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ASSURANCES AND AFFIRMATIONS

Para Los NifiasEvelyn T. Gratts Primary Centett £ 82 NBFSNNBR (2 KSNBAY | a a4
{OK22f ¢0 akKlFftfty

9 Be nonsectarian in its programs, admission policies, employment practices, and all other operations.
I FEAFT2NYALF 9RdzOF GA2y [ 26BSE)(H.KSNBAYF FGSNI G9RD / 2 R

1 Not charge tuition. Ed. Code § 4760p(1).

1 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other charactéatic
is contained in the definition of hate crimes set forth in section 422.55 of the Penal Eddéode 8
47605(9 (1).

1 Except as provided in Ed. Code section 47608{dadmission to a charter school shall not be
determined according to the place mdsidence of the pupil, or of his or her parent or legal guardian,
within this state, except that an existing public school converting partially or entirely to a charter
school under this part shall adopt and maintain a policy giving admission prefeacepagils who
reside within the former attendance area of that school. Ed. Code § 47605{d)(1).

f  Admit all pupils who wish to attend the school. Ed. Code § 47605(d){2)(A).

1 Except for existing students of the charter school, determine attendancepplec random
RN} gAy3a AT (GKS ydzYoSNIJ 2F LlzZLAfta K2 gAakK G2 | G04¢
Preference shall be extended to pupils currently attending the charter school and pupils who reside
in the Los Angeles Unified School Districo £ 82 NBFSNNBR (2 KSNBAY | a a]
Code 8§ 47605(d)(2)(B).

9 If a pupil is expelled or leaves the charter school without graduating or completing the school year
for any reason, the charter school shall notify the superintendent8fthda OK2 2f RA a0 NA OG 2
last known address within 30 days, and shall, upon request, provide that school district with a copy
of the cumulative record of the pupil, including a transcript of grades or report card, and health
information. Ed. Code £7605(d)(3).

I Meet all statewide standards and conduct the pupil assessments required pursuant to Ed. Code
sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in Adrarter public scbols. Ed. Code § 47605(c)(1).
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9 Pursuant to the Public School Choice (PSC) ResolutioneCsetnool makes the following
assurances:

0 Charter School is a not for profit entity.
o Charter School shall maintain a record of financial solvency and sustainability.

o Charter School agrees that the student composition at Charter School wfleetive of
the student composition at the schools it is intended to relieve (in terms of demographics,
including but not limited to race/ethnicity, gender, so@oonomic status, English Learners,
Standard English Learners, students with disabilitied,faster youth). Charter School shall
ensure that ongoing review mechanisms are and remain in place to make sure that
retention and student composition at Charter School continues to reflect that of the
surrounding community.

o In accordance with the Attelance Boundary State Waiver for Public School Choice, Charter
School agrees to provide first choice attendance to students, including students with
disabilities, who reside within the attendance boundary established by the District for the
Public Schooll®@ice campus. Thereafter, any remaining available seats will be filled with
any student who wishes to attend Charter School on the PSC campus pursuant to the
NBIljdANBYSyia 2F 9Rd / 2RS &4SOGA2ya nTtcnpoROOM
Ed. Cde section 47605(d)(1) and 47605(d)(2)(A) from the State Board of Education codifies
these requirements.

o While PSC independent charter schools can initiate a lottery and/or enroll students outside
0KS a0K22tQa FdGdSyRIyOS ®XuiyeRagrakB nottdirefisg @ G A Y S
lyed NBaARSYid &adGdzRSyida dzyft Saa GKS NBaARSyid Sy
maximum operational enrollment for the school. Charter School understands and agrees
that the attendance boundary configuration is sutijgo change at the sole discretion of the
Los Angeles Unified School District and that the maximum number of resident student
enrollment will be defined for a period of five years and that the requisite number will equal
the planning capacity for the PublSchool Choice campus based on District norms.

0o / KFENISN) {OK22f F3aINBSa (G2 | RKSNB G2 GKS 5Aia
{ St SOGSR G2 hLISNIGS || tdzotAO {OK22f / K2AOS
his/her child to attendCharter School, an independent PSC charter school, Charter School
AKIFEf AYLIE SYSyd GKS a2LJi 2dzié LINPOSRdAzNBE A
{OK22fa {StSOGSR (2 hLISNIGS | t-8z0z6 4 ORE§OKZ
only validand applicable for one academic school year. Once a parent has exercised his/her
right to opt out, he/she is unable to fenroll the child in Charter School for the remainder
of the school year, unless Charter School has a seat available in accordanite with
capacity set forth in the Charter. At the completion of each academic school year, parents
of resident students, regardless of whether they may have opted out previously, shall have
the opportunity to enroll their student(s) at Charter School again.
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Affirmations above. The DRL should be highlighted in gray within each element or section. The charter
includes a consolidated addendum of the DRL. fitesiional redundancy facilitates efficient charter
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petition review while ensuring ready access to the DRL for any given section of the charter. To the
extent that any inconsistency should exist between any provision contained within the body of the
charter and the DRL contained in the addendum, the provisions of the DRL addendum shall control.

NOTE: Charter School currently participates in, and operates on a District campus under the auspices of,
GKS 5AaGNROGQa tdzof AO {OK22f [/ K2A0S LINRPIANI YO Ly
the PSC program, the PSgxcific provi®ns of the DRL included in this Charter will become inapplicable

and inoperative; all provisions of the standard DRL will apply.
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H_EMENT: THEEDUCATIONARROGRAM

G! RSAONRARLIIAZ2Y 2F (GKS SRdzOF GA2Yy Il f LIN®ideNiy Yose T
GK2Y GKS a0K22f A& FGdSYLWGAy3 (G2 SRdzOFGSzI 6Kl
century, and how learning best occurs. The goals identified in that program shall include the objective of
enabling pupils to become selfotivall SR> 02 YLISGSYy iz FyR ftAFSE2y3a £ SI Ny
47605(b)(5)(A)(i).

iKS
d Ad

G! RSAONALIIAZ2YZ F2NJ GKS OKINISNI aOK22fz 2F | yydzf
identified pursuant to Section 52052, to be achieved in the state prioritiedesasbed in subdivision (d)

of Section 52060, that apply for the grade levels served, or the nature of the program operated, by the
charter school, and specific annual actions to achieve those goals. A charter petition may identify

additional school pridgties, the goals for the school priorities, and the specific annual actions to achieve
G6K24S 321t adé 9RP® / 2RS 2 n1cnpdolopudo! 0OOAADD

GLT GKS LINPLIR2ASR aOK22f gAtt aSNWS KAIK a0Kz22f Lz
school will infornparents about the transferability of courses to other public high schools and the

eligibility of courses to meet college entrance requirements. Courses offered by the charter school that

are accredited by the Western Association of Schools and Collegdé® roaysidered transferable and

courses approved by the University of California or the California State University as creditable under the

G! ¢ G2 aDé IRYAaarz2ya ONRGSNAI YIe 06S O2yaAiARSNBR
47605(b)(5)(A)i).

LOCALCONTROEUNDINGFORMULALCFRANDLOCALCONTROL ANBACCOUNTABILIPLAN(LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and regulations
related to AB 97 (Local Control Funding Formula), as they enagnbnded from time to time, which

include the requirement that Charter School shall annually submit a Local Control and Accountability

Plan (LCAP) or LCAP update, as appropriate, to the Charter Schools Division and the Los Angeles County
Superintendent oBchools on or before July 1. In accordance with Ed. Code sections 47604.33 and
47606.5, Charter School shall annually update its goals and annual actions to achieve those goals
identified in the charter pursuant to Ed. Code section 47605(b)(5)(A)(0,tbsi Local Control and
Accountability Plan template adopted by the State Board of Education, as it may be changed from time

to time. Charter School shall comply with all requirements of Ed. Code section 47606.5, including but not
limited to the requiremg & G KIF & / KF NISNJ { OK22f aakKlfft O2yad#Z & o
20KSN) a0K22f LISNE2YYSftfIX LINBYydas yR LldzZAifta Ay RS

}

ACADEMICALENDAR ANSCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in Ed. Code
section47612.5, and the number of school days require@#aljfornia Code of Regulatigriile 5,
section11960.

TRANSITIONAKINDERGARTEN

Charter Schal shall comply with all applicable requirements regarding transitional kindergarten.

REV10/02/14 PageB of 198



WASQGACCREDITATION

If Charter School serves students in grad&2,9Charter School shall obtain Western Association of
Schools and Colleges (WASC) accreditationéd€foarter School graduates its first class of students.

ENGLISHLEARNERS

Charter School is required to timely identify potential English Learners (ELs) and provide them with an

effective English language acquisition program that affords meaningful adcess it KS & OK2 2t Qa |
core curriculum. Instructional plans for English Learners must be (1) based on sound educational theory;

(2) adequately supported with trained teachers and appropriate materials and resources; and (3)

periodically evaluated to maksure the program is successful and modified when the program is not

successful.

On an annual basis (on or about October 1), Charter School shall submit a certification to the LAUSD

Charter Schools Division (CSD) that certifies that Charter Sché&MillK SNJ F R2 LJ0 F YR A YLX S
9yt AaK [ SIENYySNI aladSNItfly 2N AYLIESYSyd [/ KI NIiSNJ
School chooses to implement its own EL plan, the plan shall include, but is not limited to, the following:

HowEngh K [ SIF NYSNBQ ySSRa gAftf 06S ARSYGATASR
What services will be offered

How, where, and by whom the services will be provided

How the school will evaluate its EL program each year, and how the results of this evaluation will
be used to improve the program, inding the provision of EL services

= =4 -4 -9

Each year, Charter School shall provide to the CSD a report on its annual EL program assessment. Upon
request,Charter School shall provide a copy of its current EL Master Plan to the CSD.

Charter School shall admirestthe CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.

Charter School shall ensure that it will provide parent outreach seancksieaningfully inform parents
with limited English proficiency of important information regarding school matters to the same extent as
other parents.

STUDENTS WITBISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisionfedéral law related to students with disabilities including,
but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il dAtnericans with Disabilities
Act of 1990, and the Individuals with Disabilities Education Improvement Act af 2004

Public School Choice Service Plan for Students with Disabilities

In accordance with the Individuals with Disabilities Education Act and Section 504 of the Rehabilitation
Act of 1973, Charter School agrees to sign the Public School Choice ServiceSRiderits with
5A&lI0AfAGASEA ! 3adz2NF yOS C2NXY 6da! aadz2NI yOS C2NX&UL O
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Charter School will abide by the conditions and requirements @thada SmitiModified Consent

Decree. Signing the Assurance Form also asgbiat Charter School, which has been selected to operate

a PSC school, agrees to use positive behavioral interventions and supports to address the learning and
behavioral needs of students with disabilities in accordance with the federal IndividualBisetilities

9RdzOF GA2y ! OG 6L59!'0 oO6nHn ! d{d/ & {SO® mnann SiG asS|o
Policy. Charter School, selected to operate a PSC school, further agrees to protect the rights of

studentswith disabilities and theiparents or guardians relative to 1) prior notice and consent, 2) access

to records 3) confidentiality, and 4) due process proceduris.school will maintain a written

description of the annual notification process used to inform parents/guardiane gidicies regarding
Nondiscrimination (Title 5 CCR 4960 (a)), Sexual Harassment (EC 231.5 (a) (b) (c), Title IX Student
Grievance Procedure (Title 1X 106.8 (a) (d) and 106.9 (a)) and Uniform Complaint Procedures (Title 5, CCR
46004671). Procedures mushclude a description of how the school will respond to complaints and

how the District will be notified of complaints and subsequent investigatiemthermore, Charter

{OK22f |3INBSE (2 LINIAOALIGS Ay {GuclBion[lLaad PlanyABsSt Sa !
(SELPA), as required by all public schools formed or approved by the District.

Special Education Program

Charter schools must ensure that no student otherwise eligible to enroll in their charter school will be

denied enrollmentdué 2 I RA&lF0AfAGE 2NJ G2 GKS OKINISNI aOKz22f
Policies and procedures are in place to ensure the recruitment, enrollment and retention of students with
disabilities at charter schools.

Prior to LAUSD BoardBflucation approval, Charter School will execute a Memorandum of

' YRSNEGFYRAY3 o0aah! é¢0 o0& YR 0SG6SSy [!'! {5 FTYR /K
of special education services consistent with the requirements of the LAUSD Special Houzztlan

I NBI o0a{9[t! &0 [20Ff tfly F2NJ {LSOAIf 9RdZOIliA2Yy D

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as éDéatigie SELPA under the
provisions of Ed. Code § 56195.1(a) and intends to continue operatingjragleDistrict SELPA as in the
current structure but has created two school sections (Disiperated Programs and Charteperated
Programs) under the administration of one single Administrative Wm#yant to a reorganization plan
approved by th&oard of Education on January 4, 2011 (1499419 Full implementation of the

reorganized LAUSD SELPA commenced in the2PQ#3school year requiring all Distrantithorized

charter schools to elect one of the three options available under the LBEISPA. Prior to an Option
election, all Districauthorized charter schoolgere required to participate as a school of the District
under the DistricOperated Programs Unit. Prior to the beginning of the 2BAB4 school year, all
Districtauthorized cheer schools, other than those that had previously executed an Option 3
aSY2N) yRdzy 2F | yRSNAGFYRAY3 oO0daah] é¢0X ¢gSNB NBI dzaA NB
SELPA option election for the remainder of the charter petition fEne Chartepperated Program

schools do not have LEA status but will function in a similar role in that each charter school will be
responsible for all special education issues including services, placement, chgs prelated services,
special education classes, and spkeducation supports. Charter schools ragply for membership in

the Charteroperated Program section of the SELPA. These schools will receive support from a Special
Education Director for the Charteperated Programs.

Compliance with Child Find Aetiies: Conversion and Public School Choice (PSC) Schools
Districtauthorized conversion and PSC charter schools must conduct Child Find activities for students
residing in their preharter and/or PSC attendance areas (including private school studsmtipt

REV10/02/14 Pagel0of 198



students who have or are suspected of having a disability and needing special education and related

services are appropriately identified and, if necessary, referred for evaluation in accordance with state

and federal lawConversion and PSC chatfle 8 OK22f a4 Ydzald RAAGNRAROGdziS GKS 5A
tdzZl Tt SR o0& ,2dzNJ/ KAfRQa {LISOAIfT bSSRazé¢ LINRYAYySy
other District materials to address the search and sé¥# |j dzA NSYSy & 2 FIER&S {1 g 0S d:
L, 2dz 0 P

Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the
GSNXaszs O2yRAGAZ2Y& YR NBIJdANBYSyGa 2F GKS / KIFyRE
courtorders imposed upon the District pertaining to special education. The MCD is a consent decree

entered in a federal court class action lawsuit initially brought on behalf of students with disabilities in

LAUSD. It is an agreement of the parties approvatidyederal court and monitored by a court

appointed independent monitor. The MCD includiesteenstatistically measureable outcomes and

facilities obligations that the District has to achieve to disengage from the MCD and federal court

oversight. Alch NII SNJ aOK22f & | N3 NBIdzZANBR (G2 dzasS GKS 5AaadN
Manual and Welligent, the Distrietide webbased software system used for online Individualized

9RdzOF A2y t NPANI Ya O6aLO9t &¢ 0 dtosRdents\duridg theyeadirse@of NBf | U
their education.

l'&a LI NI 2F Fdzf FAfEAy3a GKS S5AA0GNAOGQa 20f A3 GA2Yya
operated and Charteoperated schools are made on a regular basis. The requested data must be
SUYAGGSR Ay GKS hFFAOS 2F (KS LYRSLISYRSyl az2yAilz2NI
hLaQd NBIljdzZANBR GAYStAySa yR a F2ftz2gay

0 End of Year Suspension

District ID, CSIS ID, last name, first name, date of birth, gender, grade, date of guspens
number of days suspended, and reason for suspension.

O«

Statewide Assessment Datadluding Charter Schodls

The usual file including District ID.

O«

Norm day
District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

[@]3

CBED8$ncluding Charter Schodls

[@]3

All Students enrolled as of December 1 of each sgieaol

District ID, CSIS ID, last name, first name, date of birth, gender, grade, location code, school
name and local district for all students enrolled on norm day.

(@]

Dropout (ncluding Charter Schodls

District ID, CSIS ID, last name, first namegdle name, date of birth, grade, last location, school
name and local district
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(@]

Monthly SESAC and Suspension dat@dyding Charter Schodls

(@]

Graduation roster from all LAUSD schoMislgding Charter Schodlsvith 12th grade SWD

The MCDrequtd OKIF NIISNJ a0K22fa G2 AYLX SYSyid GKS 5A&0G§NRC
which is referred to as My Integrated Student Information Syski®i. MiSiS is a suite of applications

which is designed to capture all District student datacidirter schools are required to utilize MiSiS

beginning Augst 1, 2014 upon the releasé Milestone8 which includes the final set of functionalities

required to comply with the MCD. Upon charter school full utilization of MiSiS, the list of required data

above will automatically be captured within MiSiS.

. GENERALINFORMATION

GENERAL INFORMATION
9 The contact person for Charter School is: Dr. Mariana Robles
1 The contact address for Charter School is: 474 S. Hartford Ave.
Los Angeles, CA 90017
9 Thecontact phone number for Charter School is 213481-3200
9 The proposed address or target community of 474 S. Hartford Ave.
Charter School is: Los Angeles, CA 90017
9 This location is in LAUSD Board District: 2
9 This location is in LAUSD Educational Service East
Center:
9 The grade configuration of Charter School is: TK-2"
1 The number of students in the first renewal year 360
will be:
1 The grade level(s) of the students in the first yeg TK-2"
will be:
9 The scheduled opening date of Charter School i August 10, 2015
its first renewal year:
1 The enrollment capacity is: 360
(Enrollment capacity is defined as all students who are enrolled
Charter School regardless of student residency).
1 The type of instructional calendar (e.g. Traditional
traditional/yearround, single track/multitrack,
extended day/year) will be:
9 The bell schedule for Charter School will be: 8:00amclasses begin
Dismissal M, W, F: 2:5pm
T, Th: 2:00pm
9 The term of this charter shall be from: July 1, 2015 to June 30, 2020

[l. CoMMUNITY NEED FORPARALOSNINOSZ EVELYNTHURMAN GRATTSPRIMARY CENTER

ThePara Los NifiosEvelyn Thurman Gratts Primary Center was founded by Para Los NifipRI(IRLN
GPC or PLBratts Primary Centgrwhich has been a leader in providing educati@ral social services
to children and their families within the Pitdnion area for over 30 years. Para Los Nifios has an
intense focus on the whole child, understanding that children live and learrintite context of a
family, and a family lives and leas within the context of a community. We have therefore created an
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approach to supporting children and familigmt | RRNBEaaSa SI OK OKAf RQa ySSRa
family and community, providing comprehensive and accessible suppgitasdeswvhere children and
families can best and most readily access them.

Accordingly, Para Los Nifios aims to close the achievement gap and interrupt generational cycles of

poverty that often plague the communities we serve, by integrating high quality educatibriamily
support and mental health servicemdl G 6§ SYRAy 3 (G2 OKAf RNByQa ol airod azc
psychological needs in order to free them to concentrate on achieving their true and fullest potentials.

Through the provision of high qualigducation coupled with family and mental health support services

offered on or near our educational sites, children and families will be afforded greater opportunities to

reach their academic and social potentials, and develop in healthy ways.

Para Los Nbs is an independent 501(c) (3) organization, founded in 1980 as a single child development
OSYyiGSNI 2y [2& ! y3aSt Signow aldadeiRn progidind educhtitidal, nfedtal health 3 2 a

and family support services to children and their familla2013-14, our combined direct and indirect

services benefited,500children, youth, and their families across some of the most economically
OKIFffSyaSR ySAIKOo2NK22Ra Ay [24& !y3IStSaod t[bQa Odz

The Para Los Nifios Charter Elemeng&uakioo]

The Para Los Niflos Middle School;

Tenearly educatiorcenters,includingfour newly opened Head Start facilities;

Schoolbased and community mental health services through a contract with the Los Angeles

Country Department of Mental Health;

9 Famly support services, including concrete supports, case management, home visitation,
psychesocial and psycheducational family and child support groups (parenting, substance
abuse, domestic violence, social skills, financial literacy, etc.), funded hyps$hengeles County
Department of Children and Family Services, First 5 LA, and a variety opolitierand private
funders

1 Youth workforce services, including comprehensive academic, workforce andqmsidary
education preparation and training, basskills training, computer literacy, funded by City of Los
Angeles Economic and Workforce Development Department; and

1 Community engagment and capacity building services building parent leadership and

community knowledge through funding from First 5 th Department of Public Health and

community and school partnerships.

= =4 =4 =4

Para Los Nifios openéd Charter Elementary School in 2002 to serve 398 children in grafiemsnidits

Charter Middle School in 2008 to serve 167 students in gradesTBeseschods servesomeof the

most densely populated, underserved communities in Los AngBhesiecision to expand our academic
program to the PicdJnion area was based on our track record of success at the PLN Charter Elementary
School. Thus, in 2010, the Pul8ichool Choice (PSC) resolution establishedPara Los NifiosEvelyn
Thurman Gratts Primary Center at 474 S. Hartford Avenue, Los Angeles 90017, in partnership with the
Los Angeles Unified School District (LAUSIrovide parents and students with expanded choices in

the types of educational opportunities that are available within the public school system.

PLN GP€trives to cultivate and to celebrate the potential within each child and equip students with the
skills, knowledge and confidence necessary to pursue excellence and succeed ircalltouti world.

PLN GP@rovides a nurturing, safe environment that inspires critical thinking, imaginatiorredghce

and respect for others. We are deeply conmettto supporting the academic achievement and overall
wellness of the children and families in our school community. Our approach to urban education fulfills
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this mission, ensuring that high quality education is coordinated with the support servicesasces
reduce learning barriers, enhance strengths and resiliency, and close the achievement gap that plagues
many urban communities in Los Angeles.

A. SCHOOLPERFORMANCHEDVER THELASTFOURYEARS

1. Academic Performance Data and Other Absolute and Comparati ve Performance
Indicators

Performance Indicator #1: Serving the Resident Student Population

Since September 201BLN GP@as served the community need for a school that serves kindergarten
and first grade. Prior to the creation BEN GP®ur neighboing school, Gratts Learning Academy for
Young Scholars (GLAMIE] not have the space to sergtudentsin thosegrades within our community.
The facility thalPLN GPE€urrently occupies was created to serve students in kindergarten through
secondgrade INPLN GPZa OdzNNBy (i CfGratsIP @riddyCérfeNdado senje bp to 272
resident K2 students, andn the current year itsesidentenrolimentsurpassed that number by62
students, pproximately arB.5% increase over and above the District requirement. The following
record of resident and neresident attendance exhibits the need for our primary center to s@¥2
TK-1 residentstudents annually. In each year, except the first year of operatitine number of resident
students has exceeded the number required by LAUSD, which underscores the need-fGr&isN
Primary Center.

Note: All figures below are based on the MoBtleportin each schogtearas well as from the SIS
reporting system bsed off of total students enrolled.

20102011 2011-2012 20122013 20132014 20142015*
Resident 270 276 290 300 298
Non-Resident 52 74 59 33 34
Total 322 350 349 333 332

*Month two reporting period

Performance Indicator #2: Consistent Ratingsiof N2 ¥ A OA Sy (1 ¢ 2 y -BasgdyOuarsigh t SNF 2 N
Visits by the LAUSD Charter Schools Division

PLN- Gratts Primary Center has been evaluated as proficient (a score of 3) in every year of operation in

the Student Achievement and Educational Performance category of the Charter School Division (CSD)

annual oversight visit. This evaluation is basedhennternal data collected biLN GP&ndreviewed

by the CSD.

The following table summarizes the CSD Annual PerformBased Oversight Visit Notes and Ratings:

Date March 3, 2011 March 9, 2012 March 7, 2013 May 6, 2014
Student
nd Eduational |3 3 3 3

Proficient Proficient Proficient Proficient
Performance
Rating
Identified This schoolisa | School reports that School Performance | Over 75% of
Strengths in new school and | they identify English Framework ratingN/A = students in First
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CSD Annual began operation | learners in a timely Grade met their
Oversight Visit  in fall 2010. No manner; AYP criteria metN/A grade level
academic reclassification rate is = (though CDE indicates targets in
performance data 0% which is 1 of 3 AYP criteria met AIMSweb across
is available from | comparable to the through the Pairand = math and reading
the CDE. District average (This i¢ Share method assessments.
a k1 school.) described below)
Data: This school In 6 out of 8
utilizes a On all 7 kindergarten | Schooiwide APIN/A areas, there was
nationallynormed | measures used in Fall (K-1 school; CDE also | a 10% or higher
assessment, and Winter, tre reports no API for increase in
AIMSweb, to percentage of students school) mathematics and
measure their scoring in Tier 1 and 2 reading from Fall
academic increased, while those CST ELA and Math to Spring in both
performance and | scoring in Tier 3 proficiency results Kindergarten and
growth decreased. exceed those of First Grade.
particularly in light resident schools
of the fact that Among the bilingual Cannot be officially 75.5% of
they do not kindergarten classes, determined ashis students met the
administer the 47% of students score¢ school is not renewing annual ELD
STAR since they in Tier 3 in the fall, and this is a ¥ school.  growth which it
are a K1 school. = while 1% scored in Tiei However, the CDE describes as a
School leadership 3 in the spring. indicates 43% in ELA  20% percentage
is very data and 60.5% in math points more than
cognizahand has .| Among kindergartners, proficiency based on | the District.
analyzed internal = the percentage of Pair and Share methoc
benchmark students scoring in Tiei one of which exceeds
assessment by 3 was reduced by half | that of LAUSD (50.1%
individual on 2 math measures.  in ELA and 53.5% in
measures; data math).
are also regularly | On all 9/10 first grade
shared and measures used in Fall | Reclassifies English
thoroughly and Winter, the Learners at rate
analyzed by percentage of students higher than District
teachers. Data for scoring in Tier 1 average which is 20.59
the first two increased or stayed the in 2012 and consistent
benchmarks were: same. with applicable District
thoroughly and State reporting
analyzed by grade English Gragl 1 policies
level after which = classrooms
areas of concern = experienced significant
and specific growth on the
actions were Phoneme
established. Segmentation Fluency
(PSF) measure,
increasing Tier 1
students by 25%.
Bilingual grade 1
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classrooms have more
than 90% of students

scoring in Tiers 1 and -
on ELA measures.

Among first grade93%
of students scored in
Tier 1 or 2 on the Oral
Counting Measure
(OCM).

CELDT data, as
reported by school
leadership reflect the
following:

87% of students who
were administered the
CELDT in kindergarten
and as first graders
achieved the target
goalof advancing one
ELD level

45% of students who
were administered the
CELDT in kindergarten
and as first graders
exceeded the target
goal of advancing one
ELD level

t[ bQa

Standard for Charter Renewal
Pursuant to EC Section 47607(a)(3)(A), the most important factor in determining whether to grant a
charter renewal is the incese in pupil academic achievement for all groups of pupils served by the
charter schoolPLN GP@eets the minimum standard for renewal as statedEi@Section

47607 (b)(4)(A):

G¢KS Syaade

0K G

INI yiSR

0 KS OKL NJitBe\thaRes sciOOIS A y S &

| & & BedfainyaSey indicatgf #3: PLNGratts Primary Center Meets the Minimum

at least equal to the academic performance of the public schools that the charter school pupils would
otherwise have been required to attend, as well as the academic performance of the schools in the
school district in which the clniger school is located, taking into account the composition of the pupil

LJ2 Lddzt F GA2Y

aKIFQ

Ada aSNDSR

l.j

GKS OKINIGSNI adOK22f ¢

t [ bd&érmination is made pursuant to documented and clear and convincing data from assessments
for demographically similar pugbpulations in comparison schools.
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PLN GP@as served gradesXduring the term of its charter. Due to the lack of state assessment data

(STAR testing begins df' grade in Californiand the SBAC begins ifl grade, it is particularly difficult

to obtain data that is directly correlated to pupil populations in sch&tlsl GP&tudents would

otherwise attend. Despite these challenges, we can nevertheless use natioorafyeferenced tests

G2 02 YLl NB perimNbnaeitaitioS\biitheitsarmage peers from the test's norm group.

CKAEA O2YLI NR&2Yy LISNXYAGaA | Y2NB YSIFyAy3aFdz AyidSNLN
us provide documented and clear, convincing data.

PLN GP@as addressed this challenge using &l Swebassessment tool. Over the last four years, we
have used this assessmenttauld S 2 dzNJ & (i dzRAMSwaELS a dtadstichlly viald Ardl highly
recognizedcriterion-based and normreferenced assessmeptrovided by Pearson. It is tailored
particularly for K5 students and English Learnérs.

TheAlMSwelSuccess Probability targets directly address the questionost concern to educators:
What is the probability that students scoring at this levetr@AIMSweb measure will pass the state
test? AIMSweltargets are based on the methodology that has been used most often in published
research studies that correlai&lMSwetperformance to success on state te$téccording toAIMSveb
researchers:

0AIMSweb offers two criterionbaseddefault cut scorefor reading and math measures at each grade

and screening period, associated with 80% and 50% probability of passing the typical state assessment.
AlMSveb screening reports also refer totarget, whichis a score that you would ideally like all students

to achieve. Generally, it is a score level that indicates that the student is on track for success. Targets

may be either criterioreferenced or nornreferenced; an example of the former is the scoreigating

Fy ym: LINBOlIoAfAGeE 2F LI aaAiay3a GKS dGeLmaort adaras i

In other words AIMSwelhas the ability to predict how well a student will do on a typical state
assessment.

Over the past four year®LN GP@as usedAIMSvebdefault cut scores and corresponding targets to
inform gradelevel growth targets using the Test for Early Literacy {TE&didas incrementales de
destrezas esencial@@st for Early Literacy (MIBEEL)and Test for Early Numeracy (TENasurest
the results of which are most predictive of success our SheltereegEnglish immersion program (SEI)
and for students patrticipating in our Dual Language/Transitional Bilingual program.

There are four tiers of students reported on tAédMSwelxlass reports:

Well Above AverageThese students' probability of success on the typical state assessment is
over 90%.

Above Average:Students who fall into this rage have a greater than 80% probability of success
on the typical state assessment.

8 http://www.aimsweb.com/wp-content/uploads/AIMSwekNationatNormsTechnicaDocumentation.pdf

4 http://pearsonassessmentsupport.com/support/index.php?View=entry&EntrylD=4334

° https://aimsweb.pearson.com/downloads/AIMSweb_introguide.pdf

® TEL Skills for 8ELetter Naming Frequendy.NF) Letter Sound Frequen¢ySF)Phoneme Segmentation Frequer{B6Fand Nonsense Word
FrequencyNWF)

"TEL MIDE Skills for Spanish Speakeester Naming Fluency(NF), Letter Sound Fluency{(\F), Syllable SegmentatiFluency(MSSF),
Syllable Reading Fluency-@RF), Syllable and Word SpellingS#l Spell and Mpell), Oral Reading FluencySRAN)

8 TEN Skills for ajlOral Counting (OCM), Number Identification (NIM), Quantity Discrimination (QDM) and Missing Number (MNM)
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Average: These studets' probability of success on the typical state assessment is between 50%
and 80%.

Below Average:These students have a less than 50% probability of success on the typical state
assessment.

The following charts summarize tieN GPBIMSWelresults, diaggregated by class (bilingual or

Sheltered English Instruction, or SEI), year and subject (math or ELA). Our English Learners, who

represent a significant subgroup of our school, have made significant progress as it relates to English
Language Developmeerach year. Ninetshree percent of our students are Latinmore than 90% are
socioeconomically disadvantageahdapproximately80% are English Learners. Given the age of our

students and the short time we have them in our care, we have focusedtamunal data analysis on the

success of our students within our Sheltered English Immersion (SEI) and Transitional Bilingual program
(TBP) athoseK | @S  RANBOG AYLI OG 2y 2dzNJ aiddzRSyidaqQ 9[! |

Each of the following charts shows the pentage of first grade students who would have an 80% or

higher chance of success on a typical statewide assesq®bapard, Kagan, & Wertz, 1998)

wSO023ayAT Ay3a GGKFG NBtAlIoAfAGE YR GFLtARAGE 2F | &aas
include data from the first grade students; kindergarten student data shows similar trends.
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According to the data above, our first grade students, most of whom are English Learners and
socioeconomically disadvantaged, have shown increasing proficiency year after year in all measures
(measures listed in the footnote on page 19) withiMSweb Even with general allocations of our
studentsinto the broad category of proficient and higher, without specifically detailing the number
advanced and all other students distributed into basic, below basic and far below basic evenly, our
schoolwide percentage of students meeting grade level targets (i.e. proficiency) Math and ELA
measurements iswell above 60% overall. The averagéhree year API for surroundg elementary
schools in our community is approximately 794, which equates to less than 60Bstaflahts scoring
proficient or higher on the ELA and mathematicsthe STAR assessmes a result, w can also
conclude that if our students remained BLN GP@rough the second grade, theicademic
performanceon the STAR assessmevduld be at last equal to the academic performance of the
public schools thaPLN GP@upils would otherwise have been required to attend, as well as the
academic performance of demographically similar LAUSD sdbasdsl on the average 3 year API
scores for surrouding schools in our communityPlease see surrounding schools chart on page 26 for
further detail).

PLN GP@ot only uses annual summative data from AIMSweb, but also administers AIMSweb
throughout the year to serve as a formative assessment tool. Ictidnal leaders and teachers then
analyze this data via a tiered intervention approach to guide instruction three times during the school
year.

We are very confident tha?LN GP@rovides an exceptional education to the primaged students

who residein our immediate PicéJnion neignborhood. These results evidence titN GP@as not

only shown high achievement in terms of student outcomes, but also strong gravhils.synthesized
analysis therefore points to the fact thBLN GPGffers a high qualy education program. The

following reflection highlights our successes to date, transparently calls attention to our challenges, and
discusses ways in whi€lLN GP&ims to continuously improve in this next charter term.

2. Success of the InnovativeFeatures of the Educational Program
Each innovative feature below is at the heart of the successful results presented in section 1.
Throughout this section you will learn how these areas lead to the success already highlighted, but
particularly for Engltslearners and disadvantaged youth.

1 Services folStudentsand Families at School Sites

1 Parent Engagement and Skiluilding

1 Instructional Model

There are several unique features of tAeN GP{structional progranthat are tailored to our specific

community andsupport the positive student outcomesited above. The PLN responsive educational

model builds on best practices, fosters academic achievement as well as critical thinking and inquiry,

and is tailored to respond to the circumstances and needsioftudents and their families. Our model
FGGSyRa (2 GKS agK2fS OKAftReé Fa ¢Sttt a KAaAakKSNI T
services with social support services in a way that engages families and holds high expectations for

children and their communities.
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Our responsive educational model is summed up in the following graphic:

APP ROACH Para Los Ninos gives young children in the harshest communities of
Los Angeles the tools to build a future beyond poverty.

Project-based learning
STEAM: Science, Technology, fostering creative problem—

Engineering, Arts & Math solving and innovation and

emphasizing literacy and
language arts

HIGH-
QUALITY

Access to early in-

tervention, men- STEAM
tal health and
family support EDUCATION Building parents’
services leadership skills to
SERVICES FOR PARENT support their Kids'

KIDS & FAMILIES | ENGAGEMENT & academic achievement

AT SCHOOL SITES SKILL-BUILDING

Services for Kids and Families at School Sites

Childrenlivingin poverty face significant challenges to academic achievenkamn the finest

educational programarethreatened in economically disadvantaged communities by harmful and
pervasive social issuegsich as lack of basic necessities, homelessness, valard, child abuse and

neglect, chaotic or unstable homes, inadequate access to health care, poor nutrition, and mental iliness..

PLN GP&cognizes that these social issues must be addressed within the context ofquiailiy

educationin order for stidents to achieve their maximum academic potential. Our Integrated Service

Delivery Model bringcritical and targeted social, clinical, and family services supgandvided by PLN
professionald¢o families and students at the school site and in theimes. By cdocating services on

0KS a0K22ftQa OF YLWzas ¢S AYLINR@S | O0OSaaAroArftAiide | yR
referringschool staff. Additionally, Para Los Nifios g&gritical role not onlgcaffoldingchildren in the

classoom, butalsoservingtheir parents through suppoite services, parenéducation and community

leadership and capacity building.

PLN GP&raff benefit from the expertise and resources provided by mental health seraraamily
supporive services Theseservice providersvork closely withteachersto understand the factors that
may impact student@cademic performance, suppdgacherswith classroom interventions, and
provide them with resourcefor struggling students and families.

Our integratedservicesare successful because PLN has built and sust#instihg relationshipsvith
neighborhood families over many yea®ince our foundingve have employed a fulime social worker

to helpchildrentransition smoothly intdkindergarten and identy needs We will continue to provide
support for our families and we will make adjustments to our service model as dictated by the needs of
our community When a student and family experienagrusting and supportive academic
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environment and are abletengage in candid conversations about factors contributing to the success of
the child, educatioal outcomes improve

Anotherinnovative feature of oumtegrated service mode$ the PLN Universal Screener, which we
implemented in full this yearTheUniversal Screener is a questionnaire for all parents, new and
returning, whichidentifies family needs and strengths and enables us to provide services in a timely
way. The importance of early access to mental health services at the primary level isopiataimour
preventative and responsive approach.

Parent Engagement and Skiluilding

Deep farent engagement and skhtluildingare essential tmur educational model. Sinate[ b Dt / Q&
initial charter petition, we have received funding year after year to develop parent and community
leaders within thePLN GP€&chool communityFor example, our Senderos (Pathways) program, which
beganin 2012, develops parent leadership skills and creatdisborative spaces where parents, school
staff, and community residents work together to improve the lives of children and families living in the
area. Together, the group has established its own governance procedures, including membership
criteria, rdes and responsibilities, and voting procedures. It has alseasséfssed the assets and
resources as well as the needs and areas for change, then voted on projects that would improve those
priority areas. Parents have implement projects that includehmsltbased community garden, a
community chalkboard to shannouncementsand resources, and a semnnual neighborhood

cleanup. Parents participate in a variety of capabitjlding activities, from governance and leadership
opportunities to workshopsma range of issues such as financial literacy, communication, advocacy,
and leadership.

At PLN GP(arents not only lead projects, but also engage peers and other stakeholders such as local
elected officials. For example, parents integrate garden dietsvinto the curriculum, partnering with
teachers to update the garden, recruiting parents to volunteer to help maintain the garden, and
engaging students in the garden project. More than 95% of Sendmm® than 20memberg , consist

of parents fromPIN GPGnd from the PicdJnion community. In a recent survey, pesad posttest
evaluation results indicate that Senderos participants experienced an increasedffiselfy as well as
sense of community. Baseline data showed that 22% of participaptsted low community

engagement, 37% reported moderate engagement, and 41% reported high engagement. After a year of
engaging in the Senderos program, where parents collectively prioritized community needs and created
processes for cdecision making, pastest data showed that 0% reported low engagement, 12%
moderate engagement, and 88% high engagement. Qualitative analysis reveals that the fundamental
elements of the Senderos approach to community (determination, experiential learningnd
accountdoility) were most regarded by parents as the reasons for continuing to participate. Since the
implementation of the Senderos program two years ago, we have seen an increase in our parent
participation inparentconferences, afterschool events and assensdimong members of the Senderos
program During this timePLN GP@as maintained ADA (average daily attendance) from 94% to 96%.

Instructional Model

The success ¢fLN GP@ also based on our instructional mogehichcomprises several innovative

components.¢ KS &0 dzRSydG | OKAS@GSYSyid RIEGE 6SQ@S LINBaSydSi
upon the implementation of each of the bulleted items belokirst, we employ a constructivist

approach,n whichlearning develops from a range of firsthancgexences through which students are

able to ask questions, investigate solutions, solve problems and build conceptual understaeiig.

PLN GP@rovides both &tructuredEnglish Immersion (SEI) an@ransitionaBilingualEducation

Program(TBE}hat valuethed G dzZRSy i1 aQ K2YS f I y3dzr 3S FyR Odz G§dz2NE o
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Spanish and EnglisBTEAM instruction engages students in integrated learning as they explore the
world around them, create innovative solutions to problems and communitegie results while
learning Science, Technology, Engineering, Art and Math. FirBNyGPGses a variety of strategies to
provide students with early and responsive academic intervention.

1 ConstructivistApproach. Our educational program is foundeth contemporary socicultural
research, which tells us that knowledge is constructed as students and more capable others, in
this case, teachers, work together toward common gd&soted in the discourse of L.S.
Vygotskythe constructivist theory of ducationholdsthat development occurs when the
learner ussthe tools of learning (e.g., language and skills) toward a meaningful outtbme.

With this as the core of our understanding of how all people learn, our curriculum and
instructional practice is songly influenced by recommendations from the National Research
Council and the schools for young children in Reggio Emilia, Italy.

f Constructing Environment¢ S I O KiéwNdaching and learning through a constructivist lens,
whereby students are valuddr who they are and what they bring to the learning context, and
where questioning and inquiry are not only encouraged, but also expected. ABPClthe
environment in which students learn is considered a critical element of the instructional
program,andis calledi KS & G KANR (S| OKSNIp¢ ¢S OKSNE OF NB¥d
stimulating objects, books, and other materiaighe classrom for children to wonder and
guestion, explore and discuss. The environment extends to all afdhe facilityand includes
displays, public documentation, and visual representation of students participating in our
programs. Common areas become the vehicle for creating a stimulating community
environment that reflects expectations, standards, and celebrates achieveme

f Vigorous Teaching and Learning. it G KS O2NB 2F SIOK (Sl OKSNDa Ay
families atPLN GPG a belief in the capacity of each child to be highly successful. Student
strengths are identified, celebrated, and used as the fotiodefor future learning.

Conversations with students and parents emphasize what students can and will accomplish.
Students are expected to produce highality work and participate in activities that are
challengingPLN GP@laces studentsyith their ideas, conversations, and goals at the center of
all learning. Teachers act as guides, facilitating the acquisition of skills necessary to achieve
rigorousgoals. We strive to have classroom dialogue that has at least a 5@ between

adult and studentalk which is important foteachers instrudhgthrough a curriculum of

inquiry. PLN GP&ssumes that every one of our students will become a productive and
contributing member of society and facilitates the development of the tools necessary to do so.

1 Looping. Over the past four yeargntire grade level teams of teachers loop with students at
PLN GP@rough Kindergartermnd 1st, grade. Students, families, and an entire team of
nurturing professionals work together fort&o to three-year period(including TKjoward the
same objective, building a foundation for academic successms looping allow teachers to
track, build on, and celebratudent progress over time; develop relationships with families
where honest conversations can take plaaed, in the event of staff turnover, allows for
continuity in service to students and their families.

9 R.Tharp,P.EstradaS.Dalton,& L.Yamauch{2000) Teachind ransformedBoulder,Co. WestviewPress.
10 L.S.Vygotsky1978)Mindin SocietyCambridgeHarvardUniversityPress
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1 STEAM (Science, Technology, Engineering, Arts, and Math) Educdldd.GP&§tudents
engage in interdisciplinary, arisfused learning experiencesander to foster creative thinking
and problem solving, skills absolutely essential for succebe 1% century global economy.
We know that how we teach is as important as what we teach and that how children learn is
powerfully linked to what they arable to do. Therefore, our teachers align the curriculum to
the California academic and performance standards, including the Common Core State
Standads (CA CCSS) and the Next Generation Science Standards, so that students have multiple
and integrated oportunities to develop higher order thinking skills, such as the ability to solve
problems, generalize ideas and skills, negotiate and compromise as a member of a team, and
articulate and represent their ideas to others.

9 Language Develapent and Literay. Our instructional programs are further influenced by
research showing that most children acquire greater fluency in literacy when taught to read in
their primary languagé’ All work atPLN GP® framed best practice designed to meet the
needs of prdominantly economically disadvantaged students and English Language Learners
modeled offof our Charter Elementary Schoulhich has had a Transitional bilingual program
for nearly 12yearsusingsimilar instructional practices with a similar student pagidn. We
know that for most children, literacy acquisition is most effective when literacy skills are initially
AYGNRRdAzZOSR Ay | OKAfRQa FANRG € y3dz 3S I yR
into a second language. For that reasBaNGP Mffers families a choice of a Transition
BilingualEducationTH) andStructuredEnglish Immersion Progra(SEl) for all students.
Students enrolled in th& BEare offered instruction in English Language Arts in Spanish and
English.

(e

1 Response to Intervention and Instruction StrategieBLN GP(Uses a modified Response to
Intervention and Instruction (Rtl2) strategy to ensure that all students and their families are
supported with appropriate services in our educational and social@eprograms. Rtl2 uses a
tiered strategy for identifying the service needs of a student. The first stage in applying an Rtl2
model isdocumentation and schodlasedassessmerst Based on welhrticulated outcomes
schootstaff willassess student capacity academic achievement, social skills, home
environment, and mental health. Studeriteneed of interventiorare then recommended to
appropriateeducational serviceand, if necessary, social, mental health, and/or family services.
The effective use of #1Rt12 model hinges on regular and systematic documentation of student
activities and progress and the use of this information to inform practice.

3. Areas Of Challenge The School Has Experienced And How They Will Be Improved In The
New Charter Term

Recen informal interviews have indicated that while teachers think looping is a critical support for our
students-- as it allows teachers to develop relationships with students and their familieis also can
feel taxing. As a result of these depeaide, longterm relationships, teachers often become trusted
counselos, motivators, and advocates for our students. Shifting gtadel content from year to year
can also be a challenge. In response to this feedback, school leaders have modified thechethde

to increase teacher planning timeollaboration acrosall PLN charteschools and among gradevel
teachers. This additional professional development time supports teachers as they transition from
kindergarten to first grade and back kKandegartenthe following year.

1 C.J.OvandoM. C.Combsg& V.Collier BilinguabndESlclassroomsTeachindn Multicultural Contextg4ned.). NewYork:
McGaw Hil.
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PLN GPc€ontinues to work diligently to develop a collaborative relationship with our LAUSD partner
school, GLAYS as nearly 70% ofgraduating first gradstudents move on to the second grade at
GLAYSWe are in the procss of implementing a momneaningfuland collaborative partnershiphat we
hope to continue throughout the renewal tern®ne example of progress in this area is our assessment
practices. GLAYS assesses literacy skills Dgmgmic Indicators of Basic Balkiteracy SkilllDIBELS)

which has different guidelines and scoring parameters than does our-nefierenced and criterion

based assessmediMSweb In an effort to share student achievement data in a more effective manner,
we have consulted with our Education Advisory Council and have shift our internal benchmark
assessment for language arts frésiMSwelto DIBELSThe intent of this change is toster a more
collaborate working relationship between the PGR irst grade teachers and the GLAYS second grade
teachers, which we hope will spur continued best practice sharing across our professional learning
communities.

PLN GP@as also exhibited great ability to identify and provide services and supports to students who
are achieving below grade lev€ur CELDT scores and Title 11l reports on the CDE reflect student EL
progress over timein 201314, 78% of English Learnengt their annual growh targets in learning

English, compared tour AMAO 1 goal di6% . However Internal data show that we have not

reclassified English Learners to Fluent English Profici&ffiile this rate is consistent with other primary
centersand/or schoolsservinggrades Kl across Los Angeles Unified School District, wevaelhere is

still work to be donghis area'® Fewerthan 20% of ELs enter our school at ELD levels 2 and 3 and the
remaining ELs enter at level 1. Therefore, over the past four years wehhadyast two years to move
students from ELD Level 1 to Level 4. While we acknowledge the challenge in propelling our ELs at a
higher rate, we aim to intensify our efforts to provide tiered interventions and progress monitoring from
the first month studetis enroll so thabur students may obtain English fluency on CELDT at higtess.

We also plan to better inform parents of our SEI anBifBtructional programs when they enroll their
children atPLN GPC

We also have room famprovementin identifying students performing above grade level and providing
opportunities for students to vigorously grow beyond grade level expectations. Because of this, we are
committed to implementing comprehensive strategies for all students enroll&LAGPC We also

LI Iy G2 O2yUAydzS (2 ARSYGATe adGddzZRSyila dzaAy3a GKS
students are identified, we will encourage their participation in the programs available through GATE

such as the Saturday Conservatory okFArts. The goal is to develop schaddle capacity to support

the academic growth and outcomes of all students, including-hlgjlity learners.

B. SURROUNDINGSCHOOLS

Within a twomile radius oPLN GPGhere are 17 comparison schodig which PLN compares our
a0K22f Qa L6 atsithmidY theyPars ldiifioscharter schools). Out of these schools:

T n a0K22fa INB NIGSR G9EOStfAYy3aATE

2 The percentage of students redesignated as FER18-14 was 0% for Extera Primary Center, KIPP llluminar Primary Center,
Maple Primary Center, Middleton Primary Center, Riordan Primary Center, and Washington Primary IGéwmt&Street
Primary Center reclassified 0.8% of its ELs. Source, Califopderbent of Education, 2014

REV10/02/14 Page25o0f 198



f n a0K22fta INBX da! OKAS@GAYy3IATE
T mm a0K22fa FNB Ay a{SNBAOS IyR {dzZlJL2NITé | yR
T H aoKz2z2fa dnddls a2l G§OKé¢ a
1 Only 2 out of the 17 schools met their 2013 Subgroup Growth API Targets;
f hyte y 2dzi 2F GKS mt a0K22fa I OKAS@BR | HAamMoO
additional four schools fell into the lowest 20% of schools statewide with a rankingiof 2 NJ
GHET
SURROUNDINGSCHOOLDEMOGRAPHIC ANDPERFORMANCHDATA
Address: 474 S.HARTFORDAVENUE LOSANGELESCA90017
%
Met
SUdent oot |y o schoof (M 2013 | 2013 | School
# of Eligible Special Enalish| % Maior % Maior % Major 2013 -wide ug API3 | API APl | Performance
LAUSD School{ Student| —"2 Ed. 9 Ve Ve Ethnicity Growt P Year |Statew|Similar| Framework
for Learner|Ethnicity #1 |Ethnicity #2 API Growth - e
s2013 Student #3 h Average| ide |School|l Classification
Free/ s Targets
S Target Rank |s Rank| (SPF)
Reduce| > ?
d Lunch ’
African
Castelar ES{§)| 648 60% 4% 60% | Asian 68%| Latino 25%| American| 874 | Yes Yes 863 8 8
4%
. African .
Charles White B 3)5 | 9796 | 706 | 719% | Latino 93%| American | Asian1%| 769 | No | NC | 797 | 3 7 SSlEsrs
(K-5) 3% (8/17) Support
Clifford Street E| 0 0 o . o R . o No Service &
(K5) 135 88% 10% 19% | Latino 87%| White 7% | Asian 3%| 861 | Yes (11/13) 840 8 9 Support
Commonwealth ) . I No Service &
0, 0, 0, 0, 0, 0,
ES (6) 758 92% 10% 50% | Latino 75%| Asian 9% | Filipino 9% 858 | Yes (10/17) 855 8 9 Support
Elysian Heightg o o o . o . 0 . o No Service &
ES (15) 231 61% 11% 23% | Latino 80%| White 10%| Asian 5%| 817 | Yes (15/17) 820 6 7 Support
African .
Esperanza ES-( 781 | 9696 | 14% | 82% | Latino 97%| American | White 1%| 675 | No | \° | 685 | 1 1 Service &
5) 18% (8/17) Support
African
Frank Del OIMG 706 | 9205 | 996 | 629 | Latino 89%| Asian 8% | American| 819 | ves | N° | 830 | 6 | o9
ES (K5) 1% (9/17)
Gratts Learning .
Academ for“ African No Service &
y 579 96% 11% 57% | Latino 94%| American | Asian 1%| 746 | No 735 2 6
Young Scholar 30 (8/17) Support
(GLAYS) {8) °
African .
Halldale Ave BY 55 | 9306 | 1296 | 27% | Latino 80%| Asian 129%| American| 835 | Yes | . N°_ | 836 | 7 | 7 Service &
(K-5) 4% (10/17) Support
Logan Span African No Service &
gan sp 517 | 94% | 11% | 43% | Latino 93%| Asian 6% | American| 746 | Yes 741 | 2 5
School (K8) 1% (12/17) Support
. African .
Magnolia Ave B 155 | 95065 | 11% | 66% | Latino 98%| American | White 1%] 711 | Yes | .N°_ | 723 | 3 | o S
(K-5) 1% (16/17) Support
African
Mayberry ES8 300 | 8706 | 19% | 32% | Latino 83%| Filipino 6%| American| 781 | Yes | .N°_ | 783 | 4 5
5) 6% (11/17)
. American
Norwood Street African Indian or No Service &
0, 0, 0, 1 0, 1
ES (6) 652 95% 13% 46% | Latino 96% Ameorlcan Alaska 729 | No (12/21) 735 2 2 Support
3% .
Native 1%
. African
Plasencia ES{l 705 | 9296 | 10% | 38% | Latino 90% White 3% | American| 786 | No | NC | 774 | a4 8
5) 3% (9/17)
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SURROUNDINGSCHOOLDEMOGRAPHIC ANDPERFORMANCHEDATA

Charter Schools

Sandra Cisnerg
Learning o o o . o, African/Am . o No Service &
Academy (i) 653 94% 12% 38% | Latino 86% 1% Asian 1%| 821 | No (9/17) 828 4 7 Support
(CNCA #4)
Downtown . No
0, 0, 0, 0,
Value (KB) 457 96% 7% 31% |Latino 100 837 | Yes (16/17) 817 7 10
Equitas 430 | 99% | 8% | 42% | Latino 95% ATCAVAMI Aqianoos | 894 | Yes | Yes | 881 | 9 | 10
Academy (K5) 2%
Metro Charter Not
75 51% N/A 32% | reported | Latino 30% N/A | N/A N/A N/A N/A | N/A N/A
School (KR)
69%
t N £ 2 American
BvelynThurman . | 7505 | 1106 | 83% | Latino 969 ATiCaN/Am| Indian o\ \n | onya | A | A | A N/A
Gratts Primary 3% Alaska
Center Native 1%

[1l. STUDENTPOPULATION TO BESERVED

A. TARGETPOPULATION

Source: CDE Data Quest (www.dataquest.ca.gov)

As discussed in our original charter petition, Riilton has always been a community of immigrants.
Our population consists of mostly emerging English language learners with a large percentage of our
families originating from Central Ameriand Guatemah representing the largest swath of our
community. More than half of the population within our attendance boundary lives below the federal
poverty threshold, less than 20% of the adults over the age of 25 have a high school diploma or
equivalent and morghan 90% of the residents within the community we serve idgrtiEmselves as
Hispanic or Latinbvww.city-data.com).

We understand the history and composition of this community and recogrszegitificancen

developing an appropriate educational program for its students. In our original charter we sought to
build PLN GP@ order to relieve overcrowding at GLAYS and to use our whole cbiidtructivist
approach to aid students in English language adipnisandacademic and social growth in the
formative years between agdive andseven Primaryagedstudents need emotional and linguistic
developmentmore than any other age groupparticularly students in povert{Shub, J., & A. DeWeerd.
2006) Nearlyfive years ago, we stated in our charter that our community would match the following
profile:

1 The majority (95%) of our students will be Latino.

9 Other ethnic groups, including African American and Filipino stugetltde represented in
relatively snall percentages2% and 1% respectively.

1 A high percentage, approximately 70%, of our students will be classified as English Language
Learners.

1 Most of our students, more than 90%, will come from sesgonomically disadvantaged homes.

Our Community Prd& in the 20132014 School yeatemonstrates that
1 The majority(939%) of our students are Latino.
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9 Other ethnic groups, including African American and Filipino studardgepresented in
relatively smalpercentages6% and 1% respectively.

1 High percentags, approximately 80%, of our students avél be classified as English Language
Learners.

1 93% of our students come from soa@conomically disadvantaged homes.

B. ENROLLMENTPLAN

PLN GP@lans to serve approximateB60students in grade3K-2. Thefollowing are enroliment
projections for the term of this charter:

PLN
Enrollment RoHOut Plan GPC
Grade 20152016 20162017 20172018 20182019 20192020 will
serv
K(incl. TK) 190 190 190 190 190 e up
1 170 170 170 170 170 to
5 N/A N/A N/A N/A N/A 360
stud
Total 360 360 360 360 360 ents
in

grades TR throughout its charter term

IV. GOALS ANDPHILOSOPHY

A. MISSION ANDVISION

The mission of th€LN GP({3 to help children in gradéBK2 and their families succeed in school and in
life.

In keeping with the vision for Para Los Nifios as an organiz&idh GP@ill be acenter forurban
education providing students and their families with all the support and tools necessary to ensure
academic success.

A. VALUES

Children come first.

The fanily is essential.

Excellence in all areas.

Respecting and embracing diversity.

Empowering community.

Responsive, compassionate, and inspiring to theseserve
Highest ethical standards.

Transparency and accountability.

Teamwork and collaborative partnérips.

©Oo~NOO~WDE

B. GUIDING PRINCIPLES
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1. Every child and family has the right and potential to fehigh standards of

achievement.

Every child and family has the right to be respected.

3. Every child and family has the right to be respected as individuals with different
academic, socie@motional, physical, psychological and cultural needs.

4. Every child and family has the right to safe environments that facilitate healthy
development and learning.

5. Every child and family deserves opportunities to engage with and impaabc¢aé |

community and global society.

Every child and family deserves access to culturally appropriate practices.

Every child and family has the right to receive integrated services.

N

No

C. ANEDUCATEDPERSOMIN THE 21 STCENTURY

Twentyfirst-century learning meas that students master content while producing,
synthesizing, and evaluating information from a wide variety of subjects and sources
with an understanding of and respect for diverse cultures. Students demonstrate the
three Rs, but also the three Cs: crieéy, communication, and collaboration. They
demonstrate digital literacy as well as civic responsibility. Virtual tools and-smpetce
software create borderless learning territories for students of all ages, anytime and
anywhere.

Barnett Berry,

Founder and CEO, Center for Teaching Quality

PLN GP@elieves thasstudents,in order to be successfuhust become active citizens in a democracy
that is still being shaped. The 21st century iaralsterized by an exponential and exaacelerating
growth of knowledgeThere are three key components to being an educated person in thegttury:
knowledge skills development and sense of community.

'd tIFNF [2& bA32a ¢S NOKORYPEFYRI A VIKR (F & 13133 ASTRAE A v T
academic disciplines provides lenses through which to see and know the Woelgkfore, the

information we provide our students becomes the knowledge base that shapes the way they see and

interact in the vorld.

At Para Los Niflos we believe that skills development is an esdent#bn in a rapidly changing and
increasingly connected global environmeWe seek to introduce our students to educational
technology via the use dPadsn the classroom. In the Spring of 2015 we will introduce ST Math at
Gratts Primary Center:
2Ny 2dzi 2F ySdaNRPAOASYOS NBaSINOK 4 GdKS | yAOS
I LILINE | OK | O0S&aasSa GikSSYy La2NNKI Af yEQ aNBTIhay@bilityh Syhith dielsdt At AAL (f &
at the core of innovative thinking and sophisticated probisotving, allows the brain to hold
visual, mental representations in shegrm memory and to evolve them in both space and
GAYSZT GKAY1AYy3 Ydz G predehSonsigis Sfldaguageicpenient, aL b5 Qa | L
animated representations of math concepts delivered via the Spaéaiporal (ST) Math®
software games.
ST Math Websitehftp://www.mindresearch.org/programs/

At Para Los Nifios we believe tigat/ S Q&  CaKd-sélbe®iicGmiduniig crucial to the entire
learning environmentAs we seek to educate the whole childPaiN GPQve herald his or her character
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development and sense of place and role in the community as equally important to the development of
knowledge and skills.

D. HOowLEARNINGBESTOCCURS

Our understanding of how learning best occurs is rooted in our experiencesducating students from
six weeks old througB™ grade studentsin addition, we are informed byurrent research in education
and examples of best practice around the coun{@andini, 1998; Preside®tCommittee on Arts and
Humanities, 2011)This understanding the foundationof our instructional program foa student
population of primarily English Language Learners from soamecally disadvantaged home&ur
beliefs about how learning best occurs alsobased on the work dPaplo Freire Jean Piagetlohn
Dewey,Steven Krashet,ev Vygotskyl inda Darlinglammond, and many others. We start with the
premise thatchildrenlearn best when:

Learning is purpseful and has personal meaning;

Childrenare atively involved in the learning process through haod and firsthand experiences;
Learning is inquirand projectbased,;

Childrenhave first established fluency in tligorimary language;

Learning is integrated with the arts and across disciplines

Children are iyensufficient time and opportunity to navigate complex and reflective learning
experiences

Childrenare offered multiple ways to represent their understandirfgconcepts and ideas
Childrenare in a safe environment where thégel comfortable to take risks; and
Teachergreatean engaging school environment that fosters and promotes critical thinking, inquiry,
creativity, collaboration and academic language.

= =4 =4 -8 -8 -9

= =4 =

E. GOALS FORENABLINGPUPILS TOBECOME ANCREMAIN SELFMOTIVATED, COMPETENT, AND
LIFELONGLEARNERS

PLNGPGerves students embarking on the first steps of their educational journey. These pivotal early
elementary years establish both the academic foundafiod NJ F dz(i dzZNB f S Ny Ay 3 | yR {F
of his or her academic capaci#positiveexperience irthe primarygrades can lead talifetime of
academicsuccesses, we seek to increase positive experiences for pragary studentgNeuman and
Roskos1998).The overarching goal of PIG¥Js to set a solid foundatioso each studentanbe

successful in school and in life. More specificBIlyNGPOntends to ensure that all students:

Feel safe at school and at home;

Have access to the supparécessary to maintain good physical and mental health;
Develop the foundational skills necessary to be success#lf igrade and beyond:;
Develop a positive sense of their own capabilities;

Are excited about learning.

=A =4 =4 -8 -4

The bllowing articulatsthe role of theteacher, child, and parent/caregiver ensuring students
become intrinsically motivated, competent, lifelong learn@isoods, 1994Denton & Kriete, 201,3
Gandini, 1998Harvard Family Research Project , 2006
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Create a safe and engaging classroom environment where children can take risks and make mistakes

by

and where creativity, communication, critical thinking and collaboration are fostered

VI £ dzS$

YR SyO02dz2NY 38 OKAf RNByQa

Set high standards for academic achievement

g21r0Sazx

Have deep and flexible knowledge of content and pedagogy
Balance direct instruction and stant-centered learning

KS OK afPRN)GPE BR fi 8 X

¢

1 Actively participate in thinking and learning

1 Express, interpret and demonstrate his/her knowledge in different ways
1 To see themselves as the next generation of leaders, innovators, scieatiistts, writers, and

historians
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Explore, research and solve complex problems
Be a productive and responsible member of the school community

LJ- NB Vv (i kK GiPNNEGPE @ § RIX &
fASOS Ay KA&kKSNI OKAf RQa

1
1
9 Act as both researcher and facilitator in the learning process
1
1
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F. THEREQUIREMENTS OKALIFORNIAEDUCATIONCODE847605(B)(5)(A)(11)

 dzSadArz2ya

TEACHERSSIGNMENPRSIDCREDENTIALING
STATEPRIORIT#1: BASICERVICES

ANNUALGOALS

(Identify schootwide
and subgroup goals as

SPECIFIC

MEASURABIBUTCOMES

Method for MeasuringHR and Finance Quarterly Audit
Reports; CALPADS Credential Report

ANNUALACTIONS

applicable) Baseline 2015 2016 2017 2018 2019
2016 2017 2018 2019 2020

Continue to employ | -Annual review in May/June of | AllPLN AllIPLN AllIPLN AllIPLN AllPLN AllPLN
fully credentialed human resources criteria, GPC GPC GPC GPC GPC GPC
and qualified systems and procedures for teachers | teachers | teachers | teachers | teachers | teachers
teachers for all teacher hiring are are are are are are
students as required qualified | qualified | qualified | qualified | qualified | qualified
by NCLB and the -Annual review every August of| and and and and and and
charter. master schedule/teacher credentia | credentia | credentia | credentia | credentia | credentia

assignments to ensure led led led led led led

compliance

All late hires are required to go

through full hiring process which

ensures appropriate

qualifications are met.
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ACCESBOINSTRUCTIONMIATERIALS
STATEPRIORIT¥1: BASICERVICES

MEASURABIBUTCOMES
ANNUALGOALS Method for MeasuringSchoolBased Inventory Database
(Identify schootwide SPECIFIC Report
and subgroup goals as| ANNUALACTIONS S 2019
applicable) Baseline 2015 2016 2017 2018
2016 2017 2018 2019 2020
Continue to provide | -Annual inventory of No 100% of | 100% of | 100% of | 100% of | 100% of
all pupils, including | instructional materials, and inventory | students | students | students | students | students
significant subgroups corresponding purchase of system will have | will have | will have | will have | will have
(Hispanic/Latino, materials as necessary currently | accessto | accessto | accessto | accessto | access to
Socioeconomically in place. | instructio | instructio | instructio | instructio | instructio
Disadvantaged, -Annual budget review and nal nal nal nal nal
English Learners, planning to ensure funds are Develop | materials | materials | materials | materials | materials
Students with available foiinstructional an
Disabilities)with materials inventory
access to standards system to
aligned (including ensure
CACCSS and the 100%
academic content retention
and performance of
standards) materials
instructional Supervised by Principal and
materials. managed by Office Staff
FACILITIBSAINTENANCE
STATEPRIORIT¥#1: BASICSERVICES
ANNUALGOALS U FTASURABIQJTC?OMES .
(Identify schoolwide SPECIFIC Method for MeasuringAnnual Building Inspection Report
and subgroup goals as ANNUALACTIONS _ 2015 2016 2017 2018 2019
LRI Baselie | 2016 | 2017 | 2018 | 2019 | 2020
Continue to maintain| -Hire quality maintenance and | Facilities | Facilities | Facilities | Facilities | Facilities | Facilities
the facility in good operations team in good in good in good in good in good in good
condition pursuant repair repair repair repair repair repair
to facilities use -Hold campus beautification based on | based on | based on | based on | based on | based on
agreement with events with students and LAUSD LAUSD LAUSD LAUSD LAUSD LAUSD
LAUSD and track families facilities | facilities | facilities | faciliies | facilities | facilities
annual maintenance standards| standards| standards| standards| standards| standards

requirements in
partnership with
LAUSD facility
maintenance
department.

-Keep an annual reserve for
basic maintenance

-Conduct and track annual
optimal maintenance
inspections

Led by PLN Facilities
Management Deartment in
collaboration with Principal

IMPLEMENTATIGDFST.

ATEONTENANDPERFORMANGEANDARDS
STATEPRIORIT#2

ANNUALGOALS
(Identify schootwide
and subgroup goals as

SPECIFIC
ANNUALACTIONS

MEASURABI®UTCOMES

Method for MeasuringStandardsBased Pacing Plans &

Benchmark Assessments
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applicable)

2015 2016 2017 2018 2019

Baseline | 5016 | 2017 | 2018 | 2019 | 2020
Ensure all -Teachers wiltevise 100% of | 100% 100% 100% 100% 100%
students have yearlong pacing plans in ELA, | ELAand | Impleme | Impleme | Impleme | impleme | impleme
access to the State | Math, Science, History, and ELI Math ntation ntation ntation ntation ntation
content and to fully align to the CA CCSS curriculu
performance m fully
standards, including | - Teachers and leaders will aligned
the CA CCSS in ELA| participate in ongoing to CA

and Math

professional development on CCss

through the implementation of CA CCSS
aligned and new CA CCafigned PD
curriculum, assessments. provided
research for
based -Purchag technology to be able| teachers
instructional to introduce students tanline
practices, and assessments in preparation for
assessments SBAC administration Brd
aligned to internal grade.
benchmark
assessments. -Purchase new CCSS aligned

materialsas well as CDE

approved or

recommended, SBAC

aligned assessments for

Tk2

-Professionatievelopment and

materials/resources for teachers

to implement visual art and

music instruction in the

classroomand enhance the

implementation of CCSS.

Led by Principal and Assistant

Principal, supported by the PLN

Charter School Office

PARENINVOLVEMENT
STATEPRIORIT#3
MEASURABIBUTCOMES
ANNUALGOALS Method for MeasuringAnnual Parent Satisfaction Survey
(Identify schootwide SAEEIAE Signin Sheets, and Feedback Forms from Parent Worksh
and subgroup goals as ANNUALACTIONS 2019
applicable) Baseline 2015 2016 2017 2018
2016 2017 2018 2019 2020

Increase parent and | -Promote schoolvide Continue | More More More More More
family participation | programs and events that collecting | than 10% | than 10% | than 20% | than 20% | than 25%
in school eventge.g. | benefitfamilies, including but baseline | of of of of of
workshops, not limited to: college data. parents parents parents parents parents
celebrations, knowledge presentations, will will will will will
involvement on Site | parenting skills sessions, 50% of attenda | attenda | attenda | attenda | attend a
Based Council and | instructional workshops, our workshop | workshop | workshop | workshop | workshop
English Learner leadership building forums, families or other | orother | orother | orother | orother
Advisory and participation in advisory participat | session session session session session
Committee). committees that support einat by the by the by the by the by the

effective instruction for all least four | end of end of end of end of end of

students school the the the the the
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events. school school school school school
- Createa budget for all year year year year year
parent events which includes
translation services and child 50% of 55% of 55% of 60% of 65% of
care. families families families families families
will will will will will
- Create a budget for participat | participat | participat | participat | participat
incentivizing parent ein at ein at ein at ein at einat
volunteer hours and least four | least four | least four | least four | least four
recognition for participation. school school school school school
events. events. events. events. events.
Led by Principal.
STATEWIDE ASSESSMENTS
STATEPRIORIT#4: STUDENACHIEVEMENT
ANNUALGOALS Vethod for M MEA.SUI?ABL(EJTCOMI\IT;
(Identify schoolwide SPECIFIC ethod for Measuring:
and subgroup goals as| ANNUALACTIONS i 2015 2016 2017 2018 2019
applicable) Baselne | 5016 | 2017 | 2018 | 2019 | 2020
Not applicable
ACADEMIC PERFORMAMNCEX (API)
STATEPRIORIT¥#4: STUDENACHIEVEMENT
ANNUALGOALS Method for M MEA.SUR.’ABIQJTESAI\\/IES
(Identify schoohwide SPECIFIC ethod for Measuring:
and subgroup goals as| ANNUALACTIONS ] 2015 2016 2017 2018 2019
applicable) Baselne | Ho16 | 2017 | 2018 | 2019 | 2020
Not applicable
A-G COURSE/ CTE COURSH UDY COMPLETIONE&)High School Only]
STATEPRIORIT#4: STUDENACHIEVEMENT
ANNUALGOALS Method for M MEA.SUF_QABL@JL(/::MES
(Identify schoolwide SPECIFIC ethod for Measuring:
and subgl_'oup goals as ANNUALACTIONS ) 2015 2016 2017 2018 2019
applicable) Baseline | 5016 | 2017 | 2018 | 2019 | 2020
Not applicable
ENGLISH LEARNER ADEIE PROGRESS RATE
STATEPRIORIT¥#4: STUDENACHIEVEMENT
ANNUALGOALS MEASURABI®UTCOMES

(Identify schootwide

SPECIFIC

Method for MeasuringCELDT Exam and ELD Portfolios

and subgroup goals as ANNUALACTIONS 2015 2016 2017 2018 2019
i Baseline

applicable) 2016 | 2017 | 2018 | 2019 | 2020
Our EL students will | PLN GP@ill continue to ELaneet | ELs will ELs will ELs will ELs will ELs will
increase one ELD implement an ELProgram in Annual meet meet meet meet meet
level or more each accordance with the EL master| Measura | both Both both both both
full schoolyear plan and charter petition: ble Annual Annual Annual Annual Annual

Achievem| Measura | Measura | Measura | Measura | Measura
-Purchase assessments, ent ble ble ble ble ble
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curriculum, materials and Objective | Achievem| Achievem | Achievem| Achievem| Achievem

training sessions for the s (AMAO | ent ent ent ent ent

systematic ELD program ang 1) Objective | Objective | Objective | Objective | Objective

materials for our ELD S S S S s

portfolios. ELs do (AMAOQOSs) | (AMAOS) | (AMAOS) | (AMAOSs) | (AMAOSs)
not meet

-Purchase multimedia items | AMAO2
such as headphones, tid in
implementing the speaking
and listening domains in our
ELD program.

-Allocate funds for EL
coordinator to manage the
implementation of
systematic ELD across the
school.

- All teachers will be trained
on ELD portfolios and
implement the protocol one
each semester.

-Providedailyleveled
ELDxclassesor all EL
students

-Administerbi-annual
ELDbenchmarkgo
measureprogress,
analyzedataand
respondto student
needs

- dZAf R GSF OKSN
to support ELsn all
content areas

Led by ECoordinator and

Principal.
ENGLISHEARNERECLASSIFICATRMN E
STATEPRIORIT#4: STUDENACHIEVEMENT
MEASURABIBUTCOMES

ANNUALGOALS L L

e —— SPECIFIC Method for Measuring:EL Reclassification Rates
and subgroup goals as ANNUALACTIONS ' 2015 2016 2017 2018 2019

applicable) Baseline | 5016 | 2017 | 2018 | 2019 | 2020

English Learners willl PLN GP@ill continue to EL EL EL EL EL EL

be reclassified at a | implement an ELD program in | reclassifica| reclassific | reclassific | reclassific | reclassific | reclassific
rate that meets or accordance with the EL master | tion rates | ation rate | ation rate | ation rate | ation rate | ation rate

exceeds te plan and charter petition: are meets or | meets or | meets or | meets or | meets or
reclassification rate currently | exceeds | exceeds | exceeds | exceeds | exceeds
of comparable 0% the the the the the
primary centers and reclassific | reclassific| reclassific| reclassific| reclassific
institutions serving ation rate | ation rate | ation rate | ation rate | ation rate
TK-2 every year. of of of of of

compara | compara | compara | compara | compara
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ble ble ble ble ble
primary primary primary primary primary
centers centers centers centers centers
and and and and and
institutio | institutio | institutio | institutio | institutio
ns ns ns ns ns
serving serving serving serving serving
TK-2. TK-2. TK2 T2 Tk2
AP EXAMINATION PASSE/ARATHigh Schools Only]
STATEPRIORIT¥#4: STUDENACHIEVEMENT
ANNUALGOALS Method for M MEA.SUBABIQJTCOXIIZS
(Identifyschookwide SPECIFIC ethod for Measuring:
and subgroup goals as ANNUALACTIONS i 2015 2016 2017 2018 2019
applicable) Baselne | 5016 | 2017 | 2018 | 2019 | 2020
Not applicable
EAP COLLEGE PREPNRED RATHigh Schools Only]
STATEPRIORIT#4: STUDENACHIEVEMENT
ANNUALGOALS Method for M MEA.SUF\.’ABIQJTCE?'/IAES
(Identify schoolwide SPECIFIC ethod for Measuring:
and Subgroup goals as ANNUALACTIONS i 2015 2016 2017 2018 2019
applicable) Baselne | 5016 | 2017 | 2018 | 2019 | 2020
Not applicable
SCHOOL ATTENDANCE RATE
STATEPRIORIT¥5: STUDENENGAGEMENT
ANNUALGOALS Method f MM EASQRAE\@TCO['\)AE.IQ’ oy
(Identify schootwide SPECIFIC ethod for MeasuringAverageDallyAttendance
and subgroup goals as| ANNUALACTIONS i 2015 2016 2017 2018 2019
applicable) Baselne | 5016 | 2017 | 2018 | 2019 | 2020
Average daily -Applyand strengthenthe ADA 95% 95% 95% 95% > 95%
attendance (ADA) at | existingapproachto proactive currently
PLNg Primary Center| promotion of regular at 95%
will be at least 95%. | attendancethrough
communication,incentives
specifically aimed at parents.
-Parentincentives for student
attendance including public
recognition and other culture
building rewards.
CHRONIC ABSENTEHERSWVIE
STATEPRIORIT#5: STUDENENGAGEMENT
MEASURABIBUTCOMES
ANNUALGOALS Method for MeasuringIndividual Student Attendance
(Identify schootwide SPECIFIC Records
and subgroup goals as ANNUALACTIONS
applicable . 2015 2016 2017 2018 2019
pp ) Baseline
2016 2017 2018 2019 2020
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PLNGratts Primary | -Conduct aschool wideincentive | Chronic Chronic Chronic Chronic Chronic Chronic
Center will limit attendancecampaign absentee | absentee | absentee | absentee | absentee | absentee
chronicabsenteeism percenta | s s s S s
¢ students that -Daily weekly, monthly review geis< percenta | percenta | percenta | percenta | percenta
accumulate 20 of attendancereports by site 10% ge will be | ge will be | ge will be | ge will be | ge will be
unexcused absences principaland HSGcompliance <7% < 6% <5% <5% <5%
in a single school clerk
year
-Parentnotification after 3
absences
-SSTneetingsto monitor and
prevent chronic absences
DROPOUT RA[NEddIe and High Schools Only]
STATEPRIORIT¥#5: STUDENENGAGEMENT
MEASURABIBUTCOME
ANNUALGOALS Method for M .SU_ L2 CE/AS
(Identify schoohwide SPECIFIC ethod for Measuring:
and subgroup goals as| ANNUALACTIONS | 2015 2016 2017 2018 2019
: Baseli
applicable) asein® | 2016 | 2017 | 2018 | 2019 | 2020
Not applicable
GRADUATION RAHigh Schools Only]
STATEPRIORIT#5: STUDENENGAGEMENT
MEASURABIBUTCOME
ANNUALGOALS Method for M .SU_ L hue NS/A
(Identify schoohwide SPECIFIC ethod for Measuring:
and subgroup goals as| ANNUALACTIONS | 2015 2016 2017 2018 2019
: Baseli
applicable) asein® | 2016 | 2017 | 2018 | 2019 | 2020
Not applicable
STUDENT SUSPENSIONR
STATEPRIORIT#6: SCHOOIOLIMATE
MEASURABIBUTCOME
ANNUALGOALS Method f MSU .mJS COMES R
(Identify schootwide SPECIFIC ethod for MeasuringSuspension Rates
and subgroup goals as| ANNUALACTIONS | 2015 2016 2017 2018 2019
) Basell
applicable) asein® | 2016 | 2017 | 2018 | 2019 | 2020
Maintainless than Continue family and mental Current Less than| Less than| Less than| Lessthan| Less than
2% suspension rate. | health services, RTI approach t{ percenta | 1% 1% 1% 1% 1%
behavior and logical ge:
consequence schoatide Less than
behavior management approacl 1%
(Responsive Classroom).
STUDENT EXPULSIONERA
STATEPRIORIT#6: SCHOOIQLIMATE
MEASURABIBUTCOMES
ANNUALGOALS Method for M inaExoulsion R
et SPECIFIC ethod for MeasuringExpulsion Rates
and subgroup goals as| ANNUALACTIONS 2015 2016 2017 2018 2019
i Baseli
applicable) aselin® | 2016 | 2017 | 2018 | 2019 | 2020
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Continue practicing | Continue family and mental Current 0% 0% 0% 0% 0%
an environment in health services, RTI approach t{ percenta
which expulsion is behavior and logical ge:
rare. consequence schoatide 0%
behavior management approac
(Responsive Classroom).
[OTHER LOCAL MEASSREBF SCHOOL CLIFIAT
STATEPRIORIT¥#6: SCHOOIQ IMATE

ANNUALGOALS Method for M MEAS-UR.ABI@TCOME,\?/A

(Identify schoohwide SPECIFIC ethod for Measuring:

and subgroup goals as| ANNUALACTIONS i 2015 2016 2017 2018 2019

applicable) Baselne | 5016 | 2017 | 2018 | 2019 | 2020
MEASURAB TCOME

ANNUALGOALS Method for M .SU ) = CON/AS

(Identify schoolwide SPECIFIC ethod for Measuring:

and Subgroup goals as ANNUALACTIONS ) 2015 2016 2017 2018 2019

applicable) Baseline | 5016 | 2017 | 2018 | 2019 | 2020
All students at PLN GPC have access to all courses of study
[OTHER STUDENT OUTCOMES]
STATEPRIORIT#8
MEASURABIBUTCOMES
ANNUALGOALS Method for MeasuringStudent Achievement Data Report

(Identify schootwide

SPECIFIC

for Dibels, CELDT and Envisions Math Assessment

and subgroup goals as ANNUALACTIONS
applicable) Baseline 2015 2016 2017 2018 2019
2016 2017 2018 2019 2020
Provide additional teachers and| Currently | With full | With full | With full | With full | With full
PLN will implement | classroonsettings to the , all impleme | impleme | impleme | impleme | impleme
an internal Extended School Year/Summer| teachers | ntation of | ntation of | ntation of | ntation of | ntation of
assessment system | School Program to include have an an an an an
through which data | general education students. been internal internal internal internal internal
can be disaggregate( trained in | assessme| assessme| assessme| assessme| assessme
into subgroups such | Provide teachers with PD on thg assessing| nt system | nt system | nt system | nt system | nt system
as English Learners, | implementation of assessments| Fountas | we will we will we will we will we will
Students with system and the analysis of data] and attain our | attain our | attain our | attain our | attain our
Disabilities, Student Pinnell student student student student student
in low SES families, | All teachers will receive running achievem | achievem | achievem | achievem | achievem
Racial and Ethnic refresher training during records, | entgoals | entgoals | entgoals | entgoals | ent goals
groups. summerPD for all internal administe | as stated | as stated | as stated | as stated | as stated
assessments (see assessmentg ring the in the in the in the in the in the
listed in Baseline) CELDT Accounta | Accounta | Accounta | Accounta | Accounta
exam and | bility bility bility bility bility
Teachers will analyze internal | Dibels charton | charton | charton | charton | charton
student achievement data by and page 74. | page 74. | page 74. | page 74. | page 74.
subgroup (English Learners, Envisions
Students with Disabilities, Benchma
Student in low SES families, rk
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Racial and Ethnic groups) and | Assessme
develop adbn plans by the end | nts.

of the first trimester All
assessme
nt
systems
will be
fully
operaton
al by
March
2015

V. INSTRUCTIONALDESIGN

A. QURRICULAR ANONSTRUCTIONALDESIGN OF THEEDUCATIONALPROGRAM KEY
EDUCATIONALTHEORIES ANORESEARCH

ThefollowingdetailsPLN GP&ducational philosophies andinstructional methodologies. Instruction
startswith the California content and performansgandards, including the new California Common
Core State Standards (CA CCSS) in English Language Arts / Literacy and Mathematicishaitioé
the creation of lesson plans and the assesment of both student and teacher aclievement.

ThePLN GP€bnceptual framework is based on three overlapping ideals: Community, Pedagogy and
Service Our pedagogical foundation is anaficompassing approach that drives what we teach and

how we teach it. It extends our goals beyond the acquisition of skills and into the realm of human
development and social consciousness. Inspired by the schogledag children in Reggio Emilia, Italy,

our pedagogical approach is based on the theories of Lev Vygotsky and John Dewey, driven by the belief
in the potential of each child and the belief that children must be active participants in their own
learning.Thus, thepedagogical foundation fahe educationaprogramat PLN GP@erives from a
constructivist theory of education which states that people learn best when learning is based on their
prior knowledge and takes into account the environmental factor<Ovki Y & Ay Ff dzSy OS |
acquisition of knowledge (Vygotsky, 1978).

Our pedagogy ialsoguided by the cognitive research from the National Research Caumidibw

People Learn: Brain, Mind, Experience, and S¢Boahsford et al, eds., National Rasch Council,

1999); andHow People Learn: Bridging Research and Prg&reasford et al, eds., National Research
Council, 2000). The methodology at Para Los Nifios is drawn from these approaches, described below,
along with current educational resedr@and best practices that meet the needs of a predominantly
English Language Learner population.

We believe that children learn best when they are offered a broad curriculum, where learning develops
from a range of first hand experiences, which providke @@ y 0S (2 (KS aiddzRSyiGaq
which they are able to ask questions, investigate solutions, solve problems and build conceptual
understanding.Teachers also scaffold the learning of students and differentiate instruction by breaking
down tasks, using modeling, prompting, and coaching to teach strategies for thinking and problem

solving to help students become proficient at conducting the relevant inquiry activities (Blumenfeld et

al., 1991), leading ultimately to mastery of California Comr@ore Standards and other performance
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and content standardsUltimately, students will develop the range of skills that successfully prepares
them to continue their education for the 2century.

2SS faz2z o0StASPS GKIFG O#drmakmiZgwhan theySareNdakafed 2 LILI2Z NI dzy
environment, where children are valued for who they are and what they bring to the learning context,

and where questioning and inquiry are not only encouraged, but expected. In addition, we believe the
classroomenvig YSY 12 6KAOK Aa 2FGSy NEsSideNERValibgPatrica & G K S
Tarr, 200 aK2dzZ R 6S Sy3ar3aiaAy3das F2aidSNAyYy3I YR LINRY2GAY3
creativity and communication.

Our educational approach alsopports the belief that children express and interpret their

understanding and ideas in a multitude of wayh€ Hundred Languages of ChildrEhe Reggio Emilia
Approach to Early Childhood EducatignC. Edwards, L. Gandini and G. Forri889. Consequetty, it

Ad LI NI 2F GKS S OKS NI appakinities to fiepresenttiel tNihkigi FaR Sy G & |
instance, if they are learning about the structure and function of plants, students can show their
understanding of the concept by sketchjmEninting, clay sculpting, block building, story and song

writing, or creative movement. Offering studesithese kinds of opportunities allows them various entry
points into the learning process, provides teachers the chance to assess student understamlin

correct misconceptions, and is a way for both the visual and performing arts to be integrated into the
daily life of the classroom. We understand that we must address the wholetbkildcademic,

psychological, cultural, social, emotional and phglsitevelopment in the context of the family

ensuring that the Para Los Nifios approach to educasigystematic, integrated and comprehensive
(Bransford et al, eds., National Research Council, 1999, 2b@¥ed,studies have shown that students

in school with integrated curriculum experience improvement in writing and content knowledge as well
as an increase in motivation and an increase in the amount of time they stayed in school. (Aschbacher,
1991; Levitan, 1991, Willett, 199&)milar studiest®w that students in interdisciplinary programs

make connections among different subject areas to answer ap®ted questions, retain what they

have learned, apply learning to rdike problems, have fewer discipline problems, and have lower
absenteeismurtis, 2002).

According to the National Association for the Education of Young Children, There are three
considerations that schools should take into account when making educational decisions for children:
1. What is known about child development and leaugni
2.2 KOG Aa 1y2s6y |02dzi SIFOK AYRAQGARIZ f OKAfRQa adi
3. Knowledge of the social and cultural contexts in which each child lives
(NAEYC, 1997)

PLN GPf{S a specialized center of learning focused on the academic, social, physicahatichel

development of children in early childhood. Along with the resources of Pardifios we are able to

assess and provide educational, social and mental health-a#and resources for our families. As

described irSection 12Key Featuresof i { OK22f Q&4 9 RdzOF GA2yduf t NBANI Y 0
curriculum is designed to address the individual strengths and relative weaknesses that are

characteristic of students in this age group. As such, our approach reflects the flexibility that is needed

to address the needs of diverse learners.

B. CQURRICULUM ANONSTRUCTION
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Area

Language Acquisition Models

Para Lodifiosis committed to ensuring optimal outcomes for young childr&or young children who
enter our program with a primary language other than English, this commitment requirefsilcar

attention to providingchildren with learning opportunities that support the acquisition of English.
Consisten A 10 K 0 A f Ay JddichremB&RibdaOdtudeht® sfiquld be taught academic skills in

their home language as they learn and acquirnéissin Englishour approach is designed to support and
strengthen the home languag# children which also helpshildren progress in the acquisition of
English.Instruction in the home language strengthens the home language and creates a more solid
foundation for cognitive and academic growth in English; moreover, promoting bilingual competence is
valuable in its wn right (Goldenberg, 2013). Current research findings indicate that children who know
more than one language have personal, social, cognitive, and financial advantages across the lifespan.
Accordingo Espinosa (2006)hgdren who are proficient in thiehome language are able to establish a
strong cultural identity, to develop and to sustain strong ties with their immediate and extended
families, and to thrive in a global and multilingual world.

We have two instructional programs introduced to our fées prior to registering at PLEIPCa

Transitional Bilingudtducation (TBE&nd a Structured English Immersion Progi&%l) Within these

two models, students interact with a curriculum that is engaginigugating and developmentally
sound.TheTBEat PLN GPiS designed to provide a gradual transition into eitherSElprogram or a
mainstream English prograas they gain fluency in the English language, progress through grade levels,
and gain fluency annually as measured by the CERllject matte instruction takes place in the

primary language (Spanish). Children initially receive core instruction in Spanish, along with English
Language Development. English is the language of instruction for all subjects in the Structured English
Immersion progren. Children also receive English Language Development lessons on a daily basis.
Teachers use instructional strategies to help children with Limited English skills understand [Essons.
strategies, modifications and support used in Sheltered English Isiomeclasses are referred to as
Specially Designed Academic InstructiokmglishDiazRico & Weed, p. 109).

Responsive Balanced
Classroom Literacy

English
Language
Development

Physical
Education

Intersiciplinary|
Units of Study|

Figurel: PLNGratts Curriculum Foundation Blocks
The building blocks for a strong educatiofalndation at PLNGPQnclude: Responsive Classroom,
Balanced Literacy, Math, English Language Development, Physical Education, Interdisciplinary Units of
Study, Music and Art. Our program is staffed with 18 certificated teachers including a PhysicdbBduca
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teacher and Resource Specialist, one library coordinator, and 11 Teacher Assistants. In addition, we have
a principal, assistant principal afamily advocatevho provide additional support and evaluation.

Responsive Classroom

As individuals, we aressentially social beings who learn from each other as much as from an
established academic curriculum. When a group of students share the room with a teacher and teacher
assistant, it is necessary to establish practices that integrate social and acddaming. The

Responsive Classroom approactPBNGPJs rooted in the belief that the social curriculum is just as
important as theacademic curriculum and that there should be a merging of the two throughout
classroom experiences. Responsive Classrgm researchhased approach to the integration of the

social and academic curriculum. According to a three year randomized research study funded by the US
Department of Education, the implementation of Responsive Classroom is associated with gains in
reading and math achievement, improved teactstudent interaction and higher quality instruction in
mathematics Qttmar, E. R., Rimidaufman, S, E, Berry, R. Q. & Larsen, R. A., 2013).

Professional development in the Responsive Classroom appsbastgthe/ & S RdzOF 62 NBRQ | 0 A f 7
Design lessons that are active and interactive;

Use effective teacher language to promote academic and social growth;

Encourage engagement by giving students meaningful choices;

Start each day in a way that sets a positive tégrdearning;

Set high expectations and teach students how to meet them;

Establish routines that promote autonomy and independence;

Build a sense of community and shared purpose; and

Teach students 21st century skills such as critical thinkimdplgm-solving, communication,

collaboration, creativity, and innovation

=4 =4 =4 -8 - -8 -8 -9

English Language Arend Literacy(Core)

Our active, engaging curriculum integrateganing making, language development, effective
expression, content knowledge, and foundatiorkills. Literacy proficiency is essential for success in
high school and in college, antiPLNGPCevery teacher is a literacy teachdius, theCommon Core
LiteracyStandardsn History/Social Sciences, Scieaod Technical Subjedtsgfusethe contentareas.
We believe that students who meet these standadéselop the skills in reading, writing, speaking, and
listening that are the foundation for any creative and purposeful expression in langB@adésPC
students have expandeapportunities forcareer and college success and for full participatioa
democratic society and gal economy as a result of their experienceat school Moreover, thePLN
emphasis otliteracy and languagensures our students amguipped to achieve content standis in
every discipline.

We implementa comprehensive approach to teach students to actively engage in reading, writing,
listening, speaking and thinking, while instilling in them an eagerness to learn. The following are
components of ouBalancedLiteracyprogram: phonemic awareness; reading workshop, writing
workshop; shared reading; read aloud; story time; guided reading; word study and interactive writing. In
1999, Morrow, Tracey, Woo, and Pressley studied early literacy instruction and found thatlasemp
teachers implemented a balanced approach to literacy instruction. Students in the classrooms of
exemplary teachers were exposed to direct and explicit instruction for skill development within
authentic literature. In addition, instruction was integeak with writing and content area connections.

At PLNGPCwe support our teachers in their quest to become exemplary; with thisiivd, our

teachers receive ongoing professional development in Balanced Literacy.
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Mathematics(Core)

Our Math programbasel on theCalifornia Common Core State Standards in Mathemdticases on
giving our students a strong start by building their qualitative and quantitative mathematic

skills. Students learn mathematical content in the context of re@lrld situations, ugmg mathematics to
solve problems, and developing habits of mind that foster mastery of mathematics content as well as
conceptual understandingThis approach helps studerdgvelop their abilities in mathematic
computation and enhance their languagequisition skills Students focus on representing and
comparing whole numberas well as describing shapes and spadeey learn to use effective strategies
for answering quantitative questions and are able to describe the world using geometric idkas an
vocabulary.

PLNGPases its mathematics curriculum on the principle€ofnitively Guided Instruction (CGWe

integrate technologyusing theMIND Institute program, including their acclaim@gatial Temporal Math
software(ST Math)whichhas be@& consistently shown to realize dramatic increases in proficiency

levels at schools that previously were among the lowest performers in their sta®%.Maths

RSaA3IYSR F2NJ StSYSydlNE aGdRSyGa | yR HéNBogah RSa 02 dz
reasoning abilities to explain, understand and solve raiép math problems.

SciencgCore)

Using the Next Generation Science Standaru$ Crosscutting Conceps the learning goals, grade

level teachers collaboratively plan engaging and purfdsexperiences for their students. Though these
experiences are teacher planned, students are given opportunities throughout the study to share their
ideas, interests and questions. This kind of active participation often results in stddeeh projecs,

in which they are able to represent complex concepts and ideas, apply their knowledge in meaningful
greas FyR a32 Lzt AO0¢ o0& LINBaSydAya GKSANI g2N] G2
for Meaningful Learning, Edutopia, Linda Darlitenmond). Our Science planning is interdisciplinary,
integrating other curricular areas such as social studies, math, technology, literature, writing and the
performing and visual artsAccording to recent research, arts integration is more successful when
integrated plans are based on standards and teachers participa@nimon planning timéWilcox,

Bridges, & Montgomery, 201%)

Teachers help students make connections between the different Core Ideas and areas of Science (Earth,
Physical and Life) shey are not perceived as separate units of study. Implementing lessons through
AYIjdZANES GSFOKSNBR O0dzAftR 2y aidzRSydaQ ol Ol3INRBdzyR |
whenever possible, engage students with a variety of ways to show tfiekihg, and provide frequent
opportunities for students share their ideas and questions.

Social Studie¢Core)

Our Social Studies curriculum is standabdsed and taught within interdisciplinary units of study, our
sociatemotional curriculum and our itive school environment program. Social Studies for this age
group involves learning about communities and finding@race as a good citizen. Students also learn
basic historical figures, symbols and traditions from around the world.

EnglishLanguage Developmer{Core)

Students identified as English Learners receive a daily ELD lesson to build their abilities in listening,
speaking, reading and writing. Although the large majority of our students in kindergarten perform at
the beginning levebn the CELDT, thegvance at least onkevel by the beginning of grade one. In

13 http:/mindresearch.net/cont/research/re ResultsAtScale.php
14 http://www.edutopia.org/pdfs/stw/edutopiastw-batesartsintegrationculture-bellsched. pdf
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kindergarten, ELD lesson are largely taught using whole group direct instruction with differentiation
when there are students in the class at higher levels. Students infade@re taught using a similar
approach but are also taught in leveled groups in order to focus on specific riemmlsed on oral
languageproficiency, our ELD program begins with developing a strong foundation in social language
and moves into academianguage. Lessons are designed thematically and engage students in learning
vocabulary and language structures based on topics that students find interesting and motivating.
Teachers us8&pecially Designed Academic Instruction in English (SBIDMEHE tdmiques,Sheltered
Englishinstruction dfrontloadinge of vocabulary and extensive opportunities for verbal interaction.

Physical EducatiofNot a core subject)

Based on the kindergarten and first grade California Content Standards for PEgkication, our

program is focused on developing fine and gross motor skills for this age group, along with health and
social skills, integrated into team and group activates. Each class has a daityu8® PE lesson broken
down into two sections: warrup/stretching and an activity with embedded skills. Schomle PE

activities include a 5K rawalk, yoga andlance Thisprogram is taught usingheltered English.

The Physical Education programPatN GP{Dcludes a variety of instructional strategiesdagroupings.
Students begin each lesson with a whole group directed warm up and stretch. Students engage in call
and response as well as choral counting as they progress through their daily routine. When engaged in
the daily activity, students may be dieid into two smaller groups, in squads or teams. Skills and
activities involve a variety of techniques including teacher and/or peer demonstration, scaffolding when
teaching new games or activities, awtiole group, team, squad and individual assessments.

Music(Not a core subject)

Students, staff and parents share in a sabgng during the weekly Monday Mornifgsemblyfeaturing

a medley of wetknown songs. At the end of the gathering, students singth GPSchool Song.

Throughout the year, the comunity isintroduced to additional songe. KS , 2 dzy 3 adza A OAl y Q&
Foundationmusic mentorgprovide classroom music lesssio kindergartenand Tkstudentsthat focus

on foundational music concepts such as steady beat, rhythm, pitch and movement actititssis

taughtAy | @gK2fS IANRdzL Of  aaNR2Y aSGiuAy3a dzaiay3a | Odz
Foundation which incorporates key elements of the Kodaly method.

Art (Not a core subject)

Students are encouraged to observe, and represent their tstdading in multiple ways. Students are
encouraged to discuss their feelings and emotions as they relate to the various expeir@idesand
outside of the classroonBoth the visual and performing arts are infused into all the curricular areas.
Taughtthrough a partnership with Art Division, a local Aomofit, first grade students use art media as
well as a newfound awareness of color to explore the integration of art, feeling and emdétitnthis
Reggio Eilia inspired(constructivistapproach, sudents discuss how they feel when the touch or see
clay, they describe how different colors evoke specific emotions.

9. Innovative Curricular Components of the Educational Program

The Transitional Bilingual Education prograrPBN GPG based on researdhowingthat high

proficiency in the primary language assists in the development of a second language (Ramirez, et. A.,
1991; Swain and Lapkin, 1992). Additionally, access to the core curriculum in the primary language
allows studens$ not to acquire academic concepts while they are acquiring English (Ramirez 1992, Collier
1993, 1995). Parents 8N GP8ave the option of selecting a Bilingual program option based on these
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principles Parents attend anptional orientation where the Tansitional Bilingual Program and
Structured English Immersion programs are presentadidiscussed. Parents are advised not to switch
between programs during their time at Gratts, however, in accordavite Ed Code, parents have the
right to switch progamsat any time

PLN GP@achers implement the practice of looping with their students, which has become of hallmark
of the PLN GPE&Xxperience for students and families. This promising practice allows teachers to bond to
their students and become intimateknowledgeable of their strengths, needs, likdislikes and

triggers. While the kindergarten year requires an investment of time and energy in acclimating students
to the school environment, the first grade year quickly starts where kindergetaresoff. Parents and
students find comfort in knowing that their students will be cared for by the same educator for the
duration of their time atPLN GP.GCurrent educational research shows the following as student benefits
from looping (Walker, 2004):

- Less apprehension at the beginning of the subsequent school years because the teachers,
students, andexpectations are already known;

- Learning is more personalized;

- More support of the individual;

- Continuity in the academic program;

- More shystudents maydel more comfortable to take risks;

- More opportunities for interdisciplinary approaches to the curriculum;

- More time for slower students to gain concepts and skills;

- Opportunities for deeper relationships to develop with teachers and other students; and

- Possible opportunities for summer work and study.

The Reggiiemilia inspired classrooim considered the "third teacher." Teachers design engaging

learning spaces that promote critical thinking, collaboration, creativity, inquiry and the development of
acacemic language. Teachers carefully organize provoking and stimulating resources and materials such
as books and reali@bjects and material from everyday lifleat relate and connect the classroom to

the real world) for students to wonder about and question. Space is allocated for small and large group
projects and small intimate spaces for one, two or three children. Overall the classrooms are designed to
be welconing and comfortingandto evoke curiosity and learnin@ransford et al, eds., National

Research Council, 1999, 2000)

PLN GP@lsoimplements a social emotional curriculum aoiflerswraparound services for students. A
positive school environment begimath each classroom and the implementation of the Responsive
Classroom program. Teachers create a classroom culture that is most conducive for student learning
and engagement. Each morning begins with a classroom morning meeting where students greet and
interact with each other verbally and through the morning message written by the teacher. Each week
begins with a Monday Morning Assembly where students are recognized for positive contributions to
the school community. Students also sing together andeancth assembly with thELN GPSchool

Song. The principal sets the tone for a school wide culture that affirms positive behavior and develops
affinity amongmembers of the school community.

10. Intervention and Enrichment Programs

PLN GPGsesa modified Response to Intervention and Instructi¢Rtf) strategy to ensure that all
studentsandtheir familiesare supportedwith appropriate servicesn our educational and social service
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programs Rtf uses a tieredtrategy for identifyinghe serviceneedsof astudent. The effectiveuseof
the Rtf modelhinges on regular ansystematiacdocumentationof student activitiesand progressand
the useof thisinformationto inform practice.

Students demonstrating high levels of achievement are served within the school instructional program.
Our literacy program is based on Readers and Writers Workshop. Inherent in Readers workshop is the
practice of regularly matching the reader to text. Tigh the use of Running Reading Records, teachers
are able to match each student with an appropriate level of text. Using this method, students who are
accelerated readers are allowed the opportunity to read books that provide the perfect amount of
challeng and stimulation. Aside from the administration of Running Reading Records, which also
include comprehension questions, teachers regularly confer with students to provide them with
strategies to become better readers.

Writers Workshop includes the prace of extending writing through multiple rewrites to allow the
writer to extend, not only the length of their piece of writing but also reconsider words and search for
vocabulary that enhances meaning, tone and expression in writing. The individualizee of this
method of instruction allows the students to stretch their thinking and writing expression to their full
capacity.

In mathematics, students performing above grade level are given challenge problems, are asked to
complete challenging word pblems and are often called up to the white board to solve problems while
the teachers talks through the various strategies used by students. They are sometimes asked to design
their own math sentences or math problems.

Teachers aPLN GPBelieve in a coperative, projecthased approach to learning. Students performing
above grade level are sometimes strategically placed in teams or cooperative groups as readers,
recorders or as presenters. They are often chosen to help their peers by reading wordysabid
helping other students edit their work.

11. Curricular and Instructional Materials

Instruction is based upon the California State Standards, including new California Common Core State
Standards (CA CCSS) implementation. We have selectéalltveing textbooks that are aligned with

the California State Standards. Specific textbooks and publishers are subject to change based on the
availability of new textbooks that are undergoing the textbooks adoption process in California as well
PLN GP@ngoinginternal evaluation processes of instructional effectiess.

Content Area Instructional Materials/Resources
English Language Arts Guided Reading books ahdveled Classroom Libraries (consisti
of trade books leveled hyained school personnel or publisher
leveled books including publishers Reading, Scholastic, Rigby,
Sundance and Creative Teaching Press.
Columbiat S I O K S NIR&adihganti \WriBing Snits of Study
w8 RSENDA | YR 2(CEMKnSENKINg Meaidy 4 K
Zoo0 phonics
Spanish Language Arts Words Their Way

All of the above and the Estrellita Accelerated Beginning Spanis
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Reading Program

English Language Spotlight on English
Development
Mathematics Envision Common Coadigned curricular materials
Cognitively Guided Instruction curricular materials
ST Math
Social Studies BenchmarkEducationCompanyc w S I R Bhsdiea
Science Next Generation Scien@&andards Based Instructitaught througt

integrated units of study planned in collaborative grade level grot
using primary materials.

Music Young Musicians Foundation Curriculum
Arts Art Division Curriculum
PE California Physical Education and Health Standards Basedction

C. INSTRUCTIONALMETHODS ANCSTRATEGIES

Theteacher as researchéosters a datadriven environment for teachers to monitor the progress of the
individual student and the collective groups through multiple measures using both formative and
benchmark assessments. In addititime documentatiorprocess promotes reflectiieaching practice
ensuring that we are continuously refining our teaching. By merging research and practice, teachers can
make instructional decisions that move students forward toward the learning §eathersre

provided with opportunities to develpintegrated units of study in science, social studies and the arts

and plan lessons that are driven by student ideas. Assessment and learning goals are aligned at every
educational stage. Ecological data creates a picture specific to the child witHrbMh&ducational

Model. Standardized data completes the picture for analysis within similar and comparative groups

Collaborative planning is an essential componenhefteacher as researchefeachers work together
to formulate lesson plans that incledexperiences that initiate student questions, vocabulary building
and critical thinking. Particular attention is paid to the unique needsraflish Language Learners
Discussion time is built into all lessons. It is through these discussions witlechiidt ideas and

LINE2SOGa 2FG6Sy INAaSe Li Aa GKS GSFOKSNDa NBE S

considerable thought given to the materials needed, and parent and/or community support and
involvement.
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The following areasra core instructional strategies used in the Responsive Classroom approach to the
integration of social and academic curriculum and instruction:

f HopesandDreams! y SELINBaarz2y 2F (S OKSNEQ FyR aiGdzRRSy
year as a startig point for the creation of norms and procedures.

1 Morning meetingg A transition from home to school, this serves as é@0ninute opening of
the school day. Students and teachers listen, share, greet each other and practice social and
academic skills.ne teacher prepares a daily morning message for students to read.

9 Guided Discovery A process used by the teacher to introduce a new activity to students. The
LINPOSadaa Aa dzaSR G2 SyadaNB GKFd y2N¥xa NB F2¢f2
are met and materials are cared for and used safely.

9 Academic Choice During parts of the day, students are allowed to choose a specific content
area or activity from among a menu of choices. Students work concurrently on the chosen
activity.

The folowing instructional techniques are used in a Balanced Literacy approach:

1 Phonemic Awarenesg an explicit approach to teaching auditory skills that allow students to
hear and interact with sounds in syllables, words and speEogse skills aressentiafor
learningto read in a system based on letter sounds, integral in transferring sounds to print and
considered essential to early reading ability.

1 Reading Workshojg an approach to providing students with independent reading time. It is
based on matcing the reader to the appropriate text level, allowing students to choose their
own appropriate books and giving students time to talk about what they read to show
comprehension. The primary assessment used is the Running Reading Record.

1 Writing Workshopg a daily writing activity that begins with a whole gromini-lesson that
extends into a time for independent writing where students write and revise, edit and publish
GKSANI GSEdGad 5dzNAYy3I gNAGSNDA $62N)] akKz2LlE GKS GSt
instruction through conferencing.

1 Shared Readinga time wherestudents gather with the teacher to read text together. This is
usually done with a poem, song or big book with large text that all can see. The teacher supports
the reading and also may use the text to teach a skill or strategy.

1 Readaloud - an opporturity for students to listen to text (likely above their reading level) and
answer guestions or talk about text. Teachers serve as models of good readers using this
strategy.

i Story timec A time to expose children to literature by wé&thown or popular autbrs. This is a
more relaxed aspect of balanced literacy. The teacher again serves as a model of a good reader.

1 Guided Reading a small group reading lesson for children reading at the same reading level.
This could also be done to teach a particulall sikiéded by the students in the small group.

1 Word Study (phonics, spelling, vocabularthe systematic instruction of sourslymbol
recognition, syllable segmentation, constructing and deconstructing words, vocabulary building
and spelling. The goal is to transfer these skills into reading and writing workshop.

1 Interactive Writingg a time fa student and teacher to write text together. Usually done on
large chart paper, sentence strips or on the white board.

Teachers focus on a variety of grouping strategies in meeting the needs of students as they build a
strong foundation in content areaS$tudents are provided with instructional activities that incorporate
manipulatives and authentic learning situations. Assessments include formative assessments throughout
units of instruction as well as summative assessments. Whole group direct irstrustiall group
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cooperative groupssmaltleveledgroups, the infusion of math concepts and skills into interdisciplinary
units of study, and experiential learning are all utilized.

D. How THESCHOOI® INSTRUCTIONALIMETHODOLOGIES ANDURRICULUMWILL ENSURE
STUDENTMASTERY OF THECALIFORNIACCS3ND OTHER STATE CONTENTSTANDARDS

Children learn best when they are offered an educational apprai@atbuilds on their prior knowledge,

offers a range of first hand experiences, provides a variety of ways to shrmeutual understanding,

fosters opportunities to ask questions, investigate solutions, build conceptual understanding and solve
problems. Ultimately, students develop a range of skills such as critical thinking, creativity, collaboration
and communicatia, which successfully prepare them to continue their educaiia the 21st century.

To promote and foster these skiltsur educational approach includes interdisciplinary planning and
instruction, project and inquirpased teaching and learning and timegration of both the visual and
performing arts. Our teachers are expected to design engaging experiences for their students using the
California Common Core State Standards (CA CCSS), Next Generation Standards and California content
and performancetandards as the learning goals.

2SS faz o0StASOGS GKIFG OKATftRNBYyQa fSINYyAy3a 2LIIR NIdzy
environment, where children are valued for who they are and what they bring to the learning context,

and where questioning andquiry are not only encouraged, batsoexpected. We understand that we

must address the whole chifthe academic, psychological, cultural, social, emotional and physical

development- in the context of the family, ensuring that the Para Los Nifios apprtseducation is

systematic, integrated and comprehensive.

PLN GP@achers guide instruction through dasamdfoster a datadriven environment to monitor
studentprogress through multiple measures that are synthesized into a comprehensive assessment
system (baseline, formative, benchmark, performance and prdjased assessments). In addition, the
documentation process promotes reflective teaching practicesuring that we are continuously

refining instruction. By merging research and practicecheas can make instructional decisions that

move students toward the learning goal. Assessment and learning goals are aligned at every educational
stage. Teachers provide multiple assessments to document student progress in all learning domains.
Benchmak assessments and trimester grades must be linked to the CCSS and other California standards
in all subject areas. Ecological data creates a picture specific to the child within the PLN Educational
Model while standardized data completes the picture foalysis within similar and comparative

groups.

E. HOW THEINSTRUCTIONALPROGRAMWILL SUPPORTSTUDENT DEVELOPMENT OF
TECHNOLOGYRELATED KILLS ANDSTUDENTUSE OFTECHNOLOGY

Each classroom has a computer centgh four desktop computersvith age-appropriatesoftwareand
applications that reinforce gradevel skills in language arts and math. In addition, each classroom is
equipped with a technology cart for instructional use by the teaduwgtaininga projector document
cameraandiPad tabéts. Thetabletsare equipped with instructional applications desigriede used
independently by students.

Our curricular program, framed by science inquiry, includes rigorous, stanrdasgsl core programs.
We see technology as a way to hedfudentsimprove their motor skills and attain the 21st century skills
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necessary to succeed in school and life. We know that technology is extremely important to their
academic achievement and professional excellence well beyond sageagftears.For examplewe
introducedcomputerbasedSpatial Temporal Math (ST Math) into our instructional practice. Students
engage with the mouse and keyboard to complete phonics practice exercises selected by teachers
weekly.

At least once a weeltudents are required t@engage in an educational software program
independently because NETS standards are applied at each grade level in a manner consistent with
grade level appropriate content and expectatioridie ultimate goal is to familiarize students with
engaging in acamic content through technological devices such as tablets and computers. Students
must be prepared, even at primary age, to engage in compdsed assessments and projéased
assignments requiring multhedia.

F. TRANSITIONALKINDERGARTEN

PLN GPGffers Transitional Kindergarten (TK) in accordance 8figttePolicy. Our standaloneTK

program is the first year of a twgear kindergarten program provided to students who do not meet the
age eligibility for kindergarterhowever, the TK program cée a single year program on a student by
student basis in concert with the parent/guardian astddent achievement/First Grade readineteta.

The TK program offers a Reggispired, constructive approach that supports children's love of learning
and socl and emotional readiness. Through meaningful projects and investigations, students can
develop their critical thinking and creative skills. The program provides students with a school
experience that is developmentally appropriate and will better prepdem for the following grade. It
offers students the opportunity to develop basic fundamental academic skills, such as the sound/symbol
recognition, numeral recognition and quantity discrimination, color recognition, identification of shapes,
oral language skills, sociemotional development, and early reading and writing and other skills needed
for kindergarten but taught at a slower pacé&K als@ccustoms student® the rules, expectations and
school schedulegnablinga better transition for the following school year. The TK program follows the
requirements of SB 1381 in providing a modified curriculum that is both age and developmentally
appropriate, which allows students to move on to kindergarten or first gradédl@wving year,

depending on their social and academic development.

VI. ACADEMICCALENDAR ANDSCHEDULES

A. ACADEMICCALENDAR

ThePLN GP€&chool year is similar to a traditional singfack calendaxwvith 180 instructional days,

divided into three trimestes. We exceed the number of annual instructional minutes as set forth in
Education Code 47612.55tudents are dismissed at 2:55pm on Mondays, Wednesdays, and Fridays and
at 2:00pm on Tuesdays and Thursdaysachers have an additional @dys devoted to pfessional
development, eight of which occur before the school year begindfour during the year.
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B. SAMPLEDAILY SCHEDULES

The sample daily schedules presented below for each grade level or grade spartré¢flect Dt / Qa

commitment to literacy and an interdisciplinary curriculuidl. teachershave daily planningeriods,
allowingteachers to design and tailor their instructionnteet student needs and interests.

TK / Kindergarten / First Grad8econd GradeSample Schedufé

Regular DayM, W, F)

Shortened Day(T, Th)

Time Minutes | Subject Time Minutes | Subject
8:008:10 10 Morning Meeting 8:008:10 10 Morning Meeting
8:10-8:45 35 Math 8:108:45 35 Math
8:459:00 Nutrition 8:459:00 Nutrition
9:00:9:45 45 Math 9:00:9:45 45 Library (T)Math (Th)
Literacy BlockReaders \I;\i/t(()errsscgoBI/%S(I;:n;?eaders
Workshop/Word Work/Phgnemic
9:4510:15 30 Work/Phonemic 9:4510:15 30 Awareness/Independent
Awareness/Independent Work Time/GuidFe)d
Work Time/Guided Readin Reading
10:1510:30 Recess 10:1510:30 Recess
Literacy Block: Readers \I;\i/tgrrESCKOBI/%S(I;:n;?eaders
Workshop/Word Work/Phgnemic
10:30-11:00 30 Work/Phonemic 10:3011:00 30 Awareness/Independent
Awareness/Independent Work Time/GuidFe)d
Work Time/Guided Readin Reading
11:0011:30 30 2 NR 0§ SND & 11:0011:30 30 2 NR 0 SND A&
11:3012:15 Lunch 11:3012:15 Lunch
12:1512:25 10 Reada-Book 12:1512:25 10 Reada-Book
. . Making Meaning/Read . . Making Meaning/Read
12:2512:55 30 Aloud 12:2512:55 30 Aloud
12:551:10 15 Writing 12:551:10 15 Writing
1:10-1:40 30 ELD 1:10-1:40 30 ELI(T), Music (Th)
1:40-2:10 30 Physical Education 1:40-2:00 20 Physical Education
. . Science/Social Studies/
2:152:55 40 Exploration
335 thal Instructional 85 thal Instructional
Minutes Minutes

15 Schedule configuration ®ibject to change to best accommodate student learning
Pageb2 of 198
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C. INSTRUCTIONALDAYS ANDMINUTES

Per Education Code § 47612.5 kalldergartenstudents ae to experience a minimum of 1&e¢hool
daysand 36,000 annual instructional minutesvhile first grade students are to experience a minimum of
50,400 annual instru@inal minutes As a result of having an extended instructional daygergarten
students atPLN GP&ceive instructional that substantially excesttie minimum required for

traditional and charter public schools under @athia Education Code § 47612%20,700 minutes.

First gradePLN GP6&tudents exceed statewide instructional expectations[800 minutes.

Number

Number Number Number Number of Instr.

of Instr. of Instr. of Instr. of Instr. Minutes

Number [ Minutes |Number of Minutes | Number | Minutes Minutes Minutes| Total | Above/

of Per Early |PerEarly of Per | Number| Per Total |Req'd Pe|Numberoff Below

Grades | Regular| Regular| Dismissa| DismissgMinimum|Minimum|of [Other]| [Other] | Number of | State Instr. State

Grades| Offered Days Day Days | Day Days Day Days Day | Instr.Days| Law | Minutes | Reqt.

TKIK Yes 108 335 72 285 0 0 0 0 180 36000 56700 | 20700

1 Yes 108 335 72 285 0 0 0 0 180 50400 | 56700 | 6300

2 Yes 108 335 72 285 0 0 0 0 180 50400 | 56700 | 6300
3
4
5
6
7
8
9
10
11
12

VIl.  PROFESSIONADEVELOPMENT

A. TEACHERRECRUITMENT

Teacher selection LN GP( based on teaching experiencemonstration of knowledge of

instructional practices appropriate to the needs of our student populagiod interest in working
collaboratively with peers. Efforts are made to recruit teachers who have high levels of education and
experience and who repsent the diversity of the population of the school and community. In order to
obtain a diverse pool of qualified applican®d,N GPGses a variety of internal and external recruitment
strategies

We employ teachers who meet the requirements of No Cleftl Behind and hold a California
Commission on Teacher Credentialing certificate, permit or other document equivalent to that which
teachers in California public schools are required to hold. Teachers hold a msitipert credential or
the equivalent ad at a minimum, all teachers will have a CLAD certificate. (See also Element 5.) We
strongly preferall teachers to have a BCLAD certificate to support our English Language Learner
population (this authorization is required for transitionalliigual ingruction).
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PLN GP&cruitment and selection procedures and practices include notifying qualified PLN staff of

available positions concurrent with external recruitment efforts;; interviewing applicants personally; and
obtaining three employment referense The Para Los Nifios Human Resources Department maintains
complete records and the use of standard interview questions that comply with employment and labor

laws. The following recruitment strategies are used to recruit and attract top talent: a paripesxsth

local universities, local newspapers (Los Angeles Times)sitesbparalosninos.orgMonster.com,
CareerBuilder.com California Association of Charter Schools, colleges with teacher education

programs, job fairs, word of mouth, personal contaetsd applicant files. All hiring folleWara Los

bA32aQ 6NRGGISY LINPOSRdAZNB& FT2NJ NBONHZA GAYy3IT KANRY3

We have a productive relationship with colleges and universities that offer credentialing programs for
recommendatims of qualified alumni. Candidates are invited to present an application, résumé, video
and/or live demonstration lesson and participate in an interview. Classified and other personnel are
selected by the principal. Selection is based on experience aaldydog skills along with the duties of

the position for which they are applying. Our recruiting approach has been successful in recruiting a
workforce for our school that reflects the community composition.

B. PROFESSIONADEVELOPMENT

Professional devefament is essential for the successful delivery df b DmissionWBhe principal, in
collaboration with an instructional leader, organizes, and conducts ongoing professional development.
Our schedule allows the principal to meet regularly with indigldaculty members to address specific
areas of growth in addition to the regularly planned professional development periods. The topics
detailed in the professional development plan section below supilN GP€culty as they

implement the curriculaprogram.In addition, he principal arranges for experts in relevant areas of
education to work witlPLN GP@achers.

Theweekly school schedule is structured to allow teachers professional development time during the
normal work hours. On Tuesdays and Thursdays, students are dismissed at 2:00pm and teachers engage
in professional development activities from approximately®4000pm. These regular professional
development times include guest speakers and trainers, grade level planning meetings, whole faculty
planning meetings and small group planning. There are approximatelyigfessional development
days planned durinthe two weeks prior to the start of schqandinclude agencyvide and site

specific trainingsThere aregour pupil free professional development days where teachers engage in
agencywide training and planning opportunities. Professional developmentwapie selected based

on the needs of the facultfCurrently,we have a group of teachers who are largely new to the
profession and aur focus areas are balanced literacy, classroom management, assessment and
interdisciplinary planning.

Weare implementng curricular and assessment programs that are both rigorous and require specialized
skills. We support our teachers by giving them access to experts in the field and the time they need to
explore and implement our programs to the fullest. In Los Angelesare fortunate to be surrounded

by universities in which some of the most exciting and cutédge research on and thinking about
education is happening. We haswongrelationships with universities, museums and the like in order

to draw from theirongoing understanding of best practices in educatfonr Education Advisory

Council has been instrumental in assisting our efforts to improve our programming. Our council assisted
in the development of our English Learner Master Plan, implementatispatfight on English and our
decision to move to the Dibels assessmeMore recently, a team of consultants, including a member
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development during lab days.

We ergage in lab days whemofessional development consultardenduct demonstration lessons in a
pre-selected classroom for teachers to observe. During these days, teachers mM&RanSEI groups

and debrief and provide feedback. Our STEAM educdtmraultant also conducts walkroughs (at

times with the principal and at times alone) and we meet at the end of the day to provide feedback and
debrief.

PLN GP&aff also benefits from the expertise and resources provided by our parent organization, Para
Los Nifios, and other programs. Representatives from the many branches of the organization that serve
students and families in different capacities (e.g., mental health services, family support) work closely
with PLN GPé&taff to ensure that they understarttie factors that may impaci (i dzR &chdemi©
performance and the resources the organization can provide for struggling students and families.

At PLN GPGQeachers primarily plan in grade level grogpsl with their TBPand SEprogram peers.
Teachersre encouraged to help each other with planning and ctas® management issues. It is not
uncommon for teachers to visé I O K slas&ré&MId provide support. In addition, four teachers are
selected by their peers to serve as Kindergarten Chasgt, Gilade Chair, Bilingual Chair and Assessment
Chair.Along withthe Principal and Assistant Principdiese teachers make upe PLN GPCeadership
Team.

PLN GP@achers are professional educators at various stages in their professional careergliéve b

GKFIG GKSANI LINPFSaaArzylt aiAatta aKz2dZ R 0SS ydzNI dzZNBR
skills are attended to. Our teachesfien seekfurther professional growttand will continue to be given

access to the highest degree of prademal development and support we can provide.

Professional Development Plan

At the beginning of the year, the principal plans a fownth long professional development calendar.
In the third month of the school year (October), the principal modifiesprofessional development
plan to adjust to teacher needs, strengths and interestke following topics comprise a list of topics
for the 20152016 school year:

Curriculum mapping

Classroom management

Peer observation and feedback

Responsive Classmm (nnovative feature of the Charter)

Online Trainingn student assessment

Interdisciplinary planningnd the Reggio Emelia approach to teaching (Innovative feature of the
Charter)

Gradelevel culminating project collaboration

Data analysis and respans

STEAM (Science, Technology, Engineering, Art, and Math) training

Common Core standards

Strategies for English Language Learners

Bilingual instructior{lnnovative feature of the Charter)

Balanced Literacy and math instruction

Mandatory safety trainingée.g. child abuse, sexual harassment, bloodborne pathogens,
emergency response)
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VIIl.  MEETING THENEEDS OFALL STUDENTS

PLN GP(Gsesstrategiesto target students whdave additional needs students performing far below

or above grade level, students withwesocioeconomic status, English Learners, foster youth, and
studentswith IEPs Our various subgroup populations receive instruction that focuses on their needs
and capitalizes on their strengths, ensuring that all students receive the most effectivatieduc
possible.

¢tKS F2ft26Ay3 aidNHzOGdzNBa |aarad Ay YSSGAy3a addzRSy

1 Small class sizedlowteachers to develop deep understanding of individual student
strengths and needs;

1 A minimum of30 minutesof planning tine each day, plus an aidnal hour of weekly
grade level planning tim®r teachers to modify and lessons to meet the needs of individual
students;

f  Frequentprofessional developmenit A YS Ffft2¢6a GSFOKSNR (2 €SI Ny
expertise in differentiating instructign

1 Integrating instruction and curricuin across academic disciplingtows students to
demonstrate their proficiency in a variety of ways, promoting motivation and skKill
transference;

1 Multiple and varied opportunities for communication between teacherd parents
supports thePLN GP€ommitment to personalizing instruction; and

1 Authentic and varied forms of assessment are used to identify differentiated instructional
techniquesfor students in need of interventions and additional supports.

Theseschoolwide structures are the first step in meeting the needs of students performing below or

above grade level, but additional supports are introduced for students who are performing more than

one level below or above his/her actual grade level, not rimgestandards in one or more core subjects,

2NJ KFa LISNARAAGSY(d OKIFffSyasSa gAlK (GKS aokKz22fQa |
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Students achieving above grade level @entified through classroorbased assessments given early in

the school year. Runnimgading records, math assessments and writing assignments and other

classroom projectalsoyield the type of data that help teachers identify students performing above

grade level. Students scoring in the 8@ercentile or higher on benchmark assessitse(Dibels and

Envisions) are identified in the first trimester in each grade level as achieving above grad®lavel.

universal assessment also provides data that teachers can use for identification purposes. Kindergarten

and First Grade students mawalify for the Gifted and Talented Education program in the area of
GAYGStfSOGdat FoAfAGEe ¢ 0S3A hnpuglyte GARESdeniifisafichy R a SY S
process This is an area that may have been overlooked in the past. The searchemdl ©gfocess will

0S ONRdAKG G2 GSFIOKSNEQ FdGSydAz2zy GKNRdzAK GKS adt
beginning of each semestemhe identification process is ongoing throughout the school year to

I 002YY2RIGS & dzR Sgevetopinentsl ghaivth efveeh TkaBH2a 2 ¥

Our Student Success Team is a function of our regular education program. It is a second step to helping
students who may be experiencing difficulty with attendance, behavior or leariligSST is a
systematicjndividual, solutiororiented approach to assist students with factors that are interfering

with academic succesBefore referring a student, a teacher attempts a variety of interventions in the
classroom and also communicates concerns to parents. Huobee refers the student to the Student
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Success Team if classrodenel interventions do not yield improvement. The Student Success Team is
composed of the classroom teacher, a peer teacher, administrators and the pafritsteam clarifies
problems aml concerns, develops strategies and organizes resources, provides a system for school
accountability, and counsels the parent, teacher and student.

A. ENGLISHLEARNERS

According to data from the California Department of Education website, during theZDikBschool
year,PLN GPe€nrolled 274 English Learners (ELs) comprising approximately 83% of the student
population.PLN GPS€erves its EL students in accordance waitlapplicable Federal and state laws and
regulations. It is our goal that English Learners develop oral, written, and reading language proficiency
in order to have access to higjuality educational opportunities.

According to Californigducational Cag all school districts are required to provide additional and

appropriate educational services to ELs until they have demonstrated English language skills comparable
G2 GKIFIG 2F GKS RAAGNAROGQA | OSNY IS vy acaddfic 9y It A aK
deficits which may have been incurred in other areas of the core curriculum (CCR, Title 5, section

11302). Services must continue until ELs meet objective reclassification criteria (EC 313). This means that
EL students must be provided with systtia and appropriate instructional programs and strategies,

including access to the core curriculum, until they arelesignated as Fluent English Proficient (RFEP).

There are two instructional programs available to English Learn&sMtGP.G Trangional Bilingual

(TBE) program and a Structured English Immersion (SEI) program. All English Learners receive a daily
English Language Development lesson, a daily physical education class taught in Sheltered English and
weekly music or art classes taughtSheltered EnglisPLN GP®nplements its own English Learner

Master Plan to fit the needs of our unigue grade level structure. TheGR@nglish Learner Master

Plan is largely based on the major tenets of the LAUSD English Learner Master Plan.

1. Process for Identifying ELs

All parents or guardians seeking to enroll studentBlalN GP@&re required to submit a Home Language
Survey (HLS) as part of the registration process. The HLS data is used to identify students who may not
be proficient in EnglistAssistance in filling out all registration forms is provided by our bilingual office
staff. Kindergarten Orientation sessions are provided during the summer prior to enrollment. During
these sessions, parents and guardians are introduced to the fornhe iregjistration packet, including

the HLS. If parents indicate that there is a home language other than English on the HLS, or if there are
doubts regarding the accuracy of responses, then parents receive program information with placement
options. At Kindrgarten Orientation, families are provided with an overviewhef SEI and TB

instructional programsindasked to select a program. Ultimately, parents choose the program for their
child after discussing options with the principal or a member ofsitt®ol staff.

Students whose survey indicates a home language other than English take the California English

Language Development Test CELDT or the English Language Proficiency for California ELPAC assessment
aligned to the CA ELD Standards within 30 dégiseostart of the school year or within 30 days after the

date of first enroliment at the school. The English language proficiency of all currently enrolled English

[ SFNYSNE Aa FaaSaaSR Ay I OO0O2NRIyOS gucitisnCodS GSai
guidelines. Students with disabilities are permitted to take the test with accommodations as listed in the

REV10/02/14 Pageb7 of 198



puli
w

9RdzOF GA2Yy [/ 2RS AT (GKS& INB &aLISOAFTASR Ay (KS adadz
English Language proficiensyadministered to students who are unable to participate in the
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c:

FStudents with EThe FEThe FThe testis
a home CELDT/ELPAC CELDT/ELPAC given within
language oher is the test is 30 days of

than English given to administered registering in
are tested by a children whose at a testing school and is
trained home language location within repeated
examiner. is not English. the school site. annually.

Figure 1. Identification of English Learners

¢CKS /9[5¢k9[t!/ NBadzZ Ga I hlal BzgliShRangudye de\elophbiaviavgl S (1 K S
PLNGPg2 GAFTASA LI NByida 2F GKS a0Kz22f Qa NBalLRyaAoAf Al
parents of CELDT/ELPAC test results within 30 calendar days following receipt of test results from the
test y i NI Ol 2 NI CtKAE Y2U0AFAOLGAR2Y | faz2 O2yFANXa& GKS
and reclassification criteria.

2. Educational Program for English Language Acquisition

There are two instructional programs available to English Leaat€&sN GP.Ghe Transitional Bilingual
Education(TBE) and Structured English Immersion (SEI) pragiidmTBESs designed to provide a

gradual transition into either a Structured English Immersion prograMainstreamEnglish program

as they gain fluencin the English language, progress through grade levels, and gain fluency annually as
measured by the CELDTSubject matter instruction takes place in the primary language (Spanish).
Children initially receive core instruction in Spanish, along withigfnganguage Development (ELD)
classes. English is the language of instruction for all subjects in the Structured English Immersion
program. Children also receive ELD on a daily basis, separate from core content to ensure a focus on
language development.eachers use instructional strategies to help children with limited English skills
access the core content and achieve oral, written, and reading language proficiency. The strategies,
modifications and support used in Sheltered English Immersion classesfamred to as Specially
Designed Academic Instruction in English (SDAIE}Ra&. Weed, p. 109). Spanish is used only when
necessary to aide in comprehension. ELD lessons include:

91 Clearly stated language objectives based on a scope and sequdaocgudge skills, and focus
on the language form and function

9 Language patterns and vocabulary

9 Structured language practice, or student talk, at least 50% of the time

1 Engaging topics and instructional practices
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All English Learners receive a daily English Language Development lesson, a daily physical education
class taught in Sheltered English and weekly music or art classes taught in ShelteredTHregésh.
programs ensure that students are provided with acadeimstruction for English Learners that
emphasizes comprehensible input designed and implemented so that respective grade level standards
are being followed along with appropriate scaffolding, thereby providing ELs access to the core
curriculum (Krasher1,987). Those EL students who do not meet grade level standards in a reasonable
amount of time will be provided a plan that will assist them with their academic, linguistic and
social/emotional success.

Parents/guardians have the right to selectanin€tiiA 2 y F £ LINRPINI Y (2 YSSG GKSA
addition to The Home Language Survey, parents will be offered opportunities to understand the

structure and purpose of and the differences between the SEI and TBE programs. These opportunities

include preserdtions at Kindergarten Orientation, as well as printed material and access to

administrators at the school and office staff who can discuss the programs. If the TBE program is

A 2 4 oA 9~
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Additionally, teachers strive to integrate researtiased SDAIE strategies and language scaffolds
throughout the instructional day. Someof[ b  [bést pfaédtices for supporting English Learners are
below. There are a number of elements of our program that incafaothese strategies, specifically
during language arts, math, science, and social studies instruction.

1. High Quality, Studenrto-Student Interaction

A critical element of language development is providing time and space for students to use language in
writing, reading, listening, and speakingLN GP@rovides opportunities throughout each lesson for
d0dzRSyida (G2 RA&AOdza&a ARSI & | yR isuds®réghenty thioygRoRtNY | (G A 2 y
the day, there is a significant cumulative increasauthentic language practice.

2. Teach dcabulary

One of the most important components in language acquisition is vocabulary development. In the most
effective schools, students are taught vocabulary through formal instruction and also learn words

through use in language rich settings in and out of the classroom. Effective vocabulary instruction

teaches vocabulary in context, gives students tools to expandd knowledge independently,

reinforces word learning with repeated exposures over time, stinfufat 34 0 dzZRSy i aQ | ¢ NBy Sa
interest in words, and encourages students to read widely (Brozo and Simpson, 2003).
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3. Frequent and Immediatededback

According taClassroom Instruction that Works with English Language Leaiflessequire immediate

feedback that is timely and realistic in order for students to know how they are doing in the classroom

and if they are using language correcty.N GP@achers provide students with feedback to provide

information as to how well students are doing relativeatparticular learning goal so that they can

improve their performance. Informal assessments not only provide this feedback, but also inform
AYAaGNYHzOGA2y a2 GKFG GKS GSIFOKSNJ OFy | Re2dzald a2y (K

4. Progress Monitoring andhtervention

Researchers from th&/hat Works Clearinghoudeldzo f A a KSR | LN} OGAOS 3IdzA RS Sy
FYR 9y3IfA&AK [Fy3ddzr3S LyadNuzOGA2y F2NJ 9y3adtAakK [ SI N
effective program for ELs includes wadlvebped assessments for identifying student needs (IES, 2007).

28§ | aa8Saa 2dz2NJ AGdzRSy iaQ LINPINBaa FTNBldSyidfte FyR dz
instruction as well as identify students in need of individual intervention. For examplesendata

from formative assessments with ELs using English language measures of phonological processing, letter
knowledge, and word and text reading to identify ELs who require additional instructional support and

to monitor their reading progress over time

3. How the Program will Meet the New State ELD Standards and Use the Results of
the CELDT/ELPAC

Our adopted ELD program currently u§motlight on Englistpublished by Santillana. This staaldne

ELD program can be used in bdiBEand SEprograms and is aligned to Common Core Standards and

CA ELD Standardpotlight on Englishllows teachers from both Transitional Bilingual and Structured
English Immersion programs to engage in collaborative planning and also work in grade levebteams t
regroup students by CELDT/ELPAC proficiency level during ELD Ie&ddds/ELPAC results will also be
used to analyze school wide performance towards achievement of AMAOs and analyze effectiveness of
current ELD instructionTeachers at PLAPGngagen standardshased lesson planning and are

required to plan lessons with learning objectives designed to meet California CCSS, Next Generation
Science Standards and California Content Standards, including the new California ELD Standards.

Because the cuent California English Language Development Test (CELDT) is aligned to the 1999 ELD
Standards, the CELDT program will be replaced by the proposed English Language Proficiency

Assessments for California (ELPAC) system, which will be aligned to the 264@ @& ELD Standards.

Until the ELPAC systdmrequired by the statePLNGPGwill continue to administer the CELDT as the
adFi8Qa YSFadaNB 2F 9[t YR FT2NJ FSRSNXft | OO02dzyiloh
Education Act (ESEA).

PLNGPCwill meet the new California ELD Standards by ensuring that EL students:

1 Receive differentiated supports during the instructional day and, if the parent consents, after
school tutoring

1 Have additional support staff to provide targeted intervention EuD

1 Engage in social interaction and culminating projects to apply new vocabulary and oral language
development

1 Usetechnology to increase their exposure to the English language
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4. Services and Supports for English Learners, Including Instructional Stra tegies
and Intervention

See sectior above. Each day a minimum of 60 minutes of time is dedicated to ELD for English Learner
students. Classroom teachers who hold proper EL authorization provide ELD instruction to EL students.
The following researchased instructional approaches are provided to ensure English Learner students
have access to high quality educational opportunities:

Specially Designed Academic Instruction in English (SDAIE)

Guided Language Acquisition Development (GLAD)

Sheltered Instrutton Observation Protocol (SIOP)

Graphic organizers

Frontloading of academic vocabulary

Total Physical Response (THRazRico & Weed)

Spotlight on EnglisfELD program, published by Santillana (or other ELD program that best
meets the needs of our ELS)

i State adopted and other supplemental ELD resources

=A =4 =4 =8 -8 -8 9

Additionally, professional development is provided to teachers, administrators, and school support staff
in the stages of language acquisition, the systematic ELD curriculum, and structures to practice language
to ensure quality implementation of the instctionalmodel. These topics fall under the umbrella

category of strategies for English Learners in our Professional Growth pliuag.the teachers at Para

Los Nifios are authorized to teach English Learners through certification by The Californis<iammi

on Teacher Credentialing (CCTC). ELD teachers are all fully credentialed and most have a CLAD or BCLAD
credential. The ELD teachers have intimate knowledge of their students varying abilities through formal
test data, regular communication with coteachers, and informal weekly assessments. ELD teachers

work closely with teachers across all content areas to ensure we meet the needs of EL students. Primary
language support in Spanish is provided by either the classroom teacher or other qualified staf
member(s).

5. 00T AAROO &I O 11 0A1 %OAI OAOEIT 1T &£ OEA 3AETTI

Each year, we will use the CELDT/ELPAC and reclassification data as a tool to determine which
components, if any, of our EL program need improvement or revision. Tigegondfor students who are
English Learners will be evaluated based on attainment of the following goals:
(1) EL students will progress one ELD level each year using the CELDT assessment as a form of
measurement as well as an individual ELD portfolio.
(2) Due to he limited grade span at Para Los Nifdsratts Primary Center, our reclassification rate
will meet or exceedhe averageeclassification ratéor primary centers angimilarTk2 schools
in LAUS[for example, Extera Primary Center, KIPP llluminar Primary Center, Maple Primary
Center, Middleton Primary Center, Riordan Primary Center, and Washington Primary
Center. Lake Street Primary Center Source, California Department of Education, 2014
(3) Comparson of Elperformance iraccordance with the norm benchmarks set by the Dibels
assessment system ftine performance of Englisproficient students of the same age enrolled
at PLN schools.

Data analysis of the aforementioned goals will be conducted eeah In the event that one or more
goal is unmet, a plan will be developed in order to improve the program for English Learners.
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6. Process and Specific Criteria for Reclassification

English Learners will participate in the annual administration ofdBeDT/ELPAC until they have
demonstrated that they are able to compete effectively with Engdigbaking peers in mainstream
classrooms and are reclassified as fluent English proficient (RFEP). The process for reclassification of
English Learners at PIG¥Cincludes multiple criteria and is consistent with guidelines approved by the
State Board of Education including:

1 Language proficiency will be assessed by the CELDT/Bi&AICscoreof 4 or 5 (or ELPAC
equivalent)and no lower than a 3 in any singlketegory.

1 The student@nastery of grade levdtnglish and Spanish Language Amsiculumasassessed
by the classroom teacherStudent mastery is based olassroom level assessmeiaifgned to
the CCS®r English and Spanish Language Axtsich isreported on all progress reports and
report cards.

9 Students must achieve a minimum score of 3 (proficient) in Language Arts on two consecutive
progress reports.

1 Parental input as a response to notification of CELDT/ELPAC scores, academic progress reports
and the reclassification process.

T /2YLI NR&2Yy 2F (KS addzRSydQa LIS NFesthbished@Sge Ay ol &
of performance in basic skills based upon the performance of Engliditient students of the
same age.Students under cagideration for reclassification who are enrolled in the TBE
program will be given the DIBE English Language Arts assessment in addition to the Spanish
Language Artgest. Students meeting benchmarks for the grade and time of year that the test is
adminigered will be considered for reclassification.
*Note: PLN GPC will modify our minimum reclassification requirements as the State adopts a
new accountability system and revises the reclassification criteria threshold.

7. Process For Monitoring Progress of English Learners and Reclassified (RFEP)
Students

The testing coordinator will continue to monitor student performance for two years after reclassification

in accordance with existing California regulations and Title Il of the Elementary and Secondary

Education Act (ESER)] Q& I yafe menofet éh&n ongoing basis by the classroom teacher,

through the implementation of the school wide ELD program and its embedded assessments and

through ongoing classroom observations and the collection of astatdata. Classroom teachers
FRYAYA&GSNI NdzyyAy3d NBEFRAYy3I NBEO2NRA (GKNBS (dAYSa SiI
level. All students take the DIBELS Language Arts assessment three times each year as well as the

AlIMSveb math assessments. Raits are provided with progress reports at the conclusion of each

trimester. This comprehensive progress monitoring system ensures that both English Learners and
Reclassified students are on track for academic success.

8. Process for Monitoring Progress and Supports for Long Term English Learners
(LTELS)

PLNGPQurrently enrolls students in TK/Kindergarten through Grade One. Therefore, within the

context of our current grade level configuration, we do not have students who qualify as Long Term
English Leaers.
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B. GIFTED ANDTALENTEDSTUDENTS ANDSTUDENTSACHIEVINGABOVEGRADELEVEL

Often in school settings the most attention is paid to either the lowest performing student or the
highest performing student. However, we believe in nurturing, monitogrggding and improving the
skills of all students. All students are challenged by differentiated instruction in the classroom,
additional challenge activities in each subject, and enrichment opportunities intended to meet their
specific learning needs. Dt the nature of the curriculum and methodology employedPaiN GPC
children are able to explore concepts in greater depth. We utilize the LAUSD GATE identification
process Students demonstrating high intellectual ability as evidenced in classroom work and as
identified by Gratts school staff, will be referred to the LAW$Ehe principal to begin the fefor-
service testing process. Students in the second semester ofiigaden and in first grade may qualify
under the category of intellectual ability.

In order to ensure high performing students are provided enrichment, teachers consistently analyze
student data and performance to inform their instructional focus anaimote appropriate

opportunities for individualization. They use this informatiorstaffold or accelerate the pace of
learning activities that target the needs of all student$e accelerated pace at which gifted and
talented students learn informatiorequires flexible pacing strategies such as: skill grouping, curricular
compactingand contractingDaniel & Cox, 1988PLNGPQeachers also use above grade level teérts
independent readingnd guided reading instruction andtavities to hone thiking, reasoning,
communication and selfegulation skills.Student progress is monitored through the implementation of
classroom assessments including running reading records, formative assessments, benchmark
assessments in math and DIBELS benchmarkssaseats in fall, winter and spring of each year.

C. STUDENTSACHIEVINGBELOWGRADELEVEL

PLNGP(patrticipates in universal screening for reading using the Dynamic Indicators of Basic Early

[ AGSNY O& {{Affta o5L.9[ {0 FraasSaayvySyiauskogricaleds FI =
based measures as well as other data to deternsituelents not meetinggrade level targebenchmark

in any trimester on any Dibels literacy measurement or Envisions mathematics internal benchmark
assessmentsShould a student be achieving below grade level, teachers provide redesset

targeted interventiongi 2 | A& dzNB (G KI 0 GKS & (inkRé&yoashaludg s &fkra |+ NS |
school parentchild literacy intervention program provided through our library center as well as summer

school intervention programs taught by classroom teachers. Classrmiemeéntion takes place during

the time that a Teacher Assistant is assigned to the classroom. Teacher Assistants are trained in

intervention protocols by Powerful Choices consulting fibraily, teachers create the opportunity to

work in smaller group séhgs with students in need of targeted intervention. We tlseResponse to

Instruction and Intervention (Rtl2) approach to identify students falling into either category (above

grade level and below) and intervene with modifications to the curriculum to encourage growth.

Students referred to the Student Success Teasmnaonitored through the SST process. Students who

R2 y2i KIFI@S {{¢Qa | NB Y2 Wkdarecndnittedt@engagdin§inOf I aaNR2Y
comprehensive strategies for all students enrolled at BEC

D. SOoCIO-ECONOMICALLYDISADVANTAGED LOW-INCOMESTUDENTS

Our program is specifically designed to meet the needs of aciogconomically disadvantaged
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students(as evidenced by FRL statushomake up93%of our student populationln addition to
developing a strong academic base that enables studentsose the achievement gaBLNGPC
integrates specific strategies for working with students classified as economically disadvar@aged.
intensive focus on literacy instruction ioth the TBE&Nd SEprograns ensures that students receive a
myriad ofsupports for students with limited literacy skills, including and a Response to Intervention
approach that meets their academic needs. Progodssocieeconomically disadvantaged students is
tracked alongside our genenagrformance monitoring of all stuahts. Credentialed teachers, staff, and
appropriate service providers throughout the school day and after school provide all students services.
Qur enrichment programsncludingmusic and artgive socioeconomically disadvantaged students the
opportunity to explore these subjects in deptAndstudents have opportunities to use technology for
academic purposes at school, even though they may not have access at home.

A core component abur Integrated Service Delivery Modgslwraparound services foarfilies who
requiresocial servicesr mentalhealth care Our comprehensive care culture aims to provide effective
and accessible health services to our students and families, and to increase the potential of students to
achieve personal and acadengjoals through better healtin addition, he physical environment of

school is welcoming and safe, includes stimulating and varied materials, and is aesthetically beautiful.
Safe School activities promote a safe place for children whose home neighboidreocaften

characterized by some of the commoypnoducts of poverty: neglect, violence, or both. Students have
ample opportunitesto play and work outside. A full spectrum of nutritious food is offered during

nutrition andlunch.

E. STUDENTS WITHDISABILITIES

PLNGProvides the majority of all special education services and supports to students in the least
restrictive environment (LRE). We provide services for students who qualify for Special Education
services through Resource Support Program (R&mjubge and Speech (LAS) services, Occupational
Therapy (OT), Counseling, Deaf and Hard of Hearing (DHH) itinerant services and Adapted Physical
Education (APE). Our RSP program includes both a pull out anihpaysiroachdetermined by the
individualizel needs of the student. We also have a Special Day Class, Early Education Program on
campus that serves students with Mild/Moderate disabilities in need of a smaller instructional setting.
Students enrolled in the Special Day Class participate in germkredtion classes as outlined in their
Individualized EducatioRlan In addition, our Special Day Class also joins general education peers on
field trips and for other enrichment activities regularly.

F. STUDENTS INOTHER SUBGROUPS

The PLN Universal Scnee intakesurvey which occurs at the beginning of every school ysarves as
our way to collect data on other subgroups including, but not limited to, foster yotitiewraparound
servicesavailable as part of thitegrated Service Delivery Modaddress barriers to academic or social
succesén this subgroupLongstanding partnerships withn-site mental health providerarereadily
available to assist with the mental health needs frequently associated with students in fosteM¢are
will monitor the progress of these students by analyzing student achievement data for this subgroup
during each trimester reporting period.
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IX. AO %PICALDAYO

7:45am

Adrianwalksi 2 aOK22f 2y az2yRlI& Y2NYyAy3a 6AGK EhishabKl yR 2V
arAaidSNDRa adNeft t Sritdehe stdlleraoQalkitothis Sisjer. Wiie theyJB&aRINGPC

the Principal greetparents while opening the two large gates leading to the inner courtyard. Once in

the courtyard, Adrian and his rtiter head towards the area where his class lines up every morning. His

teacher Mr. Ssalready there greeting students and talking to parents. Adge@sup to Mr. S andays

good morning. Mr.Sgreet RNA 'Yy gAGK | AYAES day R! RNKI X Gaks, CAVSIEY
G. dzSy 2 a 5 kdeshidfdend CRrisiiah af the end of the line and mitim there.

8:00am

Mr. Sleadsthe grouptowards the middle of the courtyard for the Monday Morning Assembly. Mr. S
picks up his banjo and josthe Principal in a rendition of the Good Morning Song. Studehts he
courtyard and g along while teachers and parestandaround them observing and singing as well.
After singing a few songs, the Principal rensistlidents to wear their uniforms Matay through
Thursday before Free Dress Fridays.

Thefocusof the Monday Morning Assemblytis recognizestudents who received Caught Being
Awesome slips the previous week. Students receive these slips for committing acts of kindness, being
helpful or pesevering. They deposit their slip in a big, blue box located in the office and the principal
pulls the slips out and calls out names during the assembly. Students gather in front of theacrwd
receive a rousing round of applause. Adrisuparticularlyexcited because he received a blue slip for
helping comfort a classmate who was feeling sad the previous week. When hidsaatled, he loak

back at his monpwhose facédbeamswith pride. Adrian proudly sindsin front of the assembly of

students and milesbrightly as applausdmgsthrough the courtyard. As he walkack to join his
classmates, students biggsinging theSchoolSong

Gratts Primary Center is in the big City

We frolic through two giant gates

To learn, exercise and sing

Wel NBE FTNASYRf& YR 6SQNB Fdzyye
But we should never be too rough

And the teachers show us how to read

And do other fancy stuff

After singing theschoolSong, the Principal remirgstudents of three things:

1 BeKind
9 Listen to Your Teachers
1 Do Good Work

AdriancatchesKk A & Y2YQa S@&S FyR (KS@& séowadsthaiMultifip®& 2 G KSNJ |
Room where the Senderos parent groigpmeeting to hear the Principal speak about the new music

and art programs aPLNGPCWhen Adriargetsto his classroomhe pus his backpack away and j@in

his classmates in a circle on the rug for their daily Morning Meeting.

8:30am
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While seated on the rug in a circle, students ibeifpeir morning meeting with a greeting by turning to

their neighbor, making eye contaahd saying the neighb@name inagreetingt | A / KNRAAGA Ll Yy Y
Ad 'RNAILY® 126 NB &@dA (R2RNRIKES / IKNRYE (14 $6/f ®S LI KISHKa
person in the circle and the greeting continues. After the greeting, Mr. Ssagsnts to share

somethingad 2 KI &G A& @2dzNJ FI @2NAGS az2y3a FNBY az2yRIFe& az2Ny;
their turn to share. As an activity, Mr. S askudents to line up according to the song they selected.

They counthe number of studentén each line and observe that tigchoolSongis most popular in

their class. After kids settle back in the circle, Mr. S s¢lagl morning message. Hasfilled it with

grammatical and spelling errors and afil volunteers to make corrections. Adritoves correcting

mistakes that Mr. S makes on the morning message!

8:50

What a breakfast! A sausage muffin sandwich and scrambled eggs on the side, a banana and milk!! Mr. S
stands at the head of the table while students visit with each other and ¢h@ybreakfast. After

breakfast they bad back to the classroom for Rea@Workshop.

9:15 am

Back in the classroom, Mr. S asks students to go to their R@adferkshop tables and select a book

from the basket in the center of the table. Adrian spotso@k in which he is interested right away. As

he uses the strategies he knows to read his book on fast cars, Adrian,semnesnbering that only a

few months ago he was reading books with very few words on the page. Mr. S apmaadhaedns

conferencng with Adrian asking him to read a few pages of the book and asking comprehension

questions. Mr. S affirsl RNA I yQa NBI RA Yy 3 shin® IeNdbacks oh tgpies dngrO 2 dzNJ 3 S
than cars. He shoshim a few books from the basket and Adrian sedecte for tomorrow.

9:45am

Time for PE! Adrian enjoys this time of the day when his class joins a Kindeffiddiass to stretch

and warm up before engaging in an activity using balls or other equipment selectedRiy tdacher.

Before beginning, Ms I 414 aiddzZRSyda G2 NBOAGS (KS t9 NYzZ Sax
Adrian knows all the body stretches by heart and he loves counting out loud as he goes through the

warm up routine. He notices the equipment set out by the PE Teacher angskhey are in for an

exciting activity.

10:1%m

After lining up for a drink of water, Adrian and his classmates are on their way back to class fa8Writer

22N] AK2LJD |1 A4 (0SFOKSNIJ KFa FtftNBFRe aSid (dmBANI gNRGA
begins reading through the pages he has already written and is reminded, by a Re#itiy of the

additions he wanted to make to the last page of his story. Just as hegfgfighedits, Mr. S calthe

class to the rug to sit in a circle and haagne volunteers read their stories. Adrian lisééo two of his

classmates read their stories and he evéregfeedback to one writer.

11:00am

After putting their stories away, studenése called to the rug to join Mr. S for music time. He carefully
takesout his banjo and begs plucking the banjo chords while students wait for their entrance.
Students raise their hands to request songs, liHee Itsy Bitsy Spider, Twinkle, Twirgkid Binga At the
end of the singplong, Mr. S puthis banjo back ithe case and prepasdo give a math lesson.

11:20am
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' RNALFY 3Sdéda | fAGGES G2NNASR 4KSy A0Qa GAYS FT2N Y
work as quickly as some of his classmates. Mr. S tells him not to worry as long as he coermatgh

problems to show he understands the math topic. Adrian knows that one day out of the week, Mr. S

sends half the class to the library and keeps half the class for math. Bodiag of those days and

Adrianis looking forward to math. Mr. S asthe math group to stay on the rug. He opshe lesson by

having students count to 100 using the 100 Counting Chart. He thetihdsa perform a series of skip

counting to 100. Adrian smidoecause the skip counting is more like skip chanting or skip sinifitey

the counting warnqup, Mr. Saska (i dzZRSy 1a &2YS ljdzSadAizya |a LI NG 2F
{GdzRSyia NBYSYOSNI amn CNIYS OKIFNI&aé¢ FNRY YAYRSNHI
aslsi KSY G2 NBLISEH(O (KS évwilxemplete agditienOtlem@Biag 16 frdnR | & &
OKI Nliadéd ! FGSNI GKS NBOASS 2 Fhod tasolveCshidbleafiditiork | NIl & S ¢ a
LINPOf SYad dzaAy3d (KS dgike fun bleddlisy tBegr€gsingNdigat duse colofdul f 2 2 |
markerson the charts. Adrian excitedfyoesback to his desk to complete his math work.

12:00om

Adrian was very happy to have completed his math work today! N@wire to sit on the rug and listen

to Mr. S. read a book before lunch. The bimkalledd { K 33& 523 FyR GKSS ¢ SNNRO
looking forward to a good laugh.

12:15pm

Adrian walls happily across the outdoor hallway to the playground where the grassy field and
playground apparatus are. He had planned a soccer game with his classndie ready to work up
his appetite for the pizza, green beans, green apple and miltbatthe lunch meng yum!

1:000m

' FGSNI f dzyOK aNX { GSIIOKSa |y 9y3dafArak fSaazyd ! RNR
kindergarten but after a ygawith Mr. S. and all of the English lessbie received, along with PE classes

in English and speaking with friends who spoke more English than he, Adrian is proud of being able to

speak Spanish and English! Today the lesson is about how School is Faipdgbked a poem on the

white board:

School is fun!

Wait and see.

What will you do there?
You tell me!

1:400m

Art class is so much fun BLNGPCThere is a special outdoor classroom with big blackboards and

round tablesThere argwo guest teachers who are cool college kids. Their names are Jason and Robert
and they plan very creative lessons using big sheets of paper. Today they are using watercqlor sets
Adrian loves creating art with Jason and Robert and likes that Mr. ®iatadvery lesson so that he can
keep an eye on the class and observe their works of art!

2:300m

P FASNIFNIGE ' RNRAFY (y2sa Ai0Qa G4AYS T2NI OSyiSNa® 90
the drawing center. Mr. S lets students choose teater in which they want to work, but he keeps

track so that students experience each center throughout the week.

2:50pm
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Mr. S asks students to clean up and get their belongings ready for dismissal. He walks the class to the
courtyard where parents areaiting. Adrian walks to the cafeteria where he will meet Mr. Plaigl after
school teacher.

2:550m

After taking attendance, Mr. Paul has students get in line to pick up their snack.

3:40pm

LGQa GAYS TFT2NJt 9H aNX t Indiaterfel@yraeéds. a G dzRSyda Ay | 3l
4:20pm

LG GAYS F2NJ IO

g A & todhy AdFas is addir) Yo $he Boak abobit hifself. Ie2 dzi Y
OFryQi 61 A0 G2 &K A

& Y2Y i GKS SyR 2F (G(KS 4SS

5:200m
LGiQa GAYS F2NJ Of I aa ¢ 2 hdwith sanJof his inadatwork by eiming BiS gh K S LJA
his addition facts. Adrian is getting better and better.

LiQa Y2YHH ! RNAIFY Aa KFLLR o6dzi NBFRe G2 32 K2YS |
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B EMENR: MEASURABEEIPILOUTCOMES ANBREMENB: METHOD BY WHIEBHPILPROGRESS
TOWARKUTCOMES WILL BEEASURED

@ KS YSI&dzNI 6fS LlzLIAf 2dzi 02YS& ARSYUATFTASR FT2NJ dza S

purposes of this part, means the extent to which all pupils of the school demonstrate that they have

attained the skills, knowledge, and attitudes specifiedaslgb & Ay G(KS a0OK22f Qa SRdzOl

Pupil outcomes shall include outcomes that address increases in pupil academic achievement both
schootwide and for all groups of pupils served by the charter school, as that term is defined in
subparagraph (B) of aragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align
with the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade
levels served, or the nature of the program operated, by the charter &fiodé 9 R® / 2RSS 7
47605(b)(5)(B).

G¢KS YSGK2R o0& GKAOK LzLAf LINPINBa&aa Ay YSSiAay3
extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent

with the way information isSNE LJ2 NIiSR 2y | &d0K22ft | OO02dzydGloAfAGe

47605(b)(5)(C}.

MEASURABLEOALS OF THEDUCATIONAPROGRAM

Charter School shall meet all statewide content and performance standards and targets. Ed. Code 88§
47605(c)(1), 60605.

Charter $hool shall comply with all applicable laws and regulations related to AB 97 (Local Control
Funding Formula) and AB 484, as they may be amended from time to time, including all requirements
pertaining to pupil outcomes.

STANDARDIZETESTING

Charter Scbol agrees to comply with and adhere to state requirements for participation and
administration of all statenandated tests. If Charter School does not test with the District, Charter
School hereby grants authority to the State of California to providepsg of all test results directly to
the District as well as Charter School.

PUBLICSCHOOICHOICEPERFORMANCE

Charter School will track the same information presented in the LAUSD School Report Cards.

To ensure sharing of best practices, Charter Schyreles to participate in research and/or evaluation
projects in partnership with LAUSD, higher education institutions and/or research organizations. This
participation may involve survey or interviews with teachers and parents to understand factors
associted with student performance.

0K

N.X

/| K NISNJ { OK22f Qa LISNF2NXIyOS gAtf 0SS SOOI ftdad §dSR Lldz

Choice program.

|. MEASUREABLESOALS OF THEEDUCATIONALPROGRAM
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PLN GP@olds high expectations for student mastery and hatsnembers of the school community

I 0O02dzyGi 6tS FT2NJ 4ddzRSyiaQ adz00Saad t didkadeiyd G2 9R
Element 1, Section ldescribed [ b bhnbalgbals and outcomes aligned to each the state

priorities, as descrilgtin Education Code Section 52060(d), and specific annual actions to achieve those

goals. The measureable goals and objectivédaldi GPE y Of dzZRS (G KS a0K22f Qa | yydz
eight California identified priority areas. Our LCAP includes gwatisef whole school as well as for

numerically significant student subgroups.

In partnership with the Para Losfidis Board of Directors and the LAUSD Public School Choice program,
PLNGPhas established performance metrics foundhie Accountability M&rix. This matrix includes

target areas, indicators of success, and incremental improvement outcomes to meet the specific needs

of our students. The improvement outcomes REINGPGE A A G SR 6Sft2¢ INB FfA3ySR
Control Accountability Plaf. CAPJElement 1, Section IV)

[I. MEASURINGPUPIL OUTCOMES SUMMATIVE ASSESSMENPERFORMANCH ARGETS

PLNGPGstudent achievement across multiple disciplines is systematically assessed using multiple
measures. Our assessment model contains measuresitedbrmative andalsosummative, holistic

and standardized, anecdotal and nomeferenced. This approach to &ssment is conducive to

measuring individual student progress, evaluating groups of students, and assessing the whole school
from year to year. ThELND t / a@s&ssment model is organized around the critical components of our
instructional program designei prepare students to be educated for the 2tsntury.

ThePLNGPGummative performance goals can be found in the LCAP table in Element 1, B&cflum
Requirements Of California Education Code § 47605(B)(5)(#)&idition to thisPLNGP(has
established summative performance targets found in the following Accountability Matrix:

Public School Choice Accountability Matrix

Target Area Indicator Annual Outcomes Incremental
Improvement Outcomes
o .
Stud_e_nt _ Attendance 95% Maintain 95% and higher
Participation per year

A parent or guardian representing at
least 95% of the families enrolled will
participate in at least one school functio
over the course of the school year
including, but not limited to:

1 Parentleadershipjncluding formal

and informal committees (e.g., site

Signin Sheets council and suiwommittees)

9 Parent educatiornincluding
workshops (e.g., adult literacy,
nutrition)

1 Parent/Child Academic Engagemen
including guided classroom
interaction (e.g.lee conmigomath
night, Back to School Night,

Maintain 95%
participation and expand
activities and volunteer
opportunities each year.

Parent
Engagement
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Public School Choice Accountability Matrix

Target Area Indicator Annual Outcomes Incremental
Improvement Outcomes
LINARYOALN £ Qa O27FTF
DIBEL8enchmarks
for English Languag
Arts and Spanish
Languagerts (
CCsSaligned)
Skills:
English and Spanish
Language Arts
Letter Naming Fluency
Frist Sound Fluency
Phoneme 70% or more students enrolled BLN
Segmentation Fluency |l meet or exceed th®ibels
Nonsense Word benchmark target for their grade level
E)“rjzlng;;a din across all théibelsReading/Literacy
Student Fluenc 9 measuredy May of each school year.
Achievement; y
Readingand 70% or more students enrolled at PLN
Mathematics will meet or exceed th&nvisions

Envision Common
Core Benchmark
Tests

Skills:

Counting and
Cardinality
Operations and
Algebraic Thinking
Number and
Operations in Base
Ten

Measurement and
Data

Geometry

Mathematicsbenchmark target for their
grade level by May of each school year

PLNGP®@ gerformance will be evaluated pursuant to the requiremeotshe Public School Choice
Resolution(please see Public School Choice Accountability Matrix above).

The California English Language Development Test (CELDT) is administered annually to all students for

whom English is a second language. Data from théTHks analyzed to determine whether tReENGPC
ELD program is supporting our ELD students toward reclassificBtidGPGwill consider itself
successful if English Learners advance at least one CELDT level peng/&rPAC will be implemented
at thetime when it ismandated by the State
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During the transition to the Common Core State Standdr&@ NGPGwill continue to administer a
myriad of formative and summative assessments to measure student academic performance and
growth. See the chart belover a description oPLND t / iffdefinal summative assessments.

Schedule oPLNGPCSummative Assessments
*See Public School Choice Accountability chart above (pages4j3or performance outcomes.

PLNGPCSummative Assessments | Grade Level | Frequency
StandardsBased Benchmark Assessments

EnglishLanguage ArtBIBELS Assessment Grades TR Each Trimester
Spanish Language Arts DIBELS Assessment | GradesIK-2

Math ¢ Envision Common Core Benchmark Test) Grades TR Each Trimester
English Languadgeevelopment Grades TR English Once every semester
CELDT Initial and Annual Learners

StandardsBased Performance Tasks and Portfolios

EnglishLanguage Arts Grades TR Each Trimester
Spanish Language Arts GradeslK-2

Math Grades TR Each Trimester
Reading, Literacand Numeracy Assessments

DIBEE (SBAC aligned) Grades TR Three times a year
Envision Common Core Grades TR

Other Performance Targets

Other performance targets for PLBPCan be found in the LCAP table in Element 1, Sectidhé,
Requirements Of California Education Code § 47605(B)(5)(#)&ijdition to thisPLN GP@as
established other performance targets found in the Public School Choice Accountability Matéx abo

[1l. MEASURINGPUPIL PROGRESS TOWARDQUTCOMES FORMATIVEASSESSMENT

PLNGPAQutilizes a variety of formative assessment measures consistent with the educational program
outlined in Element 1 to track student progress towards mastery of the California academic content and
performance standards, including CA CCSS. These includarsiiaed tests, running records,
publishermade tests from our curricular materials, universal assessments, prajdtperformance

based assessments, rubrics, teacher observations, teacher designed assessments, cla&d8miogk,
Reading and AIMSweb nfleassessments, student portfolios, and parent/student/teacher conferencing.
PLNGPGntegrates standards across the curriculum, and implements multiple and varied measures of
assessment in order to ensure that teachers and students have a holistic piftacademic progress

and achievement. Led by the Principal, teacheBL&MGPGhen utilize this data to make informed
instructional decisions in order to support and improve teaching and learning. The Pardtc®8bkrd

of Directors monitors studentchievement against established goals and outcomes.

In addition to the assessment methods described above,GR®Utilizes a variety of ongoing and
authentic embedded assessments as checks for understanding in order to inform instruction. Examples

181t LAUSD mandatd2LNGP Go add a 3° grade, we will administer the statadopted Smarter Balanced Assessment'th 2
grade students in ELA and Math according to state requirements.
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include rubrics used to evaluate projects and assignments, teacher observational checklists and

anecdotal records. Teachers develop project rubrics designed to evaluate components of student

learning through inquiry projects. These rubrics evaluate, at minimhum,a G dzZRSy G Qa | 6 Af A& |
collaboratively with peers in a variety of roles, apply critical thinking skills to solve problems, clearly

articulate their ideas, and synthesize and present information using a variety of tools. Whenever

possible, formative aessment at PLSPQs constructivist in nature.

In addition to standardéased performance tasks, student portfolios are a purposeful collection of
evidence showing student learning. Evidence can include assessment data from any of the measures
used & PLNGPCincluding photographs taken of student work in progress. All evidence included in a
student portfolio is explicitly linked to a specific learning objective and includes a reflection on the
significance of the work as a means to show student regjtoward that learning objective. Students
and teachers add to and revise student portfolios throughout the school year.

V. DATA ANALYSIS ANCREPORTING

Using data to create, support, and sustain a kiglality school is essential to PO\ / nfdsgionto help
children and their families succeed. As described above@HMses a variety of assessment tools to
measure student outcomes. Assessments are used to celebrate and document student progress as well
as a means to identify students who need mtasgeted instructional support in order to achieve grade
level expectations. All school stakeholders (i.e., administrators, teachers, parents, and students) work
together to be accountable for student progress. During time set aside for professionabpieesit
throughout the year, teachers have the opportunity to analyze formative data (benchmarks and
classroom assessments/observatiora)dcollaborate in grade level teams in order to adjust curriculum
maps to better serve student needs.

Parent Confegnces occur three times a year for parents and teachers to review student academic and
a20AFt alAtta FAOSNIFAYSR GKNRBAAK t[bQa | yADBSNAELI €
parent input. Historically, we have had over 95% attendance byamuitiés in parent conferences. A

high level of parent participation is of utmost importance to our success with modifying instruction and
improving student outcomes.

Administrators evaluate student achievement data each trimester and report fineings to the VP of

/ K NISNJ { OK22f ao® ¢CKS +#t 27F /KFENISNI {OK22fa NBLRN.
the PLN Board of Directors during quarterly board meetings which are open to the public in accordance

with the Brown Act.

V. GRADING, PROGRESREPORTING AND PROMOTIONR ETENTION

Grading Policy

¢KS AYyidSyaaAaz2y 2F LINPINBaa NBLRNIAa Aa G2 AyF2NY Fl°
mastery of standards and school readiness (work habits and social development skiélsher$

communicate progress related to specific skills during pareatherstudent conferences, as well as

through ongoing verbal and written feedback during class lessons and on student work. Teachers

incorporate benchmarks, quizzes, standabdsed pojects, and essential classwork activities to calculate

progress report grades. Progress reports are standards based and address each of the following areas:
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9 School ReadinessStudent develops skills that allow him or her to function productively in the
classroom and academic program

Language ArtsStudent develops grade level skills in reading, writing, listening, and speaking
Mathematics Student develops grade level skills in mathematics

Physical EducationStudent develops age appropriate grassl fine motor skills

English Language Development

= =4 =4 =4

Students at PLI&PGeceive grades based @l-4 grading scale

Proficiency Level Grading Scale
Advanced 4
Proficient 3

Basic 2
Below Basic 1
No Data n/a

*Note: Such a rating occurghen there is no data. For examplehena student is enrolled towards the end of the
grading periodand the student has not taken any assessmemfiso, if a student arrives during a reporting
periodt there will not be data from PLN GRCreport.

Typeand Frequency of Progress Reporting

PLNGP@perates on a trimester system for reporting grades, monitoring student academic and social
progress with parents. We assess student performance at three periods during the school year. We

report our findings © families during parent conferences, culminating with a final conference at the end
2T GKS aoOKz22f &SI N® Ly O2yFTSNByOSasz (SI OKSN&
grade and provide resources for parents to support their childoaé

Septemberg October

October/November

JanuaryFebruary

May/June

Progress
Monitoring and
Communication

Baseline Assessment
and Meet with
parents for Back to
School Night to
communicate

expectations

1* Report Period
Fall/Winter
Assessment and
Parent Conferences

2" Report Period and
Spring Internal
Assessments

Parent Conferences

3 Reporting Period
and Final Parent
Conferences

Promotion/Retention Policy and Procedures
PLNGPQontinuously strives to promote high educational standards and advance the academic
achievement of its students. In order to ensure all FARStudents are on track and prepared for
success in the next grade level and beyond, BBhas a promotion andetention policy in accordance

with Education Code Section 48070.5(1)(d). The law requires that all Boards of Education adopt a policy

that establishes criteria regarding promotion and mandatory retention of students at specific grade
levels. Students inrgdesTK-1 must meet or exceed the criteria outlined below in ordeb®®
recommended fopromotion to the next grade Students in Kindergarten are recommended for
promotion and retention by PLN GPC, but the final decision is in collaboration with parents

In order to attaina recommendation fopromotion to the next grade, students must meet or exceg¢d
least three otthe following requirements:
1 TKKindergarten: passing level A according to running records by spring (March).
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1* grade: passing Levela€cording to running records by spring (March).
TK/K: Meets expectations inchool readiness skills for kindergarten

No more than 19 days ainexcusedbsence

Meeting standards in all academic areas

= =4 =4 =N

PLNGPGmploys robust Response to Intervention practices and diligently strives to identify and address
the needs of at risk students early in the school year to avoid retention. The following interventions and
supports are provided for all at risk students tpide assistance in mastering grade level standards:

Differentiated, smalbroup, and individual standardsased instruction;

Supplemental academic support programs may be provided before or after school to give
students additional academic support; and

I Summer school programs.

1
1

If a student is not making adequate progress and becomes a candidate for retention, teachers and
school leaders will take the following steps:

Step t Identify students based on promotion criterjavhich occurs after the first ngorting period__
9 Students at risk for retention are identified at the first reporting period the first trimester, when
possible. A student cannot be recommended for retention solely on the basis of absences.

1 An SST must occur once a student l@en identified by their teacher and evidence has been
compiled to validate the concern. Some pieces of data bulleted below:

1 Not meetinggrade levebenchmarktargetin Literacy or Mathematics benchmark assessmémts

two consecutive benchmark periods. Winter and Spring

Kinder: Not passing level A according to running records by spring (March).

First Grade: Not passing Level C according to running records by spring (March).

Not meeting expectations irchool readiness skills for Kindergart@nTKaccording to teacher

observation.

1 Student has missed 20 or more instructional dajtbout an excuseand is not meeting standards in
at least one academic aréa.

= =4 =4

Step 2 Recommend retention based on evidence:

1 Answer all the questions on the retentiguestion form for each of the students that meet the
criterion from step lincluding provide all the documentation of efforts to assist student, notes from
SST. If an SST has not occurred, then the student cannot be recommended for retention

9 Based on youanswers, create a list of students recommended for retention by filling out the
retention spreadsheet.

1 Copiesof all evidence fothe final teacher recommended retentidist of studentds sent to the
principalbefore the last week of Marcfor verificaion

Step 3 Notice of Retention letters sent home via mail and phobased on principal analysis of

retention list and supporting documentation

1 Office staff will send home form letters with criterion explaining that their child is at risk of
retention. The letter will have a date and time for a follayp SSTo discuss next steps and plans to
support the student throughout the remainder of the school year

7 EDUCATION CODE

SECTION 480#4B070.6ttp://www.leginfo.ca.gov/cgibin/displaycode?section=edc&group=48001
49000&file=4807648070.6
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1

All lettersnotifying families thastudentsare still at risk of retentiomust be sent prior t&pring
Breakto provide ample time for further intervention and discussion between the school and the
family.

Office staff will follow up with parents via phone to confirm meeting times. If parents cannot make
the meeting time, then they must choose atdavithin 48 hours of the original date to ensure that
students are aware of their status for the following school year.

Step 4 Complete an SST to determine status for next school year (April):

1

wn =

At this SST we are seeking understanding and consensissSIT exists as our final intervention
prior to retention. There are three options that can result from this meeting:

Evidence is analyzed and all parties agree that retention is the best decision.

Evidence is analyzed and all parties agree that retarisaot the best decision.

Evidence is analyzed and solutions are developed that allow the student to move on to the next
grade

We will schedule a followp SST meeting based on the results of this meeting. If the student is
going to be promoted, then fllow-up meeting is not requiredWhetherthe student isin need of
further intervention or we have decided to retaiwve will have another SST to follow up with the
family duringparentteacher conferences scheduled for the final week of school.

Step 5 Final SST to determine status for next year:

T

At the final SST we are seeking to finalize our decision for next year. Families will leave this meeting
having come to a collaborative decision. If parents are not in agreement with our recommendation
for retention, then they may appeal to the VP of Charter Schools, who will make a final

determination based on the evidence provided.

At the final SST we will either discuss the findings of the final intervention in order to make a
promotion/retention decsion or we will discuss the retention plan (including summer school and
extra services to support learning) for the following year.

Families will leave this meeting with a report card and a decision about retention. There should be
very few families athis final meeting.
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BH_EMEN®A: GOVERNANCE

GThe governance structure of the school, including, but not limited to, the process to be followed by
GKS d0K22f (2 SyadzaNB LI NByillt éxygd2t dSYSyliodé 9RD /

GENERAPROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations of
Charter School.

Charter School shall comply with tBeown Act and the Public Records Act.

lff SYLX28SS8Sa |yR NBLINBaSyidlFrdA@dSa 2F / KFENISN { OK?2
board, members of school or governing board committees or councils, school administrators, and

managers, shallconipeé gAGK FSRSNIf FyR adlasS fFrgas y2yLINRTA
school policies, regarding ethics and conflicts of interest.

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governingboard and/or nonprofit corporation are and remain consistent with the provisions of this
Charter. In the event that the governing board and/or nonprofit corporation operating Charter School
amends the bylaws, Charter School shall provide a copy of thededdrylaws to CSD within 30 days of
adoption.

Charter School shall send to the CSD copies of all governing board meeting agendas at the same time
that they are posted in accordance with the Brown Act. Charter School shall also send to the CSD copies
of al board meeting minutes within one week of governing board approval of the minutes. Timely

posting of agendas and minutes on the school website will satisfy this requirement.

The District reserves the right to appoint a single representative to the @hachool governing board
pursuant to Ed. Code section 47604(b).

TiTLEX, ECTIOND04,ANDUNIFORMCOMPLAINTPROCEDURES

Charter School shall designate at least one employee to coordinate its efforts to comply with and carry
out its responsibilities undeTitle 1X of the Education Amendments of 1972 (Title 1X) and section 504 of
the Rehabilitation Act of 1973 (Section 504), including any investigation of any complaint filed with
Charter School alleging its noncompliance with these laws or alleging aogsawthich would be

prohibited by these laws. Charter School shall notify all its students and employees of the name, office
address, and telephone number of the designated employee or employees.

Charter School shall adopt and publish complaint procedpresiding for prompt and equitable
resolution of student and employee complaints alleging any action that would be prohibited by Title IX
or Section 504.

Charter School shall adopt and implement specific and continuing procedures for notifying applicants for
admission and employment, students and parents of elementary and secondary school students,
employees, sources of referral of applicants for admisaioth employment, and all unions or

professional organizations holding collective bargaining or professional agreements with Charter School,
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that Charter School does not discriminate on the basis of sex or mental or physical disability in the
educational prgrams or activities which it operates, and that it is required by Title IX and Section 504
not to discriminate on any such basis.

Charter School shall establish and provide a uniform complaint procedure in accordance with applicable
federal and state lawand regulations, including all applicable requirement€alfifornia Code of
Regulationstitle 5, sectiongl600 et seq.

Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil fees,
including Ed. Code sémhs 4901Q; 49013, and extend its uniform complaint procedure to complaints
filed pursuant to Ed. Code section 49013.

Charter School shall extend its uniform complaint procedure to complaints pursuant to the local control
funding formula. Ed. Code § 528

LEGAL ANIBPOLICYGOMPLIANCE

Charter School shall comply with all applicable federal, state, and local laws and regulations, and District
policy as it relates to charter schools, as they may be amended from time to time.

Charter School shall comphith all applicable federal and state reporting requirements, including but
not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999, and
Ed. Code section 47604.33.

RESPONDING TIRQUIRIES

Charter School, includinits nonprofit corporation, shall promptly respond to all inquiries, including but
not limited to inquiries regarding financial records from the District, and shall cooperate with the District
regarding any inquiries. Charter School, including its noitgrofporation, acknowledges that it is

subject to audit by LAUSD, including, without limitation, audit by the District Office of the Inspector
General. Charter School shall provide the District with current and accurate contact information for the
school,school administrators, and Board members.

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related to

I KIEFNOSN) { OK22f Qa 2LISNY A2yas>x 2N oNBIFOK 2F OKIF NI SN.
Schml shall cooperate with any resulting investigation undertaken by the District and/or the Office of

the Inspector General Investigations Unit.

NOTIFICATION OF TBESTRICT

Charter School shall notify the Charter Schools Division in writing of anpr#ati notices of workplace
hazards, investigations by outside regulatory or investigative agencies, lawsuits, changes in corporate or
legal status (e.g. loss of IRS 501(c)(3) status), or other formal complaints or notices, within one week of
receipt of skh notices by Charter Schodlnless prohibited by law, Charter School shall notify the CSD

in writing of any internal investigations within one week of commencing investigation.

STUDENTRECORDS
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When a student transfers for any reason from Charter8tto any other school, Charter School shall

OGN YyAFSNI I O2Lk 2F (GKS addzRSydQa O2YLX SGS Odzydz | G
request from the receiving school. In the event Charter School closes, Charter School shall comply with

the student records transfer provisions in Element 16. Charter School shall comply with the

requirements of Ed. Code section 49060 et seq., regarding rights to access student records and transfer

of records for youth in foster care.

GOVERNANCESTRUCTURE

1. The Para Los Nifilos Board of Directors governs the PLN Charter Schools, iRtINGRE
i Theorganizational chart following item 6, below, shothie supervisorial, advisory, and
20KSNI NBfIiA2yaKALA FY2y3 I yR mnftees, &y (KS a0
personnel, and/or parent/stakeholder councils, organizations or positions

The PLN governing board is responsible for:

9 Ensuring the charter school operates in compliance with all applicable laws and the terms of its
charter.
Monitoring studern academic achievement
Ensuring adequate resources, including fundraising
Establishing and approving all major educational and operational policies
h@dSNESSAYy3I (KS {OK22fQa FTAaOrft FFFIFANART
LILNBE @AY 3 GKS { CRRLEAPQA | yydzZ f o0dzR3IS
Selecting aindependent auditor and accepting the audit
Selecting and evaluating the Chief Executive Officer

= =4 =4 =8 -8 -8 9

The Chief Executive Officer (CEO¥sponsible for:

Oversight of the dayo-day operations of Para Lbéfios

Implementation and accountability for therategic plan and annual operating goals
Fundraising and advocacy

Recommending policy and procedure to the board

Developing the annual operating budget for board approval in collaboration with the Chief
Financial Officer (CF@nd/or Third Party Provider

=A =4 =4 =4 =9

The Chief Financial Officer (Cle@gl/or Third Party Providas responsible for:
9 Financial and business infrastructure, including budgeting, analysis, planning, and tracking
revenues
9 Contract negotiations, government reporting and compliance, accountahpe, financial
statements, overseeing accounting and auditing procedures and policies

The Vice President for Charter Schools is responsible for:

91 Leadership and direction of the PLN Charter Schools under the direction of the CEO and the PLN
Board of Diretors

1 Supervision of PLEPCElementary and Middle School principals; Special Education
Coordinator; Director of Afterschool and Summer programs; Director of Youth Workforce
Development

1 Reporting to the board on school status

1 Pedagogy, educational visiamd instructional leadership
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The Principails responsible for:
1 Leadership and direction to teachers and staff
9 Instruction, including coaching and mentoring and professional development
1 Hiring evaluating and terminating staff
1 Providing a safe environmentiflearning

GOVERNINGBOARD COMPOSITION ANDVIEMBERSHIPSTRUCTURE

2. The currentPara LodNifios governing board comprises 15 members and two emeritus
members, serving as advisors, who are prominent in their respective fields (finance, business,
real estate, public accounting, marketing, law, entertainment, education and/or philanthropy).
The lward raises significant charitable funds each year, and has advised PLN on major real
estate, facilities, banking and investment matters; charter school best practices; contracts,
audits, and governance. Board members represent diversity of languagéigthgeography,
gender, sexual orientation and age.

The Education Advisory Council (EAC) comprises ten members, including academics with
expertise and conducting research in: bilingual education; early literacy; language acquisition;
sociocultural faabrs in learning and motivation; special education; engineering; promoting
academic achievement among language minority children and youth; cultural competence,
urban schooling, projedbased learning; arts integration; STEAM and early childhood education.
The group meets on aad hocbasis, and advises school leaders on instruction, curriculum and
methodology to accomplish the vision and goals set forth in the charter petition related to their
respective areas of expertise. Two governing board memberssidlen the EAC and report on

its research, findings and recommendations.

3. Regarding the criteria and process for selecting governing board members:

1 Board members are elected for a term of three years, with approximateltluing of the
total number of drectors then in office elected each year.

9 Process and potential considerations for determining a need to select/add board members:
ThePara Lodifios bylaws authorize no fewer than ten and no more than 25 directors. A
vacancy is deemed to exist if theta&l number of directors is less than the authorized
YdzYo SNJ F2NJ yeé NBlFAa2y>s AyOfdzRAYy3a RdzS G2
Vacancies are filled by a vote of the Board of Directors. Besides specific content expertise,
candidates must demonstrata clear commitment to children and their success.

1 The Board Development committee is responsible for recruiting, nominating and on
boarding members, among other dutieBesides recruitment, the committee evaluates the
performance of the board as a whkohnd of individual board members. The committee
periodically identifies any new skills, knowledge, personal contacts and other attributes
FdzidzZNBE 02 NR RANBOG2NE gAff ySSR (2 Ll2aasSa
strategic plan.

1 The Boardevelopment committee maintains a matrix of board diversity of the current
board. Key factors that define sougatter expertise, knowledge, skills, experience, as well
as relevant demographic factors are arranged down the side of the matrix. The names of
current board directors are listed along the top of the matrix. The Committee then uses the
matrix to complete the board profile and identify any gaps.
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GOVERNANCHPROCEDURES ANODPERATIONS

4. Meeting requirements and procedures of the governing baand its committees:

1 Regular Board meetings are held quarterly at charter school sites or administrative
headquarters. In addition to those board committees identified in the Bylaws, the Board
may form committees such as charter school operations finagady education, executive,
board development audit committee, strategic planning and fundraising committees.

Those committees may meet as needed and as desired by the Board of Directors.

f The annuatalendar of governing board and committee meetingR 8 @St 2 LISR o6& (KS
office and presented for approval by the board once a yeathe following calendar year
CAYlIyOS O2YYAUGGSS YSSGAy3a I NBE aOKSRdzZ SR I G
financialstatements can be reviewed in a timely mann&overning board meetings are
scheduled to accommodate the annual budget and audit requirements, and to review the
most recent academic performance assessments.

1 With regard to all matters pertaining to the operation of any of the schools authorized
under the California Charter Schools Act of 1992, meetings of the Board of Directors are
noticed and conducted in compliance with the Ralph M. Brown Act. Board and committee
regular meeting agendas are posted to the PLN website, at all school sites and at
administrative headquarters, at least 72 hours prior to the meeting; special meetings
NEIljdzZA NS Hn K2dzZNBQ y20A0Sa®

1 In addition all board members receive annual training on the provisions and requirements of
the Brown Act.

5. 554 0NAG6S (KS 32 orbmaking gracedarest NRQa RS OA &A 2

1 A quorum of the PLN board consistdigé members of the total number of directors
authorized provided that in no event shall the required quorum be less tharhiraof the
authorized number of directors.

1 The Board may take #ion on items described on the Board agenda except in emergency or
other circumstances aspecified in the Brown Act.

1 When there is a tie vote, the topic under consideration does not pass or fail, but instead
may be resubmitted to the Board at its next etmg.

1 Members may participate in board meetings via teleconference if such participation is
noticed in the posted board agenda, including the location of the teleconference site,
according to the terms of the Ralph N. Brown Act.

STAKEHOLDERINVOLVEMEN PLAN ANDPROCESS

6. Stakeholder involvement plan and process:
1 Paents and staff have multiple opportunities to be involved in decisions related to their

OKAft RQa SRdzOF A2yl LINBEGrAfINing dd&®t®ifies, andzRI S G & =
particular how the school will be accountable to the goals and metrichksied in its
Local ControAccountability Plan (LCAP). RERGnaintains a School Site Council (SSC); a
Parent Advisory Committee (PAC) and an English Learner Parent Advisory Committee (ELAC
The SSC meets once each month; the PAC and the ELAC vsetddyy Each committee
and/or council meets at separate times of the month to increase the likelihood that a wide
range of parents will participate.

REV10/02/14 PageB81 of 198



1 Per Title | requirements, th8SC consists of 50% parents and 50% school staff and provides
input on: budget; annual review of LEA Plan and Single Plan for Student Achievement;
outreach and recruitment; safety and discipline; and community issues such as carpooling.

! PLNDt /IlQAPdx)  Ayas MmO K2g (GKS aoOKz22fQa dzasS 2F [ 2
FdzyRa Aa fAYy{1SR (G2 | OlAz2ya GKIFGd FRRNXaa GKS
how the school is improving services for its imgome student, English Learners andidéos
children. The LCAP was developed in the 2ZDA8chool year with input from parents,
teachers, staff and other stakeholders.

1 The PAC and ELAC reviewed and approve@tiNd t / LOGAP, which was presented to the
Board of Directors at a public meetingroviding an opportunity for the public to provide
comment, recommendations and written feedback. The LCAP was approved by the Board of
Directors in June 2014.

1 In addition to the formal councils, other parent engagement opportunities include regular
parent meetings such as: Town Hall meetings, monthly Café de Padres (parent coffees led by
the principal); parent education seminars, BagkSchool night and two annual parent
teacher conferences. Meetings are held during #i@aitional hours to accommodat
G NA2dza LI NByidiaQ ¢2N] aOKSRdzZ Sao

9 PLN also offers parents the chance to join the Senderos (Pathways) program, which
RSOSt 2L LI NByiaQ tSIFIRSNBREKALI FyR | Rg@20I 0 ai.
their communities and schools and to collaboratigh school staff, neighbors, community
leaders and CBOs. The Senderos parents created a community garden at the school;
organized biannual neighborhood and clearps; and participated in a college tour.

z A

Process by which the school will consult wighit OK SN&E NB I+ NRAYy 3 (K a0K22

program:

9 Faculty and staff are engaged in discussions regarding the educational program through
weekly planning meetings; weekly professional development sessions;-gradlsubject
level meetings; andd hocgroups that engage with the EAC on specific topics.

1 The councils composed of the principal and representative teachers selected by teachers at
the school; other school personnel selected by other school personnel at the school; parents
of pupils attendinghe school selected by such parents. At the elementary level the council
is constituted to ensure parity between (a) the principal, classroom teachers and other
school personnel; and (b) parents or other community members selected by parents. The
councilconsists of 50% parents and 50% school staff.

Para LodNifios Organizational Chart
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ELEMENS: BEMPLOYEQUALIFICATIONS

(s}

WeKS ljda ft AFAOIGARZ2Y & (2 0o
47605(b)(5)(E}.

EQUALEMPLOYMENOPPORTUNITY

Charter School acknowledges and agrees that all persons are entitled to equal employment opportunity.
Charter School shall not discriminate against applicants or employees on the basis of race, color,
religion, sex, gender, gender expressigender identity, sexual orientation, pregnancy, national origin,
ancestry, citizenship, age, marital status, physical disability, mental disability, medical condition, genetic
information, military and veteran status, or any other characteristic protetig€alifornia or federal

law. Equal employment opportunity shall be extended to all aspects of the empioyployee

relationship, including recruitment, selection, hiring, upgrading, training, promotion, transfer, discipline,
layoff, recall, and dismisstom employment.

ESEA/NCLANDCREDENTIALINREQUIREMENTS

Charter School shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA,
also known as No Child Left Behind (NCLB)) that are applicable to teacheerambfessional

employees. Charter School shall ensure that all teachers and paraprofessionals meet the requirements
for employment set forth in Ed. Code section 47605(l). Teachers of core and/or college preparatory
subjects, and special education teachemust hold and maintain a Commission on Teacher

Credentialing certificate, permit or other document equivalent to that which a teacher in &harier

public school would be required to hold in the same assignment, including English Learner autmorizatio
Charter School shall maintain current copies of all teacher credentials and make them readily available
for inspection.

|. EMPLOYEEPOSITIONS ANDOUALIFICATIONS

PLN GPC provides equal employment opportunities to all qualified applicants and employees wit
regard to race, religious belief, color, sex, pregnancy, childbirth or related medical conditions, age,
national origin, ancestry, sexual orientation, gender identification, physical or mental disability, medical
condition, genetic characteristics,faly care, marital status, status as a veteran or qualified disabled
veteran, or any other classification protected by law.

PLN GPC adhexto all existing laws regarding fingerprinting, drug testing, safety and health.
Background checks through LiveSaministered by the Department of Justice, are processed by PLN
for every employee prior to the first day of work. Additionally, applicants are required to provide a full
disclosure statement regarding prior criminal records, documents of legal statumadidal clearance,
including medical exam and tuberculosis testing.

The following job descriptions outline the key positions at the school, including their qualifications and
responsibilities. Job descriptions will be revised as necessary to refleseéus of the school

School Principal
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two years experience in educational leadership, experience with and knowledge about organizational
development and collaborative management, experience with and knowledge about education of low

income, languageninority students, an entrepreneurial approaah $chool development and program

design, bilingual abilities, excellent oral and written skills, and strong interpersonal(Seaksjob

description for minimum and desired qualifications.)

The duties of the principal include providing leadership ftwlost governance committees; directing and
evaluating staff; managing school operations and facilities; implementing school policies; managing
school records, budget and expenditures; serving as liaison between PLN GPC Advisory Board, LAUSD
and the County @ice of Education; and advising the Charter School Advisory Board. The school principal
will be hired by the Para Los Nifios President.

Teachers

In addition to meeting the legal requirements for credentialing, we strongly prefer that all teachers have
or, are working toward BCLAD certificates (see job description for minimum and desired qualifications).
At a minimum, all teachers will have English Learner Authorizatibii®achers are providing services in
bilingual programs, they will be required have BCLAD authorizatioieachers are responsible for

carrying out the education program outlined in the R{@ratts Primary Center petition; providing a
high-quality instructional program; working collaboratively with peers to meet the squsg;hological

and educational needs of students; continually evaluating student performance using designated
assessments and student work; working with parents as partners; and maintaining regular and punctual
attendance. Teachers report to the Charter &alhprincipal.

Teacher Credentials

All classroom teachers will conform to the legal requirements that all charter school teachers shall hold

a Commission on Teacher Credentialing certificate, permit or other document equivalent to that which a
teacher inother public schools would be required to hold (see job description for minimum and desired
gualifications). PLN Gratts Primary Center will maintain current copies of all teacher credentials and

have them readily available for inspection. PENitts Pninary Center will comply with the No Child Left
Behind Act of 2001 which requires that all teachers be NCLB compliant (Highly Qualified Teacher) in

each core academic subject taught. The Para Los Nifios Director of Human Resources will be responsible
forthe2y32Ay 3 Y2yAG2NAy3 2F (S OKSNDa ONBRSYGAlIfao

Classified Staff

¢tKSaS LRaAiridrazya AyOtdzRS FRYAYAAUNI GAGS lFaaradlyda
selected to fill these positions must possess experience and expertise approprigteifgosition (see

job description for minimum and desired qualifications). Classified staff members are evaluated by the
principal or designee based on performance of assigned duties and regular, punctual attendance.

Staff Recruitment and Selection

PLN GPC shall employ teachers who meet the requiremems tild Left Behirehd hold a

Commission on Teacher Credentialing certificate, permit or other document equivalent to that which
teachers in public schools are required to hold. Teachers wdl &ohultiplesubject credential or the
equivalent that enables them to teach elementary students. We strongly prefer that all teachers have
BCLAD certificates (authorization to teach English learners). At a minimum, all teachers will have a CLAD
certificate or the equivalent. Instructional staff will preferably have experience with the respective age
group of the school and familiarity with a constructivist approach to education.
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In order to obtain a diverse pool of qualified applicants, PIG¥atts Primay Center uses internal and
external recruitment. Teacher selection is based on teaching experience, demonstration of knowledge of
instructional practices appropriate to the needs of the student population, level of bilingualism-and bi
literacy, and interst in working collaboratively with peers. Efforts are made to recruit teachers who

have high levels of education and experience and who represent the diversity of the population of the
school and community.

PLN GPC recruitment and selection proceduresm@actices include notifying qualified PLN staff of
available positions concurrent with external recruitment efforts; encouraging the hiring of former
service recipients where applicable to the service; interviewing applicants personally; and obtaining
multiple employment references.

The Para Los Nifios Human Resources Department maintains complete records and the use of standard
interview questions that comply with our employment and labor laws. The following recruitment

strategies are used to recruit drattract top talent: a partnership with Teach for America, Web sites

(PLN, indeed.com, Edjoin.com, CareerBuilder.com, California Association of Charter Schools, colleges

with teacher education programs, www.teacher.com), job fairs, word of mouth, persongcts, and

FLILX AOFYyd FAtSad !'ff KANARYy3I gAft F2fft2g6 tI NI [2a
interviewing potential employees.

PLN- Gratts Primary Center
List of Positions

Executive Position Title Number of Positions

VicePresident of Charter Schools 1

VP & Chief Financial Officer 1
Certificated Position Title Number of Positions
School Principal 1
Assistant Principal 1
Teachers 15
PE Teacher 1
Special Education Teacher 1
School SociaVorker 1
Resource Specialist Teacher 1
Classified Position Title Number of Positions
Office Manager 1
Administrative Assistant 1

Administrative/Special Education 1
Clerk
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Library Media Specialist 1
Teacher Assistant 7
Teacher Assistant SPED 1

Assistant Coach/Associate Teache 1

Note: Custodial services are contracted

Vice President of Charter Schools

POSITION OVERVIEW

The Vice President of Charter Schools (R) member of the agency executive tegmgvides
leadership, vision, and strategic direction fbe PLNcharterschools, and is responsible for sustaining
and improving academic excellence and student achievement at Ph&lVP also demonstrates a
commitment to the charter movement and to educational reform through advocacy and
communications.TheVPsupervisesharter school principals; the special education program; the
afterschool program; parent and community engagement and youth workforce seraicds
coordinates the integration of wraparound mental health and family supportive services within the
schools. The VP providiEmadership developmenb school administrators and teachers, and maintains
positive relationships with LAUSD and other comrtyupértners. Thé&/Pis committed to social justice
and a holistic approach to supporting children living in poverty and learning EnghshvP has
budgetary responsibility for PLN charter schools.

ESSENTIAL FUNCTIONS

Instructional Leadership

f Served & t [ bQa &Sy A2 Nictidsthodlshdsyekidl edticitiorRaéhdNworks
closely with the VP of Early Education to ensure consistency of academic programs.

f ! NIAOdzZA FiSa t[ bQa SRdzOF GA2y Ll f 06 NI-hased/praetdS OA FA O
based learning and integrated arts to achieve critical thinking skills and high academic
achievement in an urban setting for children living in poverty.

1 Motivates, leads, guides, supports and directs staff to implement the mission, visiategitr
plan and ensure appropriate consistency of all educational programs at PLN.

91 Holds individual school leaders accountable for achieving specific benchmarks and results in

student learning

Observesand evaluates the performance of principals and ottlieect reports.

Directs the instructional leadership training and mentoring program for principals, assistant

principals and aspiring administrators, and supervises the development and implementation of

orientation and inservice training as appropriate.

9 Provides instructional leadership and expertise in assessing, identifying, formulating and
implementing educational goals and objectives at all grade levels.

1 Analyzes student performance and leads schools in-dateen decision making to increase
studert achievement.

=a =4
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Assists school leaders in monitoring and evaluating program effectiveness and secures
appropriate resources to ensure that curricula are studér@d Odza SR ' yR | f AJy SR
missions, core values, academic standards, and strategic. goals

Assists the Workforce Development program by establishing relationships with high schools,
colleges and universities and staying abreast of trendsli Education.

Ensures instructional, operational and administrative consistency across all edudtgson s
Communicates the educational vision and priorities effectively to staff, studeatentsand
community.

Fosters parent involvement in student learning and achievement.

Prepares reports and recommendations to the CEO, PLN board of directoed@ation

advisory council about PLN educational programs and services.

Ensures that principals and teachers communicate student progress and school curricula to
parents on a regular basis.

Personnel Administration

1
1
T

T

Directs and supervises Charter Schoolsdipals; Director of Pare@nd Community
Engagement; Sp&d Education Coordinator aridirector of Youth Workforce Services
Implements personnel performance benchmarks/accountabilities fatigdtt reports.
Chairs interview committees for managemegmsitions and recommends candidates to
President/CEO.

Ensures high quality professional development for educational leaders and staff.

Program Operations

T

)l
)l

Develops and implements operational guidelines and procedures for staff and students to
ensure compance with LAUSD polices, California State Department of Education and applicable
state and federal laws and regulations.

Collaborates with the Chief Operating and Chief Financial Officers to coordinate appropriate
resources and operational support for sct operations and facilities.

Develops and oversees guidelines and procedures governing the use and care of school facilities.

Financial Management

1

= =4

1
T

Develops annual budget and monitors school/program budgets monthly. Ensures that school
leaders, teachrs and parents have appropriate insight into budgeting and financial
performance, includingg CFF andategorical funding.

Establishes and maintains efficient procedures and effective financial controls.

Conducts all financial operations and purchasindgniwiPLN policies and applicable state and
federal laws and regulations.

Performs effective financial forecasting and long and skemrn financial planning.

Seeks out available sources for grant funding to support programs and projects.

Community Relatios

)l
1

Promotes educational reform and the goals of the charter movement.
Builds effective partnerships among diverse constituencies to achieve the goals of kindergarten,
middle school and high school readiness.
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Promotes parental engagement and provides oppoities for meaningful interactions between

parents, teachers and administrators.

Represents PLN with outside partners, such as LAUSD, LACOE, CCSA, NCLR, and elected officials.
Creates opportunities for community members to express their views regasdimgpirelated

matters.

Keeps the school community informed about current educational practices, educational trends,

and the policies, successes and challenges of charter schools.

Participate in conferences, community outreach and legislative advoca@paspaiate.

Performs other duties as assigned and required by the President/CEO.

QUALIFICATIONS

Education/Experience

T

=A =4 =4 =4

Masters degree or higher from an accredited institution in education, school administration or
related field.

Minimum fived S N& Q SneaddSniddkabvg gdStions with increasing responsibility.
Minimum five years of successful classroom teacher experience.

Continued and recent experience as a site administrator.

California Clear Administrative Credenpa¢ferred.

Special Skills/Abilities

1 Ability to provide educational and administrative leadership at the executive level and to
perform complex administrative functions in a nonprofit organizational setting.

1 Knowledgeable of laws, policies, regulations, guidelinespanodedures required to operate
charter schools and a special education program.

1 Strong knowledge of the unique issues and challenges facing urban charter schools.

1 Demonstrated success with curriculum, personnel management, school finance and strategic
planning.

9 Strong planning, organizational, financial management, communication, and leadership skills.

1 Ability to establish and maintain effective public communication/relations and community
rapport with a diverse population.

1 Ability to make effective pulr presentations.

1 Ability to communicate effectively with stakeholders both individually and as a group. (Ability
to communicate in Spanish is desirable.)

1 Ability to cope effectively with crisis situations.

1 Ability to work effectively with a board of dictors.

Special Requirements

REML

1 Must have a reliable automobile for use on the job. Valid California Driver License. State
required automobile insurance coverage.
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I TB clearance to be renewed every two years.
1 Must have Department of Justice clearance.

PHYSICAREQUIREMENTS

To perform this job the individual must be able to carry out all essential functions satisfactorily.
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform
the essential functions of th@p.

Approximately 50% of time is spent sitting, while frequently required to walk, stand and bend. Must be

able to talk and hear well. Good vision is imperative. Occasionally required to stoop, kneel, crouch or
crawl. Employee will be required tatlgnd/or move unassisted up to 25 pounds.

VP & Chief Financial Officer Job Description

Job Objective
Within the guidelines established by the President/CEO of Para Los Ninos and under her/his supervision,

theV.P.& KAST CAYLFIYyOAlLf hFTFFAOSNI RANBOGA GKS 2NBFYAT I
well as its relationship with lending institutions and the financial community by performing the following
duties:

General Job Functions

1. Develops and implments fiscal policies and procedures for the organization, including a system of
internal control.

2. Must be able to communicate well to a wide range of people including staff, executives, clients,
community and boards of directors.

3. Must be able to resolvproblems at any level including between corporations, staff, executives, and
all conflict situations.

Essential Job Functions

A Supervises assigned staff (finance/accounting and contracts) and facilitates training and
development.

A Participates in regulasupervision and provides balanced feedback.

A Hires, evaluates performance, recommends salary increases, disciplines and terminates assigned
staff.

A Oversees and directs treasury, budgeting, audit, tax, accounting, purchasing, real estate, long
range forecating, and insurance activities for the organization.

A tNRPPARSE YIylI3aSYSyild ¢gAGK GAYSE& NBLER2NLIAa 2F 2NH
various programs and activities.

A Prepares reports which summarizedaforecast organization business adtivand financial
position in areas of income, expenses and earnings based on past, present, and expected
operations.

A TLILINIAaSa GKS 2NBEIYATFIA2yQa FAYLFYOALET LRAAGA?Z2
financial stability, liquidity and growth.

A RALRYaAOES F2NJ GKS LINBLINYGAZ2Y 2F (GKS 20SNIff
programs.

A Analyzes, consolidates, and directs all cost accounting procedures together with other statistical
and routine reports.
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A Responsible for the preparatidny R A & adzt yOS 2F GKS 2NBFYATFGA2YC
A Analyzes operational issues impacting programs and the whole organization and determines
their financial impact.
A Evaluates and recommends business partnering opportunities.
A Directs and analyzes studies @hgral economic, business, and financial condition and their
AYLI OG 2y GKS 2NBFYATIFGAZ2YyQa LRfAOASE YR 2LSN
A Prepares reports required by regulatory agencies.
A Establishes and maintains relations with banks and other financial institutions.
A Carries otimission, vision, and values established by the President/C.E.O. and Board of
Directors.
A Participates in the overall agency Accreditation Quality Improvement process.
A Must have the ability to nurture respectful relationship with clients and children anst ie
sensitive to the client cultural and socioeconomic characteristics.
A Performs any and all other duties assigned by the President/CEO.

QUALIFICATIONREQUIREMENTS
The requirements listed below are representative of the knowledge, skills, aadilities required to
perform the job successfully.

Education & Experience:
BS Degree in accounting required, MBA preferred.7%ears of experience in public accounting,
business, or nonprofit organization and 5 years in a senior management position.

Technical Skills:
Advanced computer skills and MIS knowledge, and all related accounting and business management
skills necessary for the job.

General Requirements:

Pursue professional growth through workshops, classes, reading an&iNIIA OS G NJI Ay Ay 3 Qa ¢
Be able to demonstrate enthusiasm, initiative, creativity and flexibility.

Maintain good working relationship with staff.

Abide by strict code of confidentiality according to legal and professional standards.

Maintain high degree of sensitivity and respireness to client needs.

Carry out goals and policies of the Agency.

Must be able to demonstrate ability to work with people from diverse racial/cultural backgrounds.

O O O0OO0OO0OO0OOo

Other Requirements:

0 Must have a reliable automobile for use on the job (mileage todimbursed). Valid California
Driver License. State required automobile insurance coverage;

0 TB clearance, to be renewed every two weeks.

Physical Requirements:

To perform this job the individual must be able to carry out all essential functions satisfactorily.
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform
the essential functions of the job.

Approximately 50%f time is spent sitting, while frequently required to walk, stand and bend. Must be
able to talk and hear well. Good vision is imperative. Occasionally required to stoop, kneel, crouch or
crawl. Employee will be required to lift and/or move unasslate to 25 pounds.
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PrincipalJob Description

About Para Los Nifios

Para Los Nifios is a nonprofit organization that has worked for more than thirty years to create academic
success and social wéliking for children. Through six early education centeid thinee charter schools

(K-8), we offer higkquality education integrated with family supports, mental health services, and

parent and community engagement opportunities to children and families living in poverty in Los
Angeles.

The Para Los NifidSvelyn iurman Gratts Primary Center serves 360 children in gradésliving in

and around PicéJnion area, just west of downtown Los Angeles. We focus on preparing children for
success in elementary school and beyond through a Reggpared, projectbased approach to

learning.

The principaberves as the instructionbleader and administrator of thELNg GrattsPrimary Center,

creating and implementing policies, programs, curriculum activities, and budgets to promote high levels
of academic achievement, the educational development of each student and the professional
development of each staff member.

EssentiaDuties

Provides instructional leadership, consistent with the goals of PLN Charter Schools.

Builds a school learning community focused on improving student achievement.

Plans, evaluates and recommends schaimle programs, policies, goals and objectives.

Responsible for the ongoing development and evaluation of the instructional program.

Observes classroom environments and makes recommendations for improvement in instruction

and class management as appropriate.

Receives and responds to inquiries, concerns and complaints from teachers, students and

parents. Works to resolve administrative, instructional and behavioral problems.

Promotes a positive nurturing environment for staff, students, parents, and community.

Provides leadership for the development, implementation, and monitoring of school resources.

Coordinates the school testing and accountability programs.

Participates and makes recommendations regarding the selection and assignment of school

personnel.

Directs, supervises and evaluates school personnel within areas of responsibility.

Conducts a program of-service education for school personnel.

Assigns staff members and delegates the necessary authority to assist in the management and

operation of theschool.

Provides leadership for library/media center and the application of technology to instruction.

Sets and maintains high standards for student performance.

Molds student discipline policies to meet unique student population needs

Provides leadersp in implementing categorically funded programs.

Develops and controls the school budget within Para Los Nifios administrative and finance

guidelines.

 / 221N GSa 6AGK 2dzidaARS S@lfdz G2NE Ay GKSANI ST
establishing sbng systems for data management and analysis and making the same available to
evaluators.

1
T
T
1
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9 Enforces policies and procedures designed to protect the safety and welfare of students and
staff while on campus.

Maintains professional standards and a school emrment that is productive, safe and focused.
Supports the public relation efforts of the school by attending to visiting guests and donors,
working closely with the Development department to promote and represent school at various
off-site fundraising evets, conferences and symposia.

Ensures compliance with federal and state statutes as they apply to its charter.

Attends PLN Charter School Board meetings and other community meetings or events aimed at
promoting or developing PLN and its schools (i.e.attidecruitment)

9 Carries out mission, vision and values established by the President/CEO and Board of Directors.
9 Participates in the overall agency Continuous Quality Improvement Process.

1 Performs other duties as assigned by CEO.

= =4

= =

Qualifications
1 ! a | ade@eedd education administration, curriculum or related field.
1 Minimum of five (5) years of teaching and two (2) years of educational administration and
curriculum development required.
A valid California Teaching Credehtiacluding the completionfaan administrative training
coursa A valid California Administrative Credential highly desirable
Experience working in an urban school setting
Knowledge of bilingual education
Knowledge of Special Education management and procedures
Strong classroom magament and discipline skills.
Track record of producing measurable student achievement gains.
Demonstrated leadership capabilities
Proven management and team building skills
Experience managing budgets, developing and implementing policies
Ability tomotivate and lead individuals and groups.
Excellent interpersonal, verbal and written communication skills.
Entrepreneurial ability to manage change and be responsive to community needs.
A firm commitment to Para Los Nifios mission, vision and core values.
Bilingual (English/Spanish) preferred.

=
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Special Requirements
Must have a reliable automobile for use on the job (mileage to be reimbursed). Valid California Driver
License. State required automobile insurance coverage; TB clearance, to be renewed ewagrsvo

Physical Requirements

To perform this job the individual must be able to carry out all essential functions satisfactorily.
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform
the essential functionsf the job. Approximately 50% of time is spent sitting, while frequently required
to walk, stand and bend. Must be able to talk and hear well. Good vision is imperative. Occasionally
required to stoop, kneel, crouch or crawl. Employee will be requdift and/or move unassisted up

to 25 pounds.

Assistant Principalob Description
Under the general supervision of the Principal, the Assistant Principal will assist in the administration of
one or multiple charter schools including hiring and evalypstaff and providing leadership in the
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areas of personnel, curriculum development, student programs, budgets and contracts. Responsibilities
also include school safety, student attendance, and student discipline and community relations.

Essential Duties

T
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Supervises pupil services programs, including discipline, attendance, guidance, special
education, English Language Learner (ELL), curriculum development, instructional materials
development, record management storage and a variety of other relatediiesiv

Assists in the planning, organization, and implementation of a comprehensive student body
activity program, including eourricular activities, budget planning and expenditure control, and
student government functions and activities.

Advises, coundg, and assists instructional and support personnel in problem solving activities
pertaining to student behavior management problems, and in the determination of alternative
problem solution.

Serves as a liaison to safety and children/youth service agemrciesolving student control and
student attendance and welfare problems.

Reviews, audits, and evaluates instructional and-mstructional personnel performance.
Reviews, inspects, audits, and evaluates student attendance processes and procedures, and
recommend revisions to the process to ensure an effective and efficient operational mode.
Reviews, monitors, and evaluates the student record management system, and respond to
student informational requests.

Assists in the planning, organization, atelelopment of a master program schedule and
calendar.

Assumes responsibility for assisting in the general supervision of all school activities involving
pupils, teachers, and other school personnel.

Assists in the promotion of positive school climate ataff morale and an effective learning
climate in the school.

Assumes responsibility for the school in the absence of the principal.

Maintains high standards of student conduct and enforces discipline according to due process
for the rights of students.

Coordinates the organization, distribution, and collection of state and federally mandated
testing programs for the accurate collection of student data.

Supervises the maintenance of the statewide student identifier system (CSIS).

Supervises distribution andaintenance of textbooks and school library, technological, and
audiovisual equipment and supplies.

Assists Principal with reporting school wide assessment data

Assists Principal in the supervision of the safety and security of pupils, buildings, paedag
and grounds.

Assists the Principal in articulating the school educational program to staff, parents, and the
community.

Plans, organizes, and coordinates cooperative programs and shared resources with the

St SYSyGrNE YR YARRES GFSSRSNE aoOkKz22ftao
Asssts the Principal in planning, organizing, and implementing a satidel program for the
supervision and safety of pupils (Safe School).

Prepares and submits Title 11l report to LACOE.

Facilitates schoekide parent engagement meetings.

Monitors fiscal egenditures related to special education funds.

Facilitates student Personalized Learning Plan.

Facilitates SST meetings.
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9 Serves as Discipline Coordinator.

Other General db Duties
1 Participates in the overall agency Quality Improvement process
1 Must havethe ability to nurture respectful relationship with clients and children, and must be
sensitive to the cultural needs of the population served
1 Performs other duties as assigned by Supervisor

Quialificatiors
The requirements listed below are representative of the knowledge, skills, and/or abilities required to
perform the job successfully.

Education/Experience

¢ ! YFradiSNNR&d RS3INBS FTNRBY Ly | OONBRAGSR O2ftfS3s
instructional technology, or a closely related field.
Valid California teaching, pupil personnel service or administrative services credential.
At least four years of successful elementary, middle or junior high school teaching experience,
including the completiof an administrative trainingourse

9 Atleast one year of verifiable experience in a fotassroom leadership position such as
coordinator, instructional coach, etc.

1
T

Knowledge, Skills, Abilities, and Personal Characteristics

1 Ability to effectively plangrganize, and coordinate the management functions and activities of
an elementary or middle school operation.

Demonstrate a positive instructional leadership model.

Effectively analyze problems, issues, and concerns, and formulate appropriate alternative
solutions

Establish and maintain effective organizational, public, and community relationships
Understanding of, and sensitive to, the needs of the various cultural and ethnic groups in the
school community.

Advanced skill in dealing with students and steith diverse needs at various levels.
Understand and carry out oral and written directions with minimal supervisory controls.
Intermediate to advanced knowledge and ability to develop, monitor and evaluate curriculum,
discipline plans and supervision/safelans.

Knowledge of special education administration.

Excellent interpersonal relations and oral and written communication skills.

Knowledge of the Education Code, Charter School policies and operating procedures.
Bilingual English/Spanish.

= =4 = =
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SpecialRequirements
1 Must have a reliable automobile for use on the job (mileage to be reimbursed). Valid California
Driver License. State required automobile insurance coverage;
i TB clearance, to be renewed every two years

Physical Requirements

To perform this job the individual must be able to carry out all essential functions satisfactorily.
Reasonable accommodations may be made to enable qualified individuals with disabilities to perform
the essential functions of the job. Approximately 5084ime is spent sitting, while frequently required
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to walk, stand and bend. Must be able to talk and hear well. Good vision is imperative. Occasionally
required to stoop, kneel, crouch or crawl. Employee will be required to lift and/or move unasspsted
to 25 pounds.

Teacher Job Description

Under the supervision of the Charter School Principal, the Teacher is responsible for carrying out the
educational program outlined in the Charter, provide a high quality integrated curriculum, work
collaborativay with peers to meet the social, psychological and educational needs of students, evaluate
student performance using designated assessments and student work, and work with parents as
learning partners.

Essential Duties
9 Carries out Mission, Vision, andwas established by the President/C.E.O. and Board of
Directors.
1 Participates in the overall agency Accreditation Quality Improvement process.
9 Establishes a culture of high expectations for students.
1 Implements performance goals in instructional designsistent with California State Standards
and PLN Charter School academic/instructional guidelines.
1 Works as part of interdisciplinary team when planning and aligning curricula to ensure that
instruction is consistent with our curriculum guidelines and statpuirements.
91 Provides opportunity for all students to actively engage integrated, thematic work that has real
world application.
Develops short and long term goals for individual and classroom groups.
Uses a variety of engaging, relevant teaching stiiateg
Maintains effective supervision and discipline in the classroom.
Conducts regular student assessments, examines and records results, refine classroom activities
to differentiate instruction for each student and issue reports to inform parents of progress.
.dzZA f R4 dzll2y aiGdzRSyidQa (1y26ftSR3IS IyR SELSNASYOS
Works collaboratively with faculty members and Principal to address and resolve student issues.
Maintains accurate student and attendance records.
Meet monthly with Principal to discuss student progress and teacher professional progress
Participates in ofgoing professional growth identified in the Charter and by staff.
Participates in faculty and professional meetings, staff meetings including school governance.
Provide parents regular and timely information on classroom activities and student progress.
Works with parents as partners to involve them in parent conferences, Student Study teams,
and school activities.
Identifies unique student needs and collaborates with other team members and outside service
providers.
Abides by all state and federal mandateseporting sexual or physical abuse and neglect.
Takes responsibility to secure health, hygiene, safety and overalbwiely of the children.
Performs other special project and duties as assigned or requested by Principal.
Must have the ability to nutire respectful relationship with parents and children and must be
aSyariaAosS G2 GKS Ot ASyGQa Odzf GdzNI £ FyR a20A2S0
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Qualifications
The requirements listed below are representative of the knowledge, skills, and/or abilities required to
perform the job successfully.

REV10/02/14 Paged6 of 198






