 
year of U.S. 

history and one-
half year of civics 

or American 
government; and 
one year of world 
history, cultures, 
and geography. 

Four years of 
history/social science, 
including one year of 

U.S. history or one-half 
year of U.S. history and 
one-half year of civics 

or American 
government; and one 
year of world history, 

cultures, and 
geography  
(40 credits) 

World History I 10 

World History II & Research OR  
Advanced Placement World History 

10 

U.S. History & Research OR 
Advanced Placement U.S. History 

10 

American Government OR 
Advanced Placement American 
Government & Politics 

5 

Economics OR 
Advanced Placement Microeconomics 

5 

S
c
ie

n
c
e
 Two years, 

including 
biological and 

physical sciences. 

Two years with 
lab required, 
chosen from 

biology, 
chemistry, and 
physics. (Three 

years 
recommended.) 

Four years with lab 
required, chosen from 

biology, chemistry, 
physics, and/or 

environmental science.  
(40 credits) 

Biology  10 

Chemistry 10 

Physics OR 
Advanced Placement Biology 

10 

Environmental Science OR 
Advanced Placement Physics 1 

10 

L
a
n
g
u
a
g
e
s
 O

th
e
r 

th
a
n
 E

n
g
lis

h
 One year of either 

visual and 
performing arts, 

foreign language, 
or career technical 

education**. 

Two years in 
same language 
required. (Three 

years 
recommended.) 

Two years required; 
three recommended 

(20 credits) 

Spanish I OR 
Spanish I for Native Speakers (I/II) 

10 

Spanish II OR 
Spanish II for Native Speakers (II/III) 

10 

Spanish III 10 

Advanced Placement Spanish 
Language 

10 

V
is

u
a
l 
a
n
d
 

P
e
rf

o
rm

in
g
 A

rt
s
 

One year of either 
visual and 

performing arts, 
foreign language, 
or career technical 

education**. 

One year of visual 
and performing 

arts chosen from 
the following: 

dance, 
drama/theater, 
music, or visual 

art. 

One year of visual and 
performing arts chosen 

from the following: 
dance, drama/theater, 

music, or visual art  
(10 credits) 

Visual & Performing Arts I 10 

Visual & Performing Arts II 10 

Visual & Performing Arts III  10 

Visual & Performing Arts IV 10 

P
h
y
s
ic

a
l 

E
d
u
c
a
ti
o

n
 

Two years Not Applicable 
Two years  
(20 credits) 

Physical Education I 10 

Physical Education II 10 

Team Sports season (one semester) 5 

C o
l

le g e
 

A c c e s s
 

Not Applicable Not Applicable 
Four years  
(30 credits) 

College Readiness I: Early College 
Awareness 

5 
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College Readiness II: Professional 
Careers 

5 

College Readiness III: SAT Prep 10 

College Readiness IV: Admissions 
Workshop 

10 

A
d
v
is

o
ry

 

Not Applicable Not Applicable 
Four years 
(35 credits) 

Grade 9 Advisory 10 

Grade 10 Advisory 10 

Grade 11 Advisory 5 

Grade 12 Advisory 5 

 
Required College Preparatory Assessments 
A student must complete the following set of college readiness-aligned assessments in order to 
earn a diploma from Collegiate Charter High School of Los Angeles: 
 

¶ NWEA MAP Exam (4 times: August and May of grade 9 and grade 10) 

¶ CAASPP in ELA and Math (April/May of grade 11)84 

¶ Earn a passing score on the CAHSEE (California High School Exit Exam) 
 
College Application  
A student must complete an application targeted to an accredited, nonprofit four-year college or 
university of their choice. Submission of the application to a college is not required and is not a 
condition of graduation.85  
 

Credit Recovery Opportunities and Support  
Students who fall short of grade level promotion requirements within the course of the regular 
school year will have the opportunity to retake courses or resubmit projects or major papers 
over the summer during a three-week Summer Academy and receive full course credit. If a 
student earns no credit in one or two academic classes (earns a grade below 70% or a grade of 
ñNot Yetò) that constitutes promotion requirements, s/he may retake the class(es) or redo the 
assignment during Summer Academy. If s/he earns a passing grade during Summer Academy, 
s/he will earn credit for the class.  
 
Transfer Students 
We will provide a pathway for transfer students into the school whereby they can access 
Collegiateôs program, meet Collegiateôs promotion requirements, and graduate on time. We will 
accept credits from other high schools. Credits from other high schools will be recognized 
according to their A-G distinction. Students entering the school in grades 10 through 12 will 
complete an alternate path toward graduation that recognizes any discrepancies in credits 
earned in previous years versus previous yearsô promotion requirements at Collegiate but that 
still supports the student to meet the A-G requirements. For example, if a student were to enter 
Collegiate as a junior, the student would have College Readiness I and II waived, as other local 
high schools do not typically hold this requirement. The student would be granted the requisite 
credits to be placed in the grade level appropriate to his/her accumulation of A-G core credits. 
 

                                                      
84 There are no required passing scores for the NWEA MAP exam. No Collegiate student or family will be assessed a fee for 
any exam in which Collegiate requires participation as a condition for graduation. College will obtain fee waivers and/or 
fee reduction for all AP and SAT exams, as well as for college application fees. Collegiate will finance remaining costs not 
covered through the CollegÅ "ÏÁÒÄȭÓ ÆÅÅ ×ÁÉÖÅÒ ÁÎÄ ÒÅÄÕÃÔÉÏÎ ÐÒÏÇÒÁÍÓȢ 
85 A student not granted permission to submit the application by a parent or legal guardian will still complete all 
components of the application but will not submit the application as a requirement for graduation. 



Collegiate Charter High School of Los Angeles   81 

Accreditation by the Western Association of Schools and Colleges 
Collegiate intends to apply for and receive accreditation by the Western Association of 
Schools and Colleges (WASC) validating our program, granting our curricula an official 
stamp of approval for UC and CSU recognition, and ensuring that our students can therefore 
gain access to all institutions of higher learning. Collegiate anticipates applying for WASC in 
its second year of operation in order to ensure that the Charter School is WASC-accredited by 
the time our first cohort of students graduates. Our school leadership will submit a Request for 
WASC Affiliation and assign a point person to coordinate and submit an Initial Visit 
Application/School Description form, addressing the following five categories: (1) 
Organization, (2) Standards-based Student Learning Curriculum, (3) Standards-based Student 
Learning Instruction, (4) Standards-based Student Learning Assessment and Accountability, 
(5) School Culture and Support for Student Personal and Academic Growth. Collegiate will 
comply with WASC standards and processes while under review. 
 
Student Transfers and Transferability of Courses 
Our transcripts will transparently reflect our WASC accreditation, the alignment of our courses to 
A-G requirements, our grading scale, and the seat hours associated with each of our core and 
non-core classes and the corresponding credits earned. Our family handbook ï printed in both 
English and Spanish ï will clearly delineate transferability of coursework. Each year, students 
take a full course load of A-G courses so that a student would transfer to another high school on 
track to meet A-G. 

Academic Calendar and Schedules 
Collegiateôs proposed year-long calendar and daily/weekly schedules incorporate the following 
elements designed to sustain an achievement-focused, disciplined school culture and to 
support and advance studentsô mastery of fundamental skills and rigorous academic content:  
 

¶ 184-day instructional calendar 

¶ 29 days of dedicated teacher professional development including four data days 

¶ Extended instructional day Monday through Thursday (7:55 am - 4:30 pm) 

¶ Adaptive, data-driven professional development every Friday with truncated instructional 
day (students dismiss at 12:40 pm on Fridays) 

¶ Quarter system for assessment and grading with diagnostic, interim, and final 
assessments in all core content courses 

¶ Family academic progress report conferences every 5-6 weeks with faculty advisors 

¶ Family orientation and individual family chats offered to all newly enrolled students and 
their families in August prior to start of school 

¶ Cafecitos86 for monthly family feedback and community building 

¶ Monthly evening family programming including family early college awareness and 
college access workshops 

¶ Joyous weekly rituals to ensure that celebrate achievement and quarterly awards 
assemblies to celebrate students who are achieving and showing academic growth 

¶ Earned end-of-year trips for students  

¶ Three-week Summer Academy for credit recovery 

 

                                                      
86 Monthly coffee morning meetings where the ÓÃÈÏÏÌȭÓ ÌÅÁÄÅÒÓÈÉÐ ÉÎÖÉÔÅÓ ÁÌÌ #ÏÌÌÅÇÉÁÔÅ ÐÁÒÅÎÔÓȾÇÕÁÒÄÉÁÎÓ ÉÎÔÏ ÔÈÅ ÓÃÈÏÏÌ 
community for a one-hour meeting, Cafecitos will offer families the opportunity to hear directly from the Executive 
Director and other key leaders and to give direct input and feedback on a frequent and informal basis. 
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Figure 19: Collegiate Charter School of Los Angeles DRAFT Calendar 2015-2016 displays 
Collegiateôs proposed yearly calendar and details special programming, testing windows, and 
professional development schedule. 

Figure 19: Collegiate Charter School of Los Angeles DRAFT Calendar 2015-2016 

 
The monthly apportionment of full and half instructional days is depicted below. Broadly, half 
days will be held on Fridays to allow for teacher professional development, extended curriculum 
planning and co-planning blocks, and grade level team planning meetings. Half days will also 
take place every 5-6 weeks to reserve afternoon time for teachers to conduct academic 
progress report conferences with families.  

Figure 20: Instructional Days: Full versus Half for Proposed Year One Schedule 
 Jul. Aug. Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May Jun. Total 

Full 0 5 16 18 13 11 15 15 15 15 16 5 144 

Half 0 4 5 3 4 3 3 5 3 5 5 0 40 
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First day of school

July August September October

Holiday/breaks (closed)

Staff professional 

development: no school    

for students

Assessment days

Incentive trips

March April May June

November

Family event Last day of quarter

December January

Report Cards mailed 

Early dismissal days

First day of quarter

February

Academic Progress 

Report Conferences

Summer Academy

Full days: 15; half days: 3 Full days: 15; half days: 5 Full days: 16; half days: 5 Full days: 5; Summer Academy: 16

Full days: 0; half days: 0 Full days: 5; half days: 4 Full days: 16; half days: 5 Full days: 18; half days: 3

Full days: 13; half days: 4 Full days: 11; half days: 3 Full days: 15; half days: 3 Full days: 15; half days: 5



Collegiate Charter High School of Los Angeles   83 

Figure 21: Key Dates for 2015-2016 DRAFT Calendar 

 

 

Daily/Weekly Schedules 

Collegiateôs founding team has modeled a daily and weekly schedule for the founding four years 
of the schoolôs growth. The proposed schedule for year one is displayed below and exhibits the 
following features: 

¶ 95-minute bi-weekly blocks for all students in English, Math, Science and History87
 

¶ 50-minute Friday blocks for all students in Math, Science and History88
 

¶ 55-minutes of daily writing instruction 

¶ Daily Book Clubs and Advisory for all students  

¶ College Readiness class sequence that meets weekly in grades 9 and 10 and daily in 
grades 11 and 12 

¶ Flexible student scheduling to ensure that students will not be homogeneously ñtrackedò 
throughout their day (with the exception of Math courses) 

¶ Weekly 45-minute instructional coaching meetings for all teachers 

¶ Breaks for teachers (no teacher is programmed for more than four consecutive hours)  

                                                      
87 Aligns to CSCCS in ELA and Mathematics. 
88 Ibid. 

July 13: First day of Staff Summer PD January 18: Martin Luther King Jr. Day (no school)

July 13 - August 4: Summer Institute (PD) January 19: College visits (whole school)

August 5-7: Home Visits and Family Chats January 22: Quarter II Data Day (no school for students)

August 8: Family University (All families invited.) January 26: Cafecita (10-11 am)

August 10-14: Staff Readiness Week (PD) January 28: Quarter II Awards Night

August 14: Building Readiness Check February 10: Academic Progress Report Conferences 

August 17: All Long-term Plans and QI Assessments DUE February 15: Presidents Day (no school)

August 18: First day of school (Truncated day: 7:40-12:40) March 8: Cafecita (10-11 am)

August 19-20: NWEA MAP diagnostic testing (Truncated day: 7:40-12:40) March 9: Academic Progress Report Conferences 

August 21: Staff PD day (no school for students) March 15-17: Quarter III Interim Assessments

September 7: Labor Day (no school for students/staff) March 18: College visits (whole school)

September 7: Back-to-School Night (evening) March 25: Quarter 3 Data Day (no school for students)

September 18: First Ciommunity Circle March 28-April 1: Spring Break (no school)

September 23: Academic Progress Report Conferences April 7: Quarter III Awards Night

October 6: Cafecita (10-11 am) April 12: Cafecita (10-11 am)

October 20-22: Quarter I Interim Assessments April 18-22: Teacher Appreciation Week

October 23: College visit (whole school) April 20: Academic Progress Report Conferences 

October 30: Quarter I Data Day (no school for students) May 10-13: NWEA MAP assessment

November 4: Academic Progress Report Conferences May 18: Academic Progress Report Conferences  

November 5: Quarter I Awards Night May 30: Memorial Day

November 11: Veterans' Day (no school) May 31-June 2: Final Exams

November 24: Cafecita (10-11 am) June 3: Quarter IV Data Day (no school for students)

November 26-27: Thanksgiving (no school) June 6-8: Earned End-of-Year Trips

December 17: Winter Family Festival (evening) June 8: Last day of school

December 21-January 1: Winter Break (no school) June 9-10: Staff Summer Check-out

January 8: Academic Progress Report Conferences June 13-14: Grade level retention meetings

January 13-15: Quarter II Interim Assessments June 16-July 8: Summer Academy (Credit Recovery)

Quarter I: August 18 - October 23 (Grades close: 10/30) Quarter II: October 26 - January 19 (Grades close: 1/22)

Quarter III: January 20 - March 18 (Grades close 3/25) Quarter IV: March 21 - June 8 (Grades close June 10)

Academic Marking Periods:



Collegiate Charter High School of Los Angeles   84 

¶ Extended planning time (each teacher is blocked for at least 13 hours of planning time 
built into their week) with emphasis on creating daily extended planning blocks (90+ 
minutes) where possible 

¶ Light postings/duties for teachers (meals and non-academic blocks in the day are 
covered by school leaders and operations personnel) 

 

Given the intensity and length of the daily schedule for students, Collegiate will institute a 
school-wide policy whereby the grade level team will be responsible for planning and monitoring 
daily homework load. The grade level team, when they meet each Friday, will as part of their 
weekly agenda calendar estimated daily homework minutes for average students in their 
classes in the upcoming week to ensure that teachers are not unwittingly assigning 
overwhelming homework loads.  
 
Given the intensity of teachersô instructional schedules, we have chosen to the extent feasible to 
have leadership (the Executive Director and Deans) and operations support personnel (the 
Dean of Operations, Operations Manager, and Operations Assistants) own the majority of 
postings and duties throughout the day in order to preserve valuable planning time for teachers.  
 
Figures 22 and 23 below reflect the draft for Collegiateôs Monday/Wednesday, 
Tuesday/Thursday, and Friday instructional days. Instructional minutes are reflected in orange; 
passing periods, meals and all other non-instructional time are reflected in gray. 
 
Please note that in Figures 22, 23 and 26 through 31 below, the columns do not represent class 
cohorts nor do they represent vertical sample schedules for individual students. Students may 
select and/or by programmed into different columns of a course schedule throughout their 
instructional day. For example, two grade 9 students could be programmed for the following 
schedules, depending on their learning needs and selection of classes: 
 

 Student #1 (M&W/T&Th) Student #2 (M&W/T&Th) 

Period 1 Math II/Biology Biology/Math I 

Period 2 English I-A/World History I English I-A/World History I 
Period 3 PE I Spanish I-N (for Native Speakers) 

Period 4 Advisory Advisory 

Period 5 English I-B English I-B 
Period 6 Literacy Intensive Arts Option 2 

Period 7 Math Intensive Sport Option 1 

 
Students will not travel as cohorts through their entire class schedule and will take classes with 
different students throughout the day and week. To the extent feasible, Collegiate will implement 
flexible scheduling for each student, so that students are not homogeneously grouped by skill 
level in their core classes. Students will have the opportunity to start their high school math 
sequence with either Math I or Math II as appropriate. This will enable students who take Math I 
in grade 9 to complete Math IV in the senior year and will enable students who take Math II in 
grade 9 to complete Calculus or AP Calculus. In grade 9, students may elect into either Spanish 
I or Spanish I for Native Speakers. All other classes will be heterogeneous by skill level. For 
example, students in Math I and Math II will be in the same class for English IA/B and World 
History I. Students in grade 9 may elect into either Physical Education or Team Sports, but no 
student will take both courses in their schedule in a given semester. 
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Figure 22: DRAFT Year One Monday - Thursday Grade 9 Course Schedule

  
 

  

Start End Min

Arrival

Period 1 7:40 9:15 95 Math II/Biology
World History I/ 

English I-A
Biology/ Math I

English I-A/ 

World History I

Transition 9:15 9:18 3

Period 2 9:18 10:53 95
World History I/ 

English I-A
Math I/Biology

English I-A/ 

World History I
Biology/ Math II

Transition 10:53 10:56 3

Period 3 10:56 11:51 55 PE I
Spanish I & I-

Native Speakers
English I-B English I-B

Transition 11:51 11:56 5 Lockers Lockers Lockers Lockers

Lunch 11:56 12:26 30

Transition 12:26 12:31 5

Period 4 12:31 1:26 55 Advisory Advisory Advisory Advisory Advisory

Transition 1:26 1:29 3

Period 5 1:29 2:24 55 English I-B English I-B PE I
Spanish I & I-

Native Speakers
SPED minutes

Transition 2:24 2:27 3

Period 6 2:27 3:22 55 Arts Option 1 Arts Option 2 Math Intensive Literacy Intensive

Transition 3:22 3:25 3

Period 7 3:25 4:20 55 Sport Option 1 Sport Option 2 PE I Math Intensive Literacy Intensive

Dismissal

7:40 LATE BELL: 7:40 AM

Lunch

4:20 DISMISSAL: 4:20
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Figure 23: DRAFT Grade 9 Friday Course Schedule  

   
 

The bell schedule for Collegiateôs school day is: 

Mondays ï Thursdays: Fridays: 
 

¶ 7:40 am: Late bell and start of Period 1 

¶ 9:15 am: End of Period 1  

¶ 9:18 am: Start of Period 2 

¶ 10:53 am: End of Period 2 

¶ 10:56 am: Start of Period 3 

¶ 11:51 am: End of Period 3 

¶ 11:56 am: Start of lunch (non-instructional 
minutes) 

¶ 12:26 pm: End of lunch 

¶ 12:31: Start of Period 4 

¶ 1:26 pm: End of Period 4 

¶ 1:29 pm: Start of Period 5 

¶ 2:24 pm: End of Period 5 

¶ 2:27 pm: Start of Period 6 

¶ 3:22 pm: End of Period 6 

¶ 3:25 pm: Start of Period 7 

¶ 4:20 pm: End of Period 7 and Dismissal  

¶ 7:40 am: Late bell  

¶ 7:45 am: Start of Period 1 

¶ 8:30 am: End of Period 1 

¶ 8:33 am: Start of Period 2 

¶ 9:23 am: End of Period 2 

¶ 9:26 am: Start of Period 3 

¶ 10:16 am: End of Period 3 

¶ 10:19 am: Start of Period 4 

¶ 11:09 am: End of Period 4 

¶ 11:14 am: Start of Lunch and Friday 
Celebration (non-instructional minutes) 

¶ 12:40 pm: Dismissal  

 
 

With parent permission, all students will be offered the opportunity to stay after school for 
tutoring and/or homework support. Students will have the opportunity to visit lockers during 
arrival, directly before the outset of the lunch block, and at dismissal. Students will use three-
minute passing periods for classroom transitions between all other periods. To facilitate this, 
teachers will be expected to dismiss students from each class period punctually. Students will 
transition urgently with an emphasis on safety and punctuality, which will prepare them with the 
habit of getting to class on time, which will be important in college when they transition across 
campuses from class to class.

Start End Min

Arrival

Period 1 7:40 8:30 50
College 

Readiness I
Math I Biology World History I SPED minutes

Transition 8:30 8:33 3

Period 2 8:33 9:23 50 Math I
College 

Readiness I
World History I Biology SPED minutes

Transition 9:23 9:26 3

Period 3 9:26 10:16 50 Biology World History I
College 

Readiness I
Math II SPED minutes

Transition 10:16 10:19 3

Period 4 10:19 11:09 50 World History I Biology Math II
College 

Readiness I
SPED minutes

Transition 11:09 11:14 5 Lockers Lockers Lockers Lockers Lockers

11:14 11:45 31

11:45 12:40 55

Dismissal 12:40 DISMISSAL: 12:40 PM

Lunch

Community Celebration

7:40 LATE BELL: 7:40 AM
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Figure 24: Year One Sample Teacher & Staff Schedules 

 
 
Figure 25 displays sample teacher and staff daily schedules for the Monday-Thursday full-day schedule for Year One of the Charter. 
These teacher and staff schedules align with the daily schedules proposed for ninth grade. All teachers are scheduled for a daily 
lunch break spanning at least 30 minutes and will end their work day by 4:20 pm. Beginning in Year Two of the Charter, teachers will 
enjoy additional planning blocks and will teach fewer classes, as Collegiate staffs up.  All teachers will enjoy daily and weekly 

Start End Min ELA Teacher #1 ELA Teacher #2 Math Teacher Biology Teacher History Teacher
Spanish 

Teacher

SPED 

Coordinator
Academic Dean

Executive 

Director

Operations 

Manager

Operations 

Assistant

Arrival 7:20 7:40 20 Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival

Period 1 7:40 9:15 95
Teaching: 

English I-A

Planning/ 

Grading

Teaching: Math 

II/I

Teaching: 

Biology

Teaching: World 

History I

Planning/ 

Grading

Planning/ IEP 

Process/CTT

Coaching: 

Observations/ 

Meetings

Parent Meetings, 

Behavior 

Support

Parent Meetings, 

Behavior 

Support

Uniform, 

attendance, 

parent meetings

Transition 9:15 9:18 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 2 9:18 10:53 95
Planning/ 

Grading

Teaching: 

English I-A

Teaching: Math 

II/I

Teaching: 

Biology

Teaching: World 

History I

Planning/ 

Grading

Planning/ IEP 

Process/CTT

Curriculum 

Planning, 

Behavior 

Support

Weekly Meetings
Parent phone 

calls
Flex

Transition 10:53 10:56 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 3 10:56 11:51 55
Teaching: 

English I-B

Teaching: 

English I-B

Planning/ 

Grading

Planning/ 

Grading

Planning/ 

Grading

Teaching: 

Spanish I & I for 

Native Speakers

Planning/ IEP 

Process/CTT

Curriculum 

Planning

Behavior 

Support
BREAK Teaching: PE I

Transition 11:51 11:56 5
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Lunch 11:56 12:26 30 BREAK BREAK BREAK BREAK BREAK BREAK BREAK

Transition 12:26 12:31 5
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 4 12:31 1:26 55
Book Club & 

Advisory

Book Club & 

Advisory

Book Club & 

Advisory

Book Club & 

Advisory

Book Club & 

Advisory

Book Club & 

Advisory

Book Club & 

Advisory

Behavioral 

Support (30)/ 

BREAK (30)

BREAK (30) / 

Behavioral 

Support (30)

Flex BREAK

Transition 1:26 1:29 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 5 1:29 2:24 55
Teaching: 

English I-B

Teaching: 

English I-B

Planning/ 

Grading

Planning/ 

Grading

Planning/ 

Grading

Teaching: 

Spanish I & I for 

Native Speakers

RSP 

Instructional 

Minutes

Oversee PE I

Coaching: 

Observations/ 

Meetings

Teaching: PE I Flex

Transition 2:24 2:27 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 6 2:27 3:22 55

Teaching: 

Literacy 

Intensive

Planning/ 

Grading

Teaching: Math 

Intensive

Planning/ 

Grading

Teaching: Arts 

Option 1

Teaching: Arts 

Option 2

RSP 

Instructional 

Minutes

Teaching: 

Literacy 

Intensive

Behavior 

Support
Flex Flex

Transition 3:22 3:25 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 7 3:25 4:20 55
Planning/ 

Grading

Teaching: 

Literacy 

Intensive

Planning/ 

Grading

Teaching: Math 

Intensive

Planning/ 

Grading

Planning/ 

Grading

RSP 

Instructional 

Minutes

Oversee PE and 

Team Sports
Parent Meetings

Team Sport 

Option 2

Team Sport  

Option I

Dismissal 4:20 4:30 10 OFF OFF OFF OFF OFF
Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

315 315 300 300 300 220 220 165 0 110 110

150 150 165 165 165 245 245 275 440 330 330

45 45 45 45 45 55 55 80 80 80 80

Monday - Thursday Teacher Schedules

Teaching minutes:

Planning/grading minutes:

Transitions/postings:

Posting: Lunch & 

Lockers

Posting: Lunch & 

Lockers

Posting: Lunch & 

Lockers

Posting: Lunch & 

Lockers
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planning, co-planning, grading and professional development opportunities built into their daily and weekly schedule. No teacher will 
teach more than five of the seven daily periods and no teacher is scheduled to oversee lunch. Additionally, Advisory and Book Clubs 
will be co-planned by the Deans and Executive Director, who will provide plans to teachers serving as advisors in order to reduce 
planning load. 

Figure 25: Year One Sample Friday Teacher & Staff Schedules

Start End Min ELA Teacher #1 ELA Teacher #2 Math Teacher Biology Teacher History Teacher
Spanish 

Teacher

SPED 

Coordinator
Academic Dean

Executive 

Director

Operations 

Manager

Operations 

Assistant

Arrival 7:20 7:40 20 Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival Posting: Arrival

Period 1 7:40 8:30 50 Teaching: Math I
Teaching: 

Biology

Teaching: World 

History I

Teaching: 

College 

Readiness I

RSP 

Instructional 

Minutes

Academic Audit Academic Audit Academic Audit
Uniform, 

attendance

Transition 8:30 8:33 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 2 8:33 9:23 50 Teaching: Math I
Teaching: 

Biology

Teaching: World 

History I

Teaching: 

College 

Readiness I

RSP 

Instructional 

Minutes

Planning/ 

Grading
Culture Audit Culture Audit Culture Audit

Transition 9:23 9:26 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 3 9:26 10:16 50 Teaching: Math II
Teaching: 

Biology

Teaching: World 

History I

Teaching: 

College 

Readiness I

Planning/ IEP 

Process/CTT

Planning/ 

Grading

Parent phone 

calls

Parent phone 

calls

Flex (30 min. 

break)

Transition 10:16 10:19 3
Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Posting: 

transition

Period 4 10:19 11:09 50 Teaching: Math II
Teaching: 

Biology

Teaching: World 

History I

Teaching: 

College 

Readiness I

Planning/ IEP 

Process/CTT

Planning/ 

Grading

Flex (30 min. 

break)

Flex (30 min. 

break)

Prep lunch 

routine

Transition 11:09 11:14 5 Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers Posting: Lockers

Lunch 11:14 11:45 31 Posting: Lunch Posting: Lunch BREAK BREAK BREAK BREAK Posting: Lunch BREAK Posting: Lunch Posting: Lunch Posting: Lunch

Community 

Celebration
11:45 12:40 55

Dismissal 12:40 12:50 10
Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Posting: 

Dismissal

Break 12:40 1:00 20 BREAK BREAK BREAK BREAK BREAK BREAK BREAK BREAK

GLT 1:00 2:15 75 Parent Meetings Parent Meetings

Planning 2:15 3:30 75 Planning Planning Planning Planning Planning
Coaching 

Meetings
Planning Parent Meetings Parent Meetings

PD 3:30 4:30 60

0 0 200 200 200 200 100 0 0 0 0

275 275 75 75 75 75 175 275 245 330 330

120 120 99 99 99 99 120 99 130 130 130

21.0 21.0 23.3 23.3 23.3 18.0 16.3 11.0 0.0 7.3 7.3

14.6 14.6 12.3 12.3 12.3 17.6 19.3 22.9 33.4 27.5 27.5

5.0 5.0 4.7 4.7 4.7 5.3 5.7 7.0 7.5 7.5 7.5

Whole-Staff PD & Weekly Shout-outs

Grade Level Team Meeting, 9

Co-Planning

Transitions/postings:

Teaching minutes:

Planning/grading minutes:

Transitions/postings:

Teacher & Staff Responsibility Hours/Week

Teaching:

Planning/grading:

Friday Teacher Schedules (Y1)

Community Celebration

BREAK BREAK BREAK

Co-planning/ Grading

Co-planning/ Grading

Co-planning/ Grading

Co-planning/ Grading
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Draft proposed schedules for grades 10 through 12 are displayed below.  
 

Figure 26: DRAFT Monday - Thursday Grade 10 Course Schedule   

 
 

Figure 27: DRAFT Friday Grade 10 Course Schedule 

  

Start End Min

Arrival

Period 1 7:40 9:15 95
Math III/ 

Chemistry

World History II/ 

English II-A

Chemistry/ Math 

II

English II-A/ AP 

World History

Transition 9:15 9:18 3

Period 2 9:18 10:53 95
World History II/ 

English II-A

Math II/ 

Chemistry

English II-A/ AP 

World History

Chemistry/ Math 

III

Transition 10:53 10:56 3

Period 3 10:56 11:51 55 PE II
Spanish I & I-

Native Speakers
English II-B English II-B SPED minutes

Transition 11:51 11:56 5 Lockers Lockers Lockers Lockers Lockers

Lunch 11:56 12:26 30

Transition 12:26 12:31 5

Period 4 12:31 1:26 55 Advisory Advisory Advisory Advisory Advisory

Transition 1:26 1:29 3

Period 5 1:29 2:24 55 English II-B English II-B
Spanish II & II-

Native Speakers
PE I

Transition 2:24 2:27 3

Period 6 2:27 3:22 55 Arts Option 1 Arts Option 2 PE II
Spanish II & II-

Native Speakers

Transition 3:22 3:25 3

Period 7 3:25 4:20 55 Sport Option 1 Sport Option 2 PE I Math Intensive Literacy Intensive

Dismissal

7:40 LATE BELL: 7:40 AM

Lunch

4:20 DISMISSAL: 4:20

Start End Min

Arrival

Period 1 7:40 8:30 50
College 

Readiness II
Math II Chemistry World History II SPED minutes

Transition 8:30 8:33 3

Period 2 8:33 9:23 50 Math II
College 

Readiness II
World History II Chemistry SPED minutes

Transition 9:23 9:26 3

Period 3 9:26 10:16 50 Chemistry AP World History
College 

Readiness II
Math III SPED minutes

Transition 10:16 10:19 3

Period 4 10:19 11:09 50 AP World History Chemistry Math III
College 

Readiness II
SPED minutes

Transition 11:09 11:14 5 Lockers Lockers Lockers Lockers Lockers

11:14 11:45 31

11:45 12:40 55

Dismissal 12:40 DISMISSAL: 12:40 PM

Lunch

Community Celebration

7:40 LATE BELL: 7:40 AM
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Figure 28: DRAFT Monday - Thursday Grade 11 Course Schedule 

 
 

Figure 29: DRAFT Friday Grade 11 Course Schedule 

 
  

Start End Min

Arrival

Period 1 7:40 9:15 95 Physics/ Math III
US History/ 

English III-A

Math IV/ AP 

Biology

AP English 

Lang./ AP US 

History

Transition 9:15 9:18 3

Period 2 9:18 10:53 95
AP US History/ 

English III-A
Physics/ Math III

English III-A/ AP 

US History

Math IV/ AP 

Biology

Transition 10:53 10:56 3

Period 3 10:56 11:51 55
College 

Readiness III
Spanish III English III-B AP Reading

Transition 11:51 11:56 5 Lockers Lockers Lockers Lockers

Lunch 11:56 12:26 30

Transition 12:26 12:31 5

Period 4 12:31 1:26 55 English III-B
College 

Readiness III
AP Spanish PE II

Transition 1:26 1:29 3

Period 5 1:29 2:24 55 AP Reading English III-B
College 

Readiness III

Spanish II & II-

Native Speakers
SPED minutes

Transition 2:24 2:27 3

Period 6 2:27 3:22 55 Arts Option 1 Arts Option 2 Arts Option 3 English III-B PE II

Transition 3:22 3:25 3

Period 7 3:25 4:20 55 Sport Option 1 Sport Option 2 Sport Option 3
College 

Readiness III

Spanish II & II-

Native Speakers

Dismissal

7:40 LATE BELL: 7:40 AM

Lunch

4:20 DISMISSAL: 4:20

Start End Min

Arrival

Period 1 7:40 8:30 50
College 

Readiness III
Math III AP Biology AP US History SPED minutes

Transition 8:30 8:33 3

Period 2 8:33 9:23 50 Math III
College 

Readiness III
AP US History AP Biology SPED minutes

Transition 9:23 9:26 3

Period 3 9:26 10:16 50 Physics US History
College 

Readiness III
Math IV SPED minutes

Transition 10:16 10:19 3

Period 4 10:19 11:09 50 US History Physics Math IV
College 

Readiness III
SPED minutes

Transition 11:09 11:14 5 Lockers Lockers Lockers Lockers Lockers

11:14 11:45 31

11:45 12:40 55

Dismissal 12:40 DISMISSAL: 12:40 PM

Advisory

Lunch

7:40 LATE BELL: 7:40 AM
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Figure 30: DRAFT Monday - Thursday Grade 12 Course Schedule  

 
 

Figure 31: DRAFT Friday Grade 12 Course Schedule  

 
  

Start End Min

Arrival

Period 1 7:40 9:15 95
Environmental 

Science/ Math IV

Econ & Amer. 

Gov./ English IV-

A

AP Calc./ AP 

Physics

AP English Lit./ 

AP Econ. & AP 

Amer. Gov.

Transition 9:15 9:18 3

Period 2 9:18 10:53 95

Econ & Amer. 

Gov./ English IV-

A

Environmental 

Science/ Math IV

AP English Lit. / 

AP Econ. & AP 

Amer. Gov.

AP Calc./ 

Environmental 

Science

Transition 10:53 10:56 3

Period 3 10:56 11:51 55
College 

Readiness IV
AP Spanish English IV-B AP Reading

Transition 11:51 11:56 5 Lockers Lockers Lockers Lockers

Lunch 11:56 12:26 30

Transition 12:26 12:31 5

Period 4 12:31 1:26 55 English IV-B
College 

Readiness IV
AP Spanish PE II SPED minutes

Transition 1:26 1:29 3

Period 5 1:29 2:24 55 AP Reading English IV-B
College 

Readiness IV
Spanish III

Transition 2:24 2:27 3

Period 6 2:27 3:22 55 Arts Option 1 Arts Option 2 Arts Option 3 English IV-B AP Reading

Transition 3:22 3:25 3

Period 7 3:25 4:20 55 Sport Option 1 Sport Option 2 Sport Option 3
College 

Readiness IV
Spanish III 

Dismissal

7:40

4:20

LATE BELL: 7:40 AM

DISMISSAL: 4:20

Lunch

Start End Min

Arrival

Period 1 7:40 8:30 50
College 

Readiness IV
Math IV AP Physics

AP Econ. & AP 

Amer. Gov.
SPED minutes

Transition 8:30 8:33 3

Period 2 8:33 9:23 50 Math IV
College 

Readiness IV

AP Econ. & AP 

Amer. Gov.
AP Physics SPED minutes

Transition 9:23 9:26 3

Period 3 9:26 10:16 50
Environmental 

Science

Econ. & Amer. 

Gov.

College 

Readiness IV
AP Calculus SPED minutes

Transition 10:16 10:19 3

Period 4 10:19 11:09 50
Econ. & Amer. 

Gov.

Environmental 

Science
Calculus

College 

Readiness IV
SPED minutes

Transition 11:09 11:14 5 Lockers Lockers Lockers Lockers Lockers

11:14 11:45 31

11:45 12:40 55

Dismissal

Advisory

12:40 DISMISSAL: 12:40 PM

LATE BELL: 7:40 AM

Lunch

7:40
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The daily and weekly schedules for grades 10 through 12 depicted above reflect a schedule that 
will enable all students, including those who opt into Literacy and Math Intensives in ninth or 
tenth grade, to earn all A-G requirements on time and to fulfill Collegiateôs graduation 
requirements.  

Figure 32: Instructional Days & Minutes Calculator 

 
  
The proposed daily and weekly schedule exceeds the state required minimum for all grades 
served by approximately 15%.   
  

Professional Development  
Research and practice confirm that teacher quality plays a paramount role in schools that are 
closing the achievement gap: ñIn a 1992 study, Stanford University education researcher Eric 
Hanushek PhD estimate[d] that the difference between having a good teacher and having a bad 
teacher can exceed one grad-level equivalent in annual achievement growth. Likewise, Sanders 
(1998) and Sanders & Rivers (1996) argued that the single most important factor affecting 
student achievement is teachers, and the effects of teachers on student achievement are both 
additive and cumulative. Furthermore, they contend that the lower achieving students are the 
most likely to benefit from increases in teacher effectiveness. Taken together, these multiple 
sources of evidenceéall conclude that quality teachers are a critical determinant of student 
achievement.ò89 
 

Our professional development framework is espoused by Paul Bambrick-Santoyo in Leverage 
Leadership, a  work that ñstem[s] from his ten years at Uncommon Schools, where he manages 
North Star Academy, seven public charter schools in Newark, N.J., where students are nearly 
all low-income and minority and outperform their white, affluent counterparts across the state 

                                                      
89 http://www.epi.org/files/page/ -/old/books/teacher_quality_exec_summary.pdf, pg. 3. 
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TK/K N 0 0 0 0 0 0 0 0 0 36000 0

1 N 0 0 0 0 0 0 0 0 0 50400 0

2 N 0 0 0 0 0 0 0 0 0 50400 0

3 N 0 0 0 0 0 0 0 0 0 50400 0

4 N 0 0 0 0 0 0 0 0 0 50400 0

5 N 0 0 0 0 0 0 0 0 0 50400 0

6 N 0 0 0 0 0 0 0 0 0 50400 0

7 N 0 0 0 0 0 0 0 0 0 50400 0

8 N 0 0 0 0 0 0 0 0 0 50400 0

9 Y 144 465 40 200 0 0 0 0 184 64800 74960 10160

10 Y 144 465 40 200 0 0 0 0 184 64800 74960 10160

11 Y 144 465 40 200 0 0 0 0 184 64800 74960 10160

12 Y 144 465 40 200 0 0 0 0 184 64800 74960 10160
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and country.ò90 Bambrick names strong professional development and intentionally fostering 
strong adult professional culture as two of seven key levers in building and operating a high-
performing school. Collegiateôs teacher professional development model borrows in equal parts 
from Bambrickôs framework, as well as from those of the Brooke Charter Schools Professional 
Development Model, 91 as well as from Achievement Firstôs Teacher Career Pathway Model.92 
Lead Petitioner and proposed Executive Director Vanessa Jackson has received extensive 
formal training and has undertaken extensive practice with both of these coaching and 
development approaches, having implemented these methods with her direct reports in helping 
build a high-performing college preparatory urban charter school in Crown Heights, Brooklyn, 
NY. 
 

Weekly professional development 
On Fridays throughout the school year, students will dismiss at 12:40 pm and the afternoon will 
be dedicated to teacher professional development. Three hours will be dedicated to working 
individually, in a school-wide group, in grade-level teams, and eventually in content teams to 
learn from each otherôs successes, brainstorm solutions to challenges, and analyze what works 
and does not work in each teacherôs style and lesson plans. Led by the Executive Director 
and/or by the Academic Dean, these sessions will be oriented around clear learning goals that 
we set as a group at the outset of the year.93 Professional development topics will include, but 
are not limited to: school culture, character development, classroom management, state content 
standards and assessments, long-term lesson planning, daily lesson design, informal and 
formal assessment, data analysis, teaching ELA standards in a literature-based program, 
teaching ELA standards through non-fiction and informational texts, integrating reading and 
writing standards across the curriculum, effective strategies for vocabulary development and 
academic English effective feedback for students, teacher collaboration, differentiated 
instruction, student engagement techniques, communicating with and engaging parents and 
guardians, English Learner strategies and compliance, Special Education strategies and 
compliance, protocols for examining student work, integrating literacy in the content areas, and 
integrating technology. 
 
Collaboration and co-planning 
Collegiate teachers will work as a team to close the achievement gap for all students in the 
school, not just for the students in their classroom. The Collegiate daily schedule will afford 
common planning time for grade level teams. This configuration allows for daily common 
planning, ensuring that teachers new to Collegiate and/or new to teaching receive the support, 
guidance, and feedback of more seasoned veterans on their teams. Teacher desks will be 
strategically located in the Teacher Resource Room, a professional space where teachers will 
conduct their planning and co-planning to ensure high levels of peer-to-peer communication and 
support. Teachers will use daily dedicated co-planning time in this space during their studentsô 
enrichment block to design lessons with their grade-level team. Teachers will upload their best 
curricula and lesson plans onto our internal server, enabling all Collegiate educators to learn 
from and adapt successful materials. Our ñopen doorò policy will encourage teachers to view 
each other as teammates available for help and guidance throughout the school day.94 
 
Coaching observation and feedback 
Teachers will be observed, formally and informally, throughout the year. Those observations will 

                                                      
90 http://uncommonschools.org/node/2186.  
91 http://www.ebrooke.org/great -teaching/developing-great-teaching/. 
92 http://www.achievementfirst.org/fileadmin/af/home/High_School/AF_Teacher_Career_Pathway.pdf. 
93 http://www.ebrooke.org/great -teaching/developing-great-teaching/. 
94 Ibid. 
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result in immediate, real-time feedback on strengths and weaknesses. These observations will 
then feed into twice-yearly formal evaluations, which will be based on the teaching standards 
outlined in Collegiateôs Essentials of Effective Instruction. The evaluations also will consider 
scholar performance (as measured by state test scores and classroom outcomes) and 
contribution to school-wide professional development activities.95 
 
Professional Development Calendar 
Figure 33: Year One Professional Development Scope & Sequence outlines the scope and 
sequence of Collegiateôs professional development priorities for Year One. In addition to the 
weekly professional development, staff will receive 23 days of summer training and 
development prior to the opening of school, as well as 4 days annually of guided assessment 
data analysis and instructional battle-planning on designated Data Days. 

 

Figure 33: Year One Professional Development Scope & Sequence 
Topic: Month: Example aims: 

100%/Cycle of High 
Expectations 

July 
¶ Teachers will be able to (TWBAT) use the cycle of high 

expectations to ensure that 100% of students meet 100% 
of expectations 100% of the time. 

Strong voice July ¶ TWBAT use strong voice when giving directions and/or 
issuing a consequence. 

What to do July ¶ TWBAT to articulate clear, concise, observable directions. 

Behavioral system July ¶ TWBAT swiftly issue merits and deductions using rationale 
and the language of student choices. 

Positive framing July ¶ TWBAT use positive framing to cultivate positive and 
compliant classroom culture. 

Pair-share July ¶ TWBAT use precise directions to teach students the habits 
of great pair-share work. 

Do It Again July ¶ TWBAT execute re-doôs 100% of the time when students 
fall short of meeting an expectation. 

Three-part aims July 

¶ TWBAT write lesson objectives that define what students 
will know and be able to do, the work they will perform to 
demonstrate mastery, and the medium in which they will 
practice the work. 

Control-the-Game July 

¶ TWBAT enhance student comprehension of a text and 
guide students toward practice of a discrete reading 
comprehension skill through leading a control-the-game 
reading of a passage. 

Common Core  July ¶ Working in content teams, TWBAT break a Common Core 
standard into its component bite-sized learning objectives. 

Common planning July 
¶ TWBAT use a common lesson planning process that 

results in clear, high quality plans and lesson materials 
that all teachers can implement. 

Advisory August ¶ TWBAT plan tight, joyful daily advisory routines that foster 
academic culture for all members of the advisory. 

                                                      
95 Ibid. 
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Mastery grading September 
¶ TWBAT implement a grading policy across all core 

subjects that reflects studentsô mastery of skills and 
content. 

Parent phone calls September ¶ TWBAT build influence with parents by relating and 
relationship-building with families over the phone. 

Family investment September 
¶ TWBAT conduct positive family conferences that foster 

strong family-school relationships, unearth 
misunderstandings, and result in outcomes. 

Think-alouds September ¶ TWBAT script think-alouds to model key skills. 

Aligning time to 
priorities 

September 

¶ TWBAT use a weekly priorities & tasks worksheet to track 
their deliverables and action items. 

¶ TWBAT use a weekly time tracker to monitor their use of 
prep time. 

Data day 
preparation 

October 
¶ TWBAT use the Collegiateôs Common Assessment Data 

Platform and the data analysis tool to create a data day 
pre-analysis presentation. 

Aligning time to 
priorities 

October 
¶ TWBAT use a weekly schedule in tandem with their 

weekly priorities & tasks worksheet to align time to 
priorities. 

Right is right October ¶ TWBAT use right-is-right to maintain high levels of rigor in 
their classes. 

No opt-out November ¶ TWBAT to no opt-out to ensure that 100% of students are 
learning and participating. 

Rigorous 
questioning 

December ¶ TWBAT craft rigorous questions to push higher levels of 
rigor and critical thinking in their lessons. 

Precise praise January ¶ TWBAT use precise praise to reinforce positive behavior. 

Data day 
preparation 

January 
¶ TWBAT use the Collegiateôs Common Assessment Data 

Platform and the data analysis tool to create a data day 
pre-analysis presentation. 

Economy of 
language 

February ¶ TWBAT economy of language by scripting their questions 
and responses to push more heavy lifting by students. 

Informal reading 
assessment 

March 
¶ TWBAT use frequent checks for understanding to monitor 

student learning and quickly identify gaps or 
misunderstandings in real-time. 

Data day 
preparation 

April 
¶ TWBAT use the Collegiateôs Common Assessment Data 

Platform and the data analysis tool to create a data day 
pre-analysis presentation. 

Cold call May ¶ TWBAT use cold-call to engage all students. 

 

Meeting the Needs of All Students  
 
College and Career Readiness for All 
As a small school, Collegiate will be a safe and structured school where all students are well-
known by their teachers. Collegiate will offer a rigorous academic program and differentiated 
academic and social-emotional support for every student regardless of a studentôs incoming skill 
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level or ability. Complying with all federal, state and district laws, regulations and mandates, we 
will serve students of all abilities and with a wide variety of needs.  
 
Accordingly, Collegiateôs instructional schedule is designed to meet students where they are 
intellectually, cognitively, and social-emotionally, and to provide the instructional opportunities, 
resources, and services to ensure that 100% of our students can meet the California State 
Common Core Standards in ELA and Math and that every student will graduate from Collegiate 
college and career ready.  
 
Identification and Selection 
Starting at the outset of grade 9, students will be recommended for specific intervention 
programs, strategies and supports based on: (1) diagnostic data in math and reading including 
the NWEA MAP assessment, home language survey data, and ELPAC data; (2) services and 
supported mandated by IEPS; (3) grades on progress reports and report cards; (4) homework 
completion data; (5) interim assessment data; (6) teacher or advisor recommendations; and (7) 
results from state-mandated and College Board exams. 
 
Differentiated Support and Intervention 
Students will arrive at Collegiate with a spectrum of different educational backgrounds, learning 
styles, and educational needs, and Collegiate seeks to meet the learning needs of every 
student. Collegiate therefore proposes to offer a robust and integrated system of supports and 
interventions that will help students develop strong cognitive and metacognitive skills. This 
system of supports has as its foundation the academic advising system, which will utilize a 
framework of personalized learning plans and series of targeted academic and social-emotional 
interventions to help each student reach their potential and Collegiateôs bar for academic 
achievement. 
 

Figure 34: Academic Advisory, Personalized Learning Plans, and Interventions 

 
Academic Advisory and Personalized Learning Plans 
Every student will have a faculty member who serves as their academic advisor for all four 
years of their high school journey toward college and career readiness. Academic advisors will 
meet with their advisories daily in grades 9 and 10 and weekly in grades 11 and 12, 
conferencing with students one-on-one and managing personalized learning plans for each 
student that are formally updated and discussed with the studentôs other teachers and family 

Implementation of 
targeted 

interventions per 
the personalized 
learning plan's 

recommendations 

Updated 
personalized 

learning plan and 
family conference 
every 5-6 weeks 

Weekly advisor 
conferencing and 

academic reflection 
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members every five to six weeks.96 Successfully implemented at hundreds of district, charter 
and private college preparatory schools nationally, the advisory system will provide a clear link 
between the studentôs family and the faculty, ensuring the family members have continuity in 
their relationships with individuals at the school and that there is an adult in the school for every 
child who knows that childôs educational profile well and is highly invested in that childôs 
academic progress and performance.  
 
The personalized learning plan will provide a framework for advisors to track and enhance their 
studentsô performance and progress and the framework will link to studentsô grades through 
measuring their development of the core competencies outlined above. The personalized 
learning plan will determine the specific interventions and supports recommended to every 
student. This approach will enable Collegiate to strategically differentiate program, instruction 
and interventions for all students so that all students receive the appropriate support structures 
to meet Collegiateôs high expectations for academic performance. Each studentôs personalized 
learning plan will present an updated snapshot of academic performance and progress and will 
make recommendations for interventions and supports. Each plan will reflect the guidance of 
studentsô teachers, Academic Deans, and the SPED Coordinator, as appropriate, and will be 
formally approved by an Academic Dean or the Dean of Special Education & Academic 
Support. 
 
Targeted Interventions 
Based in the recommendations of each studentôs personalized learning plan, students will 
access a variety of support and intervention structures. These include: 
 

Figure 35: Interventions for Entering Students Performing Below Grade Level 
Intervention 

Strategy 
Target Student Schedule Staffing 

Grades 
offered 

Literacy 
Intensive

97
 

Recommended to any student scoring 
one or more grades below grade level on 
the August benchmark NWEA MAP 
assessment in ELA, this is a small-group 
guided reading class, during which 
students will read texts differentiated to 
studentsô reading levels. Students will 
read texts in their proximal level of 
development, working to increase 
vocabulary, fluency, and comprehension 
strategies. ELD curriculum will be 
delivered to identified English Learners 
through this class structure. 

60 minutes 
M-Th 

Credentialed 
instructor 

9
th
 

and/or 
10th 

Math 
Intensive

98
  

Recommended to any student scoring 
one or more grades below grade level on 
the August benchmark NWEA MAP in 
math, this is a small-group math 

Daily Monday-
Thursday for 
60 minutes 

Credentialed 
instructor 

9
th
 

and/or 
10th 

                                                      
96 The Operations Manager will facilitate scheduling of all conferences for families and will schedule phone calls in 
instances where a family member cannot attend. 
97

 Literacy Intensives are not sequenced courses and are taken in addition to ï not in lieu of ï English IA/IB or 

English IIA/IIB. This intervention will be made accessible to students in grades 9 and 10 regardless of whether they 

enter Collegiate as 9
th
 or 10

th
 grade students and will have no bearing on their election into AP courses in ELA. 

98
 Math Intensives are not sequenced courses and are taken in addition to ï not in lieu of ï Math I or Math II. This 

intervention will be made accessible to students in grades 9 and 10 regardless of whether they enter Collegiate as 9
th
 

or 10
th
 grade students and will have no bearing on their election into AP courses in math. 
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remediation studio, during which 
students will alternate between working 
independently in an online learner-
adaptive math skills development 
program like Khan Academy and working 
one-on-one or two-on-one with a teacher 
on targeted math skills that they will 
need to be primed for in order to access 
the next dayôs content in the grade level 
math course. 

Book Clubs  

Undertaken by all students in grades 9 
and 10 to develop reading fluency, 
vocabulary, and reading comprehension 
skills. Book clubs will meet in small 
homogeneous groups of 5-6 students 
with texts selected just above their 
reading levels during Advisory. 

20 minutes 
daily M-Th 

Credentialed 
instructor 

9
th
 ï 

10
th
 

After School 
Homework & 
Tutoring 
Center 

Offered to all students and 
recommended for any students who are 
struggling to complete homework and/or 
are not in good academic standing. This 
support structure offers students 80 
minutes of daily tutoring and/or 
homework support so that students have 
a focused place to get work done with 
the support of volunteer tutors. 

80 minutes 
daily M-Th 

directly 
following 

conclusion of 
the 

instructional 
day 

Volunteer 
tutors

99
 

9
th
 - 

12
th
 

Summer 
Academy 

Offered to any student who achieves a 
final grade below 70% in an ELA, Math, 
Science or History/ Social Studies 
course, this is a series of credit-bearing 
mini-courses that students may complete 
in order to recoup missing credits and 
earn grade level promotion. 

Daily for four 
hours, 16 days 

in June 

Credentialed 
instructor 

9
th
 - 

12
th
  

Behavior 
Intervention 
Plans 

Required for any student who has 
earned a suspension or three overtimes 
in one week, this strategy will support 
students struggling to meet behavioral 
expectations with daily behavior check-
ins and a written feedback plan to be 
signed by teachers at the conclusion of 
each class. 

Week-long 
plans releasing 
students when 

ready 

Dean of 
School 

Culture or 
Advisor 

9
th
 ï 

11
th
  

Collaborative 
Team 
Teaching 

The Special Education Coordinator, 
Dean of Special Education & Academic 
Support or an RSP teacher will push into 
many core academic classes to work 
intensively with students with IEPs, ELs, 
and other students who may benefit from 
additional instructor support. 

During core 
classes 

Dean of 
Special 

Education & 
Academic 
Support or 

an RSP 
teacher 

9
th
 ï 

12
th
  

                                                      
99 Volunteer tutors will be sourced through local colleges and programs. All tutors will undergo standard fingerprinting 
and background checks prior to working on the schoolȭÓ ÐÒÅÍÉÓÅÓȢ #ÏÌÌÅÇÉÁÔÅ ÐÌÁÎÓ ÔÏ ÐÁÒÔÎÅÒ ×ÉÔÈ Á ÌÏÃÁÌ ÃÏÌÌÅÇÅ ÓÏ ÔÈÁÔ 
college-enrolled tutors who are eligible for Federal Work Study may earn compensation for their tutoring work the 
Collegiate. 
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Supplementary 
Special 
Education 
services 

In addition to all of the supports 
delineated above, students with IEPs will 
receive targeted support from the SPED 
Coordinator including occupational 
therapy, counseling, and other supports 
during pull-outs scheduled to be 
minimally invasive. 

Pullouts during 
P.E., Writing 
Workshop, or 
Spanish class 

Dean of 
Special 

Education & 
Academic 
Support or 

an RSP 
teacher 

9
th
 ï 

12
th
 

 
Drawing from the intervention strategies successfully employed at top urban charter high 
schools, collectively this intervention and remediation program seeks to ensure that struggling 
students quickly progress toward grade level proficiency in reading and math and that they can 
successfully access the grade level standards-aligned content in their core courses in grades 9-
12.  
 

Additional strategies will target students who may have additional needs: students performing 
far above or below grade level, students with low socioeconomic status, English Learners (ELs), 
and Special Education students. These additional supports will be incorporated within the 
school day and/or offered during results, as needed. 
  
Staffing & Implementation Ramifications 
As detailed in our school organizational chart in Element 5, Collegiateôs staffing model reflects 
the required licensed and certificated staffing to implement supports and intervention, ensuring 
successful support of our students with disabilities, English Learners, students achieving above 
grade level, and students achieving far below grade level.  
 

Student Success Team 

Upon the commencement of Collegiateôs school year each year, all students will be evaluated 
as a means of class placement. Students possibly in need of special education can be screened 
from already available data (i.e. assessments, teacher observations, grades, etc.) regarding the 
studentôs progress or lack of progress within the general program. No assessment or evaluation 
will be used for admission purposes. Through collaboration between the faculty, the Academic 
Dean(s), and the Executive Director or Dean of Special Education and Academic Support, 
Collegiate will work to identify any students, who do not currently have an IEP but may be in 
need of a pre-referral intervention plan. The Executive Director or the Dean of Special 
Education and Academic Support and faculty will then convene the Student Study Team for that 
student. 
 
Students possibly in need of special education can be screened from already available data (i.e. 
assessments, teacher observations, grades, etc.) regarding the studentôs progress or lack of 
progress within the general program. 

For students who are identified as needing interventions, a Student Success Team composed of 
the student, the studentôs parent or guardian, the Executive Director or Dean of Special 
Education and Academic Support, and an Collegiate faculty member will be responsible for 
identifying the studentôs needs and developing a plan to enable that student to be successful, 
including, but not limited to, the appropriate individual support schedule, classroom 
modifications, strategies and techniques to enhance that studentôs ability to be successful. If the 
Student Study Team finds that the pre-intervention plan is not sufficient to meet the studentôs 
needs, they will recommend that student for a formal special education assessment. Collegiate 
may also choose to refer a student for services through the provisions of a Section 504 Plan, if 
appropriate. 
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Parents will be informed that special education and related services are provided at no cost to 
them.  
 
A Student Success Team (SST) will use a systematic, problem-solving approach to assist 
students who, despite a variety of supports, are failing to make adequate progress. The SST will 
review the effectiveness of previous and current interventions, clarify problems and concerns, 
develop strategies and organize resources, provide a system for school accountability, and 
serve to assist and counsel the parents, teachers, and student. 
 
Collegiate will comply with the federal mandate of the ñleast restrictive environment,ò meaning 
that the school will make every attempt to educate special education students along with their 
non-disabled peers. Collegiate will mainstream all of its students as much as is appropriate 
according to each individual IEP, offering a comprehensive inclusion program that includes 
specialized individual tutoring through Collegiateôs extended day and year. Each studentôs IEP 
requires different kinds of modifications for instruction and services; therefore, the educational 
strategies of the IEP will be built around the studentôs needs and how these fit within the general 
educational program of the school. The instruction outlined in each studentôs IEP will be 
delivered by personnel qualified to do so.  
 

An SST is a general education function.  All students can benefit from an SST, including but not 
limited to, those students achieving below or above grade level, ELs, students with suspected 
special education needs, and students who have experienced emotional trauma or behavioral 
issues. 
 
Anyone who has on-going concerns about a studentôs achievement or social concerns can refer 
that student for SST consideration; anyone who is connected with that student can participate in 
the SST meeting. These people may include, but are not limited to, teachers, parents, 
counselors, doctors, administrators, social workers, and law enforcement representatives. The 
meeting is designed to allow all parties involved to work together to create the best possible 
plan of action to support the studentôs unique needs. 
 
Collegiateôs SST meetings will include the following steps: 
 

1. Team members introduce themselves and their roles 
2. Purpose and process of the meeting are stated 
3. Timekeeper is appointed 
4. Strengths are identified 
5. Concerns are discussed, clarified and listed 
6. Pertinent information and accommodations are listed 
7. Concerns are synthesized with one or two chosen for focus 
8. Strategies to deal with concerns are brainstormed 
9. Team chooses best strategies to carry into actions 
10. Individuals make commitments to actions 
11. Person responsible and timelines for actions are recorded 
12. Follow-up date is set 

The plans created by an SST will include additional instructional supports, a timeline for 
implementation, goals for the student, and means for assessment and re-evaluation. 
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Professional Development for Collegiate Staff 
The Executive Director, Dean of Special Education and Academic Support, regular and special 
education teaching staff, as well as other appropriate faculty and staff members will attend 
professional development and/or training meetings necessary to comply with state and federal 
special education laws, including those sponsored by the District or SELPA. 

Section 504 of the Rehabilitation Act 
Collegiate shall be solely responsible for its compliance with Section 504 of the Rehabilitation 
Act and the Americans with Disabilities Act. All facilities of the School shall be accessible for all 
students with disabilities in accordance with the ADA.  

Collegiate recognizes its legal responsibility to ensure that no qualified person with a disability 
shall, on the basis of disability, be excluded from participation, be denied the benefits of, or 
otherwise be subjected to discrimination under any program of Collegiate. Any student, who has 
an objectively identified disability which substantially limits a major life activity including but not 
limited to learning, is eligible for accommodation by the school. 

A 504 team will be assembled by the Executive Director and shall include the parent/guardian, 
the student, a qualified staff member, and other qualified persons knowledgeable about the 
student, the meaning of the evaluation data, placement options, and accommodations. The 504 
team will review the studentôs existing records; including academic, social and behavioral 
records, and is responsible for making a determination as to whether an evaluation for 504 
services is appropriate. If the student has already been evaluated under the IDEIA but found 
ineligible for special education instruction or related services under the IDEIA, those evaluations 
may be used to help determine eligibility under Section 504. The student evaluation shall be 
carried out by the 504 team who will evaluate the nature of the studentôs disability and the 
impact upon the studentôs education. This evaluation will include consideration of any behaviors 
that interfere with regular participation in the educational program and/or activities. The 504 
team may also consider the following information in its evaluation: 
 

¶ Tests and other evaluation materials that have been validated for the specific purpose 
for which they are used and are administered by trained personnel 

¶ Tests and other evaluation materials include those tailored to assess specific areas of 
educational need, and not merely those which are designed to provide a single general 
intelligent quotient 

¶ Tests are selected and administered to ensure that when a test is administered to a 
student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the studentôs aptitude or achievement level, or whatever factor the test purports to 
measure, rather than reflecting the studentôs impaired sensory, manual or speaking skills 

The final determination of whether the student will or will not be identified as a person with a 
disability is made by the 504 team in writing and notice is given in writing to the parent or 
guardian of the student in their primary language along with the procedural safeguards available 
to them. If during the evaluation, the 504 team obtains information indicating possible eligibility 
of the student for special education per the IDEA, a referral for assessment under the IDEA will 
be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 team 
shall be responsible for determining what, if any, accommodations or services are needed to 
ensure that the student receives the free and appropriate public education (ñFAPEò). In 
developing the 504 Plan, the 504 team shall consider all relevant information utilized during the 



 

Collegiate Charter High School of Los Angeles   102  

evaluation of the student, drawing upon a variety of sources, including, but not limited to, 
assessments conducted by the Schoolôs professional staff. 
 

The 504 Plan shall describe the Section 504 disability and any program accommodations, 
modifications or services that may be necessary.  All 504 team participants, parents, guardians, 
teachers and any other participants in the studentôs education, including substitutes and tutors, 
must have a copy of each studentôs 504 Plan. The Executive Director or Dean of Special 
Education and Academic Support will ensure that teachers include 504 Plans with lesson plans 
for short-term substitutes and that he/she review the 504 Plan with a long-term substitute. A 
copy of the 504 Plan shall be maintained in the studentôs file. Each studentôs 504 Plan will be 
reviewed at least once per year to determine the appropriateness of the Plan, needed 
modifications to the plan, and continued eligibility.  

English Learners (ELs) 
Given the significant number of ELs that LAUSD serves and the demographics of our 
proposed community of Boyle Heights, Lincoln Heights, El Sereno and East Los Angeles, in 
particular, we anticipate serving significant numbers of classified EL students. Collegiate 
commits to providing these students with an exceptional education,  transitioning them into 
English Proficiency by providing effective supports and teaching methodologies. 
 
General Assurances 
Collegiate Charter High School of Los Angeles will comply with all federal, state, and district 
mandates regarding English Learner (EL) education and re-designation of EL students. Further, 
the school will meet all requirements of federal and state law ensuring equal access to the 
curriculum for English language learners. Each year, Collegiate will implement an English 
Learner (EL) Master Plan which will document identification, services, program, and evaluation. 
On an annual basis, Collegiate will notify the District regarding the EL Master Plan.  
 
Identification & Parent Notification 
Each year as required, all students who are identified as ELs via the Home Language survey 
will take the English Language Proficiency Exam for California (ELPAC within 30 days of 
identification through the Home Language Survey. The school will notify parents of the schoolôs 
responsibility to conduct ELPAC testing and will inform parents of ELPAC testing results within 
30 calendar days following receipt of test results. Parents and guardians will be notified of their 
rights and encouraged to participate in the reclassification process. 
 
Supporting English Learners 
Collegiate will support ELs through a structured English immersion program, an approach that is 
research-proven as the most effective model for moving all students toward English proficiency. 
Structured English immersion will be implemented in every general education classroom. It is 
the goal of Collegiate that all of our students will leave the school at the conclusion of 12th 
grade highly proficient in the English language, properly re-designated.  
 
Collegiateôs core content courses will use the California Department of Educationôs English 
Language Development standards to inform curriculum and lesson planning. Students of 
limited English proficiency will receive the same academic content as those students who are 
native English speakers. All instruction will take place in English; on occasion, targeted 
language support may be provided to students by certificated teachers who are bilingual. 
Exposing students to experiences in a variety of learning modalities ï kinesthetic, auditory, and 
visual ï that correspond to the subject matter and grade level curriculum and that provide 
structured, explicit language instruction will enhance language acquisition. 
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Teachers will use Specially Designed Academic Instruction in English (SDAIE) strategies to 
enhance the English Language development of all of our students. Incorporating SDAIE 
strategies, teachers will develop and execute lesson plans that deliver grade level appropriate 
content and skills that fall within studentsô zone of proximal development. SDAIE provides (1) 
access to the core curriculum, (2) English language development, and (3) opportunities for 
social integration into the multicultural classroom community.  
 
Specific SDAIE strategies that Collegiate teachers will incorporate in daily lessons include 
supporting verbal explanations with nonverbal cues and designing appropriate learning 
sequences, such as building upon prior knowledge. In addition to employing these specific 
SDAIE strategies, teachers will also provide students with differentiated explicit language 
instruction. The school will use proven methodologies including increased time for reading and 
math and individualized instruction for EL students. 
 
Beyond the structured English immersion modifications our teachers wi l l  make in their 
mainstream classes within Collegiateôs extended day schedule, ample time during Literacy 
Intensives each day will be used for additional English language instruction during this small 
group intervention time. The school will use proven methodologies including increased time for 
reading and math and individualized instruction for EL students. Examples of instructional 
models that may be employed to support our EL students include: 
 

¶ Pre-teaching of key vocabulary 

¶ Peer tutoring with students who demonstrate more advanced English skills 

¶ Additional phonics, decoding, and fluency instruction during tutoring 

¶ Use of native language, when necessary, to clarify words or concepts 

¶ Highly skilled teachers who use a variety of effective teaching strategies and 
techniques 

¶ Supportive culture of high expectations and discipline 

¶ Predictable class structure in all content areas 

¶ Extended time for literacy (reading and writing) instruction 

¶ Use of scaffolded instruction 

¶ Use of culturally relevant materials 

¶ Word Walls to reinforce academic vocabulary 

¶ Labeling items in classrooms and school in different languages 

¶ Books on tape 

¶ In-school tutoring to meet studentsô academic and developmental needs at each 
grade level 

¶ Phonics, decoding, and fluency groups during Focus  

¶ Systematic reading strategy and textual analysis instruction 

¶ Extensive independent reading at each studentôs level 

¶ Systematic writing and grammar instruction 

¶ Frequent use of ñthink-pair-shareò and other cooperative learning strategies 

¶ Use of graphic organizers to represent ideas 

¶ Reinforcement of ELA standards in all content areas 

¶ Explicit vocabulary instruction in all content areas 

¶ Group work in all content areas 
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¶ Frequent use of assessments and specific feedback from teachers 

¶ Academic support groups for all content areas held during tutoring 

¶ Frequent communication with and engagement of parents in supporting academic 
and behavioral expectations 

 

Collegiate will use the English Language Content Standards to monitor the levels at which 
students are performing in reading, listening, speaking, and writing. This information will 
particularly guide teachers in differentiating instruction, such as  the  level of questioning for  
struggling ELs who  are  not progressing on pace through  the  English  language development 
levels. To further support students who are not progressing through the English language 
development levels, the following instructional strategies may be used: 

 
¶ Small group workshops and tutoring sessions focused on development of 

vocabulary, oral language skills, and comprehension skills 
¶ Small group work to lower the affective filter and target specific areas of growth 
¶ Increasing collaborative time to increase the amount of interaction spoken in English 
¶ Pre-teaching content vocabulary and frontloading concepts 
¶ Echo reading and choral reading 
¶ Focusing on the development of Cognitive Academic Language Proficiency 

(CALP) beyond Basic Interpersonal Communicative Skills (BICS) 
¶ Offering at-home development support, such as providing packets, games, 

CDs, and other tools aligned with studentsô English levels to take home for 
additional language practice 

¶ Using technology for literacy support that has proven successful with EL students 

 

Reclassification 

Based on the reclassification procedures developed by the California Department of Education 
(CDE) and set forth in Education Code Section 313(d), Collegiate  will utilize multiple criteria in 
determining whether to reclassify an EL student as proficient in English, including, but not limited 
to, and as outlined in Figure 36: Process for English Learner Reclassification, all of the 
following: 
 

Figure 36: Process for English Learner Reclassification 

Form of evaluation Criteria for reclassification 

A. Assessment of language proficiency 
using an objective assessment 
instrument, including, but not limited to, 
the English language development test 
pursuant to Section 60810 of the 
Education Code: 

1. The student must demonstrate English proficiency 
on the annual ELPAC by achieving an overall 
performance level of 4 or 5 with skill area scores of 
3 or higher. 
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B. Comparison of the studentôs 
performance in basic skills against an 
empirically established range of the 
performance of English proficient 
students of the same age in basic 
skills that demonstrates whether the 
student is sufficiently proficient in 
English to participate effectively in a 
curriculum designed for students of the 
same age whose native language is 
English.  
 

1. A studentôs score on the CAASPP for English 
Language Arts is basic or higher in English 
Language Arts. This score suggests that the pupil 
may be sufficiently prepared to participate 
effectively in the curriculum and should be 
considered for reclassification. 
 

2. Students with scores above the cut point on the 
CAASPP selected by the school district should be 
considered for reclassification. 

 
3. For students scoring below the cut point, Collegiate, 

in accordance with criteria set by LAUSD, should 
attempt to determine whether factors other than 
English language proficiency are responsible for 
low performance on the CAASPP for English 
Language Arts and whether it is reasonable to 
reclassify the student. 

C. Teacher evaluation, including, 
but not limited to, a review of the 
pupilôs curriculum mastery: 
 

1. Teachers will use student academic performance 
in core subjects to inform the reclassification 
process. 

 
2. Teachers understand and note that incurred 

deficits in motivation and academic success 
unrelated to English language proficiency do not 
preclude a student from reclassification. 

D. Parental opinion and consultation: 

1.     Collegiate will provide notice to parents or guardians 
of their rights and encourage them to participate in 
the reclassification process. 

 
2.     Collegiate will provide an opportunity for a face-to-

face meeting with parents and guardians to discuss 
the reclassification process. 

 
Collegiate will notify parents and guardians of reclassification, update the school and school 
district records, as well as monitor the studentôs progress for two years. Students will be 
evaluated annually using the ELPAC to determine appropriate reclassification. If the school 
serves over 21 ELs, Collegiate will establish an English Learner Advisory Committee comprised 
of parents, staff and community members specifically designated to advise the school and the 
School Site Council on EL program services.100 

Gifted and Talented Students and Students Achieving above Grade Level 
Collegiate is committed to providing additional challenge for students who are performing above 
grade level. Collegiate will not identify students as highly gifted through an assessment process. 
Parents will be notified of their studentsô high aptitude and/or high academic standing as 
evidenced by course performance and will be counseled regarding extension opportunities for 
their child during academic progress report conferences with advisors that will take place every 
5 weeks. Students earning advanced scores on the NWEA MAP and/or Smarter Balanced 
Assessments in English Language Arts/Literacy and/or Mathematics, students earning GPAs of 
3.0 or higher, and students otherwise identified by the staff as high-achieving, will benefit from 

                                                      
100 A full description of the designated roles and responsibilities of the ELAC can be found at cde.ca.gov. 
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the following components of our schoolôs design: 
 

¶ Opportunity to take Advanced Placement courses over the course of high school career  

¶ Small school size and safe environment, where ñit is cool to be smartò 

¶ Opportunities to attend funded pre-college academic summer programs on college 
campuses where they will take college courses 

¶ Extensive independent reading at each studentôs level that allows each child to excel 
at his or her own pace in grades 9 and 10 

¶ Opportunity to take Math II as a freshman and progress through AP Calculus by the 
end of grade 12 

¶ Opportunities to build leadership skills through peer tutoring 

¶ Opportunities to extend mastery of advanced academic content through weekly student 
clubs that are of a more academic nature (e.g. Robotics Club, Mock Trial, Creative Writing 
Club) 

 
Teachers will be trained to differentiate lessons to meet the needs of advanced learners, and will 
provide learning experiences that meet the special needs of these students with regard to the 
pace of lessons, the depth of content presented, and the variety of processes used and 
products created.  

Students Achieving Below Grade Level 
Collegiate is committed to working with students who are achieving below grade level in order to 
help them achieve at expected levels. Our instructional program, as described above, is 
designed to address gaps and ensure that students are prepared for our rigorous college-
preparatory curriculum in grades 10 through 12 and thereafter. 
 
A student at Collegiate will be considered low-achieving if s/he meets the following criteria: 
 

¶ Performing more than one grade level below his/her actual grade level on the NWEA MAP 
Literacy and/or Mathematics assessment in grades 9 through 12 

¶ Scoring below Proficient on the CAASPP assessment in English Language Arts/Literacy 
and/or Mathematics in grade 11 

¶ Students failing one or more classes at the conclusion of an academic progress report 
window throughout the year 

¶ Students scoring below 500 on any section of the PSAT or SAT 
 

Students achieving below grade level will benefit from the following supports at Collegiate: 
 

¶ Bi-weekly academic advising check-ins with advisors 

¶ Daily leveled guided reading in Literacy Intensives 

¶ Daily math intervention and remediation course in Math Intensives 

¶ Targeted tutoring interventions during Advisory as appropriate 

¶ Homework Club  

¶ Extended literacy and math blocks to increase time on task 

¶ Collaborative team teaching model to enhance opportunity for differentiation of student 
support model in mainstream classes 

 
Studentsô progress will be monitored weekly by their core academic teachers; students who are 
not making progress toward grade-level standards will be referred to the Student Study Team, 
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described above, for further consideration. 

Socio-Economically Disadvantaged Students 

We strongly believe that poverty alone does not indicate the need for specific instructional 
techniques. Our instructional approaches will be based on each studentôs instructional needs, 
not their income level. Based on 2010 Census data and reports from the local schools, we 
anticipate that over 80% of our students will qualify for free and reduced lunch. Our school 
design is based on highly successful urban schools that serve a similar population of low-
income students and offers a multitude of supports that meet the needs of potentially ñat-riskò 
students, including: 
 

¶ Highly skilled teachers who use a variety of effective teaching strategies and techniques 

¶ Small school size and safe environment 

¶ Supportive culture of high expectations and discipline 

¶ Predictable class structure in all content areas 

¶ Extended time for literacy (reading and writing) instruction 

¶ Extended time for math (problem-solving and procedures) instruction 

¶ Systematic reading fluency strategy and textual analysis instruction 

¶ Extensive independent reading at each studentôs level 

¶ Systematic writing and grammar instruction 

¶ Frequent use of ñthink-pair-shareò and other cooperative learning strategies 

¶ Use of graphic organizers to represent ideas 

¶ Reinforcement of ELA standards in all content areas 

¶ Explicit vocabulary instruction in all content areas 

¶ Group work and oral presentations in all content areas 

¶ Frequent use of assessments and specific feedback from teachers 

¶ Academic support groups for all content areas held during Prep 

¶ Frequent communication with and engagement of parents in supporting expectations 

Students in Other Subgroups 
Collegiate will serve all students, regardless of categorical profile by using academic 
achievement and psychometric data to drive the selection and implementation of appropriate 
interventions ï supports, modifications, and accommodations. 
 

 A Typical Day 
 
The following describes the experience of a visitor spending a day with a ninth grade class at 
Collegiate on a typical Tuesday. The master schedule is designed to meet the needs of all 
students. The A-G curriculum and the focus on California State Common Core Standards 
provide a rigorous and well-rounded school day for every student. 
 
You arrive at Collegiate just as the Executive Director and the Operations Manager are 
welcoming students into the building. The student body reflects the diversity of the community, 
and the look and feel of the exterior of the building reflect the schoolôs focus on college and 
career readiness. 
 
The Executive Director and Office Manager check each student for full uniform attire and send 
student in to visit their lockers, submit their homework, and then grab breakfast from the 
breakfast items line before heading into their classrooms to eat breakfast and visit with their 
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classmates.  
 
At 7:40 am the bell rings, indicating that all students must be physically inside their classrooms 
in the school building in order to be marked on time, and at this point the Executive Director 
transitions inside the building. The Operations Manager remains in front of the school to greet 
and check uniform for any students arriving late. The teacher in each classroom takes and 
submits attendance, which the Office Manager will shortly reconcile with late arrivers, in order to 
ensure that all students are accounted for. Students are seated at their desks in each classroom 
and teachers get their classes silent to indicate the start of the first period of the day and the 
start of the instructional day.101  
 
In each classroom, students are taught by a highly qualified teacher who uses a variety of 
instructional techniques to support student learning and mastery of course content. Teachers 
use an appropriate mix of direct instruction, group learning, hands-on learning, and individual 
practice to help students internalize material and build the skills they will need in order to 
become lifelong learners.  
 
In Biology class, students get into four-student lab groups and begin to set up for their Unit 3 
lab. They have read background texts and lab directions as homework and in class over the 
past two days and are now developing an investigation protocol to execute in the lab.  
 
In World History I, students arrange themselves into seminar configuration, with their desks 
forming an inward-facing square around the perimeter of the classroom. The teacher asks the 
seminar guiding question: ñWas the dropping of the atomic bomb just or unjust?ò Students jump 
in one by one citing textual evidence from their already carefully annotated readings to support 
their assertions and making counter-arguments in response to peersô assertions. All students 
take notes as the seminar progresses. The teacher intervenes minimally to redirect the 
discussion when it veers off topic. 
 
At 9:15 am, students transition to Period 2, their next 95-minute block. Because students are on 
an alternating day schedule, each ninth grade student will have either Math and World History I 
or English I A/B and Biology on a Tuesday. Heterogeneously grouped English and science 
classes help students perform and learn in mixed ability groups.  
 
During Period 2, you observe collaborative team teaching transpire in a Math I course. The 
Special Education Coordinator circulates among four students throughout the class, providing 
extra support during student independent work. Students are working in groups of three to solve 
systems of equations. One group has pushed ahead in the lesson and is practicing graphing 
systems of equations on a coordinate plane. A variety of instructional strategies, scaffolding, 
and explicit modeling are used consistently across classes. 
 
Students transition again from 9:23 to 9:26 am. Students execute urgent and orderly three-
minute transitions in order to maximize learning time. During transitions, all Deans, the 
Executive Director, and members of the operations staff monitor hallways in order to ensure 
safety and punctuality. 
 
Period 3 is a 55-minute block, during which the Writing Workshop that is part of the 9th grade 
English course, Physical Education I, and Spanish I/Spanish I for Native Speakers are offered 
for ninth grade. Students can elect into a Spanish class or Physical Education during their 

                                                      
101 7:45 am marks the start of the instructional day. 
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freshman year and many students can choose both.  
 
The lunch period commences at 11:56 am. All students have the opportunity to participate in the 
nutritional meal program, which is part of the federal meal program. Student eligibility for free 
and reduced-price meals is kept confidential and all students are encouraged to eat healthy 
meals. 
 
Lunch ends at 12:26 pm and students transition to Period 4: Advisory. During Advisory, students 
read in small-group book clubs, facilitated by the advisor, a certificated teacher, who circulates 
from group to group. Advisors also use a portion of this time to conference individually with 
students about their grades, progress, academic habits, and goals for the day and week. It is 
Tuesday, and the teacher shares a PowerPoint slide with the class that depicts statistics and 
key facts about Pomona College. The students discuss the school with the teacherôs guidance: 
ñIs this a private or public school?ò ñWhat is Pomonaôs financial aid policy?ò ñBased on what you 
know about yourself, do you think Pomona is too far away, too close to home, or appropriately 
located?ò ñWhat is the average GPA of students who get admitted to Pomona College?ò  
 
Period 5 mirrors Period 3.  
 
During Period 6, students may choose from a selection of Visual and Performing Arts courses, 
which will fulfill their one-year A-G arts requirement, or will alternatively participate in a Math 
Intensive or Literacy Intensive. Students requiring extra support in literacy will take the Literacy 
Intensive during this time and will have the option to fulfill their Visual and Performing Arts 
requirement as sophomores. Literacy Intensive develops the fluency and reading 
comprehension skills of students reading at least one year below grade level. Math Intensive, a 
daily math intervention for ninth grade students performing one or more years below grade 
level, is also offered during this block. During Math Intensive, students work in a learner-
adaptive online math program to practice and build automaticity with key foundational skills and 
concepts.  
 
During Period 7, the final required class period of the day, students will select from PE I, Team 
Sports, or Literacy or Math Intensives. 
 
The instructional day at Collegiate is structured such that students can take five credit-bearing 
core, college-preparatory academic classes each year while still accessing key academic 
supports through the Literacy and Math Intensives. This schedule will enable students to 
complete four years each of English, Math, History and Social Sciences, and Lab Science over 
four years. It will also enable them to complete the one-year Visual and Performing Arts 
requirement, two years of Physical Education, at least two years of Spanish language, the four-
year College Readiness sequence, and four years of Advisory over their four years at 
Collegiate, thereby completing the required course of study, which includes the A-G 
requirements. Students may also take three or four years of Spanish languages courses and/or 
multiple years of Visual and Performing Arts. 
 
Formally, dismissal occurs at 4:20 pm.  
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Elements 2: Measurable Pupil Outcomes;  
Element 3: Method by which Pupil Progress 
toward Outcomes Will Be Measured 
 

Ȱ4ÈÅ ÍÅÁÓÕÒÁÂÌÅ ÐÕÐÉÌ ÏÕÔÃÏÍÅÓ ÉÄÅÎÔÉÆÉÅÄ ÆÏÒ ÕÓÅ ÂÙ ÔÈÅ ÃÈÁÒÔÅÒ ÓÃÈÏÏÌȢ Ȱ0ÕÐÉÌ ÏÕÔÃÏÍÅÓȟȱ ÆÏÒ ÐÕÒÐÏÓÅÓ 
of this part, means the extent to which all pupils of the school demonstrate that they have attained the 
ÓËÉÌÌÓȟ ËÎÏ×ÌÅÄÇÅȟ ÁÎÄ ÁÔÔÉÔÕÄÅÓ ÓÐÅÃÉÆÉÅÄ ÁÓ ÇÏÁÌÓ ÉÎ ÔÈÅ ÓÃÈÏÏÌȭÓ Åducational program. Pupil outcomes 
shall include outcomes that address increases in pupil academic achievement both schoolwide and for 
all groups of pupils served by the charter school, as that term is defined in subparagraph (B) of 
paragraph (3) of subdiv ision (a) of Section 47607. The pupil outcomes shall align with the state 
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served, or the 
ÎÁÔÕÒÅ ÏÆ ÔÈÅ ÐÒÏÇÒÁÍ ÏÐÅÒÁÔÅÄȟ ÂÙ ÔÈÅ ÃÈÁÒÔÅÒ ÓÃÈÏÏÌȢȱ Ed. Code § 47605(b)(5)(B).  
 
Ȱ4ÈÅ ÍÅÔÈÏÄ ÂÙ ×ÈÉÃÈ ÐÕÐÉÌ ÐÒÏÇÒÅÓÓ ÉÎ ÍÅÅÔÉÎÇ ÔÈÏÓÅ ÐÕÐÉÌ ÏÕÔÃÏÍÅÓ ÉÓ ÔÏ ÂÅ ÍÅÁÓÕÒÅÄȢ 4Ï ÔÈÅ ÅØÔÅÎÔ 
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the 
way information is reported on a school accountabili ÔÙ ÒÅÐÏÒÔ ÃÁÒÄȢȱ  Ed. Code § 47605(b)(5)(C).  

Measurable Goals of the Educational Program 
Charter School shall meet all statewide content and performance standards and targets. Ed. 
Code §§ 47605(c)(1), 60605.   
 
Charter School shall comply with all applicable laws and regulations related to AB 97 (Local 
Control Funding Formula) and AB 484, as they may be amended from time to time, including all 
requirements pertaining to pupil outcomes.  
 

Standardized Testing  
Charter School agrees to comply with and adhere to state requirements for participation and 
administration of all state-mandated tests. If Charter School does not test with the District, 
Charter School hereby grants authority to the State of California to provide a copy of all test 
results directly to the District as well as Charter School. 
  

Measurable Goals of the Educational Program  
Collegiateôs measurable goals and objectives align to the State of Californiaôs eight priorities, 
pursuant to California Education Code 52052, and frame key levers of improving school 
environment and instruction and thereby outcomes for developing skilled and competent life-
long learners. Figure 7: Collegiate's Annual School-Wide Goals for All Learners in Element I 
details our goals for all students and for all subgroups of students at Collegiate, which are to be 
reflected in and consistent with Collegiateôs Local Control Accountability Plan.  

Measuring Pupil Outcomes: Summative Assessment 
Performance Targets  

Performance Targets Aligned to State Priorities 
Figure 7: Collegiate's Annual School-Wide Goals for All Learners in Element I includes a chart 
ñconsistent with the way information is reported on a school accountability report card,ò EC Ä 
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47605(b)(5)(C)), identifying and describing specific performance targets that align with the eight 
(8) state priorities identified in California Education Code § 52060(d).   

Other Performance Targets 
Collegiate welcomes college and career readiness-aligned accountability measures that ensure 
high standards for student achievement. In addition to the goals and objectives set for charter 
schools by LAUSD through the LCFF framework, Collegiate will also set ambitious goals and 
accompanying measures for our success that examine additional measures of college 
readiness. These are delineated in Figure 37: Additional Student Outcome Measures.  
 

Figure 37: Additional Student Outcome Measures102 

Area Metric 
Grades measured 

9 10 11 12 

Nationally-Normed 
Assessments: NWEA MAP 

Average national percentile: ELA 60
th
 80

th
      

Nationally-Normed 
Assessments: NWEA MAP 

Average national percentile: Math 60
th
 80

th
      

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 45+ on the 
PSAT in Critical Reading 

  70% 90%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 50+ on the 
PSAT in Critical Reading 

  50% 70%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 60+ on the 
PSAT in Critical Reading 

  10% 25%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 45+ on the 
PSAT in Math 

  70% 90%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 50+ on the 
PSAT in Math 

  50% 70%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 60+ on the 
PSAT in Math 

  10% 25%   

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 500+ on the 
SAT in Critical Reading 

    75% 85% 

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 550+ on the 
SAT in Critical Reading 

    65% 75% 

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 600+ on the 
SAT in Critical Reading 

    25% 35% 

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 500+ on the 
SAT in Math 

    75% 85% 

                                                      
102 Metrics for NWEA MAP assessment performance for grades 9 are differentiated by number of years a student has 
attended Collegiate. For students who have attended the school for one year, the target is 60th percentile for end of grade 
9 in both ELA and math; for students who have attended the school for two or more years the target is 70th percentile for 
end of grade 9. 
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Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 550+ on the 
SAT in Math 

    65% 75% 

Nationally-Normed 
Assessments: College 
Board PSAT & SAT Exams 

% of students scoring 600+ on the 
SAT in Math 

    25% 35% 

Academic Achievement 
Profile 

% of students in school with 
cumulative GPA >2.0 

85% 95% 95% 95% 

Academic Achievement 
Profile 

% of students in school with 
cumulative GPA >2.5 

80% 90% 90% 90% 

Academic Achievement 
Profile 

% of students in school with 
cumulative GPA >3.0 

70% 70% 70% 70% 

Academic Achievement 
Profile 

% of students in school with 
cumulative GPA >3.5 

35% 35% 35% 35% 

College Admissions & 
Matriculation 

% of students who submitted 5+ 
applications to "best-fit" four-year 
colleges or universities 

      100% 

College Admissions & 
Matriculation 

% of eligible students who submitted 
complete FAFSAs 

      100% 

College Admissions & 
Matriculation 

% of students accepted to four-year 
colleges and universities 

      100% 

College Admissions & 
Matriculation 

% of students accepted to "selective" 
and "highly selective" 4-year colleges 
and universities 

      35% 

College Admissions & 
Matriculation 

Average % of need met in grants for 
best-fit college 

      70% 

College Admissions & 
Matriculation 

% of students self-reported as 
matriculated to 2-year or 4-year 
colleges/universities 

      95% 

 
Each year, the Collegiate governing board will approve a school accountability plan that will set 
goals and measures for student achievement, in order to measure the extent to which students 
demonstrate that they have attained the skills, knowledge, and attitudes specified in this charter 
petition.  Each year, the Board of Directors will elect members to an Academic Committee to 
work closely with the Executive Director to ensure that students are making progress toward all 
goals and with the Board will hold the Executive Director accountable for student achievement.   
 
Throughout this process, the Executive Director will consult with members of the Academic 
Committee, teachers, and other school staff to select effective curricula, materials and 
instructional strategies. This process will use student achievement results and research-proven 
best practices as the basis for changes in the schoolôs educational program, always using the 
CSCCS and California State Content Standards as our foundation. 
 
Collegiate may modify student outcome goals annually based on changes to State and/or 
Federal accountability goals. Such changes in student outcome measures will be approved by 
the schoolôs Board of Directors.   
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State-Wide Assessment  
Collegiate will administers tests required by CALPADS program in each year and subject as 
required by the state in Education Code §60602.5.  These tests will demonstrate studentsô 
mastery of grade-level content standards in each tested content area.  A testing coordinator is 
appointed each year to manage the assessment process. 
 

Figure 38: Tests Required as Part of the CALPADS Program 
Program 

Component 
Type of Assessment Purpose Grades Tested 

CAASPP  
¶ Standards-based 

¶ Multiple-choice 
¶ Measure proficiency with 

CSCC standards  
¶ 11 

California 
Standards Test in 
Science (CST) 

¶ Standards-based 

¶ Multiple-choice 

¶ Measure proficiency with 
state content standards 
in Science  

¶ 10  
 

California English 
Language 
Development Test 
(CELDT)/English 
Language 
Proficiency 
Assessment for 
California 
(ELPAC) 

¶ Standards-based 

¶ Multiple-choice 

¶ Performance 
assessment  

¶ Measure proficiency of 
English Language 
Learners and reclassify 
students as appropriate 

¶ Allðbased on 
studentôs EL status 
and repeated 
annually until 
student is 
reclassified 

CAHSEE 
(California High 
School 
Graduation Exit 
Exam)  

¶ Standards-based 

¶ Performance 
assessment  

¶ Measure achievement in 
ELA and math 

¶ 10; 11 and 12 for 
students who do not 
pass in grade 10 

 

Measuring Pupil Progress toward Outcomes: Formative 
Assessment 
 
Collegiateôs school leaders, teachers and governing board members will constantly drive all key 
decisions using data to guide analysis and conclusions. We believe in the value of analysis of 
standardized assessment results as a powerfully instructive tool for guiding instruction and 
intervention. We also recognize that no single assessment provides a comprehensive picture of 
student progress.  As a result, Collegiate will use a combination of assessments to gather 
valuable data about our studentsô strengths and key areas for growth and allow us to make 
informed instructional decisions for grade level cohorts, classes, small groups, and individuals. 
 
Collegiate will administer the NWEA MAP exam among all students in grade 9, 10 and 11 twice 
annually. This nationally normed assessment will yield critically important data on individual 
studentsô literacy and math skills that will help teachers and school leaders make decisions 
around remediation and intervention grouping of our scholars as we work to help each student 
reach aggressive individual academic achievement growth goals.  
 
Collegiate will use a system of quarterly interim assessments administered in English, writing, 
history/social sciences, math, and science courses at the conclusion of each academic quarter. 
Using a thorough understanding of grade level course content and skill standards and the 
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schoolôs scope and sequence, as well as in depth analysis of released test questions and other 
relevant assessments, content leaders will develop or obtain assessments.  
 
The quality of these assessments will be evaluated annually vis-à-vis their authenticity and the 
extent to which they accurately predict end-of-year high-stakes exam performance in the 
corresponding class. Teachers will receive professional development and on-going feedback to 
improve quality of their informal and formal assessments and push them to consistently analyze 
and use data in ways that drive student achievement.   
 
On a weekly basis, students will take a Show-What-You Know quiz each Wednesday in English, 
writing, history/social sciences, math and science. These 30- to 45-minute assessments will 
assess studentsô mastery of the specific skills and content taught across the previous week and 
will circulate back in cumulative review items to assess studentsô retention of older skills and 
material. 
 

Data Analysis and Reporting  
 
Role of Data in Apprising Stakeholders 
On a monthly basis, the Board of Directors will review the school dashboard of performance 
indicators. This data tool will enable the board to glean areas of strength and vulnerability in the 
schoolôs academic program and progress on an ongoing basis and to hold the Executive 
Director accountable for course-correction as needed. Working with the Executive Director, the 
Board will publish and post on the schoolôs website the schoolôs annual report, which will also be 
shared with the district and state. 
 

Annually, Collegiate will create and publish a School Accountability Report Card (SARC) for 
submission to the California Department of Education, including the following components: 
 

¶ Demographic data 

¶ School safety and climate for learning information 

¶ Academic data 

¶ School completion rates 

¶ Class sizes 

¶ Teacher and staff information 

¶ Curriculum and instruction descriptions 

¶ Postsecondary preparation information 

¶ Fiscal and expenditure data 

¶ Adequate yearly progress data 
 
The SARC will be updated annually by the Director of Operations.  The SARC will also made 
available to the public through our website. 
 
Communication of Data with Students and Families 
Students and their families will be consistently and proactively informed about student 
performance.  Collegiate will involve students and their parents in the analysis of student work, 
noting progress, areas of strength, and plans to remediate any deficits through the Personalized 
Learning Plan data and conferencing cycle described in Element I under Meeting the Needs of 
All Students. Whereas Collegiate cannot require parent participation in these conferences, we 
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will strongly encourage and incentivize participation. The cycle reports shared with families will 
include all assessment and grade data, current and trending. 
 
Teachers also will use interim assessment results to create and maintain mastery charts for 
each student that show progress toward mastery for each content standard taught each year.  
These mastery charts will be publically displayed in highly visible areas of the classrooms or 
campus, shared with students after each round of assessments, and reviewed with parents in 
attendance at each report card conference. State testing results, AP and SAT results, and 
results of the CAASPP and NWEA MAP assessment will also be sent to families and discussed 
during academic progress report conferences. 

Grading, Progress Reporting, and Promotion/Retention  
 
Grading Policy 
Collegiate will implement mastery-based grading system across the school in all classes and at 
all grade levels. This will help to ensure that our students progress from grade level to grade 
level ready to take on the increasing levels of rigor of our course curriculum and that of the end-
of-year high-stakes exams, many of which are important gatekeepers to competitive colleges. 
Figure 39: Collegiate Grading Scale displays Collegiateôs grading scale and GPA conversions. 
The grade of ñNot Yetò will be assigned to any work that does not meet grade level standards. 
Students earn credit in a graded class by earning a grade of 70% or higher. 
 

Figure 39: Collegiate Grading Scale 
Letter 
Grade 

GPA Percentage Implications 

A+ 4.0 98-100% 
A student earning an A in a course is consistently demonstrating 
advanced levels of mastery with the content standards. 

A 4.0 93-97% 

A- 3.67 90-92% 

B+ 3.33 88-89% 
A student earning a B in a course is consistently demonstrating 
proficiency with the content standards. 

B 3.0 83-87% 

B- 2.67 80-82% 

C+ 2.33 78-79% 
A student earning a C in a course is consistently demonstrating 
basic competency with the content standards. 

C 2.0 73-77% 

C- 1.67 70-72% 

NY
103

 0.0 Below 70% 
A student earning less than 70% in a course is not yet 
demonstrating a basic level of mastery with the content standards. 

 
Promotion Requirements 
Pursuant to Education Code Section 48070-48070.6, and as a Local Education Agency, 
Collegiate Charter High School of Los Angeles shall adopt a policy regarding student promotion 
and retention. 
 
Collegiate will hold our students to rigorous promotion standards at each grade level. The 
purpose of holding students to clear grade-to-grade promotion requirements is to ensure that 
students are accumulating the course credits that they will need in order to ultimately graduate 

                                                      
103 The Not Yet grade is intended to require students to re-do work that does not yet meet the standard in order to 
demonstrate mastery before being assigned a grade.  This grading philosophy is based on the work of William Glasser.  
Glasser, W. Schools without failure.  New York: Random House, 1969. 
































































































































































