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ASSURANCES AND AFFIRMATIONS 

 
Para Los Niños ς Evelyn T. Gratts Primary Center όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ άt[b Dt/έ ŀƴŘ ά/ƘŀǊǘŜǊ 
{ŎƘƻƻƭέύ ǎƘŀƭƭΥ  

 

¶ Be nonsectarian in its programs, admission policies, employment practices, and all other operations. 
/ŀƭƛŦƻǊƴƛŀ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ όƘŜǊŜƛƴŀŦǘŜǊ ά9ŘΦ /ƻŘŜέύ Ϡ п7605(d)(1). 

 

¶ Not charge tuition. Ed. Code § 47605(d) (1). 
 

¶ Not discriminate against any pupil on the basis of disability, gender, gender identity, gender 
expression, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that 
is contained in the definition of hate crimes set forth in section 422.55 of the Penal Code. Ed. Code § 
47605(d) (1). 

 

¶ Except as provided in Ed. Code section 47605(d) (2), admission to a charter school shall not be 
determined according to the place of residence of the pupil, or of his or her parent or legal guardian, 
within this state, except that an existing public school converting partially or entirely to a charter 
school under this part shall adopt and maintain a policy giving admission preference to pupils who 
reside within the former attendance area of that school. Ed. Code § 47605(d)(1).1 

 

¶ Admit all pupils who wish to attend the school. Ed. Code § 47605(d)(2)(A).2 
 

¶ Except for existing students of the charter school, determine attendance by a public random 
ŘǊŀǿƛƴƎ ƛŦ ǘƘŜ ƴǳƳōŜǊ ƻŦ ǇǳǇƛƭǎ ǿƘƻ ǿƛǎƘ ǘƻ ŀǘǘŜƴŘ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭ ŜȄŎŜŜŘǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎŀǇŀŎƛǘȅΦ 
Preference shall be extended to pupils currently attending the charter school and pupils who reside 
in the Los Angeles Unified School Districǘ όŀƭǎƻ ǊŜŦŜǊǊŜŘ ǘƻ ƘŜǊŜƛƴ ŀǎ ά[!¦{5έ ŀƴŘ ά5ƛǎǘǊƛŎǘέύΦ 9ŘΦ 
Code § 47605(d)(2)(B). 

 

¶ If a pupil is expelled or leaves the charter school without graduating or completing the school year 
for any reason, the charter school shall notify the superintendent of thŜ ǎŎƘƻƻƭ ŘƛǎǘǊƛŎǘ ƻŦ ǘƘŜ ǇǳǇƛƭΩǎ 
last known address within 30 days, and shall, upon request, provide that school district with a copy 
of the cumulative record of the pupil, including a transcript of grades or report card, and health 
information. Ed. Code § 47605(d)(3). 

 

¶ Meet all statewide standards and conduct the pupil assessments required pursuant to Ed. Code 
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil 
assessments applicable to pupils in non-charter public schools. Ed. Code § 47605(c)(1). 

 

¶ /ƻƴǎǳƭǘΣ ƻƴ ŀ ǊŜƎǳƭŀǊ ōŀǎƛǎΣ ǿƛǘƘ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ǇŀǊŜƴǘǎΣ ƭŜƎŀƭ ƎǳŀǊŘƛŀƴǎΣ ŀƴŘ ǘŜŀŎƘŜǊǎ 
ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳǎΦ 9ŘΦ /ƻŘŜ Ϡ птслрόŎύόнύΦ   
 

                                                           
1
 ¢Ƙƛǎ ŀǎǎǳǊŀƴŎŜ ƛǎ ǎǳōƧŜŎǘ ǘƻ ǘƘŜ ǘŜǊƳǎ ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ !ǘǘŜƴŘŀƴŎŜ .ƻǳƴŘŀǊȅ {ǘŀǘŜ ²ŀƛǾŜǊ ŦƻǊ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ŦƻǊ ǘƘŜ 
ŘǳǊŀǘƛƻƴ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ǇǊƻƎǊŀƳΦ 
2
 This assurance is subject to the terms ƻŦ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ !ǘǘŜƴŘŀƴŎŜ .ƻǳƴŘŀǊȅ {ǘŀǘŜ ²ŀƛǾŜǊ ŦƻǊ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ŦƻǊ ǘƘŜ 
ŘǳǊŀǘƛƻƴ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ƛƴ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ǇǊƻƎǊŀƳΦ 
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¶ Pursuant to the Public School Choice (PSC) Resolution, Charter School makes the following 
assurances: 

 
o Charter School is a not for profit entity.  

 
o Charter School shall maintain a record of financial solvency and sustainability. 

 
o Charter School agrees that the student composition at Charter School will be reflective of 

the student composition at the schools it is intended to relieve (in terms of demographics, 
including but not limited to race/ethnicity, gender, socio-economic status, English Learners, 
Standard English Learners, students with disabilities, and foster youth).  Charter School shall 
ensure that ongoing review mechanisms are and remain in place to make sure that 
retention and student composition at Charter School continues to reflect that of the 
surrounding community. 

 
o In accordance with the Attendance Boundary State Waiver for Public School Choice, Charter 

School agrees to provide first choice attendance to students, including students with 
disabilities, who reside within the attendance boundary established by the District for the 
Public School Choice campus. Thereafter, any remaining available seats will be filled with 
any student who wishes to attend Charter School on the PSC campus pursuant to the 
ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ 9ŘΦ /ƻŘŜ ǎŜŎǘƛƻƴǎ птслрόŘύόмύ ŀƴŘ птслрόŘύόнύό.ύΦ  ¢ƘŜ 5ƛǎǘǊƛŎǘΩǎ ǿŀƛǾŜǊ ƻŦ 
Ed. Code section 47605(d)(1) and 47605(d)(2)(A) from the State Board of Education codifies 
these requirements. 
 

o While PSC independent charter schools can initiate a lottery and/or enroll students outside 
ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǘǘŜƴŘŀƴŎŜ ōƻǳƴŘŀǊȅ ŀǘ ŀƴȅ ǘƛƳŜΣ /ƘŀǊǘŜǊ {ŎƘƻol further agrees not to refuse 
ŀƴȅ ǊŜǎƛŘŜƴǘ ǎǘǳŘŜƴǘǎ ǳƴƭŜǎǎ ǘƘŜ ǊŜǎƛŘŜƴǘ ŜƴǊƻƭƭƳŜƴǘ ŜȄŎŜŜŘǎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ŜǎǘŀōƭƛǎƘŜŘ 
maximum operational enrollment for the school. Charter School understands and agrees 
that the attendance boundary configuration is subject to change at the sole discretion of the 
Los Angeles Unified School District and that the maximum number of resident student 
enrollment will be defined for a period of five years and that the requisite number will equal 
the planning capacity for the Public School Choice campus based on District norms. 
 

o /ƘŀǊǘŜǊ {ŎƘƻƻƭ ŀƎǊŜŜǎ ǘƻ ŀŘƘŜǊŜ ǘƻ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ά9ƴǊƻƭƭƳŜƴǘ tǊƻŎŜǎǎ ŦƻǊ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ 
{ŜƭŜŎǘŜŘ ǘƻ hǇŜǊŀǘŜ ŀ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ {ŎƘƻƻƭΦέ LŦ ŀ ǇŀǊŜƴǘ ƻǊ ƎǳŀǊŘƛŀƴ ƴƻ ƭƻƴƎŜǊ ǿŀƴǘǎ 
his/her child to attend Charter School, an independent PSC charter school, Charter School 
ǎƘŀƭƭ ƛƳǇƭŜƳŜƴǘ ǘƘŜ άƻǇǘ ƻǳǘέ ǇǊƻŎŜŘǳǊŜǎ ǎŜǘ ŦƻǊǘƘ ƛƴ ά9ƴǊƻƭƭƳŜƴǘ tǊƻŎŜǎǎ ŦƻǊ /ƘŀǊǘŜǊ 
{ŎƘƻƻƭǎ {ŜƭŜŎǘŜŘ ǘƻ hǇŜǊŀǘŜ ŀ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ {ŎƘƻƻƭΦέ ! ǇŀǊŜƴǘΩǎ άƻǇǘ-ƻǳǘέ ŘŜŎƛǎƛƻƴ ƛǎ 
only valid and applicable for one academic school year. Once a parent has exercised his/her 
right to opt out, he/she is unable to re-enroll the child in Charter School for the remainder 
of the school year, unless Charter School has a seat available in accordance with the 
capacity set forth in the Charter.  At the completion of each academic school year, parents 
of resident students, regardless of whether they may have opted out previously, shall have 
the opportunity to enroll their student(s) at Charter School again. 

 
bh¢9Υ ¢Ƙƛǎ /ƘŀǊǘŜǊ Ŏƻƴǘŀƛƴǎ ǎǇŜŎƛŦƛŎ ά5ƛǎǘǊƛŎǘ wŜǉǳƛǊŜŘ [ŀƴƎǳŀƎŜέ ό5w[ύΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ !ǎǎǳǊŀƴŎŜǎ ŀƴŘ 
Affirmations above. The DRL should be highlighted in gray within each element or section. The charter 
includes a consolidated addendum of the DRL. This intentional redundancy facilitates efficient charter 
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petition review while ensuring ready access to the DRL for any given section of the charter. To the 
extent that any inconsistency should exist between any provision contained within the body of the 
charter and the DRL contained in the addendum, the provisions of the DRL addendum shall control.  
 
NOTE: Charter School currently participates in, and operates on a District campus under the auspices of, 
ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ tǳōƭƛŎ {ŎƘƻƻƭ /ƘƻƛŎŜ ǇǊƻƎǊŀƳΦ  Lƴ ǘƘŜ ŜǾŜƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ƴƻ ƭƻƴƎŜǊ ǇŀǊǘƛŎƛǇŀǘŜǎ ƛƴ 
the PSC program, the PSC-specific provisions of the DRL included in this Charter will become inapplicable 
and inoperative; all provisions of the standard DRL will apply. 
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ELEMENT 1:  THE EDUCATIONAL PROGRAM 
 
ά! ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ƻŦ ǘƘŜ ǎŎƘƻƻƭΣ ŘŜǎƛƎƴŜŘΣ ŀƳƻƴƎ ƻǘƘŜǊ ǘƘƛƴƎǎΣ ǘo identify those 
ǿƘƻƳ ǘƘŜ ǎŎƘƻƻƭ ƛǎ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ŜŘǳŎŀǘŜΣ ǿƘŀǘ ƛǘ ƳŜŀƴǎ ǘƻ ōŜ ŀƴ άŜŘǳŎŀǘŜŘ ǇŜǊǎƻƴέ ƛƴ ǘƘŜ нмǎǘ 
century, and how learning best occurs. The goals identified in that program shall include the objective of 
enabling pupils to become self-motivaǘŜŘΣ ŎƻƳǇŜǘŜƴǘΣ ŀƴŘ ƭƛŦŜƭƻƴƎ ƭŜŀǊƴŜǊǎΦέ 9ŘΦ /ƻŘŜ Ϡ 
47605(b)(5)(A)(i). 

 

ά! ŘŜǎŎǊƛǇǘƛƻƴΣ ŦƻǊ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΣ ƻŦ ŀƴƴǳŀƭ ƎƻŀƭǎΣ ŦƻǊ ŀƭƭ ǇǳǇƛƭǎ ŀƴŘ ŦƻǊ ŜŀŎƘ ǎǳōƎǊƻǳǇ ƻŦ ǇǳǇƛƭǎ 
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d) 
of Section 52060, that apply for the grade levels served, or the nature of the program operated, by the 
charter school, and specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve 
ǘƘƻǎŜ ƎƻŀƭǎΦέ 9ŘΦ /ƻŘŜ Ϡ птслрόōύόрύό!ύόƛƛύΦ 

 

άLŦ ǘƘŜ ǇǊƻǇƻǎŜŘ ǎŎƘƻƻƭ ǿƛƭƭ ǎŜǊǾŜ ƘƛƎƘ ǎŎƘƻƻƭ ǇǳǇƛƭǎΣ ŀ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ƳŀƴƴŜǊ ƛƴ ǿƘƛŎƘ ǘƘŜ ŎƘŀǊǘŜǊ 
school will inform parents about the transferability of courses to other public high schools and the 
eligibility of courses to meet college entrance requirements. Courses offered by the charter school that 
are accredited by the Western Association of Schools and Colleges may be considered transferable and 
courses approved by the University of California or the California State University as creditable under the 
ά!έ ǘƻ άDέ ŀŘƳƛǎǎƛƻƴǎ ŎǊƛǘŜǊƛŀ Ƴŀȅ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǘƻ ƳŜŜǘ ŎƻƭƭŜƎŜ ŜƴǘǊŀƴŎŜ ǊŜǉǳƛǊŜƳŜƴǘǎΦέ 9ŘΦ /ƻŘŜ Ϡ 
47605(b)(5)(A)(iii). 
 
LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP) 
 
Charter School acknowledges and agrees that it must comply with all applicable laws and regulations 
related to AB 97 (Local Control Funding Formula), as they may be amended from time to time, which 
include the requirement that Charter School shall annually submit a Local Control and Accountability 
Plan (LCAP) or LCAP update, as appropriate, to the Charter Schools Division and the Los Angeles County 
Superintendent of Schools on or before July 1. In accordance with Ed. Code sections 47604.33 and 
47606.5, Charter School shall annually update its goals and annual actions to achieve those goals 
identified in the charter pursuant to Ed. Code section 47605(b)(5)(A)(ii), using the Local Control and 
Accountability Plan template adopted by the State Board of Education, as it may be changed from time 
to time. Charter School shall comply with all requirements of Ed. Code section 47606.5, including but not 
limited to the requiremeƴǘ ǘƘŀǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ άǎƘŀƭƭ Ŏƻƴǎǳƭǘ ǿƛǘƘ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΣ 
ƻǘƘŜǊ ǎŎƘƻƻƭ ǇŜǊǎƻƴƴŜƭΣ ǇŀǊŜƴǘǎΣ ŀƴŘ ǇǳǇƛƭǎ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ǘƘŜ ŀƴƴǳŀƭ ǳǇŘŀǘŜΦέ 9ŘΦ /ƻŘŜ Ϡ птслсΦрόŜύΦ 
 
ACADEMIC CALENDAR AND SCHEDULES 
 
Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Ed. Code 
section 47612.5, and the number of school days required by California Code of Regulations, title 5, 
section 11960. 
 
TRANSITIONAL KINDERGARTEN 
 
Charter School shall comply with all applicable requirements regarding transitional kindergarten. 
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WASC ACCREDITATION 
 
If Charter School serves students in grades 9-12, Charter School shall obtain Western Association of 
Schools and Colleges (WASC) accreditation before Charter School graduates its first class of students. 
 
ENGLISH LEARNERS 
 
Charter School is required to timely identify potential English Learners (ELs) and provide them with an 
effective English language acquisition program that affords meaningful access ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀŎŀŘŜƳƛŎ 
core curriculum. Instructional plans for English Learners must be (1) based on sound educational theory; 
(2) adequately supported with trained teachers and appropriate materials and resources; and (3) 
periodically evaluated to make sure the program is successful and modified when the program is not 
successful.   
 
On an annual basis (on or about October 1), Charter School shall submit a certification to the LAUSD 
Charter Schools Division (CSD) that certifies that Charter School will ŜƛǘƘŜǊ ŀŘƻǇǘ ŀƴŘ ƛƳǇƭŜƳŜƴǘ [!¦{5Ωǎ 
9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ aŀǎǘŜǊ tƭŀƴ ƻǊ ƛƳǇƭŜƳŜƴǘ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǿƴ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊ aŀǎǘŜǊ tƭŀƴΦ  LŦ /ƘŀǊǘŜǊ 
School chooses to implement its own EL plan, the plan shall include, but is not limited to, the following: 
 

¶ How EngliǎƘ [ŜŀǊƴŜǊǎΩ ƴŜŜŘǎ ǿƛƭƭ ōŜ ƛŘŜƴǘƛŦƛŜŘ 

¶ What services will be offered 

¶ How, where, and by whom the services will be provided 

¶ How the school will evaluate its EL program each year, and how the results of this evaluation will 
be used to improve the program, including the provision of EL services 
 

Each year, Charter School shall provide to the CSD a report on its annual EL program assessment. Upon 
request, Charter School shall provide a copy of its current EL Master Plan to the CSD. 
 
Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state 
requirements.  
 
Charter School shall reclassify English Learners in accordance with federal and state requirements. 
 
Charter School shall ensure that it will provide parent outreach services and meaningfully inform parents 
with limited English proficiency of important information regarding school matters to the same extent as 
other parents. 
 
STUDENTS WITH DISABILITIES 
 
Federal Law Compliance 
Charter School shall adhere to all provisions of federal law related to students with disabilities including, 
but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities 
Act of 1990, and the Individuals with Disabilities Education Improvement Act of 2004. 
 
Public School Choice Service Plan for Students with Disabilities 
In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation 
Act of 1973, Charter School agrees to sign the Public School Choice Service Plan for Students with 
5ƛǎŀōƛƭƛǘƛŜǎ !ǎǎǳǊŀƴŎŜ CƻǊƳ όά!ǎǎǳǊŀƴŎŜ CƻǊƳέύΦ  ¢ƘŜ !ǎǎǳǊŀƴŎŜ CƻǊƳ ŀǎǎǳǊŜǎ ǘƘŀǘ ǘƘŜ ŀǿŀǊŘŜŘ t{/ 
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Charter School will abide by the conditions and requirements of the Chanda Smith Modified Consent 
Decree. Signing the Assurance Form also assures that Charter School, which has been selected to operate 
a PSC school, agrees to use positive behavioral interventions and supports to address the learning and 
behavioral needs of students with disabilities in accordance with the federal Individuals with Disabilities 
9ŘǳŎŀǘƛƻƴ !Ŏǘ όL59!ύ όнл ¦Φ{Φ/Φ {ŜŎΦ мплл Ŝǘ ǎŜǉΦύ ŀƴŘ ǘƻ ŎƻƳǇƭȅ ǿƛǘƘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ 5ƛǎŎƛǇƭƛƴŜ CƻǳƴŘŀǘƛƻƴ 
Policy.  Charter School, selected to operate a PSC school, further agrees to protect the rights of 
students with disabilities and their parents or guardians relative to 1) prior notice and consent, 2) access 
to records 3) confidentiality, and 4) due process procedures.  The school will maintain a written 
description of the annual notification process used to inform parents/guardians of the policies regarding 
Nondiscrimination (Title 5 CCR 4960 (a)), Sexual Harassment (EC 231.5 (a) (b) (c), Title IX Student 
Grievance Procedure (Title IX 106.8 (a) (d) and 106.9 (a)) and Uniform Complaint Procedures (Title 5, CCR 
4600-4671).  Procedures must include a description of how the school will respond to complaints and 
how the District will be notified of complaints and subsequent investigations.  Furthermore, Charter 
{ŎƘƻƻƭ ŀƎǊŜŜǎ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ǘƘŜ [ƻǎ !ƴƎŜƭŜǎ ¦ƴƛŦƛŜŘ {ŎƘƻƻƭ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9Řucation Local Plan Area 
(SELPA), as required by all public schools formed or approved by the District. 
 
Special Education Program 
Charter schools must ensure that no student otherwise eligible to enroll in their charter school will be 
denied enrollment due ǘƻ ŀ Řƛǎŀōƛƭƛǘȅ ƻǊ ǘƻ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΩǎ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻǾƛŘŜ ƴŜŎŜǎǎŀǊȅ ǎŜǊǾƛŎŜǎΦ 
Policies and procedures are in place to ensure the recruitment, enrollment and retention of students with 
disabilities at charter schools.  
 
Prior to LAUSD Board of Education approval, Charter School will execute a Memorandum of 
¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύ ōȅ ŀƴŘ ōŜǘǿŜŜƴ [!¦{5 ŀƴŘ /ƘŀǊǘŜǊ {ŎƘƻƻƭ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ŀƴŘ ŦǳƴŘƛƴƎ 
of special education services consistent with the requirements of the LAUSD Special Education Local Plan 
!ǊŜŀ όά{9[t!έύ [ƻŎŀƭ tƭŀƴ ŦƻǊ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴΦ 
 
SELPA Reorganization  
The Los Angeles Unified School District is approved to operate as a single-District SELPA under the 
provisions of Ed. Code § 56195.1(a) and intends to continue operating as a single-District SELPA as in the 
current structure but has created two school sections (District-operated Programs and Charter-operated 
Programs) under the administration of one single Administrative Unit pursuant to a reorganization plan 
approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the 
reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-authorized 
charter schools to elect one of the three options available under the LAUSD SELPA. Prior to an Option 
election, all District-authorized charter schools were required to participate as a school of the District 
under the District-Operated Programs Unit. Prior to the beginning of the 2013-2014 school year, all 
District-authorized charter schools, other than those that had previously executed an Option 3 
aŜƳƻǊŀƴŘǳƳ ƻŦ ¦ƴŘŜǊǎǘŀƴŘƛƴƎ όάah¦έύΣ ǿŜǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ŜȄŜŎǳǘŜ ŀ ƴŜǿ ah¦ ǎŜǘǘƛƴƎ ŦƻǊǘƘ ǘƘŜ [!¦{5 
SELPA option election for the remainder of the charter petition term. The Charter-operated Program 
schools do not have LEA status but will function in a similar role in that each charter school will be 
responsible for all special education issues including services, placement, due process, related services, 
special education classes, and special education supports. Charter schools may apply for membership in 
the Charter-operated Program section of the SELPA. These schools will receive support from a Special 
Education Director for the Charter-operated Programs.  
 
Compliance with Child Find Activities: Conversion and Public School Choice (PSC) Schools 
District-authorized conversion and PSC charter schools must conduct Child Find activities for students 
residing in their pre-charter and/or PSC attendance areas (including private school students), so that 
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students who have or are suspected of having a disability and needing special education and related 
services are appropriately identified and, if necessary, referred for evaluation in accordance with state 
and federal law. Conversion and PSC charteǊ ǎŎƘƻƻƭǎ Ƴǳǎǘ ŘƛǎǘǊƛōǳǘŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ōǊƻŎƘǳǊŜΣ ά!ǊŜ ¸ƻǳ 
tǳȊȊƭŜŘ ōȅ ¸ƻǳǊ /ƘƛƭŘΩǎ {ǇŜŎƛŀƭ bŜŜŘǎΣέ ǇǊƻƳƛƴŜƴǘƭȅ ŘƛǎǇƭŀȅ ǘƘŜ tŀǊŜƴǘ wŜǎƻǳǊŎŜ bŜǘǿƻǊƪ ǇƻǎǘŜǊΣ ŀƴŘ ǳǎŜ 
other District materials to address the search and serve  ǊŜǉǳƛǊŜƳŜƴǘ ƻŦ ǘƘŜ ƭŀǿ όŜΦƎΦΣ ά¢ƘŜ IEP and 
¸ƻǳέύΦ   
 
Modified Consent Decree Requirements 
All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the 
ǘŜǊƳǎΣ ŎƻƴŘƛǘƛƻƴǎ ŀƴŘ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ /ƘŀƴŘŀ {ƳƛǘƘ aƻŘƛŦƛŜŘ /ƻƴǎŜƴǘ 5ŜŎǊŜŜ όάa/5έύ ŀƴŘ ƻǘƘŜǊ 
court orders imposed upon the District pertaining to special education. The MCD is a consent decree 
entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in 
LAUSD. It is an agreement of the parties approved by the federal court and monitored by a court-
appointed independent monitor. The MCD includes nineteen statistically measureable outcomes and 
facilities obligations that the District has to achieve to disengage from the MCD and federal court 
oversight. All chŀǊǘŜǊ ǎŎƘƻƻƭǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ǳǎŜ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ {ǇŜŎƛŀƭ 9ŘǳŎŀǘƛƻƴ tƻƭƛŎƛŜǎ ŀƴŘ tǊƻŎŜŘǳǊŜǎ 
Manual and Welligent, the District-wide web-based software system used for online Individualized 
9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳǎ όάL9tǎέύ ŀƴŘ ǘǊŀŎƪƛƴƎ ƻŦ ǊŜƭŀǘŜŘ ǎŜǊǾƛŎŜǎ ǇǊƻǾƛŘŜd to students during the course of 
their education. 
 
!ǎ ǇŀǊǘ ƻŦ ŦǳƭŦƛƭƭƛƴƎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƻōƭƛƎŀǘƛƻƴǎ ǳƴŘŜǊ ǘƘŜ a/5Σ ǎǘǳŘŜƴǘ ƭŜǾŜƭ Řŀǘŀ ǊŜǉǳŜǎǘǎ ŦǊƻƳ 5ƛǎǘǊƛŎǘ-
operated and Charter-operated schools are made on a regular basis. The requested data must be 
subƳƛǘǘŜŘ ƛƴ ǘƘŜ hŦŦƛŎŜ ƻŦ ǘƘŜ LƴŘŜǇŜƴŘŜƴǘ aƻƴƛǘƻǊΩǎ όάhLaέύ ǊŜǉǳƛǊŜŘ ŦƻǊƳŀǘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ 
hLaΩǎ ǊŜǉǳƛǊŜŘ ǘƛƳŜƭƛƴŜǎ ŀƴŘ ŀǎ ŦƻƭƭƻǿǎΥ 
 
ǒ  End of Year Suspension 

 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of suspension, 
number of days suspended, and reason for suspension.  
 

ǒ Statewide Assessment Data (Including Charter Schools)  
 

The usual file including District ID.  
 

ǒ Norm day 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  
 

ǒ  CBEDS (Including Charter Schools)  
 
ǒ All Students enrolled as of December 1 of each school year  

 
District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school 
name and local district for all students enrolled on norm day.  
 

ǒ  Dropout (Including Charter Schools)  
 

District ID, CSIS ID, last name, first name, middle name, date of birth, grade, last location, school 
name and local district  
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ǒ Monthly SESAC and Suspension data (Including Charter Schools)  
 
ǒ Graduation roster from all LAUSD schools (Including Charter Schools) with 12th grade SWD  
 

The MCD requirŜǎ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎ ǘƻ ƛƳǇƭŜƳŜƴǘ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ ƛƴǘŜƎǊŀǘŜŘ ǎǘǳŘŜƴǘ ƛƴŦƻǊƳŀǘƛƻƴ ǎȅǎǘŜƳ 
which is referred to as My Integrated Student Information System (MiSiS). MiSiS is a suite of applications 
which is designed to capture all District student data. All charter schools are required to utilize MiSiS 
beginning August 1, 2014 upon the release of Milestone 8 which includes the final set of functionalities 
required to comply with the MCD. Upon charter school full utilization of MiSiS, the list of required data 
above will automatically be captured within MiSiS. 
 

I. GENERAL INFORMATION 
 

GENERAL INFORMATION  

¶ The contact person for Charter School is: Dr. Mariana Robles 

¶ The contact address for Charter School is: 474 S. Hartford Ave.  
Los Angeles, CA 90017 

¶ The contact phone number for Charter School is: 213-481-3200 

¶ The proposed address or target community of 
Charter School is: 

474 S. Hartford Ave. 
Los Angeles, CA 90017 

¶ This location is in LAUSD Board District: 2 

¶ This location is in LAUSD Educational Service 
Center: 

East 

¶ The grade configuration of Charter School is: TK-2nd     

¶ The number of students in the first renewal year 
will be: 

360 

¶ The grade level(s) of the students in the first year 
will be: 

TK-2nd     

¶ The scheduled opening date of Charter School in 
its first renewal year: 

August 10, 2015 

¶ The enrollment capacity is: 
(Enrollment capacity is defined as all students who are enrolled in 
Charter School regardless of student residency). 

360 

¶ The type of instructional calendar (e.g. 
traditional/year-round, single track/multi-track, 
extended day/year) will be: 

Traditional 

¶ The bell schedule for Charter School will be: 8:00am classes begin 
Dismissal:  M, W, F: 2:55pm 
T, Th: 2:00pm 

¶ The term of this charter shall be from: July 1, 2015 to June 30, 2020 

 

II.  COMMUNITY NEED FOR PARA LOS NIÑOS ɀ EVELYN THURMAN GRATTS PRIMARY CENTER 
 
The Para Los Niños ς Evelyn Thurman Gratts Primary Center was founded by Para Los Niños (PLN, PLN 
GPC or PLN-Gratts Primary Center), which has been a leader in providing educational and social services 
to children and their families within the Pico-Union area for over 30 years.  Para Los Niños has an 
intense focus on the whole child, understanding that children live and learn within the context of a 
family, and a family lives and learns within the context of a community. We have therefore created an 
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approach to supporting children and families that ŀŘŘǊŜǎǎŜǎ ŜŀŎƘ ŎƘƛƭŘΩǎ ƴŜŜŘǎ ƛƴ ǘƘŜ ŎƻƴǘŜȄǘ ƻŦ ƘƛǎκƘŜǊ 
family and community, providing comprehensive and accessible supports in places where children and 
families can best and most readily access them.  
 
Accordingly, Para Los Niños aims to close the achievement gap and interrupt generational cycles of 
poverty that often plague the communities we serve, by integrating high quality education with family 
support and mental health services, and ŀǘǘŜƴŘƛƴƎ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ōŀǎƛŎ ǎƻŎƛŀƭΣ ŜƳƻǘƛƻƴŀƭΣ ǇƘȅǎƛŎŀƭΣ ŀƴŘ 
psychological needs in order to free them to concentrate on achieving their true and fullest potentials. 
Through the provision of high quality education coupled with family and mental health support services 
offered on or near our educational sites, children and families will be afforded greater opportunities to 
reach their academic and social potentials, and develop in healthy ways. 
 
Para Los Niños is an independent 501(c) (3) organization, founded in 1980 as a single child development 
ŎŜƴǘŜǊ ƻƴ [ƻǎ !ƴƎŜƭŜǎΩ {ƪƛŘ wƻǿΦ tŀǊŀ [ƻǎ bƛƷƻǎ is now a leader in providing educational, mental health 
and family support services to children and their families. In 2013-14, our combined direct and indirect 
services benefited 7,500 children, youth, and their families across some of the most economically 
ŎƘŀƭƭŜƴƎŜŘ ƴŜƛƎƘōƻǊƘƻƻŘǎ ƛƴ [ƻǎ !ƴƎŜƭŜǎΦ t[bΩǎ ŎǳǊǊŜƴǘ ǇǊƻƎǊŀƳǎ ƛƴŎƭǳŘŜΥ  
 

¶ The Para Los Niños Charter Elementary School;  

¶ The Para Los Niños Middle School; 

¶ Ten early education centers, including four newly opened Head Start facilities;  

¶ School-based and community mental health services through a contract with the Los Angeles 
Country Department of Mental Health; 

¶ Family support services, including concrete supports, case management, home visitation, 
psycho-social and psycho-educational family and child support groups (parenting, substance 
abuse, domestic violence, social skills, financial literacy, etc.), funded by the Los Angeles County 
Department of Children and Family Services, First 5 LA, and a variety of other public and private 
funders;  

¶ Youth workforce services, including comprehensive academic, workforce and post-secondary 
education preparation and training, basic skills training, computer literacy, funded by City of Los 
Angeles Economic and Workforce Development Department; and  

¶ Community engagement and capacity building services building parent leadership and 
community knowledge through funding from First 5 LA, the Department of Public Health and 
community and school partnerships. 

 
Para Los Niños opened its Charter Elementary School in 2002 to serve 398 children in grades K-5, and its 
Charter Middle School in 2008 to serve 167 students in grades 6-8. These schools serve some of the 
most densely populated, underserved communities in Los Angeles. The decision to expand our academic 
program to the Pico-Union area was based on our track record of success at the PLN Charter Elementary 
School. Thus, in 2010, the Public School Choice (PSC) resolution established the Para Los Niños ς Evelyn 
Thurman Gratts Primary Center at 474 S. Hartford Avenue, Los Angeles 90017, in partnership with the 
Los Angeles Unified School District (LAUSD), to provide parents and students with expanded choices in 
the types of educational opportunities that are available within the public school system. 
 
PLN GPC strives to cultivate and to celebrate the potential within each child and equip students with the 
skills, knowledge and confidence necessary to pursue excellence and succeed in a multi-cultural world.  
PLN GPC provides a nurturing, safe environment that inspires critical thinking, imagination, self-reliance 
and respect for others.  We are deeply committed to supporting the academic achievement and overall 
wellness of the children and families in our school community. Our approach to urban education fulfills 
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this mission, ensuring that high quality education is coordinated with the support services necessary to 
reduce learning barriers, enhance strengths and resiliency, and close the achievement gap that plagues 
many urban communities in Los Angeles. 
 
 

A. SCHOOL PERFORMANCE OVER THE LAST FOUR YEARS 
  

1. Academic Performance Data and Other Absolute and Comparati ve Performance 
Indicators  

 
Performance Indicator #1:  Serving the Resident Student Population 
Since September 2010, PLN GPC has served the community need for a school that serves kindergarten 
and first grade.  Prior to the creation of PLN GPC, our neighboring school, Gratts Learning Academy for 
Young Scholars (GLAYS), did not have the space to serve students in those grades within our community.   
The facility that PLN GPC currently occupies was created to serve students in kindergarten through 
second grade.  In PLN GPCΩǎ ŎǳǊǊŜƴǘ ŎƘŀǊǘŜǊ ǘŜǊƳΣ t[b ς Gratts Primary Center was to serve up to 272 
resident K-2 students, and in the current year its resident enrollment surpassed that number by 26 
students, approximately an 8.5% increase over and above the District requirement.  The following 
record of resident and non-resident attendance exhibits the need for our primary center to serve 272 
TK-1 resident students, annually.  In each year, except the first year of operation, the number of resident 
students has exceeded the number required by LAUSD, which underscores the need for PLN - Gratts 
Primary Center. 
 
Note: All figures below are based on the Month 2 report in each school year as well as from the SIS 
reporting system based off of total students enrolled. 

 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015* 

Resident 270 276 290 300 298 

Non-Resident 52 74 59 33 34 

Total 322 350 349 333 332 

*Month two reporting period 
 
Performance Indicator #2:  Consistent Ratings of άtǊƻŦƛŎƛŜƴǘέ ƻƴ !ƴƴǳŀƭ tŜǊŦƻǊƳŀƴŎŜ-Based Oversight 
Visits by the LAUSD Charter Schools Division  
PLN - Gratts Primary Center has been evaluated as proficient (a score of 3) in every year of operation in 
the Student Achievement and Educational Performance category of the Charter School Division (CSD) 
annual oversight visit.  This evaluation is based on the internal data collected by PLN GPC and reviewed 
by the CSD.   
 
The following table summarizes the CSD Annual Performance-Based Oversight Visit Notes and Ratings: 
 

Date March 3, 2011 March 9, 2012 March 7, 2013 May 6, 2014 

Student 
Achievement 
and Educational 
Performance 
Rating 

3 
Proficient 

3 
Proficient 

3 
Proficient 

3 
Proficient 

Identified 
Strengths in 

This school is a 
new school and 

School reports that 
they identify English 

School Performance 
Framework rating: N/A  

Over 75% of 
students in First 
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CSD Annual 
Oversight Visit  

began operation 
in fall 2010. No 
academic 
performance data 
is available from 
the CDE.  
 
Data: This school 
utilizes a 
nationally-normed 
assessment, 
AIMSweb, to 
measure their 
academic 
performance and 
growth 
particularly in light 
of the fact that 
they do not 
administer the 
STAR since they 
are a K-1 school. 
School leadership 
is very data 
cognizant and has 
analyzed internal 
benchmark 
assessment by 
individual 
measures; data 
are also regularly 
shared and 
thoroughly 
analyzed by 
teachers. Data for 
the first two 
benchmarks were 
thoroughly 
analyzed by grade 
level after which 
areas of concern 
and specific 
actions were 
established.  
 

learners in a timely 
manner; 
reclassification rate is 
0% which is 
comparable to the 
District average (This is 
a K-1 school.)  
 
On all 7 kindergarten 
measures used in Fall 
and Winter, the 
percentage of students 
scoring in Tier 1 and 2 
increased, while those 
scoring in Tier 3 
decreased.  
 
Among the bilingual 
kindergarten classes, 
47% of students scored 
in Tier 3 in the fall, 
while 1% scored in Tier 
3 in the spring.  
 
Among kindergartners, 
the percentage of 
students scoring in Tier 
3 was reduced by half 
on 2 math measures.  
 
On all 9/10 first grade 
measures used in Fall 
and Winter, the 
percentage of students 
scoring in Tier 1 
increased or stayed the 
same.  
 
English Grade 1 
classrooms 
experienced significant 
growth on the 
Phoneme 
Segmentation Fluency 
(PSF) measure, 
increasing Tier 1 
students by 25%.  
 
Bilingual grade 1 

 
AYP criteria met: N/A 
(though CDE indicates 
1 of 3 AYP criteria met 
through the Pair and 
Share method 
described below)  
 
School-wide API: N/A 
(K-1 school; CDE also 
reports no API for 
school)  
 
CST ELA and Math 
proficiency results 
exceed those of 
resident schools- 
Cannot be officially 
determined as this 
school is not renewing 
and this is a K-1 school. 
However, the CDE 
indicates 43% in ELA 
and 60.5% in math 
proficiency based on 
Pair and Share method; 
one of which exceeds 
that of LAUSD (50.1% 
in ELA and 53.5% in 
math).  
 
Reclassifies English 
Learners at a rate 
higher than District 
average which is 20.5% 
in 2012 and consistent 
with applicable District 
and State reporting 
policies  
 
 

Grade met their 
grade level 
targets in 
AIMSweb across 
math and reading 
assessments.  
 
In 6 out of 8 
areas, there was 
a 10% or higher 
increase in 
mathematics and 
reading from Fall 
to Spring in both 
Kindergarten and 
First Grade.  
 
75.5% of 
students met the 
annual ELD 
growth which it 
describes as a 
20% percentage 
points more than 
the District.  
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classrooms have more 
than 90% of students 
scoring in Tiers 1 and 2 
on ELA measures.  
 
Among first grade, 93% 
of students scored in 
Tier 1 or 2 on the Oral 
Counting Measure 
(OCM).  
 
CELDT data, as 
reported by school 
leadership reflect the 
following:  
 
87% of students who 
were administered the 
CELDT in kindergarten 
and as first graders 
achieved the target 
goal of advancing one 
ELD level  
 
45% of students who 
were administered the 
CELDT in kindergarten 
and as first graders 
exceeded the target 
goal of advancing one 
ELD level  
 

 
 
t[bΩǎ !ǎǎŜǎǎƳŜƴǘ ƻƴ Performance Indicator #3:  PLN - Gratts Primary Center Meets the Minimum 
Standard for Charter Renewal  
Pursuant to EC Section 47607(a)(3)(A), the most important factor in determining whether to grant a 
charter renewal is the increase in pupil academic achievement for all groups of pupils served by the 
charter school. PLN GPC meets the minimum standard for renewal as stated in EC Section 
47607(b)(4)(A): 
 
ά¢ƘŜ Ŝƴǘƛǘȅ ǘƘŀǘ ƎǊŀƴǘŜŘ ǘƘŜ ŎƘŀǊǘŜǊ ŘŜǘŜǊƳƛƴŜǎ ǘƘŀǘ ǘƘŜ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ƻf the charter school is 
at least equal to the academic performance of the public schools that the charter school pupils would 
otherwise have been required to attend, as well as the academic performance of the schools in the 
school district in which the charter school is located, taking into account the composition of the pupil 
ǇƻǇǳƭŀǘƛƻƴ ǘƘŀǘ ƛǎ ǎŜǊǾŜŘ ŀǘ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦέ 
  
t[bΩǎ determination is made pursuant to documented and clear and convincing data from assessments 
for demographically similar pupil populations in comparison schools.  
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PLN GPC has served grades K-1 during the term of its charter.  Due to the lack of state assessment data 
(STAR testing begins at 2nd grade in California and the SBAC begins in 3rd grade), it is particularly difficult 
to obtain data that is directly correlated to pupil populations in schools PLN GPC students would 
otherwise attend.  Despite these challenges, we can nevertheless use nationally norm-referenced tests 
ǘƻ ŎƻƳǇŀǊŜ ƻǳǊ ǎǘǳŘŜƴǘǎΩ performance to those of their same-age peers from the test's norm group. 
¢Ƙƛǎ ŎƻƳǇŀǊƛǎƻƴ ǇŜǊƳƛǘǎ ŀ ƳƻǊŜ ƳŜŀƴƛƴƎŦǳƭ ƛƴǘŜǊǇǊŜǘŀǘƛƻƴ ƻŦ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ǎŎƻǊŜǎΣ ŀƴŘ ƘŜƭǇǎ 
us provide documented and clear, convincing data.  
 
PLN GPC has addressed this challenge using the AIMSweb assessment tool.  Over the last four years, we 
have used this assessment to gauƎŜ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΦ  AIMSweb is a statistically valid and highly 
recognized, criterion-based and norm-referenced assessment provided by Pearson.  It is tailored 
particularly for K-5 students and English Learners.3   
 
The AIMSweb Success Probability targets directly address the question of most concern to educators: 
What is the probability that students scoring at this level on the AIMSweb measure will pass the state 
test? AIMSweb targets are based on the methodology that has been used most often in published 
research studies that correlate AIMSweb performance to success on state tests.4  According to AIMSweb 
researchers: 
   
άAIMSweb offers two criterion-based default cut scores for reading and math measures at each grade 
and screening period, associated with 80% and 50% probability of passing the typical state assessment.  
AIMSweb screening reports also refer to a target, which is a score that you would ideally like all students 
to achieve. Generally, it is a score level that indicates that the student is on track for success. Targets 
may be either criterion-referenced or norm-referenced; an example of the former is the score indicating 
ŀƴ ул҈ ǇǊƻōŀōƛƭƛǘȅ ƻŦ ǇŀǎǎƛƴƎ ǘƘŜ ǘȅǇƛŎŀƭ ǎǘŀǘŜ ǘŜǎǘ ƛƴ ǊŜŀŘƛƴƎ ƻǊ ƳŀǘƘŜƳŀǘƛŎǎΦέ5 
 
In other words, AIMSweb has the ability to predict how well a student will do on a typical state 
assessment.   
 
Over the past four years, PLN GPC has used AIMSweb default cut scores and corresponding targets to 
inform grade-level growth targets using the Test for Early Literacy (TEL)6 , Medidas incrementales de 
destrezas esenciales Test for Early Literacy (MIDE-TEL)7 and Test for Early Numeracy (TEN) measures8τ
the results of which are most predictive of successτin our Sheltered-English immersion program (SEI) 
and for students participating in our Dual Language/Transitional Bilingual program.   
 
There are four tiers of students reported on the AIMSweb class reports: 
 

Well Above Average: These students' probability of success on the typical state assessment is 
over 90%. 
Above Average:  Students who fall into this rage have a greater than 80% probability of success 
on the typical state assessment. 

                                                           
3
 http://www.aimsweb.com/wp-content/uploads/AIMSweb-National-Norms-Technical-Documentation.pdf 

4
 http://pearsonassessmentsupport.com/support/index.php?View=entry&EntryID=4334 

5
 https://aimsweb.pearson.com/downloads/AIMSweb_introguide.pdf 

6 TEL Skills for SEI ς Letter Naming Frequency (LNF), Letter Sound Frequency (LSF), Phoneme Segmentation Frequency (PSF) and Nonsense Word 
Frequency (NWF) 
7 TEL MIDE Skills for Spanish  Speakers ς Letter Naming Fluency(M-LNF), Letter Sound Fluency(M-LSF), Syllable Segmentation Fluency(M-SSF), 
Syllable Reading Fluency (M-SRF), Syllable and Word Spelling (M-Syll Spell and M-Spell), Oral Reading Fluency (R-SPAN)  
8 TEN Skills for all ς Oral Counting (OCM), Number Identification (NIM), Quantity Discrimination (QDM) and Missing Number (MNM)  
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Average:  These students' probability of success on the typical state assessment is between 50% 
and 80%. 
Below Average:  These students have a less than 50% probability of success on the typical state 
assessment.  

 
The following charts summarize the PLN GPC AIMSWeb results, disaggregated by class (bilingual or 
Sheltered English Instruction, or SEI), year and subject (math or ELA).  Our English Learners, who 
represent a significant subgroup of our school, have made significant progress as it relates to English 
Language Development each year.  Ninety-three percent of our students are Latino; more than 90%  are 
socioeconomically disadvantaged; and approximately 80% are English Learners.  Given the age of our 
students and the short time we have them in our care, we have focused our internal data analysis on the 
success of our students within our Sheltered English Immersion (SEI) and Transitional Bilingual program 
(TBP) as those ƘŀǾŜ ŀ ŘƛǊŜŎǘ ƛƳǇŀŎǘ ƻƴ ƻǳǊ ǎǘǳŘŜƴǘǎΩ 9[! ŀƴŘ ƳŀǘƘ ŀŎƘƛŜǾŜƳŜƴǘΦ  
 
Each of the following charts shows the percentage of first grade students who would have an 80% or 
higher chance of success on a typical statewide assessment (Shepard, Kagan, & Wertz, 1998).  
wŜŎƻƎƴƛȊƛƴƎ ǘƘŀǘ ǊŜƭƛŀōƛƭƛǘȅ ŀƴŘ ǾŀƭƛŘƛǘȅ ƻŦ ŀǎǎŜǎǎƳŜƴǘǎ ƛƴŎǊŜŀǎŜ ǿƛǘƘ ŎƘƛƭŘǊŜƴΩǎ ŀƎŜΣ ǿŜ ŘŜŎƛŘŜŘ ǘƻ 
include data from the first grade students; kindergarten student data shows similar trends.  
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According to the data above, our first grade students, most of whom are English Learners and 
socioeconomically disadvantaged, have shown increasing proficiency year after year in all measures 
(measures listed in the footnote on page 19) within AIMSweb.  Even with general allocations of our 
students into the broad category of proficient and higher, without specifically detailing the number 
advanced and all other students distributed into basic, below basic and far below basic evenly, our 
school-wide percentage of students meeting grade level targets (i.e. proficiency) in Math and ELA 
measurements is well above 60% overall.  The average three year API for surrounding elementary 
schools in our community is approximately 794, which equates to less than 60% of all students scoring 
proficient or higher on the ELA and mathematics on the STAR assessment. As a result, we can also 
conclude that if our students remained at PLN GPC through the second grade, their academic 
performance on the STAR assessment would be at least equal to the academic performance of the 
public schools that PLN GPC pupils would otherwise have been required to attend, as well as the 
academic performance of demographically similar LAUSD schools based on the average 3 year API 
scores for surrounding schools in our community.  (Please see surrounding schools chart on page 26 for 
further detail).  
 
PLN GPC not only uses annual summative data from AIMSweb, but also administers AIMSweb 
throughout the year to serve as a formative assessment tool.  Instructional leaders and teachers then 
analyze this data via a tiered intervention approach to guide instruction three times during the school 
year.  
 
We are very confident that PLN GPC provides an exceptional education to the primary-aged students 
who reside in our immediate Pico-Union neighborhood.  These results evidence that PLN GPC has not 
only shown high achievement in terms of student outcomes, but also strong growth.  This synthesized 
analysis therefore points to the fact that PLN GPC offers a high quality education program.  The 
following reflection highlights our successes to date, transparently calls attention to our challenges, and 
discusses ways in which PLN GPC aims to continuously improve in this next charter term. 
 

2. Success of the Innovative Features of the Educational Program  
Each innovative feature below is at the heart of the successful results presented in section 1.  
Throughout this section you will learn how these areas lead to the success already highlighted, but 
particularly for English learners and disadvantaged youth.  

¶ Services for Students and Families at School Sites 

¶ Parent Engagement and Skill-Building 

¶ Instructional Model 
 
There are several unique features of the PLN GPC instructional program that are tailored to our specific 
community and support the positive student outcomes cited above.  The PLN responsive educational 
model builds on best practices, fosters academic achievement as well as critical thinking and inquiry, 
and is tailored to respond to the circumstances and needs of our students and their families. Our model 
ŀǘǘŜƴŘǎ ǘƻ ǘƘŜ άǿƘƻƭŜ ŎƘƛƭŘέ ŀǎ ǿŜƭƭ ŀǎ ƘƛǎκƘŜǊ ŦŀƳƛƭȅΣ ŎƻƻǊŘƛƴŀǘƛƴƎ ŀƴŘ ƛƴǘŜƎǊŀǘƛƴƎ ŜŦŦŜŎǘƛǾŜ ŜŘǳŎŀǘƛƻƴŀƭ 
services with social support services in a way that engages families and holds high expectations for 
children and their communities.  
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Our responsive educational model is summed up in the following graphic: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Services for Kids and Families at School Sites 
Children living in poverty face significant challenges to academic achievement. Even the finest 
educational programs are threatened in economically disadvantaged communities by harmful and 
pervasive social issues, such as lack of basic necessities, homelessness, violent crime, child abuse and 
neglect, chaotic or unstable homes, inadequate access to health care, poor nutrition, and mental illness..  
 
PLN GPC recognizes that these social issues must be addressed within the context of a high-quality 
education in order for students to achieve their maximum academic potential. Our Integrated Service 
Delivery Model brings critical and targeted social, clinical, and family services supports, provided by PLN 
professionals to families and students at the school site and in their homes. By co-locating services on 
ǘƘŜ ǎŎƘƻƻƭΩǎ ŎŀƳǇǳǎΣ ǿŜ ƛƳǇǊƻǾŜ ŀŎŎŜǎǎƛōƛƭƛǘȅ ŀƴŘ ǘƛƳŜƭƛƴŜǎǎ ƻŦ ƛƴǘŜǊǾŜƴǘƛƻƴǎ ŦƻǊ ǎǘǳŘŜƴǘǎΣ ŦŀƳƛƭƛŜǎΣ ŀƴŘ 
referring school staff.  Additionally, Para Los Niños plays a critical role not only scaffolding children in the 
classroom, but also serving their parents through supportive services, parent education and community 
leadership and capacity building. 
 
PLN GPC staff benefit from the expertise and resources provided by mental health services and family 
supportive services.  These service providers work closely with teachers to understand the factors that 
may impact studentsΩ academic performance, support teachers with classroom interventions, and 
provide them with resources for struggling students and families. 
 
Our integrated services are successful because PLN has built and sustained trusting relationships with 
neighborhood families over many years. Since our founding, we have employed a full-time social worker 
to help children transition smoothly into kindergarten and identify needs.  We will continue to provide 
support for our families and we will make adjustments to our service model as dictated by the needs of 
our community   When a student and family experience a trusting and supportive academic 
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environment and are able to engage in candid conversations about factors contributing to the success of 
the child, educational outcomes improve.  
 
Another innovative feature of our integrated service model is the PLN Universal Screener, which we 
implemented in full this year.  The Universal Screener is a questionnaire for all parents, new and 
returning, which identifies family needs and strengths and enables us to provide services in a timely 
way. The importance of early access to mental health services at the primary level is paramount to our 
preventative and responsive approach.  
 
Parent Engagement and Skill-Building 
Deep parent engagement and skill-building are essential to our educational model. Since t[b Dt/Ωǎ 
initial charter petition, we have received funding year after year to develop parent and community 
leaders within the PLN GPC school community. For example, our Senderos (Pathways) program, which 
began in 2012, develops parent leadership skills and creates collaborative spaces where parents, school 
staff, and community residents work together to improve the lives of children and families living in the 
area.  Together, the group has established its own governance procedures, including membership 
criteria, roles and responsibilities, and voting procedures. It has also self-assessed the assets and 
resources as well as the needs and areas for change, then voted on projects that would improve those 
priority areas.  Parents have implement projects that include a school-based community garden, a 
community chalkboard to share announcements and resources, and a semi-annual neighborhood 
cleanup. Parents participate in a variety of capacity-building activities, from governance and leadership 
opportunities to workshops on a range of issues such as financial literacy, communication, advocacy, 
and leadership. 
 
At PLN GPC, parents not only lead projects, but also engage peers and other stakeholders such as local 
elected officials. For example, parents integrate garden activities into the curriculum, partnering with 
teachers to update the garden, recruiting parents to volunteer to help maintain the garden, and 
engaging students in the garden project. More than 95% of Senderos (more than 20 members) , consist 
of parents from PLN GPC and from the Pico-Union community.  In a recent survey, pre- and post-test 
evaluation results indicate that Senderos participants experienced an increase in self-efficacy as well as 
sense of community.  Baseline data showed that 22% of participants reported low community 
engagement, 37% reported moderate engagement, and 41% reported high engagement. After a year of 
engaging in the Senderos program, where parents collectively prioritized community needs and created 
processes for co-decision making, post- test data showed that 0% reported low engagement, 12% 
moderate engagement, and 88% high engagement. Qualitative analysis reveals that the fundamental 
elements of the Senderos approach to community (self-determination, experiential learning, and 
accountability) were most regarded by parents as the reasons for continuing to participate. Since the 
implementation of the Senderos program two years ago, we have seen an increase in our parent 
participation in parent conferences, afterschool events and assemblies among members of the Senderos 
program.  During this time, PLN GPC has maintained ADA (average daily attendance) from 94% to 96%.   
 
Instructional Model 
The success of PLN GPC is also based on our instructional model, which comprises several innovative 
components.  ¢ƘŜ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ Řŀǘŀ ǿŜΩǾŜ ǇǊŜǎŜƴǘŜŘ ƛƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǎŜŎǘƛƻƴǎ ŀǊŜ ŘŜǇŜƴŘŜƴǘ 
upon the implementation of each of the bulleted items below.  First, we employ a constructivist 
approach, in which learning develops from a range of firsthand experiences through which students are 
able to ask questions, investigate solutions, solve problems and build conceptual understanding.  Next, 
PLN GPC provides both a Structured English Immersion (SEI) and a Transitional Bilingual Education 
Program (TBE) that value the ǎǘǳŘŜƴǘǎΩ ƘƻƳŜ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎǳƭǘǳǊŜ ōȅ ōǳƛƭŘƛƴƎ ǘƘŜƛǊ ŎŀǇŀŎƛǘȅ ƛƴ ōƻǘƘ 
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Spanish and English. STEAM instruction engages students in integrated learning as they explore the 
world around them, create innovative solutions to problems and communicate their results while 
learning Science, Technology, Engineering, Art and Math. Finally, PLN GPC uses a variety of strategies to 
provide students with early and responsive academic intervention.   
 

¶ Constructivist Approach.  Our educational program is founded on contemporary socio-cultural 
research, which tells us that knowledge is constructed as students and more capable others, in 
this case, teachers, work together toward common goals.9 Rooted in the discourse of L.S. 
Vygotsky, the constructivist theory of education holds that development occurs when the 
learner uses the tools of learning (e.g., language and skills) toward a meaningful outcome.10 
With this as the core of our understanding of how all people learn, our curriculum and 
instructional practice is strongly influenced by recommendations from the National Research 
Council and the schools for young children in Reggio Emilia, Italy.  

 

¶ Constructing Environment.  ¢ŜŀŎƘŜǊΩǎ view teaching and learning through a constructivist lens, 
whereby students are valued for who they are and what they bring to the learning context, and 
where questioning and inquiry are not only encouraged, but also expected. At PLN GPC, the 
environment in which students learn is considered a critical element of the instructional 
program, and is called ǘƘŜ άǘƘƛǊŘ ǘŜŀŎƘŜǊΦέ  ¢ŜŀŎƘŜǊǎ ŎŀǊŜŦǳƭƭȅ ƻǊƎŀƴƛȊŜ ǇǊƻǾƻƪƛƴƎ ŀƴŘ 
stimulating objects, books, and other materials in the classroom for children to wonder and 
question, explore and discuss. The environment extends to all areas of the facility and includes 
displays, public documentation, and visual representation of students participating in our 
programs. Common areas become the vehicle for creating a stimulating community 
environment that reflects expectations, standards, and celebrates achievement.   

 

¶ Vigorous Teaching and Learning.  !ǘ ǘƘŜ ŎƻǊŜ ƻŦ ŜŀŎƘ ǘŜŀŎƘŜǊΩǎ ƛƴǘŜǊŀŎǘƛƻƴǎ ǿƛǘƘ ǎǘǳŘŜƴǘǎ ŀƴŘ 
families at PLN GPC is a belief in the capacity of each child to be highly successful. Student 
strengths are identified, celebrated, and used as the foundation for future learning. 
Conversations with students and parents emphasize what students can and will accomplish. 
Students are expected to produce high-quality work and participate in activities that are 
challenging. PLN GPC places students, with their ideas, conversations, and goals at the center of 
all learning. Teachers act as guides, facilitating the acquisition of skills necessary to achieve 
rigorous goals.  We strive to have classroom dialogue that has at least a 50/50 ratio between 
adult and student talk which is important for teachers instructing through a curriculum of 
inquiry. PLN GPC assumes that every one of our students will become a productive and 
contributing member of society and facilitates the development of the tools necessary to do so. 

 

¶ Looping.  Over the past four years, entire grade level teams of teachers loop with students at 
PLN GPC through Kindergarten and 1st, grade.   Students, families, and an entire team of 
nurturing professionals work together for a two to three-year period (including TK) toward the 
same objective, building a foundation for academic success. Teams looping allow teachers to 
track, build on, and celebrate student progress over time; develop relationships with families 
where honest conversations can take place; and, in the event of staff turnover, allows for 
continuity in service to students and their families. 

 

                                                           
9
 R. Tharp, P. Estrada, S. Dalton, & L. Yamauchi (2000). Teaching Transformed. Boulder, Co.: Westview Press. 

10
 L. S. Vygotsky (1978). Mind in Society. Cambridge: Harvard University Press. 
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¶ STEAM (Science, Technology, Engineering, Arts, and Math) Education.  PLN GPC students 
engage in interdisciplinary, arts-infused learning experiences in order to foster creative thinking 
and problem solving, skills absolutely essential for success in the 21st century global economy.  
We know that how we teach is as important as what we teach and that how children learn is 
powerfully linked to what they are able to do.  Therefore, our teachers align the curriculum to 
the California academic and performance standards, including the Common Core State 
Standards (CA CCSS) and the Next Generation Science Standards, so that students have multiple 
and integrated opportunities to develop higher order thinking skills, such as the ability to solve 
problems, generalize ideas and skills, negotiate and compromise as a member of a team, and 
articulate and represent their ideas to others.   

  

¶ Language Development and Literacy.  Our instructional programs are further influenced by 
research showing that most children acquire greater fluency in literacy when taught to read in 
their primary language.11  All work at PLN GPC is framed best practice designed to meet the 
needs of predominantly economically disadvantaged students and English Language Learners 
modeled off of our Charter Elementary School, which has had a Transitional bilingual program 
for nearly 12 years using similar instructional practices with a similar student population. We 
know that for most children, literacy acquisition is most effective when literacy skills are initially 
ƛƴǘǊƻŘǳŎŜŘ ƛƴ ŀ ŎƘƛƭŘΩǎ ŦƛǊǎǘ ƭŀƴƎǳŀƎŜ ŀƴŘ ǘƘŜƴ ǘǊŀƴǎŦŜǊǊŜŘ ƛƴ ŀ ǎȅǎǘŜƳŀǘƛŎ ŀƴŘ ǎǳǇǇƻǊǘƛǾŜ ŦŀǎƘƛƻƴ 
into a second language. For that reason, PLN GPC offers families a choice of a Transition 
Bilingual Education (TBE) and Structured English Immersion Programs (SEI) for all students. 
Students enrolled in the TBE are offered instruction in English Language Arts in Spanish and 
English. 

 

¶ Response to Intervention and Instruction Strategies.  PLN GPC uses a modified Response to 
Intervention and Instruction (RtI2) strategy to ensure that all students and their families are 
supported with appropriate services in our educational and social service programs. RtI2 uses a 
tiered strategy for identifying the service needs of a student. The first stage in applying an RtI2 
model is documentation and school-based assessments. Based on well-articulated outcomes 
school-staff will assess student capacity in academic achievement, social skills, home 
environment, and mental health. Students in need of intervention are then recommended to 
appropriate educational services and, if necessary, social, mental health, and/or family services. 
The effective use of the RtI2 model hinges on regular and systematic documentation of student 
activities and progress and the use of this information to inform practice.  

 
 

3. Areas Of Challenge The School Has Experienced And How They Will Be Improved In The 
New Charter Term 

 
Recent informal interviews have indicated that while teachers think looping is a critical support for our 
students -- as it allows teachers to develop relationships with students and their families -- it is also can 
feel taxing.  As a result of these dependable, long-term relationships, teachers often become trusted 
counselors, motivators, and advocates for our students.  Shifting grade-level content from year to year 
can also be a challenge.  In response to this feedback, school leaders have modified the school schedule 
to increase teacher planning time, collaboration across all PLN charter schools and among grade-level 
teachers.  This additional professional development time supports teachers as they transition from 
kindergarten to first grade and back to Kindergarten the following year.   

                                                           
11 C. J. Ovando, M. C. Combs, & V. Collier. Bilingual and ESL classrooms: Teaching in Multicultural Contexts (4th ed.). New York: 
McGraw Hill. 
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PLN GPC continues to work diligently to develop a collaborative relationship with our LAUSD partner 
school, GLAYS as nearly 70% of our graduating first grade students move on to the second grade at 
GLAYS.  We are in the process of implementing a more meaningful and collaborative partnership that we 
hope to continue throughout the renewal term. One example of progress in this area is our assessment 
practices. GLAYS assesses literacy skills using Dynamic Indicators of Basic Early Literacy Skills (DIBELS), 
which has different guidelines and scoring parameters than does our norm-referenced and criterion-
based assessment AIMSweb. In an effort to share student achievement data in a more effective manner, 
we have consulted with our Education Advisory Council and have shift our internal benchmark 
assessment for language arts from AIMSweb to DIBELS.  The intent of this change is to foster a more 
collaborate working relationship between the PLN GPC first grade teachers and the GLAYS second grade 
teachers, which we hope will spur continued best practice sharing across our professional learning 
communities. 
 
PLN GPC has also exhibited a great ability to identify and provide services and supports to students who 
are achieving below grade level. Our CELDT scores and Title III reports on the CDE reflect student EL 
progress over time:  in 2013-14, 78% of English Learners met their annual growth targets in learning 
English, compared to our AMAO 1 goal of 56% .  However, Internal data show that we have not 
reclassified English Learners to Fluent English Proficient.  While this rate is consistent with other primary 
centers and/or schools serving grades K-1 across Los Angeles Unified School District, we believe there is 
still work to be done this area. 12  Fewer than 20% of ELs enter our school at ELD levels 2 and 3 and the 
remaining ELs enter at level 1. Therefore, over the past four years we have had just two years to move 
students from ELD Level 1 to Level 4.  While we acknowledge the challenge in propelling our ELs at a 
higher rate, we aim to intensify our efforts to provide tiered interventions and progress monitoring from 
the first month students enroll so that our students may obtain English fluency on CELDT at higher rates.  
We also plan to better inform parents of our SEI and TBP instructional programs when they enroll their 
children at PLN GPC.   
 
We also have room for improvement in identifying students performing above grade level and providing 
opportunities for students to vigorously grow beyond grade level expectations.  Because of this, we are 
committed to implementing comprehensive strategies for all students enrolled at PLN GPC.  We also 
Ǉƭŀƴ ǘƻ ŎƻƴǘƛƴǳŜ ǘƻ ƛŘŜƴǘƛŦȅ ǎǘǳŘŜƴǘǎ ǳǎƛƴƎ ǘƘŜ 5ƛǎǘǊƛŎǘΩǎ D!¢9 ƛŘŜƴǘƛŦƛŎŀǘƛƻƴ ǇǊƻŎŜǎǎΣ ŀƴŘ ŀǎ ǘƘƻǎŜ 
students are identified, we will encourage their participation in the programs available through GATE 
such as the Saturday Conservatory of Fine Arts. The goal is to develop school-wide capacity to support 
the academic growth and outcomes of all students, including high-ability learners. 
 
 

B. SURROUNDING SCHOOLS 
 
Within a two-mile radius of PLN GPC, there are 17 comparison schools by which PLN compares our 
ǎŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ  (in addition to the Para Los Niños charter schools).  Out of these schools: 
 

¶ л ǎŎƘƻƻƭǎ ŀǊŜ ǊŀǘŜŘ ά9ȄŎŜƭƭƛƴƎΤέ  

                                                           

12 The percentage of students redesignated as FEP in 2013-14 was 0% for Extera Primary Center, KIPP Illuminar Primary Center, 

Maple Primary Center, Middleton Primary Center, Riordan Primary Center, and Washington Primary Center.  Lake Street 
Primary Center reclassified 0.8% of its ELs.  Source, California Department of Education, 2014 
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¶ п ǎŎƘƻƻƭǎ ŀǊŜ ά!ŎƘƛŜǾƛƴƎΤέ  

¶ мм ǎŎƘƻƻƭǎ ŀǊŜ ƛƴ ά{ŜǊǾƛŎŜ ŀƴŘ {ǳǇǇƻǊǘΤέ ŀƴŘ 

¶ н ǎŎƘƻƻƭǎ ŀǊŜ ά²ŀǘŎƘέ ǎchools. 

¶ Only 2 out of the 17 schools met their 2013 Subgroup Growth API Targets; 

¶ hƴƭȅ у ƻǳǘ ƻŦ ǘƘŜ мт ǎŎƘƻƻƭǎ ŀŎƘƛŜǾŜŘ ŀ нлмо !tL {ǘŀǘŜǿƛŘŜ ǊŀƴƪƛƴƎ ƻŦ άсέ ƻǊ ŀōƻǾŜ ς an 
additional four schools fell into the lowest 20% of schools statewide with a ranking of άмέ ƻǊ 
άнέΤ 
 

SURROUNDING SCHOOLS DEMOGRAPHIC AND PERFORMANCE DATA 

Address: 474  S. HARTFORD AVENUE, LOS ANGELES, CA 90017  

LAUSD Schools 
# of 

Student
s 2013 

% 
Student

s 
Eligible 

for 
Free/ 

Reduce
d Lunch 

% of 
Special 

Ed. 
Student

s 

% of 
English 
Learner

s 

% Major 
Ethnicity #1 

% Major 
Ethnicity #2 

% Major 
Ethnicity 

#3 

2013 
API 

Met 
School
-wide 
Growt

h 
Target

? 

Met 
Subgro

up 
Growth 
Targets

? 

API 3 
Year 

Average 

2013 
API 

Statew
ide 

Rank 

2013 
API 

Similar 
School
s Rank 

School 
Performance 
Framework 

Classification 
(SPF) 

Castelar ES (K-5) 648 60% 4% 60% Asian 68% Latino 25% 
African 

American 
4% 

874 Yes Yes 863 8 8 Achieving 

Charles White ES 
(K-5) 

346 97% 7% 71% Latino 93% 
African 

American 
3% 

Asian 1% 769 No 
No 

(8/17) 
797 3 7 

Service & 
Support 

Clifford Street ES 
(K-5) 

135 88% 10% 19% Latino 87% White 7% Asian 3% 861 Yes 
No 

(11/13) 
840 8 9 

Service & 
Support 

Commonwealth 
ES (K-5) 

758 92% 10% 50% Latino 75% Asian 9% Filipino 9% 858 Yes 
No 

(10/17) 
855 8 9 

Service & 
Support 

Elysian Heights 
ES (K-5) 

231 61% 11% 23% Latino 80% White 10% Asian 5% 817 Yes 
No 

(15/17) 
820 6 7 

Service & 
Support 

Esperanza ES (K-
5) 

781 96% 14% 82% Latino 97% 
African 

American 
18% 

White 1% 675 No 
No 

(8/17) 
685 1 1 

Service & 
Support 

Frank Del Olmo 
ES (K-5) 

786 92% 9% 62% Latino 89% Asian 8% 
African 

American 
1% 

819 Yes 
No 

(9/17) 
830 6 9 Achieving 

Gratts Learning 
Academy for 

Young Scholars 
(GLAYS) (K-5) 

579 96% 11% 57% Latino 94% 
African 

American 
3% 

Asian 1% 746 No 
No 

(8/17) 
735 2 6 

Service & 
Support 

Halldale Ave ES 
(K-5) 

522 93% 12% 27% Latino 80% Asian 12% 
African 

American 
4% 

835 Yes 
No 

(10/17) 
836 7 7 

Service & 
Support 

Logan Span 
School (K-8) 

517 94% 11% 43% Latino 93% Asian 6% 
African 

American 
1% 

746 Yes 
No 

(12/17) 
741 2 5 

Service & 
Support 

Magnolia Ave ES 
(K-5) 

1055 95% 11% 66% Latino 98% 
African 

American 
1% 

White 1% 711 Yes 
No 

(16/17) 
723 3 9 

Service & 
Support 

Mayberry ES (K-
5) 

320 87% 19% 32% Latino 83% Filipino 6% 
African 

American 
6% 

781 Yes 
No 

(11/17) 
783 4 5 Watch 

Norwood Street 
ES (K-5) 

652 95% 13% 46% Latino 96% 
African 

American 
3% 

American 
Indian or 
Alaska 

Native 1% 

729 No 
No 

(12/21) 
735 2 2 

Service & 
Support 

Plasencia ES (K-
5) 

708 92% 10% 38% Latino 90% White 3% 
African 

American 
3% 

786 No 
No 

(9/17) 
774 4 8 Watch 
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SURROUNDING SCHOOLS DEMOGRAPHIC AND PERFORMANCE DATA 

Charter Schools 

Sandra Cisneros 
Learning 

Academy (K-8) 
(CNCA #4) 

653 94% 12% 38% Latino 86% 
African/Am 

1% 
Asian 1% 821 No 

No 
(9/17) 

828 4 7 
Service & 
Support 

Downtown 
Value (K-8) 

457 96% 7% 31% Latino 100% --- --- 837 Yes 
No 

(16/17) 
817 7 10 Achieving 

Equitas 
Academy (K-5) 

430 99% 8% 42% Latino 95% 
African/Am 

2% 
Asian 2% 894 Yes Yes 881 9 10 Achieving 

Metro Charter 
School (K-2) 

75 51% N/A 32% 
Not 

reported 
69% 

Latino 30% --- N/A N/A N/A N/A N/A N/A N/A 

tŀǊŀ ƭƻǎ bƛƶƻǎ 
Evelyn Thurman 
Gratts Primary 

Center  

329 75% 11% 83% Latino 96% 
African/Am 

3% 

American 
Indian or 
Alaska 

Native 1% 

N/A N/A N/A N/A N/A N/A N/A 

Source: CDE Data Quest (www.dataquest.ca.gov) 
 
 

III.  STUDENT POPULATION TO BE SERVED 
 

A. TARGET POPULATION  
 
As discussed in our original charter petition, Pico-Union has always been a community of immigrants. 
Our population consists of mostly emerging English language learners with a large percentage of our 
families originating from Central America, and Guatemala representing the largest swath of our 
community.  More than half of the population within our attendance boundary lives below the federal 
poverty threshold, less than 20% of the adults over the age of 25 have a high school diploma or 
equivalent and more than 90% of the residents within the community we serve identify themselves as 
Hispanic or Latino (www.city-data.com). 
 
We understand the history and composition of this community and recognize its significance in 
developing an appropriate educational program for its students.  In our original charter we sought to 
build PLN GPC in order to relieve overcrowding at GLAYS and to use our whole child, constructivist 
approach to aid students in English language acquisition, and academic and social growth in the 
formative years between ages five and seven.  Primary-aged students need emotional and linguistic 
development more than any other age groupτparticularly students in poverty (Shub, J., & A. DeWeerd. 
2006)  Nearly five years ago, we stated in our charter that our community would match the following 
profile:  
 

¶ The majority (95%) of our students will be Latino. 

¶ Other ethnic groups, including African American and Filipino students, will be represented in 
relatively small percentages, 2% and 1% respectively. 

¶ A high percentage, approximately 70%, of our students will be classified as English Language 
Learners. 

¶ Most of our students, more than 90%, will come from socio-economically disadvantaged homes. 
 
Our Community Profile in the 2013-2014 School year demonstrates that: 

¶ The majority (93%) of our students are Latino. 
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¶ Other ethnic groups, including African American and Filipino students, are represented in 
relatively small percentages, 6% and 1% respectively. 

¶ High percentages, approximately 80%, of our students are/will be classified as English Language 
Learners. 

¶ 93% of our students come from socio-economically disadvantaged homes. 
  
 

B. ENROLLMENT PLAN 
 
PLN GPC plans to serve approximately 360 students in grades TK-2.  The following are enrollment 
projections for the term of this charter: 
 

PLN 
GPC 
will 
serv
e up 
to 
360 
stud
ents 
in 

grades TK-2 throughout its charter term..   
 

IV.   GOALS AND PHILOSOPHY 
  

A. MISSION AND VISION 
 
The mission of the PLN GPC is to help children in grades TK 2 and their families succeed in school and in 
life. 
 
In keeping with the vision for Para Los Niños as an organization, PLN GPC will be a center for urban 
education, providing students and their families with all the support and tools necessary to ensure 
academic success. 
 

A. VALUES 
 

1. Children come first. 
2. The family is essential. 
3. Excellence in all areas. 
4. Respecting and embracing diversity. 
5. Empowering community. 
6. Responsive, compassionate, and inspiring to those we serve. 
7. Highest ethical standards. 
8. Transparency and accountability. 
9. Teamwork and collaborative partnerships. 

 

B. GUIDING PRINCIPLES 
 

Enrollment Roll-Out Plan 

Grade 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020 

K (incl. TK) 190 190 190 190 190 

1 170 170 170 170 170 

2 
N/A 

 
N/A 

 
N/A 

 
N/A 

 
N/A 

 

Total 360 360 360 360 360 
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1. Every child and family has the right and potential to reach high standards of 
achievement. 

2. Every child and family has the right to be respected. 
3. Every child and family has the right to be respected as individuals with different 

academic, socio-emotional, physical, psychological and cultural needs. 
4. Every child and family has the right to safe environments that facilitate healthy 

development and learning. 
5. Every child and family deserves opportunities to engage with and impact the local 

community and global society. 
6. Every child and family deserves access to culturally appropriate practices. 
7. Every child and family has the right to receive integrated services. 

 

C. AN ȰEDUCATED PERSONȱ IN THE 21ST CENTURY 
 

Twenty-first-century learning means that students master content while producing, 
synthesizing, and evaluating information from a wide variety of subjects and sources 
with an understanding of and respect for diverse cultures. Students demonstrate the 
three Rs, but also the three Cs: creativity, communication, and collaboration. They 
demonstrate digital literacy as well as civic responsibility. Virtual tools and open-source 
software create borderless learning territories for students of all ages, anytime and 
anywhere. 

Barnett Berry,                                                                  
Founder and CEO, Center for Teaching Quality 

 
PLN GPC believes that students, in order to be successful, must become active citizens in a democracy 
that is still being shaped. The 21st century is characterized by an exponential and ever-accelerating 
growth of knowledge. There are three key components to being an educated person in the 21st century: 
knowledge, skills development and sense of community.   
 
!ǘ tŀǊŀ [ƻǎ bƛƷƻǎ ǿŜ ǊŜŎƻƎƴƛȊŜ ǘƘŀǘ άƪƴƻǿƭŜŘƎŜέ ǿƘŜƴ ŘŜŦƛƴŜŘ ŀǎ ǎǇŜŎƛŦƛŎ ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƭŀǘŜŘ ǘƻ 
academic disciplines provides lenses through which to see and know the world. Therefore, the 
information we provide our students becomes the knowledge base that shapes the way they see and 
interact in the world. 
 
At Para Los Niños we believe that skills development is an essential function in a rapidly changing and 
increasingly connected global environment. We seek to introduce our students to educational 
technology via the use of IPads in the classroom. In the Spring of 2015 we will introduce ST Math at 
Gratts Primary Center: 

.ƻǊƴ ƻǳǘ ƻŦ ƴŜǳǊƻǎŎƛŜƴŎŜ ǊŜǎŜŀǊŎƘ ŀǘ ǘƘŜ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ /ŀƭƛŦƻǊƴƛŀΣ LǊǾƛƴŜΣ aLb5Ωǎ ǳƴƛǉǳŜ 
ŀǇǇǊƻŀŎƘ ŀŎŎŜǎǎŜǎ ǘƘŜ ōǊŀƛƴΩǎ ƛƴƴŀǘŜ άǎǇŀǘƛŀƭ-ǘŜƳǇƻǊŀƭέ ǊŜŀǎƻƴƛƴƎ ŀōƛƭƛǘȅΦ This ability, which lies 
at the core of innovative thinking and sophisticated problem-solving, allows the brain to hold 
visual, mental representations in short-term memory and to evolve them in both space and 
ǘƛƳŜΣ ǘƘƛƴƪƛƴƎ ƳǳƭǘƛǇƭŜ ǎǘŜǇǎ ŀƘŜŀŘΦ aLb5Ωǎ ŀǇproach consists of language-independent, 
animated representations of math concepts delivered via the Spatial-Temporal (ST) Math® 
software games. 
  ST Math Website (http://www.mindresearch.org/programs/) 

 
At Para Los Niños we believe that ƻƴŜΩǎ ŎƘŀǊŀŎǘŜǊ and sense of community is crucial to the entire 
learning environment. As we seek to educate the whole child at PLN GPC, we herald his or her character 
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development and sense of place and role in the community as equally important to the development of 
knowledge and skills. 
 
 

D. HOW LEARNING BEST OCCURS 
 
Our understanding of how learning best occurs is rooted in our own experience educating students from 
six weeks old through 8th grade students; in addition, we are informed by current research in education 
and examples of best practice around the country (Gandini, 1998; PresidentΩs Committee on Arts and 
Humanities, 2011). This understanding is the foundation of our instructional program for a student 
population of primarily English Language Learners from socioeconomically disadvantaged homes.  Our 
beliefs about how learning best occurs are also based on the work of Paolo Freire, Jean Piaget, John 
Dewey, Steven Krashen, Lev Vygotsky, Linda Darling-Hammond, and many others. We start with the 
premise that children learn best when: 
 

¶ Learning is purposeful and has personal meaning; 

¶ Children are actively involved in the learning process through hands-on and first-hand experiences; 

¶ Learning is inquiry- and project-based; 

¶ Children have first established fluency in their primary language; 

¶ Learning is integrated with the arts and across disciplines; 

¶ Children are given sufficient time and opportunity to navigate complex and reflective learning 
experiences; 

¶ Children are offered multiple ways to represent their understanding of concepts and ideas; 

¶ Children are in a safe environment where they feel comfortable to take risks; and 

¶ Teachers create an engaging school environment that fosters and promotes critical thinking, inquiry, 
creativity, collaboration and academic language. 
 

 
 

E. GOALS FOR ENABLING PUPILS TO BECOME AND REMAIN SELF-MOTIVATED, COMPETENT, AND 

LIFELONG LEARNERS 
 
PLN GPC serves students embarking on the first steps of their educational journey. These pivotal early 
elementary years establish both the academic foundation ŦƻǊ ŦǳǘǳǊŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǘƘŜ ŎƘƛƭŘΩǎ ǇŜǊŎŜǇǘƛƻƴ 
of his or her academic capacity. A positive experience in the primary grades can lead to a lifetime of 
academic successes, we seek to increase positive experiences for primary-aged students (Neuman and 
Roskos, 1998). The overarching goal of PLN GPC is to set a solid foundation so each student can be 
successful in school and in life. More specifically, PLN GPC intends to ensure that all students: 
 

¶ Feel safe at school and at home; 

¶ Have access to the support necessary to maintain good physical and mental health; 

¶ Develop the foundational skills necessary to be successful in 2nd  grade and beyond; 

¶ Develop a positive sense of their own capabilities; 

¶ Are excited about learning. 
 
The following articulates the role of the teacher, child, and parent/caregiver in ensuring students 
become intrinsically motivated, competent, lifelong learners (Woods, 1994; Denton & Kriete, 2013; 
Gandini, 1998; Harvard Family Research Project , 2006): 
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¢ƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ŀǘ PLN GPC iǎ ǘƻΧ  

¶ CƻǎǘŜǊ ŜŀŎƘ ŎƘƛƭŘΩǎ ǇƻǘŜƴǘƛŀƭ ŀƴd unlock her gifts and passions; 

¶ Create a safe and engaging classroom environment where children can take risks and make mistakes 
and where creativity, communication, critical thinking and collaboration are fostered 

¶ VŀƭǳŜ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ǾƻƛŎŜǎΣ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ƛŘŜŀǎ 

¶ Set high standards for academic achievement 

¶ Act as both researcher and facilitator in the learning process 

¶ Have deep and flexible knowledge of content and pedagogy 

¶ Balance direct instruction and student-centered learning 
 

¢ƘŜ ŎƘƛƭŘΩǎ ǊƻƭŜ at PLN GPC ƛǎ ǘƻΧ 

¶ Actively participate in thinking and learning 

¶ Express, interpret and demonstrate his/her knowledge in different ways 

¶ To see themselves as the next generation of leaders, innovators, scientists, artists, writers, and 
historians 

¶ Explore, research and solve complex problems 

¶ Be a productive and responsible member of the school community 
 

¢ƘŜ ǇŀǊŜƴǘκŎŀǊŜƎƛǾŜǊΩǎ ǊƻƭŜ at PLN GPC iǎ ǘƻΧ 

¶ .ŜƭƛŜǾŜ ƛƴ ƘƛǎκƘŜǊ ŎƘƛƭŘΩǎ ǇƻǘŜƴǘƛŀƭ  

¶ ±ŀƭǳŜ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ƘŜǊ ŎƘƛƭŘΩǎ ǾƻƛŎŜΣ ǉǳŜǎǘƛƻƴǎ ŀƴŘ ƛŘŜŀǎ  

¶ {ǳǇǇƻǊǘ Ƙƛǎ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ƛƴ ǎŎƘƻƻƭ ŀƴŘ ŀǘ ƘƻƳŜ 
 
 
 

F. THE REQUIREMENTS OF CALIFORNIA EDUCATION CODE §47605(B)(5)(A)(II)  
 

TEACHER ASSIGNMENTS AND CREDENTIALING 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: HR and Finance Quarterly Audit 

Reports; CALPADS Credential Report 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Continue to employ 
fully credentialed 
and qualified 
teachers for all 
students as required 
by NCLB and the 
charter. 

-Annual review in May/June of 
human resources criteria, 
systems and procedures for 
teacher hiring  
 
-Annual review every August of 
master schedule/teacher 
assignments to ensure 
compliance. 
 
 All late hires are required to go 
through full hiring process which 
ensures appropriate 
qualifications are met.  

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
 

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
 

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
 

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
 

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
 

All PLN 
GPC 
teachers 
are 
qualified 
and 
credentia
led 
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ACCESS TO INSTRUCTIONAL MATERIALS 
STATE PRIORITY #1: BASIC SERVICES 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: School-Based Inventory Database 

Report 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-

2020 

Continue to provide 
all pupils, including 
significant subgroups 
(Hispanic/Latino, 
Socioeconomically 
Disadvantaged, 
English Learners, 
Students with 
Disabilities), with 
access to standards ς
aligned (including  
CA CCSS and the 
academic content 
and performance  
standards) 
instructional 
materials. 

-Annual inventory of 
instructional materials, and 
corresponding purchase of 
materials as necessary  
 
-Annual budget review and 
planning to ensure funds are 
available for instructional 
materials 
 
 
 
 
 
 
Supervised by Principal and 
managed by Office Staff 

No 
inventory 
system 
currently 
in place.  
 
Develop 
an 
inventory 
system to 
ensure 
100% 
retention 
of 
materials  
 

100% of 
students 
will have 
access to 
instructio
nal 
materials  
 
 

100% of 
students 
will have 
access to 
instructio
nal 
materials  
 
 

100% of 
students 
will have 
access to 
instructio
nal 
materials  
 
 

100% of 
students 
will have 
access to 
instructio
nal 
materials  
 
 

100% of 
students 
will have 
access to  
instructio
nal 
materials  
 
 

FACILITIES MAINTENANCE 
STATE PRIORITY #1: BASIC SERVICES  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Annual Building Inspection Report 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-

2020 

Continue to maintain 
the facility in good 
condition pursuant 
to facilities use 
agreement with 
LAUSD and track 
annual maintenance 
requirements in 
partnership with 
LAUSD facility 
maintenance 
department. 

-Hire quality maintenance and 
operations team  
 
-Hold campus beautification 
events with students and 
families  
 
-Keep an annual reserve for 
basic maintenance  
 
-Conduct and track annual 
optimal maintenance 
inspections  
 
Led by PLN Facilities 
Management Department in 
collaboration with Principal 

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

Facilities 
in good 
repair 
based on 
LAUSD 
facilities 
standards  

IMPLEMENTATION OF STATE CONTENT AND PERFORMANCE STANDARDS 
STATE PRIORITY #2 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Standards-Based Pacing Plans & 

Benchmark Assessments 
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applicable)  
Baseline 

2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-

2020 

Ensure all 
students have 
access to the State 
content and 
performance 
standards, including 
the CA CCSS in ELA 
and Math 
through 
aligned 
curriculum, 
research- 
based 
instructional 
practices, and 
assessments 
aligned to internal 
benchmark 
assessments.  
 
 
 

-Teachers will revise 
yearlong pacing plans in ELA, 
Math, Science, History, and ELD 
to fully align to the CA CCSS 
 
- Teachers and leaders will 
participate in ongoing 
professional development on 
the implementation of CA CCSS 
and new CA CCSS-aligned 
assessments.  
 
-Purchase technology to be able 
to introduce students to online 
assessments in preparation for 
SBAC administration in 3rd 
grade. 
 
-Purchase new CCSS aligned 

materials as well as CDE-
approved or 
recommended, SBAC-
aligned assessments for 
TK-2 

 
-Professional development and 
materials/resources for teachers 
to implement visual art and 
music instruction in the 
classroom and enhance the 
implementation of CCSS.  
 
Led by Principal and Assistant 
Principal, supported by the PLN 
Charter School Office 

100% of 
ELA and 
Math 
curriculu
m fully 
aligned 
to CA 
CCSS 
 
PD 
provided 
for 
teachers 
 

100% 
Impleme
ntation 
 
 
 

100% 
Impleme
ntation 
 
 
 

100% 
Impleme
ntation 
 
 
 

100% 
impleme
ntation 
 
 
 

100% 
impleme
ntation 
 
 
 

PARENT INVOLVEMENT 
STATE PRIORITY #3  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Annual Parent Satisfaction Survey, 

Sign-In Sheets, and Feedback Forms from Parent Workshops 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-

2020 

Increase parent and 
family participation 
in school events (e.g. 
workshops, 
celebrations, 
involvement on Site 
Based Council and 
English Learner 
Advisory 
Committee). 
 
. 

-Promote school-wide 
programs and events that 
benefit families, including but 
not limited to: college 
knowledge presentations, 
parenting skills sessions, 
instructional workshops, 
leadership building forums, 
and participation in advisory 
committees that support 
effective instruction for all 
students 

Continue 
collecting 
baseline 
data.  
 
50% of 
our 
families 
participat
e in at 
least four 
school 

More 
than 10% 
of 
parents 
will 
attend a 
workshop 
or other 
session 
by the 
end of 
the 

More 
than 10% 
of 
parents 
will 
attend a 
workshop 
or other 
session 
by the 
end of 
the 

More 
than 20% 
of 
parents 
will 
attend a 
workshop 
or other 
session 
by the 
end of 
the 

More 
than 20% 
of 
parents 
will 
attend a 
workshop 
or other 
session 
by the 
end of 
the 

More 
than 25% 
of 
parents 
will 
attend a 
workshop 
or other 
session 
by the 
end of 
the 
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- Create a budget for all 
parent events which includes 
translation services and child 
care. 
 
- Create a budget for 
incentivizing parent 
volunteer hours and 
recognition for participation.  

 
Led by Principal. 

events. school 
year 
 
50% of 
families 
will 
participat
e in at 
least four 
school 
events. 

school 
year 
 
55% of 
families 
will 
participat
e in at 
least four 
school 
events. 

school 
year 
 
55% of 
families 
will 
participat
e in at 
least four 
school 
events. 

school 
year 
 
60% of 
families 
will 
participat
e in at 
least four 
school 
events. 

school 
year 
 
65% of 
families 
will 
participat
e in at 
least four 
school 
events. 

STATEWIDE ASSESSMENTS 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: ________N/A_____________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

ACADEMIC PERFORMANCE INDEX (API) 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: _____N/A________________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

A-G COURSE/ CTE COURSE OF STUDY COMPLETION RATE(S)  [High School Only] 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: ____N/A_________________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

ENGLISH LEARNER ADEQUATE PROGRESS RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: CELDT Exam and ELD Portfolios 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Our EL students will 
increase one ELD 
level or more each 
full school-year  

PLN GPC will continue to 
implement an ELD program in 
accordance with the EL master 
plan and charter petition: 
 

-Purchase assessments, 

ELs meet 
Annual 
Measura
ble 
Achievem
ent 

ELs will 
meet 
both 
Annual 
Measura
ble 

ELs will 
meet  
Both 
Annual 
Measura
ble 

ELs will 
meet 
both 
Annual 
Measura
ble 

ELs will 
meet 
both 
Annual 
Measura
ble 

ELs will 
meet 
both 
Annual 
Measura
ble 
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curriculum, materials and 
training sessions for the 
systematic ELD program and 
materials for our ELD 
portfolios. 

 
-Purchase multimedia items 
such as headphones, to aid in 
implementing the speaking 
and listening domains in our 
ELD program. 

 
-Allocate funds for EL 
coordinator to manage the 
implementation of 
systematic ELD across the 
school. 

 
- All teachers will be trained 
on ELD portfolios and 
implement the protocol once 
each semester. 

 
-Provide daily l e v e l e d  
ELD classes for all EL 
students 
 
-Administer bi-annual 
ELD benchmarks to 
measure progress, 
analyze data and 
respond to student 
needs  
 
-.ǳƛƭŘ ǘŜŀŎƘŜǊǎΩ ŎŀǇŀŎƛǘȅ 
to support ELs in all 
content areas 

 
Led by EL Coordinator and 
Principal. 
 

Objective
s (AMAO 
1) 
 
ELs do 
not meet 
AMAO2 

Achievem
ent 
Objective
s 
(AMAOs) 

Achievem
ent 
Objective
s 
(AMAOs) 

Achievem
ent 
Objective
s 
(AMAOs) 

Achievem
ent 
Objective
s 
(AMAOs) 

Achievem
ent 
Objective
s 
(AMAOs) 

ENGLISH LEARNER RECLASSIFICATION RATE 
STATE PRIORITY #4: STUDENT ACHIEVEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring:  EL Reclassification Rates 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

English Learners will 
be reclassified at a 
rate that meets or 
exceeds the 
reclassification rate 
of comparable 
primary centers and 
institutions serving 
TK-2 every year.   

PLN GPC will continue to 
implement an ELD program in 
accordance with the EL master 
plan and charter petition: 
 

 
 

EL 
reclassifica
tion rates 
are 
currently 
0% 

EL 
reclassific
ation rate 
meets or 
exceeds 
the 
reclassific
ation rate 
of 
compara

EL 
reclassific
ation rate 
meets or 
exceeds 
the 
reclassific
ation rate 
of 
compara

EL 
reclassific
ation rate 
meets or 
exceeds 
the 
reclassific
ation rate 
of 
compara

EL 
reclassific
ation rate 
meets or 
exceeds 
the 
reclassific
ation rate 
of 
compara

EL 
reclassific
ation rate 
meets or 
exceeds 
the 
reclassific
ation rate 
of 
compara
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ble 
primary 
centers 
and 
institutio
ns 
serving 
TK-2.   

ble 
primary 
centers 
and 
institutio
ns 
serving 
TK-2.   

ble 
primary 
centers 
and 
institutio
ns 
serving 
TK-2 

ble 
primary 
centers 
and 
institutio
ns 
serving 
TK-2 

ble 
primary 
centers 
and 
institutio
ns 
serving 
TK-2 

AP EXAMINATION PASSAGE RATE [High Schools Only] 
STATE PRIORITY #4: STUDENT ACHIEVEMENT 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: _______N/A______________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

EAP COLLEGE PREPAREDNESS RATE [High Schools Only] 
STATE PRIORITY #4: STUDENT ACHIEVEMENT   

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: ______N/A_______________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

SCHOOL ATTENDANCE RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Average Daily Attendance 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Average daily 
attendance (ADA) at 
PLN ς Primary Center 
will be at least 95%. 

-Apply and strengthen the 
existing approach to proactive 
promotion of regular 
attendance through 
communication, incentives 
specifically aimed at parents. 

 
-Parent incentives for student 
attendance including public 
recognition and other culture 
building rewards. 
 

ADA 
currently 
at 95% 

95% 95% 95% 95% > 95% 

CHRONIC ABSENTEEISM RATE 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Individual Student Attendance 

Records   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 
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PLN-Gratts Primary 
Center will limit 
chronic absenteeism 
ς students that 
accumulate 20 
unexcused absences 
in a single school 
year   

-Conduct a school wide incentive 
attendance campaign 

 
-Daily, weekly, monthly review 
of attendance reports by site 
principal and HSO compliance 
clerk 

 
-Parent notification after 3 
absences 

 
-SST meetings to monitor and 
prevent chronic absences 

Chronic 
absentee 
percenta
ge is < 
10% 

Chronic 
absentee
s 
percenta
ge will be 
< 7% 

Chronic 
absentee
s 
percenta
ge will be 
< 6% 

Chronic 
absentee
s 
percenta
ge will be 
< 5% 

Chronic 
absentee
s 
percenta
ge will be 
< 5% 

Chronic 
absentee
s 
percenta
ge will be 
< 5% 

DROPOUT RATE [Middle and High Schools Only] 
STATE PRIORITY #5: STUDENT ENGAGEMENT 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: ______N/A_______________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

GRADUATION RATE [High Schools Only] 
STATE PRIORITY #5: STUDENT ENGAGEMENT  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: _________N/A____________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Not applicable 

STUDENT SUSPENSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Suspension Rates  

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

Maintain less than 
2% suspension rate. 

Continue family and mental 
health services, RTI approach to 
behavior and logical 
consequence school-wide 
behavior management approach 
(Responsive Classroom). 

Current 
percenta
ge: 
Less than 
1% 

Less than 
1% 

Less than 
1% 

Less than 
1% 

Less than 
1% 

Less than 
1% 

STUDENT EXPULSION RATE 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Expulsion Rates   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 
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Continue practicing 
an environment in 
which expulsion is 
rare. 

Continue family and mental 
health services, RTI approach to 
behavior and logical 
consequence school-wide 
behavior management approach 
(Responsive Classroom). 

Current 
percenta
ge:   
0% 

0% 0% 0% 0% 0% 

[OTHER LOCAL MEASURE(S) OF SCHOOL CLIMATE] 
STATE PRIORITY #6: SCHOOL CLIMATE 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: ________ N/A ___________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

 
 

 

  

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: _______N/A______________   

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

All students at PLN GPC have access to all courses of study 

[OTHER STUDENT OUTCOMES] 
STATE PRIORITY #8 

ANNUAL GOALS 
(Identify school-wide 
and subgroup goals as 

applicable)  

SPECIFIC  
ANNUAL ACTIONS 

MEASURABLE OUTCOMES 
Method for Measuring: Student Achievement Data Reports 

for Dibels, CELDT and Envisions Math Assessment 

Baseline 
2015-
2016 

2016-
2017 

2017-
2018 

2018-
2019 

2019-
2020 

 
PLN will implement 
an internal 
assessment system 
through which data 
can be disaggregated 
into subgroups such 
as English Learners, 
Students with 
Disabilities, Student 
in low SES families, 
Racial and Ethnic 
groups.  

Provide additional teachers and 
classroom settings to the 
Extended School Year/Summer 
School Program to include 
general education students. 
 
Provide teachers with PD on the 
implementation of assessments 
system and the analysis of data.  
 
All teachers will receive 
refresher training during 
summer PD for all internal 
assessments (see assessments 
listed in Baseline) 
 
Teachers will analyze internal 
student achievement data by 
subgroup (English Learners, 
Students with Disabilities, 
Student in low SES families, 

Currently
, all 
teachers 
have 
been 
trained in 
assessing 
Fountas 
and 
Pinnell 
running 
records, 
administe
ring the 
CELDT 
exam and 
Dibels 
and 
Envisions 
Benchma
rk 

With full 
impleme
ntation of 
an 
internal 
assessme
nt system 
we will 
attain our 
student 
achievem
ent goals 
as stated 
in the 
Accounta
bility 
chart on 
page 74.  

With full 
impleme
ntation of 
an 
internal 
assessme
nt system 
we will 
attain our 
student 
achievem
ent goals 
as stated 
in the 
Accounta
bility 
chart on 
page 74. 

With full 
impleme
ntation of 
an 
internal 
assessme
nt system 
we will 
attain our 
student 
achievem
ent goals 
as stated 
in the 
Accounta
bility 
chart on 
page 74. 

With full 
impleme
ntation of 
an 
internal 
assessme
nt system 
we will 
attain our 
student 
achievem
ent goals 
as stated 
in the 
Accounta
bility 
chart on 
page 74. 

With full 
impleme
ntation of 
an 
internal 
assessme
nt system 
we will 
attain our 
student 
achievem
ent goals 
as stated 
in the 
Accounta
bility 
chart on 
page 74. 
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Racial and Ethnic groups)  and 
develop action plans by the end 
of the first trimester 

Assessme
nts. 
All 
assessme
nt 
systems 
will be 
fully 
operation
al by 
March 
2015 

 
 
 

V. INSTRUCTIONAL DESIGN 
 

A. CURRICULAR AND INSTRUCTIONAL DESIGN OF THE EDUCATIONAL PROGRAM: KEY 

EDUCATIONAL THEORIES AND RESEARCH 
 
The following details PLN GPC educational philosophies and instructional methodologies.  Instruction 
starts with the California content and performance standards, including the new California Common 
Core State Standards (CA CCSS) in English Language Arts / Literacy and Mathematics, all of which drive 
the creation of lesson plans and the assessment of both student and teacher achievement.  
 
The PLN GPC conceptual framework is based on three overlapping ideals: Community, Pedagogy and 
Service. Our pedagogical foundation is an all-encompassing approach that drives what we teach and 
how we teach it. It extends our goals beyond the acquisition of skills and into the realm of human 
development and social consciousness. Inspired by the schools for young children in Reggio Emilia, Italy, 
our pedagogical approach is based on the theories of Lev Vygotsky and John Dewey, driven by the belief 
in the potential of each child and the belief that children must be active participants in their own 
learning. Thus, the pedagogical foundation for the educational program at PLN GPC derives from a 
constructivist theory of education which states that people learn best when learning is based on their 
prior knowledge and takes into account the environmental factors whiŎƘ Ƴŀȅ ƛƴŦƭǳŜƴŎŜ ŀ ǎǘǳŘŜƴǘΩǎ 
acquisition of knowledge  (Vygotsky, 1978). 
 
Our pedagogy is also guided by the cognitive research from the National Research Council on How 
People Learn: Brain, Mind, Experience, and School (Bransford et al, eds., National Research Council, 
1999); and How People Learn:  Bridging Research and Practice (Bransford et al, eds., National Research 
Council, 2000).  The methodology at Para Los Niños is drawn from these approaches, described below, 
along with current educational research and best practices that meet the needs of a predominantly 
English Language Learner population. 
 
We believe that children learn best when they are offered a broad curriculum, where learning develops 
from a range of first hand experiences, which provide reƭŜǾŀƴŎŜ ǘƻ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎΣ ŀƴŘ ǘƘǊƻǳƎƘ 
which they are able to ask questions, investigate solutions, solve problems and build conceptual 
understanding.  Teachers also scaffold the learning of students and differentiate instruction by breaking 
down tasks, using modeling, prompting, and coaching to teach strategies for thinking and problem 
solving to help students become proficient at conducting the relevant inquiry activities (Blumenfeld et 
al., 1991), leading ultimately to mastery of California Common Core Standards and other performance 
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and content standards.  Ultimately, students will develop the range of skills that successfully prepares 
them to continue their education for the 21st century.  
 
²Ŝ ŀƭǎƻ ōŜƭƛŜǾŜ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ are maximized when they are in a safe 
environment, where children are valued for who they are and what they bring to the learning context, 
and where questioning and inquiry are not only encouraged, but expected. In addition, we believe the 
classroom enviroƴƳŜƴǘΣ ǿƘƛŎƘ ƛǎ ƻŦǘŜƴ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άǘƘŜ ǘƘƛǊŘ ǘŜŀŎƘŜǊΣέ όConsider the Walls, by Patricia 
Tarr, 2001ύ ǎƘƻǳƭŘ ōŜ ŜƴƎŀƎƛƴƎΣ ŦƻǎǘŜǊƛƴƎ ŀƴŘ ǇǊƻƳƻǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ŎǊƛǘƛŎŀƭ ǘƘƛƴƪƛƴƎΣ ŎƻƭƭŀōƻǊŀǘƛƻƴΣ 
creativity and communication.   
 
Our educational approach also supports the belief that children express and interpret their 
understanding and ideas in a multitude of ways (The Hundred Languages of Children: The Reggio Emilia 
Approach to Early Childhood Education by C. Edwards, L. Gandini and G. Forman, 1998). Consequently, it 
ƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ǘƻ ƻŦŦŜǊ ǎǘǳŘŜƴǘǎ ŀ ǾŀǊƛŜǘȅ of opportunities to represent their thinking. For 
instance, if they are learning about the structure and function of plants, students can show their 
understanding of the concept by sketching, painting, clay sculpting, block building, story and song 
writing, or creative movement. Offering students these kinds of opportunities allows them various entry 
points into the learning process, provides teachers the chance to assess student understanding and 
correct misconceptions, and is a way for both the visual and performing arts to be integrated into the 
daily life of the classroom. We understand that we must address the whole child-the academic, 
psychological, cultural, social, emotional and physical development - in the context of the family 
ensuring that the Para Los Niños approach to education is systematic, integrated and comprehensive 
(Bransford et al, eds., National Research Council, 1999, 2000).  Indeed, studies have shown that students 
in school with integrated curriculum experience improvement in writing and content knowledge as well 
as an increase in motivation and an increase in the amount of time they stayed in school.  (Aschbacher, 
1991; Levitan, 1991, Willett, 1992.) Similar studies show that students in interdisciplinary programs 
make connections among different subject areas to answer open-ended questions, retain what they 
have learned, apply learning to real-life problems, have fewer discipline problems, and have lower 
absenteeism (Curtis, 2002). 
 
According to the National Association for the Education of Young Children, There are three 
considerations that schools should take into account when making educational decisions for children: 

1. What is known about child development and learning 
2. ²Ƙŀǘ ƛǎ ƪƴƻǿƴ ŀōƻǳǘ ŜŀŎƘ ƛƴŘƛǾƛŘǳŀƭ ŎƘƛƭŘΩǎ ǎǘǊŜƴƎǘƘǎΣ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ƴŜŜŘǎ 
3. Knowledge of the social and cultural contexts in which each child lives 

(NAEYC, 1997) 
 

PLN GPC is a specialized center of learning focused on the academic, social, physical and emotional 
development of children in early childhood. Along with the resources of Para Los Niños, we are able to 
assess and provide educational, social and mental health wrap-around resources for our families.  As 
described in Section 12, Key Features of thŜ {ŎƘƻƻƭΩǎ 9ŘǳŎŀǘƛƻƴŀƭ tǊƻƎǊŀƳ ōȅ {ǳōƧŜŎǘ !ǊŜŀΣ our 
curriculum is designed to address the individual strengths and relative weaknesses that are 
characteristic of students in this age group. As such, our approach reflects the flexibility that is needed 
to address the needs of diverse learners.  
 
 

B. CURRICULUM AND INSTRUCTION 
 



 
 

REV 10/02/14                                                                                                  Page 41 of 198 

8. +ÅÙ &ÅÁÔÕÒÅÓ ÁÎÄ #ÏÍÐÏÎÅÎÔÓ ÏÆ ÔÈÅ 3ÃÈÏÏÌȭÓ %ÄÕÃÁÔÉÏÎÁÌ 0ÒÏÇÒÁÍ ÂÙ 3ÕÂÊÅÃÔ 
Area 

 
Language Acquisition Models 
Para Los Niños is committed to ensuring optimal outcomes for young children.  For young children who 
enter our program with a primary language other than English, this commitment requires careful 
attention to providing children with learning opportunities that support the acquisition of English. 
Consistent ǿƛǘƘ ōƛƭƛƴƎǳŀƭ ŜŘǳŎŀǘƛƻƴΩǎ basic premise that students should be taught academic skills in 
their home language as they learn and acquire skills in English, our approach is designed to support and 
strengthen the home language of children, which also helps children progress in the acquisition of 
English.  Instruction in the home language strengthens the home language and creates a more solid 
foundation for cognitive and academic growth in English; moreover, promoting bilingual competence is 
valuable in its own right (Goldenberg, 2013).  Current research findings indicate that children who know 
more than one language have personal, social, cognitive, and financial advantages across the lifespan.  
According to Espinosa (2006), children who are proficient in their home language are able to establish a 
strong cultural identity, to develop and to sustain strong ties with their immediate and extended 
families, and to thrive in a global and multilingual world. 
 
We have two instructional programs introduced to our families prior to registering at PLN GPC: a 
Transitional Bilingual Education (TBE) and a Structured English Immersion Program (SEI). Within these 
two models, students interact with a curriculum that is engaging, stimulating and developmentally 
sound. The TBE at PLN GPC is designed to provide a gradual transition into either an SEI program or a 
mainstream English program as they gain fluency in the English language, progress through grade levels, 
and gain fluency annually as measured by the CELDT. Subject matter instruction takes place in the 
primary language (Spanish). Children initially receive core instruction in Spanish, along with English 
Language Development. English is the language of instruction for all subjects in the Structured English 
Immersion program. Children also receive English Language Development lessons on a daily basis. 
Teachers use instructional strategies to help children with Limited English skills understand lessons. The 
strategies, modifications and support used in Sheltered English Immersion classes are referred to as 
Specially Designed Academic Instruction in English (Díaz-Rico & Weed, p. 109).  
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Figure 1: PLN-Gratts Curriculum Foundation Blocks 
 
The building blocks for a strong educational foundation at PLN GPC include: Responsive Classroom, 
Balanced Literacy, Math, English Language Development, Physical Education, Interdisciplinary Units of 
Study, Music and Art. Our program is staffed with 18 certificated teachers including a Physical Education 
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teacher and Resource Specialist, one library coordinator, and 11 Teacher Assistants. In addition, we have 
a principal, assistant principal and family advocate who provide additional support and evaluation.  
 
Responsive Classroom  
As individuals, we are essentially social beings who learn from each other as much as from an 
established academic curriculum. When a group of students share the room with a teacher and teacher 
assistant, it is necessary to establish practices that integrate social and academic learning.  The 
Responsive Classroom approach at PLN GPC is rooted in the belief that the social curriculum is just as 
important as the academic curriculum and that there should be a merging of the two throughout 
classroom experiences. Responsive Classroom is a research-based approach to the integration of the 
social and academic curriculum. According to a three year randomized research study funded by the US 
Department of Education, the implementation of Responsive Classroom is associated with gains in 
reading and math achievement, improved teacher-student interaction and higher quality instruction in 
mathematics (Ottmar, E. R., Rimm-Kaufman, S, E, Berry, R. Q. & Larsen, R. A., 2013). 
 
Professional development in the Responsive Classroom approach strengtheƴǎ ŜŘǳŎŀǘƻǊǎΩ ŀōƛƭƛǘȅ ǘƻΥ  

¶ Design lessons that are active and interactive; 

¶ Use effective teacher language to promote academic and social growth; 

¶ Encourage engagement by giving students meaningful choices; 

¶ Start each day in a way that sets a positive tone for learning; 

¶ Set high expectations and teach students how to meet them; 

¶ Establish routines that promote autonomy and independence; 

¶ Build a sense of community and shared purpose; and 

¶ Teach students 21st century skills such as critical thinking, problem-solving, communication, 
collaboration, creativity, and innovation. 

 
English Language Arts and Literacy (Core) 
Our active, engaging curriculum integrates meaning making, language development, effective 
expression, content knowledge, and foundational skills.  Literacy proficiency is essential for success in 
high school and in college, and at PLN GPC, every teacher is a literacy teacher. Thus, the Common Core 
Literacy Standards in History/Social Sciences, Science and Technical Subjects infuse the content areas. 
We believe that students who meet these standards develop the skills in reading, writing, speaking, and 
listening that are the foundation for any creative and purposeful expression in language.  PLN GPC 
students have expanded opportunities for career and college success and for full participation in a 
democratic society and global economy as a result of their experience at our school. Moreover, the PLN 
emphasis on literacy and language ensures our students are equipped to achieve content standards in 
every discipline. 
 
We implement a comprehensive approach to teach students to actively engage in reading, writing, 
listening, speaking and thinking, while instilling in them an eagerness to learn. The following are 
components of our Balanced Literacy program: phonemic awareness; reading workshop, writing 
workshop; shared reading; read aloud; story time; guided reading; word study and interactive writing. In 
1999, Morrow, Tracey, Woo, and Pressley studied early literacy instruction and found that exemplary 
teachers implemented a balanced approach to literacy instruction. Students in the classrooms of 
exemplary teachers were exposed to direct and explicit instruction for skill development within 
authentic literature. In addition, instruction was integrated with writing and content area connections. 
At PLN GPC, we support our teachers in their quest to become exemplary; with this in mind, our 
teachers receive ongoing professional development in Balanced Literacy.  
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Mathematics (Core) 
Our Math program, based on the California Common Core State Standards in Mathematics, focuses on 
giving our students a strong start by building their qualitative and quantitative mathematic 
skills.  Students learn mathematical content in the context of real-world situations, using mathematics to 
solve problems, and developing habits of mind that foster mastery of mathematics content as well as 
conceptual understanding.  This approach helps students develop their abilities in mathematic 
computation and enhance their language acquisition skills.  Students focus on representing and 
comparing whole numbers as well as describing shapes and space.  They learn to use effective strategies 
for answering quantitative questions and are able to describe the world using geometric ideas and 
vocabulary.  
 
PLN GPC bases its mathematics curriculum on the principles of Cognitively Guided Instruction (CGI).  We 
integrate technology using the MIND Institute program, including their acclaimed Spatial Temporal Math 
software (ST Math), which has been consistently shown to realize dramatic increases in proficiency 
levels at schools that previously were among the lowest performers in their states.13  ST Math is 
ŘŜǎƛƎƴŜŘ ŦƻǊ ŜƭŜƳŜƴǘŀǊȅ ǎǘǳŘŜƴǘǎ ŀƴŘ ǇǊƻǾƛŘŜǎ ŎƻǳǊǎŜǿŀǊŜ ǘƘŀǘ ŜƳǇƭƻȅǎ ŀ ƭŜŀǊƴŜǊΩǎ ǎǇŀǘƛŀƭ-temporal 
reasoning abilities to explain, understand and solve multi-step math problems. 
 
Science (Core) 
Using the Next Generation Science Standards and Crosscutting Concepts as the learning goals, grade 
level teachers collaboratively plan engaging and purposeful experiences for their students. Though these 
experiences are teacher planned, students are given opportunities throughout the study to share their 
ideas, interests and questions. This kind of active participation often results in student-driven projects, 
in which they are able to represent complex concepts and ideas, apply their knowledge in meaningful 
ǿŀȅǎΣ ŀƴŘ άƎƻ ǇǳōƭƛŎέ ōȅ ǇǊŜǎŜƴǘƛƴƎ ǘƘŜƛǊ ǿƻǊƪ ǘƻ ǘƘŜƛǊ ǇŜŜǊǎΣ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ ŀƴŘ ŦŀƳƛƭȅ ό¢ŜŀŎƘƛƴƎ 
for Meaningful Learning, Edutopia, Linda Darling-Hammond). Our Science planning is interdisciplinary, 
integrating other curricular areas such as social studies, math, technology, literature, writing and the 
performing and visual arts.  According to recent research, arts integration is more successful when 
integrated plans are based on standards and teachers participate in common planning time (Wilcox, 
Bridges, & Montgomery, 2010)14.  
 
Teachers help students make connections between the different Core Ideas and areas of Science (Earth, 
Physical and Life) so they are not perceived as separate units of study. Implementing lessons through 
ƛƴǉǳƛǊȅΣ ǘŜŀŎƘŜǊǎ ōǳƛƭŘ ƻƴ ǎǘǳŘŜƴǘǎΩ ōŀŎƪƎǊƻǳƴŘ ƪƴƻǿƭŜŘƎŜΣ ǇǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŦƛǊǎǘƘŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ 
whenever possible, engage students with a variety of ways to show their thinking, and provide frequent 
opportunities for students share their ideas and questions. 
 
Social Studies (Core) 
Our Social Studies curriculum is standards-based and taught within interdisciplinary units of study, our 
social-emotional curriculum and our positive school environment program. Social Studies for this age 
group involves learning about communities and finding oneΩs place as a good citizen. Students also learn 
basic historical figures, symbols and traditions from around the world.  
 
English Language Development (Core) 
Students identified as English Learners receive a daily ELD lesson to build their abilities in listening, 
speaking, reading and writing. Although the large majority of our students in kindergarten perform at 
the beginning level on the CELDT, they advance at least one level by the beginning of grade one. In 

                                                           
13

 http://mindresearch.net/cont/research/re_ResultsAtScale.php 
14

 http://www.edutopia.org/pdfs/stw/edutopia-stw-bates-artsintegration-culture-bellsched.pdf 

http://mindresearch.net/cont/research/re_ResultsAtScale.php
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kindergarten, ELD lesson are largely taught using whole group direct instruction with differentiation 
when there are students in the class at higher levels. Students in first grade are taught using a similar 
approach but are also taught in leveled groups in order to focus on specific needs. Focused on oral 
language proficiency, our ELD program begins with developing a strong foundation in social language 
and moves into academic language. Lessons are designed thematically and engage students in learning 
vocabulary and language structures based on topics that students find interesting and motivating.  
Teachers use Specially Designed Academic Instruction in English (SDAIE) SDAIE techniques, Sheltered 
English Instruction, άfrontloadingέ of vocabulary and extensive opportunities for verbal interaction.  
 
Physical Education (Not a core subject) 
Based on the kindergarten and first grade California Content Standards for Physical Education, our 
program is focused on developing fine and gross motor skills for this age group, along with health and 
social skills, integrated into team and group activates. Each class has a daily 30-minute PE lesson broken 
down into two sections: warm-up/stretching and an activity with embedded skills. School-wide PE 
activities include a 5K run-walk, yoga and dance.  This program is taught using Sheltered English.  
 
The Physical Education program at PLN GPC includes a variety of instructional strategies and groupings. 
Students begin each lesson with a whole group directed warm up and stretch. Students engage in call 
and response as well as choral counting as they progress through their daily routine. When engaged in 
the daily activity, students may be divided into two smaller groups, in squads or teams. Skills and 
activities involve a variety of techniques including teacher and/or peer demonstration, scaffolding when 
teaching new games or activities, and whole group, team, squad and individual assessments. 
 
Music (Not a core subject) 
Students, staff and parents share in a sing-along during the weekly Monday Morning Assembly featuring 
a medley of well-known songs. At the end of the gathering, students sing the PLN GPC School Song. 
Throughout the year, the community is introduced to additional songs. ¢ƘŜ ¸ƻǳƴƎ aǳǎƛŎƛŀƴΩǎ 
Foundation music mentors provide classroom music lessons to kindergarten and TK students that focus 
on foundational music concepts such as steady beat, rhythm, pitch and movement activities. Music is 
taught ƛƴ ŀ ǿƘƻƭŜ ƎǊƻǳǇΣ ŎƭŀǎǎǊƻƻƳ ǎŜǘǘƛƴƎ ǳǎƛƴƎ ŀ ŎǳǊǊƛŎǳƭǳƳ ŘŜǾŜƭƻǇŜŘ ōȅ ǘƘŜ ¸ƻǳƴƎ aǳǎƛŎƛŀƴΩǎ 
Foundation which incorporates key elements of the Kodaly method.   
 
Art (Not a core subject) 
Students are encouraged to observe, and represent their understanding in multiple ways. Students are 
encouraged to discuss their feelings and emotions as they relate to the various experiences inside and 
outside of the classroom. Both the visual and performing arts are infused into all the curricular areas.  
Taught through a partnership with Art Division, a local non-profit, first grade students use art media as 
well as a newfound awareness of color to explore the integration of art, feeling and emotion. With this 
Reggio Emilia inspired (constructivist) approach, students discuss how they feel when the touch or see 
clay, they describe how different colors evoke specific emotions. 
 
 

9. Innovative Curricular Components of the Educational Program  
 
The Transitional Bilingual Education program at PLN GPC is based on research showing that high 
proficiency in the primary language assists in the development of a second language (Ramirez, et. A., 
1991; Swain and Lapkin, 1992).  Additionally, access to the core curriculum in the primary language 
allows students not to acquire academic concepts while they are acquiring English (Ramirez 1992, Collier 
1993, 1995). Parents at PLN GPC have the option of selecting a Bilingual program option based on these 
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principles. Parents attend an optional orientation where the Transitional Bilingual Program and 
Structured English Immersion programs are presented and discussed. Parents are advised not to switch 
between programs during their time at Gratts, however, in accordance with Ed Code, parents have the 
right to switch programs at any time 

 
PLN GPC teachers implement the practice of looping with their students, which has become of hallmark 
of the PLN GPC experience for students and families. This promising practice allows teachers to bond to 
their students and become intimately knowledgeable of their strengths, needs, likes, dislikes and 
triggers. While the kindergarten year requires an investment of time and energy in acclimating students 
to the school environment, the first grade year quickly starts where kindergarten leaves off. Parents and 
students find comfort in knowing that their students will be cared for by the same educator for the 
duration of their time at PLN GPC. Current educational research shows the following as student benefits 
from looping (Walker, 2004): 

 
- Less apprehension at the beginning of the subsequent school years because the teachers, 

students, and expectations are already known; 
- Learning is more personalized; 
- More support of the individual; 
- Continuity in the academic program; 
- More shy students may feel more comfortable to take risks; 
- More opportunities for interdisciplinary approaches to the curriculum; 
- More time for slower students to gain concepts and skills; 
- Opportunities for deeper relationships to develop with teachers and other students; and 
- Possible opportunities for summer work and study. 
 

The Reggio-Emilia inspired classroom is considered the "third teacher." Teachers design engaging 
learning spaces that promote critical thinking, collaboration, creativity, inquiry and the development of 
academic language.  Teachers carefully organize provoking and stimulating resources and materials such 
as books and realia (objects and material from everyday life that relate and connect the classroom to 
the real world) for students to wonder about and question. Space is allocated for small and large group 
projects and small intimate spaces for one, two or three children. Overall the classrooms are designed to 
be welcoming and comforting and to evoke curiosity and learning (Bransford et al, eds., National 
Research Council, 1999, 2000).  
 
PLN GPC also implements a social emotional curriculum and offers wraparound services for students. A 
positive school environment begins with each classroom and the implementation of the Responsive 
Classroom program.  Teachers create a classroom culture that is most conducive for student learning 
and engagement. Each morning begins with a classroom morning meeting where students greet and 
interact with each other verbally and through the morning message written by the teacher.  Each week 
begins with a Monday Morning Assembly where students are recognized for positive contributions to 
the school community. Students also sing together and end each assembly with the PLN GPC School 
Song. The principal sets the tone for a school wide culture that affirms positive behavior and develops 
affinity among members of the school community.  
 
 

10. Intervention and Enrichment Programs  
 
PLN GPC uses a modified Response to Intervention and Instruction (RtI2) strategy to ensure that all 
students and their families are supported with appropriate services in our educational and social service 
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programs. RtI
2 
uses a tiered strategy for identifying the service needs of a student. The effective use of 

the RtI
2 
model hinges on regular and systematic documentation of student activities and progress and 

the use of this information to inform practice.  
 
Students demonstrating high levels of achievement are served within the school instructional program. 
Our literacy program is based on Readers and Writers Workshop. Inherent in Readers workshop is the 
practice of regularly matching the reader to text. Through the use of Running Reading Records, teachers 
are able to match each student with an appropriate level of text. Using this method, students who are 
accelerated readers are allowed the opportunity to read books that provide the perfect amount of 
challenge and stimulation. Aside from the administration of Running Reading Records, which also 
include comprehension questions, teachers regularly confer with students to provide them with 
strategies to become better readers.  
 
Writers Workshop includes the practice of extending writing through multiple rewrites to allow the 
writer to extend, not only the length of their piece of writing but also reconsider words and search for 
vocabulary that enhances meaning, tone and expression in writing.  The individualized nature of this 
method of instruction allows the students to stretch their thinking and writing expression to their full 
capacity.  
 
In mathematics, students performing above grade level are given challenge problems, are asked to 
complete challenging word problems and are often called up to the white board to solve problems while 
the teachers talks through the various strategies used by students. They are sometimes asked to design 
their own math sentences or math problems.  
 
Teachers at PLN GPC believe in a cooperative, project-based approach to learning. Students performing 
above grade level are sometimes strategically placed in teams or cooperative groups as readers, 
recorders or as presenters. They are often chosen to help their peers by reading word problems and 
helping other students edit their work. 
 
 

11. Curricular and Instructional Materials  
 
Instruction is based upon the California State Standards, including new California Common Core State 
Standards (CA CCSS) implementation. We have selected the following textbooks that are aligned with 
the California State Standards. Specific textbooks and publishers are subject to change based on the 
availability of new textbooks that are undergoing the textbooks adoption process in California as well as 
PLN GPC ongoing internal evaluation processes of instructional effectiveness. 
 

Content Area Instructional Materials/Resources 

English Language Arts 
 
 
 
 

 
 
Spanish Language Arts 

 

Guided Reading books and Leveled Classroom Libraries  (consisting 
of trade books leveled by trained school personnel or publisher 
leveled books  including publishers Reading A-Z, Scholastic, Rigby, 
Sundance and Creative Teaching Press. 
Columbia ¢ŜŀŎƘŜǊΩǎ /ƻƭƭŜƎŜ Reading and Writing Units of Study  
wŜŀŘŜǊΩǎ ŀƴŘ ²ǊƛǘŜǊΩǎ ²ƻǊƪǎƘƻǇ (Caulkins) ς Making Meaning 
Zoo phonics 
Words Their Way 

 
  All of the above and the Estrellita Accelerated Beginning Spanish    
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  Reading Program 

English Language 
Development 

 Spotlight on English 
  

Mathematics Envision Common Core-aligned curricular materials 
Cognitively Guided Instruction curricular materials 
ST Math 

Social Studies Benchmark Education Company ς wŜŀŘŜǊΩǎ Theater 

Science   Next Generation Science Standards Based Instruction taught through 
integrated units of study planned in collaborative grade level groups, 
using primary materials.  

Music   Young Musicians Foundation Curriculum 

Arts   Art Division Curriculum  

PE   California Physical Education and Health Standards Based Instruction 

  
 

C. INSTRUCTIONAL METHODS AND STRATEGIES 
 
The teacher as researcher fosters a data-driven environment for teachers to monitor the progress of the 
individual student and the collective groups through multiple measures using both formative and 
benchmark assessments. In addition, the documentation process promotes reflective teaching practice, 
ensuring that we are continuously refining our teaching.  By merging research and practice, teachers can 
make instructional decisions that move students forward toward the learning goal. Teachers are 
provided with opportunities to develop integrated units of study in science, social studies and the arts 
and plan lessons that are driven by student ideas. Assessment and learning goals are aligned at every 
educational stage.  Ecological data creates a picture specific to the child within the PLN Educational 
Model.  Standardized data completes the picture for analysis within similar and comparative groups 
 
Collaborative planning is an essential component of the teacher as researcher. Teachers work together 
to formulate lesson plans that include experiences that initiate student questions, vocabulary building 
and critical thinking. Particular attention is paid to the unique needs of English Language Learners. 
Discussion time is built into all lessons.  It is through these discussions with children that ideas and 
ǇǊƻƧŜŎǘǎ ƻŦǘŜƴ ŀǊƛǎŜΦ  Lǘ ƛǎ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǊƻƭŜ ǘƻ ƛƴŎƭǳŘŜ ǘƘŜǎŜ ƛŘŜŀǎ ƛƴǘƻ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ǇƭŀƴƴƛƴƎΦ  ¢ƘŜǊŜ ƛǎ 
considerable thought given to the materials needed, and parent and/or community support and 
involvement. 
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The following areas are core instructional strategies used in the Responsive Classroom approach to the 
integration of social and academic curriculum and instruction:  

 

¶ Hopes and Dreams ς !ƴ ŜȄǇǊŜǎǎƛƻƴ ƻŦ ǘŜŀŎƘŜǊǎΩ ŀƴŘ ǎǘǳŘŜƴǘǎΩ ƘƻǇŜǎ ŀƴŘ ŘǊŜŀƳǎ ŦƻǊ ǘƘŜ ǎŎƘƻƻƭ 
year as a starting point for the creation of norms and procedures.  

¶ Morning meeting ς A transition from home to school, this serves as a 20-30 minute opening of 
the school day. Students and teachers listen, share, greet each other and practice social and 
academic skills. The teacher prepares a daily morning message for students to read.  

¶ Guided Discovery ς A process used by the teacher to introduce a new activity to students. The 
ǇǊƻŎŜǎǎ ƛǎ ǳǎŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ƴƻǊƳǎ ŀǊŜ ŦƻƭƭƻǿŜŘΣ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ƻōƧŜŎǘƛǾŜǎ ŦƻǊ ǘƘŜ ƴŜǿ ŀŎǘƛǾƛǘy 
are met and materials are cared for and used safely.  

¶ Academic Choice ς During parts of the day, students are allowed to choose a specific content 
area or activity from among a menu of choices. Students work concurrently on the chosen 
activity.  

 
The following instructional techniques are used in a Balanced Literacy approach: 
 

¶ Phonemic Awareness ς an explicit approach to teaching auditory skills that allow students to 
hear and interact with sounds in syllables, words and speech. These skills are essential for 
learning to read in a system based on letter sounds, integral in transferring sounds to print and 
considered essential to early reading ability.  

¶ Reading Workshop ς an approach to providing students with independent reading time. It is 
based on matching the reader to the appropriate text level, allowing students to choose their 
own appropriate books and giving students time to talk about what they read to show 
comprehension. The primary assessment used is the Running Reading Record.  

¶ Writing Workshop ς a daily writing activity that begins with a whole group mini-lesson that 
extends into a time for independent writing where students write and revise, edit and publish 
ǘƘŜƛǊ ǘŜȄǘǎΦ 5ǳǊƛƴƎ ǿǊƛǘŜǊΩǎ ǿƻǊƪǎƘƻǇΣ ǘƘŜ ǘŜŀŎƘŜǊ ƻŦŦŜǊǎ ƛƴŘŜǇŜƴŘŜƴǘ ŀƴŘ ǎƳŀƭƭ ƎǊƻǳǇ 
instruction through conferencing.  

¶ Shared Reading - a time where students gather with the teacher to read text together. This is 
usually done with a poem, song or big book with large text that all can see. The teacher supports 
the reading and also may use the text to teach a skill or strategy.  

¶ Read-aloud - an opportunity for students to listen to text (likely above their reading level) and 
answer questions or talk about text. Teachers serve as models of good readers using this 
strategy.  

¶ Story time ς A time to expose children to literature by well-known or popular authors. This is a 
more relaxed aspect of balanced literacy. The teacher again serves as a model of a good reader.  

¶ Guided Reading ς a small group reading lesson for children reading at the same reading level. 
This could also be done to teach a particular skill needed by the students in the small group.  

¶ Word Study (phonics, spelling, vocabulary) - the systematic instruction of sound-symbol 
recognition, syllable segmentation, constructing and deconstructing words, vocabulary building 
and spelling. The goal is to transfer these skills into reading and writing workshop.  

¶ Interactive Writing ς a time for student and teacher to write text together. Usually done on 
large chart paper, sentence strips or on the white board.  

 
Teachers focus on a variety of grouping strategies in meeting the needs of students as they build a 
strong foundation in content areas. Students are provided with instructional activities that incorporate 
manipulatives and authentic learning situations. Assessments include formative assessments throughout 
units of instruction as well as summative assessments. Whole group direct instruction, small group 
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cooperative groups, small-leveled groups, the infusion of math concepts and skills into interdisciplinary 
units of study, and experiential learning are all utilized. 
 
 

D. HOW THE SCHOOLȭS INSTRUCTIONAL METHODOLOGIES AND CURRICULUM WILL ENSURE 

STUDENT MASTERY OF THE CALIFORNIA CCSS AND OTHER STATE CONTENT STANDARDS 
 
Children learn best when they are offered an educational approach that builds on their prior knowledge, 
offers a range of first hand experiences, provides a variety of ways to show conceptual understanding, 
fosters opportunities to ask questions, investigate solutions, build conceptual understanding and solve 
problems.  Ultimately, students develop a range of skills such as critical thinking, creativity, collaboration 
and communication, which successfully prepare them to continue their education into the 21st century.  
To promote and foster these skills, our educational approach includes interdisciplinary planning and 
instruction, project and inquiry-based teaching and learning and the integration of both the visual and 
performing arts.  Our teachers are expected to design engaging experiences for their students using the 
California Common Core State Standards (CA CCSS), Next Generation Standards and California content 
and performance standards as the learning goals. 
  
²Ŝ ŀƭǎƻ ōŜƭƛŜǾŜ ǘƘŀǘ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜ ƳŀȄƛƳƛȊŜŘ ǿƘŜƴ ǘƘŜȅ ŀǊŜ ƛƴ ŀ ǎŀŦŜ 
environment, where children are valued for who they are and what they bring to the learning context, 
and where questioning and inquiry are not only encouraged, but also expected.  We understand that we 
must address the whole child-the academic, psychological, cultural, social, emotional and physical 
development - in the context of the family, ensuring that the Para Los Niños approach to education is 
systematic, integrated and comprehensive. 
    
PLN GPC teachers guide instruction through data and foster a data-driven environment to monitor 
student progress through multiple measures that are synthesized into a comprehensive assessment 
system (baseline, formative, benchmark, performance and project-based assessments). In addition, the 
documentation process promotes reflective teaching practice, ensuring that we are continuously 
refining instruction.  By merging research and practice, teachers can make instructional decisions that 
move students toward the learning goal. Assessment and learning goals are aligned at every educational 
stage.  Teachers provide multiple assessments to document student progress in all learning domains.  
Benchmark assessments and trimester grades must be linked to the CCSS and other California standards 
in all subject areas.  Ecological data creates a picture specific to the child within the PLN Educational 
Model while standardized data completes the picture for analysis within similar and comparative 
groups.  
 
 

E. HOW THE INSTRUCTIONAL PROGRAM WILL SUPPORT STUDENT DEVELOPMENT OF 

TECHNOLOGY-RELATED SKILLS AND STUDENT USE OF TECHNOLOGY 
 
Each classroom has a computer center with four desktop computers with age-appropriate software and 
applications that reinforce grade-level skills in language arts and math. In addition, each classroom is 
equipped with a technology cart for instructional use by the teacher containing a projector, document 
camera and iPad tablets. The tablets are equipped with instructional applications designed to be used 
independently by students. 
   
Our curricular program, framed by science inquiry, includes rigorous, standards-based core programs.  
We see technology as a way to help students improve their motor skills and attain the 21st century skills 
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necessary to succeed in school and life.  We know that technology is extremely important to their 
academic achievement and professional excellence well beyond school-age years.  For example, we 
introduced computer-based Spatial Temporal Math (ST Math) into our instructional practice. Students 
engage with the mouse and keyboard to complete phonics practice exercises selected by teachers 
weekly. 
    
At least once a week, students are required to engage in an educational software program 
independently because NETS standards are applied at each grade level in a manner consistent with 
grade level appropriate content and expectations.  The ultimate goal is to familiarize students with 
engaging in academic content through technological devices such as tablets and computers.  Students 
must be prepared, even at primary age, to engage in computer-based assessments and project-based 
assignments requiring multi-media. 
  
  

F. TRANSITIONAL KINDERGARTEN 
 
PLN GPC offers Transitional Kindergarten (TK) in accordance with State Policy.  Our stand-alone TK 
program is the first year of a two-year kindergarten program provided to students who do not meet the 
age eligibility for kindergarten; however, the TK program can be a single year program on a student by 
student basis in concert with the parent/guardian and student achievement/First Grade readiness data. 
The TK program offers a Reggio-inspired, constructive approach that supports children's love of learning 
and social and emotional readiness. Through meaningful projects and investigations, students can 
develop their critical thinking and creative skills.  The program provides students with a school 
experience that is developmentally appropriate and will better prepare them for the following grade. It 
offers students the opportunity to develop basic fundamental academic skills, such as the sound/symbol 
recognition, numeral recognition and quantity discrimination, color recognition, identification of shapes, 
oral language skills, socio-emotional development, and early reading and writing and other skills needed 
for kindergarten but taught at a slower pace.  TK also accustoms students to the rules, expectations and 
school schedule, enabling a better transition for the following school year. The TK program follows the 
requirements of SB 1381 in providing a modified curriculum that is both age and developmentally 
appropriate, which allows students to move on to kindergarten or first grade the following year, 
depending on their social and academic development.  
 
 

VI.   ACADEMIC CALENDAR AND SCHEDULES 
 

A. ACADEMIC CALENDAR 
 
The PLN GPC school year is similar to a traditional single-track calendar with 180 instructional days, 
divided into three trimesters.  We exceed the number of annual instructional minutes as set forth in 
Education Code 47612.5.  Students are dismissed at 2:55pm on Mondays, Wednesdays, and Fridays and 
at 2:00pm on Tuesdays and Thursdays. Teachers have an additional 12 days devoted to professional 
development, eight of which occur before the school year begins, and four during the year. 
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2015-2016 Academic Calendar 

1ð31 ð Summer Recess, No School  
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      1 
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30 31      

4 

     

9/4 ð Admissions Day ð No School  

9/7 ð Labor Day, No School  

9/25 ð Pupil Free Day for 

Professional Development  

 

 

# of instructional days ð 19 
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# of instructional days ð 22 

11/9ð Pupil Free Day for 

Professional Development  

11/10ð Veteranõs Day (Observed), 

No School  

11/16 -11/20 ð Parent Conferences  

11/23 -11/27 ð Thanksgiving Recess, 

No School  

 

 

# of instructional days - 14 
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12/21 -1/8 ð Winter Recess, No 

School  

 

 

 

 

# of instructional days -  14 

1/1 -1/8 ð Winter Recess, No School  

1/18 ð Dr. Martin Luther King Junior 

Day, No School  

 

 

 

 

# of instructional days - 14 
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2/5 ð Semester 1 report cards   

2/12 ð Pupil Free Day for 

Professional Development  

2/15ð Presidentõs Day, No School  

 

 

# of instructional days - 19 

3/2 -3/6 ð Parent Conferences  

3/28 -3/31 ð Spring Recess, No 

School  

 

 

 

# of instructional days - 19 
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1 ð Spring Recess, No School  

4 ð Cesar Chavez Day (No School)  

 

 

 

 

# of instructional days ð 19 

30 ð Memorial Day, No School  

 

 

 

 

# of instructional days ð 21 
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8 ð Last Day of Instruction  

 

 

 

 

# of instructional days ð 5 
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B. SAMPLE DAILY SCHEDULES 
 
The sample daily schedules presented below for each grade level or grade span reflect t[b Dt/Ωǎ 
commitment to literacy and an interdisciplinary curriculum. All teachers have daily planning periods, 
allowing teachers to design and tailor their instruction to meet student needs and interests.   
 

TK / Kindergarten / First Grade/Second Grade Sample Schedule15 

Regular Day (M, W, F)  
 

Shortened Day (T, Th) 

Time Minutes Subject  Time Minutes Subject 

8:00-8:10 10 Morning Meeting  8:00-8:10 10 Morning Meeting 

8:10-8:45 35 Math  8:10-8:45 35 Math 

8:45-9:00  Nutrition  8:45-9:00  Nutrition 

9:00-9:45 45 Math   9:00-9:45 45 Library (T), Math (Th) 

9:45-10:15 30 

Literacy Block: Readers 
Workshop/Word 
Work/Phonemic 
Awareness/Independent 
Work Time/Guided Reading 

 

9:45-10:15 30 

Literacy Block: Readers 
Workshop/Word 
Work/Phonemic 
Awareness/Independent 
Work Time/Guided 
Reading 

10:15-10:30  Recess  10:15-10:30  Recess 

10:30-11:00 30 

Literacy Block: Readers 
Workshop/Word 
Work/Phonemic 
Awareness/Independent 
Work Time/Guided Reading 

 

10:30-11:00 30 

Literacy Block: Readers 
Workshop/Word 
Work/Phonemic 
Awareness/Independent 
Work Time/Guided 
Reading 

11:00-11:30 30 ²ǊƛǘŜǊΩǎ ²ƻǊƪǎƘƻǇ  11:00-11:30 30 ²ǊƛǘŜǊΩǎ ²ƻǊƪǎƘƻǇ 

11:30-12:15  Lunch  11:30-12:15  Lunch 

12:15-12:25 10 Read-a-Book  12:15-12:25 10 Read-a-Book 

12:25-12:55 30 
Making Meaning/Read 
Aloud 

 12:25-12:55 30 
Making Meaning/Read 
Aloud 

12:55-1:10 15 Writing  12:55-1:10 15 Writing 

1:10-1:40 30 ELD  1:10-1:40 30 ELD (T), Music (Th) 

1:40-2:10 30 Physical Education  1:40-2:00 20 Physical Education 

2:15-2:55 40 
Science/Social Studies/ 
Exploration 

    

 335 
Total Instructional 
Minutes 

 
 285 

Total Instructional 
Minutes 

 
 
 

                                                           
15 Schedule configuration is subject to change to best accommodate student learning. 
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C. INSTRUCTIONAL DAYS AND MINUTES 
 
Per Education Code § 47612.5, all kindergarten students are to experience a minimum of 180 school 
days and 36,000 annual instructional minutes, while first grade students are to experience a minimum of 
50,400 annual instructional minutes.  As a result of having an extended instructional day, kindergarten 
students at PLN GPC receive instructional that substantially exceeds the minimum required for 
traditional and charter public schools under California Education Code § 47612.5 by 20,700 minutes. 
First grade PLN GPC students exceed statewide instructional expectations by 6,300 minutes. 
 

Grades 

Grades 

Offered

Number 

of 

Regular 

Days

 Number 

of Instr. 

Minutes 

Per 

Regular 

Day

Number of 

Early 

Dismissal 

Days

Number 

of Instr. 

Minutes 

Per Early 

Dismissa

l Day

Number 

of 

Minimum 

Days

Number 

of Instr. 

Minutes 

Per 

Minimum 

Day

Number 

of [Other] 

Days

Number 

of Instr. 

Minutes 

Per 

[Other] 

Day

Total 

Number of 

Instr. Days

Minutes 

Req'd Per 

State 

Law

 Total 

Number of 

Instr. 

Minutes

Number 

of Instr. 

Minutes 

Above/ 

Below 

State 

Req't.

TK/K Yes 108 335 72 285 0 0 0 0 180 36000 56700 20700

1 Yes 108 335 72 285 0 0 0 0 180 50400 56700 6300

2 Yes 108 335 72 285 0 0 0 0 180 50400 56700 6300

3

4

5

6

7

8

9

10

11

12  
 

VII. PROFESSIONAL DEVELOPMENT 
 

A. TEACHER RECRUITMENT 
 
Teacher selection at PLN GPC is based on teaching experience, demonstration of knowledge of 
instructional practices appropriate to the needs of our student population and interest in working 
collaboratively with peers.  Efforts are made to recruit teachers who have high levels of education and 
experience and who represent the diversity of the population of the school and community. In order to 
obtain a diverse pool of qualified applicants, PLN GPC uses a variety of internal and external recruitment 
strategies 
 
We employ teachers who meet the requirements of No Child Left Behind and hold a California 
Commission on Teacher Credentialing certificate, permit or other document equivalent to that which 
teachers in California public schools are required to hold. Teachers hold a multiple-subject credential or 
the equivalent and at a minimum, all teachers will have a CLAD certificate. (See also Element 5.)  We 
strongly prefer all teachers to have a BCLAD certificate to support our English Language Learner 
population (this authorization is required for transitional bi-lingual instruction).  
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PLN GPC recruitment and selection procedures and practices include notifying qualified PLN staff of 
available positions concurrent with external recruitment efforts;; interviewing applicants personally; and 
obtaining three employment references. The Para Los Niños Human Resources Department maintains 
complete records and the use of standard interview questions that comply with employment and labor 
laws. The following recruitment strategies are used to recruit and attract top talent: a partnership with 
local universities, local newspapers (Los Angeles Times), web-sites (paralosninos.org, Monster.com, 
CareerBuilder.com), California Association of Charter Schools, colleges with teacher education 
programs, job fairs, word of mouth, personal contacts, and applicant files.  All hiring follows Para Los 
bƛƷƻǎΩ ǿǊƛǘǘŜƴ ǇǊƻŎŜŘǳǊŜǎ ŦƻǊ ǊŜŎǊǳƛǘƛƴƎΣ ƘƛǊƛƴƎ ŀƴŘ ƛƴǘŜǊǾƛŜǿƛƴƎ ǇƻǘŜƴǘƛŀƭ ŜƳǇƭƻȅŜŜǎΦ 
 
We have a productive relationship with colleges and universities that offer credentialing programs for 
recommendations of qualified alumni.  Candidates are invited to present an application, résumé, video 
and/or live demonstration lesson and participate in an interview. Classified and other personnel are 
selected by the principal. Selection is based on experience and qualifying skills along with the duties of 
the position for which they are applying. Our recruiting approach has been successful in recruiting a 
workforce for our school that reflects the community composition. 
 
 

B. PROFESSIONAL DEVELOPMENT 
 
Professional development is essential for the successful delivery of t[b Dt/ Ψǎ mission.  The principal, in 
collaboration with an instructional leader, organizes, and conducts ongoing professional development.  
Our schedule allows the principal to meet regularly with individual faculty members to address specific 
areas of growth in addition to the regularly planned professional development periods. The topics 
detailed in the professional development plan section below support  PLN GPC faculty as they 
implement the curricular program. In addition, the principal arranges for experts in relevant areas of 
education to work with PLN GPC teachers.   
 
The weekly school schedule is structured to allow teachers professional development time during the 
normal work hours. On Tuesdays and Thursdays, students are dismissed at 2:00pm and teachers engage 
in professional development activities from approximately 2:00-4:00pm. These regular professional 
development times include guest speakers and trainers, grade level planning meetings, whole faculty 
planning meetings and small group planning. There are approximately eight professional development 
days planned during the two weeks prior to the start of school, and include agency-wide and site-
specific trainings. There are four pupil free professional development days where teachers engage in 
agency-wide training and planning opportunities. Professional development topics are selected based 
on the needs of the faculty. Currently, we have a group of teachers who are largely new to the 
profession, and our focus areas are balanced literacy, classroom management, assessment and 
interdisciplinary planning.  
 
We are implementing curricular and assessment programs that are both rigorous and require specialized 
skills.  We support our teachers by giving them access to experts in the field and the time they need to 
explore and implement our programs to the fullest.  In Los Angeles, we are fortunate to be surrounded 
by universities in which some of the most exciting and cutting-edge research on and thinking about 
education is happening.  We have strong relationships with universities, museums and the like in order 
to draw from their ongoing understanding of best practices in education. Our Education Advisory 
Council has been instrumental in assisting our efforts to improve our programming.  Our council assisted 
in the development of our English Learner Master Plan, implementation of spotlight on English and our 
decision to move to the Dibels assessment.   More recently, a team of consultants, including a member 
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ƻŦ ƻǳǊ 9ŘǳŎŀǘƛƻƴ !ŘǾƛǎƻǊȅ /ƻǳƴŎƛƭΣ ƘŀǾŜ ōŜŜƴ ƪŜȅ ŎƻƳǇƻƴŜƴǘǎ ǘƻ ƻǳǊ ǘŜŀŎƘŜǊΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ 
development during lab days. 
 
We engage in lab days where professional development consultants conduct demonstration lessons in a 
pre-selected classroom for teachers to observe. During these days, teachers meet in TBP or SEI groups 
and debrief and provide feedback. Our STEAM educational consultant also conducts walkthroughs (at 
times with the principal and at times alone) and we meet at the end of the day to provide feedback and 
debrief.  
 
PLN GPC staff also benefits from the expertise and resources provided by our parent organization, Para 
Los Niños, and other programs. Representatives from the many branches of the organization that serve 
students and families in different capacities (e.g., mental health services, family support) work closely 
with PLN GPC staff to ensure that they understand the factors that may impact ǎǘǳŘŜƴǘǎΩ  academic 
performance and the resources the organization can provide for struggling students and families.  
 
At PLN GPC, teachers primarily plan in grade level groups and with their TBP and SEI program peers. 
Teachers are encouraged to help each other with planning and classroom management issues. It is not 
uncommon for teachers to visit ŜŀŎƘ ƻǘƘŜǊΩs classroom to provide support. In addition, four teachers are 
selected by their peers to serve as Kindergarten Chair, First Grade Chair, Bilingual Chair and Assessment 
Chair. Along with the Principal and Assistant Principal, these teachers make up the PLN GPC Leadership 
Team.  
 
PLN GPC teachers are professional educators at various stages in their professional careers.  We believe 
ǘƘŀǘ ǘƘŜƛǊ ǇǊƻŦŜǎǎƛƻƴŀƭ ǎƪƛƭƭǎ ǎƘƻǳƭŘ ōŜ ƴǳǊǘǳǊŜŘ ŀƴŘ ƎǊƻǿƴ ƛƴ ǘƘŜ ǎŀƳŜ ǿŀȅ ǘƘŀǘ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ 
skills are attended to.  Our teachers often seek further professional growth and will continue to be given 
access to the highest degree of professional development and support we can provide.  
 
Professional Development Plan 
At the beginning of the year, the principal plans a four-month long professional development calendar.  
In the third month of the school year (October), the principal modifies the professional development 
plan to adjust to teacher needs, strengths and interests.: The following topics comprise a list of topics 
for the 2015-2016 school year:  
 

¶ Curriculum mapping 

¶ Classroom management 

¶ Peer observation and feedback 

¶ Responsive Classroom (Innovative feature of the Charter) 

¶ Online Training in student assessment  

¶ Interdisciplinary planning and the Reggio Emelia approach to teaching (Innovative feature of the 
Charter)  

¶ Grade-level culminating project collaboration 

¶ Data analysis and response 

¶ STEAM (Science, Technology, Engineering, Art, and Math) training 

¶ Common Core standards 

¶ Strategies for English Language Learners 

¶ Bilingual instruction (Innovative feature of the Charter) 

¶ Balanced Literacy and math instruction 

¶ Mandatory safety trainings (e.g. child abuse, sexual harassment, bloodborne pathogens, 
emergency response) 
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VIII.  MEETING THE NEEDS OF ALL STUDENTS 
 
PLN GPC uses strategies to target students who have additional needs ς students performing far below 
or above grade level, students with low socioeconomic status, English Learners, foster youth, and 
students with IEPs.  Our various subgroup populations receive instruction that focuses on their needs 
and capitalizes on their strengths, ensuring that all students receive the most effective education 
possible. 
 
¢ƘŜ ŦƻƭƭƻǿƛƴƎ ǎǘǊǳŎǘǳǊŜǎ ŀǎǎƛǎǘ ƛƴ ƳŜŜǘƛƴƎ ǎǘǳŘŜƴǘǎΩ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎΥ 

¶ Small class sizes allow teachers to develop deep understanding of individual student 
strengths and needs; 

¶ A minimum of 30 minutes of planning time each day, plus an additional hour of weekly 
grade level planning time for teachers to modify and lessons to meet the needs of individual 
students; 

¶ Frequent professional development ǘƛƳŜ ŀƭƭƻǿǎ ǘŜŀŎƘŜǊǎ ǘƻ ƭŜŀǊƴ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΩǎ ǾŀǊȅƛƴƎ 
expertise in differentiating instruction; 

¶ Integrating instruction and curriculum across academic disciplines allows students to 
demonstrate their proficiency in a variety of ways, promoting motivation and skill 
transference; 

¶ Multiple and varied opportunities for communication between teachers and parents 
supports the PLN GPC commitment to personalizing instruction; and 

¶ Authentic and varied forms of assessment are used to identify differentiated instructional 
techniques for students in need of interventions and additional supports. 

 
These school-wide structures are the first step in meeting the needs of students performing below or 
above grade level, but additional supports are introduced for students who are performing more than 
one level below or above his/her actual grade level, not meeting standards in one or more core subjects, 
ƻǊ Ƙŀǎ ǇŜǊǎƛǎǘŜƴǘ ŎƘŀƭƭŜƴƎŜǎ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀŎŀŘŜƳƛŎ ƻǊ ōŜƘŀǾƛƻǊŀƭ ŜȄǇŜŎǘŀǘƛƻƴǎΦ 
 
Students achieving above grade level are identified through classroom-based assessments given early in 
the school year. Running reading records, math assessments and writing assignments and other 
classroom projects also yield the type of data that help teachers identify students performing above 
grade level.   Students scoring in the 80th percentile or higher on benchmark assessments (Dibels and 
Envisions) are identified in the first trimester in each grade level as achieving above grade level.  Our 
universal assessment also provides data that teachers can use for identification purposes. Kindergarten 
and First Grade students may qualify for the Gifted and Talented Education program in the area of 
άƛƴǘŜƭƭŜŎǘǳŀƭ ŀōƛƭƛǘȅ έ ōŜƎƛƴƴƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǎŜƳŜǎǘŜǊ ƻŦ YƛƴŘŜǊƎŀǊǘŜƴ through the GATE identification 
process. This is an area that may have been overlooked in the past. The search and referral process will 
ōŜ ōǊƻǳƎƘǘ ǘƻ ǘŜŀŎƘŜǊǎΩ ŀǘǘŜƴǘƛƻƴ ǘƘǊƻǳƎƘ ǘƘŜ ǎǘŀŦŦ ƘŀƴŘōƻƻƪ ŀƴŘ ƛƴ ƎŜƴŜǊŀƭ ŦŀŎǳƭǘȅ ƳŜŜǘƛƴƎǎ ŀǘ ǘƘŜ 
beginning of each semester.  The identification process is ongoing throughout the school year to 
ŀŎŎƻƳƳƻŘŀǘŜ ǎǘǳŘŜƴǘǎΩ ǾŀǊȅƛƴƎ ƭŜǾŜƭǎ ƻŦ developmental growth between TK and 2nd.   
 
Our Student Success Team is a function of our regular education program. It is a second step to helping 
students who may be experiencing difficulty with attendance, behavior or learning. The SST is a 
systematic, individual, solution-oriented approach to assist students with factors that are interfering 
with academic success. Before referring a student, a teacher attempts a variety of interventions in the 
classroom and also communicates concerns to parents.  The teacher refers the student to the Student 
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Success Team if classroom-level interventions do not yield improvement.  The Student Success Team is 
composed of the classroom teacher, a peer teacher, administrators and the parents.  This team clarifies 
problems and concerns, develops strategies and organizes resources, provides a system for school 
accountability, and counsels the parent, teacher and student.   
 
 

A. ENGLISH LEARNERS 
 
According to data from the California Department of Education website, during the 2013-2014 school 
year, PLN GPC enrolled 274 English Learners (ELs) comprising approximately 83% of the student 
population. PLN GPC serves its EL students in accordance with all applicable Federal and state laws and 
regulations.  It is our goal that English Learners develop oral, written, and reading language proficiency 
in order to have access to high-quality educational opportunities. 
 
According to California Educational Code, all school districts are required to provide additional and 
appropriate educational services to ELs until they have demonstrated English language skills comparable 
ǘƻ ǘƘŀǘ ƻŦ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŀǾŜǊŀƎŜ ƴŀǘƛǾŜ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ǎǇŜŀƪŜǊǎ ŀƴŘ ƘŀǾŜ ǊŜŎƻǳǇŜŘ ŀƴȅ academic 
deficits which may have been incurred in other areas of the core curriculum (CCR, Title 5, section 
11302). Services must continue until ELs meet objective reclassification criteria (EC 313). This means that 
EL students must be provided with systematic and appropriate instructional programs and strategies, 
including access to the core curriculum, until they are re-designated as Fluent English Proficient (RFEP).  
 
There are two instructional programs available to English Learners at PLN GPC: a Transitional Bilingual 
(TBE) program and a Structured English Immersion (SEI) program. All English Learners receive a daily 
English Language Development lesson, a daily physical education class taught in Sheltered English and 
weekly music or art classes taught in Sheltered English. PLN GPC implements its own English Learner 
Master Plan to fit the needs of our unique grade level structure. The PLN GPC English Learner Master 
Plan is largely based on the major tenets of the LAUSD English Learner Master Plan.  
 
 

1. Process for Identifying ELs 
 
All parents or guardians seeking to enroll students at PLN GPC are required to submit a Home Language 
Survey (HLS) as part of the registration process. The HLS data is used to identify students who may not 
be proficient in English. Assistance in filling out all registration forms is provided by our bilingual office 
staff. Kindergarten Orientation sessions are provided during the summer prior to enrollment. During 
these sessions, parents and guardians are introduced to the forms in the registration packet, including 
the HLS. If parents indicate that there is a home language other than English on the HLS, or if there are 
doubts regarding the accuracy of responses, then parents receive program information with placement 
options. At Kindergarten Orientation, families are provided with an overview of the SEI and TBE 
instructional programs and asked to select a program.  Ultimately, parents choose the program for their 
child after discussing options with the principal or a member of the school staff.  
 
Students whose survey indicates a home language other than English take the California English 
Language Development Test CELDT or the English Language Proficiency for California ELPAC assessment 
aligned to the CA ELD Standards within 30 days of the start of the school year or within 30 days after the 
date of first enrollment at the school. The English language proficiency of all currently enrolled English 
[ŜŀǊƴŜǊǎ ƛǎ ŀǎǎŜǎǎŜŘ ƛƴ ŀŎŎƻǊŘŀƴŎŜ ǿƛǘƘ ǘƘŜ ǘŜǎǘ ŎƻƴǘǊŀŎǘƻǊΩǎ ŘƛǊŜŎǘƛƻƴǎ ŀƴŘ /ŀƭƛŦƻǊƴƛŀ 9Řucation Code 
guidelines. Students with disabilities are permitted to take the test with accommodations as listed in the 
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9ŘǳŎŀǘƛƻƴ /ƻŘŜ ƛŦ ǘƘŜȅ ŀǊŜ ǎǇŜŎƛŦƛŜŘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9t ƻǊ {ŜŎǘƛƻƴ рлп ǇƭŀƴΦ !ƴ ŀƭǘŜǊƴŀǘŜ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ 
English Language proficiency is administered to students who are unable to participate in the 
/9[5¢κ9[t!/ ǘŜǎǘΣ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ƎǳƛŘŜƭƛƴŜǎ ǎŜǘ ŦƻǊǘƘ ƛƴ ǘƘŜ ǎǘǳŘŜƴǘΩǎ L9tΦ 
 

 
 

Figure 1. Identification of English Learners 
 
¢ƘŜ /9[5¢κ9[t!/ ǊŜǎǳƭǘǎ ŀǊŜ ǳǎŜŘ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ǎǘǳŘŜƴǘΩǎ initial English language development level. 
PLN GPC ƴƻǘƛŦƛŜǎ ǇŀǊŜƴǘǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŎƻƴŘǳŎǘ /9[5¢κ9[t!/ ǘŜǎǘƛƴƎ ŀƴŘ ǿƛƭƭ ƛƴŦƻǊƳ 
parents of CELDT/ELPAC test results within 30 calendar days following receipt of test results from the 
test cƻƴǘǊŀŎǘƻǊΦ  ¢Ƙƛǎ ƴƻǘƛŦƛŎŀǘƛƻƴ ŀƭǎƻ ŎƻƴŦƛǊƳǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƛƴǎǘǊǳŎǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ǇƭŀŎŜƳŜƴǘΣ 9[ ƭŜǾŜƭΣ 
and reclassification criteria.  
 
 

2. Educational Program for English Language Acquisition  
 
There are two instructional programs available to English Learners at PLN GPC: the Transitional Bilingual 
Education (TBE) and Structured English Immersion (SEI) programs. The TBE is designed to provide a 
gradual transition into either a Structured English Immersion program or Mainstream English program 
as they gain fluency in the English language, progress through grade levels, and gain fluency annually as 
measured by the CELDT. . Subject matter instruction takes place in the primary language (Spanish). 
Children initially receive core instruction in Spanish, along with English Language Development (ELD) 
classes. English is the language of instruction for all subjects in the Structured English Immersion 
program. Children also receive ELD on a daily basis, separate from core content to ensure a focus on 
language development. Teachers use instructional strategies to help children with limited English skills 
access the core content and achieve oral, written, and reading language proficiency. The strategies, 
modifications and support used in Sheltered English Immersion classes are referred to as Specially 
Designed Academic Instruction in English (SDAIE) (Díaz-Rico & Weed, p. 109). Spanish is used only when 
necessary to aide in comprehension. ELD lessons include: 
 

¶ Clearly stated language objectives based on a scope and sequence of language skills, and focus 
on the language form and function 

¶ Language patterns and vocabulary 

¶ Structured language practice, or student talk, at least 50% of the time 

¶ Engaging topics and instructional practices 
 

Who? 

ɆStudents with 
a home 
language oher 
than English 
are tested by a 
trained 
examiner. 

What? 

ɆThe 
CELDT/ELPAC 
is the test 
given to 
children whose 
home language 
is not English.  

Where? 

ɆThe 
CELDT/ELPAC 
is 
administered 
at a testing 
location within 
the school site. 

When? 

ɆThe test is 
given within 
30 days of 
registering in 
school and is 
repeated 
annually. 
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Figure 2. Program Models 

  
All English Learners receive a daily English Language Development lesson, a daily physical education 
class taught in Sheltered English and weekly music or art classes taught in Sheltered English. These 
programs ensure that students are provided with academic instruction for English Learners that 
emphasizes comprehensible input designed and implemented so that respective grade level standards 
are being followed along with appropriate scaffolding, thereby providing ELs access to the core 
curriculum (Krashen, 1987). Those EL students who do not meet grade level standards in a reasonable 
amount of time will be provided a plan that will assist them with their academic, linguistic and 
social/emotional success.  
 
Parents/guardians have the right to select an instruŎǘƛƻƴŀƭ ǇǊƻƎǊŀƳ ǘƻ ƳŜŜǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƴŜŜŘǎΦ Lƴ 
addition to The Home Language Survey, parents will be offered opportunities to understand the 
structure and purpose of and the differences between the SEI and TBE programs. These opportunities 
include presentations at Kindergarten Orientation, as well as printed material and access to 
administrators at the school and office staff who can discuss the programs.  If the TBE program is 
ǎŜƭŜŎǘŜŘΣ ǇŀǊŜƴǘ ǎƛƎƴ ŀ άǿŀƛǾŜǊέ ŦƻǊƳ ǊŜǉǳŜǎǘƛƴƎ ǘƘƛǎ ǇƭŀŎŜƳŜƴǘΦ  
 
Additionally, teachers strive to integrate research-based SDAIE strategies and language scaffolds 
throughout the instructional day. Some of t[b Dt/Ωǎ best practices for supporting English Learners are 
below.  There are a number of elements of our program that incorporate these strategies, specifically 
during language arts, math, science, and social studies instruction. 
 
1.  High Quality, Student-to-Student Interaction 
A critical element of language development is providing time and space for students to use language in 
writing, reading, listening, and speaking.  PLN GPC provides opportunities throughout each lesson for 
ǎǘǳŘŜƴǘǎ ǘƻ ŘƛǎŎǳǎǎ ƛŘŜŀǎ ŀƴŘ ǇǊƻŎŜǎǎ ƛƴŦƻǊƳŀǘƛƻƴΦ ²ƘŜƴ άǇŀǊǘƴŜǊ ǘŀƭƪέ is used frequently throughout 
the day, there is a significant cumulative increase in authentic language practice. 
 
2. Teach Vocabulary 
One of the most important components in language acquisition is vocabulary development. In the most 
effective schools, students are taught vocabulary through formal instruction and also learn words 
through use in language rich settings in and out of the classroom. Effective vocabulary instruction 
teaches vocabulary in context, gives students tools to expand  word knowledge independently, 
reinforces word learning with repeated exposures over time, stimulatŜǎ ǎǘǳŘŜƴǘǎΩ ŀǿŀǊŜƴŜǎǎ ŀƴŘ 
interest in words, and encourages students to read widely (Brozo and Simpson, 2003). 
 

Program 
Models for 

ELs  

Structured 
English 

Immersion  

Transitional 
Bilingual  

Education  
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3.  Frequent and Immediate Feedback  
According to Classroom Instruction that Works with English Language Learners, ELs require immediate 
feedback that is timely and realistic in order for students to know how they are doing in the classroom 
and if they are using language correctly. PLN GPC teachers provide students with feedback to provide 
information as to how well students are doing relative to a particular learning goal so that they can 
improve their performance. Informal assessments not only provide this feedback, but also inform 
ƛƴǎǘǊǳŎǘƛƻƴ ǎƻ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊ Ŏŀƴ ŀŘƧǳǎǘ άƻƴ ǘƘŜ ǎǇƻǘέ ŀǎ ƴŜŎŜǎǎŀǊȅ ό!{/5Σ нллсύΦ  
 
4.  Progress Monitoring and Intervention  
Researchers from the What Works Clearinghouse ǇǳōƭƛǎƘŜŘ ŀ ǇǊŀŎǘƛŎŜ ƎǳƛŘŜ ŜƴǘƛǘƭŜŘ ά9ŦŦŜŎǘƛǾŜ [ƛǘŜǊŀŎȅ 
ŀƴŘ 9ƴƎƭƛǎƘ [ŀƴƎǳŀƎŜ LƴǎǘǊǳŎǘƛƻƴ ŦƻǊ 9ƴƎƭƛǎƘ [ŜŀǊƴŜǊǎ ƛƴ ǘƘŜ 9ƭŜƳŜƴǘŀǊȅ DǊŀŘŜǎέ ǎǳƎƎŜǎǘ ǘƘŀǘ ŀƴ 
effective program for ELs includes well-developed assessments for identifying student needs (IES, 2007).  
²Ŝ ŀǎǎŜǎǎ ƻǳǊ ǎǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ŦǊŜǉǳŜƴǘƭȅ ŀƴŘ ǳǎŜ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ ŀǎǎŜǎǎƳŜƴǘǎ ǘƻ ŘǊƛǾŜ ƻǾŜǊŀƭƭ 
instruction as well as identify students in need of individual intervention.  For example, we use data 
from formative assessments with ELs using English language measures of phonological processing, letter 
knowledge, and word and text reading to identify ELs who require additional instructional support and 
to monitor their reading progress over time. 
 

3. How the Program will Meet the New State ELD Standards and Use the Results of 
the CELDT/ELPAC  

 
Our adopted ELD program currently uses Spotlight on English, published by Santillana. This stand-alone 
ELD program can be used in both TBE and SEI programs and is aligned to Common Core Standards and 
CA ELD Standards. Spotlight on English allows teachers from both Transitional Bilingual and Structured 
English Immersion programs to engage in collaborative planning and also work in grade level teams to 
regroup students by CELDT/ELPAC proficiency level during ELD lessons. CELDT/ELPAC results will also be 
used to analyze school wide performance towards achievement of AMAOs and analyze effectiveness of 
current ELD instruction.  Teachers at PLN GPC engage in standards-based lesson planning and are 
required to plan lessons with learning objectives designed to meet California CCSS, Next Generation 
Science Standards and California Content Standards, including the new California ELD Standards.  
 
Because the current California English Language Development Test (CELDT) is aligned to the 1999 ELD 
Standards, the CELDT program will be replaced by the proposed English Language Proficiency 
Assessments for California (ELPAC) system, which will be aligned to the 2012 revised CA ELD Standards. 
Until the ELPAC system is required by the state,  PLN GPC will continue to administer the CELDT as the 
ǎǘŀǘŜΩǎ ƳŜŀǎǳǊŜ ƻŦ 9[t ŀƴŘ ŦƻǊ ŦŜŘŜǊŀƭ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǳƴŘŜǊ ¢ƛǘƭŜ LLL ƻŦ ǘƘŜ 9ƭŜƳŜƴǘŀǊȅ ŀƴŘ {ŜŎƻƴŘŀǊȅ 
Education Act (ESEA). 
 
PLN GPC will meet the new California ELD Standards by ensuring that EL students: 
 

¶ Receive differentiated supports during the instructional day and, if the parent consents, after 
school tutoring  

¶ Have additional support staff to provide targeted intervention for ELD  

¶ Engage in social interaction and culminating projects to apply new vocabulary and oral language 
development 

¶  Use technology to increase their exposure to the English language  
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4. Services and Supports for English Learners, Including Instructional Stra tegies 
and Intervention  

 
See section 2 above.  Each day a minimum of 60 minutes of time is dedicated to ELD for English Learner 
students. Classroom teachers who hold proper EL authorization provide ELD instruction to EL students. 
The following research-based instructional approaches are provided to ensure English Learner students 
have access to high quality educational opportunities:  

¶ Specially Designed Academic Instruction in English (SDAIE)  

¶ Guided Language Acquisition Development (GLAD) 

¶ Sheltered Instruction Observation Protocol (SIOP) 

¶ Graphic organizers 

¶ Frontloading of academic vocabulary 

¶ Total Physical Response (TPR) (Díaz-Rico & Weed) 

¶ Spotlight on English, ELD program, published by Santillana (or other ELD program that best 
meets the needs of our ELs) 

¶ State adopted and other supplemental ELD resources 

Additionally, professional development is provided to teachers, administrators, and school support staff 
in the stages of language acquisition, the systematic ELD curriculum, and structures to practice language 
to ensure quality implementation of the instructional model. These topics fall under the umbrella 
category of strategies for English Learners in our Professional Growth plans.  All of the teachers at Para 
Los Niños are authorized to teach English Learners through certification by The California Commission 
on Teacher Credentialing (CCTC). ELD teachers are all fully credentialed and most have a CLAD or BCLAD 
credential.  The ELD teachers have intimate knowledge of their students varying abilities through formal 
test data, regular communication with core teachers, and informal weekly assessments. ELD teachers 
work closely with teachers across all content areas to ensure we meet the needs of EL students. Primary 
language support in Spanish is provided by either the classroom teacher or other qualified staff 
member(s).  
 
 

5. 0ÒÏÃÅÓÓ ÆÏÒ !ÎÎÕÁÌ %ÖÁÌÕÁÔÉÏÎ ÏÆ ÔÈÅ 3ÃÈÏÏÌȭÓ %ÎÇÌÉÓÈ ,ÅÁÒÎÅÒ 0ÒÏÇÒÁÍ 
 

Each year, we will use the CELDT/ELPAC and reclassification data as a tool to determine which 
components, if any, of our EL program need improvement or revision. The program for students who are 
English Learners will be evaluated based on attainment of the following goals:  

(1) EL students will progress one ELD level each year using the CELDT assessment as a form of 
measurement as well as an individual ELD portfolio. 

(2) Due to the limited grade span at Para Los Niños ς Gratts Primary Center, our reclassification rate 
will meet or exceed the average reclassification rate for primary centers and similar TK-2 schools 
in LAUSD, for example, Extera Primary Center, KIPP Illuminar Primary Center, Maple Primary 
Center, Middleton Primary Center, Riordan Primary Center, and Washington Primary 
Center.  Lake Street Primary Center Source, California Department of Education, 2014. 

(3) Comparison of EL performance in accordance with the norm benchmarks set by the Dibels 
assessment system for the performance of English-proficient students of the same age enrolled 
at PLN schools.  

Data analysis of the aforementioned goals will be conducted each year. In the event that one or more 
goal is unmet, a plan will be developed in order to improve the program for English Learners.     
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6. Process and Specific Criteria for Reclassification 
 
English Learners will participate in the annual administration of the CELDT/ELPAC until they have 
demonstrated that they are able to compete effectively with English-speaking peers in mainstream 
classrooms and are reclassified as fluent English proficient (RFEP). The process for reclassification of 
English Learners at PLN GPC includes multiple criteria and is consistent with guidelines approved by the 
State Board of Education including: 
 

¶ Language proficiency will be assessed by the CELDT/ELPAC overall score of 4 or 5 (or ELPAC 
equivalent) and no lower than a 3 in any single category. 

¶ The studentsΩ mastery of grade level English and Spanish Language Arts curriculum as assessed 
by the classroom teacher.  Student mastery is based on classroom level assessments aligned to 
the CCSS for English and Spanish Language Arts, which is reported on all progress reports and 
report cards. 

¶ Students must achieve a minimum score of 3 (proficient) in Language Arts on two consecutive 
progress reports. 

¶ Parental input as a response to notification of CELDT/ELPAC scores, academic progress reports 
and the reclassification process.  

¶ /ƻƳǇŀǊƛǎƻƴ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ōŀǎƛŎ ǎƪƛƭƭǎ ŀƎŀƛƴǎǘ ŀƴ ŜƳǇƛǊƛŎŀƭƭȅ-established range 
of performance in basic skills based upon the performance of English-proficient students of the 
same age.  Students under consideration for reclassification who are enrolled in the TBE 
program will be given the DIBELS English Language Arts assessment in addition to the Spanish 
Language Arts test. Students meeting benchmarks for the grade and time of year that the test is 
administered will be considered for reclassification.  
*Note:  PLN GPC will modify our minimum reclassification requirements as the State adopts a 
new accountability system and revises the reclassification criteria threshold.    

 
7. Process For Monitoring Progress of English Learners and Reclassified (RFEP) 

Students 
 
The testing coordinator will continue to monitor student performance for two years after reclassification 
in accordance with existing California regulations and Title III of the Elementary and Secondary 
Education Act (ESEA). 9[Ωǎ ŀƴŘ wC9tΩǎ are monitored on an ongoing basis by the classroom teacher, 
through the implementation of the school wide ELD program and its embedded assessments and 
through ongoing classroom observations and the collection of anecdotal data. Classroom teachers 
ŀŘƳƛƴƛǎǘŜǊ ǊǳƴƴƛƴƎ ǊŜŀŘƛƴƎ ǊŜŎƻǊŘǎ ǘƘǊŜŜ ǘƛƳŜǎ ŜŀŎƘ ȅŜŀǊ ǘƻ ŀǎŎŜǊǘŀƛƴ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ŜȄŀŎǘ ǊŜŀŘƛƴƎ 
level. All students take the DIBELS Language Arts assessment three times each year as well as the 
AIMSweb math assessments. Parents are provided with progress reports at the conclusion of each 
trimester. This comprehensive progress monitoring system ensures that both English Learners and 
Reclassified students are on track for academic success.   
 

8. Process for Monitoring Progress an d Supports for Long Term English Learners 
(LTELs) 
 

PLN GPC currently enrolls students in TK/Kindergarten through Grade One. Therefore, within the 
context of our current grade level configuration, we do not have students who qualify as Long Term 
English Learners.  
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B. GIFTED AND TALENTED STUDENTS AND STUDENTS ACHIEVING ABOVE GRADE LEVEL 
 
Often in school settings the most attention is paid to either the lowest performing student or the 
highest performing student.  However, we believe in nurturing, monitoring, guiding and improving the 
skills of all students.  All students are challenged by differentiated instruction in the classroom, 
additional challenge activities in each subject, and enrichment opportunities intended to meet their 
specific learning needs. Due to the nature of the curriculum and methodology employed at PLN GPC, 
children are able to explore concepts in greater depth. We utilize the LAUSD GATE identification 
process. Students demonstrating high intellectual ability as evidenced in classroom work and as 
identified by Gratts school staff, will be referred to the LAUSD by the principal to begin the fee-for-
service testing process. Students in the second semester of kindergarten and in first grade may qualify 
under the category of intellectual ability.    
 
In order to ensure high performing students are provided enrichment, teachers consistently analyze 
student data and performance to inform their instructional focus and promote appropriate 
opportunities for individualization. They use this information to scaffold or accelerate the pace of 
learning activities that target the needs of all students.  The accelerated pace at which gifted and 
talented students learn information requires flexible pacing strategies such as: skill grouping, curricular 
compacting, and contracting (Daniel & Cox, 1988).  PLN GPC teachers also use above grade level texts in 
independent reading and guided reading instruction and activities to hone thinking, reasoning, 
communication and self-regulation skills.  Student progress is monitored through the implementation of 
classroom assessments including running reading records, formative assessments, benchmark 
assessments in math and DIBELS benchmarks assessments in fall, winter and spring of each year.  
 
 

C. STUDENTS ACHIEVING BELOW GRADE LEVEL 
 
PLN GPC participates in universal screening for reading using the Dynamic Indicators of Basic Early 
[ƛǘŜǊŀŎȅ {ƪƛƭƭǎ ό5L.9[{ύ ŀǎǎŜǎǎƳŜƴǘǎ ƛƴ ǘƘŜ ŦŀƭƭΣ ǿƛƴǘŜǊ ŀƴŘ ǎǇǊƛƴƎΦ CǳǊǘƘŜǊƳƻǊŜΣ ǘŜŀŎƘŜǊΩǎ use curriculum 
based measures as well as other data to determine students not meeting grade level target benchmark 
in any trimester on any Dibels literacy measurement or Envisions mathematics internal benchmark 
assessments. Should a student be achieving below grade level, teachers provide research-based, 
targeted interventions ǘƻ ŀǎǎǳǊŜ ǘƘŀǘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ ŀǊŜ ŀŘŘǊŜǎǎŜŘΦ Interventions include an after 
school parent-child literacy intervention program provided through our library center as well as summer 
school intervention programs taught by classroom teachers. Classroom intervention takes place during 
the time that a Teacher Assistant is assigned to the classroom. Teacher Assistants are trained in 
intervention protocols by Powerful Choices consulting firm. Daily, teachers create the opportunity to 
work in smaller group settings with students in need of targeted intervention.  We use the Response to 
Instruction and Intervention (RtI2) approach to identify students falling into either category (above 
grade level and below) and intervene with modifications to the curriculum to encourage growth. 
Students referred to the Student Success Team are monitored through the SST process. Students who 
Řƻ ƴƻǘ ƘŀǾŜ {{¢Ωǎ ŀǊŜ ƳƻƴƛǘƻǊŜŘ ōȅ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊΦ We are committed to engaging in 
comprehensive strategies for all students enrolled at PLN GPC. 
 
 

D. SOCIO-ECONOMICALLY DISADVANTAGED /  LOW-INCOME STUDENTS  
 
Our program is specifically designed to meet the needs of our socio-economically disadvantaged 
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students (as evidenced by FRL status), who make up 93% of our student population. In addition to 
developing a strong academic base that enables students to close the achievement gap, PLN GPC 
integrates specific strategies for working with students classified as economically disadvantaged.  Our 
intensive focus on literacy instruction in both the TBE and SEI programs ensures that students receive a 
myriad of supports for students with limited literacy skills, including and a Response to Intervention 
approach that meets their academic needs. Progress of socio-economically disadvantaged students is 
tracked alongside our general performance monitoring of all students.  Credentialed teachers, staff, and 
appropriate service providers throughout the school day and after school provide all students services. 
Our enrichment programs, including music and art, give socioeconomically disadvantaged students the 
opportunity to explore these subjects in depth. And students have opportunities to use technology for 
academic purposes at school, even though they may not have access at home.    

 
A core component of our Integrated Service Delivery Model is wraparound services for families who 
require social services or mental health care. Our comprehensive care culture aims to provide effective 
and accessible health services to our students and families, and to increase the potential of students to 
achieve personal and academic goals through better health. In addition, the physical environment of 
school is welcoming and safe, includes stimulating and varied materials, and is aesthetically beautiful. 
Safe School activities promote a safe place for children whose home neighborhoods are often 
characterized by some of the common byproducts of poverty: neglect, violence, or both. Students have 
ample opportunities to play and work outside. A full spectrum of nutritious food is offered during 
nutrition and lunch. 
 
 

E. STUDENTS WITH DISABILITIES 
 
PLN GPC provides the majority of all special education services and supports to students in the least 
restrictive environment (LRE). We provide services for students who qualify for Special Education 
services through Resource Support Program (RSP), Language and Speech (LAS) services, Occupational 
Therapy (OT), Counseling, Deaf and Hard of Hearing (DHH) itinerant services and Adapted Physical 
Education (APE). Our RSP program includes both a pull out and push-in approach, determined by the 
individualized needs of the student. We also have a Special Day Class, Early Education Program on 
campus that serves students with Mild/Moderate disabilities in need of a smaller instructional setting. 
Students enrolled in the Special Day Class participate in general education classes as outlined in their 
Individualized Education Plan. In addition, our Special Day Class also joins general education peers on 
field trips and for other enrichment activities regularly.  
 
 

F. STUDENTS IN OTHER SUBGROUPS 
 
The PLN Universal Screener intake survey, which occurs at the beginning of every school year, serves as 
our way to collect data on other subgroups including, but not limited to, foster youth.  The wraparound 
services available as part of the Integrated Service Delivery Model address barriers to academic or social 
success in this subgroup. Longstanding partnerships with on-site mental health providers are readily 
available to assist with the mental health needs frequently associated with students in foster care.  We 
will monitor the progress of these students by analyzing student achievement data for this subgroup 
during each trimester reporting period. 
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IX.  A Ȱ4YPICAL DAYȱ 
 
7:45am 
Adrian walks ǘƻ ǎŎƘƻƻƭ ƻƴ aƻƴŘŀȅ ƳƻǊƴƛƴƎ ǿƛǘƘ Ƙƛǎ ƘŀƴŘ ƻƴ Ƙƛǎ ƳƻǘƘŜǊΩǎ ŀǊƳ ǿƘƛƭŜ ǎƘŜ ǇǳǎƘŜs his baby 
ǎƛǎǘŜǊΩǎ ǎǘǊƻƭƭŜǊΦ IŜ ƻŎŎŀǎƛƻƴŀƭƭȅ ǇŜŜƪs into the stroller to talk to his sister. When they arrive at PLN GPC, 
the Principal greets parents while opening the two large gates leading to the inner courtyard. Once in 
the courtyard, Adrian and his mother head towards the area where his class lines up every morning. His 
teacher Mr. S is already there greeting students and talking to parents. Adrian goes up to Mr. S and says 
good morning. Mr. S greets !ŘǊƛŀƴ ǿƛǘƘ ŀ ǎƳƛƭŜ ŀƴŘ ŀ άIƛƎƘ CƛǾŜέ ŀǎ ƘŜ ǎƳƛƭŜs aǘ !ŘǊƛŀƴΩǎ ƳƻƳ ŀƴŘ says, 
ά.ǳŜƴƻǎ 5ƛŀǎΦέ !ŘǊƛŀƴ sees his friend Christian at the end of the line and joins him there.  
 
8:00am 
Mr. S leads the group towards the middle of the courtyard for the Monday Morning Assembly. Mr. S 
picks up his banjo and joins the Principal in a rendition of the Good Morning Song. Students sit in the 
courtyard and sing along while teachers and parents stand around them observing and singing as well. 
After singing a few songs, the Principal reminds students to wear their uniforms Monday through 
Thursday before Free Dress Fridays.  
 
The focus of the Monday Morning Assembly is to recognize students who received Caught Being 
Awesome slips the previous week. Students receive these slips for committing acts of kindness, being 
helpful or persevering. They deposit their slip in a big, blue box located in the office and the principal 
pulls the slips out and calls out names during the assembly. Students gather in front of the crowd and 
receive a rousing round of applause. Adrian is particularly excited because he received a blue slip for 
helping comfort a classmate who was feeling sad the previous week. When his name is called, he looks 
back at his mom, whose face beams with pride. Adrian proudly stands in front of the assembly of 
students and smiles brightly as applause rings through the courtyard. As he walks back to join his 
classmates, students begin singing the School Song:  
   
  Gratts Primary Center is in the big City 
  We frolic through two giant gates 
  To learn, exercise and sing 
  We ŀǊŜ ŦǊƛŜƴŘƭȅ ŀƴŘ ǿŜΩǊŜ Ŧǳƴƴȅ 
  But we should never be too rough 
  And the teachers show us how to read 
  And do other fancy stuff 
 
After singing the School Song, the Principal reminds students of three things: 
 

¶ Be Kind 

¶ Listen to Your Teachers 

¶ Do Good Work 
 
Adrian catches Ƙƛǎ ƳƻƳΩǎ ŜȅŜ ŀƴŘ ǘƘŜȅ ǿŀǾŜ ǘƻ ŜŀŎƘ ƻǘƘŜǊ ŀǎ ǎƘŜ ǿŀƭƪs towards the Multi-Purpose 
Room, where the Senderos parent group is meeting to hear the Principal speak about the new music 
and art programs at PLN GPC. When Adrian gets to his classroom, he puts his backpack away and joins 
his classmates in a circle on the rug for their daily Morning Meeting.  
 
8:30am 
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While seated on the rug in a circle, students begin their morning meeting with a greeting by turning to 
their neighbor, making eye contact and saying the neighborΩs name in a greeting: άIƛ /ƘǊƛǎǘƛŀƴΣ Ƴȅ ƴŀƳŜ 
ƛǎ !ŘǊƛŀƴΦ Iƻǿ ŀǊŜ ȅƻǳ ǘƻŘŀȅΚέ /ƘǊƛǎǘƛŀƴ ǊŜǇƭƛŜǎ: άIƛ !ŘǊƛŀƴΣ L ŀƳ ǿŜƭƭΦέ /ƘǊƛǎǘƛŀƴ ǘƘŜƴ ǘǳǊƴǎ ǘƻ ǘƘŜ ƴŜȄǘ 
person in the circle and the greeting continues. After the greeting, Mr. S asks students to share 
something: ά²Ƙŀǘ ƛǎ ȅƻǳǊ ŦŀǾƻǊƛǘŜ ǎƻƴƎ ŦǊƻƳ aƻƴŘŀȅ aƻǊƴƛƴƎ !ǎǎŜƳōƭȅΚέ {ǘǳŘŜƴǘǎ ƭƛǎǘŜƴ ŀƴŘ ǿŀƛǘ ŦƻǊ 
their turn to share. As an activity, Mr. S asks students to line up according to the song they selected. 
They count the number of students in each line and observe that the School Song is most popular in 
their class. After kids settle back in the circle, Mr. S reads the morning message. He has filled it with 
grammatical and spelling errors and asks for volunteers to make corrections. Adrian loves correcting 
mistakes that Mr. S makes on the morning message! 
 
8:50 
What a breakfast! A sausage muffin sandwich and scrambled eggs on the side, a banana and milk!! Mr. S 
stands at the head of the table while students visit with each other and enjoy their breakfast. After 
breakfast they head back to the classroom for ReaderΩs Workshop. 
 
9:15 am 
Back in the classroom, Mr. S asks students to go to their ReaderΩs Workshop tables and select a book 
from the basket in the center of the table. Adrian spots a book in which he is interested right away. As 
he uses the strategies he knows to read his book on fast cars, Adrian smiles, remembering that only a 
few months ago he was reading books with very few words on the page. Mr. S approaches and begins 
conferencing with Adrian, asking him to read a few pages of the book and asking comprehension 
questions. Mr. S affirms !ŘǊƛŀƴΩǎ ǊŜŀŘƛƴƎ ǇǊƻƎǊŜǎǎ ŀƴŘ ŜƴŎƻǳǊŀƎŜs him to read books on topics other 
than cars. He shows him a few books from the basket and Adrian selects one for tomorrow.  
 
9:45am 
Time for PE!  Adrian enjoys this time of the day when his class joins a Kindergarten/TK class to stretch 
and warm up before engaging in an activity using balls or other equipment selected by his PE teacher. 
Before beginning, Ms. . ŀǎƪǎ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜŎƛǘŜ ǘƘŜ t9 ǊǳƭŜǎΣ άtƭŀȅ IŀǊŘΣ tƭŀȅ {ŀŦŜΣ ŀƴŘ tƭŀȅ CŀƛǊΗΗέ  
Adrian knows all the body stretches by heart and he loves counting out loud as he goes through the 
warm up routine. He notices the equipment set out by the PE Teacher and knows they are in for an 
exciting activity.  
 
10:15am 
After lining up for a drink of water, Adrian and his classmates are on their way back to class for WriterΩs 
²ƻǊƪǎƘƻǇΦ Iƛǎ ǘŜŀŎƘŜǊ Ƙŀǎ ŀƭǊŜŀŘȅ ǎŜǘ ǘƘŜƛǊ ǿǊƛǘƛƴƎ ǇǊƻƧŜŎǘǎ ƻǳǘ ŀǘ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ ǘŀōƭŜ ǎŜŀǘΦ !Řrian 
begins reading through the pages he has already written and is reminded, by a yellow Post It, of the 
additions he wanted to make to the last page of his story. Just as he finishes his edits, Mr. S calls the 
class to the rug to sit in a circle and have some volunteers read their stories. Adrian listens to two of his 
classmates read their stories and he even gives feedback to one writer.  
 
11:00am 
After putting their stories away, students are called to the rug to join Mr. S for music time. He carefully 
takes out his banjo and begins plucking the banjo chords while students wait for their entrance. 
Students raise their hands to request songs like, The Itsy Bitsy Spider, Twinkle, Twinkle and Bingo. At the 
end of the sing-along, Mr. S puts his banjo back in the case and prepares to give a math lesson.  
 
11:20am 
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!ŘǊƛŀƴ ƎŜǘǎ ŀ ƭƛǘǘƭŜ ǿƻǊǊƛŜŘ ǿƘŜƴ ƛǘΩǎ ǘƛƳŜ ŦƻǊ ƳŀǘƘ ōŜŎŀǳǎŜ ǎƻƳŜǘƛƳŜǎ ƛǘΩǎ ŘƛŦŦƛŎǳƭǘ ŦƻǊ ƘƛƳ ǘƻ ŎƻƳǇƭŜǘŜ 
work as quickly as some of his classmates. Mr. S tells him not to worry as long as he completes enough 
problems to show he understands the math topic. Adrian knows that one day out of the week, Mr. S 
sends half the class to the library and keeps half the class for math. Today is one of those days and 
Adrian is looking forward to math. Mr. S asks the math group to stay on the rug. He opens the lesson by 
having students count to 100 using the 100 Counting Chart. He then has them perform a series of skip 
counting to 100. Adrian smiles because the skip counting is more like skip chanting or skip singing. After 
the counting warmςup, Mr. S asks ǎǘǳŘŜƴǘǎ ǎƻƳŜ ǉǳŜǎǘƛƻƴǎ ŀǎ ǇŀǊǘ ƻŦ ŀ ǊŜǾƛŜǿ ƻŦ άмл ŦǊŀƳŜ ŎƘŀǊǘǎΦέ 
{ǘǳŘŜƴǘǎ ǊŜƳŜƳōŜǊ άмл CǊŀƳŜ ŎƘŀǊǘǎέ ŦǊƻƳ YƛƴŘŜǊƎŀǊǘŜƴ ǿƘŜƴ aǊΦ {Φ ŦƛǊǎǘ ƛƴǘǊƻŘǳŎŜŘ ǘƘŜ ŎƻƴŎŜǇǘΦ IŜ 
asks ǘƘŜƳ ǘƻ ǊŜǇŜŀǘ ǘƘŜ ƭŜǎǎƻƴ ƻōƧŜŎǘƛǾŜΣ ά¢ƻŘŀȅ ǿe will complete addition problems using 10 Frame 
ŎƘŀǊǘǎΦέ !ŦǘŜǊ ǘƘŜ ǊŜǾƛŜǿ ƻŦ άмл CǊŀƳŜ /ƘŀǊǘǎΣέ aǊΦ {Φ ŘŜƳƻƴǎǘǊŀǘŜs how to solve simple addition 
ǇǊƻōƭŜƳǎ ǳǎƛƴƎ ǘƘŜ άмл CǊŀƳŜ ŎƘŀǊǘǎΦέ  Lǘ ƭƻƻƪs like fun because they are going to get to use colorful 
markers on the charts. Adrian excitedly goes back to his desk to complete his math work.  
 
12:00pm 
Adrian was very happy to have completed his math work today! Now itΩs time to sit on the rug and listen 
to Mr. S. read a book before lunch. The book is called: ά{ƘŀƎƎȅ 5ƻƎ ŀƴŘ ǘƘŜ ¢ŜǊǊƛōƭŜ LǘŎƘΦέ !ŘǊƛŀƴ is 
looking forward to a good laugh.  
 
12:15pm 
Adrian walks happily across the outdoor hallway to the playground where the grassy field and 
playground apparatus are. He had planned a soccer game with his classmates and is ready to work up 
his appetite for the pizza, green beans, green apple and milk thatΩs on the lunch menu ς yum! 
  
1:00pm 
!ŦǘŜǊ ƭǳƴŎƘ aǊΦ { ǘŜŀŎƘŜǎ ŀƴ 9ƴƎƭƛǎƘ ƭŜǎǎƻƴΦ !ŘǊƛŀƴ ŘƛŘƴΩǘ ǎǇŜŀƪ ǾŜǊȅ ƳǳŎƘ 9ƴƎƭƛǎƘ ǿƘŜƴ ƘŜ ŜƴǘŜǊŜŘ 
kindergarten but after a year with Mr. S. and all of the English lessons he received, along with PE classes 
in English and speaking with friends who spoke more English than he, Adrian is proud of being able to 
speak Spanish and English! Today the lesson is about how School is Fun. Mr. S posted a poem on the 
white board: 
 
  School is fun! 
  Wait and see. 
  What will you do there? 
  You tell me! 
  
1:40pm 
Art class is so much fun at PLN GPC! There is a special outdoor classroom with big blackboards and 
round tables. There are two guest teachers who are cool college kids. Their names are Jason and Robert 
and they plan very creative lessons using big sheets of paper. Today they are using watercolor sets ς 
Adrian loves creating art with Jason and Robert and likes that Mr. S is also at every lesson so that he can 
keep an eye on the class and observe their works of art! 
 
2:30pm 
!ŦǘŜǊ ŀǊǘΣ !ŘǊƛŀƴ ƪƴƻǿǎ ƛǘΩǎ ǘƛƳŜ ŦƻǊ ŎŜƴǘŜǊǎΦ 9ǾŜǊȅƻƴŜ ƭƻǾŜǎ ŎŜƴǘŜǊǎΗ .ƭƻŎƪǎΣ ǇǳȊȊƭŜǎΣ ƭƛōǊŀǊȅ ŎƻǊƴŜǊ ŀƴŘ 
the drawing center. Mr. S lets students choose the center in which they want to work, but he keeps 
track so that students experience each center throughout the week.  
 
2:50pm 
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Mr. S asks students to clean up and get their belongings ready for dismissal. He walks the class to the 
courtyard where parents are waiting. Adrian walks to the cafeteria where he will meet Mr. Paul, his after 
school teacher.  
 
2:55pm 
After taking attendance, Mr. Paul has students get in line to pick up their snack.  
 
3:40pm 
LǘΩǎ ǘƛƳŜ ŦƻǊ t9Η aǊΦ tŀǳƭ ƭŜŀŘǎ ǎǘǳŘŜƴǘǎ ƛƴ ŀ ƎŀƳŜ ƻŦ ǘŀƎ ŀnd later relay races.  
  
4:20pm 
Lǘ ǘƛƳŜ ŦƻǊ ŀŎǘƛǾƛǘƛŜǎΗ ¢ƘŜ ǘƘŜƳŜ ƛǎ άŀƭƭ ŀōƻǳǘ ƳŜέ  ς today Adrian is adding to the book about himself. He 
ŎŀƴΩǘ ǿŀƛǘ ǘƻ ǎƘƻǿ Ƙƛǎ ƳƻƳ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǿŜŜƪΦ  
 
5:20pm 
LǘΩǎ ǘƛƳŜ ŦƻǊ Ŏƭŀǎǎ ǿƻǊƪΦ aǊΦ tŀǳƭ Ƙŀǎ ōŜŜƴ ƘŜƭǇƛƴƎ !ŘǊƛan with some of his math work by timing him on 
his addition facts. Adrian is getting better and better.  
  
5:45pm 
LǘΩǎ ƳƻƳΗΗ !ŘǊƛŀƴ ƛǎ ƘŀǇǇȅ ōǳǘ ǊŜŀŘȅ ǘƻ Ǝƻ ƘƻƳŜ ŀƴŘ ōŜ ǿƛǘƘ Ƙƛǎ ŦŀƳƛƭȅ ǳƴǘƛƭ ǘƻƳƻǊǊƻǿΧ 
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ELEMENT 2:  MEASURABLE PUPIL OUTCOMES AND ELEMENT 3: METHOD BY WHICH PUPIL PROGRESS 

TOWARD OUTCOMES WILL BE MEASURED 
 

ά¢ƘŜ ƳŜŀǎǳǊŀōƭŜ ǇǳǇƛƭ ƻǳǘŎƻƳŜǎ ƛŘŜƴǘƛŦƛŜŘ ŦƻǊ ǳǎŜ ōȅ ǘƘŜ ŎƘŀǊǘŜǊ ǎŎƘƻƻƭΦ άtǳǇƛƭ ƻǳǘŎƻƳŜǎΣέ ŦƻǊ 
purposes of this part, means the extent to which all pupils of the school demonstrate that they have 
attained the skills, knowledge, and attitudes specified as goŀƭǎ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳΦ 
Pupil outcomes shall include outcomes that address increases in pupil academic achievement both 
school-wide and for all groups of pupils served by the charter school, as that term is defined in 
subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align 
with the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade 
levels served, or the nature of the program operated, by the charter schoƻƭΦέ 9ŘΦ /ƻŘŜ Ϡ 
47605(b)(5)(B). 
 
ά¢ƘŜ ƳŜǘƘƻŘ ōȅ ǿƘƛŎƘ ǇǳǇƛƭ ǇǊƻƎǊŜǎǎ ƛƴ ƳŜŜǘƛƴƎ ǘƘƻǎŜ ǇǳǇƛƭ ƻǳǘŎƻƳŜǎ ƛǎ ǘƻ ōŜ ƳŜŀǎǳǊŜŘΦ ¢ƻ ǘƘŜ 
extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent 
with the way information is ǊŜǇƻǊǘŜŘ ƻƴ ŀ ǎŎƘƻƻƭ ŀŎŎƻǳƴǘŀōƛƭƛǘȅ ǊŜǇƻǊǘ ŎŀǊŘΦέ  9ŘΦ /ƻŘŜ Ϡ 
47605(b)(5)(C).έ 

 
MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 
 
Charter School shall meet all statewide content and performance standards and targets. Ed. Code §§ 
47605(c)(1), 60605.   
 
Charter School shall comply with all applicable laws and regulations related to AB 97 (Local Control 
Funding Formula) and AB 484, as they may be amended from time to time, including all requirements 
pertaining to pupil outcomes.  
 
STANDARDIZED TESTING  
 
Charter School agrees to comply with and adhere to state requirements for participation and 
administration of all state-mandated tests. If Charter School does not test with the District, Charter 
School hereby grants authority to the State of California to provide a copy of all test results directly to 
the District as well as Charter School. 
 
PUBLIC SCHOOL CHOICE PERFORMANCE 
 
Charter School will track the same information presented in the LAUSD School Report Cards. 
 
To ensure sharing of best practices, Charter School agrees to participate in research and/or evaluation 
projects in partnership with LAUSD, higher education institutions and/or research organizations.  This 
participation may involve survey or interviews with teachers and parents to understand factors 
associated with student performance. 
 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ǿƛƭƭ ōŜ ŜǾŀƭǳŀǘŜŘ ǇǳǊǎǳŀƴǘ ǘƻ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻŦ ǘƘŜ tǳōƭƛŎ {ŎƘƻƻƭ 
Choice program.  
 

I. MEASUREABLE GOALS OF THE EDUCATIONAL PROGRAM 
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PLN GPC holds high expectations for student mastery and holds all members of the school community 
ŀŎŎƻǳƴǘŀōƭŜ ŦƻǊ ǎǘǳŘŜƴǘǎΩ ǎǳŎŎŜǎǎΦ tǳǊǎǳŀƴǘ ǘƻ 9ŘǳŎŀǘƛƻƴ /ƻŘŜ {ŜŎǘƛƻƴ птслрόōύόрύό!ύόƛƛύΣ ǘhe table in 
Element 1, Section IV describes t[b Dt/Ωǎ annual goals and outcomes aligned to each the state 
priorities, as described in Education Code Section 52060(d), and specific annual actions to achieve those 
goals. The measureable goals and objectives of PLN GPC ƛƴŎƭǳŘŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀƴƴǳŀƭ Ǝƻŀƭǎ ƛƴ ŜŀŎƘ ƻŦ ǘƘŜ 
eight California identified priority areas. Our LCAP includes goals for the whole school as well as for 
numerically significant student subgroups.  
 
In partnership with the Para Los Niños Board of Directors and the LAUSD Public School Choice program, 
PLN GPC has established performance metrics found in the Accountability Matrix. This matrix includes 
target areas, indicators of success, and incremental improvement outcomes to meet the specific needs 
of our students. The improvement outcomes for PLN GPC ƭƛǎǘŜŘ ōŜƭƻǿ ŀǊŜ ŀƭƛƎƴŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ [ƻŎŀƭ 
Control Accountability Plan (LCAP) (Element 1, Section IV).   
 
 

II.  MEASURING PUPIL OUTCOMES: SUMMATIVE ASSESSMENT PERFORMANCE TARGETS 
 
PLN GPC student achievement across multiple disciplines is systematically assessed using multiple 
measures. Our assessment model contains measures that are formative and also summative, holistic 
and standardized, anecdotal and norm-referenced. This approach to assessment is conducive to 
measuring individual student progress, evaluating groups of students, and assessing the whole school 
from year to year. The PLN Dt/Ωǎ assessment model is organized around the critical components of our 
instructional program designed to prepare students to be educated for the 21st century. 
 
The PLN GPC summative performance goals can be found in the LCAP table in Element 1, Section IV, The 
Requirements Of California Education Code § 47605(B)(5)(A)(ii).  In addition to this, PLN GPC has 
established summative performance targets found in the following Accountability Matrix: 
 

 Public School Choice Accountability Matrix 

Target Area Indicator Annual Outcomes Incremental 
Improvement Outcomes 

Student 
Participation 

Attendance 95% 
Maintain 95% and higher 
per year 

Parent 
Engagement 

Sign-in Sheets 

A parent or guardian representing at 
least 95% of the families enrolled will 
participate in at least one school function 
over the course of the school year 
including, but not limited to: 

¶ Parent leadership, including formal 
and informal committees (e.g., site 
council and sub-committees) 

¶ Parent education including 
workshops (e.g., adult literacy, 
nutrition) 

¶ Parent/Child Academic Engagement 
including guided classroom 
interaction (e.g., lee conmigo, math 
night, Back to School Night, 

Maintain 95% 
participation and expand 
activities and volunteer 
opportunities each year. 
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 Public School Choice Accountability Matrix 

Target Area Indicator Annual Outcomes Incremental 
Improvement Outcomes 

ǇǊƛƴŎƛǇŀƭΩǎ ŎƻŦŦŜŜύ 

Student 
Achievement ς 
Reading and 
Mathematics 

DIBELS Benchmarks 
for English Language 
Arts and Spanish 
Language Arts ( 
CCSS aligned) 
Skills: 
English and Spanish 
Language Arts 
Letter Naming Fluency 
Frist Sound Fluency 
Phoneme 
Segmentation Fluency 
Nonsense Word 
Fluency 

Oral Reading 
Fluency 
  
 
Envision Common 
Core Benchmark 
Tests 
Skills: 
Counting and 
Cardinality  
Operations and 
Algebraic Thinking 
Number and 
Operations in Base 
Ten 
Measurement and 
Data 

Geometry 
 

70% or more students enrolled at PLN 
will meet or exceed the Dibels 
benchmark target for their grade level 
across all the Dibels Reading/Literacy 
measures by May of each school year.   
 
70% or more students enrolled at PLN 
will meet or exceed the Envisions 
Mathematics benchmark target for their 
grade level by May of each school year.  
 
. 

 

 
PLN GPCΨǎ performance will be evaluated pursuant to the requirements of the Public School Choice 
Resolution (please see Public School Choice Accountability Matrix above). 
 
The California English Language Development Test (CELDT) is administered annually to all students for 
whom English is a second language. Data from the CELDT is analyzed to determine whether the PLN GPC 
ELD program is supporting our ELD students toward reclassification. PLN GPC will consider itself 
successful if English Learners advance at least one CELDT level per year. The ELPAC will be implemented 
at the time when it is mandated by the State.  
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During the transition to the Common Core State Standards16, PLN GPC will continue to administer a 
myriad of formative and summative assessments to measure student academic performance and 
growth. See the chart below for a description of PLN Dt/Ωǎ internal summative assessments. 
 
Schedule of PLN GPC Summative Assessments* 
*See Public School Choice Accountability chart above (pages 73-74) for performance outcomes. 
 

PLN GPC Summative Assessments Grade Level Frequency 

Standards-Based Benchmark Assessments 

English-Language Arts DIBELS Assessment Grades TK-2 Each Trimester 

Spanish Language Arts DIBELS Assessment Grades TK-2  

Math ς Envision Common Core Benchmark Tests Grades TK-2 Each Trimester 

English Language Development 
CELDT Initial and Annual 

Grades TK-2 English 
Learners 

Once every semester 

Standards-Based Performance Tasks and Portfolios 

English-Language Arts Grades TK-2  Each Trimester 

Spanish Language Arts Grades TK-2  

Math Grades TK-2  Each Trimester 

Reading, Literacy and Numeracy Assessments 

DIBELS (SBAC aligned) Grades TK-2  
 

Three times a year 

Envision Common Core  Grades TK-2  

 
Other Performance Targets 
Other performance targets for PLN GPC can be found in the LCAP table in Element 1, Section 5, The 
Requirements Of California Education Code § 47605(B)(5)(A)(ii).  In addition to this, PLN GPC has 
established other performance targets found in the Public School Choice Accountability Matrix above. 
 
 

III.  MEASURING PUPIL PROGRESS TOWARDS OUTCOMES: FORMATIVE ASSESSMENT 
 
PLN GPC utilizes a variety of formative assessment measures consistent with the educational program 
outlined in Element 1 to track student progress towards mastery of the California academic content and 
performance standards, including CA CCSS.  These include standardized tests, running records, 
publisher-made tests from our curricular materials, universal assessments, project- and performance-
based assessments, rubrics, teacher observations, teacher designed assessments, class work, DIBELS 
Reading and AIMSweb math assessments, student portfolios, and parent/student/teacher conferencing. 
PLN GPC integrates standards across the curriculum, and implements multiple and varied measures of 
assessment in order to ensure that teachers and students have a holistic picture of academic progress 
and achievement.  Led by the Principal, teachers at PLN GPC then utilize this data to make informed 
instructional decisions in order to support and improve teaching and learning. The Para Los Niños Board 
of Directors monitors student achievement against established goals and outcomes. 
 
In addition to the assessment methods described above, PLN GPC utilizes a variety of ongoing and 
authentic embedded assessments as checks for understanding in order to inform instruction.  Examples 

                                                           
16

 If LAUSD mandates PLN GPC to add a 2
nd

 grade, we will administer the state-adopted Smarter Balanced Assessment to 2
nd

 

grade students in ELA and Math according to state requirements.   
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include rubrics used to evaluate projects and assignments, teacher observational checklists and 
anecdotal records. Teachers develop project rubrics designed to evaluate components of student 
learning through inquiry projects. These rubrics evaluate, at minimum, ŀ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ ǘƻ ǿƻǊƪ 
collaboratively with peers in a variety of roles, apply critical thinking skills to solve problems, clearly 
articulate their ideas, and synthesize and present information using a variety of tools. Whenever 
possible, formative assessment at PLN GPC is constructivist in nature.    
 
In addition to standards-based performance tasks, student portfolios are a purposeful collection of 
evidence showing student learning. Evidence can include assessment data from any of the measures 
used at PLN GPC, including photographs taken of student work in progress. All evidence included in a 
student portfolio is explicitly linked to a specific learning objective and includes a reflection on the 
significance of the work as a means to show student progress toward that learning objective. Students 
and teachers add to and revise student portfolios throughout the school year. 
 
 

IV.   DATA ANALYSIS AND REPORTING 
 
Using data to create, support, and sustain a high-quality school is essential to PLN Dt/Ωǎ mission to help 
children and their families succeed.  As described above, PLN GPC uses a variety of assessment tools to 
measure student outcomes. Assessments are used to celebrate and document student progress as well 
as a means to identify students who need more targeted instructional support in order to achieve grade 
level expectations. All school stakeholders (i.e., administrators, teachers, parents, and students) work 
together to be accountable for student progress.  During time set aside for professional development 
throughout the year, teachers have the opportunity to analyze formative data (benchmarks and 
classroom assessments/observations), and collaborate in grade level teams in order to adjust curriculum 
maps to better serve student needs.   
 
Parent Conferences occur three times a year for parents and teachers to review student academic and 
ǎƻŎƛŀƭ ǎƪƛƭƭǎ ŀǎŎŜǊǘŀƛƴŜŘ ǘƘǊƻǳƎƘ t[bΩǎ ¦ƴƛǾŜǊǎŀƭ {ŎǊŜŜƴŜǊΣ ǘŜŀŎƘŜǊ ƻōǎŜǊǾŀǘƛƻƴ ŀƴŘ ŀǎǎŜǎǎƳŜƴǘǎ ŀƴŘ 
parent input.  Historically, we have had over 95% attendance by our families in parent conferences.  A 
high level of parent participation is of utmost importance to our success with modifying instruction and 
improving student outcomes.  
 
Administrators evaluate student achievement data each trimester and report their findings to the VP of 
/ƘŀǊǘŜǊ {ŎƘƻƻƭǎΦ  ¢ƘŜ ±t ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭǎ ǊŜǇƻǊǘǎ ƻǾŜǊŀƭƭ ǎǳŎŎŜǎǎ ƻŦ t[b Dt/Ωǎ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŀƳ ǘƻ 
the PLN Board of Directors during quarterly board meetings which are open to the public in accordance 
with the Brown Act. 
 
 

V. GRADING, PROGRESS REPORTING, AND PROMOTION/R ETENTION 
 
Grading Policy 
¢ƘŜ ƛƴǘŜƴǘƛƻƴ ƻŦ ǇǊƻƎǊŜǎǎ ǊŜǇƻǊǘǎ ƛǎ ǘƻ ƛƴŦƻǊƳ ŦŀƳƛƭƛŜǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ 
mastery of standards and school readiness (work habits and social development skills).   Teachers 
communicate progress related to specific skills during parent-teacher-student conferences, as well as 
through ongoing verbal and written feedback during class lessons and on student work. Teachers 
incorporate benchmarks, quizzes, standards-based projects, and essential classwork activities to calculate 
progress report grades.  Progress reports are standards based and address each of the following areas: 
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¶ School Readiness:  Student develops skills that allow him or her to function productively in the 
classroom and academic program 

¶ Language Arts:  Student develops grade level skills in reading, writing, listening, and speaking 

¶ Mathematics:  Student develops grade level skills in mathematics 

¶ Physical Education:  Student develops age appropriate gross and fine motor skills 

¶ English Language Development 
 
Students at PLN GPC receive grades based on a 1-4 grading scale: 
 
 

Proficiency Level Grading Scale 

Advanced 4 

Proficient  3 

Basic 2 

Below Basic 1 

No Data* n/a 
*Note: Such a rating occurs when there is no data.  For example, when a student is enrolled towards the end of the 
grading period and the student has not taken any assessments.  Also, if a student arrives during a reporting 
periodτthere will not be data from PLN GPC to report. 

 
Type and Frequency of Progress Reporting 
PLN GPC operates on a trimester system for reporting grades, monitoring student academic and social 
progress with parents.  We assess student performance at three periods during the school year.  We 
report our findings to families during parent conferences, culminating with a final conference at the end 
ƻŦ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊΦ  Lƴ ŎƻƴŦŜǊŜƴŎŜǎΣ ǘŜŀŎƘŜǊǎ ǇǊƻǾƛŘŜ ŜǾŜƴ ƳƻǊŜ ŎƻƴǘŜȄǘ ŀƴŘ ǊŀǘƛƻƴŀƭŜ ŦƻǊ ǘƘŜ ǎǘǳŘŜƴǘΩǎ 
grade and provide resources for parents to support their child at home. 
 

 September ς October October/November 
 

January-February  
 

May/June 

Progress 
Monitoring and 
Communication 

Baseline Assessments 
and Meet with 
parents for Back to 
School Night to 
communicate 
expectations 

1st Report Period 
Fall/Winter 
Assessment and 
Parent Conferences 
 

2nd Report Period and 
Spring Internal 
Assessments 
Parent Conferences 

3rd Reporting Period 
and Final Parent 
Conferences 

 
Promotion/Retention Policy and Procedures 
PLN GPC continuously strives to promote high educational standards and advance the academic 
achievement of its students. In order to ensure all PLN GPC students are on track and prepared for 
success in the next grade level and beyond, PLN GPC has a promotion and retention policy in accordance 
with Education Code Section 48070.5(1)(d). The law requires that all Boards of Education adopt a policy 
that establishes criteria regarding promotion and mandatory retention of students at specific grade 
levels. Students in grades TK-1 must meet or exceed the criteria outlined below in order to be 
recommended for promotion to the next grade.  Students in Kindergarten are recommended for 
promotion and retention by PLN GPC, but the final decision is in collaboration with parents. 
 
In order to attain a recommendation for promotion to the next grade, students must meet or exceed at 
least three of the following requirements:  

¶ TK/Kindergarten: passing level A according to running records by spring (March). 
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¶ 1st grade: passing Level C according to running records by spring (March). 

¶ TK/K:  Meets expectations in school readiness skills for kindergarten  

¶ No more than 19 days of unexcused absence  

¶ Meeting standards in all academic areas 
 

PLN GPC employs robust Response to Intervention practices and diligently strives to identify and address 
the needs of at risk students early in the school year to avoid retention. The following interventions and 
supports are provided for all at risk students to provide assistance in mastering grade level standards: 
 

¶ Differentiated, small-group, and individual standards-based instruction; 

¶ Supplemental academic support programs may be provided before or after school to give 
students additional academic support; and 

¶ Summer school programs. 
 
If a student is not making adequate progress and becomes a candidate for retention, teachers and 
school leaders will take the following steps: 
 
Step 1:  Identify students based on promotion criteria, which occurs after the first reporting period:    

¶ Students at risk for retention are identified at the first reporting period in the first trimester, when 
possible.  A student cannot be recommended for retention solely on the basis of absences.   

¶ An SST must occur once a student has been identified by their teacher and evidence has been 
compiled to validate the concern.  Some pieces of data bulleted below: 

¶ Not meeting grade level benchmark target in Literacy or Mathematics benchmark assessments for 
two consecutive benchmark periods, i.e. Winter and Spring  

¶ Kinder: Not passing level A according to running records by spring (March). 

¶ First Grade:  Not passing Level C according to running records by spring (March). 

¶ Not meeting expectations in school readiness skills for Kindergarten or TK according to teacher 
observation. 

¶ Student has missed 20 or more instructional days without an excuse and is not meeting standards in 
at least one academic area.17 

 
Step 2:  Recommend retention based on evidence: 

¶ Answer all the questions on the retention question form for each of the students that meet the 
criterion from step 1 including provide all the documentation of efforts to assist student, notes from 
SST.  If an SST has not occurred, then the student cannot be recommended for retention 

¶ Based on your answers, create a list of students recommended for retention by filling out the 
retention spreadsheet. 

¶ Copies of all evidence for the final teacher recommended retention list of students is sent to the 
principal before the last week of March for verification 

 
Step 3:  Notice of Retention letters sent home via mail and phone based on principal analysis of 
retention list and supporting documentation 

¶ Office staff will send home form letters with criterion explaining that their child is at risk of 
retention.  The letter will have a date and time for a follow-up SST to discuss next steps and plans to 
support the student throughout the remainder of the school year.   

                                                           
17 EDUCATION CODE  
SECTION 48070-48070.6http://www.leginfo.ca.gov/cgi-bin/displaycode?section=edc&group=48001-
49000&file=48070-48070.6  
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¶ All letters notifying families that students are still at risk of retention must be sent prior to Spring 
Break to provide ample time for further intervention and discussion between the school and the 
family. 

¶ Office staff will follow up with parents via phone to confirm meeting times.  If parents cannot make 
the meeting time, then they must choose a date within 48 hours of the original date to ensure that 
students are aware of their status for the following school year. 

 
Step 4:  Complete an SST to determine status for next school year (April): 

¶ At this SST we are seeking understanding and consensus.  This SST exists as our final intervention 
prior to retention.  There are three options that can result from this meeting: 

1. Evidence is analyzed and all parties agree that retention is the best decision. 
2. Evidence is analyzed and all parties agree that retention is not the best decision. 
3. Evidence is analyzed and solutions are developed that allow the student to move on to the next 

grade 

¶ We will schedule a follow-up SST meeting based on the results of this meeting.   If the student is 
going to be promoted, then a follow-up meeting is not required.  Whether the student is in need of 
further intervention or we have decided to retain, we will have another SST to follow up with the 
family during parent-teacher conferences scheduled for the final week of school.   

 
Step 5:  Final SST to determine status for next year: 

¶ At the final SST we are seeking to finalize our decision for next year.  Families will leave this meeting 
having come to a collaborative decision.   If parents are not in agreement with our recommendation 
for retention, then they may appeal to the VP of Charter Schools, who will make a final 
determination based on the evidence provided. 

¶ At the final SST we will either discuss the findings of the final intervention in order to make a 
promotion/retention decision or we will discuss the retention plan (including summer school and 
extra services to support learning) for the following year.   

¶ Families will leave this meeting with a report card and a decision about retention.  There should be 
very few families at this final meeting. 
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ELEMENT 4:  GOVERNANCE 
 

άThe governance structure of the school, including, but not limited to, the process to be followed by 
ǘƘŜ ǎŎƘƻƻƭ ǘƻ ŜƴǎǳǊŜ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘΦέ 9ŘΦ /ƻŘŜ Ϡ птслрόōύόрύό5ύΦέ 
 
GENERAL PROVISIONS 
 
As an independent charter school, Charter School, operated as or by its nonprofit public benefit 
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations of 
Charter School.  
 
Charter School shall comply with the Brown Act and the Public Records Act. 
 
!ƭƭ ŜƳǇƭƻȅŜŜǎ ŀƴŘ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΣ ƛƴŎƭǳŘƛƴƎ ƳŜƳōŜǊǎ ƻŦ /ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƎƻǾŜǊƴƛƴƎ 
board, members of school or governing board committees or councils, school administrators, and 
managers, shall compƭȅ ǿƛǘƘ ŦŜŘŜǊŀƭ ŀƴŘ ǎǘŀǘŜ ƭŀǿǎΣ ƴƻƴǇǊƻŦƛǘ ƛƴǘŜƎǊƛǘȅ ǎǘŀƴŘŀǊŘǎΣ ŀƴŘ [!¦{5Ωǎ ŎƘŀǊǘŜǊ 
school policies, regarding ethics and conflicts of interest. 
 
Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its 
governing board and/or nonprofit corporation are and remain consistent with the provisions of this 
Charter. In the event that the governing board and/or nonprofit corporation operating Charter School 
amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD within 30 days of 
adoption.  
 
Charter School shall send to the CSD copies of all governing board meeting agendas at the same time 
that they are posted in accordance with the Brown Act. Charter School shall also send to the CSD copies 
of all board meeting minutes within one week of governing board approval of the minutes. Timely 
posting of agendas and minutes on the school website will satisfy this requirement. 
 
The District reserves the right to appoint a single representative to the Charter School governing board 
pursuant to Ed. Code section 47604(b). 
 
TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES 
 
Charter School shall designate at least one employee to coordinate its efforts to comply with and carry 
out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and section 504 of 
the Rehabilitation Act of 1973 (Section 504), including any investigation of any complaint filed with 
Charter School alleging its noncompliance with these laws or alleging any actions which would be 
prohibited by these laws. Charter School shall notify all its students and employees of the name, office 
address, and telephone number of the designated employee or employees. 

 
Charter School shall adopt and publish complaint procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action that would be prohibited by Title IX 
or Section 504. 
 
Charter School shall adopt and implement specific and continuing procedures for notifying applicants for 
admission and employment, students and parents of elementary and secondary school students, 
employees, sources of referral of applicants for admission and employment, and all unions or 
professional organizations holding collective bargaining or professional agreements with Charter School, 
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that Charter School does not discriminate on the basis of sex or mental or physical disability in the 
educational programs or activities which it operates, and that it is required by Title IX and Section 504 
not to discriminate on any such basis. 
 
Charter School shall establish and provide a uniform complaint procedure in accordance with applicable 
federal and state laws and regulations, including all applicable requirements of California Code of 
Regulations, title 5, sections 4600 et seq.    
 
Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees, 
including Ed. Code sections 49010 ς 49013, and extend its uniform complaint procedure to complaints 
filed pursuant to Ed. Code section 49013.  
 
Charter School shall extend its uniform complaint procedure to complaints pursuant to the local control 
funding formula. Ed. Code § 52075. 
 
LEGAL AND POLICY COMPLIANCE 
 
Charter School shall comply with all applicable federal, state, and local laws and regulations, and District 
policy as it relates to charter schools, as they may be amended from time to time.   
 
Charter School shall comply with all applicable federal and state reporting requirements, including but 
not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and 
Ed. Code section 47604.33. 
 
RESPONDING TO INQUIRIES 
 
Charter School, including its nonprofit corporation, shall promptly respond to all inquiries, including but 
not limited to inquiries regarding financial records from the District, and shall cooperate with the District 
regarding any inquiries. Charter School, including its nonprofit corporation, acknowledges that it is 
subject to audit by LAUSD, including, without limitation, audit by the District Office of the Inspector 
General. Charter School shall provide the District with current and accurate contact information for the 
school, school administrators, and Board members. 
 
If an allegation or other evidence of waste, fraud, abuse, or other material violation of law  related to 
/ƘŀǊǘŜǊ {ŎƘƻƻƭΩǎ ƻǇŜǊŀǘƛƻƴǎΣ ƻǊ ōǊŜŀŎƘ ƻŦ ŎƘŀǊǘŜǊΣ ƛǎ ǊŜŎŜƛǾŜŘ ƻǊ ŘƛǎŎƻǾŜǊŜŘ ōȅ ǘƘŜ 5ƛǎǘǊƛŎǘΣ /ƘŀǊǘŜǊ 
School shall cooperate with any resulting investigation undertaken by the District and/or the Office of 
the Inspector General Investigations Unit.  
 
NOTIFICATION OF THE DISTRICT 
 
Charter School shall notify the Charter Schools Division in writing of any citations or notices of workplace 
hazards, investigations by outside regulatory or investigative agencies, lawsuits, changes in corporate or 
legal status (e.g. loss of IRS 501(c)(3) status), or other formal complaints or notices, within one week of 
receipt of such notices by Charter School.  Unless prohibited by law, Charter School shall notify the CSD 
in writing of any internal investigations within one week of commencing investigation.  
 
STUDENT RECORDS 
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When a student transfers for any reason from Charter School to any other school, Charter School shall 
ǘǊŀƴǎŦŜǊ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎƻƳǇƭŜǘŜ ŎǳƳǳƭŀǘƛǾŜ ǊŜŎƻǊŘ ǿƛǘƘƛƴ мл ǎŎƘƻƻƭ Řŀȅǎ ƻŦ ǊŜŎŜƛǾƛƴƎ ŀ ǊŜŎƻǊŘǎ 
request from the receiving school. In the event Charter School closes, Charter School shall comply with 
the student records transfer provisions in Element 16. Charter School shall comply with the 
requirements of Ed. Code section 49060 et seq., regarding rights to access student records and transfer 
of records for youth in foster care.  
 
 

GOVERNANCE STRUCTURE 
 
1.  The Para Los Niños Board of Directors governs the PLN Charter Schools, including PLN GPC.   

¶ The organizational chart following item 6, below, shows the supervisorial, advisory, and 
ƻǘƘŜǊ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀƳƻƴƎ ŀƴŘ ōŜǘǿŜŜƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘΣ Ŏƻmmittees, key 
personnel, and/or parent/stakeholder councils, organizations or positions 

 
The PLN governing board is responsible for: 

¶ Ensuring the charter school operates in compliance with all applicable laws and the terms of its 
charter. 

¶ Monitoring student academic achievement  

¶ Ensuring adequate resources, including fundraising 

¶ Establishing and approving all major educational and operational policies  

¶ hǾŜǊǎŜŜƛƴƎ ǘƘŜ {ŎƘƻƻƭΩǎ ŦƛǎŎŀƭ ŀŦŦŀƛǊǎΤ 

¶ !ǇǇǊƻǾƛƴƎ ǘƘŜ {ŎƘƻƻƭΩǎ ŀƴƴǳŀƭ ōǳŘƎŜǘ and LCAP; 

¶ Selecting an independent auditor and accepting the audit 

¶ Selecting and evaluating the Chief Executive Officer 
 
The Chief Executive Officer (CEO) is responsible for: 

¶ Oversight of the day-to-day operations of Para Los Niños 

¶ Implementation and accountability for the strategic plan and annual operating goals 

¶ Fundraising and advocacy 

¶ Recommending policy and procedure to the board 

¶ Developing the annual operating budget for board approval in collaboration with the Chief 
Financial Officer (CFO) and/or Third Party Provider 

 
The Chief Financial Officer (CFO) and/or Third Party Provider is responsible for: 

¶ Financial and business infrastructure, including budgeting, analysis, planning, and tracking 
revenues 

¶ Contract negotiations, government reporting and compliance, accounts payable, financial 
statements, overseeing accounting and auditing procedures and policies 

 
The Vice President for Charter Schools is responsible for: 

¶ Leadership and direction of the PLN Charter Schools under the direction of the CEO and the PLN 
Board of Directors 

¶ Supervision of PLN GPC, Elementary and Middle School principals; Special Education 
Coordinator; Director of Afterschool and Summer programs; Director of Youth Workforce 
Development 

¶ Reporting to the board on school status 

¶ Pedagogy, educational vision and instructional leadership 
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The Principal is responsible for: 

¶ Leadership and direction to teachers and staff 

¶ Instruction, including coaching and mentoring and professional development 

¶ Hiring evaluating and terminating staff 

¶ Providing a safe environment for learning 
 

GOVERNING BOARD COMPOSITION AND MEMBERSHIP STRUCTURE 
 

2.  The current Para Los Niños governing board comprises 15 members and two emeritus 
members, serving as advisors, who are prominent in their respective fields (finance, business, 
real estate, public accounting, marketing, law, entertainment, education and/or philanthropy).  
The board raises significant charitable funds each year, and has advised PLN on major real 
estate, facilities, banking and investment matters; charter school best practices; contracts, 
audits, and governance.  Board members represent diversity of language, ethnicity, geography, 
gender, sexual orientation and age.  
 
The Education Advisory Council (EAC) comprises ten members, including academics with 
expertise and conducting research in: bilingual education; early literacy; language acquisition; 
sociocultural factors in learning and motivation; special education; engineering; promoting 
academic achievement among language minority children and youth; cultural competence, 
urban schooling, project-based learning; arts integration; STEAM and early childhood education.  
The group meets on an ad hoc basis, and advises school leaders on instruction, curriculum and 
methodology to accomplish the vision and goals set forth in the charter petition related to their 
respective areas of expertise.  Two governing board members also sit on the EAC and report on 
its research, findings and recommendations. 
 

3. Regarding the criteria and process for selecting governing board members: 

¶ Board members are elected for a term of three years, with approximately one-third of the 
total number of directors then in office elected each year. 

¶ Process and potential considerations for determining a need to select/add board members: 
The Para Los Niños bylaws authorize no fewer than ten and no more than 25 directors.  A 
vacancy is deemed to exist if the actual number of directors is less than the authorized 
ƴǳƳōŜǊ ŦƻǊ ŀƴȅ ǊŜŀǎƻƴΣ ƛƴŎƭǳŘƛƴƎ ŘǳŜ ǘƻ ŀ ōƻŀǊŘ ƳŜƳōŜǊΩǎ ǊŜǎƛƎƴŀǘƛƻƴ ƻǊ ǊŜƳƻǾŀƭΦ  
Vacancies are filled by a vote of the Board of Directors.  Besides specific content expertise, 
candidates must demonstrate a clear commitment to children and their success. 

¶ The Board Development committee is responsible for recruiting, nominating and on- 
boarding members, among other duties.  Besides recruitment, the committee evaluates the 
performance of the board as a whole and of individual board members.  The committee 
periodically identifies any new skills, knowledge, personal contacts and other attributes 
ŦǳǘǳǊŜ ōƻŀǊŘ ŘƛǊŜŎǘƻǊǎ ǿƛƭƭ ƴŜŜŘ ǘƻ ǇƻǎǎŜǎǎ ƛƴ ƻǊŘŜǊ ŦƻǊ ǘƘŜ ōƻŀǊŘ ǘƻ ŀŘǾŀƴŎŜ ǘƘŜ ŀƎŜƴŎȅΩǎ 
strategic plan. 

¶ The Board Development committee maintains a matrix of board diversity of the current 
board. Key factors that define sought-after expertise, knowledge, skills, experience, as well 
as relevant demographic factors are arranged down the side of the matrix. The names of 
current board directors are listed along the top of the matrix. The Committee then uses the 
matrix to complete the board profile and identify any gaps.  
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GOVERNANCE PROCEDURES AND OPERATIONS 
 

4. Meeting requirements and procedures of the governing board and its committees: 

¶ Regular Board meetings are held quarterly at charter school sites or administrative 
headquarters.  In addition to those board committees identified in the Bylaws, the Board 
may form committees such as charter school operations finance, early education, executive, 
board development audit committee, strategic planning and fundraising committees.   
Those committees may meet as needed and as desired by the Board of Directors.   

¶ The annual calendar of governing board and committee meetings is ŘŜǾŜƭƻǇŜŘ ōȅ ǘƘŜ /9hΩǎ 
office and presented for approval by the board once a year for the following calendar year.  
CƛƴŀƴŎŜ ŎƻƳƳƛǘǘŜŜ ƳŜŜǘƛƴƎǎ ŀǊŜ ǎŎƘŜŘǳƭŜŘ ƭŀǘŜ ƛƴ ǘƘŜ ƳƻƴǘƘ ǎƻ ǘƘŀǘ ǘƘŜ ǇǊƛƻǊ ƳƻƴǘƘΩǎ 
financial statements can be reviewed in a timely manner.  Governing board meetings are 
scheduled to accommodate the annual budget and audit requirements, and to review the 
most recent academic performance assessments. 

¶ With regard to all matters pertaining to the operation of any of the schools authorized 
under the California Charter Schools Act of 1992, meetings of the Board of Directors are 
noticed and conducted in compliance with the Ralph M. Brown Act.  Board and committee 
regular meeting agendas are posted to the PLN website, at all school sites and at 
administrative headquarters, at least 72 hours prior to the meeting; special meetings 
ǊŜǉǳƛǊŜ нп ƘƻǳǊǎΩ ƴƻǘƛŎŜΦ  

¶ In addition all board members receive annual training on the provisions and requirements of 
the Brown Act. 

 
5. 5ŜǎŎǊƛōŜ ǘƘŜ ƎƻǾŜǊƴƛƴƎ ōƻŀǊŘΩǎ ŘŜŎƛǎƛƻn-making procedures.   

¶ A quorum of the PLN board consists of five members of the total number of directors 
authorized provided that in no event shall the required quorum be less than one-third of the 
authorized number of directors.  . 

¶ The Board may take action on items described on the Board agenda except in emergency or 
other circumstances as specified in the Brown Act.  

¶ When there is a tie vote, the topic under consideration does not pass or fail, but instead 
may be resubmitted to the Board at its next meeting. 

¶ Members may participate in board meetings via teleconference if such participation is 
noticed in the posted board agenda, including the location of the teleconference site, 
according to the terms of the Ralph N. Brown Act. 

 
 
 
 

STAKEHOLDER INVOLVEMENT PLAN AND PROCESS 
 

6. Stakeholder involvement plan and process:  

¶ Parents and staff have multiple opportunities to be involved in decisions related to their 
ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ǇǊƻƎǊŀƳΣ ǎŎƘƻƻƭ ōǳŘƎŜǘǎΣ ǎŎƘƻƻƭ-wide programming and activities, and in 
particular how the school will be accountable to the goals and metrics established in its 
Local Control Accountability Plan (LCAP).  PLN GPC maintains a School Site Council (SSC); a 
Parent Advisory Committee (PAC) and an English Learner Parent Advisory Committee (ELAC).  
The SSC meets once each month; the PAC and the ELAC meets quarterly.  Each committee 
and/or council meets at separate times of the month to increase the likelihood that a wide 
range of parents will participate.   
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¶ Per Title I requirements, the SSC consists of 50% parents and 50% school staff and provides 
input on: budget; annual review of LEA Plan and Single Plan for Student Achievement; 
outreach and recruitment; safety and discipline; and community issues such as carpooling.   

¶ PLN Dt/Ωǎ LCAP exǇƭŀƛƴǎΣ мύ Ƙƻǿ ǘƘŜ ǎŎƘƻƻƭΩǎ ǳǎŜ ƻŦ [ƻŎŀƭ /ƻƴǘǊƻƭ CǳƴŘƛƴƎ CƻǊƳǳƭŀ ό[/CCύ 
ŦǳƴŘǎ ƛǎ ƭƛƴƪŜŘ ǘƻ ŀŎǘƛƻƴǎ ǘƘŀǘ ŀŘŘǊŜǎǎ ǘƘŜ ǎǘŀǘŜ ƻŦ /ŀƭƛŦƻǊƴƛŀΩǎ ŜƛƎƘǘ ǇǊƛƻǊƛǘȅ ŀǊŜŀǎΤ ŀƴŘ нύ 
how the school is improving services for its low-income student, English Learners and foster 
children.  The LCAP was developed in the 2013-14 school year with input from parents, 
teachers, staff and other stakeholders.   

¶ The PAC and ELAC reviewed and approved the PLN Dt/Ωǎ LCAP, which was presented to the 
Board of Directors at a public meeting, providing an opportunity for the public to provide 
comment, recommendations and written feedback.  The LCAP was approved by the Board of 
Directors in June 2014. 

¶ In addition to the formal councils, other parent engagement opportunities include regular 
parent meetings such as: Town Hall meetings, monthly Café de Padres (parent coffees led by 
the principal); parent education seminars, Back-to-School night and two annual parent-
teacher conferences.  Meetings are held during non-traditional hours to accommodate 
ǾŀǊƛƻǳǎ ǇŀǊŜƴǘǎΩ ǿƻǊƪ ǎŎƘŜŘǳƭŜǎΦ 

¶ PLN also offers parents the chance to join the Senderos (Pathways) program, which 
ŘŜǾŜƭƻǇǎ ǇŀǊŜƴǘǎΩ ƭŜŀŘŜǊǎƘƛǇ ŀƴŘ ŀŘǾƻŎŀŎȅ ǎƪƛƭƭǎΣ ŜƴŀōƭƛƴƎ ǘƘŜƳ ǘƻ ƳŀƪŜ ǇƻǎƛǘƛǾŜ ŎƘŀƴƎŜ ƛƴ 
their communities and schools and to collaborate with school staff, neighbors, community 
leaders and CBOs.  The Senderos parents created a community garden at the school; 
organized bi-annual neighborhood and clean-ups; and participated in a college tour.   

Process by which the school will consult with tŜŀŎƘŜǊǎ ǊŜƎŀǊŘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜŘǳŎŀǘƛƻƴŀƭ 
program: 

¶ Faculty and staff are engaged in discussions regarding the educational program through 
weekly planning meetings; weekly professional development sessions; grade- and subject-
level meetings; and ad hoc groups that engage with the EAC on specific topics.   

¶ The council is composed of the principal and representative teachers selected by teachers at 
the school; other school personnel selected by other school personnel at the school; parents 
of pupils attending the school selected by such parents.  At the elementary level the council 
is constituted to ensure parity between (a) the principal, classroom teachers and other 
school personnel; and (b) parents or other community members selected by parents. The 
council consists of 50% parents and 50% school staff. 

 
 
 
 

Para Los Niños Organizational Chart 
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ELEMENT 5:  EMPLOYEE QUALIFICATIONS 
 

άά¢ƘŜ ǉǳŀƭƛŦƛŎŀǘƛƻƴǎ ǘƻ ōŜ ƳŜǘ ōȅ ƛƴŘƛǾƛŘǳŀƭǎ ǘƻ ōŜ ŜƳǇƭƻȅŜŘ ōȅ ǘƘŜ ǎŎƘƻƻƭΦέ  9ŘΦ /ƻŘŜ Ϡ 
47605(b)(5)(E).έ 
 
EQUAL EMPLOYMENT OPPORTUNITY 
 
Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity. 
Charter School shall not discriminate against applicants or employees on the basis of race, color, 
religion, sex, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin, 
ancestry, citizenship, age, marital status, physical disability, mental disability, medical condition,  genetic 
information, military and veteran status, or any other characteristic protected by California or federal 
law. Equal employment opportunity shall be extended to all aspects of the employer-employee 
relationship, including recruitment, selection, hiring, upgrading, training, promotion, transfer, discipline, 
layoff, recall, and dismissal from employment. 
 
ESEA/NCLB AND CREDENTIALING REQUIREMENTS 
 
Charter School shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA, 
also known as No Child Left Behind (NCLB)) that are applicable to teachers and paraprofessional 
employees. Charter School shall ensure that all teachers and paraprofessionals meet the requirements 
for employment set forth in Ed. Code section 47605(l). Teachers of core and/or college preparatory 
subjects, and special education teachers, must hold and maintain a Commission on Teacher 
Credentialing certificate, permit or other document equivalent to that which a teacher in a non-charter 
public school would be required to hold in the same assignment, including English Learner authorization. 
Charter School shall maintain current copies of all teacher credentials and make them readily available 
for inspection. 
 

I. EMPLOYEE POSITIONS AND QUALIFICATIONS 
 
PLN GPC provides equal employment opportunities to all qualified applicants and employees without 
regard to race, religious belief, color, sex, pregnancy, childbirth or related medical conditions, age, 
national origin, ancestry, sexual orientation, gender identification, physical or mental disability, medical 
condition, genetic characteristics, family care, marital status, status as a veteran or qualified disabled 
veteran, or any other classification protected by law. 

PLN GPC adheres to all existing laws regarding fingerprinting, drug testing, safety and health. 
Background checks through LiveScan, administered by the Department of Justice, are processed by PLN 
for every employee prior to the first day of work. Additionally, applicants are required to provide a full 
disclosure statement regarding prior criminal records, documents of legal status and medical clearance, 
including medical exam and tuberculosis testing.  
 
The following job descriptions outline the key positions at the school, including their qualifications and 
responsibilities. Job descriptions will be revised as necessary to reflect the needs of the school. 
 
 
 
School Principal  
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vǳŀƭƛŦƛŎŀǘƛƻƴǎ ŦƻǊ ǘƘŜ ǇǊƛƴŎƛǇŀƭ ŀǊŜ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƻǊ ƘƛƎƘŜǊΣ ŀ ǾŀƭƛŘ /alifornia teaching credential, 
two years experience in educational leadership, experience with and knowledge about organizational 
development and collaborative management, experience with and knowledge about education of low-
income, language-minority students, an entrepreneurial approach to school development and program 
design, bilingual abilities, excellent oral and written skills, and strong interpersonal skills. (See job 
description for minimum and desired qualifications.) 
 
The duties of the principal include providing leadership for school governance committees; directing and 
evaluating staff; managing school operations and facilities; implementing school policies; managing 
school records, budget and expenditures; serving as liaison between PLN GPC Advisory Board, LAUSD 
and the County Office of Education; and advising the Charter School Advisory Board. The school principal 
will be hired by the Para Los Niños President.  
 
Teachers  
In addition to meeting the legal requirements for credentialing, we strongly prefer that all teachers have 
or, are working toward BCLAD certificates (see job description for minimum and desired qualifications). 
At a minimum, all teachers will have English Learner Authorizations.  If Teachers are providing services in 
bilingual programs, they will be required to have BCLAD authorization.  Teachers are responsible for 
carrying out the education program outlined in the PLN ς Gratts Primary Center petition; providing a 
high-quality instructional program; working collaboratively with peers to meet the social, psychological 
and educational needs of students; continually evaluating student performance using designated 
assessments and student work; working with parents as partners; and maintaining regular and punctual 
attendance. Teachers report to the Charter School principal. 
 
Teacher Credentials  
All classroom teachers will conform to the legal requirements that all charter school teachers shall hold 
a Commission on Teacher Credentialing certificate, permit or other document equivalent to that which a 
teacher in other public schools would be required to hold (see job description for minimum and desired 
qualifications). PLN ς Gratts Primary Center will maintain current copies of all teacher credentials and 
have them readily available for inspection. PLN-Gratts Primary Center will comply with the No Child Left 
Behind Act of 2001 which requires that all teachers be NCLB compliant (Highly Qualified Teacher) in 
each core academic subject taught. The Para Los Niños Director of Human Resources will be responsible 
for the ƻƴƎƻƛƴƎ ƳƻƴƛǘƻǊƛƴƎ ƻŦ ǘŜŀŎƘŜǊΩǎ ŎǊŜŘŜƴǘƛŀƭǎΦ  
 
Classified Staff  
¢ƘŜǎŜ Ǉƻǎƛǘƛƻƴǎ ƛƴŎƭǳŘŜ ŀŘƳƛƴƛǎǘǊŀǘƛǾŜ ŀǎǎƛǎǘŀƴǘǎΣ ƻŦŦƛŎŜ ǇŜǊǎƻƴƴŜƭΣ ŀƴŘ ǘŜŀŎƘŜǊΩǎ ŀǎǎƛǎǘŀƴǘǎΦ ¢ƘŜ ǎǘŀŦŦ 
selected to fill these positions must possess experience and expertise appropriate for their position (see 
job description for minimum and desired qualifications). Classified staff members are evaluated by the 
principal or designee based on performance of assigned duties and regular, punctual attendance.  
 
Staff Recruitment and Selection  
PLN GPC shall employ teachers who meet the requirements of No Child Left Behind and hold a 
Commission on Teacher Credentialing certificate, permit or other document equivalent to that which 
teachers in public schools are required to hold. Teachers will hold a multiple-subject credential or the 
equivalent that enables them to teach elementary students. We strongly prefer that all teachers have 
BCLAD certificates (authorization to teach English learners). At a minimum, all teachers will have a CLAD 
certificate or the equivalent. Instructional staff will preferably have experience with the respective age 
group of the school and familiarity with a constructivist approach to education. 
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In order to obtain a diverse pool of qualified applicants, PLN ς Gratts Primary Center uses internal and 
external recruitment. Teacher selection is based on teaching experience, demonstration of knowledge of 
instructional practices appropriate to the needs of the student population, level of bilingualism and bi-
literacy, and interest in working collaboratively with peers. Efforts are made to recruit teachers who 
have high levels of education and experience and who represent the diversity of the population of the 
school and community.  
 
PLN GPC recruitment and selection procedures and practices include notifying qualified PLN staff of 
available positions concurrent with external recruitment efforts; encouraging the hiring of former 
service recipients where applicable to the service; interviewing applicants personally; and obtaining 
multiple employment references.  
 
The Para Los Niños Human Resources Department maintains complete records and the use of standard 
interview questions that comply with our employment and labor laws. The following recruitment 
strategies are used to recruit and attract top talent: a partnership with Teach for America, Web sites 
(PLN, indeed.com, Edjoin.com, CareerBuilder.com, California Association of Charter Schools, colleges 
with teacher education programs, www.teacher.com), job fairs, word of mouth, personal contacts, and 
ŀǇǇƭƛŎŀƴǘ ŦƛƭŜǎΦ !ƭƭ ƘƛǊƛƴƎ ǿƛƭƭ Ŧƻƭƭƻǿ tŀǊŀ [ƻǎ bƛƷƻǎΩ ǿǊƛǘǘŜƴ ǇǊƻŎŜŘǳǊŜǎ ŦƻǊ ǊŜŎǊǳƛǘƛƴƎΣ ƘƛǊƛƴƎ ŀƴŘ 
interviewing potential employees. 
 
 

PLN - Gratts Primary Center 
List of Positions 

Executive Position Title Number of Positions 

 Vice President of Charter Schools 1 
   
 VP & Chief Financial Officer 1 

Certificated Position Title Number of Positions 

 School Principal 1 
   
 Assistant Principal 1 
   
 Teachers 15 
   
 PE Teacher 1 
   
 Special Education Teacher 1 
   
 School Social Worker 1 
   
 Resource Specialist Teacher 1 
 
Classified 

 
Position Title 

 
Number of Positions 

 Office Manager 1 
   
 Administrative Assistant 1 
   
 Administrative/Special Education 

Clerk 
1 
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 Library Media Specialist 1 
   
 Teacher Assistant 7 
   
 Teacher Assistant SPED 1 
   
 Assistant Coach/Associate Teacher 1 
   

Note:  Custodial services are contracted 
 
Vice President of Charter Schools 
 
POSITION OVERVIEW    
The Vice President of Charter Schools (VP) is a member of the agency executive team, provides 
leadership, vision, and strategic direction for the PLN charter schools, and is responsible for sustaining 
and improving academic excellence and student achievement at PLN.  The VP also demonstrates a 
commitment to the charter movement and to educational reform through advocacy and 
communications.  The VP supervises charter school principals; the special education program; the 
afterschool program; parent and community engagement and youth workforce services, and 
coordinates the integration of wraparound mental health and family supportive services within the 
schools. The VP provides leadership development to school administrators and teachers, and maintains 
positive relationships with LAUSD and other community partners.  The VP is committed to social justice 
and a holistic approach to supporting children living in poverty and learning English.  The VP has 
budgetary responsibility for PLN charter schools.  
 
ESSENTIAL FUNCTIONS 
 
Instructional Leadership 
 

¶ Serves ŀǎ t[bΩǎ ǎŜƴƛƻǊ ŜŘǳŎŀǘƛƻƴŀƭ ƭŜŀŘŜǊ of charter schools and special education, and works 
closely with the VP of Early Education to ensure consistency of academic programs. 

¶ !ǊǘƛŎǳƭŀǘŜǎ t[bΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ōǊŀƴŘΣ ǎǇŜŎƛŦƛŎŀƭƭȅ ǘƘŜ ǾŀƭǳŜ ŀƴŘ ŜŦŦƛŎŀŎȅ ƻŦ ƛƴǉǳƛǊȅ-based/project-
based learning and integrated arts to achieve critical thinking skills and high academic 
achievement in an urban setting for children living in poverty. 

¶ Motivates, leads, guides, supports and directs staff to implement the mission, vision, strategic 
plan and ensure appropriate consistency of all educational programs at PLN. 

¶ Holds individual school leaders accountable for achieving specific benchmarks and results in 
student learning. 

¶ Observes and evaluates the performance of principals and other direct reports. 

¶ Directs the instructional leadership training and mentoring program for principals, assistant 
principals and aspiring administrators, and supervises the development and implementation of 
orientation and in-service training as appropriate. 

¶ Provides instructional leadership and expertise in assessing, identifying, formulating and 
implementing educational goals and objectives at all grade levels.   

¶ Analyzes student performance and leads schools in data-driven decision making to increase 
student achievement. 
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¶ Assists school leaders in monitoring and evaluating program effectiveness and secures 
appropriate resources to ensure that curricula are student-ŦƻŎǳǎŜŘ ŀƴŘ ŀƭƛƎƴŜŘ ǿƛǘƘ ǎŎƘƻƻƭΩǎ 
missions, core values, academic standards, and strategic goals. 

¶ Assists the Workforce Development program by establishing relationships with high schools, 
colleges and universities and staying abreast of trends in K-16 education. 

¶ Ensures instructional, operational and administrative consistency across all education sites. 

¶ Communicates the educational vision and priorities effectively to staff, students, parents and 
community. 

¶ Fosters parent involvement in student learning and achievement. 

¶ Prepares reports and recommendations to the CEO, PLN board of directors and education 
advisory council about PLN educational programs and services. 

¶ Ensures that principals and teachers communicate student progress and school curricula to 
parents on a regular basis. 

 
Personnel Administration 
  

¶ Directs and supervises Charter Schools Principals; Director of Parent and Community 
Engagement; Special Education Coordinator and Director of Youth Workforce Services. 

¶ Implements personnel performance benchmarks/accountabilities for all direct reports. 

¶ Chairs interview committees for management positions and recommends candidates to 
President/CEO. 

¶ Ensures high quality professional development for educational leaders and staff. 
 
Program Operations 
 

¶ Develops and implements operational guidelines and procedures for staff and students to 
ensure compliance with LAUSD polices, California State Department of Education and applicable 
state and federal laws and regulations. 

¶ Collaborates with the Chief Operating and Chief Financial Officers to coordinate appropriate 
resources and operational support for school operations and facilities.  

¶ Develops and oversees guidelines and procedures governing the use and care of school facilities.  
 
Financial Management 
 

¶ Develops annual budget and monitors school/program budgets monthly.  Ensures that school 
leaders, teachers and parents have appropriate insight into budgeting and financial 
performance, including LCFF and categorical funding. 

¶ Establishes and maintains efficient procedures and effective financial controls. 

¶ Conducts all financial operations and purchasing within PLN policies and applicable state and 
federal laws and regulations. 

¶ Performs effective financial forecasting and long and short-term financial planning. 

¶ Seeks out available sources for grant funding to support programs and projects. 
 
Community Relations 
 

¶ Promotes educational reform and the goals of the charter movement. 

¶ Builds effective partnerships among diverse constituencies to achieve the goals of kindergarten, 
middle school and high school readiness. 
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¶ Promotes parental engagement and provides opportunities for meaningful interactions between 
parents, teachers and administrators. 

¶ Represents PLN with outside partners, such as LAUSD, LACOE, CCSA, NCLR, and elected officials. 

¶ Creates opportunities for community members to express their views regarding school-related 
matters. 

¶ Keeps the school community informed about current educational practices, educational trends, 
and the policies, successes and challenges of charter schools. 

¶ Participate in conferences, community outreach and legislative advocacy as appropriate. 
 
Other 

¶ Performs other duties as assigned and required by the President/CEO. 
 
 
QUALIFICATIONS 
 

Education/Experience 

¶ Masters degree or higher from an accredited institution in education, school administration or 
related field.   

¶ Minimum five ȅŜŀǊǎΩ ŜȄǇŜǊƛŜƴŎŜ in administrative positions with increasing responsibility.  

¶ Minimum five years of successful classroom teacher experience. 

¶ Continued and recent experience as a site administrator. 

¶ California Clear Administrative Credential preferred. 
 

Special Skills/Abilities 

 

¶ Ability to provide educational and administrative leadership at the executive level and to 
perform complex administrative functions in a nonprofit organizational setting. 

¶ Knowledgeable of laws, policies, regulations, guidelines and procedures required to operate 
charter schools and a special education program.  

¶ Strong knowledge of the unique issues and challenges facing urban charter schools. 

¶ Demonstrated success with curriculum, personnel management, school finance and strategic 
planning. 

¶ Strong planning, organizational, financial management, communication, and leadership skills. 

¶ Ability to establish and maintain effective public communication/relations and community 
rapport with a diverse population. 

¶ Ability to make effective public presentations. 

¶ Ability to communicate effectively with stakeholders both individually and as a group. (Ability 
to communicate in Spanish is desirable.) 

¶ Ability to cope effectively with crisis situations. 

¶ Ability to work effectively with a board of directors.    
 

Special Requirements 

 

¶ Must have a reliable automobile for use on the job.  Valid California Driver License.  State 
required automobile insurance coverage. 
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¶ TB clearance to be renewed every two years. 

¶ Must have Department of Justice clearance.   
 

PHYSICAL REQUIREMENTS 
 
To perform this job the individual must be able to carry out all essential functions satisfactorily.  
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform 
the essential functions of the job.  
 
Approximately 50% of time is spent sitting, while frequently required to walk, stand and bend.  Must be 
able to talk and hear well.  Good vision is imperative.  Occasionally required to stoop, kneel, crouch or 
crawl.  Employee will be required to lift and/or move unassisted up to 25 pounds. 
 
 
VP & Chief Financial Officer Job Description 
 
Job Objective: 
Within the guidelines established by the President/CEO of Para Los Ninos and under her/his supervision, 
the V.P. & /ƘƛŜŦ CƛƴŀƴŎƛŀƭ hŦŦƛŎŜǊ ŘƛǊŜŎǘǎ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŦƛƴŀƴŎƛŀƭ ǇƭŀƴƴƛƴƎ ŀƴŘ ŀŎŎƻǳƴǘƛƴƎ ǇǊŀŎǘƛŎŜǎ ŀǎ 
well as its relationship with lending institutions and the financial community by performing the following 
duties:  
 
General Job Functions: 
1. Develops and implements fiscal policies and procedures for the organization, including a system of 

internal control. 
2. Must be able to communicate well to a wide range of people including staff, executives, clients, 

community and boards of directors. 
3. Must be able to resolve problems at any level including between corporations, staff, executives, and 

all conflict situations. 
 

Essential Job Functions: 
Á Supervises assigned staff (finance/accounting and contracts) and facilitates training and 

development.   
Á Participates in regular supervision and provides balanced feedback. 
Á Hires, evaluates performance, recommends salary increases, disciplines and terminates assigned 

staff.  
Á Oversees and directs treasury, budgeting, audit, tax, accounting, purchasing, real estate, long 

range forecasting, and insurance activities for the organization. 
Á tǊƻǾƛŘŜǎ ƳŀƴŀƎŜƳŜƴǘ ǿƛǘƘ ǘƛƳŜƭȅ ǊŜǇƻǊǘǎ ƻŦ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŦƛƴŀƴŎƛŀƭ ǎǘŀǘǳǎ ŀƴŘ ǇǊƻƎǊŜǎǎ ƛƴ ƛǘǎ 

various programs and activities. 
Á Prepares reports which summarize and forecast organization business activity and financial 

position in areas of income, expenses and earnings based on past, present, and expected 
operations. 

Á !ǇǇǊŀƛǎŜǎ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŦƛƴŀƴŎƛŀƭ Ǉƻǎƛǘƛƻƴ ŀƴŘ ƛǎǎǳŜǎ ǇŜǊƛƻŘƛŎ ǊŜǇƻǊǘǎ ƻƴ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ 
financial stability, liquidity and growth. 

Á ReǎǇƻƴǎƛōƭŜ ŦƻǊ ǘƘŜ ǇǊŜǇŀǊŀǘƛƻƴ ƻŦ ǘƘŜ ƻǾŜǊŀƭƭ ŀƎŜƴŎȅΩǎ ōǳŘƎŜǘ ŀƴŘ ǘƘŜ ŜǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ ōǳŘƎŜǘ 
programs. 

Á Analyzes, consolidates, and directs all cost accounting procedures together with other statistical 
and routine reports. 
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Á Responsible for the preparation ŀƴŘ ƛǎǎǳŀƴŎŜ ƻŦ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ŀƴƴǳŀƭ ǊŜǇƻǊǘΦ 
Á Analyzes operational issues impacting programs and the whole organization and determines 

their financial impact. 
Á Evaluates and recommends business partnering opportunities. 
Á Directs and analyzes studies of general economic, business, and financial condition and their 
ƛƳǇŀŎǘ ƻƴ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ ǇƻƭƛŎƛŜǎ ŀƴŘ ƻǇŜǊŀǘƛƻƴǎΦ 

Á Prepares reports required by regulatory agencies. 
Á Establishes and maintains relations with banks and other financial institutions. 
Á Carries out mission, vision, and values established by the President/C.E.O. and Board of 

Directors. 
Á Participates in the overall agency Accreditation Quality Improvement process. 
Á Must have the ability to nurture respectful relationship with clients and children and must be 

sensitive to the client cultural and socioeconomic characteristics. 
Á Performs any and all other duties assigned by the President/CEO. 

 
QUALIFICATION REQUIREMENTS 
The requirements listed below are representative of the knowledge, skills, and/or abilities required to 
perform the job successfully. 
 
Education & Experience: 
BS Degree in accounting required, MBA preferred.  5 ς 7 years of experience in public accounting, 
business, or nonprofit organization and 5 years in a senior management position. 
 
Technical Skills: 
Advanced computer skills and MIS knowledge, and all related accounting and business management 
skills necessary for the job. 
 
General Requirements: 
o Pursue professional growth through workshops, classes, reading and in-ǎŜǊǾƛŎŜ ǘǊŀƛƴƛƴƎΩǎΦ 
o Be able to demonstrate enthusiasm, initiative, creativity and flexibility. 
o Maintain good working relationship with staff. 
o Abide by strict code of confidentiality according to legal and professional standards. 
o Maintain high degree of sensitivity and responsiveness to client needs. 
o Carry out goals and policies of the Agency. 
o Must be able to demonstrate ability to work with people from diverse racial/cultural backgrounds. 
 
Other Requirements: 
o Must have a reliable automobile for use on the job (mileage to be reimbursed).  Valid California 

Driver License.  State required automobile insurance coverage; 
o TB clearance, to be renewed every two weeks. 
 

Physical Requirements: 
To perform this job the individual must be able to carry out all essential functions satisfactorily.  
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform 
the essential functions of the job.  
 
Approximately 50% of time is spent sitting, while frequently required to walk, stand and bend.  Must be 
able to talk and hear well.  Good vision is imperative.  Occasionally required to stoop, kneel, crouch or 
crawl.  Employee will be required to lift and/or move unassisted up to 25 pounds. 
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Principal Job Description 
 
About Para Los Niños 
Para Los Niños is a nonprofit organization that has worked for more than thirty years to create academic 
success and social well-being for children. Through six early education centers and three charter schools 
(K-8), we offer high-quality education integrated with family supports, mental health services, and 
parent and community engagement opportunities to children and families living in poverty in Los 
Angeles. 

The Para Los Niños-Evelyn Thurman Gratts Primary Center serves 360 children in grades TK-2 living in 
and around Pico-Union area, just west of downtown Los Angeles.  We focus on preparing children for 
success in elementary school and beyond through a Reggio-inspired, project-based approach to 
learning.   
 
The principal serves as the instructional leader and administrator of the PLN ς Gratts Primary Center, 
creating and implementing policies, programs, curriculum activities, and budgets to promote high levels 
of academic achievement, the educational development of each student and the professional 
development of each staff member. 
 
Essential Duties 

¶ Provides instructional leadership, consistent with the goals of PLN Charter Schools. 

¶ Builds a school learning community focused on improving student achievement. 

¶ Plans, evaluates and recommends school-wide programs, policies, goals and objectives. 

¶ Responsible for the ongoing development and evaluation of the instructional program.  
Observes classroom environments and makes recommendations for improvement in instruction 
and class management as appropriate. 

¶ Receives and responds to inquiries, concerns and complaints from teachers, students and 
parents. Works to resolve administrative, instructional and behavioral problems. 

¶ Promotes a positive nurturing environment for staff, students, parents, and community. 

¶ Provides leadership for the development, implementation, and monitoring of school resources. 

¶ Coordinates the school testing and accountability programs. 

¶ Participates and makes recommendations regarding the selection and assignment of school 
personnel. 

¶ Directs, supervises and evaluates school personnel within areas of responsibility. 

¶ Conducts a program of in-service education for school personnel. 

¶ Assigns staff members and delegates the necessary authority to assist in the management and 
operation of the school. 

¶ Provides leadership for library/media center and the application of technology to instruction. 

¶ Sets and maintains high standards for student performance.   

¶ Molds student discipline policies to meet unique student population needs 

¶ Provides leadership in implementing categorically funded programs. 

¶ Develops and controls the school budget within Para Los Niños administrative and finance 
guidelines. 

¶ /ƻƻǇŜǊŀǘŜǎ ǿƛǘƘ ƻǳǘǎƛŘŜ ŜǾŀƭǳŀǘƻǊǎ ƛƴ ǘƘŜƛǊ ŜŦŦƻǊǘǎ ǘƻ ŀǎǎŜǎǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ōȅ 
establishing strong systems for data management and analysis and making the same available to 
evaluators. 
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¶ Enforces policies and procedures designed to protect the safety and welfare of students and 
staff while on campus. 

¶ Maintains professional standards and a school environment that is productive, safe and focused. 

¶ Supports the public relation efforts of the school by attending to visiting guests and donors, 
working closely with the Development department to promote and represent school at various 
off-site fundraising events, conferences and symposia. 

¶ Ensures compliance with federal and state statutes as they apply to its charter. 

¶ Attends PLN Charter School Board meetings and other community meetings or events aimed at 
promoting or developing PLN and its schools (i.e. student recruitment) 

¶ Carries out mission, vision and values established by the President/CEO and Board of Directors. 

¶ Participates in the overall agency Continuous Quality Improvement Process.  

¶ Performs other duties as assigned by CEO. 
 
Qualifications 

¶ ! aŀǎǘŜǊΩs degree in education administration, curriculum or related field. 

¶ Minimum of five (5) years of teaching and two (2) years of educational administration and 
curriculum development required. 

¶ A valid California Teaching Credential, including the completion of an administrative training 
courseτA valid California Administrative Credential highly desirable  

¶ Experience working in an urban school setting 

¶ Knowledge of bilingual education 

¶ Knowledge of Special Education management and procedures 

¶ Strong classroom management and discipline skills. 

¶ Track record of producing measurable student achievement gains. 

¶ Demonstrated leadership capabilities 

¶ Proven management and team building skills 

¶ Experience managing budgets, developing and implementing policies 

¶ Ability to motivate and lead individuals and groups. 

¶ Excellent interpersonal, verbal and written communication skills. 

¶ Entrepreneurial ability to manage change and be responsive to community needs. 

¶ A firm commitment to Para Los Niños mission, vision and core values. 

¶ Bilingual (English/Spanish) preferred. 
 
Special Requirements 
Must have a reliable automobile for use on the job (mileage to be reimbursed). Valid California Driver 
License. State required automobile insurance coverage; TB clearance, to be renewed every two years. 
 
Physical Requirements 
To perform this job the individual must be able to carry out all essential functions satisfactorily.  
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform 
the essential functions of the job. Approximately 50% of time is spent sitting, while frequently required 
to walk, stand and bend.  Must be able to talk and hear well.  Good vision is imperative.  Occasionally 
required to stoop, kneel, crouch or crawl.  Employee will be required to lift and/or move unassisted up 
to 25 pounds. 
 
Assistant Principal Job Description 
Under the general supervision of the Principal, the Assistant Principal will assist in the administration of 
one or multiple charter schools including hiring and evaluating staff and providing leadership in the 
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areas of personnel, curriculum development, student programs, budgets and contracts.  Responsibilities 
also include school safety, student attendance, and student discipline and community relations. 
 
Essential Duties: 

¶ Supervises pupil services programs, including discipline, attendance, guidance, special 
education, English Language Learner (ELL), curriculum development, instructional materials 
development, record management storage and a variety of other related activities. 

¶ Assists in the planning, organization, and implementation of a comprehensive student body 
activity program, including co-curricular activities, budget planning and expenditure control, and 
student government functions and activities. 

¶ Advises, counsels, and assists instructional and support personnel in problem solving activities 
pertaining to student behavior management problems, and in the determination of alternative 
problem solution. 

¶ Serves as a liaison to safety and children/youth service agencies in resolving student control and 
student attendance and welfare problems. 

¶ Reviews, audits, and evaluates instructional and non-instructional personnel performance. 

¶ Reviews, inspects, audits, and evaluates student attendance processes and procedures, and 
recommend revisions to the process to ensure an effective and efficient operational mode. 

¶ Reviews, monitors, and evaluates the student record management system, and respond to 
student informational requests. 

¶ Assists in the planning, organization, and development of a master program schedule and 
calendar. 

¶ Assumes responsibility for assisting in the general supervision of all school activities involving 
pupils, teachers, and other school personnel. 

¶ Assists in the promotion of positive school climate and staff morale and an effective learning 
climate in the school. 

¶ Assumes responsibility for the school in the absence of the principal. 

¶ Maintains high standards of student conduct and enforces discipline according to due process 
for the rights of students. 

¶ Coordinates the organization, distribution, and collection of state and federally mandated 
testing programs for the accurate collection of student data. 

¶ Supervises the maintenance of the statewide student identifier system (CSIS). 

¶ Supervises distribution and maintenance of textbooks and school library, technological, and 
audiovisual equipment and supplies. 

¶ Assists Principal with reporting school wide assessment data 

¶ Assists Principal in the supervision of the safety and security of pupils, buildings, parking areas, 
and grounds. 

¶ Assists the Principal in articulating the school educational program to staff, parents, and the 
community. 

¶ Plans, organizes, and coordinates cooperative programs and shared resources with the 
ŜƭŜƳŜƴǘŀǊȅ ŀƴŘ ƳƛŘŘƭŜ άŦŜŜŘŜǊέ ǎŎƘƻƻƭǎΦ 

¶ Assists the Principal in planning, organizing, and implementing a school-wide program for the 
supervision and safety of pupils (Safe School). 

¶ Prepares and submits Title III report to LACOE. 

¶ Facilitates school-wide parent engagement meetings. 

¶ Monitors fiscal expenditures related to special education funds. 

¶ Facilitates student Personalized Learning Plan. 

¶ Facilitates SST meetings. 
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¶ Serves as Discipline Coordinator. 
 
Other General Job Duties 

¶ Participates in the overall agency Quality Improvement process 

¶ Must have the ability to nurture respectful relationship with clients and children, and must be 
sensitive to the cultural needs of the population served 

¶ Performs other duties as assigned by Supervisor 
 
Qualifications 
The requirements listed below are representative of the knowledge, skills, and/or abilities required to 
perform the job successfully.  

Education/Experience 

¶ ! ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ŦǊƻƳ ŀƴ ŀŎŎǊŜŘƛǘŜŘ ŎƻƭƭŜƎŜ ƻǊ ǳƴƛǾŜǊǎƛǘȅ ƛƴ ŜŘǳŎŀǘƛƻƴŀƭ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΣ 
instructional technology, or a closely related field. 

¶ Valid California teaching, pupil personnel service or administrative services credential.  

¶ At least four years of successful elementary, middle or junior high school teaching experience, 
including the completion of an administrative training course. 

¶ At least one year of verifiable experience in a non-classroom leadership position such as 
coordinator, instructional coach, etc. 

 

Knowledge, Skills, Abilities, and Personal Characteristics 

¶ Ability to effectively plan, organize, and coordinate the management functions and activities of 
an elementary or middle school operation. 

¶ Demonstrate a positive instructional leadership model. 

¶ Effectively analyze problems, issues, and concerns, and formulate appropriate alternative 
solutions 

¶ Establish and maintain effective organizational, public, and community relationships 

¶ Understanding of, and sensitive to, the needs of the various cultural and ethnic groups in the 
school community. 

¶ Advanced skill in dealing with students and staff with diverse needs at various levels. 

¶ Understand and carry out oral and written directions with minimal supervisory controls. 

¶ Intermediate to advanced knowledge and ability to develop, monitor and evaluate curriculum, 
discipline plans and supervision/safety plans. 

¶ Knowledge of special education administration. 

¶ Excellent interpersonal relations and oral and written communication skills. 

¶ Knowledge of the Education Code, Charter School policies and operating procedures. 

¶ Bilingual English/Spanish.  
 

Special Requirements 

¶ Must have a reliable automobile for use on the job (mileage to be reimbursed). Valid California 
Driver License. State required automobile insurance coverage; 

¶ TB clearance, to be renewed every two years 
 
Physical Requirements 
To perform this job the individual must be able to carry out all essential functions satisfactorily.  
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform 
the essential functions of the job. Approximately 50% of time is spent sitting, while frequently required 
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to walk, stand and bend.  Must be able to talk and hear well.  Good vision is imperative.  Occasionally 
required to stoop, kneel, crouch or crawl.  Employee will be required to lift and/or move unassisted up 
to 25 pounds. 
 
 
Teacher Job Description  
Under the supervision of the Charter School Principal, the Teacher is responsible for carrying out the 
educational program outlined in the Charter, provide a high quality integrated curriculum, work 
collaboratively with peers to meet the social, psychological and educational needs of students, evaluate 
student performance using designated assessments and student work, and work with parents as 
learning partners. 
 
Essential Duties 

¶ Carries out Mission, Vision, and values established by the President/C.E.O. and Board of 
Directors. 

¶ Participates in the overall agency Accreditation Quality Improvement process. 

¶ Establishes a culture of high expectations for students. 

¶ Implements performance goals in instructional design consistent with California State Standards 
and PLN Charter School academic/instructional guidelines. 

¶ Works as part of interdisciplinary team when planning and aligning curricula to ensure that 
instruction is consistent with our curriculum guidelines and state requirements. 

¶ Provides opportunity for all students to actively engage integrated, thematic work that has real 
world application. 

¶ Develops short and long term goals for individual and classroom groups. 

¶ Uses a variety of engaging, relevant teaching strategies. 

¶ Maintains effective supervision and discipline in the classroom. 

¶ Conducts regular student assessments, examines and records results, refine classroom activities 
to differentiate instruction for each student and issue reports to inform parents of progress.  

¶ .ǳƛƭŘǎ ǳǇƻƴ ǎǘǳŘŜƴǘΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǿƘŜƴ ǇƭŀƴƴƛƴƎΦ 

¶ Works collaboratively with faculty members and Principal to address and resolve student issues. 

¶ Maintains accurate student and attendance records. 

¶ Meet monthly with Principal to discuss student progress and teacher professional progress 

¶ Participates in on-going professional growth identified in the Charter and by staff.  

¶ Participates in faculty and professional meetings, staff meetings including school governance. 

¶ Provide parents regular and timely information on classroom activities and student progress. 
Works with parents as partners to involve them in parent conferences, Student Study teams, 
and school activities. 

¶ Identifies unique student needs and collaborates with other team members and outside service 
providers. 

¶ Abides by all state and federal mandates in reporting sexual or physical abuse and neglect. 

¶ Takes responsibility to secure health, hygiene, safety and overall well-being of the children. 

¶ Performs other special project and duties as assigned or requested by Principal. 

¶ Must have the ability to nurture respectful relationship with parents and children and must be 
ǎŜƴǎƛǘƛǾŜ ǘƻ ǘƘŜ ŎƭƛŜƴǘΩǎ ŎǳƭǘǳǊŀƭ ŀƴŘ ǎƻŎƛƻŜŎƻƴƻƳƛŎ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎΦ 

 
Qualifications 
The requirements listed below are representative of the knowledge, skills, and/or abilities required to 
perform the job successfully.  




