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District Required Language

ASSURANCES ANDAFFIRMATION

PUC California Academy for Liberal Studiddiddle School(also referred to herein as "PUC
CALS MS' and "Charter School'§hall:

A Be nonsectarian in its programs, admission policies, employment practices, and all other
operationsCalifornia EducatiofCo de ( her ei na4ve0HE®)(1)A Ed. Code o)

A Not charge tuition. & Code47605(d)(1)

A Not discriminate against any pupil on the basis of disability, gender, gender identity,
gender expression, nationality, race or ethnicity, religion, sexual orientatiany ather
characteristic that is contained in the definition of hate crimes set forth in Section 422.55
of the Penal Coddé=d. Code47605(d)(1)

A Except as provided in Ed. Code section 47605(d)(2), admission to the charter school shall
not be determined aording to the place of residence of the pupil, or of his or her parent
or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy
giving admission preference to pupils who reside within the former attendance area of
that school. Ed. Code 47605(d)(1).

A Admit all pupils who wish to attend the schoodl. Eode47605(d)(2)(A)

A Except for existing students of the charter school, determie@dance by a public
random drawing, if the number of pupils who wish to attendctieater schooéxceeds
the school 6s capacity. Preference shall b
charter school angupils who reside in theos Angeles UnifiedSchool District (also
referred to herein .&b CalddBWBERIB)and ADI stric

A If a pupil is expelled or leaves tldarter schooWwithout graduating or completing the
school year for any reason, ttiearter school shafiotify the superitendent of the school
district of the pupilds | ast known address
that school district with a copy of the cumulative record of the pupil, including a
transcript of grades or report card, and health informafd. Code47605(d)(3)

A Meet all statewide standards and conduct the pupil assessments required pursuant to
Educ. Code sections 60605 and 60851 and any other statewide standards authorized in
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statute or pupil assessments applicable to pupi®ircharter public schools.cECode
47605(c)(1)

A Consult, on a regular basis, with tickarter schods par ent s, | egal g
teachers regarding the school 6s educationa

NOTE: Thi s charter cReadqai nesed spbarcgdage ol Dij BRI )
Assurances and Affirmations above. The DRL should be highlighted in gray within each element

or section. The charter includes a consolidated addendum of the DRL. This intentional
redundancy facilitates efficient cti@r petition review while ensuring ready access to the DRL

for any given section of the charter. To the extent that any inconsistency should exist between

the DRL provisions contained within the body of the charter and the DRL contained in the
addendum, ta addendum shall control.
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ELEMENT 17 THE EDUCATIONAL PROGRAM

AA description of the educational program of
identify those whom the school is attempti ng
persond in the 21st century, anedinthaprogtamar ni ng

shall include the objective of enabling pupils to becomensetivated, competent, and lifelong
| e ar nEd.Cale 8047605 (b)(5)(A)

AA descr i fPUCCGAbSMiddledsSchodiohaanual goals, for all pupils and for each
subgroup of pupils identified pursuant to Section 52052, to be achieved in the state priorities, as
described in subdivision (d) of Section 52060, that apply for the grade levels served, or the
nature of the ppgram operated, by tHeUC CALSMS and specific annual actions to achieve
those goals. A charter petition may identify additional school priorities, the goals for the school
priorities, and the specifi Ca.BdnCod&| acti on:
47605(b)(5)(A)(ii).

Al f the proposed school will serve high schoc
PUC CALSMiddle Schoolvill inform parents about the transferability of courses to public high
schools and the eligibility of coursasmeet college entrance requirements. Courses offered by
the PUC CAL3Middle Schoothat are accredited by the Western Association of Schools and
Colleges may be considered transferable and courses approved by the University of California
or the CaliforniaSt at e Uni versity as creditable under t
be considered to meet college entrance nexjum e n Eds Code 47605(b)(5)(A)(iii).

GENERAL INFORMATION

1 The contact person for Charter School is: Nancy Villagomez
1 Thecontact address for Charter School is: 7350 N. Figueroa St. Los Angele
CA 90041

1 The contact phone number for Charter School is: 3232544427 x. 2000

1 The proposed address or target community of Cha 7350 N. Figueroa St. Los Angele
School is: CA 90011

1 This location is in LAUSD Board District: 5

1 This location is in LAUSD Educational Service Center East

1 The grade configuration of Charter School is: 6-8"

1 The number of students in the first year will be: 350

1 The grade level(s) of the studentstire first year will be: 6-8"

9 The scheduled opening date of Charter School is: August 2015

1 The enrollment capacity is:

(Enrollment capacity is defined as all students who
enrolled in Charter School regardless of stud
residency).

1 The type ofinstructional calendar (e.g. traditional/yea
round, single track/multtrack, extended day/year) wi Traditional
be:

350
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9 The bell schedule for Charter School will be: 8:0071 3:30

1 The term of this charter shall be from: July 1, 2015 to June 30, 2020

L ocAL CONTROL AND ACCOUNTABILITY PLAN

PUC CALS Middle Schoolacknowledges and agrees that it must comply with all applicable
laws and regulations related to AB 97 (Local Control Funding Formula), as they may be
amended from time to time, which include treuirement thaPUC CALS Middle School

submit a Local Control and Accountability Plan (LCAP) todhk a r t e rs Digision and thed

Los Angeles County Superintendent afh8ols on or before July 1, 2019n accordance with
California Education Codeections47604.33 and 47606.BUC CALS shall annually update its

goals and annual actions to achieve those goals identified in the charter pursuant to Education
Code § 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template to be
adoped by the State Board of Educatio®UC CALS shall submit its annual update tioe
Charter Schoal Division on or before July 1 of each applicable year, beginning in 2BIU&

CALS Middle Schookhall comply with all requirements @falifornia EducationCode section
47606.5, including but not limited to the requirement tABXC CALS Middle Schooli s h a | |
consult with teachers, principals, administrators, other school personnel, parents, and pupils in
devel opi ng t hEdGodegd7806.5(@pdat e. 0O

ACADEMIC CALENDAR AND SCHEDULES

PUC CALS Middle Schoolshall offer, at a minimum, the number of minutes of instruction set
forth in California Education Cod& 47612.5, and the number of school days required by
California Code of Regulations, titk, section11960.

TRANSITIONAL KINDERGARTEN
1

PUCCALS Middle Schoolwill not enroll kindergarten students during the term of this charter.

ENGLISH L EARNERS

PUC CALS Middle Schoolis required to timely identify potential English Learners (ELs) and

provide them with an effective English language acquisition program that affords meaningful
access to the school 6s academic core curricul
be (1) based on sound educational theory; (2) adequately supported with trained teachers and
appropriate materials and resources; and (3) periodically evaluated to make sure the program is
successful and modified when the program is not successful.

On anannual basis (on or about October PJJC CALS Middle Schoolshall submit a
certification to the LAUSDCharter SchooldDivision (CSD) that certifies thaPUC CALS
Middle Schoolwi | | ei ther adopt and | mpl ementor LAUSD:
implementPUC CALS Middle Schodds own English LeRUCTCAUS Mast e

Element 1
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Middle Schoolchooses to implement its own EL plan, the instructional plan shall include, but is
not limited to, the following:

How English Learnersd needs will be ident.i
What services will be offered

How, where, and by whom the services will be provided

How the school will evaluate its EL program each year, and how the results of this
evaluation will be used to improve the program, including the provision of EL services

= =4 -4 1

Each yearPUC CALS Middle Schoolshall provide to the CSD an annual report of its EL
program assessment. Upon requéstiC CALS Middle Schoolshall provide a copy of its
current EL Master Plan to the CSD.

PUC CALS Middle Schookhall administer the CHLT annually in accordance with federal and
state requirements.

PUC CALS Middle School shall reclassify English Learners in accordance with federal and state
requirements.

PUC CALS Middle Schoolshall ensure that it will provide parent outreach sesviaed

meaningfully inform parents with limited English proficiency of important information regarding
school matters to the same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

PUC CALS Middle Schoolkshall adhere to alprovisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title Il of
the Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education
Improvemaet Act of 2004.

Special Education Program

All LAUSD -authorizedcharter schoal must adhere to all terms and conditions ofGhanda
SmithModified Cons ent Decree (AMCDO) and any other
imposed upon the LAUSD as they pertain to special educa&iwarter schosl must ensure that

no student otherwise eligible to enroll in thelrarter schoolill be denied enrolimentiue to a

disability or to thecharter schod inability to provide necessary services. Policies and
procedures are in place to ensure the recruitment, enrollment and retention of students with
disabilities acharter schoal

Prior to LAUSD Board of Edcation approvalPUC PUC CALS Middle SchooWill execute a

Memor andum of Understandi ng ( ANMROCALS Mddle and b
Schoolregarding the provision and funding of special education services consistent with the
requirements of the LAUSBpeci al Education Local Pl an Are
Special Education.
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SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a-figjtet SELPA

under the provisions of Education Code § 56195.1(a) and intendsntinue operating as a
singleDistrict SELPA as in the current structure but has created two school sections (District
operated Programs and Chamgerated Programs) under the administration of one single
Administrative Unit prsuant to a reorganizah plan approved by the Board of Education on
January 4, 2011 (149/A11). Full implementation of the reorganized LAUSD SELPA
commenced in the 2013014 school year requiring all Distratithorized?UC CALS MIDDLE
SCHOOLSs to elect one of the three opt®available under the LAUSD SELPA. Prior to an
Option election, all Districhuthorizedcharter schoos were required to participate as a school

of the District under the DistridDperated Programs Unit. Prior to the beginning of the 2013
2014 school yaa all Districtauthorizedcharter schoal, other than those that have previously
executed an Option 3 Memorandum of Understand
MOU setting forth the LAUSD SELPA option election for the remainder of the chartiéope

term. The Charteioperated Program schools will not have a LEA status but will function in a
similar role in that eacltharter schoolwill be responsible for all special education issues
including services, placement, due gess, related servicespecial education classes, and
special education supportSharter schoal mayapply for membership in the Chareperated
Program section of the SELPA. These schools will receive support from a Special Education
Director for the Charteoperated Programs

Modified Consent Decree Requirements

All charter schoas approved by the LAUSD Board of Education are bound by and must adhere

to the terms, conditions and requirements of @lenda SmithModified Consent Decree
(AMCDO) and ot he rduporotherDistrico perdaaingsto spetigl edsiaation. The

MCD is a consent decree entered in a federal court class action lawsuit initially brought on
behalf of students with disabilities in LAUSD. It is an agreement of the parties approved by the
federal ourt and monitored by a cowmppointed independent monitor. The MCD includes
nineteenstatistically measureable outcomes and facilities obligations that the District has to
achieve to disengage from the MCD and federal court oversighthatter schoad are required

to use the Districtés Special Education Pol i
District-wide webbased software system used for online Individualized Education Programs
(Al EPsO0) and tracking of rsedurend thed cousse ofvtiher e s p
education.

As part of fulfilling the Districtds obligat:.
District-operated and Charteperated schools are made on a regular basis. The requested data
must be submittedingh Of fi ce of the I ndependent Monitord

1 End of Year Suspension.

District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of suspension,
number of days suspended, and reason for suspension.

1 Statewide Assessment Daflncluding charter schook)
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The usual file including District ID.

1 Norm day

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled norm day.

1 CBEDS(Including charter schook)
9 All Students enrolled DeE=mber 12015

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school name
and local district for all students enrolled on norm day.

1 Dropout(Including charter schook)

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, last location, school
name and local district

1 Monthly SESAC and Suspension détacluding charter school9

1 Graduatiorroster from all LAUSD schooldricluding charter schoolg with 12th grade
SWD

The MCD requirescharter schosl t o i mp | e me integratetiseiderD infertnationc t 0 s
system which is referred to as My Integrated Student Information System (MiSiSiS Mi a

suite of applications which is designed to capture all District student data. All charter schools are
required to utilize MiSiS beginning August 1, 2014, upon the release of Milestoe 8, which
includes the final set of functionalities required tonply with the MCD. Upon charter school

full utilization of MiSIS, the list of required data above will automatically be captured within
MiSiS.

1.1 Community Needfor Charter School

Overview
PUC California Academy for Liberal Studies is the vision ofatsider, Dr. Ref
Rodriguez. Dr. Rodriguez established it as an alternative to existing public middle
schools in Northeast Los Angeles, the community where he grew up and continues
to call homeEstablished in 2000, CALS Middle School has grown to serve mor
than 300 studentdNearly fifteen years after opening, CAMEddle Schoolhas
developing into a thriving school communityiented around educating the
whol e chil d, and activati nagbilitegtorbughc hi | dés i
robust arts and enrichment programs, and rigorous, collegesparatory
instruction.

The California Academy for Liberal StudieBYC CALS MS) began its history on September
11, 2000, in four classrooms of aucbh facility in Glassell ParkCALS moved to its current

10



PUC California Academy of Liberal Studies Middle School

locaion, colocated with CALS Early College High School at a facility on Figueroa Street in
Eagle Rock, in 200RUC CALS Middleis the first start up charter school in Northeast LA, and
also holds the distinction of being the second stpreharter middlechool to be authorized by
the Los Angeles Unified School District.

Originally, PUC CALS Middle operated as a nonprofit California Public Benefit Corporation

and was designated as tax exempt by the Internal Revenue Service as a 501(c)(3) organization. In
2003, CALS Middle School merged with Community Charter Middle School and formed the
Partnerships to Uplift Communities (PUC Schools). PUC Schools is a nonprofit charter school
management organization that over the last several years has created a geomony of small,

public charter schools in two distinct, higeeds communities. The mission of PUC Schools is

to develop and manage high quality charter schools sendngkastudents and to significantly
increase high school graduation rates and oellegtrance for underserved students in Los
Angeles and the San Fernando Valley. PUC currently operates a totakohdolsin the Los

Angeles area.

The Los Angeles Unified School District Board of Education approved the renewRUGS
CALS Middle Schobcharter for an additional 5 year term in 2010.

In its fifteenth year of operation, CALS has developed into a thriving school community. In
2009, CALS was named a California Distinguished School by the California Department of
Education, and its ARiates ad other performance data speak to a record of rigorous academic
achievement. Although the school has much to celebrate in terms of academic and organizational
successes, it still has much to work on if it is to truly live up to its potential asabyst for

school reform and innovation in Northeast Los Angeles. The school does not view itself as a
model for or as a competitor to traditional public schools, but as a partner with LAUSD to ensure
every student in Northeast LA has access to a queditgation.

PUC CALS Middle School emphasizes individualized instruction and intervention, holistic
educational support, promoting student discourse, and arts edufaticitcALS Middle School
students are taught to become seffective individuals, fudamental communicators, effective
leaders, critical thinkers, and conscious citizeBsidents are exposed to rigorous, college
preparatory content, and taught to engage with their community, through service learning and
volunteerism.

The instructional prgram atPUC CALS Middle is structured around the premise that all
students have the interest, ability and desire to succeed at rigorous,-tmldgmursework, and

that they have the potential to graduate high school with college credit, and, potentially, with an
Associate ofArts degree as well.

The mission of the school &sligned with the three core commitments of the Partnerships to
Uplift Communities: (1) five times more college graduates in the communities we serve; (2) after
four years with us, students are proficieahd (3) students uplift our communities now and
forever.

Needs of the Community

11
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The Northeast area of metropolitan Los Angeles is comprised of 24 square miles with a resident
population of approximately 241,400. Latinos make up 67 percent of theémallation (Los
Angeles DepartmentfoCity Planning, n.d.). The 201census reported that of the total
population over 24 years of age, 44.6 percent had an education attainment level of less than a
high school diploma, 17.2 percent earned a high schpldrda, 11.7 percent a college degree

and 5.2 percent a graduate professional degree. In 2Dlthe median income of the residents

was approximately $33,717 with 27.7 percent of residents earning below the poverty level (Los
Angeles Department of Cityl&hning, n.d.). According to the City of Los Angeles Department

of City Planning, 98 percent of all households in the area speak a language other than English
with 73.4 percent of all households speaking Spanish (Los Angeles Department of City Planning,
n.d.). Northeast Los Angeles, like many geographic areas in Los Angeles is a community of the
Ahaveso and the fAhave notso. Parents who hay
their children with access to private and parochial schools advocate for the best teachers

and courses of study at public middle and high schools. Parents with limited meaniseor lim
experience with the public education system in Los Angeles are forced to send their children to
local schools that may or may netrge their children well.

CALS Middle Schoolwas developed to serve as a model of a high performing school for
students whose parents have not traditionally had choices of schools of excélleGceALS

Middle Schoolwas founded by Dr. Ref Rodriguez dorectly address the needs of students and
families in Northeast Los Angeles. Specifically, the founders sought to address the persistantly
high drop out rates fronhigh school and the low pesecondary attainment rates of the
predominantly low income atino students who attend the neighborhood public schools. The
founders believe that by offering a rigorous college prep curricuamd robuscollege and

career readiness programsa small and nurturingiiddle schoolenvirorment students would

be beter prepared tenter thrive at,and graduate from the pestcondaryinstitutions of their

choice A life-long resident of the community, Dr. Rodriguez is acutely aware of the-socio
economic challenges faced by residents in the community but he wasnaldtul of the
tremendous assets and wealth of resources generated by the strong networks of relationships
within the families and neighborhoodBUCCALSwas desi gned for and wi't
needs and desires in mind. It is important to know the community which the charter school
serves as a way of understanding the school, its mission and goals, student body, and the manner
in which it operates.

Achi evement of the school 6ds mi ssi on

APl Snapshot

The threeyear API snapshot reflecBUC CALS Middle Schooltrends throughout the years
20112013.Throughout this perio)dUCCAL S Mi d d | everdl APh autpdrfdrmed that
of similar, local area sclots, by more than 50 points.

12
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CALS MS and Similar Schools API (2011

2013)

900

850 | ——

800

o. 750 ;—

700 —

650

600 2011 2012 2013
CALS Charter Middle School 861 858 851
Luther Burbank Middle School 693 794 786
Washington Irving Middle School 702 685 730
Florence I\éigﬁtt)iglgale Middle 733 240 757

esmmw CALS Charter
Middle School

esss|_uther Burbank
Middle School

Washington Irving
Middle School

e Florence
Nightingale Middle
School

Source: CDE API database

In terms of Special Education ARRJUC CALS Middle Schooklsooutperformed similar, local

area schooldyy 50-100 points.

13
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CALS MS and Similar Schools SPED API+

e==s CALS Charter
Middle School 700
e |_uther 650
Burbank
Middle School 600
e \Vashington _
Irving Middle % 550
School
500
450
400
2011 2012 2013
CALS Charter Middle School 588 625 650
Luther Burbank Middle School 444 597 619
Washington Irving Middle School 586 600 644
Florence Nightingale Middle School 500 506 510

Source: CDE API database

In terms of English Learner API, CAUSiddle also led, withEL API score 100 points higher

than all similar, local area schopthroughout the period from 202D13

CALS MS EL API (2e2(113)

e CALS Charter 850

Middle School \
800
es==s| uther Burbank 750
Middle School
T 700
< e===Washington Irving g5q
Middle School 600
e==mF|orence 550
Nightingale 500
Middle School 2011 2012 2013
CALS Charter Middle School 832 820 810
Luther Burbank Middle School 622 730 637
Washington Irving Middle Schaol 673 678 638
Florence Nightingale Middle 627 611 571
School

Source: CDE API database
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In the aggregate, CALBliddle Schooloutperformed similar, local area schools, in terms of
overall API, and in terms of the API for critical subpopulations, such as English Learners and
Special Education.

Demographic Snapshot

EL Status Primary Language
EL Status Student Primary Language Count
Armenian 1
English 142
Spanish 165
Vietnamese 1
Filipino (Pilipino/Tagalog) 3
1] 20 40 60 80 100 120 140
# of Students
Lunch Status Immigrant Status Socio-Eco
Lunch Status Eligible . Socio-Econ
F Immigrant Count B Disadv. Count
P N 298 95.51% )
N 53 16.99%
R 68
Y 14 4.49%
0 20 40 60 80 100 120 140 160 180
# of Students Y 259 83.01%
Hispanic/Race Gender Disability
Hispanic-Race Code Count Y Gender Count % Student Disability Count
(100) American Indian/Alaskan Native 1 0.32% F 147 47 12% Autism (AUT) g 1.92%
- S Emaotional Disturbance (ED) 1 0.32%
(204) Vietnamese 2 0.64% M 185 52.88%
Hard of Hearing (HH) 1 0.32%
(400) Filiping ] 2.88% SPED -
P - Orthopedic Impairment {O1) 2 0.64%
Sped
(600} Black or African American 5 1.60% 300 760 Other Health Impairment (OHI) 4 1.28%
@
E Specific Learning Disability (SLD) 35 11.22%
(700} White (not of Hispanic origin) 4 1.28% 5 200 P 9 ¥ -
& Speech or Language Impairment (SLI) 2 0.64%
Hispanic/Latino 288 92 31% B 100 52
* Visual Impairment (V1) 1 0.32%
1]
Missing Race Code 3 0.96% N ¥ No Disability 260 83.33%

This data shows th&UC CALS Middle Schools serving a pogdation of students that qualify

as socioeconomically disadvantagedth nearlythan 80 percent of students qualifying for free

and reduced lunch. More than half of CAMBddle Schoolstudents are English Learners, and

16% of students have an IEP. This alatontinuously informs CALSMi dd | e School
instructional focus, teachersdé instructional

Data analysis and professional development are fundamental to all decisions and aPli#@s at
CALS Middle School All staff members analyze data in order to improve all aspects of the
school. Teachers consistently review anecdotal records, student work, internal assessments, and
school wide benchmark assessments to plan and adjust their instruction. Administration studies
school trends across data sets which include classroom observations, state arohselotst

data, lesson and unit plans, and teacher, student, and family feedback to plan professional
development training and family events, and family support stegteqi

15
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In addition, the office staff continuously looks at attendance records to ensure all students are
attending school on a regular basis and which families need support in accomgphghgoal.

Teachers use data to develop differentiated instructional plans, small group instruction,
determine individualized instructional plans, intervention plans for conferencing, and lesson
planning. Teachers use internal assessments on an ongoing basis to oahsistently provide
interventions in a timely manner. Teachers continue to reassess students using the school
benchmarks at the end of each trimester, analyze student work, and review anecdotal records to
create the bweekly progress reports and rejpeards every trimester. Each report card evaluates

how well the student has mastered the grade level targets and provides feedback regarding the
student s academic progress, strengths, and c

Using data to ensure every child is successful.

After each round of benchmark analysis, teachers create intervention class rosters and scope and
sequences. Based on the structure of his or her classroom, the teacher has the autonomy to create
intervention to support the needs of thadsints. Commonrpctices aCALS Middle Schoolare
intervention classes based on a specific standard or bundle of standards, reading intervention
classes to increase comprehension and fluency and previewing intervention to increase
vocabulay comprehension and retention

Support for all students

During the 2@2-2013 school yearPUC CALS began a program called the Scholar Success
Center, whichwas an intentional effort to provide the least restrictive environment for students
with moderate needs their IEPs. Studentshe were selected as part of our lottery process
would be admitted to the Scholar Success Center if they had an IEP that required pull out
minutes, were testing more than two years behind in reading and math skills and were currently
taking the CMA. Currety the eligibilities of students in the SSC ammgnitive disabilities,
autism, and specific learning disabilitiasboth visual and auditory processing

High expectations for all students.

PUC CALS Middle Schoolworks hard to instill the attributes of a scholar in each and every one
of our students. Teachers introduce these ideas first and foremost during Bridge week, a
transition week that is held on the campus for all new and returning students. At thesgehool
teachers supplement academic instruction with a college and career readiness focus, taught in the
PUC Competitive Edge curriculum, which focuses on study skills, organization, college
knowledge, goasbetting, career readiness, and practical skillsshsas interviewing and
networking.At PUC CALS, teachers refer to students as scholars, asking them to think critically
like scholars, or inviting outstanding scholars to take leadership in front of the room. As part of
our school culture, we hold quafiemwards ceremonies where teachers recognize one student
who exemplifies the attributes of a scholar.
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Key Achievement Indicators

Benchmarks

School Name  E| A Benchmark Math Benchmark
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CSTHA, $th$srade$201232013)$ CSTHA, ¥th¥rade$%201252013)$
Advanced$  Proficient$ Basics BelowdBasic Far$BelowdBasics Advanced$  Proficient$ Basict Below$asics FarBelow$Basicd
298 298

CSTHA, Bth$orade$20125013)$
Advanced$  Proficient$ Basics Below®Basics FarBelowdBasicd

2%

18



PUC California Academy of Liberal Studies Middle School

CST Math, 6th Grade (2012-2013) CST Math, 7th Grade (2012-2013)
Advanced$  Proficient$ Basicd Below$Basict FarBelowdBasich Advanced#  Proficient# Basic# Below#Basic#  FarBelow#Basic
0ot

CST Math, 8th Grade (2012-2013)

Advanced# Proficient# Basic# BelowfBasic# Far#Below#Basict
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Over the past four yeaRBUC CALS Mi d d bkténts, staff and administration have worked
tirelessly to ensure that we met our mission. The al@amchmarkand CSTdata highlights
some of that hard worlas we prepare our students for high school and ultimately college.
Preparing students for higéthool and college success can look like filling learning gaps and
moving students up proficiency levels from one year to the next. Our work in achibigng t
evidentin our CST data, which shows the results of our efforts to move students up from Far
Below Basic, to Below Basic, Basic, and, ultimately, Proficient and Advanced. CST Math and
English data shows that we are making significant headway toward our mission of full
proficiency for all of our students, with more than half of our students cwreatiring at
Advanced and Proficient.

Our benchmark data showlsamatic increases in mastery, as demonstrated by Benchmark data,
across the subject areas and grade levdis shows that as a school we héveused on the
highest need studenasd ensuad that all ofour students are getting closerpimficiency, with

no students left behind. Along with oBenchmarkdatg our educational program also supports
our mission. We are committed to helpiegch student find his or hanique gifts. In orderat
support thiswe have made the arts a very important part of our school curriculum. All students
in all grades take part in Visual Arts, Capoeira, Musiod TheaterOur students get the
opportunity to highlight these talents at family nights and scheehts centered on the arts. This
allows us to ensure that we are fulfilling our mission by allowing each student the opportunity to
receive avell-balancededucation.

Challenges
As we increased our special education population and created the SciookessSCenter we
have had to increase the size of our special education team.

With the Scholar Success Center, we have a group of students that have more severe learning
disabilities that require greater support and accommodations. This has stretcledffoto

ensure that we are truly meeting the needs of every single student. We have continued to increase
the special education team and worked hard to retain and train our staff. We have increased the
professional development that is given to our teacteincrease their understanding of how to

best meet the needs of the students in their classroom.

As our school transitions to common core and the new state assessment system we continue to
support or teachers as we work to better understand what cogom®rnstruction looks like.

Also we will need to find ways to increase the amount of technology on campus to ensure we
meset the technology requirements that are part ofGAeCommonCore standards. These new
standards are exciting and will help us to even further fulfill our mission, but it is new and we
want to ensure that our students and teachers are ready for the full transition to common core
next year.

As the schoolundertakesthe transition tothe CA mmon Core State Standardsve will
continueto emphasize literacy and writing in all subject areas. This year is serving as a time for
teachers to experiment with common core using new techniques for having student access the
content and ensuring they are giving text based answers in class. We will need to increase the
amount of books that we have in our classroom libraries to ensure we have materials for students
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at all reading levels. As a school we already use Teen Eindoe leveled reading and support
literacy growth, but we will need to continue to give students the time and space to use the
program as well as increasing the amount and access to technology for the students. This will
allow them to use Teen Biz more, whitso helping them meet the common core standards for
technology

Promising Practicesrom PUC CALSand PUC Schools

PUC SCHOOLS ASSESSMENT SYSTEM

The PUC Assessment System is an instructional practice that supports our data driven culture. It
was deviped and systematically implemented in SY2Q10 with focused input from
experienced PUC teachers and leaders. The objective is to provide stakeholders with valid, fair,
reliable, and timely information regarding student progress towards proficien®/system is

designed so that students are independently assessed, by the Home Office, on standards that have
been taught by their teachers.

Purpose

The PUC Assessment System is designed to provide instructional, evaluative, and predictive
information for stakeholdersAt PUC, we commit to ensure all students are proficient within

four years. To this end, we believe there is a need for internal reeasuall content areas, to
measure our progress towards this goal. The PUC Assessment System is intended to fill in the
gap between the state tests, which are summative and teacher made assessments, which are
clearly unique to the teacher. We want teastsrd leaders to be able to use assessment results

to adapt instruction, curriculum, and professional development to meet student
needs. Additionally, the assessment system should signal the extent to which teachers, schools,
and programs are helping studs maximize their potential and master learning matefiaklly

as a source of information for students, parents, teachers, and leaders, the Benchmarks should be
predictive of performance on State Tesfdthough we recognize the importance of ex&trn

high stakes exams, we want to limit our dependency on these to teltrmsically uniquestory

of achievement. It is our hope that with the continuous improvement of the PUC Assessment
System that we will have comprehensive data beyond state deghgstrate our success in
reversing the achievement gap for our students.

Design of Benchmarks Progress Monitoring

There are four assessments administered, in each subject, throughout a given year- The pre
assessment administered at the beginningth&f school year, and the pastsessment
administered at the end of the school year cover 100% of the content standards for Math,
English, History and Science. In subject areas where the state Blueprints are not informative or
do not exist, such as Gradelife Science and Grade 7 History, PUC content experts weigh the
standards appropriately and create a PUC specific blueprint. Thasggsesment provides
baseline information for instructional and evaluative purposes. A separateqprsite
standardsest is also available for the content areas that selectedquisite standards to assess.
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The postassessment provides summative information for instructional, evaluative, and
predictive purposes.

PUC Milestone Document:Benchmarks 1 and 2 are dewged from teacher created

Ami | estoneso with ref er e-site acheroteamshaad irstruetional b | u
coaches determine appropriate milestones. The milestones represent the material to be covered
by the teacher in the window of timdaited between benchmark windows. The teackeitric

nature of this process underscores the PUC value of PUC teachers as intellectual architects who
sequence and develop curriculum aligned to state standards.

Benchmark 1:Benchmark 1 covers roughly 4086 the material outlined on the PUC Milestone
Document (+ ofi 10%). The results of Benchmark 1 provide early -sydle feedback for
teachers and leaders and help to determine if the students are on track to learn the State defined
materials for that gralevel and subject area. Additionally, the results of Benchmark 1 can
inform selection of appropriate Professional Development.

Benchmark 2:Benchmark 2 should cover roughly 70% of the material outlined on the PUC
Milestone Document (+ dr 10%). The70% is composed of the 40% of the materials covered at
Benchmark 1 and an additional 30% of new material. The results of Benchmark 2 are to provide
late midcycle feedback for teachers and leaders to determine if students are on track to learn the
State defined materials for that grade level and subject area. Additionally, the results of
Benchmark 2 can inform selection of appropriate Professional Development. Finally, results of
Benchmark 2 are used in a predictive equation to determine how stud&mgsri@rm on the

State tests.

PUC SCHOOLS TEACHER DEVELOPMENT SYSTEM

By developing highly effective teachers, we can ensure that every child graduates college ready.
Our Teacher Development System (TDS) is a combination of instructional, operatiodal,

fiscal practices to develop and reward highly effective teachers. It is in direct support of our
commitments to ensure students are proficient and to increase graduation rates in our school
community.

With the support of the Gates Foundation, PUCetlgped a highguality plan for professional
development to help all teachers improve their effectiveness. The planning began in 2009 with
input from our teacher Advisory Panel and partner organizations. In0Xvery PUC school
conducted a partial ot of the system. In 20112, they engaged in a full pilot. The feedback

we received from these pilots helped us make refinements and ensure adequate training and
resources. We launched the system in its entirety in-2812The overall goal of the ggsn is to
support all teachers in becoming Ahighly effe
who drives student growth to more than one year of academic progress in a given year, and who
keeps students on track to achieve college readinyefeliime they graduate from high school.

Our TDS includes five components:
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PUC Teacher Development System

GOAL: Highly effective teachers,
college-ready students

Common definition of highly effective teaching:Our CollegeReady Teaching Framework
incudes four domains for effective teaching practice. Informed by the work of David Conley on
college readiness, it provides a roadmap for cognitively engaging instructional practices, and a
rubric for observations.

Meaningful feedback for teachers:Teachers engage in a series of development events during
the year, including formal and informal observations, which provide them with evitesed
feedback to measure progress and set goals in their teaching pr&iti€econtributed to and
learned from the Measures of Effective Teaching (MET) project that found positive correlations
between teacher evaluation tools and student achievement gains.

High-quality, targeted supports: Including instructional coaching, praf&onal learning
communities, PU&vide PDs, and online resources.

Teacher career path & compensation:Effective teachers have opportunities for leadership
while continuing to work in the classroom. We are designing a compensation system that would
include teacher effectiveness as one factor in compensation.
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Principal Leadership: Our principals serve as instructional leaders. They provide instructional
guidance and coaching for teachers. They receive regular training and support and work toward
becomingcertified as classroom observers and evaluators.

PUC SCHOOLS INDUCTION PROGRAM

PUC Schools Induction Program, an instructional practice, was created in POi0. to

developing our own program, teachers participated in other local Beginning Teacpert gl
Assessment (BTSA) Induction programé/e created our own Induction Program because we
wanted even more alignment between PUC School
years of operation, coordinators continue to augment and improgedhty of teacher seminars

and assignments, based on feedback from all stakeholttepementation of PUC Schools
Induction Program is organized by the Induction Coordinator, who manages recruitment,
curriculum, support providers, and the budget.

The vision of the PUC Schools Induction Program is to create asssthining learning
community where new teachers gain the skills and support they need to uphold our core
commitments and become competent, reflective teachers who are capable of prepairiogr al
students for <college success. This Vvision sufg
more college graduates within the communities we serve, (2) After four years with us, students

are proficient, and (3) Students commit to uplift their cwmities now and foreverThrough

the PUC Schools Induction Program, beginning teachers develop instructional practices that are
delineated in our Teacher Development System ColRepaly Teaching Frameworla rubric

for guiding and observing effectivastruction. The domains, standards, and indicators of the
teaching framework were designed to help teachers and schools meet our three commitments.

Beginning teachers hone their skills by learning about promising practices during monthly
seminars and pcticing these skills as their supp@movider coaches observe and give
feedback. In addition, teachers act as acti@searchers to develop an inquiry question that is
focused on their Growth GoalsGrowth Goals are set collaboratively between the &aahd

their principal based oobservatiordata, and tied to an indicator in our teaching
framework. This is another example of seamless integration between Induction and school site
teacher development workT hr ough t heir | ndu carch practicescandk |, t e
strategies that will help them meet their individual Growth Goals.

PUC Induction Program has contributed to the growth of each teacher who has completed the
program. Moreover, at the end of the year, stakeholders take a state sragyfrom the state
survey show that leaders and teachers value the work of Induction and that the work has
positively impacted student achievement.
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1.2 Student Populationto Be Served

PUC CALS Middle Schoolcurrently serves812 students in gradesix, seven and eighPUC
CALS Middlerecruits the majority of its students from the following Northela&tareas and zip
codes;(Glassd Park 90065 Cypress Park90065, andHighland Park 90041). See the map
below to help visualize the neighborhoods of NeastLA.
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While PUC CALS Middle Schoolwill be open to any child who is eligible under the laws of
California for admission to a public scho®UC CALS Middle Schoolexpects to serve a
population that is representative of Northebat (See Demographic Information). Given the
high percent of Hispanics living in Northedst, we will enroll a student population that sesv

a high percentage of EnglislearnergELs) Further, because olfie low socieeconomic status
of families in the communitypUC CALS Middle Schoolexpects the majority of its population
will be facing basidinancial, social, and educational challenges.

The schoolserves a student population that mirrors the commuiiitye population inthe
NortheasLA area i$50% Hispanic,18%White,2% Black,18% Asian, an®% other.
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Northeast Los Angeles Population by Ethnicity
2%,

m HISPANIC

m WHITE ALONE

m BLACK OR AFRICAN AMERICAN ALONE

m ASIAN ALONE

m OTHER

Source: US Census, 2000

An important statistic foPUC CALS Middle Schools the overall population in the area peaks

is very highin late middleschool / early high school. These young people need educational
opportunities that will support their needs and allow them to become educated people 8f the 21
Century.
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Socio Economic Data
Almost 26%of the population ifNortheastLA live below the poverty level, slightly higher than
the percentage overall in LA County.
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Residents Income Below Poverty Level
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LA COUNT

RESIDENTS INCOME BELOW POVERTY LEVE

25.6

9.1

0 5 10

15

20 25 30

PERCENT BELOW POVERTY LEVEL

Data Source: http://www.census.gov/

Education Enrollment and Attainment

Finally, as depicted in the following chart, Educational Attainment comparison between

NortheastLA and LA Countyalmost a thirdf the population in NortheakA has failed to earn
a high school diplomand another fifth have only attained a high sclowa@quivalent diploma

PUCCALS Middle Schoolis needed in response to the continued high-drgpate in the area

we serve.
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1.3 Five Year Enrollment Plan

20152016 201617 201718 20182019 201920
Grade 6 118 118 118 118 118
Grade 7 116 116 116 116 116
Grade 8 116 116 116 116 116
Total Students 350 350 350 350 350

1.4 Surrounding Schools Demographic and Performance Data

By and large most middle school students, who reside in the Northeasea attend one of the
6 middle schools listed belovidata Sourcewww.cde.ca.goy20122013)

LAUSD Schods

# of S
Students**  Eligible for

%Sudents | Special Ed

FreéReduc
d Lunch***

% of

Students*

% of
English
Learners***

% of
Hispanic**

% of
African-
American**

% of
White**

2013 Growtl
API

2012

API

State
Rarking

2012

Met

Met

API Smilar | Schodwide Subgroup

Schods
Rank

Growth
Target

Growth
Target

Florence Nightingal
rence NONInGal - 948 | 911 | 17 | 261 | 70 | 2 o | 756 | 3 7 | YES | NO
Luther
Burbank Middle | 889 86.0 11 14.2 20 3 1 786 5 8 NO NO
School
Washington Irving
ashinglon Mg 613 | 3.9 | 16 | 19.8 | 84 | 1 2 | 729 | 1 2 | YES | NO
#O . Eighiepr| %0 % of % of % of R I P Sul,;Aga
ChatterSchods ~ Students* Eligiblefor o 0 ey English % Of African- API miar Scnogwide roup
FreéReduc N L+ Hispanic** e State Schods Growth | Growth
d Lunch** Students* Learners American Rarking Rank Target Tamet
puccaSMadiel 315 | 785 | 166 | 93 | 923 | 16 | 128 | 81 | 8 10 | YES | YES
PUC Community
Charter Middle 210 81.1 16 13.7 89 0 0 787 4 3 YES NO
School
PUCExcel Charte 345 | 907 | 12 | 134 | 99 0 0 699 | 4 6 NO | NO

Academy

Data forPUC CALS Middle School reflects the 2€201.5 school year
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The performance of the middle schools in the area continues to be well belcwattezoptions

PUC has provided to the families in the community. Our goal is to provide the faambgsion

tha will prepare middle school students in Northda&twith the skills required to successfully
matriculate into high school and then graduate from college eaagy. Equipping students

with the skills necessary to successfully graduate is essential to society. In a study conducted by
the Annie E. Casey fon dat i on, researchers noted, Al n 20
(16% of the 1&24 age group) were high school dropouts. Every student who does not complete
high school costs our society an estimated $260,000 in lost earnings, taxes, and praductivity

1.5Vision & Mission

The mission oPUC CALS Middle Schoolis to offer every enrolled student a dynamic learning
environment within a small community committed to educational excellence and personal
integrity. PUC CALS Middle Schoolwill guide and mirture its students as they discover and
cultivate their unique gifts and talents, challenging each individual to achieve his or her full
potential. PUC CALS Middle Schoolwill prepare its students to enter and succeed in college
preparatory high schoolshd inspire in them a lifelong commitment to intellectual growth so
that they will enrich and serve the communities in which they live.

The vision foPUCCALS Middle Schoolsgui ded by PUCO6s 3 Commi t men
1. Five times more college graduates within tbenxmunities we serve.

2. After four years with us, students are proficient.

3. Students commit to uplift our communities now and forever.

1.6 Educated Person of the 2%t Century

Carl Beriter(2002) asked, "What should it mean to be an educated person twethifirst
century?"1) To answer that question we must first recognize that there has been a major shift
from amanufacturingpased economy to a knowledgase& economy. Linda Darling Hammond
(2010) highlights that at least 70% of US jobs now requmexialized knowledge and skills,
which is a major shift from the beginning of the last centudyere only 5% of jobs required
specialized skills2) Our current system of education was established based on last century
needs. As Ken Robinson opined, wennot meet the challenges of the 21st century with the
educational ideologies of the 19th centusy.In 2008, the reprt, Benchmarking for Success:
Ensuring U.S. Students Receive a Wa&ldss EducatioiNGA et al., 2008) argued that in order

to close tle international education gap between the U.S. and othgretégrming nations and
retain its economic edge the US should adopt standards of "internationally benchmarked
standards that would ensure students are equipped with the necessary knowlediis emthesk
globally competitive." (p. 24)) Vivien Stewart states in her book, World-Class Educatign

that "the hyperdigital and global world of the 21st century will demand different knowledge and
skills from our studenti they are to be successful.

With the adoption of th€ A Common Core State Standamsd their implementation, the US
and California have shifted to providing our students with 21st century skills that will allow them
the ability to develop the essential skills and knowledge whithallow them to be seif
directed, selimotivated and selfelevant in an informaticbased society and economy.
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PUCCALS Middle Schooldefines a 21st century person as having the following foundational
21st century skillfor college and career Readises

Academic Skills and Knowledge

Demonstrate effective written and verbal communication to a variety of audiences.

Identify and understand mathematic facts, concepts, principles, and theories, applying them
in problem situations within and outside #@hool setting.

Demonstrate comprehension of a variety of printed materials when reading for pleasure
and/or information.

Demonstrateghe ability toread, understand, question, and challenge the literal and implied
meanings of fictional and nefictional material.

Demonstrate a general understanding of history in order to perceive the complexities of
social, economic, and political problems.

Demonstrate a general understanding of major concepts and processes that are common to all
of the sciences.

Demonstrée understanding of the connections between content areas and apply knowledge
by gathering, analyzing, interpreting, and integrating information

Demonstrate critical thinking and ability to solve problems when making decisions.
Demonstrate an ability to egechnology efficiently to achieve specific goals.

Demonstrate the ability to evaluate information across a range of media.

onrAcademic Skills
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Demonstrate the desire to pursue learning as-tolifg endeavor.

Formulate questions, make decisions, anek senswers using factual information, logical
reasoning, and intuitive and creative thinking.

Demonstrate collaboration, teamwork interpersonal skdllgl respect and appreciate
diversity in order to solve conflicts, strive for consensus, and functidothslearner and
teacher

Demonstrate selfonfidence and leadership capabilities.

Demonstrate the ability to set priorities in order to achieve personal and community goals.
Understand, preserve, and appreciate their culture and the heritage of others.

Exercise personal responsibility and flexibility; set and meet high standards and goals for
themselves and others.

Demonstrate the ability to engage intensely in tasks even when answers or solutions are not
immediately apparent; push the limits of his/hendmowledge and abilities; generate, trust,

and maintain own standards of evaluation; generate new ways of viewing a situation outside
the boundaries of standard convention.

Demonstrate personal, social, and civic responsibility.

Demonstrate the ability tadapt to an everhanging environment.

Participate in creative activity of her/his own and understand and engage with the artistic,
cultural, and intellectual work of others.

These persons will be sophisticated, critical, and independent thinkers wb@ficeent in the

use of modern technology and who view themselves as belonging to and serving a global society.
They will have a strong sense of themselves and of their cultural values and will be keenly aware
of the subtle differences in the culturalues of others.
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1 Carl Bereiter, Liberal Education in a Knowledge Society, Chicago: Open Court, 2002, p. 13

2 Linda DarlingHammond, The Flat World and Education, New York: Teachers College Press,
2010, p. 2

3 Ken Robinen, Out of Our Minds. West Sussex: Capstone Publishing, 2001, p. 155

4 Benchmarking for Success: Ensuring U.S. Students Receive aW@lasksl Education, NGA
et al., 2008, p. 24

5 Vivien Stewart, A WorleClass Education: Learning from Internatiovadels of e
Excellence and Innovation, 2012 ASCD

1.7How Learning Best Occurs

The assumptions underlyif)JC CALS Middle Schoolare that students at the middle school

level are in the process of developing the power to reason and they are learning to become
responsible and informed contributors to sociktych of what we believe around how learning

best occurs comes frolekingCeat er St age; The CA Department ol
Recommendations for Middle Grades
(http://pubs.cde.ca.gov/tcsii/recsforsuccess/recsforsuccessindx.aspking Center Stag

builds on and extendSaught in the Middléy showing how to combine a rich studeehtered

middle grades philosophy with the rigors of a standardss e d e druadd#ionj Moram .

clearly articulates the importance of meeting each childasan intiva | wh dearningge s ay s
best occurs when students are treated as individuals, with lessons tailored to their differences and
taught in several ways. We believe that all ¢
simply higherorlowertan anot her 6s, but rather expressed
ways (Moran, 2009)The school believes that learning is best achieved in an environment that:

il
il
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Fosters supportive relationships between students and adults on campus,

Focuses on stbent s 0 I ndi vi dual needs, their natur
challenged,

Promotes the joy of discovery, the pride of accomplishment and the satisfaction of personal
growth,

Encourages questioning and appropriate experimentation

Is accepting of varied methods of demonstrating knowledge,

Promotes depth of learning,

Promotes physical and emotional health and-eilhg,

Is rich and demanding,

Is developmentally supportive,

Is psychologically safe,

Supports selexpression, cedivity and appropriate ristaking,

Models reflection and selssessment,

Models continued learning, interest and enthusiasm,
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Encourages mukdlisciplinary and crossurriculum study,

Is relevant and authentic,

Models and requires higlevel thinking skills and communication skills,

Is democratic and student centered,

Celebrates cultural and individual diversity,

Promotes the understanding that humans, while interdependent, must ultimately take
responsibilityfor their own livesd
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1.8How the Goals Enable SelMotivated, Competent Life-long Learners

The PUC CALS Middle Schoolcommunity (students, parents, teachers, and administrative staff)
will be focused on fostering educational excellence and creatinghandy and meaningful
learning environment to ensure that RWC CALS Middle Schoolstudents are prepared for
college success.

Based on the research cited aboegarding21™ century skillsand our visionit is imperative

that our graduatesre selmotivated; seHreliant; literate critical thinkers whare positive
participatingmembers of the community. To that end we have set goals that are aligned to
achieve thisvision. PUCCALS Mi d d | e §radoates Wild ke able to think, readrite,
speak and listen confidently and effectively. They will be fluent in technology, creative in
problem solving, literate in scientific and mathematical reasoningire#iated and committed

to lifelong learning. Thewill be able to participate in #ir lives and communities by addressing
complex community issues and can communicate capably across race, gender, sexual orientation
and class linePUCCALS Mi d d | e Gradbatesvill bescapable of making meaningful
choices in their lives and in thmegommunities. The following goals will support our students in
becomingselfmotivated competent lifdong learners.

They demonstrate independence.

Students can, without significant scaffolding, comprehend and evaluate complex texts across a
range of tpes and disciplines, and they can construct effective arguments and convey intricate or
mul tifaceted information. Li kewi se, students
points, request clarification, and ask relevant questions. They buiddtom er s é i deas,
their own ideas, and confirm they have been understood. Without prompting, they demonstrate
command ofStandardEnglish and acquire and use a wrdaging vocabulary. More broadly,

they become selfirected learners, effectivelyesking out and using resources to assist them,
including teachers, peers, and print and digital reference materials.

fal)

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter by engaging with
worksof quality and substance. They become proficient in new areas through research and study.
They read purposefully and listen attentively to gain both general knowledge and discipline
specific expertise. They refine and share their knowledge through varihgpeaking.

They respond to the varying demands of audience, task, purpose, and discipline.

Students adapt their communication in relation to audience, task, purpose, and discipline. They
set and adjust purpose for reading, writing, speaking, listening, and language use as warranted by
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the task. They appreciate nuances, such as how the compaditem audience should affect

tone when speaking and how the connotations of words affect meaning. They also know that
different disciplines call for different types of evidence (e.g., documentary evidence in history,
experimental evidence in science).

They comprehend as well as critique.

Students are engaged and opanded but discerning readers and listeners. They work
diligently to understand precisely what an author or speaker is saying, but they also question an
aut horodés or S p e a kpemiges anc assessniipet veracity sof caimsl and the
soundness of reasoning.

They value evidence.

Students cite specific evidence when offering an oral or written interpretation of a text. They use
relevant evidence when supporting their own points iningritand speaking, making their
reasoning clear to the reader or | istener, an

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance tleeiding, writing, speaking, listening,

and language use. They tailor their searches online to acquire useful information efficiently, and
they integrate what they learn using technology with what they learn offline. They are familiar
with the strengths anldnitations of various technological tools and mediums and can select and
use those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twefitgt-century classroom and workpka are settings in which
people from often widely divergent cultures and who represent diverse experiences and
perspectives must learn and work together. Students actively seek to understand other
perspectives and cultures through reading and listenind),tla@y are able to communicate
effectively with people of varied backgrounds. They evaluate other points of view critically and
constructively. Through reading great classic and contemporary works of literature
representative of a variety of periods, ctéts) and worldviews, students can vicariously inhabit
worlds and have experiences much different than their own.

They care about being precise.

Mathematically proficient students organize their own ideas in a wagdhabe communicated
preciselyto otre r s , and they analyze and nganddtrategiese ot h
based on thassumptions made. They clarify definitions. They state the meaning of the symbols
they choose, are careful about specifying units of measure and labeling axegpeass their
answers with an appropriate degree of precisi
be el apserdatthienme of | beutt meterb per secbhnel ansl |ete kedhe elapsed time

i n seconds .zethal whenysomeasys thgnopulation of the United States in June

2008 was 304 80,724, the last few digits aneeaningless.

They construct viable arguments.

Mathematically proficient students understand and use stated asswsppi&finitions and
previously establishd results in constructing arguments. They make conjecturedbuatd a

33



PUC California Academy of Liberal Studies Middle School

logical progression oftatements to explore the truth of their conjectures. They break things
down into cases and can recogna®l use counterexamples. They use logic to justify their
conclusionscommunicate them to others ars$pond to the arguments of others.

They make sense of complex problermend persevere in solving them.

Mathematically proficient students start by explaining to themselves thaimgeof a problem

and lookirg for the entry points to its solution. They consider analogous probleynspecial

cases and work osimpler forms. They evaluate their progress and change course if necessary.
They try puting algebraicexpressions into different forms or try changthg viewing window

on their calculator to get the@formation they need. They look for correspondences between
equations, wbal descriptions, tables, amplaphs. They draw diagrams of relationships, graph
data, search for regulty and trends, and conatit mathematical models. They check their
answers to problems using a differenethod, and they continualpsk themde v e s , nDoes
make sense?0

They are of service to their community.

Students are achieving the vision will demonstrate proficiency in communicating their awareness
of, purpose for, and link between community service and the schools mission, vision, and values.
They assess the needs in the community and voluntarily arerates totheir community
service.

Consistent with the Californi@harter School#ct, these combined goals enable alldstots to
becomeself-motivated, competent, and lifelong learne3trong academic preparation aimed at
career and college readineggges students a foundation to continue learning over a lifetime.

1.9Requirements of California Education Code § 47605(b)(5)(A)(ii)

Consistent with the California Charter Schools Act, these combined goals enable all students to
becomeself-motivated, competent, and lifelong learne3trong academic preparation aimed at
career and college readiness gives students a foundation to continue learning over a lifetime.

1.10 Instructional Design

The assumptions underlying tiR&JC CALS Middle Schoolcurriculum are that students at the
middle school level are in the process of developing the power to reason and are learning to
become responsible and informed contributors to society. First, the school believes that learning
is best achievedwhens soci ated with studentsdé individual
desire to be challenged. Second, learning encourages risk, requirexaseifiation, and
promotes the understanding that humans, while interdependent, must ultimately take
regponsibility for their own lives. Third, learning manifests itself in the joy of discovery, the
pride of accomplishment, and the satisfaction of personal growth. Finally, learning is fostered by
supportive relationships with teachers and administraRig€ CALS Middle Schooltakes the
recommendation from the middle school educational reform documkaks)g Center Stage,

and its predecessaCaught in the Middlgto provide for every middle grade student a common,
comprehensive, academicattyiented coreurriculum.
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The rationale behind thPUC CALS Middle Schoolcurriculum is that a common core of
knowledge exists, which all educated citizens should possess. This core includes lessons to be
gained from the study of literature, history, science, mathespaand the artsWe have

developed our instructional framework with the end goal of laying the foundation so that
students graduate from high school equipped not only to survive, but also to thrive iri‘'the 21
century. To meet t haer gred eedls pofput a¢i schaolddd ot
specific mission, we have drawn on empirical and academic research, as well as the success of
the practical experience of educatorshia schools in the PUC network.

In order to achieve this mission and visidtJC CALS Middle Schoolwill implementkey
design elements of the PUC model that have proven highly successful. Implementation of the
PUC model will include the following design elements:

1 The school curriculum will prepare students with a common core of knowledge,
irrespective of primary language or ethnic background.

The assumptions underlying tRJC CALS Middle Schoolcurriculum are that students at the

middle school level are in the process of developingpihwer to reason and are learning to

become responsible and informed contributors to society. We have developed our instructional
framework with the end goal of laying the foundation so that students graduate from high school
equipped not only to survivéut also to thrive in the 21century.PUC CALS Middle School

will base its curriculum on th€A Common Core State Standaf@A CCSS, not only because

it is required but because we believe that they accurately reflect the skills of the future.
California Common Core State Standarder English Language Arts & Literacy in
History/Social Studies, Science, and Technical Subje@s0 1 0 ) reports that i
outgrowth of meeting the charge to define college and career readiness, the Standards also lay
out a vision of what it means to be a literate person in the tWemty st cent ury. 0 Th
are:

research and evidence based,

aligned with college and work expectations,
rigorous, and

Internationallypenchmarked.

© O 0O

PUC CALS Middle Schoolwill provide all students with the same rigorous content and will
provide scaffolded supports so that all students can access and make use of that content
knowledge. Students will not be placed into lower or higher tracks. LearniRty GtCALS

Middle Schod will manifest itself in the joy of discovery, the pride of accomplishment, and the
satisfaction of personal growtRlUC CALS Middle Schoolbelieves that students rise to the meet

the high bar that is set for them. High academic expectations, alongightistandards, will be
communicated, demonstrated, and internalized by afAT CALS Middle School parents,
students, teachers, and administrators.

1 The school will provide a small, nurturing environment.

PUCCALS Middle Schoolwill purposefully maintan a small school setting with a maximum of
350 students in which a strong sense of community will be fostered. Research, as well as
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practice, demonstrates the superiority of small schools. Small school researcher Mary Anne
Raywid (1999) has written thatte superi ority of small school s
clarity and at a | evel of confidence rare 1in
indicates that small schools can narrow the achievement gap between White/middle
class/affluent tidents and ethnic minority and poor studeRtdC CALS MIDDLE SCHOOL

agrees with findings from the Small Schools Projectiil n s mal | school s, St
increases, particularly for minority and lamcome students. Student attendance improves,
graduation rates rise, and colleging rates increase. Students are more engaged in their studies
and ar e mor e i kely t o participate
(http://en.wikipediaorg/wiki/Small_schools_movemeéntii A n extensive amount
indicates that there may be many benefits from smaller learning communities (Supovitz &
Chri st man, 2005, Howl ey, et al ., 2000). The m

Raised student achievement
Increased attendance
Elevated teacher satisfaction,
Improved school climate

= =4 =4 =4

ASmal |l er schools may be especially i mportant
individualized attention and teachers being able to address diffeaening styles. Also,

smaller schools may promote substantially improved achievement and higher graduation
rates (Howley, et al., 2000). o0

1 The school will provide strategic effective reading instruction.

With the shift to theCA CCSS it is imperative th&UC CALS Middle Schoolensures effective
reading instructionAccording to Irene Fountas and Gay Su Pinnell (2006jere are ten
underlying principles of good reading instruction. These underlying principles, coupled with our
mission to ensure PUC graduates are successful in college, guide our instructional
methodologies.

1. Students learn to read by reading continuas text. It is essential that students spend the
bul k of their fAreadingo time processing texi
practice orchestrating the systems of strategic actions needed to process text efficiently.
They need massiverounts of practice reading for meaning. Additionally, research supports
the conclusion that students need sustained exposure to expository text to develop important
reading strategies (Afflerbach, Pearson,& Paris, 2008), as expository text makes wgt the va
majority of the required reading in college and the workplace (Achieve, Inc., 2007). PUC
scholars have time btiihto their weekly schedule for sustained reading. Within their content
classes, they are given time for reading texts closely, oftenngeadtext several times to
practice making meaning of complex texts.

2. Students need to read high quality texts to build a reading procesdHigh quality texts
can change the way children think and can greatly explaeid language and thinking
abilities. Moreover, students will not voluntarily read texts that are boring; instead, engaging

2 Fountas, Irene and Gay Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking, and Writing
about Reading ¥8 . Portsmouth, NH: Heinemann. 2006.
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texts, say Fountas and Pinnell, areCAitheir
Common Core State Standameplicitly points out that opportunity and accountabifity

reading a great deal of high quality texts is crucial to closing the achievement gap between
upper income students and the students we aim to serve, who are typically from homes where

|l iteracy is not part of t hecierdlghigh textdemands A Th e
and a lack of accountability for independent reading of complex text&li@ Kchooling are

severe for everyone, but they are disproportionately so for those who are already most
isolated from text before arriving at the schookhai  d*oRWE tedchers in all disciplines

devote planning time to carefully selecting texts that are worthy in style and content to put in
front of students.

3. Students need to read a variety of texts to build a reading processStudents need a
steady det of different genres of texts to help them learn to accommodate flexibly different
kinds of texts well. To ensure that PUC st
and sequences include fiction, riiction, poetry, drama, primary source aonents, and
literary nonfiction.

4. Students need to read a large quantity of texts to build their reading processStudents
must do a lot of reading each and every day. Reading builds fonts of knowledge, and
students will bring all of their informatioand knowledge to new texts. In addition to SSR,

PUC students log many miles of reading by reading to learn in science, social studies, and
even arts and PE classes and by being held accountable for reading at home and recording
their reading on readingds.

5. Students need to read different texts for different purposesEffective readers know when
they must read in order, when they can skip around, when they should slow down and notice
how a writer has used language or presented information, and wherathekim to get the
gist. To develop the ability to vary their reading process according to their purpose, PUC
students are given the opportunity to practice reading for a variety of purposes. They are
asked to read lab manuals prior to diving into handexperiments; they read news articles
to make connections to universal themes in social studies; they read plays in preparation for
presenting them onstage in front of their families; and they read primary source documents to
corroborate secondary souioérmation.

6. Students need to hear many texts read aloudListening to texts read aloud frees students
from decoding and processing at the word level and allows them to attend fully to meaning.
During read aloud, PUC teachers model expressive readthgpause to invite students to
talk about texts that might otherwise be inaccessibly challenging for them.

7. Students need different levels of support different times.The staircase of complexity
defined by theCA Common Core State Standawchls for studets to learn how to read at
different levels of sophistication as demanded by increasingly difficult texts. As they do this,
students will need to learn new reading skills and expand on existing ones. For example,

% National Governors Association Center for Best Practices, Council of Chief State Schoers@2010).
Common Core State Standafds Literacy, Appendix A: Research Supporting Key Elements of the Standards.
Washington D.C.: National Governors Association Center for Best Practices, Council of Chief State School
Officers
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students may require small group instioctto help them navigate more difficult texts, or the
opportunity to talk with peers and extend their thinking about other texts they may read
independently. PUC teachers determine the most strategic level and type of support to build
st udent sabtions dsreaders.g i ¢

8. Level means different things in different instructional contexts. What makes a text
complex varies according to the purpose for reading and the support students will get with
the text. ldeas and issues can make a text more diffistlas easily as sentence length and
vocabulary can. When determining what texts to assign students and how to organize
instruction around those texts, PUC teachers consider the qualitative and quantitative aspects
of a text as well as the complexity thie task students are being asked to complete and the
schema of the students themselves.

9. The more students read for authentic purposes, the more likely they are to make a place
for reading in their lives. PUC classrooms are structured to help studerdsten
knowledge called for in the adopted standards, so reading experiences are often contrived to
help students master this body of knowledge. However, our teachers also aim to set up
reading and writing experiences in the classroom that mirror thadenssuwill encounter in
the real world, offering students the opportunity to select books according to their interests
and to find information they are curious to learn. These experiences help students build lives
as readers.

10. Students need to see themselveas readers who have tastes and preferencesPUC
teachers select texts for students to read with intentional instruction in mind. However, they
also incorporate choice, as it breeds engagement. As PUC students come to know
themselves through the booksey select, they develop an awareness of their tastes as
readers.

1 Teachers of all contents are considered teachers of Literacy.

In a balanced literacy model, students receive the opportunity to work with a balance of texts at
their independent,nstructional, and beyonuhstructional levels to expand their literacy
understanding. They are given these texts in a context that best supports them to make meaning
of the text and develop their reading skills. The main focus of the balanced liteodey is
reading; however, the model allows for integration between and among all of the language arts
areas and among all curricular content areas.  Through a variety of writing routines, students
learn what it means to be a wridehow writers think, pla, compose, revise and share their
work. Teachers provide students with  opportunities to wrfetdnes per week, helping
students to build momentum and skill over time. As with reading, students have the opportunity
to work independently and with glance on their writing. The various instructional settings
used to provide students with a balanced literacy diet are outlined below.

INDEPENDENT READING: To support independent reading every day, we ensure that all
teachers are dedicating time to helping students select books that they are interested in and that
are at their independent | evel. This strategy
literature reviewThe Power of ReadingIn short, his literary review concludes thatsithool

free reading programs provide some of the clearest evidence for the power of readicigooln

free reading programs are effective for vocabulary develofjnggammar test performance,

writing and oral/aural language ability. Some studies also show that free reading results in better
spelling progress. Free reading has been shown to have a profound effect on second language
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acquirers. Lucy Calkins, foundef the Teachers College Reading and Writing Project, has also
written about the power of independent readindl'line Art of Teaching Readingrexts read
during independent iInerastiarindgperdentlevelReaders enjoystieu d e n t
text and can comprehend it easily. Texts include short leveled articles from programs such as
NewsELA or TeenBiz, student magazines, longer novels, graphic noveldjctiam trade

books, etc.

GUIDED READING: The strategic actions that readers use arenéisfly the same across text

levels. Readers meet greater demands at every level because the texts are increasingly
chall enging. The teacherdéds role in guided re:
more and think analytically about their d&ag without compromising the enjoyment of the text.

Guided reading is based on the idea/research that the more successful readers are and the more
text they read, the better they become. Guided reading is small group instruction for students
who read tk same text. The group is homogeneous: the students read at about the same level,
demonstrate similar reading behaviors, and share similar instructional needs. These small groups
are temporary; they change as t eads hleachers as s e ¢
introduce the text that they have selected and explicitly teach an effective strategy for processing

the text based on the needs of the group of readers. The teacher may also engage the students in a
few minutes of word study (see below) amady assign a written or oral response to the text.

Then, the students read the text independently. The teacher may ask individual students to read a
portion aloud and to talk with the teacher about the reading to gauge their understanding.

Texts seleced f or gui ded reading ar:eTeachers selectdhent 6s
particular text that provides opportunities for students to expand their powers to process text.
The text i0 gsheyfcgnuead it sudcegdiutlyowith the support ofrymaching. It

offers a small bit of challenge to allow the processing systems to expand. The text presents
opportunities for the readers to learn more.

INTERACTIVE READ ALOUD: Interactive Read Aloud is a time when the teacher reads a
piece of qualitywriting aloud to the whole class and stops at planned points to ask questions that
elicit student response. Students learn to think deeply about text, to listen to others, and to grow
their own ideas.

Texts selected for interactive read alomty be atsudent s6 frustration | e
allows students to experience a high quality text that they might not be able to access on their
own.

SHARED READING: Shared Reading is a type of focus lesson in which either enlarged print is
utilized (such as poem written on chart paper or a short story projected on the o)l
students have the text to fAshared the reading
this time, explicitly modeling reading strategies and skills that the studeatsto learn. The
responsibility for reading is fAsharedd bet wee
reads most of the text. Shared reading allows the whole class to discuss a complex text with
support.
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Texts selected for shared readingmlaaye at st udent s Bollowingiatongmwhile i on |
the teacher reads allows students to read texts that may be beyond their current ability
individually. It helps students to internalize new language and the way words sound and to
develop confidece to approachomplex texts with less support.

INDEPENDENT WRITING: Students work individually on their own writing. The teacher
provides a daily lesson based on the needs of the writers. Students draft, revise, or edit,
depending on where they are with their writing piece. Teachers confer with students
individually, providing specific teaching points to help the writer improve his writing and
develop the process he or she uses for future writing.

GUIDED WRITING: During guided writing, the teacher pulls small groups of students together

to learn about a specific aspecf wr i ting such as writerds craf
consist of students who have similar needs at a particular time and to whom the teacher must
teach explicit strategies and skill s. The te
writing tells them about the studentsd emerggi

WORD STUDY:Word study involves both the decoding (reading) and encoding (phonics and
spelling) of our symbol system so students ¢
convey meaning byreating their own message. Being able to solve words efficiently lets
students direct their attention to the meani
middle school students who struggle as readers, this involves the areas of phoar¢so(lett
relationships) and automaticity for sight words. For students who are fluent readers, word study
helps students formally add to their reading, writing, and speaking vocabularies, to nurture
curiosity about words, and to develop ways of thinking &iking about them. Teachers work

on morphemic analysis (using affixes and roots to denote meaning), and they engage students in
interactive vocabulary exercises, such as talking about how an unfamiliar word is used in a
sentence or creating webs ofnepyms to determine the nuances between words with similar
meanings.

Instructional Context for Teaching Reading
Students need different levels of support as they engage in a variety of texts. PUC teachers
provide these levels of support through a vgritinstructional contexts: whole group, small
group, and individual teaching. Some of these contexts, summarized in the chart below, involve
interaction with peers, and some focus on individual learning.

Contexts for Teaching Reading
Whole group tedang Interactive read aloud
Reading Minilessons
Word study lessons
Shared reading
Guided reading
Book clubs (literature
study)
Independent reading
Reading conferences

Small group teaching

E e

Individual teaching

= —A
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1 Teachers use assessments and data itentify and fill learning gaps for individual

students.
PUC Schools Assessment System is designed to address instructional, evaluative, and predictive
needs. APUCCALS Middle Schoalwe commit to ensure that all students are proficient within
four years. To this end, we believe there is a need for internal measures in all content areas and
to measure our progress toward this géasearch indicates that when teachers use data to
adjust their instruction, student learning is significantly impactéd. f teachers [ anc
systematically examine their professional practices and their impact on student achievement, the
results of such reflective analysis will finally transform edwsal accountability from a
destructive and unedi fying mess to a constr
(Reeves, 2004). Further, in the case thBtU& CALS Middle Schoolstudent is not progressing
in a manner consistent with academic succeti; CALS Middle Schoolwill rapidly modify
instructional met hods and wil | pursue an int
needs.

1 The school will infuse arts and physical education and health education into the
academic program for all stucents.

PUC CALS Middle Schoolwill implement an arts program that will be broken out into four

disciplines: dance, music, theater, and visual arts (see details in 1.5.2 Core SHYECGALS

Middle Schoolb el i eves t hat @Aéi nv o lapositineavenueiofncredtivitg ar t s

|l ifelong enhancement of the studentsd quality

and verbal skills, and promotes gains in math and literacy. Arts learning can also improve

motivation, concentration, cof i denc e, a nhttp:/Mweavadatomaroig/armusié¢

curriculumchild-development

The primary goal of th€UC CALS Middle Schoophysical education program is to iitish its
students a lifdong pursuit and understanding of the importance of healthy living. Research
demonstrates that the majority of students spend only 8% of their physical education class time
in actual activity and are, instead, generally waitingloserving (Gutfeld, G. and Sangriorgio,

M. P.E or not P.E. Prevention. July 1993, Vol 45, Issue 7, pRIBL CALS Middle School
believes that regular activity during the school day is strongly associated with higher

concentration levels, as  well as more directed, composed behavior
(www.livestrong.com/article/52910&hatarethe-benefitsof-physicaleducationin-
school/#ixzz207tQ5h0Ol).

Based on this research and our core valBes; CALS Middle Schoolwill allocate at least 140
minutes of physical and hkh education and 200 minutes of arts per week during regular
instructional time, with additional opportunities for physical activities and arts engagement in the
extended day program.

1 An extended day (afterschool) program will provide students with a safe place,
academic support, arts, athletics, clubs, as well as enrichment in a variety of areas. The
program will be custom built to the interests and needs of the students.

PUC CALS Middle Schoolwill use an extended day schedule to provide academitail-

achieving students with extra support in order to meet g requirements and to provide a
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variety of learning and enrichment opportunities for all students. For exaPigle,CALS

Middle Schoolassumes fivao-ten percent of its students wilate demonstrated difficulties

with the established gradevel standards in the general education curriculum or significant
difficulties with behavioral and social competence that they will require Response to Intervention
(Rtl) Tier 3 interventions. Thegaterventions consist of intensive instruction with continuous
progress monitoring and may include individual and small group instruction, which, in addition
to the regular school day, will take place during the extended day. In addition, English learner
(EL) students will be offered additionalnglish Language Development (ELDgarning
opportunities during the extended day program to ensure comprehension of instructional input.

The schod doors will be opn from 7:00 a.m. to 6:00 p.m. PUTALS Middle Shoolis in
agreement with recent findings by the Ed Sector report, extended learning models that build on
the regular school day, but with learning methods that engage students in different ways, are
mo s t S u ckxpaisdmd tnle .in séhools is not juabout increasing achievement in
academic classrooms. Addi ti onal time also ca
exposure to different learning experiences. In poor neighborhoods, where the availability of such
opportunities outside of school isten scant, the need for schools to provide such exposure is

e Vv en g http:digswe.com/ nationalcenterontimelearning/docs/caseformojefiimes,PUC

CALS Middle Schoolwill offer after-school clubs that go beyond adding more time to the
classroom and may include cooking, dance, theater, music, athletics, art, leadership development,
tutoring, mentoring, homework support, gaming, and much more.

1 Exposure to higher education will support the vision of college graduation for all
children becoming a reality.
In that many of our students will qualify as first generation college students when they
matriculate to collegePUC CALS Middle Schoolbelieves it is critical d begin imparting
knowledge about the college experience to students and their parents as soon as the students
enter &' grade. To support a collegming culture,PUC CALS Middle Schoolwill take
incoming 6" grade students to a college campus for 5 daise onset of the school year. During
this time, students will become immersed in the college environment, visit sites on campus,
interface with college students and professors, and bond with their teachers and peers. In
addition, students will receiventroductory lessons in college classrooms from their middle
school teachers. During this timRUC CALS Middle Schoolstaff will emphasize to students
that they are beginning their middle school experience on a college campus because the
expectation is thaafter they graduate from high school, they will be returning to college.
Immersing our students on a college campus is-geddold tradition that began witiPUC
Community Charter Middle SchbdNe understand that for our students to embrace the vision of
college graduation, they must have firsthand experience on a college campus that is motivational
and engaging. Other strategies tR&tC CALS Middle Schoolwill utilize in order to develop
and sustain a colleggoing culture will include cohorts named after colleges and universities,
students researching and learning about the university after which their cohort is named, teachers
sharing information about the colleges they attended, and ageolisit once per year. In
Homeroomand the Community Circles, teachers will also integrate learning experiences and
conversations about college so that college is not only an option, but an internalized expectation.
In addition, parent workshops will beqvided (on topics such as financial aid, scholarships,
college requirements) to lay the path to college. In accordanc®W@C AL S Mi ddl e Scho
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vision and thestudy,College Readiness Begins in Middle Schdolistimportant for schools to
initiatet hi s pl anning process by the middle school

1 The school will implement supportive and purposeful teaching as the norm.

The curriculum will be aligned to theA CCSS and designed by teachers through a backwards
planning modelPUC CALS Middle Schobteachers embrace their role as intellectual architects.

They use the learning cycle to maximize learning time and ensure that students master the
standards. Researtfased teaching strategies are strategically selected and curriculum is
differentiated bsed on data. In addition, we believe learning is a social activity that requires
students to interact with each other to build content knowledge. Students engage in inquiry and
academic discourse to collaboratively construct meaning. Basic skills wilbindiced with

advanced concepts; differentiated instruction will be practiced to meet the learning needs of all
student s. Based on Dr Multgle wtalligehceGeachernvellraddsesst h e o r
the different type of learners in their classr@nm accordance witiaking Center Stage
ACurriculum content i's presented in multiple
visually,-onb Hgpi dbgaaods

1 The school will implement an inclusion model for students with special needs, an
immersion program for EL students, as well as strategies, such as pteaching, in order
to build confidence and welbeing.
The PUC CALS Middle School school community is committed to designing learning
experiences that differentiate for each population of studeérpgectations are set high and made
clear for students, while scaffolds are put in place for students requiring additional support. At
PUCCALS Middle Schoqlstudents with learning disabilities and 504 plans are fully included in
the general education classroom, while EL students are immersed into the English language with
additional primary language support, as needed, and targeted Engligtade development
instruction (Additional specific information will be provided in Section 1.6.1). To meet the
specific populations that it serves, data are disaggregated and carefully analyzed with the goal of
revising pacing and offering strategic, éiféntiated support to ensure that all students master the
standards. Bweekly meetings allow our staff to efficiently t®@ach and cglan lessons and
assessments directly with the teachers to further ensure that differentiation is embedded into the
classoom structure, curriculum, and environment. Further, teachers are -culturally and
linguistically responsive, believing different ways of thinking, speaking, and learning are
resources to develop, rather than problems in need of repair.

1 The school will stategically cultivate a positive school environment characterized by
mutual respect through participation in the Community Circle from the Tribes
program.

PUC CALS Middle Schoolill work purposefully to inculcate in its students the core values of

respect, caring, responsibility, and justice. Because community building is a necessary part of

creating a positive school environmeRJC CALS Middle Schoolwill use the Community

Circle from the Tribes Program created by Jeanne Gibbs whaRKeCALS Middle Schoal

believes that the classroom atmosphere impacts student ledraingeate a Community Circle,

each student sits with the teacher in anrallusive circle. Everybody ithe circle then addresses

the topic that has been introduced that day. The concluding portion of the circle includes

43



PUC California Academy of Liberal Studies Middle School

reflection questions and statements of apprecialiba.norms of the Circle are: active listening,
mutual respect, no patowns, and righto pass. Both the Community Circle and regularly held
community meetings are deemed essentials oHin@eroomprogram in which students and
teachers explore the meaning and enact ment 0
attributes. Evaluatmthe impact of these values is largely reliant on objective measurgsogire
comparisons of teacher perceptions of student behavior, as well as data from student and parent
surveys while school climate is evaluated through suspension and retention\fates the
empirical research that has been collected at PUC schools is analyzed with a qualitative and
guantitative lens, the positive findings include: increased empathy and compassion for peers,
reduced disciplinary issues, as well as greater studgagement, reflection, and ownership of

their learning.

T The school wil/l prioritize each chil dbds emot
academic needs. Services will be identified and offered to alleviate the barriers to
learning.
Based on oufi4 year experience in Northedsf\, the population is faced with overwhelming
chall enges that may negatively impact student

PUCCALS Middle Schooa s sumes a whole child approach as
income parents do everything they can for their children, their limited resources put kids at a
huge di sadvant ageo (http:// www. ascpbverdyr g/ pub
affectsbehaviorandacademiegperformance.aspx). As is the case in all other PUC scHeUIg,

CALS Middle Schoolill have a clinical counselor on staff to provide counseling for students

and families. The goal is to develop a program in which interns earnimgthgiage & Family

Therapy (MFT) hours will provide a high level of support to students and families under the
supervision of the Clinical Counseld?UC CALS Middle Schoolwill also work with various

service providers that have been identified throughmanity outreach and relations to ensure

that each student is healthy, safe, engaged, and supged€dCALS Middle Schoolwill work

with families to link them with a variety of services that will include dental care, health care,
vision, nutrition, andutoring. This approach is best for ensuring kbeign student success.

1 Collaboration among all stakeholders, including service providers, will sustain a culture
in which all stakeholders are united in a vision of success for every child. Ongoing
professiaal development and weekly meetings will be relevant, pertinent, and data
driven.
PUCCALS Middle Schools committed to developing a team composed of all stakeholders. The
team will increase student achievement through use of collaborative learning ciesnu
supported by the implementation @fritical Friends Group (CFG)Research cited by the
Nati onal School Reform Faculty indicates, Al
reflective practice, shared leadership, authentic pedagogy, demodgaity,ie opportunity, and
soci al justice, resul ting i n | mproved
(http://www.nsrfharmony.org/fag.html). Furthermore, teachers trained and participating in
CFGO0s are more thoughtful about cructiom, earedt | N g
believe that they can affect student achievement. These teachers have higher expectations for
student learning, which, in turn, leads to greater student achievement.
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PUC CALS Middle Schoolbelieves that professional development is the cotomes for

educational equity and academic achievement 1
accountforong hi rd of a school 6s tot al I mp AtPUC on st
CALS Middle Schoalpr of essi onal devel opment wil |l be off

role as effective educators and will enhance their ability to implement the instructional program
and to fulfill the school missiorProfessional development will be designed andvdedd in
response to specific teacher and student needs, as informed by data dhaljlsspan a broad
range of job embedded learning opportunities, includingplaoning, observing, eteaching
model lessons, interactive application based workslagsexamination of student work. It will

also seek partnerships with external providers. FurfPle; CALS Middle Schoolrecognizes

professional devel opment as fdéa pQloghegualitymet hod
teaching f or c e2l)oThyq fdllewng pxinciples pidemtited by Richard Elmore in
Al nvesting in Teacher Learning: St aff Devel op

NYC, 0 as effective strategies for wusiwidg prof
change innstruction, will guide all professional development opportunities:
o Instructional change is a long multistage process.
Shared expertise is the driver of instructional change.
A focus on systerwide and classroom specific improvement.
Clear expectationsnd responsibility for achieving them are shared by all.
Environment of collegiality, which results in learning for all.
Respect and care for the students and the adults working to meet their needs;
Focus on content and instruction (EImore, 1997).

O O0OO0OO0O0Oo

1.11Curriculum

Following is a course description by subject for each grade level thalOALS Middle School
will serve.

ENGLISH LANGUAGE ARTS (Core)

READING, WRITING, RESEARCHING, SPEAKING AND LISTENING

The ELA curriculum for students in grade86at PUC CALS Middle Schoolfocuses on
devel oping studentso strength as reader s, \
collaborators.PUC CALS Middle Schoolstudents develop the skills in reading, writing,
speaking, and listening that are the foundatianafioy creative and purposeful expression in
language.Students will become familiar with their own applications of reading and writing
processes, and learn how to monitor their own learning and growth in these areas. When working
on various types of assigrents such as research reports, literature logs or essays, students will
understand the process of documenting the steps followed to complete the task or project.
Teachers will assess both the final product and the unique process undertaken in developing
understanding. In this way, students not only demonstrate mastery of content, but also gain an
understanding of their own processing skills, an essential component of their continued success
as lifelong learners. Sed#fvaluation, peer feedback and teachenferencing augment the
processhased approach and all play important roles within the classroom.
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Sixth grade language arts students read, write, listen, and speak for information and
understanding, for literary response and expression, for criticalsssahd evaluation, for social
interaction. Students develop greater focus and active engagement with text. Students study
narration, exposition, and persuasion. Students read a wide variety of literacy selections and
write narrative, persuasive, and d@siive text as they continue to extend their knowledge of
Standard English. Classic and contemporary |
motivation to read while popular media will be a tool that is used to entice learners. A variety of
prewriting strategies are used for planning and organization. Topics are developed with relevant
facts, definitions, concrete details, quotations or other information and examples. Students
engage with others to build on rlgtdistieguishthg i deas
claims that are supported by reasons and evidence from claims that are not.

Seventh grade language arts students read, write, listen, and speak for information and
understanding, for literary response and expression, for criticalssalyd evaluation, for social
interaction. Students transition from learning to read to reading to learn. Students develop and
practice academic vocabulary, in oral and written form, and strengthen independent reading
skills. Students expand their writingkills with attention to organization and use greater
documentation to support their writing. Students maintain a personal reading list to reflect their
motivation to read. To respond to their reading of literary and information texts, students engage
in a variety of writing activities and will publish writing. Through class lectures, brainstorming
sessions with peers, and classroom discussion, students listen to comprehend and actively
participate.

Eighth grade language arts students will read, wristeri and speak for information and
understanding, for literary response and expression, for critical analysis and evaluation, for social
interaction. Students strengthen readiness skills that prepare them for high school content.
Students will analyze Eracy elements and devices (character, plot, etc.). Students will read and
think about a wide variety of literary selections and will extend their writing to construct their
own arguments. To demonstrate a motivation to read, students engage in indepietent
reading for extended periods of time and read voluntarily for a variety of personal and academic
purposes. Writing requirements expand in length and depth. Students maintain a portfolio of
writing that includes a variety of genres. Communicatiotin wihers demonstrates a respect for
differences and an ability to express personal opinidhgy also integrate multimedia and
visual displays into presentations to clarify information, strengthen claims and evidence, and add
interest.

Guided Reading

PUC CALS Middle Schoolunderstands, "Reading problems are more likely to occur among
children who are poor, are minorities, attend urban schools, or arrive at school not speaking
Engl i shbo (http:// www. rt i-schedichatlendes).cExpgcatingetar n/ di
serve a population of students with below proficient literacy levels, EACS Middle School

has identified Guided Reading as an essential instructional tool for English Language Arts
teachers. Guided Reading is 'srgibup reading instruain designed to provide differentiated

teaching that supports students in developing reading proficiefity. small group model

allows children to be taught in a way thatngended to be more focused on their specific needs,

thus accelerating their progress. All students are provided with instructional support so they can
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expand their competence across a greater variety of increasingly challenging texts. In a Guided
Reading tassroom some students will be working on very basic reading skills such as word
analysis and comprehending simple texts while other students may be working on more
advanced reading skills and strategies with increasingly challenging texts. Studentsoare al
guided through independent literacy building classroom activities to reinforce standards.

MATHEMATICS (Core)

The core curriculum for students in grade$ 8 is designed by teachers aligned to @
Common Core State Standardad provides students with multiple opportunities to learn
concepts and practice skills. Across grade levels, concepts are reviewed and extended in varying
instructional contexts. The distinguishing featurethefdesigned curriculu@re a focus on real

life problem solving, student communication of mathematical thinking and appropriate use of
technology. The curriculum also emphasizes balancing different types of instruction, using
various methods for skills, practice, and fostering parent involvemerstuitent learning.
Teachers will design and utilize various assessment tools that can be used both for planning
instruction (formative assessment) and for assigning grades (summative assessment).

Sixth grade mathematics is about (1) connecting ratioratedto whole number multiplication

and division and using concepts of ratio and rate to solve problems; (2) completing
understanding of division of fractions and extending the notion of number to the system of
rational numbers, which includes negative iens; (3) writing, interpreting, and using
expressions and equations; and (4) developing understanding of statistical thinking.

Seventh grade mathematics is about (1) developing understanding of and applying proportional
relationships; (2) developing undéanding of operations with rational numbers and working
with expressions and linear equations; (3) solving problems involving scale drawings and
informal geometric constructions, and working with Zaod thre&limensional shapes to solve
problems involing area, surface area, and volume; and (4) drawing inferences about populations
based on samples.

Eighth grade mathematics is about (1) formulating and reasoning about expressions and
eqguations, including modeling an association in bivariate data Wiitea equation, and solving

linear equations and systems of linear equations; (2) grasping the concept of a function and using
functions to describe quantitative relationships; (3) analyzingand thre&limensional space

and figures using distance, dmgsimilarity, and congruence, and understanding and applying the
Pythagorean Theorem. (Common Core Standards.org)

SCIENCE (Core)

As the world faces issues such as global warming and a lack of an adequate water supply, middle
school students require exqoe to scientific knowledge. PUCALS Middle Schoolstudents

will be trained to master the scientific skills and content that is imperative to participate
effectively in todayods gl obal society. Teache
guestion, and explore both the natural world and their own learning prockstasction will

focus on understanding important relationships, processes, mechanisms, and applications of
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concepts. Less important is the memorization of specialized termynalud) technical details.

Our science classes wil/| support student 6s a
processes and phenomena more than their ability to recall specifidachsgrade is exposed to

a variety of science topics and cts throughout the year, drawing from earth and space
sciences, life sciences, physical sciences and other fields. Each science topic contains a wide
range of possible avenues for investigation and interdisciplinary integration. Students will
employ resarch, writing, mathematics, problesolving and communication skills, and a wide
variety of computer software programs and material from selected webSitiéisal to
understanding science concepts is the use of scientific inquiry to develop explaoatiangal
phenomena. Therefore, it is recommended that students have the opportunity to develop their
skills of analysis, inquiry, and design through active laboratory work on a regular basis in grades
6, 7, and 8.

Sixth grade science places focus Barth Science. Students explore the organization of the

uni verse and Earthos place in 1t. The Geol ogi
plate tectonics, and how fossils form help s
history. Stulents also explore geological characteristics of the Earth, including volcanoes,
earthquakes, and factors of change such as erosion. Finally, students study global weather and
changes in weather patterns. Sixth grade science creates a foundation fer teceamme. Sixth

grade mathematics and science teachers coordinate and develop interdisciplinary theme units and
activities with specific content from the adopted state content standards. Sixth grade students
complete Earth Science with a clearer undedstenof the world around them and demonstrate
readiness to begin study of life in seventh grade.

Seventh grade science places focus on Life Science. Students explore life from the cellular level
to groups of organisms. The course focuses on understatidindevelopment of life from
genetic and evolutionary standpoints to the organization, structure and function of living things.
Handson lab experiments enhance the concepts learned and stimulate critical thinking necessary
to draw conclusions from obsetians. To further their understanding of the scientific method

and practice, the culminating project for the year requires students to work in pairs to develop
science experiments. Students conceive, design, run and report on the experiment of their choice
Students utilize the Internet and other resources to research the background of their topics and
assist in developing their experiment. To help students select challenging projects, teachers
arrange for speakers during the school year to conduct expeésimeéth the students or
demonstrate scientific technology. Teachers also closely monitor the progress of projects.
Seventh grade science serves to develop experimental practice and curiosity in students to learn
more about physical science in eighth grade

Eighth grade science places focus on Physical Science. Focusing on the concepts of Energy and
Motion, students incorporate skills learned in mathematics to utilize formulas in calculating
speed, force, heat and other quantities. Graphing data andetitegdrends from graphs assist
students in drawing conclusions from lab experiments. Continuing the-banuisture of the
science program, students conduct experiments to investigate average speed, friction force of
gravity, patterns of waves in wavenkd and many others. Given the more abstract nature of
Physical Science questions posed include the critical thinking variety. Critical thinking questions
draw upon the concepts learned and require students to consider multiple aspects of a given
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problem.Critical thinking questions will be included with the conclusion questions on labs and
on exams. Use of pertinent data and information will be required as evidence to support their
answers to these questions. Science teachers will develop a rubric tothesegjuestions in an
effort to help students improve their critical thinking skills. The culminating project for eighth
grade science is the portfolio project in Science Design. The project incorporates both
mathematics and science and includes expatmhedesign, calculations and reasoning. In
preparation for this project, teachers continue to arrange for interactions with scientist and
engineers.

Humanities (Core)

The primary mission of the History and Social Science curriculum is to teach chracadlagl

spatial thinking, research, evidence, point of view, and historical interpretation that will enable
students to know themselves more fully as developing individuals in a changing historical
context and as active participants in their local, natiand world communities. The school will
seek to nurture each studento6és enjoyment of
reading, research, writing and oral expression; implement learning activities which
systematically develop criticahihking; and instill in students a sense of service to others and
responsibility for their world. The Histor$ocial Science program will examine global human
experience in light of such unifying themes as the process of change over time and the
interrelatonships among societies. Information will be selected to stimulate student interest and
understanding of historical concepts and patterns. Issues of race, religion, gender, ethnicity and
class will be incorporated into the curriculum along with curremn&s; geography, and an
introduction to social sciences: anthropology, sociology, psychology, economics and
international relations.

Students in grade six expand their understanding of history by studying the people and events
that ushered in the dawn thfe major Western and ndWestern ancient civilizations. Geography

is of special significance in the development of the human story. Continued emphasis is placed
on the everyday lives, problems, and accomplishments of people, their role in develomhg soci
economic, and political structures, as well as in establishing and spreading ideas that helped
transform the world forever. Students develop higher levels of critical thinking by considering
why civilizations developed where and when they did, why tesame dominant, and why they
declined. Students analyze the interactions among the various cultures, emphasizing their
enduring contributions and the link, despite time, between the contemporary and ancient worlds.
Students in grade seven study the dpa@altural, and technological changes that occurred in
Europe, Africa,and Asia in the years A. D. 500L789. After reviewing the ancient world and

the ways in which archaeologists and historians uncover the past, students study the history and
geography of great civilizations that were developing concurrently throughout the world during
medieval and earlynodern times. They examine the growing economic interaction among
civilizations as well as the exchange of ideas, beliefs, technologies, and commodities. They learn
about the resulting growth of Enlightenment philosophy and the new examination of the
concets of reason and authority, the natural rights of human beings and the divine right of kings,
experimentalism in science, and the dogma of belief. Finally, students assess the political forces
let loose by the Enlightenment, particularly the rise of deatmcideas, and they learn about the
continuing influence of these ideas in the world today.

49



PUC California Academy of Liberal Studies Middle School

Students in grade eight study the ideas, issues, and events from the framing of the Constitution
up to World War I, with an emphasis on America's role in the. Wdter reviewing the
development of America's democratic institutions founded on the ITiestian heritage and
English parliamentary traditions, particularly the shaping of the Constitution, students trace the
development of American politics, societgulture, and economy and relate them to the
emergence of major regional differences. They learn about the challenges facing the new nation,
with an emphasis on the causes, course, and consequences of the Civil War. They make
connections between the ris# industrialization and contemporary social and economic
conditions.

ARTS (Core)
The arts are core subjects, each containing a distinct body of knowledge and skills. Academic
rigor is a basic chargaristic of a comprehensive education in the artsucieg the following:
1 Learning through active practice hesrsal, and creation or performance of works in the
arts
1 Reading about the arts and artists
1 Researching, writing, and communicating about the arts
T Reflecting on the arts in thought ful essa
feelings, and ideas about the arts
9 Participating in arts criticism on the basis of observation, knowledge, and criteria

Students in grades-& will have experiencesithe four core visual and performing arts forms;
Theatre, MusicVisual Arts, and Technology.

GRADE 6and 7 TECHNOLOGY, THEATRE, MUSIC, VISUAL ART

The curriculum at PUGCALS Middle Schoolallows 6" and " graders to engage in a
trimester of a year ineach ofthree major Arts forms. This provides them with an
introduction to the history, influence, and skills of eactthe 7" grade they continue to
build on the knowledge that they received the year before. By the end of'tigade year,
each studnt would have experienced each art form.

GRADE 8. TECHNOLOGY

The technology curriculum is designed for students to receive cultueddlyant standarelsased
classroom instruction along with harols experience in foundational areas such as keyboarding
and typing, along with word processing using programs suchas3dft Word. The better

scholars can type, the more they will be able to accomplish when completing assignments and
projects for our class as well as other classes. As scholars progress, the next step will be learning
more about presentation softwarelsas Microsoft PowerPoint. These skills will support

learning not only in our technology classes, but in their other classes as well. Eventually be able
to benefit from learning more aboutil, Internet, Intranet, web page design, website
development, mnu commands/options, technological hardware, software programs, word
processing, spreadsheets, databases, presentation software, and graphics software just to name a
few.

GRADE8: THEATRE
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The theatre program at PUTALS Middle Schools designed to help the seventh grade students
learn how to express themselves, improve their focus, build confidence awedtselh, think
critically and problem solve, and work collaboratively in a respectful environment. Utmost
importance is placed ocreating a safe, supportive, and positive community in which students
can explore and share ideas without fear of criticism, courageously practice creative expression,
and be productive. Students will learn theatre terminology and learn how to perfatamemtal

and foundational skills such as pantomime, improvisation, and tableau. They will engage in
voice work and learn how to speak with effective projection, articulation and expression.
Students will delve into story and learn about character, obgectiwotivation, conflict,
resolution, setting, and plot. Most of the work done in theatre class will involve working in
groups; therefore, a major focus will be on how to effectively collaborate. Playwriting will also
be taught with students learning howpimperly structure a stage play script. They will learn
about the process of cetdading, breaking down a script and analyzing character elements, the
use of props, blocking, memorizing, and rehearsing. Stage blocking notations will be learned, as
wellas what it Abecaonkso tamodb lefi afif of n

GRADE 8: MUSIC

The music curriculum at PUCALS Middle Schoolis designed to develop fundamental
musicianship skills, as well as support student growth across disciplines in other content areas.
This is &hieved over the course of a yelmmg music class in the sixth grade. In this class our
students are not only working on attaining high level musicianship skills, our students are also
working on putting mathematical concepts into action while engagirsggrocess of language
acquisition through discipline specific academic discourse. Student engagement in the music
specific systems of our classes enhances the elasticity of the brain and works the mind in a way
that cannot be duplicated in any other eomtarea. Through our music classes, students learn to
develop criticatthinking and problersolving skills in real time performance scenarios at the
intersection of the heart, body, and mifithe experiences of rehearsing music in a classroom
setting defnitely instill multiple skills for success. Music students learn how to rmgk at
immense levels by incorporating listening, keeping tempo, reading music, following the music
director, in addition to physically using multiple parts of the mind and .b8thydents receive a
holistic education regarding etiquette and respect while learning the foundations of how to
rehearse and perform in an ensemble setling. with this experience that they gain a new
confidence, believe they can succeed in whatdwey thoose, and realize their full potential.

Our music program is designed to build a foundation that prepares students for success in a high
school instrumental music clasBhe students will be sent to high school music classes fully
prepared with fundaentals in keeping a steady tempo, rhythm (from whole notes/rests up to
1/16th's), harmony (major/minor triads), and reading notes on the grand staff (treble and bass
clefs). The sixth grade music class uses drumming to apply concepts of music theory,
composition, aesthetic valuing, improvisation, and performance. It is here where students begin
to engage in processing, analyzing, and responding to sensory information through the language
of music. The eighth grade music class uses keyboards as the medaspehing their
understanding of that language. In this class, students build on what they have learned previously
and add to that knowledge by developing keyboard skills that include reading, writing,
performing, analyzing, creating, and connecting t@imboth historically and culturallyMany

of the fundamentals listed are usually introduced during an Instrumental Music/Beginning Music
class. Since our middle school students are being successfully trained, when they move on to
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high school, they are gpared for more advanced concepts such as: intervals up to a perfect fifth;
major/minor/diminished/augmented seventh chords; arranging/composition and higher level
sight readingThrough this course, students will not only develop stitoigh-level fundanental

music skills, but they are better prepared for high school and have fostered skills needed to be
successful in college and beyond.

GRADE 8: VISUAL ARTS

The Visual Arts at PUGCALS Middle Schoolfocuses making, looking at, discussing, and
critiquing art. The course helps students learn how to think creatively and critically, problem
solve, and express themselves. Student will develop artistic skill in a variety of materials and
techniques such as contour drawing, perspective, charcoal and pasteigylgadous painting
techniques, composition, and color theory. Students will make connections to other contents such
as language art, history, science, and math. Students will learn the language of the discipline and
basic principles of visual arts. Thewill begin to understand the role art plays in different
countries, communities, and among different individuals. Students are introduced to the history
of art and potential careers in the arts field. The course places an emphasis on the role art plays in
the selfidentity and expression of each student. Finally, each student will be prepared for high
school level visual arts classes.

PHYSICAL EDUCATION AND HEALTH (Non -Core)

We strongly believe that middle school is an ideal time for students to gainddgavand
establish lifelong practices of a healthy lifestyle. However, most middle school physical
education curriculums fall short of accomplishing these two important goals. By and large
traditional physical education programs aim to teach studentsth@bay different sports and
games, most of which students will never participate in again. Instead of teaching students the
values of a healthy lifestyle and the means to achieving one, traditional physical education
programs force students to particgpat team sports they are not interested in playing nor good

at. While the athletically gifted excel at these types of programs, the average student can become
turned off to physical activity. The primary goal of the P@BLS Middle Schoolphysical
educaton program is to instill in its students a ifteng pursuit of healthy living. To do so, the

PUC CALS Middle Schoolphysi cal / health education progr an
individual shortterm and lifelong physical/health goals and needs.

PHYSICAL EDUCATION: MUSIC AND MOVEMENT

We also offer Capoeira, a combination of both Elective and Physical Education. Capoeira is an
Afro-Brazilian dancdike martial art that is widely practiced throughout the world. Because
Capoeira involves music amdncelike movements, many see Capoeira as a dance. It is much
more. Capoeira is a game, a dance, a martial art, a way to get fit and a form of cultural
expression. lItis also an art form that illustrates the centaliesonnection between Latin and
African cultures.

The PUC Capoeira Program focuses on developing athleticism, strength, confidence,
coordination and musical skill. In Capoeira class, scholars will work their flexibility, reflex,

agility, rhythm, basic acrobatic skill, and bolster thsglfconfidence. In addition, scholars will
develop their Portuguese language skills by learning basic greetings, commands, Capoeira songs
and general vocabulary.
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Capoeira classes consist of a warm stretch, and instruction on the basic movements of
Capoeira. Classes will also include lessons on the music and history of the art. Scholars work
individually, with their squads and in partners. They will be rasjde for learning and

practicing the basic movements and music of Capoeira.

As in any martial art, respect and discipline is fundamental. Scholars will be held to the highest
behavioral standards in order to insure their growth as an athlete andtgaahe safety of the

class as a whol e. 't i s important to note th
seriously and construct lessons for varying athletic abilities. All movements are taught slowly,
carefully and with considerable rejtiemn.

Training Capoeira will also help scholars develop their interpersonal communication skills,
enrich their cultural perspective, and illustrate the importance of music, art, and movement in
social change. Scholars are expected to participateriuthass, support each other in the
classroom setting, during partner and group activities, as well as to stay on task when given an
assignment or drill.

SSR (NonCore)

Sustained Silent Reading (SSR) is a period of uninterrupted silent readinga#ied bpon a

single simple principle: Reading is a skill. And like all skills, the more you use it, the better you
get at it. As reported in Jim Trelease's bobke Read Aloud Handb&p students do not read

very much. In one reported study from the bodb%c9of the students studied devoted only 1
percent of their free time to reading and 30% to watching television. 50% of the students read for
an average of four minutes or less per day, 30% read two minutes per day, and 10% read nothing
at all. In a comprednsive sevetyear study conducted by John Goodlad?lace Called Schopl

it was reported that only 3 percent of class time is occupied by the act of reading in the middle
school, and 2 percent in the high school. Therefore, with this research in miggathaf our

SSR program is to increase the amount of reading, build a love for reading, and improve students
reading comprehension. The SSR prograim | | al so increase student s
Common Core reduces the percentage of literatutlarecreases the percentage of informational

text over time (8 grade: 45% literary & 55% informational). Four teachers per grade level will
facilitate SSR which is a not for credit course. Assessment of reading levels or Lexile levels will
be completedn English classes. Students will have 5Rninutes3- 4 times per week

HOMEROOM (Non -Core)

PUC CALS Middle Schoolstudents will participate in an advisory period once a week..

Generally, studies have shown that students who do not feel an attachment to school staff are

likely to have poorer attendance and to drop out more than students who feel that they are part of

a supportive school environment. In addition, healthy relationships between teachers and

students appear to facilitate academic achievement.

At PUC CALS Middle Schoothere are four main goals of the advisory program:

1 Social Emotional Students will be inan environment that fosters bonding within an
advisory group so that they feel accepted and valued by their teacher and peers.

1 Community Service Students will learn about the theories and actions of community
service and engage in multiple communitywgss experiences prior to graduation.
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1 College Ready Skills Students will build noitognitive skills that include a range of
behaviors that reflect greater student -s@areness, sethonitoring, seHcontrol, study
skills, work habits, time managemenglprseeking behavior, and social problem solving
skills. They will begin to develop the behaviors, problem solving, and coping skills that
allow students to successfully manage new environments and the new academic and social
demands of high school andcok ge. These skills are based o
Habits o f a Schol ar which are connected t
perseverance, respect, curiosity, craftsmanship, honest, and empathy. Through classroom
instruction our students lgaabout each of these habits and learn to be an active member of
our community.

1 College Knowledge Students will begin to gather the information and skills that will allow
them to successfully navigate the complex college admissions and financial @&sspsy@as
well as begins to develop an understanding of college norms and culture.

r
C

It is in Homeroomthat the Community Circle, from the Tribes Program created by Jeanne Gibbs,
will regularly be held. Community Circle was developed around the concepts of: Appreciation,
Respect, Camaraderie, and Cooperation. Its emphasis is largely social and intgmdddde a
climate in which maximum learning is possible and where people enjoy school and are
successful. Its purpose is to provide the scaffolding for unhampered learning by building the
skills of community through class building, team building, andiggiahip skill building through
cooperative learning strategied.hroughout the process students learn to use specific
collaborative skills, and to reflect on both the interaction and the learning that is taking place.
The process not only establishes aintprenvironment for cooperative learning, but provides
structure for positive interaction and continuity for working groups.

Intervention and Enrichment Programs

Using data to ensure every child is successful

After each round of benchmark analysis, teachers create intervention class rosters and scope and
sequences. Based on the structure of his or her classroom, the teacher has the autonomy to
create intervention to support the needs of the stud@nidentswith special needs receive
immediate intervention throughout the week by the Inclusion Specialist. IEP students are required to
meet with the resource teacher to check in on progress and to receive immediate intervention. The
Inclusion Specialist conductsnall group instruction, reeaching, scaffolding of new concepts, and
assessment support, as well as continued reflection on subject specific progress to ensure students
are being prepared and not failing.

Common practices &ALS Middle Schoohre intevention classes based on a specific standard

or bundle of standards, reading intervention classes to increase comprehension and fluency and
previewing intervention to increase vocabulary comprehension and retention, this is called
Strategic interventioms a school, we use TeenBiz as an online intervention tool.

Additionally, all incoming & grade students take an additional class called Learning Lab. The

focus of this class is English and Math and includes helping students with their study skills and
organizational skills.
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Enrichment Program

At the conclusion of each day all students have the option to participate in the after school program.
The after school programcludes three primary components: academic tutorial; homework
assistance and enhiment/recreation operating right after school until 6:00 p.m. five days per
week. The goal is to raise academic levels, improve academic performance, strengthen social
relationships and provide meaningful opportunities for children to increasessedinby

expanding their skills in a variety of areas.

During afterschool programingytors work directly under supervision of the Site Coordinator and
School Leader. Tutors will provide om&-one academic tutoring in subjects such as math,
science, readingna writing and assist and/or facilitate enrichment activiti@sne of the

enrichment opportunities include cooking, photography, book scraping/ arts and crafts, and sports.
The administration would be available for staff or parents questions or conseé80pm the

school officially ends gday.

Instructional Materials

There is no set textbook or curricular program. The selection of curriculum, materials and
instructional activities will occur as a result of a collaboration that will take place &etive
principal (instructional leader of the school) and the teachers. All selections will be aligned with
the CA CCSSand the academic content and performance standéndg. will be aligned with

the instructional philosophy, vision, and mission of ttieosl.

In PUC CALS Middle Schoolclassrooms, sets of books provide basic reference materials for
students. Teachers identify resource materials that best achieve learning through their
curriculum design. PUC teachers choose resource materials basedmmendation by other

PUC teachers (based on a track record of success with the same materials), researched by PUC
National Instructional team members, and acquisition is approved by the Principal or Assistant
Principal. Rather than support a single tertbapproach, PUCALS Middle Schookmploys a

variety of supplementary materials (books, articles, primary source, photos, video, etc.) to
present theCA CCSS within its curriculum. The Principal or Assistant Principal will be
responsible for approving acquisition and ensuring the supplementary materials align with the
CA CCss.

The following table provides a list of textbooks that have been used by schools in the PUC
network and will be considered I UC CALS Middle Schoolteachers. The textbook list will be

updated as the list of approved CA CCSS textbooks is compiled by tbePtlCCALS Middle

Schoolwill use supplemental resources for ELD suchCas n n eacfun,, 4level, multiskills
course especially written an@xford @istiregDicdodaryf or y
Re adi n g Nlne rbadeasrbgsedion topicsTime Oxford Picture Dictionaryith narratives

on issues including society, school and the workplaze

Subject Textbook
Language Arts 1. Holt McDougal Literature
2. McRel; Reading in the Content Area
3. Houghton Mifflin; Write Source
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Mathematics 1. Holt Mcdougal Algebra 1 Common Core
2. College Preparatory Matigjore Connections, Courses3l(CC 13)
3. Houghton Mifflin; Explorations in Core Math
Social Science 1. TCI; History Alive
2. McGraw Hill; Discovering Our Past
Science 1. Holt; Science & Technology
2. McGraw Hill; Focus on Science
English Languagel. Leveled Texts
Development

Computer based resources that pair with these texts are Achieve 3000 for ELA; for Math, students use
various computer resources, such as Khan Academy and the internet matsrigdswith CPM Math.

1.12 Course List
PUC CALS Middle Schoolstudents will travel in cohorts throughout their daily schedule. Each

student will take at minimum the following course scope and sequence designed specifically to
meet the grade levetandards.

PUC CALS MS Proposed Course Sequence
S 6" Grade 7" Grade 8" Grade

ubject
Reading Reading Reading Reading
Humanities Humanitiest Humanities7 Humanities8
Ancient History World History US History
Mathematics Math 6 Math 7 Math 8
Science Science 6 Science 7 Science 8
Earth Science Biological Sciene Physical Science
Arts Technology Technology, Technology,
Theatre, Visual Theatre, Theatre,
Arts, and/or Visual Arts, Visual Arts,
Music and/or and/or
Music Music
PE PEandCapoeira PEandCapoeira PEandCapoeira

1.13 Instructional Methodologiesand Strategies
The skilled teachers at PUCALS Middle Schoolse a rich repertoire of instructional methods.

In selecting the most appropriate ones, teachers consider the goals and objectives of the lesson
and the wunit, the studentsdé prior | earning, é
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BasedonDr.Hwar d Gardner és theory of Multiple I nte
of Knowledge (DOK), we believe that our teachers must address the different types of learners in
their classrooms and the degree of understanding students need to be successful.

Following is a brief description of the general instructional methods €AICS Middle School
teachers employ to engage students with the content.

METHODOLOGIES

1 Constructivist learning: PUC CALS Middle School teachers facilitate learning by
recognizing the knowledge that student s br
supported through an inquiry process as students construct new understanding and meaning.

1 Problem Based and Inquiry Learning: PUCCALS Middle Schookeachers give students a
problem which the student must then solve by gathering data, organizing data, and
attempting an explanation, Awhereby s-tudent
solvers given structure and guidance from menadrs scaffold students through coaching,
task structuring, and hints, without explicitly giving students the final answers. An important
feature of scaffolding is that it supports ¢
a s w http://médvw.cogtech.usc.edu/publications/ hmelo_ep07.pdf

1 Gradual Release Model: The gradual release of responsibility model of instruction requires
t hat the teacher shridgdgpofnrsoinbiddduwmifnogr fpaelrlf ot
situation in whichthe students assume all ofethesponsibilityd( Pearson and Gallagher,
1983)The model provides teachers with an instructional framework for moving from teacher
knowledge to student understamgl and applicationFirst, theteacher models his or her
thinking and understanding of the content for studertsen, during guided practice, the
teacher prompts, questions, and facilitates as students engage in tasks that increase their
understandingTo consolidate their understanding of the content, students need opportunities
to problem solve, discuss, negotiate, and think with their peers. Collaborative learning
opportunities, such as stationssere that students practice ampply their learningvhile
interacting with their peers.

1 Discovery learning Discovery learning is when PUCALS Middle Schoolteachers
encourage students to derive their own understanding or meaning for something. We agree
with the Middle Gr ades ctibrmaan#t disBogerydnstrudtidnare @ di
compl ementary strategies used to enhance | ea
(http://literacy4learning.lacoe.edu/differentiation/differentiation.mtml

1 Experiential learning: PUCCALS Middle Schooktudents learn by doing. Concrete objects
or situations, from which our middle school students derive data for further thought or action,
help them to make meaning out of their world. Concrete experiences aCRUE Middle
Schoolinclude roleplaying, interviewing, community service, and similar activities in which
they are able to analyze a common experience and explore ideas and values.

STRATEGIES

1 Heterogeneous grouping PUC CALS Middle Schoolwill provide all sudents with the
same rigorous content and will scaffold support. Heterogeneous grouping has been shown to
improve overall learning although some have called grouping at the middle level "the most
important unresolved issue in education” (George 1988).réviaw of research on ability
grouping over a sixtyear period, Slavin (1987) concluded that "almost without exception,
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reviews from the 1920s to the present have come to the same general conclusion: that
betweerclass ability grouping has few if any ledits for student achievement.”
(http://rer.sagepub.com/content/57/3/293.abstract). At PORLS Middle Schoql all

students, including students identified for special education as wetigish Learnerswill

be active members of the classroom.

Pre-teaching, or front loading: Prior to lessons (on an as needed basis), RACS

Middle Schoolteachers will introduce students to the concepts that are to be presented in an
upcoming lesson. PUCALS Middle Schoolapplies preeaching as a way to builatidges

between prior knowledge and new concepts, content, or skills. Visual aids and graphic
organi zers may be used. Studentsdé self confi
teaching.

Targeted reteaching When PUCCALS Middle Schoolassessents reveal that students

are struggling with a particular skill or concept, students will receive targeted instruction that
re-teaches a particular skill or concept. P@BLS Middle Schoolteachers will build on

previous activities with an approach thatdifferent from the one they initially used. Focus

will be given to particular errors or omissions.

Teacher Lecture Teacher lecture is a familiar and effective method for teaching at PUC
CALS MIDDLE SCHOOLthat is used thoughtfully and properly. Syniked research on

learning processes presentedHow People Lear 1 9 9 9) confirms, lexpe
think and solve problems depend strongly on
(http://www.centerforpubliceducation.org/Leafbout/2 1stCentury/Puttingit-all-

together.html). Facts acquired through lecture, text, or empirical research are an essential
component of constructing knowledge.

Collaborative Learning: Students process information and derive knowledge through
discussing courseelaed issues and topics with other PWALS Middle Schoolstudents.
Evidence indicates that it A-coaceps, @rel ramesh i e v e
regard for others. It appears to be especially useful for students from racial minority and low
scacio-economic groups who have not excelled to the same degree as middle income
majority-culture pupils in the traditional competitive classroom. Cooperative learning may
also help to lessen the fatalistic attitude toward schooling that is often found atadagts

from minority groups and those who have experienced repeated failure in the schools. When
these students notice the value of their input and effort, a more internal locus of control and
belief in one's ability is fostered. Social and work skills e i mbedded?¢
(http://www.behavioradvisor.com/CoopLearning.html

Cooperative Learning Small groups of PUCALS Middle Schoolktudents work together

to solve a problem or complete a task. parative learning brings students of varied ability
together in small groups to increase student participation and involvement in the learning
process. Students take responsibility not only for their own learning, but also share the
responsibility for helmg other members of the group achieve instructional goals (Slavin
1987). PUCCALS Middle Schoobelieves that the middchoolclassroom is an especially
appropriate place to use cooperative learning strategies. Students working with others toward

a comnon goal draw upon their interest in the peer group that gives meaning to the
relationship. A number of studies have indicated that cooperative learning enhances
academic learning, fosters intergroup relations, heightensestedém, improves mutual
concernand trust, and increases the likelihood of positive social behakucétional
LeadershipDecember 1989/January 1990).
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1.14Student Mastery of CA CCSS and other State Content Standards

All sixth through eighth grade studentsPadC CALS Middle Schoolwill receive instruction that

is designed to facilitate their attainment of the State learning stan@pesific contentn all

subject areas will be drawn from the adopi{&A CCSS) and the California Content Standards.
Teachers will design the curriculum to support varying learners and learning styles, including
EnglishLearner(EL) students and students with special 3e8)C CALS Middle Schoolwill

not utilize one particular textbook or program in any of the content dPéiS.CALS Middle
Schoolbelieves that curriculum design is a tool that can be used to empower teachers. Research
has found, A T e a o make changes ® practicé unless kheyljugge them to be
necessary or desirable, or if they are have opportunities to discuss change and to learn from
others. o (Appleton & Asoko, 1996; Arora, Kean
Ansell, & Behend, 1998). Cross organizational teacher teams and instructional coaches provide
teachers with opportunities to collaborate and learn from one another as milestone documents are
developed.PUC CALS Middle Schoolunderscores the value of its teachers aslledtual

architects in this taskkUC CALS Middle Schoolal so val ues the incorpor
intellectual, social, emotional and political learning into curriculum design and will, therefore,

hire cul turally respons.inyethe tingpartartes of sacademio Ar e
achievement, but Iso the maintaining of «culturali dent i ty and h e

(http://www.intime.uni.edu/multiculture/ curriculum/culture/teaching.htm).

All PUC CALS Middle Schoolteachers receive training in standadggonstruction, use of the

testing blueprints, careful analysis of assessment data, and induction to the PUC model of
effective teaching to support a collegady environment that provides a high level of
instruction. From this carefully guided work eatdacher develops a standards driven, time
bound scope & sequence with specific | earning
PUC CALS MIDDLE SCHOOLteachers will use thEA CCSSand the CA Content Standards

as the backbone for the developmeha scope and sequence. This scope and sequence will be

used to make instructional plans and write lessons. The scope will inform the breadth of
curriculum that students must be taught. The sequence will guide how the skills and subject
material will be nstructionally presented over time. The two work together in synchronization;

they both have implications for the othBUCCAL S Mi d d | sop&andh sequéndeswill

be both horizontally and vertically aligned. Appropriate grade level and-grade ével teams

will be established to maximize collaboration on scope and sequence ded®IEDELALS

Middle Schoolteachers will modify their scope and sequence to ensure gaps in skills or content

are addressed’here are many variables that inform a teather s cope and sequen
important is the data teachers constantly collect and analyze. This data informs their lesson
planning and includes planning for individual, small group or whole group needs.

California will beginCA CCSStesting during th01415 school year. PUC, as an organization,
has embarked on a comprehensive initiative to ensurewlaprepare teachers to prepare
students with the knowledge and skills they need to succeed in college and in their tacegrs
transition to theCA CCSS PUC has utilized some of the resources provided by Engage NY and
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NYSED. Our focus has been on the six instructional shifts in ELA and Math. In addition, in the
spring of 2013, a PUC school was part of the early adop#iSCSSassessment pilot.

The adoption of th&CA Common Core State Standar@@A CCSS will demand significant

shifts in the way teachers think about, design and deliver instruction to students. The content and
structure of theCA CCSSstrongly align with PabdCléasningappr oa
however, we recognize as an organization that we needBosLye all stakeholders understand

the teaching and learning requirements outlined by the common core and explicitly link current
organizational practices to ti@A CCSS 2) identify and formally incubate bright spots in order

to formally disseminate these best practices across our network, and 3) develop a clear timeline

to adjust both our instruction and internal assessments to ensure optimal success on the Smarter
Balanced Assessnt that willlaunch in the Spring of 2015.

To this end, PUC hired a Common Core Lead and developed the Common Core Pioneers
consisting of representation from &fteen schools in the PUC netwotkat are located in LA

The goal of this team is as foWs:

A Develop a thregear strategic plan to guide PUC towards the development of more authentic
assessments aligned to the newly adopted common core and correlating assessments. (First
SmarterBalanced Assessments in Spring 2015)

Participate in training on methods, curriculum, and strategies to help students maSter the
CCSS

Investigate resources and research to remain current on best practices

Conduct action research in the classroom to learn how new practices can bestdxb tadap
serve our students

Support the instructional team and school leaders in developing or selecting formative
assessments that are appropriate for core.areas

Work with the Common Core Lead and site leaders to develop and implement a plan to
support €achers with the Common Core instructional shifts in mathematics or literacy

o Do oo D>

PUC places a high value on structuring time during the year for both grade level and content
teachers within and across schools to convene and collaborate. Within schooésstesest in
content and grade level teams one to two times monthly. Across our network, teachers meet in
content teams-8 times a year. This cultural value of shared collaboration will provide a strong
foundation as we focus these conversations on costefts within grade levels and vertical
articulation across grade levels requirediiy@A Common Core State Standards

The following tables outline thimstructionalshifts that will be required by theA CCSSand
current PUC practices aligned to thebdts:

CA CCSSShifts in English Language Arts/Literacy

Shifts Description
1 Balancing There is a shift toward reading more rich, +fmtion texts in all grade
Informational levels across all disciplines. The balance between fiction andiatmm

and Literacy ranges from 50%/50% in elementary to 30%/70% in High School.
Text
1 Knowledge in  Students bud knowledge about the world through TEXT rather than t
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the Disciplines teacher or activities

1 Staircase of Students read the central, grade appropriate text around which instru

Complexity Is centered. Teachers are patient, create more time and space and s
in the curriculum for close reading.

1 Textbased Students engage in rich and rigorous evidence based conversations
Answers text

1 Writing from Writing emphasizes use of evidence from sources to inform or make
Sources argument.

1 Academic Students constantly build the transferable vocabulary they need to ac
Vocabulary grade level complex texts. This can be done by spiraling like content

increasingly complex tasks.

Current Practices Aligned to ELA/Literacy Shifts:

1 Our schools havenaintained a focus on reading across the content areas, increasing the
amount of norfiction text that student read throughout the day. Grade level and content
teams utilize common reading strategiéise., Generating Interactions Between Schemata
and Tex (GIST), text annotation, etctp increase student access to content.

1 Our ELA Unit Framework which is focused on core literature includes a summative writing
task that requires students to use textual evidence to support their answers. Additienally, t
unit framework integratesneni ct i on texts that augment and
of the key concepts in the literature.

1 The PUC model of writing has been adapted from the Toulmin Model of Argumentation.
School sites develop common languageund the stages in this model: writing a claim,
providing reasons and evidence, making counterclaims and providing a rebuttal and drawing
conclusions. PUC ELA teachers collaboratively designed an articulated writing rubric that is
utilized across the nebrk. In addition, a subset of our schools has incubated the use of the
writing model and rubric in all content areas. In addition, we are currently experimenting
with the use of writing rubrics from the Smarter Balanced Assessment Consortium.

1 To deepen th shaed ownership of literacy development across the content areas, this year
PUC added a literacy performance task to the suite of benchmark assessments students take.
The tasks require students to read two or three complex texts and writing an aagwment
essay in which they take a stand on the topic at hand and utilize evidence from the texts to
substantiate their cl ai ms. I n grade |l evel t
trends and next steps tecontemamrasase student so

1 Content walls are utilized across the disciplines to provide a deep focus on meaningful
language of the discipline. These walls include more than a list of watdsy build a web
of content information grounded in the language of treigline. Students and teachers
utilize these walls to make sense of text and integrate vocabulary into both their writing and
academic discourse.

1 PUC places a premium on speaking like a scholar (l.e., using academic discourse scaffolded
by the content wis and discourse sentence stems) in our classrooms. Teachers hold students
accountable to use complete sentences, appropriate discourse structure and academic
vocabulary in both whole and small group instruction. Moreover, students develop the habit
of suypporting their assertions with evidence, which is more often than not textual evidence.

In the spirit of healthy debate, students are encouraged to push their peers to substantiate
counter arguments with evidence.

€
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CA CCSSShifts in Mathematics

Shifts
1. Depth of focus

2. Coherence

3. Fluency

4. Deep
Understanding

5. Application

6. Dual Intensity

Description
Teachers significantly narrow and deepen the scope of how much til
and energy is spent in the math classroom. They do so in order to fc
deeply on only the concepts prioritized by the standards.
Teachers carefully connect learning within and across the grades so
students can build new understanding onto foundations build in prev
years.
Students are expected to have speed and accuracy with simple
calculations; teachers structwass time and/or homework for student
to memorize, through repetition.
Students deeply understand and can operate easily within a math cc
before moving on. They learn more than the trick to get the answer r
They learn thenath.
Students are expected to use math and choose the appropriate cont
application even when they are not prompted to do so.
Students are practicing and understanding. There is more of a balar
between these two things in the classrdoboth are occurring with
intensity.

Current Practices Aligned to Mathematics Shifts:

1 PUC Schools has partnered with the Bill and MeliGtes Foundation to take part in the

Math Design Collaborative grant to pilot a series of secondary Formative Assessment
Lessons(FAL). These lessons are aligned to @ Common Core State Standaraisd
require students to think deeply about one math egm@pply their learning in application

tasks with a partner or group without osmaffolded instruction from the teacher. The

teacher ds r ol e i sassdssmentseompleted byaeach Istadertt, provide

feedback questions to prompt understagdicontinue to probe understanding while students

engage in exploration of the math concept, and then correct misconceptions and deepen
students6é6 understanding of the focused
conclusion of the lesson, serts retake the assessment and reflect on their progress. This
year, all PUC teachers have the opportunity to observe master teachers implement a FAL. In
preparation for a full transition to the Coram Core next year, the teachene also all
implementirg a minimum of two Formative Assessment Lessons or similar performance
tasks in their classrooms.

1 PUC Math teachers utilize a pess called a Math or Mad Minutehich is a timed skills
drill conducted at the beginning of class. The teacher selects tHerlying math
skills/calculation students will need to build for the current unit and provide students with
daily fluency practice. The teacher and students track their progress with these drills over

time. This practice is an effective method to develapprocedural fluency required by the

Standards for Mathematical Practice.
1 PUC teachers provide Mental Math practice to develop procedural fluency, the efficient use
of estimation, and strategies for calculating quickly.
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1 Mathematical Tools: PUC teachersgstudents practice with different representations and
tools, such as algebra tiles, number lines, and graphs, to help students make sound decisions
about when each of the tools might be helpful.

1 All PUC teachers utilize the learning cycle (Accessingmpknowledge, extending prior
knowledge, application and reflection) to organize instruction. By following this model,
teachers limit direct instruction and provide structured and guided practice time prior to
asking students to apply knowledge indeperigient

1 To help students develop the modeling and representational skills required by the Standards
for Mathematical Practice, PUC teachers provide students with richontine problems.
Students must bring to bear all of the problem solving strategigeeintoolkits (making
charts, drawing pictures, creating formulas, guessing and checking, etc.) to solve the
problems. They often have the opportunity to solve problems collaboratively, which gives
them the opportunity to develop the ability to analye&blem solving approaches.

1 Error analysis: PUC math teachers engage students in analyzing student errors. This
practice helps students to uncover and correct misconceptions, use the language of the
discipline to explain a problem solving process, atilize procedural skill to solve problems
accurately.

Additional Support for the 2012-13 & 201314 School Year

As part of our weekly leader meetings, we integrated an intensive focus A IBESSso that

all leaders have a firm understanding of the daimaf the CA CCSSand new assessment
system. In concert with our leader development, the messaging from our Common Core Pioneers
will ensure all teachers have a clear understanding ac@€CSS We utilize three PU@vide
collaboration days yearly to coame teacher in content groups and provide intensive literacy
training in alignment with th€ A CCSSfor all ELA, Social Studies, and Science teachers. Our
math teams will focus on deep study of the ne&w CCSSand CPM (College Preparatory
Mathematics) progm In addition, theRegional Superintendenutilize an audit tool provided

by theLumicore Networkto collaboratively assess the readiness of each of the school sites with
respect to thenstructional kifts demanded byhe common core outlined above.

Professional Development for Leaders

1 Leader Course of Study
0 Sessions at leader meetings approximately once per month on topics of greatest need;
additional sessions on 3 eadyt Tuesdaysand at 3 PU@vide PDs
o Differentiated into small groups as needed
0 May include book or topic study requiring outside reading
0 Support from PD partners (including Black Belt dralBe Determined)

1 Walk-throughs and planning meetings with Common Core Lead at your school
0 use ofCA CCSSevidence guides
o discussion of trendsnd brainstorming next steps together
0 possibly with partner principals who have similar focus
1 Monthly Common Core Connections in PUC newsletter
o Spotlight on best practices at PUC and other places
0 Recommended readings, videos, education conferencesnkmel resources
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0 Updates on national and locaA CCSSand assessment issues

1 Literacy Design Collaborative
0 Piloting at LCA and CALSECHS this year
o Dissemination day in May or June
0 Several coaches receiving training

1 Common Core Pioneer Program
0 Teacher leagers will support transition through facilitating PD,-glanning, ce
teaching, coaching, or other method.
o Common Core Lead, leader, and pioneer will meet in August or September to outline
plan

1 Study Groups Focused on Shifts
o Optional; will meet approximalyg 2x/month (possibly online; TBD by groups)
o Groups will investigate best practices, share resources, gudrc®Ds

Professional Development for Teachers

3 Contentfocused PDs: 10/21 (full day), 2/1832ours), and 3/28 (full day)
Cross site andysis of performance tasks after B1 and B2

Common Core Pioneer Program

Performing arts teacher work on Common Core

Inclusion specialist team work on Common Core

Literacy Design Collaborative pilot at two sites

Math Design Collaborative for math teachers

= =4 =4 -8 _-48_9_-9

Tools for Transitioning

1 PUC Text Set Building Resource: Lists sources of texts for use across the content areas

1 Growth Guides updated with connections to Common Core

1 Common Core Transition Resources: Excel workbook with tabs on each instructional shift,
general resources, and beyond cognitive factors. Includes alignment to CRT Framework, PD
resources, planning resources, ideas for family collaboration, and suggestions for resource
allocation

1 PUC Intranet folder with resources

1.15 Development of Technolgy-Related Skills

Evidence indicates that computers can help students improve their performance on tests of basic
skills, but researchers investigating the use of technology in education have found that
technology is most powerful when used as a toopfoblem solving, conceptual development,

and critical thinking (Culp, Hawkins, & Honey, 1999; Sandholtz, Ringstaff, & Dwyer, 1997;
Means, 1994). To use technology effectively, teachers must understand how its use fits into the
larger curricular and instrtional framework. Courseware (computer software designed to be
used in an educational program) should reflect curricular standards, and should take into account
research on how students learn. Using technology in the curriculum framework can enhance
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important skills that will be valued in the workplace, such as locating and accessing information,
organizing and displaying data, and creating persuasive arguments (Sandholtz et al., 1997,
ACritical |l ssue, 0 1999). TPUE@ CALS\Midelle $choolistot h e u s
enhance the instruction and education of its students through the integrated use of technology in
the support of a standarbased curriculum. Technology facilitates the creation, location,
organization, manipulation, and presentatioh information by teachers, students, and
administration. Technology also enhances communication and information exchange between
teachers, parents, students, and administra®ol© CALS MIDDLE SCHOOL students will be
well-versed in the use of computbardware and software, including email, the Internet,
educational software, and reference material. They will use these technologies to locate,
organize, manipulate, create, and present information. They will become information navigators
with the help otheir teachers and parents.

As a result, technology use BUC CALS Middle Schoolshall be guided by the following

principles:

1 The use of technology ®UC CALS Middle Schoolwill not be viewed as a separate

curricular area but as a tool used daily topsrpthe existing curriculum.

l't i s essential to keep childrendés needs at

Ongoing staff development will be crucial to the successful implementation of the

Technology Use Plan and effective technology integration.

Ongoing parent education about the applications and use of technold®)yCGaCALS

Middle Schoolill be a critical component to student success.

Equitable handen experience with instructional technologies will be provided for all

students at all gradevels.

Computers are a dynamic learning tool, used for information processing, skill development,

artistic expression, writing and composition, research, and other numerous applications for

daily life and learning.

The writing and editing process is enhathbg the use of computer applications.

Students will access an infinite source of visual information from an abundance of sources

world-wide continually available to all learners to enhance and reinforce their learning

experiences.

1 Communication with studes who are geographically and culturally different will be
enhanced by the use of telecommunications.

1 Teachers will collaboratively acquire, adapt and develop ideas that incorporate using

technology in the learning process.

Teachers at every level and all subject areas will recognize and take advantage of

instructional technologies as powerful and concrete devices for teaching -thitnd@hg and

problemsolving skills.

Teachers will integrate technology into the curriculum while facilitating thaileguprocess

for students through modeling, coaching and monitoring.

Teachers will use a schealide communication device to allow constant and promote

collegial interaction.

Teachers will use the computer as an effective instructional tool for prepaategiais and

presenting lessons.

Teachers will be the instructional leaders in their classrooms and control how computers and

technology are sl to further learning outcomes.

E =] = = = = =

=

= == =A =
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1.20 Academic Calendar
PUC CALS Middle Schoolwill adopt at least a 178ay irstructional calendar divided into
trimesters. Teachers and selected staff will be required to participate 20 additional days
during the summer to prepare for the upcoming school year in addition to 10 professional

development days during the year.
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July (0)

August (0

Tue |Wed

September (20)

Mon |Tue |Wed IThu Fri
2 3| 4 5

8 9 10 11| 12
15[ 16 17 18] 19
22| 23 24| 25| 26
29] 30

October (20)
Mon |Tue |Wed |Thu |[Fri

1 2| 3
6 7 8 9| 10

School Year 2014-2015

Student # of Days: 176

Teacher # of Days: 186

Aug. 18-22
Sept. 1

Sept. 2

Sept. 3

Oct. 10

Oct. 13

Oct. 27

Nov. 10

Nov. 22 - 28
Dec. 22 -Jan.9
Jan. 13

Jan. 19

Feb. 16

Feb. 16

Mar. 26

Mar. 27

Mar. 30 - Apr. 3
Apr. 24

May. 25

June. 19

Summer Bridge

Labor Day

PD: PUC Kick Off

First Day of School

PD: Retreat

PD: DYO

PD: PUC Common Core
Veterans Day

Thanksgiving Holiday

Winter Recess

PD: Data Analysis

Dr. Martin Luther King Holiday
PD: PUC Community of Practice
PD: DYO

PD: Data Analysis

PD: PUC Common Core

Spring Break

PD

Memorial Day

Last Day of School

January (13)

13 14
20 21| 22| 23
27 28( 29| 30

February (18)
Mon |[Tue |Wed |Thu |Fri
3 4 5| 6
10 11| 12 13
16| 17 18| 19| 20
23| 24 25| 26| 27

March (23)
Mon |[Tue |Wed |Thu |Fri
3 4 5| 6
9| 10 11| 12 13
16| 17 18| 19| 20
23| 24 25| 26| 27

April (18)
Mon |[Tue |Wed |Thu |Fri

6 7 8 9| 10

13| 14 15| 16| 17

13| 14 15( 16| 17

20| 21 22| 23| 24
27| 28 29| 30| 31

November (14)
Mon |Tue |Wed |Thu |[Fri

I

First/Last Day of School
Holiday/Recess

Progress Reports/Report Cards
Family Meetings

Teacher PD

20| 21 22| 23] 24
27| 28 29) 30

May (20)
Mon |[Tue |Wed |Thu |Fri

4 5 6| 7
12| 13
19| 20

December (15)
Mon |Tue |Wed [Thu |[Fri
1 2 3 4 5
8 9 10 11
15[ 16 17| 18

1.21 Daily Schedules

S
wn
)
~

- 26 27{ 28| 29

June (15)
Mon |[Tue |Wed |Thu |Fri
3 4] 5
10| 11| 12
15| 16 17| 18| 19
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Subject Instructional Minutes

Reading 350minutes per week
Math 350minutes per week
Science 350minutes per week
Humanities 350minutes per week
Physical & Health EducatidrCapoeira 140 minutes per week
Arts 140 minutes per week
Advisory 25 minutes per week
Sustained Silent Reading 75100 minutes per week
Learning Lab 45 minutes per week
Weekly Instructional Minutes 1825minutes per week

PUC CALSstudents will havé&Reading Math, Humanities and Scienceevery day, Arts twice
week and Physical Education (P&)d Capoeira once week.Homeroomwill take placeoncea
week. Sustained Silent Reading will take plae¢ @ays a week. Scholar Preparation will take
place twice a week.

Sample Student Schedule

(Monday)
Period Time 6" Grade 7" Grade 8" Grade
Breakfast 7:5071 8:00
1 8:0071 9:10 Humanities Science Reading
2 9:15-10:25 Reading Capoeira Science
Break 10:2510:40
3 10:40-11:50 PE Reading Humanities
Homeroom/SSR 11:5012:15
Lunch 12:1512:50
4 12:502:00 Science Humanities PE
5 2:05-3:15 Math Math Math
Learning Lab (8 3:204:30 Learning Lab

grade)
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